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ABSTRACT

THE ROLES OF MATERNAL REMINISCING STYLE AND SELF-CONSTRUAL
ON CHILDREN’S INDEPENDENT MEMORY SKILLS IN RESEARCHER-
CHILD RECOUNTING TASK

ILGUN, Serhan Yagmur
M.S., The Department of Psychology
Supervisor: Assist. Prof. Dr. Basak SAHIN-ACAR

September 2020, 100 pages

The current study investigates the roles of maternal elaborativeness and self-construal
style on children’s development of independent memory skills. It was aimed to
examine the moderator roles of maternal individuation and balanced self-construal
styles on the association between maternal reminiscing elaborativeness and children’s
recounting elaborativeness. Five hundred and fifty-six participants consisting of 278
mothers (Muge = 35.96, SD = 4.75) and their preschoolers (Muonn = 65.16, SD = 4.64)
participated in the current study. It was hypothesized that children of mothers with
high-elaborative reminiscing style would be more elaborative in the researcher-child
recounting task, by the moderator role of maternal individuation. Additionally, it was
expected that children of mothers with high-elaborative reminiscing style would be
more elaborative in the researcher-child recounting task, by the moderator role of
maternal balanced self-construal style. Results indicated that neither maternal
individuation, nor balanced self-construal style moderated the link between maternal
reminiscing style and children’s elaborativeness in the recounting task. Nevertheless,
maternal reminiscing style significantly predicted children’s elaborativeness in the

recounting task. Findings of exploratory analyses demonstrated that maternal

v



individuation, relatedness, and unbalanced self-construal style moderated the link
between maternal reminiscing style and children’s elaborativeness in the mother-child
reminiscing task. In a different set of exploratory analyses, maternal individuation was
also found to be a significant predictor of mothers’ elaborativeness. The findings of
the current study were discussed within the framework of relevant literature, as well

as its contributions and limitations.

Keywords: mother-child reminiscing, memory conversations, self-construal,

narrative development, elaborativeness.
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ANNELERIN AYRINTICI KONUSMA STILi iLE BENLIK KURGUSUNUN
COCUKLARIN ARASTIRMACI-COCUK ANI KONUSMASINDAKI BAGIMSIZ
BELLEK BECERILERI UZERINDEKI ROLU

ILGUN, Serhan Yagmur
Yiiksek Lisans, Psikoloji Bolimii

Tez Yoneticisi: Assist. Prof. Dr. Basak SAHIN-ACAR

Eyliil 2020, 100 sayfa

Mevcut ¢aligma, annelerin benlik kurgusunun ve ge¢mise yonelik konusma stilinin
cocuklarin bagimsiz bellek becerileri iizerindeki roliinii incelemektedir. Calismanin
temel amact annelerin bireysellesme yonelimi ve dengeli benlik tipinin, annelerin
anne-cocuk ortak ani konusmasindaki ayrintict konusma stili ile ¢ocuklarin
arastirmaci-cocuk ani konugsmasindaki ayrintict konusma stili arasindaki iligki
iizerindeki etkisini incelemektir. 278 anne (M,.; = 35.96, SD = 4.75) ve okul 6ncesi
donemdeki ¢ocuklar1 (M., = 65.16, SD = 4.64) calismaya katilimc1 olarak katilmistir
(N = 556). Calisma kapsaminda annesi daha ayrintici konusma stiline sahip olan
cocuklarin, annenin bireysellesme yOneliminin araci rolii ile, aragtirmaci-cocuk ant
konugsmasinda daha ayrintici konusma stili kullanmasi beklenmektedir. Benzer
sekilde, Annesi daha ayrintic1 konusma stiline sahip olan ¢ocuklarin, annenin dengeli
benlik kurgusunun araci rolii ile, bagimsiz anm1 konusmasi sirasinda daha ayrintici
konusma stili kullanmas1 beklenmektedir. Aragtirmanin sonuglarina gore ne annelerin
bireysellesme yonelimi ne de dengeli benlik tipi, annelerin ayrintict konusma stili ile
cocuklarin arastirmaci-¢ocuk konusmasinda ayrintici konusma stili arasindaki iliskide
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araci rol oynamistir. Ne var ki, annelerin anne-¢ocuk ani1 konusmasindaki ayrintict
konusma stili, cocuklarin arastirmaci-gocuk ani konusmasindaki ayrintict konusma
stilini yordamistir. Kesifsel analiz sonuclarina gore, annelerin bireysellesme ve
iliskisellik yonelimleri ile dengesiz benlik tipi anne-¢ocuk c¢iftlerinin ortak ani
konusmasindaki ayrintici konusma stilleri arasindaki iligkide araci rol oynamustir.
Calisma kapsaminda yapilan bir baska kesifsel analiz setinin sonuglarina gore ise,
annelerin bireysellesme yonelimi annelerin ayrintict konusma stilini yordamuistir.
Bulgular, mevcut ¢alismanin sinirlamalar1 ve alanyazina katkilartyla birlikte, ilgili

literatiir ¢cergevesinde tartisilmistir.

Anahtar Kelimeler: anne-cocuk anlatisi, an1 konugmalari, benlik kurgusu, anlati

gelisimi, ayrinticilik.
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CHAPTER 1

INTRODUCTION

““[ think memory is the most important asset of human beings. It’s a
kind of fuel; it burns and it warms you. My memory is like a chest:
There are so many drawers in that chest, and when I want to be a
fifteen-year-old boy, I open up a certain drawer and I find the
scenery I saw when I was a boy in Kobe. I can smell the air, and 1
can touch the ground, and I can see the green of the trees...”’
(Murakami, 2009)

1.1. Overview

Autobiographical memory is the part of long-term memory system where human
beings’ personal memories are stored (Giilgdz, 2018). Throughout our lives, we collect
countless memories and use them to form social relationships (Nelson, 2003), direct
our behaviors, future goals (Pillemer, 2003), and define our selves (Wilson & Ross,
2003). Since personal memories are directly related to who we are, research focusing

on the development of autobiographical memory has critical importance.

According to literature, the development of autobiographical memory depends on
several factors; yet from a Vygotskian perspective, memory researchers emphasize the
importance of social interactions between parents and children (Fivush et al., 2011;
Vygotsky, 1978). Among these interactions, mother-child reminiscing has been in the
center of previous studies since it provides children with a particular medium, in which
mothers demonstrate ways of remembering and talking about the past (Fivush et al.,

2006).

As it is evident in the literature, mothers show individual differences while they are
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talking about past. While some mothers speak in a high-elaborative fashion by
providing more details about the event, asking open-ended questions, and encouraging
children to participate in the conversation; others speak in a low-elaborative manner
by asking close-ended questions, repeating same information throughout the
conversation, and leaving children a more restricted role. (Fivush & Fromhoff, 1988).
Thus, children’s autobiographical memory skills are affected by these differences; as
numerous studies showed, children of highly elaborative mothers speak in a more
elaborative style in shared-memory conversations (Nelson & Fivush, 2004).
Nevertheless, only a few studies investigated the link between maternal reminiscing
style and children’s independent narrative skills. According to results of these studies,
mothers, who adopt a more elaborative reminiscing style tend to have children who
engage in more elaborated memory conversations while speaking with an unfamiliar
person (Peterson & McCabe, 1992; Wang, 2006; Reese & Newcombe, 2007; Kelly,
2017).

Considering the role of maternal elaborativeness on children’s memory outcomes, it is
critical to examine factors contributing to variation in maternal reminiscing style. As
is seen in the related literature, cultural context emerges as one of the main factors
leading to individual differences in mothers’ reminiscing style through self-construals
(Sahin-Acar & Leichtman, 2015; Sahin-Acar et al., 2019). Since cross-cultural
psychology research is mainly based on the early conceptualization of Hofstede
(1980), study of self-construals is also affected by this theoretical framework.
However, more contemporary researchers claim that cultures cannot be evaluated as
homogenous groups; thus, within-culture variations can be observed in individuals’
self-construal styles (Kagitcibasi & Berry, 1989; Imamoglu, 1998). To test this
variation, Imamoglu (1998; 2003) developed the Balanced Integration and
Differentiation Model (BID), in which four different self-construal styles emerge from

individuals’ levels of individuation and relatedness orientations.

As existing research demonstrated, maternal self-construal is a significant predictor of
maternal reminiscing style. According to the results of studies investigating mother-
child reminiscing through the BID Model, having a balanced self-construal or higher

levels of individuation orientation are significant predictors of higher maternal
2



elaborativeness (Sahin-Acar & Leichtman, 2015; Sahin-Acar et al., 2019). There are a
few studies that examined the relationship between maternal reminiscing style and
children’s memory skills in researcher-child memory conversations. To the best of our
knowledge, no study investigated how maternal self-construal style may moderate the
association between maternal reminiscing style and children’s elaborativeness in a

researcher-child recounting task.

In order to fill this gap in the literature, the main goal of the current study is to
investigate the role of maternal self-construal on the relationship between maternal
reminiscing style and children’s elaborativeness in the researcher-child recounting
task. In the following pages, detailed information regarding literature review, design,

and the findings of the present study are stated.

1.2. Development of Autobiographical Memory System

Do you remember the day all your family and friends gathered around to celebrate
your birthday, or the day you went to concert of your favorite musician? Have you
ever suddenly remembered something from the past that seems to be unimportant to
you? Our lives are full of such memories -some are special, some are not- but these

are the things that make us who we are.

As humans, we engage in the activity of remembering our personal past countless
times. Sometimes, we automatically remember them just like we breathe or walk, yet
sometimes we refer to them intentionally. As a sui generis human qualification
(Fivush, 2011), autobiographical memory is the part of long-term memory that stores
our personally relevant memories (Gtlilgoz, 2018), and it serves in a way to help us to
construct a coherent sense of self, by integrating personal past to current circumstances
and future goals (Fivush, 2011; Pillemer, 2009, Peterson, 2002). In addition, we can
use our autobiographical memories to form social bonds, take lessons from past
experiences, and regulate our behaviors and emotions (Harris et al.,, 2013).

Considering its functionality for human life, one can say that research focusing on the



development of autobiographical memory system provides critical insights about the

nature of remembering and the advantages of referring to personal memories.

Scientific literature over the last 30 years demonstrated that the emergence of
autobiographical memory in early childhood is dependent on several cognitive
improvements, such as the development of sense of self, advances in language skills,
and ability to comprehend continuity of self across time (Reese, 2002; 2009).
Nevertheless, since solely cognitive improvements are not sufficient (Fivush et al.,
2006; Reese, 2002), majority of the memory researchers adapt a Vygotskian
perspective and emphasize the importance of early social interactions between
children and caregivers for improvements of children’s autobiographical memory

skills (Fivush et al., 2011; Nelson, 1993; Vygotsky, 1978).

In terms of social interactions, memory conversations between caregivers and children
have a special significance, as adults scaffold children to talk about past events through
these conversations (Fivush et al., 2006). Regarding memory conversations of parent-
child dyads, researchers make a distinction between talking about shared and unshared
experiences (Reese & Brown, 2000). While reminiscing refers to conversing about a
past event experienced by both parties, recounting indicates talking about an unshared
experience involving only one of the conversers. Although such categorizations exist,
both reminiscing and recounting can be observed in the same conversation (Sahin-
Acar et al., 2019). When it comes to investigating memory discussions of parent-child
dyads, researchers mainly focus on conversations between mothers and children
because, in many cultures, mothers are predominantly seen as the primary caregivers

of the children (Posada & Jacobs, 2001; Lamb, 1976; Umemura et al., 2013).

Literature on mother-child memory conversations revealed that not all mothers speak
in a similar manner; according to literature, maternal reminiscing style shows
individual differences. As stated in the seminal piece of Fivush and colleagues (2006),
maternal reminiscing style can be categorized as ‘‘high elaborative reminiscing
style’” and “‘low elaborative reminiscing style.”” As is evident from the terminology,
mothers with high elaborative style are more likely to provide elaborations during the

conversation, encompassing new information about the event, actors, or actions (Reese
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& Sutcliffe-Cleveland, 2006). In addition, these mothers tend to prefer open-ended
questions and evaluations in their conversations. By doing so, they encourage their
children to participate in the talk and provide imminent feedbacks to what children
have said. Besides, if their children seem uninterested or do not remember the topic,
rather than repeating the same information or questions, they bring new details up

about the target event to grasp children’s attention.

On the contrary, using yes/no questions more in frequency and leaving a more
restricted role to children in the conversation are primary characteristics of mothers
with low elaborative reminiscing style. Moreover, mothers who adopt this style are
more likely to talk in a repetitive fashion. In other words, they repeat the same
questions or details throughout the conversation to elicit necessary information.
Additionally, these mothers may seem to be uninterested in children’s contributions to
the conversations, if they are unrelated to the target topic (for a review Waters et al.,

2019; Fivush et al., 2006).

Memory conversations are also helpful for the development of different memory skills
of children such as, providing more accurate information regarding one time-events
(Leichtman et al., 2000; Leichtman et al., 2017), producing more coherent narratives
about self (Reese et al., 2020), increased elaborativeness in personal life-story chapters
(Leichtman et al., 2018), and even adapting different deliberate memory skills
(Langley et al., 2017). However, the degree of benefit of these conversations for
children may vary with their mothers’ reminiscing style (Fivush & Fromhoff, 1988;
Haden et al., 1997). To clarify, children of highly elaborative mothers are more likely
to speak in a more elaborative style while speaking with their mothers and with a
stranger (Fivush et al., 2006; Nelson & Fivush, 2004). For instance, in the recent study
of Langley and colleagues (2017), memory conversations of mother-child dyads
coming from low SES backgrounds were investigated longitudinally (when children
were 3, 5 and 6 years of ages). It was found that maternal reminiscing style was
positively associated with children’s elaborativeness in the reminiscing tasks of each
data points. Furtermore, in another study, mothers with 19-month old infants received
training to increase their elaborativeness in memory conversations, and short-term

(when children were 31.5 months of age) and long-term (when children were 44
5



months of age) effects of this training were measured for children’s reminiscing style.
As results indicated, both for short-term and long-term assessments, children whose
mothers were assigned to the intervention group utilized memory elaborations high in
frequency and provided more information about the target event, than children of

mothers in the control group did (Reese & Newcombe, 2007).

In addition to children’s elaborativeness, researchers also focused on whether
children’s memory accuracy is affected by maternal reminiscing style. To investigate
the role of maternal reminiscing style on children’s memory performance in mother-
child reminiscing task, and in researcher-child recounting task Leichtman and
colleagues (2000) designed a unique study in which preschool-age children were
visited by their former teacher and her newborn baby. During this visit, the teacher
introduced her baby to students and presented each child with a different item of the
baby. The same day after school, mothers were asked to discuss the event with their
children ‘‘as they usually do’’, and three weeks later, children were visited by a
researcher, who interviewed them about the event. They found that children of mothers
with high-elaborative reminiscing style provided more memory elaborations and
diverse descriptives during mother-child conversation. Also, compared to children of
mothers with low-elaborative conversational style, they remembered more accurate
information and memory details about the event that they were talking about with the

researcher.

1.3. Memory Conversations and Children’s Autobiographical Memory Skills

In line with elaborativeness in shared memory conversations, narrative development
is another domain in which the effects of mother-child memory conversations can be

observed.

Although narratives are personal stories about one’s life, they are created to be shared
with other people (Haden et al., 1997), and since narratives are mostly recounting of

personal experiences with different individuals, a narrator should convey their story in



a way that can be understood by the intended audience (Fivush, 2018). Considering
this fact, while narrating a memory, one should clearly state unfolding of the events,
places, and actors embedded in the memory (Haden et al., 1997; Fivush 2018). Even
though the ability to tell coherent personal memory narratives cannot be wholly
achieved until adolescence (Habermas et al., 2010), children begin to refer events from
personal past as soon as they are able to produce words (Haden & Hoffman, 2013). By
around the age of 2, they begin to form simple narratives about their experiences
(McCabe & Rollins, 1994), and between the ages 3 and 6 they can coherently recount
about personal experiences to their caregivers or a stranger, by specifying time, places,

actors and internal states (Kelly, 2017; Reese & Newcombe, 2007).

Development of children’s narrative skills is not independent of maternal
conversational style (Fivush 2018; Reese et al., 1993). In the early years of life,
children predominantly engage in unshared memory conversations with their mothers,
and throughout these conversations, mothers demonstrate structuring past events
(Kelly, 2017). Besides, although they recount an event that is only experienced by the
child, through their conversational style, mothers emphasize the necessary information
that needs to be remembered and told in an unshared memory conversation (Peterson
& McCabe, 2004). In other words, they co-narrate the past with their children by
demonstrating how to tell a personal past experience (Haden & Hoffman, 2013; Haden
et al., 1997). Similar to the findings of mother-child reminiscing research, children’s
development through these unshared memory conversations that they engage with
their mothers is influenced by maternal conversational style (Peterson & McCabe,

1992; Peterson et al., 1999; Reese & Newcombe, 2007).

In the pioneering study of Peterson and McCabe (1992), mothers were categorized as
“topic-extending’’ (high elaborative) and ‘‘topic-switching’’ (low elaborative), and
children’s memory narratives were assessed in two different time points. In the first
assessment (when children were 27 months of age) mother-child dyad’s unshared
memory conversation was used to assess mothers’ conversational style, and in the
second assessment, which was conducted one and a half year later (when children were
44 months of age), children’s memory narratives were evaluated through researcher-

child narrative elicitation task. They found that maternal conversational style was
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found to be associated with children’s recounting structure and content, in a way that
children of topic-extending/highly elaborative mothers were more likely to produce
longer memories that were richer in content and provided more information about the
timeline of events. Furthermore, in another study, an intervention program was
designed for mothers coming from low-SES backgrounds. Mothers who were assigned
to the intervention group received training on the importance of memory conversations
and techniques to improve their elaborativeness. Outcomes of this training were
assessed in post-test (when children were 4.5 years of age) and in follow-up (when
children were 5.5 years of age) assessments, both for mothers and children. According
to results, mothers in the intervention group asked more elaborative questions at the
post-test, and their children demonstrated a better recounting performance in terms of
producing more contextual statements and providing new information about the event
while they were speaking with the researcher during the follow-up assessment

(Peterson et al., 1999).

Although previously mentioned studies provided valuable information about the role
of maternal reminiscing style, considering their relatively small sample size and
limited research designs, it is necessary to mention another similar, yet critical study
which was conducted with 128 mother-child dyads. Reese and Newcombe (2007)
provided mothers with elaborative reminiscing training when their children were 19
months of age, effects of the training on children’s narrative skills were assessed for
mother-child memory conversation and researcher-child recounting task when
children were 44-months of age. Children’s memories were coded both for reminiscing
style, narrative content (descriptions, actions, orientations, and evaluations), and
mothers evaluated accuracy of the independent memories of children. According to
results of the study, a significant main effect of the training was found on children’s
actions, evaluations and descriptions in mother-child memory conversation, and
children’s use of actions in the researcher-child recounting task. Besides, it was seen
that children whose self-awareness developed earlier benefited more from the

intervention and produced more elaborations in the researcher-child recounting task.

To the best of our knowledge, only three recent studies investigated the link between

mother-child memory conversations and children’s autobiographical memory skills in
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researcher-child unshared memory conversations, by considering other related
individual factors, such as maternal autonomy support, children’s attachment
representations of mothers, and cultural backgrounds of participants. In the study of
Kelly (2016), the link between mother-child reminiscing and children’s independent
recounting skills examined by the role of child attachment style. As results showed,
mothers of securely attached children spoke in a more elaborative way, compared to
mothers of insecurely attached children during the mother-child reminiscing task. In
addition, in line with literature, securely attached children provided more elaborative
memories in the researcher-child memory conversation task. In another study, the
relationship between maternal autonomy support, verbal synchrony, and children’s
contribution both to mother-child reminiscing task and child-researcher unshared
memory conversation task was investigated. According to study results, increased
maternal verbal autonomy support was found to be a significant predictor of children’s
greater contribution in the mother-child reminiscing task, and production of more
elaborated memories in the unshared memory conversation task (Kelly, 2017). Finally,
in the most recent study of this field (Carminol et al., 2020), the roles of cultural
background and maternal reminiscing style on children’s independent memories were
assessed. Contrary to previous findings, in this study, while maternal reminiscing style
was not associated with the coherence of memories told by children, cultural
background was a significant predictor of differences in memories produced by
children. Children from the US produced more chronologically coherent memories
than Costa Rican children did. Besides, as seen in the results, maternal reminiscing
style differed by their cultural background; while mothers from the US contributed to
memory conversations by producing more context statements, Costa Rican mothers
were more likely to ask specific forms of open-ended questions. Nevertheless, there

was no significant cultural difference in mothers’ utilizing of repetitions.



1.4.Self-Construal and Cultural Context

When the role of maternal reminiscing style on children’s autobiographical memory
outcomes is considered, it is critical to investigate factors contributing to individual

differences in maternal reminiscing style.

As stated in the literature, cultural context is an essential factor leading to individual
variation in reminiscing styles, by the role of self-construal (Sahin-Acar & Leichtman,
2015; Sahin-Acar et al., 2019). Here, the term of self-construal refers to the way
individuals identify or construe their selves (Markus & Kitayama, 1991; Cross et al.,
2011). Selves are predominantly constructed through interactions with other people
within a given environment (Markus & Kitayama, 2003), culture, as both producer and
product of these interactions (Tomasello, 1999), is one of the main constructers of self-
construal (Markus & Kitayama, 2010). According to literature, individuals coming
from diverse cultural backgrounds have different self-construals (Markus & Kitayama,

1991; Kagitcibasi, 2010; Oyserman et al., 2014).

Traditional view on cross-cultural and cultural research is mainly based on
individualism and collectivism conceptualization of Hofstede (1980), self-construal
literature is also influenced by this approach. While Western countries are mostly
identified with individualistic values, it is believed that individuals from these
countries predominantly have independent self-construal, which is indicated by a
special emphasis on one’s unique characteristics, behaviors, and feelings. On the other
hand, Eastern countries are prominent for collectivistic values, and individuals from
these countries are more likely to demonstrate interdependent self-construal, which is
characterized by having close relations with other people and identification with in-

group (Markus & Kitayama, 1991; Cross et al., 2011).

Relying on the existing literature, memory researchers also mostly based their research
on West vs. East comparison while studying the role of culture on mother-child
reminiscing (Fivush, 2010; Fivush et al., 2011). According to findings of cross-cultural

research on memory development, while mothers from Western countries are more
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likely to have a high-elaborative reminiscing style, mothers from Eastern countries are
found to be less elaborative in memory conversations (Wang et al., 2000; Wang et al.,

2010; Doan & Wang, 2010; Fivush et al., 2011).

Nevertheless, the initial conceptualization of cultural differences regarded
individualism and collectivism as two separate points of a continuum (Hofstede,
1980), and it evaluated cultures as homogenous entities; thus, failed to reflect inter-
individual differences within the same cultural context (Kagitcibasi & Berry, 1989;
Oysermen et al., 2002; Kagitgibasi, 2010). A number of contemporary studies argued
that cultures are dynamic entities that can be changed by social, economic, and
ecological improvements, (Markus & Kitayama, 2010; Kagit¢ibasi, 2010; Imamoglu,
1998; 2003). Thus, an ongoing change can be reflected differently on individuals
living in a given cultural context. For instance, Turkey is considered as a country with
collectivist orientations (Hofstede, 2001); however, with increasing levels of
education and ongoing economic growth, Turkey faces a transition from having
predominantly collectivist orientations to appreciating individualistic values.
(Imamoglu & Karakatipoglu-Aygiin, 2004; Kagitcibasi, 2010). Hence, considering

this shift is especially crucial in Turkish cultural context.

1.5. Balanced Integration and Differentiation Model

Contemporary researchers doing cross-cultural and cultural research discarded the
traditional view of individualism and collectivism for the most part, and they proposed
a new theoretical approach in which every cultural context includes individualistic and
collectivistic tendencies up to a certain degree. With the differentiating degrees of
these tendencies, self-construal models are theorized. To test how self-construal styles
may vary within the same culture, Imamoglu (1998; 2003) proposed the Balanced
Integration and Differentiation (BID) Model, in which self-construals are reflected by
two different psychological processes as integration and differentiation. In this model,

it is assumed that humans innately wish to fulfill their integration and differentiation
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needs; so, even though the degree varies, they can be individuated and related at the

same time.

As the BID Model suggests, human beings may act with two distinct yet
complementary tendencies as self-development (individuation)
orientation and interrelational (relatedness) orientation. While individuation is the
high point of self-development orientation, normative patterning is the low point of it.
Here, individuation refers to how one is uniquely differentiated from others by having
their own ideas, feelings, and motivations. On the other hand, normative
patterning indicates being under the influence of external factors, such as social norms
and expectations. Coming to the interrelational orientation, the high point of this
orientation is indicated by relatedness, which refers to what extend one can form close
relationships with others; conversely, separatedness is situated on the low point, and it
indicates emotional detachedness from other people (Imamoglu, 1998; 2003;

Imamoglu & Giiler-Edwards, 2007; Imamoglu etal., 2011).

In this model, receiving high scores from both orientations is possible, and four
different styles of self-construal emerge from different combinations of received
scores. To clarify, related-individuation, the most balanced self-construal, is
characterized by having high scores both from individuation and relatedness.
Individuals with this style of self-construal can be connected to significant others, yet
simultaneously be individuated. Moreover, separated-individuation is indicated by
high scores in individuation and low scores in relatedness. Individuals with this self-
construal style are prone to value their autonomy than having emotional
closeness. Related-patterning is another self-construal style, which is marked by high
scores in relatedness and low scores in individuation. People with this self-construal
can form close relationships with others, but they may fail to develop their unique side.
Lastly, separated-patterning is characterized by low scores in both individuation and
relatedness. Individuals with this self-construal style can accomplish neither to
develop as a unique person nor to form close relationships with others (Imamoglu,

1998; 2003).
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1.6. Self-Construals and Autobiographical Memory Development

As stated in the study of Imamoglu and Karakatipoglu-Aygun (2004), the BID’s
proposition of four different self-construal styles can successfully reflect cultural
orientations of individuals both from Turkish and foreign samples; therefore,
considering them in reminiscing studies provides valuable information about
individual differences in autobiographical memory skills and mother-child memory

conversations.

For instance, in their pioneering research, Sahin and Mebert (2013) investigated the
link between US and Turkish undergraduate students’ self-construals and memory
characteristics of their earliest childhood memories. They found that, regardless of
cultural group, individuals with related-individuation (high scores in individuation and
relatedness) self-construal style significantly recalled memories dated earlier, and
more easily reported their memories than participants with separated-patterning (low
scores in both individuation and relatedness) self-construal style did. Besides,
participants who have related-individuation or related-patterning (high scores in
relatedness, low scores in individuation) self-construal styles were more likely to value
their memories compared to their separated-patterned or separated-individuated (high

scores in individuation, low scores in relatedness) counterparts.

In another study, Sahin-Acar, and Leichtman (2015) investigated the relationship
between maternal self-construals and memory conversations of mother-child dyads.
Mothers from the US and two different cities (Izmir vs. Gaziantep) of Turkey
participated in this study. Study results yielded a within-cultural variation among
Turkish mothers; mothers from Izmir received significantly higher scores both on
individuation and relatedness subscales compared to mothers from Gaziantep.
Although Turkish mothers were not significantly different from US mothers, a
significant main effect of related-individuation (balanced) self-construal style
observed on mothers’ context statements for past and future events in both countries,
and these mothers produced more context statements in two different conversation

types. It was also seen that individuation was a significant predictor of increased
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maternal elaborativeness and decreased repetitiveness. Finally, in another study, the
role of maternal self-construal and attachment style on mother-child recounting was
investigated. According to the results, higher levels of maternal individuation,
attachment-avoidance, and age were significant predictors of their high-elaborative

conversational style in recounting task (Sahin-Acar et al., 2019).

Although a limited number of studies investigated the relationship between maternal
self-construals and reminiscing style, how this association might be reflected on
children’s autobiographical memory skills still requires attention. To the best of our
knowledge, no studies investigated how children’s autobiographical memory
outcomes are moderated by maternal reminiscing style and self-construal style.
Considering this, there is a need for research investigating the moderator role of
maternal self-construal style on mother-child memory conversations and children’s
independent memory skills. Testing moderation models for these psychological
constructs are necessary since moderation analysis enables us to comprehend how the
power and direction of the association between two variables, in the case of the current
study, maternal reminiscing style, and children’s autobiographical memory outcomes,
would differ by the role of a third variable such as maternal self-construal style (Hayes,
2018). Thus, examining the moderator role of maternal self-construal would give
information about how the interaction between maternal reminiscing style and self-
construal might change the link between maternal reminiscing elaborativeness and
children’s memory outcomes. Additionally, it would provide insights about the
conditional effects of maternal reminiscing style on children’s autobiographical

memory skills at different levels of maternal self-construal.

1.7. The Current Study

Previous literature demonstrated that maternal elaborativeness is a significant
predictor of children’s elaborativeness in mother-child reminiscing, yet only a few
studies investigated how maternal elaborativeness can be transferred to children’s

elaborativeness in the researcher-child recounting task. The main goal of the current
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study is to investigate mother-child reminiscing and children’s independent recounting
skills simultaneously with a Turkish sample. In this way, the current study aims to
provide information about to what extend maternal reminiscing style, and children’s

independent recounting skills are related to each other.

Moreover, only a limited number of studies investigated the role of maternal self-
construal style on mother-child reminiscing, and these studies mainly focused on the
link between maternal self-construal and maternal elaborativeness. The current study
aims to investigate the association between maternal reminiscing style and children’s
independent recounting skills by the moderator role of the maternal self-construal
style. Thus, the current study would provide insights about to what extend individual

maternal factors are related to children’s autobiographical memory development.

Lastly, although the main focus of the current study is not on children’s
elaborativeness in the mother-child reminiscing task, it aims to explore the link
between maternal elaborativeness and child elaborativeness in the mother-child
reminiscing task by the moderator role of maternal self-construal style. Thereby, it

would contribute to the literature with a new replication of the previous findings.

In line with previously mentioned goals, hypotheses of the present study are as

follows:

Hypothesis 1: Mothers’ higher reminiscing elaborativeness would predict children’s
higher elaborativeness in the researcher-child recounting task, by the moderator role

of higher levels of maternal individuation orientation.

Hypothesis 2: Mothers’ higher reminiscing elaborativeness would predict children’s
higher elaborativeness in the researcher-child recounting task, by the moderator role
of maternal balanced self-construal style (higher levels both in individuation and

relatedness).
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CHAPTER 2

METHOD

This chapter includes detailed information regarding participant characteristics,
sampling technique, measurements, procedure, coding schemes, and the analyses

regarding coding of memory tasks.

2.1. Sampling

For the current study, convenience sampling method was preferred. In order to
facilitate the data collection procedure, undergraduate psychology students from
Middle East Technical University (METU) were asked to engage in data collection as
a part of a summer internship program. It was aimed to reach 80 mothers and their

children between the ages of 60 to 72 months.

2.2. Participants

Participants in the current study were from 26 different cities of Turkey. In total, five
hundred and fifty-six participants participated in the current study, and the sample
consisted of 278 (girls: 144; boys: 134) 4 to and 6 years old (Monn = 65.16, SD =
4.64) children and their mothers (Muee = 35.96, SD = 4.75). All children had intact
families, and the great majority of children were in a good health condition, only 1.1%

of them had either visual or auditory impairment, and 4% of them had a chronic illness.

Regarding the socioeconomic status (SES) of families, maternal education level

ranged from being literate to holding a Ph.D. degree. While 47.1% of the mothers had
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a bachelor’s degree, 40.6% of them had primary or secondary grade degree (6.8%
primary school degree; 5.0% middle school degree; 28.8% and high school degree).
Moreover, 11.9% of mothers had postgraduate degree (10.8% MS/MA; 1.1% Ph.D),
the rest did not have formal schooling, but were literate (0.4%). Besides, while 52.5%
of mothers were working, 47.5% of them were housewives. Considering the perceived
SES, 79.9% of the mothers evaluated their family income as average or above-average,
18.6% of them stated it as below-average. Nevertheless, only 1.5% of mothers

evaluated their family income as extremely low or extremely high (extremely low:

1.1%; extremely high: 0.4%).

2.3. Measurements

2.3.1. Demographic Information Form

Demographic Information Form was created by the researchers and used to assess
information regarding demographic characteristics of the mother-child dyads. Mothers
were asked to answer 16 questions about maternal and paternal age, education level,
occupation status, the child’s age, the total number of children at home, and the total

duration of attending preschool (Appendix B).

2.3.2. Balanced Integration - Differentiation Scale

Balanced Integration - Differentiation Scale (BIDS) was developed by Imamoglu
(1998) to assess four different self-construal styles as related-individuation, separated-
individuation, related-patterning, and separated-patterning. The BIDS consists of two
subscales as Interrelational / Relatedness Orientation subscale and Self-Development
/ Individuation Orientation subscale. Two of the subscales in total are composed of 29
items, which are rated on a 7-point-Likert scale. Interrelational Orientation subscale is
composed of 16 items, measuring the level of interpersonal connectedness. While

obtaining a high score from this subscale indicates increased relatedness, a low score
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refers to separatedness, suggesting that the person has a lower degree of connectedness
with other people. Besides, Self-Development Orientation subscale encompasses 13
items focusing on the level of individuation of a person. A high score from this
subscale refers to a disposition to individuation; on the other hand, a low score is a
demonstration of normative patterning. Different combinations of receiving high and
low scores from these two subscales produce four different self-construals. While
receiving high scores both from the subscales indicates related-individuation,
obtaining a low score both from the dimensions refers to separated-patterning
(Imamoglu, 2003; imamoglu et al., 2011). Additionally, a high score from Self-
Development subscale and a low score from Interrelational Orientation subscale refers
to separated-individuation. Conversely, a low score form Self-Development subscale
and a high score from Interrelational Orientation subscale yields to related-patterning
(Imamoglu, 2003). According to the study of Imamoglu, et al. (2011), Cronbach’s
alpha coefficient was found as .78 for Self-Development subscale and .88 for
Interrelational Orientation subscale. Cronbach's alpha coefficient for inter-item
reliability was found in the current study as .75 for the Interrelational Orientation
subscale, and .65 for the Self-Development subscale. Lastly, mothers were asked to
fill this questionnaire for themselves on a 5-point-Likert scale ranging from strongly

disagree to strongly agree (Appendix C).

2.4. The Procedure

2.4.1. Preparation for Data Collection

Ethical approval of the current study was obtained from METU Human Subjects
Ethics Committee (Appendix A). Undergraduate psychology students were contacted
to participate in the data collection process once the necessary permission procedure
was maintained. Students who were willing to work with researchers were applied for
a summer internship at METU Child and Adolescent Development Lab. Selected
students were invited for extensive training on collecting data through home visits, and

participant selection criteria.
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The training was held between 29 - 30 June and 1 July of 2019 as three full days at
METU Child and Adolescent Development Lab. Intern students were equally divided
into two groups, and each group in total received one-and-a-half-day of training.
Within the scope of the training, at first, researchers briefly gave information about the
study without revealing hypotheses or expected results. Following this step, they
engaged in role-playing sessions to enact possible scenarios that students might face
during data collection. In the first role-play session, researchers demonstrated the
phone-call part of the procedure in which students reach families and set an
appointment for the future meeting. Thereafter, home-visit scenarios were enacted as
three main episodes. The first episode captured the duration between entering families’
house and starting the study. In this part, interns were given information about
protecting their own and families’ privacy; also, they were informed about the
importance of giving children some time to form rapport between researcher and child.
The second episode encompassed the data collection in which, mother-child dyads
engaged in necessary tasks for the study. The last episode focused on giving debriefing
information to mothers and respectfully leaving the house. When the demonstration of
the researchers finished, intern students were asked to participate in role-play sessions,
and each student attended at least one of the sessions individually. Once a group of
students enacted their roles, researchers provided feedbacks about the performance by
highlighting the successful parts and correcting behaviors if necessary. When the
training session was completed, each student was asked to reach four families, as two

of the children are girls, and two of them are boys.

2.4.2. Data Collection

The current study consisted of two parts as mother-child reminiscing task and
researcher-child recounting task. In the mother-child reminiscing task, mothers were
asked to specify two events that they experienced with their children in the last two
months. In order to prevent possible memory flaws, they were given paper-pencil and
asked to write a few keywords about the events. Following this step, mothers were

asked to select one of the events and discuss it with their children for five minutes ‘‘as
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they usually do’’. During the task, data collectors left the mother-child dyad alone, but
before leaving, they placed their computers in the room in a way to not distract
participants, so the whole conversation was audio recorded through an application
called Audacity. When time was up, data collectors entered the room, thanked mother-

child dyads, and stopped recording.

In the researcher-child recounting task, mothers were requested to leave child and data
collector alone, and children were asked to tell an event that she/he experienced with
his/her mother recently for five minutes. To encourage children to tell the memory,
data collectors provided positive feedbacks such as nodding or vocalic approvals. If
children seemed uninterested in speaking, data collectors asked non-directive
questions such as, ‘“‘Can you tell me more about the event?’’ or ‘‘Do you want to say
anything else?’’. This task was also audio recorded as previously mentioned style.
When the time was up, data collectors stopped the recording and thanked children for

sharing the event.

In order to prevent the sequence effect between the tasks, half of the total meetings
began with the mother-child reminiscing task, and the other half started with the

researcher-child recounting task.

2.5. Coding Schemes

To determine reminiscing styles of mothers and children, each task was coded based
on the coding schemes of Fivush et al. (1995) and Fivush and Vasudeva (2002). In this
regard, both mothers’ and children’s conversational styles were coded as
follows: context statements, open-ended questions, yes/no questions, evaluations,
repetition of context statements, repetition of open-ended questions, repetition of

ves/no questions. Total number of words was also calculated for both parties.

Since coding style might differ from one coder to another, it is crucial to operationalize
coding criteria. In the current study, context statements refer to any contextual

information about the event in the form of subject-verb construction. To clarify, the
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following sentence contains two context statements since it has two subject-verb
constructions: ‘“You were so happy the day that we went to the picnic.”
Besides, open-ended questions refer to any ‘‘wh’’ question. For instance, ‘‘What
happened there?’’ is an example of open-ended questions. Additionally, questions that
need to be answered with either approval or deny were coded as yes/no question. For
example, ‘“Were you happy there?’’is an example of this type of questions.
Moreover, evaluations were coded for any statement that confirms or disconfirms the
information the other party said, such as ‘“No, we did not see your friend at the

hospital.”’

In the current study, any statement repeating the previously mentioned information
was coded as repetition. While coding repetitions, to increase standardization, it was
decided that if the new sentence had more than one word that was changed, then that
sentence was not coded as repetition. As it was done in the original studies (Fivush et
al., 1995; Fivush and Vasudeva, 2002), no repetitions for evaluations were coded.
Furthermore, the total number of words was counted by using Microsoft Word for
each individual separately. Since any statement in the form of subject-verb
construction was evaluated as context statement, in the current study, the total number

of sentences was not counted to avoid redundancy (See Table 1).

As stated in the literature, to determine maternal and child elaborativeness, parts of
mothers and children were coded separately. For each individual, the total number of
elaborative expressions divided by the sum of total number of elaborative expressions

and total number of repetitions (Fivush, & Vasudeva, 2002).

2.5. Reliability of Codings

The principal researcher coded all conversations obtained from the mother-child
reminiscing task and the researcher-child recounting task. Additionally, 100% of the
conversations were coded by an independent researcher. For the mother-child
reminiscing task, the inter-coder reliability was between .83 and .97 for maternal

codings, and .74 and .96 for child codings. For the researcher-child recounting task,
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inter-coder reliability ranged from .77 to .97.

Table 1

Coding Schemes for Reminiscing and Recounting Tasks

Variable

Explanation

Example

Context Statement
Open-ended
Question

Yes/No Question

Positive
Evaluation

Negative
Evaluation

Repetition of
Context Statement

Repetition of
Open-ended
Question

Repetition of
Yes/No Question

Any contextual information in the
form of subject-verb construction

(X3

Questions wh-

words’’

starting  with

Questions requiring approval or
disapproval responses

Verbal or vocalic approval of
statements

Verbal or vocalic disconfirmation of
statements

Repetitions of any contextual
information in the form of subject-
verb construction

Repetitions of questions starting

with ‘‘wh-words’’

Repetitions of questions requiring
approval or disapproval responses

““‘It was your birthday; we
were all together.”’

‘““When was the last time
you saw her?”’

“‘Did you like the puppy?”’

“Yes, we visited your
grandpa at the hospital.”’

‘““No, she did not come to
our house.”’

“It was your birthday. It
was your fourth birthday.”’

‘““When was the last time
you saw her? When did you
see her for the last time?”’

“Did you like the puppy?
Did you like it?”’
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CHAPTER 3

RESULTS

3.1. Data Screening

At the end of data collection, 345 mother-child dyads were reached for the current
study (N = 690). Since data collection was held through a summer internship program,
data collectors reached participants with diverse personal characteristics. To ensure

that all participants meet with the required criteria, data screening was applied.

In the beginning, the age range of children was controlled; although it was aimed to
reach children between the ages of 5 to 6 years old, age of participants ranged from
3,5 to 6,5 years. Considering the previous studies in the literature, and to control for
the aimed age groups, we decided to include children who were between the ages of 4
to 6 years old at the time of the data collection in the data set. Thus, 26 pairs were
eliminated either because children’s age information is missing or not applicable to
the current study. In addition, to rule out possible confounding effects of having a
preschool history on children’s language outcomes, we decided to reach participants
who were attending a preschool; and 2 mother-child dyads were omitted from the
study, since those children were not attending preschool at the time. Additionally,
another 2 pairs were removed from the data set since mothers either had a mental
health disorder history (chronic depression) or experienced a recent personal trauma
(mother’s brother committed suicide). Furthermore, both mother-child reminiscing
task and researcher-child recounting task were controlled to assure that they did not
include individuals other than participants, and in total, 12 pairs were not used since
they were triadic conversations. In addition, 20 dyads were eliminated due to technical
reasons such as recording problems or flaws in the data collection procedure.
Moreover, 3 families were omitted from the study since they were currently living in
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countries other than Turkey. Data were analyzed for outliers and 2 mother-child dyads
were omitted since they were outliers. Finally, in total 67 pairs were deleted, and the

current sample consisted of 278 mother-child dyads (N = 556).

3.2. Descriptive Statistics

Following the data screening procedure, descriptive statistics of the participants were
analyzed. Concerning study variables, mothers’ self-construal scores were calculated
for individuation and relatedness subscales. While the mean of individuation was
found as 3.61 (SD = .45), the mean of relatedness was obtained as 4.17 (SD = .43). In
terms of reminiscing styles of participants, the mean of maternal elaborativeness was
found as .95 (SD = .05), and the mean of maternal repetitiveness was calculated as .01

(SD = .01).

Additionally, child elaborativeness was calculated both for mother-child reminiscing
and researcher-child recounting tasks. Mean of child elaborativeness in the
reminiscing task was found as .98 (SD = .03), the mean of child repetitiveness in the
reminiscing task was examined as .00 (SD = .01). Also, while the mean of child
elaborativeness in the recounting task was found as .97 (SD = .04), the mean of child
repetitiveness in the recounting task was found as .00 (SD = .01). These results and
other study variables contributing to elaborativeness calculation can be seen in Table

2.

Regarding exploratory demographic information, 85.6% of the mothers in our sample
stated that they were the primary caregivers of children. In 9.7% of the cases, both
parents shared equal responsibility for childcaring. While only in 1.1% of the cases
fathers were the primary caregivers, in 3.6% of the cases, mothers stated that they have
been sharing responsibility with either grandparents or professional babysitters.
Additionally, all children in the final sample were attending preschool for 20.22
months on average (SD = 12.38).
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Table 1

Means, Standard Deviations and Minimum-Maximum Scores for Study Variables

Variables Mean Standard Min — Max

(N =278) Deviation (N =278)
(N =278)

Maternal Variables

Age (in years) 35.96 4.75 23-53

Individuation 3.61 45 2.31-4.85

Relatedness 4.17 42 2.75-5.00

Context Statements 45.72 20.82 3-126

Evaluations 13.12 7.10 0-36

Open-Ended Questions 15.38 8.35 0-56

Yes/No Questions 17.61 8.77 1-45

Repetition of Context 2.11 2.96 0-28

Statements

Repetition of Open-Ended 1.29 1.82 0-13

Questions

Repetition of Yes/No 71 1.28 0-7

Questions

Total Number of Words 302.70 112.16 46-697

Total Number of Lines 42.08 16.24 4-119

Elaborativeness .94 .05 .68-1

Repetitiveness .01 .01 .00-.14

Child Variables

Age (in months) 65.16 4.64 47.93-72.94

Child Reminiscing Variables

Context Statements 32.67 16.02 0-86

Evaluations 14.66 7.73 1-48

Open-Ended Questions 3.00 2.92 0-21
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Table 2 (continued)

Variables Mean Standard Min — Max
(N =278) Deviation (N =278)
(N =278)
Repetition of Context 1.01 1.61 0-12
Statements
Repetition of Yes/No .07 33 0-3
Questions
Elaborativeness 97 .03 81-1
Repetitiveness .00 .01 .00-.09
Child Recounting Variables
Context Statements 35.05 23.12 3-137
Evaluations 6.04 5.59 0-34
Open-Ended Questions 1.24 2.06 0-15
Yes/No Questions 1.05 1.77 0-10
Repetition of Context 1.23 1.96 0-12
Statements
Repetition of Open-Ended .07 33 0-3
Questions
Repetition of Yes/No .04 23 0-2
Questions
Total Number of Words 154.93 107.16 17-578
Elaborativeness 97 .03 81-1
Repetitiveness .00 .01 .00-.08
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Table 2

Demographic Information for Participants

Variables Frequency Percentage
Maternal Variables
Education Level (N=278)
Literate 1 0.4
Primary school degree 19 6.8
Middle school degree 14 5.0
High school degree 80 28.8
Bachelor’s degree 131 47.1
MS/MA degree 30 10.8
Ph.D. degree 3 1.1
Employment Status (N=278)
Working 146 52.5
Not working 132 47.5
Child Variables
Gender (N=278)
Female 144 51.8
Male 134 48.2
Sensory Impairment (N=278)
Present 3 1.1
Absent 275 98.9
Chronic Illness (N=278)
Present 11 4.0
Absent 267 96.0
Number of Siblings (N=277)
No sibling 87 31.3
One sibling 158 56.8
Two siblings 29 10.4
Three siblings 3 0.4
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3.3. Correlations

Bivariate correlation analysis was conducted to detect correlations among study
variables. Correlation coefficients for maternal individuation, relatedness,
elaborativeness, repetitiveness, children’s elaborativeness, and repetitiveness both for
mother-child reminiscing task, and researcher-child recounting task were presented in
Table 4. As indicated before, in our main hypotheses, child’s elaborativeness in the
recounting task was used a dependent variable. However, child’s elaborativeness in
the reminiscing task was also calculated and used in the analyses for exploratory

reasons.

In terms of correlations among maternal variables, maternal individuation and
relatedness were positively correlated with each other (» = .22, p <.001). Additionally,
maternal elaborativeness in the reminiscing task was positively correlated with
maternal individuation (» = .14, p < .05), and it was negatively correlated with
maternal repetitiveness in the reminiscing task (» = -.97, p < .001). Also, a negative
correlation between maternal individuation and maternal repetitiveness in the

reminiscing task was found (» = -.15, p <.001).

Regarding child variables, elaborativeness in the recounting task was negatively
associated with repetitiveness in the recounting task (» = -.94, p < .001). Also,
repetitiveness in the reminiscing task was positively correlated with repetitiveness in
the recounting task (» = .13, p < .05), and negatively correlated with elaborativeness

in the reminiscing task (» = -.97, p <.001).

Correlations among maternal and child variables showed that, child elaborativeness in
the recounting task was positively correlated with maternal elaborativeness in the
reminiscing task (» = .19, p < .001), and negatively correlated with maternal
repetitiveness in the reminiscing task (» =-.18, p <.001). Besides, child repetitiveness
in the recounting task was negatively correlated with maternal elaborativeness in the
reminiscing task (» = -.18, p < .001), and positively correlated with maternal

repetitiveness in the reminiscing task (r = .18, p < .001). Moreover, child
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elaborativeness in the reminiscing task was positively correlated both with maternal
individuation (» = .16, p < .001), and maternal elaborativeness in the reminiscing task
(r = .24, p < .001). Additionally, it was negatively correlated with maternal
repetitiveness in the reminiscing task (r = -.23, p < .001). Lastly, child repetitiveness
in the reminiscing task was positively correlated with maternal repetitiveness in the
reminiscing task (# = .25, p < .001) and negatively correlated both with maternal
elaborativeness in the reminiscing task (» =-.26, p < .001), and maternal individuation

(r=-.17, p <.001).
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3.4. Main Analyses: Moderation Analyses

A set of moderation analyses was conducted through IBM SPSS Version 26 with
PROCESS Macro (Hayes, 2012) extension for hypotheses testing and exploratory
reasons with three age groups; 4-6-year olds (48 to 72 months), 4-5-year olds (48 to
60 months), and 5-6-year olds (61 to 72 months). In other words, we tested all
hypotheses across the entire data set, and also separately for 4 and 5-year olds. The
reason why we handled the data in this way is because in the literature, it has been
systematically shown that children’s memory (Reese, 2002; 2009), linguistic (Aksu-
Ko¢ & Ketrez, 2016; Dockrell & Messer, 2004), and other cognitive skills, such as
Theory of Mind (ToM) (Ebert, 2020; Welch-Ross, 1997) show drastic developmental
changes within the age period of 4 to 6. Therefore, we wanted to examine these
developmental changes as well, without using children’s chronological age as a control

variable, which might have taken over most of the variance in the data set.

To test the first hypothesis of the current study, a series of different moderation
analyses was conducted with maternal individuation as a continuous moderator. The
same analysis was implemented for all age intervals. In each analysis, child
elaborativeness in the recounting task was entered as the dependent variable, maternal
elaborativeness in the reminiscing task was added as the independent variable, and
maternal individuation was used as the continuous moderator variable. While running
the analyses, the Johnson-Neyman approach and centered versions of all variables

were preferred.

To test the second hypothesis of the current study, a series of simple moderation
analyses with pick-a-point approach was conducted. Before conducting the analysis,
the median split was applied for individuation and relatedness subscales to determine
the balanced and unbalanced self-construal types (also used as self-construal style
interchangeably). The median was found as 3.54 for the individuation subscale, and
4.19 for the relatedness subscale. To determine balanced self-construal style, mothers
who scored higher than median values in each subscale were identified. Additionally,

mothers who scored lower than median values in the subscales were determined for
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the unbalanced self-construal style, and mothers who had either balanced or
unbalanced self-construal style and their children (155 dyads) were included in the
analyses (N =310). In each analysis, while maternal elaborativeness in the reminiscing
task was used as the independent variable, child elaborativeness in the recounting task
was used the dependent variable, and maternal self-construal style was entered as a

dichotomous moderator with two levels as balanced and unbalanced self-construals.

3.4.1. Assumption Check for Moderation Analyses

Before conducting moderation analyses, assumptions of linearity, multicollinearity,

independence, homoscedasticity, and normality were checked.

Linearity assumption was checked through applying deviation from linearity test since
the test yielded insignificant results (p = .64), it was seen that there was a linear

relationship between IV and DV.

Multicollinearity assumption was tested with VIF and Tolerance statistics. Since
results produced values of .98 for Tolerance, and 1.02 for VIF statistics, there was no

multicollinearity in the data.

To test independence assumption, Durbin-Watson test was used, and results yielded a

value of 1.97, suggesting that independence assumption was met.

To check normality assumption Skewness-Kurtosis statistics were used. According to
results, skewness and kurtosis statistics were obtained as follows for IV and DV: for
maternal elaborativeness in the reminiscing task skewness of -1.86, and kurtosis of
5.28; for child elaborativeness in the recounting task skewness of -1.67, and kurtosis
of 3.03. These results suggest that both IV and DV had negatively skewed

distributions.

To test homoscedasticity assumption regression standardized residual scatterplots
were used. Plots yielded that homoscedasticity assumption was also might be violated.

To see how these violations might affect results, two different sets of moderation
32



analyses procedures were followed. While in one of the sets, bootstrapping and HC4
heteroscedasticity-consistent standard error estimator were used to handle violations;
in the other set, these corrections were not applied. Since results did not yield any

difference, the corrections were not preferred for the following analyses.
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3.5. Testing the First Set of Hypotheses

3.5.1 Moderation Analysis for the Entire Sample with Individuation as

Moderator and Child Elaborativeness in the Recounting Task as DV

The first moderation analysis was conducted with the entire sample (278 mother-child

dyads, N = 556), in which children’s age ranged from 48 to 72 months.

The analysis provided an overall significant model, F(3, 274) = 3.827, p = .010, with
an R’ of .040. However, the interaction term between maternal elaborativeness and
individuation was not significant (B =.004, SE =.106, p =.961, 95% CI [-.204, .213]),
suggesting that maternal individuation did not moderate the relationship between
maternal elaborativeness in the reminiscing task and child’s elaborativeness in the

recounting task.

In terms of unique contributions of the variables, results revealed that while maternal
elaborativeness in the reminiscing task was a unique predictor of child elaborativeness
in the recounting task (B = .128, SE = .045, p = .005, 95% CI [.039, .217]), maternal
individuation did not predict child elaborativeness in the recounting task (B = .006, SE
=.004, p = .20, 95% CI [-.003, .016]). These results indicated that the first hypothesis

of the current study was not supported by the analysis.

3.5.2. Moderation Analysis for 48 to 60 Months of Age Group with Individuation

as Moderator and Child Elaborativeness in the Recounting Task as DV

To control for possible age-related differences in the developmental skills of children,
the same analysis was conducted with a sample of children whose ages ranged from

48 to 60 months (60 mother-child dyads, N = 120).

Contrary to the findings of the first analysis, this analysis did not yield an overall
significant model, F(3, 56) = .146, p = .931, with an R? of .007. Also, the interaction

term between maternal elaborativeness in the reminiscing task and maternal
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individuation was not significant (B =.028, SE =.204, p = .889, 95% CI [-.380, .437]).
Additionally, neither maternal elaborativeness in the reminiscing task (B = .054, SE =
087, p =.540, 95% CI [-.121, .229]) nor maternal individuation (B = -.003, SE = .012,
p =.804,95% CI [-.028, .021]) were unique predictors of child elaborativeness in the

recounting task.

As shown by the results, maternal individuation did not have a moderator role on the
link between maternal reminiscing elaborativeness and child’s recounting

elaborativeness.

3.5.3. Moderation Analysis for 61 to 72 Months of Age Group with Individuation

as Moderator and Child Elaborativeness in the Recounting Task as DV

Lastly, the same analysis was implemented for a sample of children between 61 to 72

months of age and their mothers (218 mother-child dyads, N = 436).

As in analysis of the entire sample, results yielded an overall significant model, (3,
214) = 4.326, p = .005, with an R’ of .057. However, the interaction term between
maternal individuation and maternal elaborativeness in the reminiscing task was,
again, not significant (B = -.018, SE = .133, p = .888, 95% CI [-.280, .243]). Also,
while maternal elaborativeness in the reminiscing task was a unique predictor of child
elaborativeness in the recounting task (B = .147, SE = .055, p = .008, 95% CI [.038,
.256]), such a relationship was not observed for maternal individuation (B = .008, SE

= .005, p = .113, 95% CI [-.002, .019]).

Moderation analyses with different age groups showed that regardless of children’s
age, maternal individuation did not moderate the relationship between maternal
elaborativeness in the reminiscing task and child’s elaborativeness in the recounting
task. Nevertheless, it was also seen that maternal reminiscing style was a significant
predictor of children’s recounting elaborativeness for those who were between 5 to 6

years old of age.
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3.6. Testing the Second Set of Hypotheses

3.6.1. Moderation Analysis for the Entire Sample with Balanced and Unbalanced
Self-Construals as Moderator and Child Elaborativeness in the Recounting Task

as DV

To test the second hypothesis of the current study, a simple moderation analysis was
conducted for the entire sample (155 dyads, N =310). Before conducting the analyses,
median split was applied, and only mothers with either balanced or unbalanced self-
construal style and their children included in the analysis. For this reason, the sample

size decreased to 310.

According to the results, the analysis did not produce an overall significant model,
F@3, 151) = 2.304, p = .079, R’ = .043, also the interaction between maternal
elaborativeness in the reminiscing task and maternal self-construal style was not
significant (B =-.199, SE = .137, p = .151, 95% CI [-.471, .073]). In terms of unique
predictive roles of the variables, maternal reminiscing elaborativeness was a unique
predictor of child elaborativeness in the recounting task (B =.181, SE=.075, p=.017,
95% CI [.032, .330]); nevertheless, maternal self-construal did not predict the outcome
variable (B =.194, SE = .131, p = .142, 95% CI [-.060, .454]).

These results suggested that maternal balanced or unbalanced self-construal style did
not play a moderator role for the interplay between maternal reminiscing style and

children’s elaborativeness in the recounting task.

3.6.2. Moderation Analysis for 48 to 60 Months of Age Group with Balanced and
Unbalanced Self-Construals as Moderator and Child Elaborativeness in the

Recounting Task as DV

The previous moderation analysis was also implemented for a sample consisted of 48

to 60 months of age children and their mothers (32 dyads, N = 64).
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According to results, neither the overall model (F(3, 28) = .21 p = .884, R’ = .022),
nor the interaction term between maternal reminiscing elaborativeness and maternal
self-construal type were significant (B = -.075, SE = .355, p = .833, 95% CI [-.803,
.652]). Additionally, for this age group maternal elaborativeness in the reminiscing
task (B =-.005, SE =.276, p = .985, 95% CI [-.571, .561]) and maternal self-construal
type (B = .061, SE = .340, p = .857, 95% CI [-.635, .758]) were not significant

predictors of the child elaborativeness in the recounting task.

As the results indicated, for this age group, maternal reminiscing style was not a
significant predictor of child recounting elaborativeness, and the association between

these two variables was not moderated by maternal self-construal type.

3.6.3 Moderation Analysis for 61 to 72 Months of Age Group with Balanced and
Unbalanced Self-Construals as Moderator and Child Elaborativeness in the

Recounting Task as DV

Lastly, the same simple moderation analysis applied for a sample of children between

61 to 72 months of age and their mothers (123 dyads, N = 246).

According to results of the analysis, a significant overall model was obtained, F(3,
119) = 3.047, p = .031, R’ = .071. On the other hand, the interaction term between
maternal elaborativeness in the reminiscing task and maternal self-construal style was
not significant (B =-.179, SE = .157, p = .256, 95% CI [-.490, .131]). Similarly to the
previous analyses, for this age group, while maternal reminiscing elaborativeness was
a unique predictor of child recounting elaborativeness (B = .195, SE = .008, p = .013,
95% CI [.041, .350]), such a condition was not observed for maternal self-construal

style (B =.179, SE = .150, p = 234, 95% CI [-.117, .476)).

As the analysis results indicated, maternal categorical self-construal style was not the
moderator variable for the relationship between maternal elaborativeness in the

reminiscing task and child elaborativeness in the recounting task. Similarly to the
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analyses for the first hypothesis testing, variance in the overall model was mainly
produced by the association between maternal reminiscing elaborativeness and child

recounting elaborativeness for 61 to 72 months of age group.

3.7. Exploratory Analyses: Moderation and Mediation

In the first set of hypotheses of the current study, the role of maternal individuation on
the link between maternal elaborativeness in the reminiscing task and child
elaborativeness in the recounting task was tested. The second set of hypotheses tested
the same model using maternal self-construal style (balanced vs. unbalanced) as a
dichotomous moderator variable. Since in the hypotheses testing, we did not test the
role of maternal relatedness as a moderator variable; in the exploratory analyses, we
tested the same model by using it as a moderator variable.! In addition, we tested the
models for child elaborativeness in the reminiscing task as the dependent variable.
Lastly, we conducted a series of mediation analyses to reconstruct the model by using
maternal self-construal variables as independent variable, maternal elaborativeness in
the reminiscing task as mediator variable, and child elaborativeness in both tasks as
dependent variables. All of the analyses were also conducted through PROCESS
Macro (Hayes, 2012).

3.7.1. Moderation Analysis for the Entire Sample, Individuation as Moderator

and Child Elaborativeness in the Reminiscing Task as DV

A simple moderation analysis was conducted with the entire sample (N = 556) to
exploratorily investigate the role of maternal individuation on the relationship between

maternal elaborativeness in the reminiscing task and child elaborativeness in the

! We tested moderation analyses with maternal relatedness as a continuous moderator for three different age groups.
In none of the analyses, the interaction term between maternal elaborativeness in the reminiscing task and maternal
relatedness was significant, indicating that maternal relatedness did not moderate the relationship between maternal
elaborativeness in the reminiscing task and child elaborativeness in the recounting task. In addition, maternal
relatedness did not predict child recounting elaborativeness in any of the analyses. For these reasons, the analyses
were not mentioned in detail.
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reminiscing task.

The analysis yielded an overall significant model F(3, 274) = 9.660, p < .001, with an
R? 0of .095, and a significant interaction between maternal reminiscing elaborativeness
and maternal individuation (B = -.232, SE = .088, p = .009, 95% CI [-.407, -.057] was
found, suggesting that maternal individuation moderated the link between maternal
reminiscing elaborativeness and child elaborativeness in the reminiscing task.
Concerning unique predictive roles of the variables, both maternal reminiscing
elaborativeness (B = .113, SE = .037, p = .003, 95% CI [.038, .187], and maternal
individuation (B = .009, SE = .004, p = .021, 95% CI [.001, .017], were the unique

predictors of child reminiscing elaborativeness.

According to results, the cut-off score for Johnson-Neyman region of significance was
found .13, showing that for the scores below this value the interaction term between
maternal reminiscing elaborativeness and maternal individuation was significant (B =

.083, SE =.042, p = .050, 95% CI [.000, .166]. However, such an association was not
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Figure 1 The Johnson-Neyman graph for the entire sample with maternal individuation as the
moderator. The vertical line parallel to y-axis demonstrates the region of significance, suggesting
that conditional effects of maternal reminiscing elaborativeness on child reminiscing elaborative-
ness are significant for the individuation levels left of the region of significance line.
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evident for the scores above the cut of value (Figure 1). These results indicated that
mothers’ reminiscing style significantly predicted children’s elaborativeness in the

reminiscing task when maternal individuation is low.

3.7.2. Moderation Analysis for 61 to 72 Months Age Group with Individuation as

Moderator and Child Elaborativeness in the Reminiscing Task as DV

The same analysis was applied again for children whose ages were ranged from 61 to

72 months and their mothers (218 dyads, N = 436).

The analysis yielded a significant overall model (F(3, 214) = 9.275, p < .001, R* =
.115) and a significant interaction between maternal reminiscing elaborativeness and
maternal individuation, suggesting that maternal individuation moderated the
relationship between mother-child elaborativeness in the reminiscing task (B = -.340,
SE=.118,p=.004,95% CI[-.573, -.107]). Additionally, it was seen that both maternal
elaborativeness in the reminiscing task (B = .109, SE = .049, p = .027, 95% CI [.012,
.206]), and maternal individuation (B =.010, SE =.004, p =.024, 95% CI [.001, .020])

significantly predicted child elaborativeness in the reminiscing task.

Moreover, the cut off score for Johnson-Neyman region of significance was obtained
.03 (B=.028, SE =.099, p =.050, 95% CI [.00, .199]), suggesting that the association
between maternal reminiscing elaborativeness and child reminiscing elaborativeness
was moderated by lower levels of maternal individuation (Figure 2). These results
demonstrated that the explained variance in the entire sample analysis was mainly

produced by 61 to 72 months of age group.?

2 The same analysis was also conducted for 48 to 60 months of age group of children and their mothers. Since the
interaction term was not significant, and neither maternal elaborativeness in the reminiscing task nor maternal
individuation significantly predicted child elaborativeness in the reminiscing task, the results were not mentioned
in detail.
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Figure 2 The Johnson-Neyman graph for 61 to 72 months age group with maternal individuation
as the moderator. The line parallel to y-axis shows the region of significance. Conditional effects
of maternal reminiscing elaborativeness on child reminiscing elaborativeness are significant for
lower levels of maternal individuation.

3.7.3. Moderation Analysis for the Entire Sample, Relatedness as Moderator

and Child Elaborativeness in the Reminiscing Task as DV

A different simple moderation analysis was implemented with the entire sample (N =
556) to exploratorily investigate the link between mother-child elaborativeness in the

reminiscing task by the moderator role of maternal relatedness.

According to results, a significant overall model was obtained F(3, 274) = 7.866, p <
.001, with an R’ of .079, and a significant interaction between maternal elaborativeness
in the reminiscing task and maternal relatedness was observed (B = -.192, SE = .039,
p = .040, 95% CI [-.376, -.008]), indicating that maternal relatedness moderated the
association between maternal reminiscing elaborativeness and child reminiscing
elaborativeness. Additionally, both maternal reminiscing elaborativeness (B = .113,
SE =.037, p = .003, 95% CI [.038, .187]) and relatedness (B = .006, SE = 004, p =
117, 95% CI [-.001, -.015]) significantly predicted children’s reminiscing

elaborativeness.
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As the Johnson-Neyman region of significance results showed, the cut of score for the
significance was .19. While values lower than this score the link between maternal
reminiscing elaborativeness and child reminiscing elaborativeness was significant (B
=.089, SE = .045, p = .050, 95% CI [.000, .179], for scores higher than this value the
association was not significant (Figure 3). These findings suggest that lower levels of
maternal relatedness moderated the relationship between mother-child elaborativeness

in the reminiscing task.
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Figure 3 The Johnson-Neyman graph for the entire sample with maternal relatedness as the
moderator. The vertical line parallel to y-axis demonstrates the region of significance. Con-
ditional effects of maternal reminiscing elaborativeness on child reminiscing elaborative-
ness are significant at lower levels of maternal relatedness.

3.7.4. Moderation Analysis for 61 to 72 Months Age Group with Relatedness as

Moderator, Child Elaborativeness in the Reminiscing Task as DV

The same analysis was applied again for the 61 to 72 months age group of children

and their mothers (218 dyads, N = 436).

Analysis results yielded a significant overall model F(3, 214) = 10.732, p <.001, with
an R? of .130. Besides, a significant interaction term was obtained (B = -.436, SE =

124, p = .0005, 95% CI [-.682, -.191]), showing that maternal relatedness played a

45



moderator role on the relationship between mother-child elaborativeness in the
reminiscing task. Furthermore, both maternal reminiscing elaborativeness (B = .107,
SE = .047, p = .026, 95% CI [.012, .201]), and maternal relatedness (B = .011, SE =
.005, p=.03,95% CI[.001, .021]) were significant predictors of child elaborativeness

in the reminiscing task.

According to the Johnson-Neyman region of significance analysis, the cut of score for
significance was found to be .02. For the scores lower than this value, conditional
effects of maternal reminiscing elaborativeness on the outcome variable were
significant (B = .096, SE = .049, p = .050, 95% CI [.000, .193]), implying that lower
maternal relatedness moderated the link between maternal reminiscing elaborativeness

and child reminiscing elaborativeness (Figure 4).3
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Figure 4 The Johnson-Neyman graph for 61 to 72 months age group with maternal related-
ness as the moderator. The vertical line parallel to y-axis demonstrates the region of signifi-
cance. For the area left of the line, conditional effects of maternal reminiscing elaborativeness
on child reminiscing elaborativeness are significant.

3 The same analysis was implemented for a sample of children whose ages ranged from 48 to 60 months and their
mothers. Since the interaction term was not significant, and maternal reminiscing elaborativeness and maternal
relatedness did not predict the outcome variable, the results were not addressed in detail.
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3.7.5. Moderation Analysis for 61 to 72 Months Age Group with Balanced and
Unbalanced Self-Construal as Moderator, Child Elaborativeness in the

Reminiscing Task as DV

The last moderation analysis was conducted for a sample of children whose ages

ranged from 61 to 72 months and their mothers (123 dyads, N = 246).

According to results of the analysis, a significant overall model (F(3, 119) = 8.897, p
<.001, R’?=.183), and interaction term (B = -.367, SE = .148, p = .014, 95% CI [-
.660, -.074]) were obtained. Additionally, both maternal elaborativeness in the
reminiscing task (B = .324, SE = .073, p < .001, 95% CI [.179, .470]) and maternal
self-construal style (balanced vs. unbalanced) (B = .363, SE = .141, p = .011, 95% CI
[.083, .643]) were significant predictors of the child elaborativeness in the reminiscing

task.

Conditional effects of the maternal elaborativeness in the reminiscing task at different
levels of the moderator variable indicated that maternal unbalanced self-construal style
moderated the relationship between mother-child elaborativeness in the reminiscing
task (B =.324, SE = .073, p <.001, 95% CI [.179, .470]). Visualization of the results

are shown in Figure 6.%

4 The same analysis was conducted for 48 to 72 and 48 to 60 months age groups of children and their mothers. For
48 to 72 months age group, the overall model was significant (F(3, 151) = 8.512, p < .001, R’ of .14), but the
interaction term was not significant. While maternal reminiscing elaborativeness significantly predicted child
reminiscing elaborativeness (B =.295, SE = .067, p <.001, 95% CI [.163, .428]), the association was not significant
for maternal self-construal style. For 48 to 60 months age group, the overall model was not significant. Additionally,
maternal reminiscing elaborativeness and maternal self-construal style did not predict the outcome variable.
Therefore, the results were not reported.
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Figure 5 The graph for demonstrating mother-child elaborativeness in the reminiscing task
at balanced and unbalanced types of maternal self-construal style.

3.7.6. Mediation Analysis for the Entire Sample with Individuation as Mediator,
and Child Elaborativeness in the Recounting Task as DV

For exploratory reasons, a simple mediation analysis with maternal individuation as
the independent variable, child elaborativeness in the recounting task as the dependent
variable, and maternal elaborativeness in the reminiscing task as the mediator variable

was conducted for the entire sample (278 dyads, N = 556).

The first model investigated whether maternal individuation predicted maternal
elaborativeness in the reminiscing task. Results yielded a significant overall model
F(1,276)=5.235, p=.022, with an R of .018, and maternal individuation significantly
predicted maternal reminiscing elaborativeness (B = .015, SE = .006, p = .022, 95%
CI [.002, .028]).

In the second model, child elaborativeness in the recounting task was joined to analysis
as the dependent variable, and unique predictive roles of maternal individuation and
maternal reminiscing elaborativeness on child elaborativeness in the recounting task

were investigated. The overall model was also significant for the second model F(2,
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275)=15.761, p =.003, with an R’ of .040. However, while maternal individuation was
not a significant predictor of the child elaborativeness in the recounting task (B = .006,
SE =.004, p=.199, 95% CI [-.003, .016]), maternal elaborativeness in the reminiscing
task significantly predicted it (B =.127, SE =.043, p = .003, 95% CI [.042, .213]). To
check significance of indirect effect of maternal individuation on child elaborativeness
in the recounting task, Bootstrap Sampling Method with 5000 resamples were used
(Preacher & Hayes, 2004), and a significant mediation effect was found (B =.002, SE
= .001, 95% CI [.000, .005]), suggesting that maternal elaborativeness in the
reminiscing task play a mediator role in the link between maternal individuation and

child elaborativeness in the recounting task.’

Maternal Elaborativeness in
the Reminiscing Task

J27%*
.015%*
.002* (.006) Child Elaborativeness in the
Maternal Individuation Recounting Task

Figure 6 Unstandardized regression coefficients for the indirect relationship between maternal
individuation and child elaborativeness in the recounting task through maternal elaborativeness
in the reminiscing task. *p <.05, **p <.001

3 The same simple mediation analysis was also conducted for 48 to 60 months and 61 to 72 months age groups. For
48 to 60 months age group of children and their mothers, the analysis did not provide a significant indirect effect.
Additionally, none of the associations between study variables was significant. For 61 to 72 months age group,
maternal path a (B =.015, SE =.007, p =.027 95% CI [.001, .029]), and path b (B =.150, SE =.050, p = .003 95%
CI [.050, .251]) was significant. However, the indirect effect was not significant (B = .002, SE = .001, 95% CI [-
.000, .006]).
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3.7.7. Mediation Analysis for the Entire Sample with Individuation as Mediator,

and Child Elaborativeness in the Reminiscing Task as DV

A different simple mediation analysis was conducted for the entire sample (278 dyads,
N = 556) with maternal individuation as the mediator variable and child

elaborativeness in the reminiscing task as the dependent variable.

As in the previous analysis, the first model introduced the role of individuation on
maternal elaborativeness in the reminiscing task. A significant overall model and was
obtained (F(1,276) =5.235, p=.022, R’ = .018), and maternal individuation was found
to be a significant predictor of maternal reminiscing elaborativeness (B = .015, SE =

006, p = .02, 95% CI [.002, .028]).

The second model investigated whether maternal individuation and maternal
elaborativeness in the reminiscing task separately predicted child elaborativeness in
the reminiscing task. According to results, both individuation (B = .009, SE = .004, p
.031, 95% CI [.001, .017]) and maternal reminiscing elaborativeness (B = .139, SE
= .036, p = .002, 95% CI [.067, .212]) were significant predictors of child

elaborativeness in the reminiscing task. Indirect effect of maternal individuation on
child elaborativeness in the reminiscing task was tested through Bootstrap Sampling
Method with 5000 resamples (Preacher & Hayes, 2004), and a significant mediation
effect was obtained (B =.002, SE=.001, 95% CI [.002, .006]), indicating that maternal
elaborativeness in the reminiscing task moderated the association between maternal

individuation and child elaborativeness in the reminiscing task.¢

® The same analysis was implemented for 48 to 60 and 61 to 72 months age groups. For the former group neither
indirect effect nor the associations between variables were significant. For the latter, the results were similar to the
analysis conducted for the entire sample. Path a (B = .015, SE = .007, p = .027 95% CI [.001, .029]), path b (B =
164, SE = .046, p = .0004 95% CI [.073, .251]) and the indirect effect (B =.002, SE =.001, 95% CI [.000, .007]),
were significant.
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Figure 7 Unstandardized regression coefficients for the association between maternal indi-
viduation and child narrative elaborativeness through maternal elaborativeness. *p < .05,

**p < 001
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CHAPTER 4

DISCUSSION

4.1. Overview

The current study aimed to examine the roles of maternal reminiscing style and self-
construal on children’s independent memory skills. We specifically aimed to
investigate how maternal individuation and balanced self-construal styles moderate
the association between maternal reminiscing elaborativeness, and child
elaborativeness in the researcher-child recounting task. Our findings revealed that
while maternal elaborativeness in the reminiscing task predicted children’s
elaborativeness in the recounting task, the link between these two variables was not
moderated by maternal individuation or balanced self-construal style. Additionally,
according to the results, maternal reminiscing elaborativeness predicted children's
recounting elaborativeness for children who were between the ages of 61 to 72 months
at the time. Furthermore, we aimed to exploratorily investigate the moderator role of
maternal self-construal style on the link between mother-child elaborativeness in the
shared memory conversation. The results demonstrated that maternal individuation
and relatedness moderated the association between maternal elaborativeness and child
elaborativeness in the reminiscing task. In addition, we tested exploratory analyses to
provide a new replication of the previous findings regarding the predictor role of
maternal individuation on maternal reminiscing style (Sahin-Acar & Leichtman, 2015;
Sahin-Acar et al., 2019). The results yielded that there was a significant indirect
relationship between maternal individuation and child elaborativeness in both
reminiscing and recounting tasks through the mediator role of maternal
elaborativeness. In the following pages, findings of the current study were discussed
within the frame of relevant literature. Contributions and limitations of the current

study were mentioned, as well as the suggestions for future studies.
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4.2. Evaluation of the Hypotheses Testing

In the current study, it was hypothesized that children of mothers with high-elaborative
reminiscing style would be more elaborative in the researcher-child recounting task,
by the moderator role of maternal individuation. Additionally, it was hypothesized that
children of mothers with high-elaborative reminiscing style would be more elaborative
in the researcher-child recounting task, by the moderator role of maternal balanced

self-construal style.

According to the results of the first set of hypotheses, the interaction term between
maternal individuation and maternal elaborativeness in the reminiscing task was not
significant, suggesting that maternal individuation did not moderate the association
between maternal reminiscing elaborativeness and child recounting elaborativeness.
Similarly, findings of the second set of hypotheses revealed that maternal balanced
self-construal style did not moderate the link between the focal predictor and the
outcome variable. These results indicated that our hypotheses were not supported. The
analyses also revealed that maternal self-construal style was not a significant predictor

of children’s elaborativeness in the recounting task.

According to the Social Interactionist Perspective, interactions between parent-child
dyads are essential for children’s development (Nelson & Fivush, 2004; Vygotksy,
1978). Since parents transfer their skills, values, and motivations, and scaffold their
children by interacting with them, children’s autobiographical memory development
through these interactions is affected by certain parental characteristics, such as self-
construal style (Wang, 2007; 2011). Even though in the current study, we did not
obtain a significant moderation effect, and association between maternal self-construal
style and children’s recounting elaborativeness was not significant; in our opinion,
these results should be evaluated carefully for future research. In the current study,
maternal reminiscing elaborativeness was found to be a significant predictor of
children’s recounting elaborativeness. Considering this finding, we speculate that
children’s development of independent memory skills through maternal self-construal
style might follow a developmental trend different than maternal reminiscing style. It

was speculated that the absence of a significant moderation effect for the regarding
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maternal self-construal style could be caused by preschool-age children’s still
developing independent memory skills (Nelson & Fivush, 2020). In mother-child
shared memory conversations, children are assisted by their mothers to participate in
the conversation. On the other hand, in the researcher-child recounting task, children
were expected to tell an even that they experienced with their mothers in the absence
of adults' scaffolding. Although around the age of 3, children begin to tell simple
memory narratives, their independent memory skills are not wholly established until
later years in life (Nelson & Fivush, 2020). Considering this, we speculate that our
sample's age range might not be appropriate to observe the moderator role of maternal
self-construal style on the link between maternal reminiscing style and children’s
independent elaborativeness. Thus, future studies might observe a significant
moderation effect with groups of comparatively older children, whose independent

memory skills, as well as linguistic skills, are more mature.

Although the hypotheses were not supported, the current study provided valuable
insights about children’s development of independent autobiographical memory skills,
which deserves to be discussed in detail. According to the existing literature, maternal
reminiscing style is a significant predictor of children’s elaborativeness both in shared
(Fivush, 2018; Haden et al., 2009; Wang et al., 2000; 2007) and unshared (Wang,
2006; Reese & Newcombe, 2007; Kelly, 2016) memory conversations. To observe
possible age differences in the link between maternal reminiscing elaborativeness and
child recounting elaborativeness, in the current study, we implemented the analyses
for three different age groups (48 to 72 months; 48 to 60 months; 61 to 72 months). In
line with the literature, maternal elaborativeness in the reminiscing task significantly
predicted children’s elaborativeness in the recounting task both for the entire sample,
and for the children who were between 61 to 72 months of age. However, such an
association was not observed for children who were between 48 to 60 months of age
at the time. We specifically aimed to look at the distinct age groups as well as a
collapsed version of the data set including all age groups, and by doing so, we saw that
the explained variance in the entire sample analysis was mainly produced by children
who were between 61 to 72 months of age. In this respect, the current study replicated

previous literature regarding the predictor role of maternal reminiscing style on
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children’s elaborativeness in unshared memory conversations and provided
information about age-related differences in children’s autobiographical memory

skills.

Previous literature on cognitive development indicated that the age interval between 4
to 6 years is a significant period for children to experience substantial cognitive
improvements such as the development of ToM (Callaghan et al. 2005; Wellman et
al., 2001) and advances in language skills (Aksu-Ko¢ & Kertez, 2016) which are
essential for children’s autobiographical memory development (Reese 2009;
Taumoepeau & Reese, 2013). According to literature, the onset and developmental
sequence of required cognitive abilities for ToM show individual differences
(Petterson et al., 2005; Callaghan et al. 2005). For instance, Selcuk and colleagues
(2018) investigated the development of ToM in Turkish children between 34 to 80
months of age. According to results of the study, age was the principal predictor of
ToM, yet Turkish children demonstrated different developmental trends in ToM
performance. They also found that there is a within-culture difference regarding ToM
in Turkish cultural context. While majority of children showed a similar pattern as
their counterparts in the predominantly collectivistic cultures such as China or Iran, a
smaller portion of children demonstrated a developmental trend that is similar to their
counterparts from more individualistic cultures such as the US. Considering these
findings, it is plausible to expect that children in our sample might have had such
individual differences in their ToM abilities. In addition, improvements in language
skills of children, such as learning complex grammar rules and using them correctly
in a narrative-like structure are also observed in between 4 to 6 years of age (Aksu-
Kog & Kertez, 2016). According to previous studies, while English-speaking children
could successfully use complex sentences containing adverb and adjective subordinate
clauses around the age of 3, in agglutinating languages such as Turkish, achievement
of this ability might be delayed until the age of 5 (Aksu-Kog, 1994; Aksu-Kog et al.,
2011 as cited in Aksu-Kog¢ & Kertez, 2016).

With respect to relevant literature, we speculate that the aforementioned
developmental obstacles could be a cause of the insignificant result regarding the link

between maternal reminiscing elaborativeness and children recounting elaborativeness
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for 48 to 60 months of age group. Since children’s effective participation in memory
conversations depends on established ToM and language skills (Taumoepeau & Reese,
2013), the age differences could be observed in children’s memory performance.
Participants in the current study were recruited via the help of undergraduate
psychology students at METU. Since METU is a public school providing free
education and one of the top universities in Turkey, it attracts students from diverse
SES backgrounds. This diversity might have affected the nature of the data since we
reached families with all kinds of SES levels. Considering family SES could be
directly related to children’s developmental abilities (Fernald et al., 2013; Jednorog et
al., 2012), we conducted the analyses by median splitting the data as high SES vs. low
SES, but the results did not differ. Therefore, it was decided to implement the analyses
for the entire data set, and by dividing the age groups. Nevertheless, having families
from different backgrounds might have increased the noise in the data, so future

research should consider this condition carefully.

Additionally, we would like to note that in the current study, the order of reminiscing
and recounting tasks was counterbalanced, and participants were asked to tell different
events in both tasks. By doing so, we aimed to rule out possible sequential effects
between the tasks. Since different events were discussed in both tasks, there could be
no sequential effect explanation for the significant results obtained for 61 to 72 months
age group, indicating that children’s differing developmental levels lead to observed

differences in children’s outcomes.

4.3. Evaluation of the Exploratory Findings

4.3.1. Evaluation of the Moderation Analyses

In the current study, maternal individuation and relatedness self-construal orientations’
moderator role were investigated on the association between mother-child
elaborativeness in the shared memory conversation, for exploratory reasons. Analyses

revealed that both maternal individuation and relatedness moderated the link between
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the focal predictor and the outcome variable.

In terms of the moderator role of maternal individuation, the Johnson-Neyman region
of significance analyses indicated that lower levels of maternal individuation
moderated the association between maternal reminiscing elaborativeness and child
reminiscing elaborativeness for the entire sample and children who were between 61
to 72 months of age. In other words, when mothers had lower individuation levels,
maternal elaborativeness significantly and positively predicted children’s
elaborativeness in the shared-memory conversation. However, such a relationship was

not observed for the higher levels of maternal individuation.

According to literature, higher maternal individuation is a significant predictor of
increased maternal elaborativeness (Sahin-Acar & Leichtman, 2015; Sahin-Acar et al.,
2019). Additionally, in the current study, higher maternal individuation significantly
predicted children’s increased elaborativeness in the reminiscing task. Although
considering these findings obtaining a significant association between mother-child
elaborativeness at lower levels of maternal individuation could be unexpected, we
argue that at the higher levels of maternal individuation, the moderation role would
not be observed since there was a great chance both for mothers and children to be
highly elaborative. In other words, at higher levels of maternal individuation, the
variance in terms of elaborativeness between mother-child dyads would be small to be
moderated by the higher maternal individuation, since both parties are expected to be
highly elaborative. However, at the lower levels of maternal individuation, variance of
mother-child elaborativeness would be greater in a way to be moderated. In these
terms, our findings provided valuable insights regarding the nature of mother-child
memory conversations. Findings of these exploratory analyses led us to see that, at the
lower levels of maternal individuation, children were more elaborative only if their
mothers had highly elaborative reminiscing style. Future research should examine this

link further by focusing on the findings of these exploratory analyses.

Regarding the moderator role of maternal relatedness, results of the Johnson-Neyman
analyses indicated that the association between mother-child reminiscing

elaborativeness was significant at lower levels of maternal relatedness for the entire
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sample, and also for 61 to 72 months age group. These results should be evaluated by
considering the function of relatedness in family context. According to previous
studies, family environments with higher relatedness levels are identified by
interrelational acceptance and nurturing behaviors among family members
(Imamoglu, 1998; Imamoglu & Karakitapoglu-Aygun, 2007). Thus, parent-child
memory conversations might be valued by parents with higher levels of relatedness,
as in this way, they can form close relationships with their children. For instance, a
previous study showed that participants with higher levels of relatedness more
frequently engaged reminiscing with their parents compared to their counterparts with
lower levels of relatedness (Sahin & Mebert, 2013). Additionally, in a very recent
study that was also conducted with mother-child dyads in Turkey, higher maternal
relatedness levels were found to be associated with lower levels of maternal
repetitiveness in past event conversations (Sahin-Acar et al., 2019). Considering
previous literature, we argue that when mothers are highly related, mother-child dyads
might engage in elaborative memory conversations more frequently, which might help
children to improve their memory skills. On the other hand, as the current study
indicated, at lower levels of maternal relatedness, children’s elaborativeness could be

predicted by their mothers’ elaborativeness directly.

In the current study, the final exploratory moderation analyses were conducted with
maternal self-construal style as a dichotomous (balanced vs. unbalanced) moderator.
Unlike other analyses, in these series of moderation analyses, we did not obtain a
significant interaction term for the entire sample analysis, since the p-value was
marginally significant, and confidence interval included zero as a value (p = .06, 95%
CI [-47, .01]) (Hayes, 2017; Warner, 2012). While categorizing maternal self-
construal style, we applied the median split and included only mothers either with
balanced or unbalanced self-construal style, so there could be a loss in the power
leading to insignificant results (Aguinis, 2004; Helm & Mark, 2012). Nevertheless, the
results indicated that maternal unbalanced self-construal style significantly moderated

the link between mother-child reminiscing elaborativeness for 61 to 72 months age

group.

As previously mentioned, the unbalanced self-construal style is characterized by
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obtaining lower scores in individuation and relatedness dimensions of the BID
(Imamoglu, 1998; 2003). In these terms, the categorical moderation analyses findings
were in tune with the previous continuous moderation analyses conducted for the
current study. Considering previous literature (Sahin-Acar & Leichtman, 2015, Sahin
& Mebert, 2013), moderation of maternal unbalanced self-construal style could be
counterintuitive, yet it was speculated that, there might be a similar condition which
we have argued for the moderator role of lower levels of maternal individuation. In
their cross-cultural study, Sahin-Acar and Leichtman (2015) found that regardless of
their cultural background, mothers with balanced self-construal style spoke in a more
elaborative manner than mothers with unbalanced self-construal style did. Given the
fact that maternal conversational style is strongly related to children’s conversational
style (Fivush et al., 2006; Nelson & Fivush, 2004; Langley, 2017), we argue that in
terms of their reminiscing style, children of mothers with balanced self-construal style
would demonstrate a lesser variation compared to children of mothers with unbalanced
self-construal style. In other words, there is a great chance both for mothers and
children to be uniformly elaborative when mothers have a balanced self-construal
style. Therefore, there would be a small chance to observe the moderator role of
maternal balanced self-construal style on the link between mother-child reminiscing
elaborativeness. Thus, the findings provided an essential insight by indicating that
when mothers had an unbalanced self-construal style, their children were more

elaborative if their mothers were also more elaborative.

4.3.2. Evaluation of the Mediation Analyses

A number of studies in the literature found that maternal self-construal style predicts
maternal reminiscing style (Sahin-Acar & Leichtman, 2015; Sahin-Acar et al., 2019).
Since it is critical how associations between variables are constructed in mediation and
moderation models, to ensure that proposed moderation models were appropriate for
test relations between the study variables, we would like to compare them with
exploratory mediation models. In this regard, in the current study, a series of mediation

models were used to test the possible mediator role of maternal elaborativeness on the
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association between maternal individuation orientation, and child memory outcomes.

In the first mediation model, we tested the indirect effect of maternal individuation on
child elaborativeness in the recounting task through the mediator role of maternal
elaborativeness. Even though our previous analyses indicated that maternal
individuation did not significantly predict child recounting elaborativeness, since there
could still be a mediated effect when the focal predictor did not significantly predict
the outcome variable (Hayes, 2009; Warner, 2012), we aimed to test this mediation
model. In line with the existing literature, maternal individuation significantly and
positively predicted maternal elaborativeness. Thus, this set of exploratory analyses
replicated the previous research indicating the unique predictor role of maternal
individuation on maternal reminiscing style (Sahin-Acar & Leichtman, 2015; Sahin-
Acar et al., 2019). Additionally, maternal elaborativeness was found to be a significant
predictor of child elaborativeness in the recounting task, and we saw that the mediated

effect of maternal individuation on child recounting elaborativeness was significant.

The second analysis tested the same model for the child reminiscing elaborativeness.
In line with the previous analysis, maternal individuation significantly predicted
maternal elaborativeness, and maternal elaborativeness was significantly associated
with child elaborativeness in the reminiscing task. Additionally, both direct and
mediated effects of maternal individuation on child reminiscing elaborativeness were

significant.

Although indirect paths for child reminiscing and recounting elaborativeness were
significant, the results should be interpreted cautiously, since unstandardized
coefficients were small, and confidence intervals included values only slightly higher
than zero.” Future studies should continue to examine the predictor role of mothers’

individual characteristics on mothers’ and children’s memory outcomes.

7 Age differences were also observed in the mother-child reminiscing analyses. Except dichotomous moderation
analysis, we found that all analyses were significant for the entire sample and for 61 to 72 months age group,
suggesting that variance in the entire sample analysis comes from 61 to 72 months age group. Since in the
evaluation of the hypotheses testing, the possible explanations for the age difference in children’s autobiographical
memory performance were discussed in detail, and to avoid redundancy, we did not mention the same literature for
the evaluation of age differences in the exploratory analyses.
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4.4. Limitations and Future Directions

The current study has certain limitations. First of all, data of the current study was
mainly collected by trained undergraduate psychology students, who were completing
their summer internship in Child and Adolescent Development Lab at METU.
Although all data collectors received extensive training regarding the participant
selection criteria and data collection procedure, the students' individual characteristics
might have intervened performance of the participants. Additionally, unlike most of
the previous studies in the literature, a small number of researchers who collected the
data were composed of male students. Since pre-school aged children are more likely
to interact with female adults during the daytime, and at school, conducting the study
with male data collectors might have influenced children’s performance (Lavrakas,

2008).

Additionally, findings of the current study should be replicated with different age
groups of children. The results indicated that maternal self-construal style did not
moderate the link between maternal reminiscing elaborativeness and child recounting
elaborativeness for children between 4 to 6 years of age. Testing the same model with
older children and their mothers may provide valuable insights regarding the nature of
mother-child reminiscing and the development of children's autobiographical memory

skills.

Furthermore, participants in the current study came from diverse SES backgrounds.
Although this is advantageous for the ecological validity of the findings, since SES
differences might have increased the noise in the data, it could also be a disadvantage.
Future research should reach families with similar characteristics to handle this

problem.

Lastly, we exploratorily created mediation models to examine the indirect effects of
maternal self-construal style on children’s elaborativeness in both tasks, by the
mediator role of maternal elaborativeness. Even though significant indirect effects
were obtained for both models, the unstandardized coefficients were low, and

confidence intervals were slightly higher of zero value. As mentioned before, this
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might be due to the still developing cognitive skills of children. Still, these results
should be interpreted cautiously, and be replicated by the future studies.

4.5. Overall Discussion and Contributions

Previous studies investigated the link between maternal reminiscing style and
children’s memory skills in shared and unshared memory conversations. To the best
of our knowledge, the current study was the first attempt to test the moderator role of
maternal self-construal style on the association between maternal reminiscing
elaborativeness and children’s recounting elaborativeness. Although findings did not
support the hypotheses of the current study, both main and exploratory analyses
provided valuable information regarding the nature of mother-child memory

conversations and children’s autobiographical memory development.

Additionally, the current study replicated the previous findings showing that maternal
reminiscing style significantly predicts children’s memory skills in shared and
unshared memory conversations. Although the maternal self-construal style did not
moderate the association between maternal reminiscing style and children’s
recounting elaborativeness, this finding led us to reconsider the establishment of
independent memory skills of children. It was speculated that the absence of
significant moderation effect might be caused by preschoolers’ still developing
cognitive skills. Although the aforementioned mediation models worked and
significantly predicted children’s elaborativeness in both tasks, the confidence
intervals were narrower than usual. This might also constitute evidence for the ongoing

development of cognitive skills in children.

Furthermore, we observed the age-related differences in children’s memory skills in
shared and unshared memory conversations. Our findings suggested that for the entire
sample and 61 to 72 months age group, there was a significant relationship between
maternal reminiscing elaborativeness and children’s elaborativeness in the reminiscing
and recounting tasks. However, such an association was not observed for 48 to 60

months age group, suggesting that variance in the entire sample comes from 61 to 72
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months age group of children and their mothers. In line with these age difference
trends, mothers' individuation and relatedness orientations, and unbalanced self-
construal style moderated the link between mother-child elaborativeness in the shared

memory conversation for 61 to 72 months age group.

In addition, the current study highlighted the role of maternal characteristics in
children’s autobiographical memory development. In the current study, separate and
combined roles of maternal individuation and relatedness on mother-child reminiscing
were investigated. Unlike analyses conducted for the recounting task, the exploratory
results indicated that maternal individuation, relatedness, and unbalanced self-
construal styles significantly moderated the link between mother-child reminiscing.
The results not only indicated that maternal self-construal style is an integral part of
mother-child reminiscing but also, showed that children’s independent memory skills

might follow a different trend compared to their scaffolded memory skills.

Lastly, the current study contributed to the literature with a replication of previous
findings regarding the predictive role of maternal self-construal style on maternal
reminiscing style (Sahin-Acar & Leichtman, 2015; Sahin-Acar et al., 2019), and
provided new information about the possible mediator role of maternal elaborativeness
between maternal individuation orientation and children’s elaborativeness for shared
and unshared conversations. Future research should continue to examine maternal
characteristics, as well as different types of memory conversations, in order to shed

light onto the nature of mother-child memory conversations.
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B. DEMOGRAPHIC INFORMATION FORM

Liitfen oncelikle arastirmacinin size verdigi katilimci numarasini yaziniz:
Size ¢alisma sonunda ¢ocugunuzun gelisimi ile ilgili bir brosiir
gonderebilmemiz i¢in, liitfen aktif olarak kullandiginiz bir e-posta adresi
yaziniz:

Bu caligmaya birlikte katildiginiz ¢ocugunuzun dogum tarihi ve cinsiyeti:
Su anda yasadiginiz il ve ilge:

Cocugunuzun bedensel, gérme, isitme yetersizligi ya da gelisim geriligi gibi
tanist var mi1?

Evet El Hayir El

Cocugun herhangi bir siiregen (kronik) hastaligi var m1?
Evet El Hayir El

Cocugunuzun bakimini birincil olarak kim tistlenmektedir?
Evdeki ¢ocuk sayis1 ve cinsiyetleri:

Annenin dogum tarihi:

Babanin dogum tarihi:

Annenin en son tamamladigi egitim seviyesi:
Okuryazar El
lkokul —]
Ortaokul —]
Lise El
Universite —
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Yiiksek Lisans El
Doktora El

12. Babanin en son tamamladig1 egitim seviyesi:
Okuryazar El
flkokul —
Ortaokul —
Lise B
Universite —

Yiiksek Lisans El

Doktora El

13. Annenin ¢aligma durumu:

Calistyor El Calismiyor El

14. Babanin ¢alisma durumu:

Calistyor El Calismiyor El

15. I¢inde yasadigiiz topluma kiyasla, kendi gelir seviyenizi nerede

goriiyorsunuz? Cevabinizi asagidaki cetvel iizerinde isaretleyiniz.

En diistik En yiiksek

16. Cocugunuz ne kadar zamandir krese gidiyor? (Ay ve yil cinsinden yaziniz):
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C. BALANCED INTEGRATION-DIFFERENTION SCALE

Litfen asagidaki ifadelerin her biri i¢in ne derece katilip katilmadigmizi en iyi
yansitan say1y1 isaretleyin.

1  Kesinlikle katilmiyorum

2 Katilmiyorum

3 Ne katiliyorum ne katilmiyorum

4  Katiliyorum

5  Kesinlikle katiliyorum

01. | Kendi kendime kaldigimda yapacak ilging seyler bulabilirim. 1121314
02. | Kendimi aileme hep yakin hissedecegime inaniyorum. 112134
03. | Insanlarla iliski kurmakta giigliik ¢ekiyorum. 11234

04. | Kendi isteklerimi yapabilmek i¢in kendime mutlaka zamanve | 1| 2| 3 (4
imkan tanimaya galigirim.

05. | Kendimi duygusal olarak toplumun diginda kalmis gibi 1({2]3]4
hissediyorum.

06. | Kendimi duygusal olarak aileme ¢ok yakin hissediyorum. 1121314

07. | Farkli olmaktansa, toplumla diisiinsel olarak kaynasmis 1({2]3]4

olmay: tercih ederim.

08. | Kendimi yakin ¢evremden duygusal olarak kopmus 11234
hissediyorum.
09. | Kendimi insanlardan olabildigince soyutlayip, kendi 112|134

isteklerimi gerceklestirmeye ¢aligirim.

10. | Hayatta gergeklestirmek istedigim seyler i¢in galigirken, 11234
ailemin sevgi ve destegini hep yanimda hissederim.

11. | Kendimi yalniz hissediyorum. 112134

12. | Ailemle duygusal baglarimin zayif oldugunu hissediyorum. 1121314

13. | Ailemle aramdaki duygusal baglarin hayatta yapmak istedigim | 1| 2| 3 [ 4
seyler i¢in bana gii¢ verdigini diigiiniiyorum.

14. | Kendimi diger insanlardan kopuk hissediyorum. 1121314
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15.

Toplumsal degerleri sorgulamak yerine benimsemeyi tercih
ederim.

16.

Kendimi sosyal ¢gevreme duygusal olarak yakin hissediyorum.

17.

Kendimi ilging buluyorum.

18.

Insanin kendini kendi istedigi gibi degil, toplumda gegerli ola-
cak sekilde gelistirmesinin 6nemli oldugunu diigiiniiyorum.

19.

Insan gelistikge, ailesinden duygusal olarak uzaklagir.

20.

Insanin en énemli amac sahip oldugu potansiyeli hakkiyla ge-
listirmek olmalidir.

21.

Insanin kendi 6zelliklerini gelistirip ortaya ¢ikarabilmesi
gerekir.

22.

Kisinin kendine degil, topluma uygun hareket etmesi, uzun
vadede kendi yararina olur.

23.

Insanin yapmak istediklerini yapabilmesi i¢in, ailesiyle olan
duygusal baglarini en aza indirmesi gerekir.

24,

Cevremdekilerin onayladig: bir insan olmak benim i¢in
onemlidir.

25.

Zamanimizda insanlar arasinda giiglii duygusal baglarin
olmasi, kendileri igin destekleyici degil, engelleyici olur.

26.

Sahip oldugum potansiyeli ve 6zelliklerimi gelistirip kendime
Ozgii bir birey olmak benim igin ¢ok 6nemlidir.

27.

Cevreme ters gelse bile, kendime 6zgii bir misyon igin
yasayabilirim.

28.

Herkesin kendi 6zelliklerini geligtirmeye ugragmasi yerine

toplumsal beklentilere uygun davranmaya galigmasinin daha
dogru oldugu kanisindayim.

29.

Toplumlar gelistikge, insanlar arasi duygusal baglarin
zayi1flamasi dogaldur.
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D. INFORMED CONSENT

Degerli Katilimet,

Bu arastirma, Dr. Ogr. Uyesi Basak Sahin-Acar danismanliginda, ODTU
Psikoloji Boliimii Gelisim Psikolojisi Yiiksek Lisans Programi &grencisi Psk. S.
Yagmur Ilgiin tarafindan yiiriitiilmektedir. Bu form sizi arastirma kosullar1 hakkinda

bilgilendirmek i¢in hazirlanmstir.

Calismanin Amaci Nedir?

Arastirmanin amaci, anne-gocuk ¢iftlerinin ge¢mis olaylar hakkindaki
konusmalarini incelemektir.

Bize Nasil Yardimc1 Olmamz Isteyecegiz?

Arastirmaya katilmay1 kabul ederseniz, sizden ¢ocugunuzla birlikte sizin
tarafinizdan belirlenen ve hem sizin hem de ¢ocugunuzun deneyimledigi ge¢mis bir
olay hakkinda yaklasik 5 dakika boyunca konusmaniz istenecektir. Cocugunuzla
birlikte yaptiginiz konusmadan sonra ise arastirmaci, ¢ocugunuzdan yakin zamanda
yasamis oldugu ilging bir olay1 anlatmasini isteyecektir. Ardindan, cocugunuz ile 10
dakika kadar serbest oyun oynamaniz istenecektir. Ek olarak, sizden calisma

kapsaminda bazi 6l¢ekleri doldurmaniz istenecektir.

Sizden Topladigimiz Bilgileri Nasil Kullanacagiz?

Aragtirmaya katiliminiz tamamen goniilliillik esasina dayalidir. Caligma
kapsaminda sizin veya c¢ocugunuzun kimligine dair herhangi bir bilgi talep
edilmeyecektir. Yaptigimiz konusmalar tamamiyla gizli tutulacak, sadece
aragtirmacilar tarafindan degerlendirilecektir. Biitlin katilimcilardan elde edilecek
bilgiler toplu halde degerlendirilecek ve yalnizca bilimsel yayimlarda kullanilacaktir.
Sagladiginiz veriler gonillii katilim formlarinda toplanan kimlik bilgileri ile

eslestirilmeyecektir.

Katiliminizla ilgili bilmeniz gerekenler:
Calisma, genel olarak kisisel rahatsizlik verecek sorular igcermemektedir.
Ancak, katilim sirasinda sorulardan ya da herhangi baska bir nedenden o6tiirii kendinizi

rahatsiz hissederseniz ¢alismadan c¢ekilme hakkina sahipsiniz. Boyle bir durumda
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caligmay1 uygulayan kisiye, ¢aligmadan ayrilmak istediginizi sdylemeniz yeterli

olacaktir.

Bu calismaya katildiginiz i¢in simdiden tesekkiir ederiz. Calisma hakkinda

daha fazla bilgi almak igin Psk. Yagmur Ilgiin (ilgun.yagmur@metu.edu.tr) ile

iletisime gegebilirsiniz.
Liitfen uygun buldugunuz secenegi yuvarlak i¢ine aliniz.

Bu arastirmaya goniillii olarak katihyorum/ katilmiyorum ve ¢ocugum
...................................... ‘nin da katilimer olmasima izin veriyorum/ vermiyorum.
Calismay1 istedigim zaman yarida kesip birakabilecegimi biliyorum ve verdigim

bilgilerin bilimsel amacli olarak kullanilmasini kabul ediyorum.

Anne Adi-Soyadi.........cccooovvevreieirnennnnn IMZa oo
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E. DEBRIEFING FORM

Bu arastirma Orta Dogu Teknik Universitesi Psikoloji Boliimii 6gretim iiyelerinden
Dr. Basak Sahin-Acar damismanhginda, Psk. Yagmur Ilgiin tarafindan
ylriitilmektedir. Katildiginiz g¢aligmanin amaci anne-¢ocuk ¢iftlerinin geg¢mise
yonelik  konusmalarinin  ve ¢ocuklarin  bagimsiz an1 anlatma becerilerinin

incelenmesidir.

Bu amaca iliskin olarak, ilgili alan yazinda da bahsedildigi gibi, annesi ayrintici
konusma stiline sahip olan ¢ocuklarin hem ortak an1 konusmasinda hem de bireysel

an1 anlatiminda ayrintic1 konusma stili gostermesi beklenmektedir.

Katilimeilarin -~ aragtirmanin ~ hipotezlerini  fark etmesi verecekleri tepkileri
etkileyebileceginden, arastirmanin amaci ¢alisma tamamlanana kadar kismen
gizlenmistir. Bu calismadan elde edilen bilgiler sadece bilimsel arastirma ve yazilarda
kullanilacaktir. Bu arastirmaya katildiginiz i¢in tekrar cok tesekkiir ederiz.
Arastirmanin sonuglarimi 6grenmek veya arastirmaya dair daha fazla bilgi almak
isterseniz belirtilen e-posta adresinden Psk. Yagmur Tlgiin

(ilgun.yagmur@metu.edu.tr) ile iletisime gegebilirsiniz.
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F. SAMPLE FOR THE RESEARCHER-CHILD RECOUNTING TASK

R: Researcher

C: Child

“‘R: Baslayabilirsin.

C: Bir kere biz simdi yaylaya gitmistik. Tamam mi1?

R: Hi h1.

C: Ondan sonra sey oldu. Boyle bir olay ¢ikti. Boyle giysi kavgasi. Ben boyle kolsuz
kiyafeti istiyorum bdyle askili bir de kolsuz. Ama onlar sey istiyor bir bluz var altina
da esofman. Ama ben altima etek istiyorum, kiilotlu ¢orap istiyorum.

R: Evet.

C: Ondan sonra onlarin, yani annemin dediklerini giydim. Carsiya gittik.

R: Hi h1. Ne yaptiniz ¢arsida?

C: *birinin* evine gittik. Misafirlerin evinde biz ¢ok yorulduk. Ondan sonra biz
gidelim gidelim gidelim diyoruz. Ama onlar hala oturuyor. En sonunda gidecegiz
dedik ama yine gidemedik. Yemek yedik. Aksam oldu. Ohoo. Arilar bagimiza
toplandi. Viz vizzz diye 6tiiyor. Ohoo. Ondan sonra gittik. Carstya ugradik sabah
olduktan sonra. Gittik iste ¢arsiya. Ondan sonra sey oldu. Boylee, boyle carsiya gittik.
Ama o zaman benim istedigim kiyafetler vardi iizerimde. Ondan sonra, ondan sonra,
ondan sonra sey oldu iste. Napiiim. Ondan sonra biz gittik. Aligverisleri falan da
yaptik. Annem bize dondurma 1smarladi. Ondan sonra bir seyler i¢tik. Ondan sonra
ben hasta oldum gece. Kotii kotii riiyalar gérdiim. Ondan sonra evimize geldik. Ondan
sonra bir daha hastalandim. Cok kotii riiyalar gordiim. Babamin zengin olup boyle
kolyesi oldugunu, biiyiik bir baba oldugunu gordiim. Cok riiyalar goérdiim. Annem
sonra bana telefonunu verdi. Azcik oynadim ondan sonra uyudum. Gegti, sabah oldu.
Ondan sonra annemin diikkanina gittik. Ya da ablamn is yerinde kaldik. Ablamin
diikkaninda diyelim. Ablamin diikkaninda ayy annemin diikkaninda sey oldu. Annem
bana ilag verdi. Ondan sonra yemegimi yedim. Simit yedim. izleye izleye yedim iste

bir iki saat daha. Napim yani. Bir sey yapmadim...”’
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G. SAMPLE FOR THE MOTHER-CHILD REMINISCING TASK

M: Mother
C: Child

‘“M: Biz seninle tatile gitmistik ya ilk, hatirliyor musun?

C: Aaa hatirliyorum.

M: Nereye gitmistik ilk?

C: Eee, bilmem ki, beyaz otele mi Didim’e falan m1 gittik?

M: Bozcaada’ya gitmistik ya.

C: Aaa Bozcaada’ya gitmistik.

M: Evet.

C: Siiper bir yerdi, degil mi ya? Ay anne, ¢ok giizel seyler yapmistik.
M: Bahgesi vardi boyle kiiclik. Boyle butik oteldi, orda kahvalt1 yapiyoduk.
C: Aynen ya.

M: Sonra kopek vardi bdyle kii¢iik hatirladin mi1?

C: Anne evet anne hatirladim.

M: Evet, sevmis miydin?

C: Ay anne ¢ok sevmistik, ¢ok sirindi.

M: Evet orda biz sonra denize gitmistik. Deniz nasildi1?

C: Annem ya, siiper bir rahatlikt1.

M: Soguk degil miydi? Cok soguktu, degil mi?

C: Aynen ya, dondum.

M: Evet.

C: Azicik sicak olduktan sonra yiizmeye basladik.

29

M: Ama Taha’yla baba girememislerdi soguk diye degil mi?...
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F. TURKISH SUMMARY / TURKCE OZET

Ailenizin ve yakin arkadaglarimizin dogum giiniiniizii kutlamak i¢in bir araya geldigi
bir giinii ya da en sevdiginiz sanatciy1 ilk kez canli izleme firsat1 yakaladiginiz konseri
hatirltyor musunuz? Daha 6nce hi¢ ge¢miste yasadiginiz bir olay1 aniden hatirladiginiz
oldu mu? Bu sorulara vereceginiz cevaplari diisliniirken bile bagka kisisel anilarinizi
hatirlamis olabilirsiniz. Hayatimiz boyunca sayisiz ani biriktiririz ve bu anilar
hatirlariz. Yalnizca insanlara 6zgii bir 6zellik olan otobiyografik bellek (Fivush, 2011),
uzun siireli bellegin bir pargasidir ve kisisel anilarimizi depolayarak tutarlt bir kisilik
oykiisii olusturmamiza olanak saglar (Giilgoz, 2018). Ek olarak, otobiyografik
anilarimiz1 bagkalariyla yakin iligskiler kurmak ve ge¢mis tecriibelerimizden
cikarimlarda bulunarak gelecege yonelik davranmiglarimizi ve amaglarimizi
diizenlemek i¢in de kullaniriz (Pillemer, 2009; Harris vd., 2013). Otobiyografik
anilarin insan hayat1 lizerindeki islevselligi diisiiniildiiglinde, otobiyografik bellek

gelisimine odaklanan ¢aligmalarin 6nemi anlasilmaktadir.

Alan yazin, otobiyografik bellek gelisiminin erken c¢ocukluk donemindeki benlik
algisinin, dil becerilerinin ve zihin kuraminin gibi biligsel becerilerle yakindan iligkili
oldugunu gostermistir (Fivush vd., 2011). Bilissel becerilerin yani sira, erken ¢ocukluk
doneminde bakim verenler ve ¢ocuklar arasindaki sosyal etkilesimlerin de ¢gocuklarin
otobiyografik bellek gelisimi {izerinde olduk¢a 6nemli bir rolii oldugu bilinmektedir
(Fivush ve Nelson, 2004; Vygotsky, 1978). Bu etkilesimler bakimindan, anne ve
cocuklar arasinda gegen ani konugmalarinin, annelere ¢ocuklarini kisisel ge¢misi
hatirlama ve anilardan konusma yontemleri hakkinda bilgilendirme imkam
saglamasindan dolay1, otobiyografik bellek arastirmalarinda 6zel bir yeri vardir

(Fivush vd., 2006).

Alan yazinda anne-gocuk ¢iftlerinin an1 konugmalar1 ortak ani konugmasi
(reminiscing) ve bagimsiz/ortak olmayan an1 konusmasi (recounting) olmak iizere iki
ana baglik altinda incelenmektedir. Ortak an1 konusmalari (reminiscing), konusmaya
dahil olan taraflarin hepsi tarafindan tecrilbe edilmis olaylar1 kastetmek icin

kullanilirken, bagimsiz/ortak olmayan (recounting) an1 konusmalar1 ise taraflarin
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yalnizca biri tarafindan deneyimlenmis olaylara iliskin konusmalar igin
kullanilmaktadir (Reese ve Brown, 2000). Onceki arastirmalarin, gecmise yonelik
konugmalara dair bdyle bir ayrim yapmis olmasina karsin, ortak ve bagimsiz anilara
yonelik konugmalar birbirinden tamamen ayr1 degildir ve ortak bir an1 konusmasi

icerisinde bir arada bulunabilir (Sahin-Acar vd., 2019).

Mevcut ¢aligmalar, annelerin gegmise yonelik konusma stilini yiiksek ayrinticilik (high
elaborativeness) ve diisiik ayrinticilik (low elaborativeness) olmak {iizere iki genel
kategoride degerlendirilmektedir. Yiiksek ayrintici konusma stiline sahip olan anneler,
gecmise yonelik konusmalarinda bahsi gecen olaya yonelik yeni detaylar vererek ve
acik uclu sorular sorarak daha ayrintict bir konusma stili benimserler. Ayrica bu
anneler, ¢ocuklarinin konusma igerisinde soylediklerine yonelik pozitif veya negatif
degerlendirmelerde bulunarak ¢ocuklarin aktif bir sekilde an1 konugmasina katilimini
tesvik ederler (Reese ve Sutcliffe-Cleveland, 2006). Diisiik ayrintic1 konusma stiline
sahip olan anneler ise, daha kisith bir konusma stili kullanarak konusma sirasinda
genellikle evet/hayir seklinde cevaplanabilecek kapali uglu sorular sorarlar ve daha
once bahsettikleri detaylar1 tekrarlama egilimi gosterirler. Bu konusma stiline sahip
olan anneler, yaptiklar1 tekrarlamalarla ¢ocuklarina bahsi gecen olay1 hatirlatmay1

amaglarlar (Waters vd., 2019; Fivush vd., 2006).

Cocuklarin anneleriyle yaptiklari an1 konugmalar1 sayesinde kazandiklar1 edinimlerin,
annelerin gecmise yonelik konusma stili ile yakindan iliskili oldugu mevcut ¢alismalar
tarafindan gosterilmistir (Leichtman vd., 2000; Fivush ve Fromhoff, 1998). Bu
caligmalara gore, annesi yiiksek ayrintict konusma stiline sahip olan c¢ocuklar
anneleriyle yaptiklar1 ortak am1 konugmalarinda daha ayrintici bir konugma stili
gosterirler. Ornegin, giincel bir ¢alismada diisiik sosyoekonomik diizeyden gelen
anne-¢ocuk ciftlerinin ortak ani konugmalar1 boylamsal olarak {i¢ farkli zamanda
(cocuklar 3, 5 ve 6 yasindayken) incelenmistir. Arastirmanin sonuglarina gore,
annelerin ge¢mise yonelik konusma stili, yapilan tim o6l¢iimlerde cocuklarinin

geemise yonelik konusma stilini pozitif bir sekilde yordamistir (Langley vd., 2016).

Cocuklarin ortak an1 konugmalarina yonelik kazanimlarinin yan sira, alan yazindaki

caligmalar, annelerin gegmise yonelik konugma stilinin ¢ocuklarinin ortak olmayan ant
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konusmalarindaki ayrinticilik becerilerini de yordadigini gostermistir (Wang, 2006;
Reese ve Newcombe, 2007). Tutarli kisisel anlatilar (narrative) olusturma becerisi
ergenlik yillarindan 6nce tam anlamiyla kazanilmasa da (Habermas vd., 2010),
cocuklarin iki yasindan itibaren sadece kendileri tarafindan tecriibe edilmis olaylara
iliskin basit anlatilar iiretebildigi bilinmektedir (McCabe ve Rollins, 1994). Ug ve alt1
yas araliginda ise, ¢ocuklar bagimsiz anilarindan anida yer alan kisilerden, mekandan
ve olaydan, zaman akisim1 da gozeterek, tutarli bir sekilde bahsetme becerisini

kazanirlar (Reese ve Newcombe, 2007; Kelly, 2017).

Yapilan arastirmalar, annelerin anne-¢ocuk ortak an1 konugmalarindaki ayrinticiliginin
cocuklarin ortak olmayan ani konugsmalarindaki ayrinticiligr ile iliskili oldugunu

gostermistir.

Bu alanda yapilan ilk ¢alismalardan biri olan Peterson ve McCabe’in (1992) boylamsal
arastirmasina gore, annelerin anne-cocuk ortak olmayan ami konugmasindaki
ayrinticiligi (¢ocuklar 27 aylikken Oolgiilen), cocuklarin aragtirmaci-cocuk ortak
olmayan ani konusmasindaki (cocuklar 44 aylikken Olgiilen) bellek becerileri ile
iligkilidir. Bu ¢alismanin sonuglarina gore, annesi daha ayrintici konusma stiline sahip
olan ¢ocuklar, arastirmaci-¢ocuk ortak olmayan ani konusmasinda daha akici, uzun ve
ayrintili bir konugma performansi gostermistir. Yakin zamanda gergeklestirilen bir
baska ¢alismada ise annelerin anne-¢ocuk ortak ani konusmasindaki ayrinticiligi ile
cocuklarin aragtirmaci-¢ocuk ortak olmayan an1 konusmasindaki ayrinticiligi, gocugun
baglanma stili de gozetilerek incelenmistir (Kelly, 2016). Bu arastirmanin sonuglarina
gore, glivenli baglanma stiline sahip olan ¢ocuklarin anneleri, anne-¢ocuk ortak ant
konusmasinda ¢ocuklar1 glivensiz baglanma stiline sahip olan annelere kiyasla daha
ayrintict bir konusma stili kullanmistir. Ek olarak, yine ayni ¢aligmada, giivenli
baglanma stiline sahip olan ¢ocuklarin arastirmaci-cocuk ortak olmayan ani
konugmasinda giivensiz baglanma stiline sahip olan ¢ocuklara kiyasla daha ayrintici
bir konugma stili gosterdigi bulunmustur. Bu konuya iligskin yapilan en giincel
caligmalardan birinde ise, katilimcilarin kiiltiirel gegmisi ve annelerin ortak ant
konugmalarindaki ayrinticliginin, ¢ocuklarin bagimsiz bellek becerileri iizerindeki
etkisi Ol¢lilmiistiir (Carminol vd., 2020) ve kiiltiirel gecmisin hem annelerin anne-

cocuk ortak ani konusmasindaki ayrintinciligt hem de ¢ocuklarin arastirmaci-¢ocuk
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ortak olmayan ani konusmasindaki konusma becerileri iizerinde etkisi oldugu
bulunmustur. Arastirmanin sonuglarina gore, Amerikali anneler Kosta Rikali annelere
kiyasla, ortak an1 konugmasinda tartistiklar1 aniya iliskin daha fazla detay vermistir;
bununla birlikte, Amerikali annelerin ¢ocuklari, Kosta Rikali yasitlarina oranla,

arastirmaci-cocuk ortak olmayan an1 konusmasinda daha akici an1 anlatilari tiretmistir.

Annelerin ge¢mise yonelik konusma stilinin ¢ocuklarin bellek ¢iktilar1 iizerindeki
etkisi diisiiniildiiglinde, annelerin ge¢misle ilgili konusma stilinde farklilasmaya yol
acan faktorlerin incelenmesinin 6nemi goriilmektedir. Yukarida bahsi gegen calismada
da oldugu gibi, kiiltiirel baglamin, benlik kurgusunun araci rolilyle, annelerin ge¢gmise
yonelik konugma stilinde bireysel farkliliklara yol agan etmenlerden birisi oldugu

bilinmektedir (Sahin-Acar & Leichtman, 2015; Wang, 2007).

Benlik kurgusu, kisilerin kendini nasil tanimladiklar1 ve disariya yansittiklarini
gosteren bir terimdir (Markus ve Kitayama, 1991; Cross vd., 1991). Benlik, belirli bir
cevre icerisinde yasayan kisiler arasindaki etkilesimler sonucunda insa edildiginden
otiirti, kiiltlirtin benlik kurgusunun ingasinda oldukca 6nemli bir rolii vardir (Markus
ve Kitayama, 2003; 2010). Bu alanda yapilan 6nceki ¢alismalar, kisilerin belik
kurgusunun icinde yasadiklar1 kiiltiiriin 6zelliklerine gore degisiklik gosterdigini

saptamistir (Markus ve Kitayama, 1991; Kagitcibasi, 2010).

Alan yazindaki kiiltlirlerarasi ve kiiltiirel ¢aligmalara iligskin geleneksel goriise gore,
kiiltiirler bireyselci ve toplulukgu kiiltiirler olarak iki ana kategorizasyon altinda
degerlendirilmektedir (Hofstede, 1980). Bu yaklasima gore, bireyselci degerlerin
agirlikli oldugu kiiltiirlerde (Kuzey Avrupa tilkeleri, Amerika Birlesik Devletleri vb.)
yasayan bireylerin, kigisel bagimsizliga, degerlere ve motivosyonlara verilen énemle
one ¢ikan ayrik (independent) benlik kurgusuna sahip oldugu bilinirken; toplulukcu
degerlerin benimsendigi kiiltiirel baglamlarda (Asya, Ortadogu iilkeleri vb.) yasayan
bireylerin, kisilerarasi iligkilere ve sosyal uyuma verilen énem ile kendini gosteren
baglanmis (interdependent) benlik kurgusuna sahip oldugu goriilmektedir

(Kagiteibasi, 2010; Markus & Kitayama, 2010).
Mevcut kiiltiirleraras1 alan yazin cergevesinde, bellek arastirmacilart da kiiltiirel
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baglamin anne-¢ocuk an1 konusmalar1 ve ¢ocuklarin bellek ¢iktilar: izerindeki etkisini
incelemistir. Yapilan arastirmalar sistematik bir sekilde, bireyselci degerlere dnem
verilen kiiltiirlerde yasayan annelerin, topluluk¢u kiiltiirlerdeki annelere kiyasla,
cocuklar1 ile yaptiklart am1 konugmalarinda daha ayrintict bir konugma stili
gosterdigini bulmustur. Ayni zamanda, bireyselci kiiltlirlerde yasayan annelerin
cocuklarinin da, toplulukcu kiiltiirlerde yasayan yasitlarina oranla, hem ortak hem de
ortak olmayan ani konugsmalarinda daha ayrintict bir konusma stili gosterdigi

bilinmektedir (Wang vd., 2000; Wang vd., 2010; Doan ve Wang, 2010).

Yukarida bahsedilen ¢aligmalar, anne-cocuk ani1 konusmalarinda goriilen
kiiltiirleraras: farkliliklara iligkin 6nemli sistematik bilgiler saglamistir; ne var ki, daha
giincel ¢alismalar kiiltiirel baglamlarin degisime agik, dinamik yapilardan olustugunu
one stirmektedir (Kagitgibasi, 2010; Imamoglu, 1998; 2003). Bu nedenle, kiiltiirleri ve
dolayisiyla benlik kurgularini, homojen yapilar olarak degerlendirmek yerine, benlik
kurgularinda goriilebilecek muhtemel kiiltiir-i¢i farkliliklarin incelenmesi 6nem teskil

etmektedir (Kagitcibasi ve Berry, 1989; Oyserman vd. 2002).

Kiiltiir-i¢i farkliliklar1 yakalamak ve kisilerin benlik kurgusunun, ayni kiiltiir icerisinde
nasil farklilastigini 6lgmek iizere Imamoglu (1998; 2003) Dengeli Biitiinlesme-
Ayrisma Modeli’ni gelistirmistir. Bu modele gore, benlik kurgular kisilerin
kendilesme ve iligkisellik olmak lizere -farkli ama birbirini tamamlayici- psikolojik
yonelimlerden aldig1 puanlara gore olusmaktadir. Dengeli Biitiinlesme-Ayrisma
Modeli, hem kendilesme hem de iliskisellik yonelimlerinin ayni kiiltiir icinde
bulunabilecegini ve bu nedenle, bireylerin her iki yonelimden de ayni anda yiiksek ya
da diisiik puanlar almasinin olasi oldugunu (Imamoglu ve Karakitapoglu-Aygiin,
2004) ve bu yonelimlerden alinan puanlara gore dort farkli benlik kurgusunun ortaya
ciktigini One siirer: iliskili-kendilesme, kopuk-kendilesme, iligkili-kaliplagma ve kopuk-
kaliplasma (Imamoglu, 1998; 2003). iliskili-kendilesme benlik kurgusunda, kisilerin
hem kendilesme hem de iliskisellik ihtiyag¢lar1 karsilandigi igin, bu benlik kurgusu
‘dengeli’ olarak degerlendirilmektedir; buna karsin, kopuk-kaliplasma benlik
kurgusunda ne iliskisellik ne de kendilesme ihtiyaglari karsilanabildigi i¢in bu benlik
kurgusu ‘dengesiz’ olarak nitelendirilmektedir. Ek olarak, kopuk-kendilesme benlik

kurgusunda yalniz kendilesme ihtiyact karsilandigi i¢in bu benlik kurgusu ‘ayrisik’
90



olarak degerlendirilmektedir. Son olarak, iligkili-kaliplasma benlik kurgusu ise
iliskisellik  ihtiyacinin  giderilmesini ~ sagladigi  i¢in  ‘biitiinlesik’  olarak

nitelendirilmektedir (imamoglu ve Giiler-Edwards, 2007; imamoglu vd., 2011).

Yukarida da bahsedildigi gibi, benlik kurgusu annelerin ge¢migse yonelik
konugmalarindaki ayrmticiligini yordayan faktorlerden birisidir. Ne var ki, sadece
kisith sayida arastirma Dengeli Biitiinlesme-Ayrisma Modeli ¢ercevesinden benlik
kurgular1 ve otobiyografik bellek arasindaki iliskiyi incelemistir. Bu konuda yapilan
ilk aragtirmalardan biri olan Sahin ve Mebert’iin (2013) ¢alismasinda Amerika Birlesik
Devletleri ve Tiirkiye’den tiniversite Ogrencilerinin ilk anilar1 incelenmistir.
Arastirmacinin sonuglaria gore, her iki kiiltiirde de dengeli benlik tipine sahip olan
kisilerinin ilk anilarinin yasinin daha erken oldugu ve daha ayrintili anilar tirettikleri
goriilmistiir. Bir bagka calismada ise Amerika Birlesik Devletleri ve Tiirkiye’den
anne-cocuk ¢iftlerinin ortak an1 konusmalar1 ve annelerin benlik kurgusu incelenmistir
(Sahin-Acar & Leichtman, 2015) ve kiiltiirden bagimsiz olarak kendilesme
yoneliminden yiiksek puan alan annelerin ¢ocuklari ile ortak anilarindan bahsederken
daha ayrintict bir konusma stili gosterdigi bulunmustur. Bu alanda yapilan bagka bir
giincel calismaya gore ise annelerin yiliksek kendilesme orani anne-cocuk ortak
olmayan ani konusmasindaki ayrinticiligmi yordarken; yiiksek iliskisellik orani,

annelerin diisiik tekrarciligini 6n gérmiistiir.

Alan yazindaki kisith sayida caligma tarafindan benlik kurgusu ve annelerin gegmise
yonelik konugma stilinin incelemesine ragmen, ¢ocuklarin ortak ani konusmalar1 ve
annelerinin benlik kurgusunun iizerinden nasil bir gelisim gosterdigi konusunda hala
yeni arastirmalara ihtiya¢ vardir. Bildigimiz kadariyla, su ana kadar hicbir ¢aligma
annelerin ortak ani konugmasindaki ayrinticligi ile ¢ocuklarin arastirmaci-gocuk ant
konusmasindaki ayrtincligini, annelerin benlik kurgusunun diizenleyici rolii ile
incelememistir. Alan yazindaki bu eksikligi gozeterek, mevcut ¢aligmanin ii¢ temel

amaci vardir:

I- Annelerin anne-¢ocuk ortak ani konusmasindaki ayrinticiligt ile ¢ocuklarin
arastirmaci-¢cocuk ortak olmayan an1 konugmasindaki ayrinticiligini es zamanl

olarak Tiirkiyeli katilimcilardan olusan bir 6rneklem ile incelemek.
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2- Annelerin anne-¢ocuk ortak ani konusmasindaki ayrinticilifi ve c¢ocuklarin
aragtirmaci-cocuk ortak olmayan ani konugmasindaki ayrinticiligi arasindaki

iliskiyi annenin benlik kurgusunun diizenleyici roliinii de gdzeterek incelemek.

3- Annelerin anne-¢ocuk ortak ani konugmasindaki ayrinticiligi ile ¢ocuklarin
anne-cocuk ortak ani konugmasindaki ayrinticiligi arasindaki baglantiy
annenin benlik kurgusunun diizenleyici rolii 1s181inda kesif amagli olarak

incelemek.

Yukarida bahsi gegen amaglar dogrultusunda mevcut ¢alismanin hipotezleri asagidaki

gibidir:

Hipotez 1: Annelerin anne-¢ocuk ortak ani konusmasindaki yiiksek ayrinticilik
seviyesi, ¢ocuklarin arastirmaci-cocuk ortak olmayan ani konusmasindaki yiiksek
ayrinticilik seviyesini, annenin yiiksek kendilesme yoneliminin diizenleyici rolii

sayesinde yordayacaktir.

Hipotez 2: Annelerin anne-¢ocuk ortak ani konusmasindaki yiiksek ayrinticilik
seviyesi, cocuklarin arastirmaci-cocuk ortak olmayan ani konusmasindaki yiiksek
ayrinticilik seviyesini, annenin dengeli benlik kurgusunun (yliksek kendilesme ve

yiiksek iliskisellik) diizenleyici rolii sayesinde yordayacaktir.

Mevcut ¢alismaya, Tiirkiye’nin 26 farkli sehrinden yaslar1 4 ve 6 arasinda (M, =
65.16, SD = 4.64) degisen 278 cocuk ve annesi (Mg = 35.96, SD = 4.75) katilmistir
(N = 556). Cocuk katilimcilarin 144’1 kiz ¢ocuklardan, 134°{i oglan c¢ocuklardan
olusmaktadir. Caligmaya katilan annelerin %47.1°1 lisans mezunuyken, %40.6’s1 ilk
ve orta dereceli okullardan mezundur (ilkokul: %6.8; ortaokul: %5.0; lise: %28.8).
Ayrica, annelerin %11.9’1 lisansiistii diplomasina sahipken (yliksek lisans: %10.8;
doktora: %1.1), %0.4’i resmi bir egitim almamig fakat okuryazar olan kisilerdir.
Ailelerin algiladiklar1 ekonomik seviyeleri bakimindan ise, ¢alismaya katilan
annelerin %79.9’u ailelerinin gelir seviyesini orta ve {ist-orta olarak, %18.6’s1 ise alt-
orta olarak degerlendirmistir. Yalnizca katilimcilarin %1.5°1 ailelerinin gelir seviyesini
cok diisiik ya da ¢ok yiiksek olarak degerlendirmistir (¢cok diisiik: %1.1; ¢ok yiiksek:
0.4%).
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Katilimcilarin demografik bilgilerini 6lgmek i¢in mevcut calismanin arastirmacilari
tarafindan gelistirilen 16 maddelik bir Demografik Bilgi Formu kullanilmistir.
Annelerin benlik kurgusunun 6l¢iimii igin ise Dengeli Biitiinlesme-Ayrisma Olgegi
(Imamoglu, 1998; 2003) kullamlmstir. Dengeli Biitiinlesme-Ayrisma Olcegi
Kisileraras1 Yénelim (16 maddelik) ve Oz Gelisim Yonelimi (13 maddelik) olmak
tizere iki farkli alt 6l¢cekten olusmaktadir. Her iki 6l¢ekten alinan puanlara gore ise dort
farkli benlik tipi olusmaktadir: iligkili-kendilesme, kopuk-kendilesme, iligkili-
kaliplasma ve kopuk-kaliplasma. Mevcut calismada, Cronbach alfa degeri Kisilerarasi
Yénelim alt dlgegi icin .75, Oz Gelisim Yonelimi alt dlgedi iginse .65 olarak
bulunmustur. Son olarak, annelerden 6l¢egi kesinlikle katiliyorum ve kesinlikle
katilmiyorum arasinda degisen 5°li Likert tipi derecelendirme sistemi iizerinden

kendilerine gore doldurmalar1 istenmistir.

Calismanm katilimeilarina Orta Dogu Teknik Universitesinde 6grenim gérmekte olan
psikoloji lisans 6grencilerinin yardimi ile ulasilmistir. Veri toplama siirecine dahil olan
ogrencilerin hepsi katilimc1 segcme kriterlerine ve veri toplarken dikkat edilmesi
gereken hususlara iliskin kapsamli bir egitim almistir. Bu egitimde, 6grencilerin veri
toplarken karsilagabilecegi olasi senaryolar canlandirilmis ve Ogrencilere geri
bildirimlerde bulunulmustur. Egitim siireci tamamlandiginda lisans 6grencilerinden
iki kiz, iki oglan ¢ocuk katilimer olmak iizere toplamda dort farkli anne-gocuk ¢iftine

ulagmalari istenmistir.

Mevcut calisma anne-¢ocuk ortak ant konugmasi ve arastirmaci-cocuk ortak olmayan
an1 konugmasi olmak tizere iki farkli asamadan olusmaktadir. Anne-gocuk ortak ant
konusmasinda, anne-cocuk ciftlerinden son iki ay icerisinde birlikte tecriibe etmis
olduklar1 bir olayr her zaman yaptiklar1 sekilde bes dakika boyunca konusmalari
istenmistir. Arastirmaci-¢ocuk ortak olmayan ani konusmasinda ise, ¢ocuklara yakin
zamanda anneleriyle birlikte yasamis olduklari bir olayr bes dakika boyunca
aragtirmaciya anlatmalar1 istenmistir. Her iki konusma da Audacity isimli bir ses
kaydetme uygulamasi ile kaydedilmis ve sonrasinda yaziya gecirilmistir. Son olarak,

konusmalarin sirasi ¢aligma igerisinde dengelenmistir (counterbalanced).

Her iki konugmadan da elde edilen metinler, mevcut literatiirde daha 6nce kullanilmis
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olan kodlama semalarindan yararlanilarak hem anneler hem de ¢ocuklar igin takip
eden birimler seklinde kodlanmistir: baglam ciimleleri, acik u¢lu sorular, evet/haywr
sorulari, degerlendirmeler, baglam ciimlelerinin tekrari, acik uc¢lu sorularin tekrari,
evet/hayir sorularimin tekrari (Fivush vd., 1995; Fivush ve Vasudeva, 2002). Bahsi
gegen kodlama Dbirimleri, literatiirde belirtildigi sekilde katilimcilarin  an1
konusmalarindaki ayrinticilik oraninin (elaborativeness ratio) hesaplanmasinda
kullanilmistir. Katilimeilarin kisisel ayrinticilik oranin belirlenmesi i¢in toplam ayrinti
ifadeleri, ayrint1 ifadeleri ve tekrar ifadelerinin toplamina bolinmiistiir. Birincil
kodlamalarin tamami mevcut c¢aligmanin arastirmacisi tarafindan yapilmis olup,
sonrasinda kodlamalarin %100’i bir baska arastirmaci tarafindan kodlanmustir.
Kodlayicilar arasindaki giivenirlik degerleri anne kodlamalari i¢in .83 ile .97 arasinda
degismistir. Cocuklar i¢in giiven araligi .74 ve .96 (anne-¢ocuk ortak ani konusmasi)

ve .77 ve .94 (aragtirmaci-cocuk ortak olmayan ani konugmasi) olarak bulunmustur.

Mevcut caligmada hipotezleri test etmek ve kesif amacgl olarak, ¢esitli diizenleyici
degisken (moderation) ve araci degisken (mediation) analizleri gerceklestirilmistir.
Cocuklar dort ve alt1 yas arasinda ¢ok cesitli bilissel ve sosyal gelisimsel degisim
gosterdigi (Reese, 2002; Aksu-Kog ve Kertez, 2016; Ebert, 2020) ve mevcut ¢calismaya
katilan ¢ocuklar bu yas araliginda oldugundan 6tiirti, calismadaki biitiin analizler ii¢
farkli yas grubu (48-72 ay yas grubu (tiim 6rneklem), 48-60 ay yas grubu ve 61-72 ay
yas grubu) i¢in test edilmistir.

Calismanin ilk hipotezini test etmek i¢in ii¢ farkli yas grubuyla yapilan diizenleyici
degisken analizi sonuglarina gore, annelerin kendilesme yonelimi ile anne-¢ocuk ortak
an1 konusmasindaki ayrinticilig1 arasinda anlamli bir etkilesim etkisi bulunamamustir.
Baska bir deyisle, annenin kendilesme yonelimi, annelerin ortak an1 konusmasindaki
ayrinticiligi ile ¢ocuklarin arastirmaci-cocuk ortak olmayan ani konugmasindaki
ayrinticili@i arasindaki iligkiyi diizenlememistir. Bu sonuglar, arastirmanin ilk
hipotezinin yapilan analiz tarafindan desteklenmedigini gostermistir; ne var ki, tiim
orneklem ve 61-72 ay yas grubu i¢in yapilan analizlerde annelerin ortak ani
konugsmasindaki ayrinticiligt  ¢ocuklarin ortak olmayan ani konusmasindaki

ayrinticiligini anlamli bir sekilde yordamustir.
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Calismanin ikinci hipotezini test etmek i¢in, li¢ farkli yas grubuyla, annenin benlik
kurgusunu kategorik degisken (dengeli ve dengesiz) olarak ekleyerek diizenleyici
degisken analizi uygulanmistir. Analizlerin sonucu, annenin benlik kurgusunun
annenin ortak an1 konusmasindaki ayrinticilii ile ¢ocuklarin ortak olmayan ani
konugsmasindaki ayrmticiligr arasindaki iliskiyi diizenlemedigini gostermistir ve
caligmanin ikinci hipotezi de desteklenmemistir. Buna karsin, tiim 6rneklem ve 61-72
ay yas grubu ic¢in yapilan analizlerin sonuglarina goére, annelerin ortak ani
konugsmasindaki ayrinticiligt  ¢ocuklarin ortak olmayan ani konusmasindaki

ayrinticiligini anlamli bir gsekilde 6n gormiistiir.

Ek olarak, annelerin benlik kurgusunun anne-¢ocuk ortak an1 konugmasinda hem
annelerin hem de ¢ocuklarin ayrinticiligini nasil diizenledigini gérmek amach ¢esitli

diizenleyici degisken (moderation) analizleri uygulanmaistir.

[lk diizenleyici analiz seti sonuglarina gore, tiim érneklem ve 61-72 ay yas grubu igin,
annenin ortak ani konusmasindaki ayrinticili§i ile annenin kendilesme yonelimi
arasinda anlamli bir etkilesim etkisi gozlenmistir. Bir baska deyisle, annenin
kendilesme yonelimi, bagimsiz degisken ve bagimli degisken arasindaki iligkiyi
diizenlemistir. Johnson-Neyman analizi sonuglarina gore, annelerin kendilesme
yonelimi diisiik seviyedeyken, annelerin ortak ani konusmasindaki ayrinticilig
cocuklarin ortak am1 konusmasindaki ayrinticiligini pozitif olarak 6n gormdustiir.
Ayrica, annenin kendilesme yoOnelimi ¢ocuklarin ortak ani1 konusmasindaki
ayrinticiligini tiim orneklem ve 61-72 ay yas grubu analizlerinde anlamli olarak

yordamustir.

Yapilan ikinci kesif amagli analiz setinde, annelerin iligkisellik yonelimi diizenleyici
degisken olarak kullanilmistir. Tiim 6rneklem ve 61-72 ay yas grubu igin yapilan
analizlerde, iligkisellik yoneliminin anlamli bir sekilde annelerin ortak an1
konugmasindaki ayrinticiligr ile gocuklarin ortak an1 konugmasindaki ayrinticiligini
diizenledigi goriilmistiir. Johnson-Neyman analizi sonuglar1 bagimsiz ve bagimli
degisken arasindaki baglantinin, anneler diisiik iliskisellik seviyesine sahipken,
anlamli ve pozitif bir sekilde iliskili oldugunu géstermistir. Bununla birlikte, annelerin

iliskisellik yonelimi ¢cocuklarin ortak an1 konugsmasindaki ayrinticiligini tiim 6rneklem
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ve 61-72 ay yas grubu analizlerinde anlamli olarak 6n goérmiistiir.

Yapilan son kesif amagh diizenleyici degisken analizinde, annelerin benlik kurgusu
kategorik bir degisken (dengeli ve dengesiz) olarak kullanilmigtir. Bu analiz tipinde
yalnizca 61-72 ay yas grubu i¢in anlamli bir diizenleme etkisi gdzlenmistir ve dengesiz
benlik tipinin, annelerin ortak an1 konusmasindaki ayrinticiligi ile ¢ocuklarin ortak an1
konusmasindaki ayrinticiligi arasindaki baglantiyr diizenledigi goriilmiistiir. Ek
olarak, 61-72 ay yas grubunda, annelerin benlik kurgusu cocuklarin ortak ani

konusmasindaki ayrinticiligini anlaml bir sekilde yordamustir.

Yukarida bahsedilen analizlere ilaveten, tim Orneklem ile iki farkli arac1 degisken
(mediator) analizi yapilmistir. Tk araci degisken analizinde, annelerin kendilesme
yoneliminin, annelerin ortak-an1 konusmasindaki ayrinticiliginin araci rolii tizerinden,
cocuklarin aragtirmaci-cocuk ortak olmayan ami konugmasindaki ayriticiligi
iizerindeki etkisi incelenmistir. Analizin sonuglarina gore, annelerin kendilesme
yonelimi annelerin ayrinticiligini anlamli bir sekilde yordamustir. Ek olarak, annenin
kendilesme yoneliminin ¢ocuklarin ortak olmayan ani konusmasi iizerinde dolayl
yoldan anlamli bir etkisi oldugu goriilmiistiir. Yapilan ikinci arac1 degisken analizinde
ayni model, cocuklarin anne-cocuk ortak ani konusmasindaki ayrinticiligr bagimli
degisken olarak kullanilarak tekrar edilmistir. Sonuclara gore, annelerin kendilesme
yonelimi c¢ocuklarin ortak ani konusmasindaki ayrinticiligini dogrudan ve dolayl
olarak anlamli bir sekilde yordamistir. Her iki araci degisken analizi de annelerin
geemise yonelik konugmalardaki ayrinticiliginin annenin benlik kurgusu ve ¢ocuklarin

bellek ¢iktilar1 arasindaki iligkide aract bir rol oynayabilecegini gostermistir.

Mevcut ¢aligmanin hipotezleri yapilan analizlerce desteklenmemis olsa da arastirma,
cocuklarin otobiyografik bellek becerilerinin gelisimine iliskin faydali bilgiler
saglamistir. Analiz sonuglarina gore, annelerin anne-gocuk ortak an1 konugmasindaki
ayrinticiligi ¢ocuklarin hem ortak ani konusmasindaki hem de ortak olmayan ani
konusmasindaki ayrinticiligini anlamli olarak yordamistir. Ayrica kesif amagli yapilan
analizler, annelerin benlik kurgusunun annelerin ortak ani konusmasindaki
ayrinticiligi ile ¢ocuklarin ortak ani konusmasindaki ayrinticilig arasindaki iliskiyi

diizenledigini gosterilmistir. Bu sonuglar g6z 6niinde bulunduruldugunda, ¢ocuklarin
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ortak olmayan ani konugmalarindaki ayrinticiliginin, ortak ani konusmalarindaki
ayrinticiligina kiyasla, daha farkl bir gelisim gosterdigi sdylenebilir. Cocuklarin ortak
an1 konusmalarindaki performansinin konusmada bulunan bir yetigkin tarafindan
desteklendiginden o6tiirti, arastirmaci-¢ocuk an1 konugmasina iliskin anlamli olmayan
diizenleyici etkilerin (moderation effect), arastirmamiza katilan c¢ocuklarin hala
gelismekte olan biligsel becerilerinden kaynaklandigi sylenebilir (Nelson ve Fivush,
2020). Bu nedenle, ¢aligmanin hipotezlerinin daha biiylik yas gruplarindan olusan
cocuk katilimecilarla tekrarlanmasinin, ¢ocuklarin bagimsiz bellek becerilerine dair

faydali bilgiler sunacagini diistinmekteyiz.

Bununla birlikte, ¢alisma kapsaminda yaptigimiz kesitsel (cross-sectional) analizler,
cocuklarin otobiyografik bellek ¢iktilarinda goriillen yasa baglh farkliliklart
gostermistir. Yasa bagli gézlenen bu degisimler, ¢ocuklarin otobiyografik bellek
gelisimi i¢in son derece dnemli olan Zihin Kurami ve dil becerilerindeki degisimlerden
kaynaklantyor olabilir (Reese, 2009). Mevut alan yazina gore, dort ve alt1 yas arasinda
cocuklar hem Zihin Kuraminda (Callaghan vd., 2005) hem de dil becerilerinde (Aksu-
Kog ve Kertez, 2016) belirli degisiklikler gosterirler ve ¢ocuklarin iginde bulundugu
bu gelisimsel siirecin mevcut ¢alismada gdzlenen yasa bagl farkliliklara yol agmis

olmasi oldukga olasidir.

Kesif amach yapilan ilk diizenleyici degisken analiz seti, anne-¢ocuk amni
konugmalariin dogasina iliskin 6nemli bir bilgi saglamistir. Sonuglara gore, annelerin
diisilk kendilesme yoOnelimi, anne ve c¢ocuklarin ortak ani konugmasindaki
ayrinticiliklart arasindaki iligkiyi anlamli olarak diizenlemistir. Mevcut alan yazina
gore, annelerin yiiksek kendilesme seviyesi, annelerin ortak ani konugmasindaki
yiiksek ayriticiligmin anlamli bir yordayicisidir (Sahin-Acar ve Leichtman, 2015;
Sahin-Acar vd., 2019). Bu sonuglar diisiiniildiiglinde, diizenleyici degisken etkisinin
anneler diisiik kendilesme seviyesine sahipken gozlenmesi anlamli bir bulgudur ¢iinkii
anneler yiiksek kendilesme seviyesine sahipken, hem annelerin hem de ¢ocuklarin
yiiksek ayrinticilik seviyesine sahip olma ihtimali yliksek olacaktir; bu da ayrinticilik

varyansini azaltacagindan otiirii, diizenleyici etkinin goriilme ihtimalini diigiirecektir.

Annelerin iligkiselliginin diizenleyici degisken olarak kullanildig: kesifsel analizler de
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benzer bir sonu¢ bulmustur: Anneler disiik iligkisellik seviyesine sahipken, annelerin
ortak anit konugsmasindaki ayrinticiligt c¢ocuklarinin ortak ani konugmasindaki
ayrinticihigint  pozitif bir sekilde 6n goérmiistiir. Bu sonug iliskiselligin aile
baglamindaki fonksiyonu cercevesinde tartisilabilir. Alan yazina gore, yiiksek
iliskisellik seviyesinin goriildiigli ailelerde, aile iiyeleri arasindaki sicak iligkiler ve
karsiliklt anlayis geligsmistir (Imamoglu ve Karakitapoglu-Aygun, 2007). Ayrica, bir
baska calismada iligkisellik seviyesi yiiksek olan katilimcilar, g¢ocukluklarinda
ebeveynleriyle siklikla anilarindan bahsettiklerini belirtmistir (Sahin ve Mebert,
2013). Bu bilgiler 1s18inda, iligkisellik seviyesi yiliksek olan annelerin am
konusmalarin1 ¢ocuklariyla yakin iligkiler kurmak i¢in bir ara¢ olarak kullaniyor
olabilecegi soylenebilir. Bu sebeple annelerin diisiik iliskisellik seviyesinin
diizenleyici etkisinin goriilmesi anlamlidir; zira, yiiksek iliskisellik seviyesine sahip
annelerin ¢ocuklari, otobiyografik bellek ¢iktilarinin gelisimine katki saglayacak ani
konugmalarma siklikla katiliyor olabilirler. Bu da ¢ocuklarin ayrinticilik seviyesini

artiracagindan, diizenleyici etkinin goriilme ihtimalini azaltacaktir.

Annelerin benlik kurgusunun kategorik olarak kullanildig1 kesifsel analizin sonuglar1
ise, yukarida bahsi gecen diizenleyici analizleri destekler niteliktedir. Annelerin
dengesiz benlik kurgusu (diisiik kendilesme ve diisiik iliskisellik) annelerin ortak ant
konusmasindaki ayrinticilig1 ile ¢ocuklarin ortak ani konugsmasindaki ayrinticiligi
arasindaki iligkiyi anlamli bir sekilde diizenlemistir. Alan yazindan bilindigi gibi,
annelerin dengeli benlik kurgusunun annelerin ortak an1 konugsmalarindaki ayrinticiligi
iizerinde anlaml1 bir temel etkisi vardir (Sahin-Acar ve Leichtman, 2015). Bu bilgiler
1s181inda, tipki yiiksek kendilesme yoneliminde de oldugu gibi, dengeli benlik tipine
sahip olan annelerin ve ¢ocuklarinin ortak ani konusmasinda yiiksek ayrinticilik
gostermesi oldukca olasidir. Bu da anne-cocuk ciftlerinde gdzlenen ayrinticilik
varyansini azaltacagindan, diizenleyici etkinin goriilme ihtimalni disiirecektir. Bu
nedenle, annelerin dengesiz benlik kurgusunun anne-¢ocuk ciftlerinin ortak ani

konusmasindaki ayrinticilig1 arasindaki iligkiyi diizenlemesi anlamli bir bulgudur.

Yapilan aract degisken analizleri ise, annelerin ortak ani1 konugsmasindaki
ayrinticiliginin, annenin kendilesme yonelimi ile ¢ocuklarin hem ortak ani hem de

ortak olmayan an1 konusmasindaki ayrinticilig1 arasindaki iligskide araci rol oynadigini
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gostermistir. Her ne kadar dolayli etki her iki model i¢in de anlamli bulunmus olsa da,
giiven araliklar1 normalden daha dar ve standart olmayan katsayilar diisiik oldugu i¢in,
bu sonuclar dikkatli yorumlanmalidir. Analiz sonuglari, annelerin benlik kurgusunun
anne-cocuk an1 konugmasinin ve ¢ocuklarin bagimsiz bellek gelisiminin tamamlayici
bir parcast oldugunu gostermistir; bu nedenle, gelecek calismalar farkli yaslardan

olusan 6rneklem gruplari ile bu modelleri test etmeye devam etmelidir.

Sonug olarak, bildigimiz kadariyla mevcut ¢aligma anne-¢ocuk ortak an1 konusmasini
ve arastirmaci-¢ocuk ani konusmasini Tiirkiyeli katilimcilardan olusan bir 6rneklem
ile inceleyen ilk ¢alismadir. Ek olarak, bu ¢alisma annelerin anne-¢ocuk ortak ant
konugmasindaki ayrinticiligr ile ¢ocuklarin hem ortak hem de ortak olmayan ani
konusmalarindaki ayrinticiligi arasindaki iliskiyi, annelerin benlik kurgusunun
diizenleyici rolii lizerinden test ederek alan yazina yeni bir katkida bulunmustur.
Arastirmanin sonuglari literatiirde yer alan pek ¢ok bulguyu yeniden tekrarladig1 gibi
annelerin benlik kurgusunun, anne-¢ocuk ani konugmasi ve ¢ocuklarin otobiyografik
bellek gelisimin ayrilmaz bir parcast oldugunu gostermistir. Ek olarak, arastirmanin
kesitsel analiz yontemi cocuklarin otobiyografik bellek c¢iktilarindaki gelisimsel
farkliliklar1 vurgulamistir. Bu nedenle gelecek arastirmalar, ¢cocuklarin otobiyografik
bellek gelisimi hakkinda daha fazla bilgi kazanmamizi saglamak adina farkl: tiirde an1
konugmalarini ve bu konugmalarda farklilasmaya yol agabilecek ebeveyn 6zelliklerini

incelemeyi stirdiirmelidir.
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