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ABSTRACT

This study aims to find out whether metaphors are culture specific and the types
of reading strategies students use while reading texts, also whether there is one-to-

one correspondence between the meaning of metaphors assigned by languages.

Chapter 1 presents the background to the study, problem, aim of the study, the

method and the assumptions of the study.

Chapter 2 presents the review of literature which consists three parts.

The first part presents reading comprehension.

The second part presents everything about metaphor.

The fird part presents what culture is and shows how culture and metaphors are

connected.

In chapter 3, the methodology that the present study makes use of is explained
with reference to the subjects that participated in the study, the instruments used, and

how data are collected.

Chapter 4 includes the analysis and the interpretation of data collected from the

students.

Chapter 5, which is the conclusion part of this study, summarizes the study,
further highlights the importance of metaphor in reading and discusses the importance

of metaphor understanding and interpretations for foreign language teaching.
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OZET

Bu calismanin amaci metaforlarin kiiltiirel olarak oldugunu ve Ogrencilerin
okuma stratejilerini belirlemektir ve iki dilde verilen metaforlarin arasinda benzerligi

olup olmadigim bulmaktir.

[Ik bolim ¢alismanmn geg¢misini, amacini, problemini, metodunu ve

varsayimini belirtmektedir.

Ikinci boliim egretilemenin tarihi gelisimini sunmaktadir. Tarihi gelisim ii¢
boliimden olugmaktadir.

Birinci boliim okuma anlamini anlatmaktadir.

Ikinci boliim metaforla ilgili her seyi anlatmaktadir.

Uciincii boliim  kiiltiirin ne oldugunu ve metaforun ve Kiiltiiriin nasil

baglantili oldugunu gosterir.

Uciincii boliimde, calismanmin faydalandigi metodoloji, ¢alismaya katilan
deneklere, kullanilan araglara ve verilerin nasil toplandigina deginilerek

aciklanmasgtir.

Dordiincii  boliim  6grencilerden  toplanan agiklamalart ve analizini

icermektedir

Calismanin genel bir sonucunu iceren besinci bdliimde, ¢aligmanin ana hatlar
ozetlemekte, okumada metaforlarin 6nemine tekrar dikkat ¢ekilmekte ve metafor

anlamada ve yorumlamada yabanc dil 6gretiminde dnem verilmelidir.
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CHAPTER 1

INTRODUCTION

“Tiirkiye raku gibi iilke, su katilinca bulanik hale gelen icecek”.
Prof. Dr. Siikrii Kizilot

Hiirriyet’teki kose yazisi: 8 Haziran, Stephen Kinzer (Amerika’li gazeteci)

“Tiirkiye duru bir su, pislikler olsa bile siizgecleri bu pislikleri temizler”.
Prof. Dr. Giiler Ulkii
12 Haziran, Dogumun 125 yilinda en biiyiik gazi Gazi Mustafa Kemal ve gazilerimiz

icin dayanisma konseri.

In this part, first the background to the study is presented. There are statement
of the problem, aim and scope. Finally a brief discussion on the assumptions that

guide the researcher is presented.

1.1 Background to the Study

Language is a system of signs that express ideas, and is therefore, comparable
to a system of writing, the alphabet of deaf-mutes, symbolic rites, polite formulas,
military signals, etc. Language can be learned, and for many years people have
taught language. The processes of learning a language are very different. Learners
for many years have tried to memorize words, or grammatical rules, dialogues and
etc. There are millions learners of language in the world, and all of them learn
language from different course and textbooks written by different writers. If we do
not take into consideration methods which each book presents in order to teach

language and take only one of the important part “text” in these texts and course



books, so what can we find in these texts? What is a text? Are these texts so

important in language teaching and learning?

The research does not explain text types for any particular level. The level of
difficulty of texts is also unimportant here. What is important is the content of texts.
Understanding a written text means extracting the required information from it as
efficiently as possible. For example, we apply different reading strategies when
looking at notice board to see if there is an advertisement for a particular type of flat
and when carefully reading an article of special interest in a scientific journal. It was
assumed that a text was a succession of separate sentences thematically related and
that it was necessary merely to deal with the structure and meaning of the sentences.
Students should be dependent on understanding every single sentence in a text, even
when the result is that they would tend to read all texts at the same speed and
sentences or paragraphs from what comes before or after. Reading, as we know, is a
skill. As a skill, it requires continual development and flexibility based on purpose,
need, and interest. If we discuss interests of learners, as a professional, we can say
that students’ need is very important; texts that we give to our students should be

authentic.

Authenticity means that nothing of the original text is changed and also that
its presentation and layout are retained. A newspaper article, for instance, should be
presented as it first appeared in the paper: with the same accompanying picture. By
standardizing (the size of the headline, too long text, a lot of uknown words,
whithout picture related to text and etc.) the presentation of texts in a textbook, one
not only reduces interest and motivation, but one actually increases the difficulty for
the students. The picture, the size of the headline, the use of bold-face type, all
contributes to conveying the message to the reader. But one should at least try to
keep texts as authentic as possible in order to help the students’ anderstand the

meaning of texts (Grellet, 1985:8).

Raymond Williams (1976: 89) famously asserted that “culture is one of the

two or three most complicated words in the English language”. How to understand



culture? Is it centered on religion, art, literature, music? Or does it include TV and
soccer? Our own view is that we must cast an even wider net. The broadest question
of how society is organized in general requires cultural analysis. Anthropologists at
the beginning of this century defined culture as the way of life of people, or as what
an individual needed to know to survive in a society, or as what could be learned by
an individual and passed down in a society (Jo Neitz, 1993: 4). Not only people are
directly concerned with culture, but also interested in journalism, market research,
clothing and textiles, hotel management, and etc. All culture is not equally accessible
to all individuals in a society; there is a question “How culture is distributed?” The
ownership and control of cultural distribution- as well as the content of what is
distributed- raise questions of relation between culture and power. The culture that is
distributed does not come out of thin air either; it has to be produced by social action
(Jo Neitz, 1993:18). Any particular culture item affects the beliefs, meaningful
relation to life, and actions of an individual or social group. Where and how we find

cultural aspects in our life and language?

The relationship between language and culture is very important in this
research. We will begin discussion here, examining efforts to link language, thought,
and reality in the context of what has come to be known as world view. Over the last
two decades, the discipline of linguistics has been systematically carried far beyond
the formal study of the individual sentence. In particular, developments within the
fields of Linguistics, Sociolinguistics, Pragmatics, and Discourse Analysis have
opened up possibilities for a rapprochement between the studies of language and
culture. Common to these fields is the concern with language use, with seeing
language as acts of communication between a speaker/writer and a listener/reader.
The majority of linguists today would acknowledge the importance of context. In the
teaching of English, the goal is to give technical, linguistic accuracy. The theories of
language, phonetics, intonation, grammar, vocabulary are very thoroughly presented
and the proficiency of language achieved by students specializing in English in
Higher Education is outstanding. But no matter the level of technical excellence, the
students, from the youngest to the most senior, do not have access to a representative

picture of the English-speaking world. The consequence is frequently knowledge



without understanding. The dilemma for the teachers, created here, is that there
cannot be, concurrently, faithful representation of the culture they are teaching
(Harrison, 1990:100). The following statement by Stanley Fish (1980: 303-322), a
literal critic influenced by speech act theorists, could stand as a basic presupposition
of these contemporary schools of linguists:

“A sentence is never not in context. We are never not in a
situation. A statute is never not read in the light of some
purpose. A set of interpretive assumptions is always in force.
A sentence that seems to need no interpretation is already the
product of one.”
When you start to study any topic or subject, it is always useful to think about
how that topic or subject has been defined by others and what questions are raised
about the subject in the process of attempting to define it. One of the examples which

include culture in itself is metaphor. It is very difficult to interpret and understand the

metaphor of English people if you are not English or not a native speaker of English.

To what extent and in what ways is metaphorical thought relevant to
understanding of culture? A short answer may be that metaphor and culture are
related in many ways. Metaphor and culture may be seen as being related to each
other because they are combined in literature- an exemplary manifestation of culture.
In particular, 1 address the question of whether interpretations of metaphors are
represented as gist and whether verbatim and gist representations of metaphors
display the same properties as analogous representations of other stimuli, such as
numbers. I, then, discuss the theoretical implications of this analysis for such issues
as the relation between literal and metaphorical interpretations, developmental
differences in the interpretation of metaphors that describe psychological states; and

the indeterminacy of metaphorical meaning (Kittay, 1987: 39).

1.2 Problem

Teachers often find themselves waiting their readers to be able to think about

a text in a particular way, so we must talk about the thinking involved. Just try to



think about what exactly they need to do to understand what they are reading and
focus on that. The theory of the language, phonetics intonation, grammar and
vocabulary are thoroughly presented. The students from different countries do not
have access to representative pictures of English speaking world. The consequence is
frequently knowledge of language without understanding. The word “understanding”

relate to the understanding of metaphors.

The interpretation of metaphors is not given explicitly in dictionaries, only
little construction of meaning is involved because the interpreter can rely on

conversational interpretation.

The substance of “knowledge of language without understanding” is based on
classroom observation, both at school and at higher education levels in the
Kazakhstan and the personal interviews both students and graduates from several

higher educational establishments in the same country (Brian, 1990:102).

By the review of the textbook for all first and second year students in English
faculties of pedagogical institutes, it becomes clear that fundamental literary and
religious aspects of English culture were omitted from EX Soviet students’

programme (Fred, 1978:105).

It is important to remember that meaning is not inherent in the text; each
reader brings his or her own meaning to what he/she reads based on what he expects,
understands from the text and his previous knowledge. In this research there is a need
to find reading strategies which students from different countries use while reading
texts with metaphors and whether these metaphors are create a blockage for their

reading.



1.3 Aim of the Study

The aim of this research is to find out whether metaphors are culture-specific
and a profile of reading strategies students use while reading texts exists. This study
also aims to check whether there is one-to-one correspondence between the meanings

of metaphors assigned by two languages.

At the end of the study, the aim is to compare and contrast the data collected
from students from two countries and interpret the collected data. All interpretations

come according to collected data from students.

1.4 Scope of the Study

The scope of this study will be limited to the application of metaphors in a
classroom. The research will be done in schools of Kazakhstan and in schools of
Turkey. This research will be done only on columns which will be taken from

newspapers.

The researcher will concentrate on choosing the most suitable texts which can
help students to understand and also interpret metaphors in it. The researcher also
researcher will try to find texts with metaphors related to her own country and
culture. The number of metaphors in both texts will possibly be the same. In
translations of metaphors into students’ native language the meaning of metaphors

will not be changed, and translations will be word by word.



1.5 Method

In order to achieve the aims of the study, some specific stages were
completed. First of all, the relevant literature which provides the theoretical
background to this study was reviewed. After this stage, columns were examined and
taken from the most popular Kazakhstan, Turkish and English newspapers. The name
of Kazakhstan newspaper is Caravan, the name of Turkish newspaper is Sabah and
the name of English newspaper is Daily News. All columns had the same content,
they all were about “11 September”. Each original column was translated into
English language. Only by using metaphors from the columns the reasercher
prepared new texts for the students. From Kazakhstan newspaper (Caravan) the
researcher choose 7 metaphors, from Turkish newspaper (Sabah) the researcher took
7 metaphors and from English newspaper (Daily News) the researcher took 6
metaphors. A new text in English language was prepared by the researcher by using
only metaphors (7 metaphors) taken from the original Kazakhstan columns. Then to
each metaphor was prepared several questions. That text with the questions was

given only to Kazakstan students.

The same method was repeated with Turkish (Sabah) and English (Daily
News) columns. Metaphors were taken from Turkish column (Sabah) and by using
these metaphors (7 metaphors) the researcher prepared a new text. To each metaphor
the researcher asked the same questions as in the text prepared for Kazahstan

students. That text with the questions was given only to Turkish students.

From original column from English newspaper (Daily News) the researcher
choose 6 metaphors and with these metaphors prepared a new text. To each metaphor
the researcher asked the same questions as with Sabah and Caravan columns. That
text with the questions was given to Turkish and Kazakhstan students.New prepared
texts from English (Daily News) and Kazakhstan (Caravan) newspapers were given

to Kazakhstan students. New prepared texts from Turkish (Sabah) and English (Daily



News) newspapers were given to Turkish students. As it was said above all texts with

questions were given to students in English language.

The researcher also prepared a questionnaire to find out the strategies

employed by the students while reading column.

1.6 Assumptions:

The assumptions of the research are as follows:

1) Students will understand and interpret most of the metaphors that the

researcher choose from the text in their native language.

2) Students can understand only some of the metaphors taken from English
texts.
3) Most of the students become dependent on understanding every sentence or

word in a text in order to understand metaphors.
4) Most of the students do not have enough opportunity to read real life texts
and have access to real situation.
5) If the student knows the meaning of the metaphor possibly, he/she knows it
from society in which he or she lives.
6) Most of the times students cannot learn new metaphors from the written text

and then use it in spoken or written language.

7) Students think that in written language there are a lot of useful and less useful
metaphors.
8) Metaphors are culture-specific.

9) Unknown metaphors create a blockage for students in their comprehension.



CHAPTER 11

REVIEW OF LITERATURE

Presentation

Traditionally, it was belived that metaphor involves a deviation from ordinary
language use. For most people metaphor was used for imaginative phrases in poetry
and literature and was not considered to be important in our everyday speech. In fact,
metaphor pervades everyday speech to such an extent that we are rarely aware of its
existence; metaphor is not an isolated and unusual phenomenon. This research will
also explain variety of reading skills which help us to understand information given
in text and also these skills will work on and in metaphor. Metaphor and culture are
related in many ways. How a metaphor and culture interpreted can be seen from the
history and interpretation of philosophers’ thought. In this chapter, the topics
discussed respectively are as follows: reading as a skill, the role of metaphors in

comprehensoin and the relationship between metaphors and culture.

2.1 Reading Comprehension

2.1.1 What is Reading Comprehension?

Although listening to lecture and participating in class activities involve
learning, you will probably be required to spend more time in reading than
undertaking any other learning activity. If you are truly going to take advantage of
your experience, you will also want to read as much as you can on your own.
Reading, as already mentioned, is a skill. As a skill, it requires continual

development and flexibility based on purpose, need, and interest (Adams, 1992:37).
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Understanding a written text means extracting the required information from
it as efficiently as possible. Yet, locating the relevant advertisement on the board and
understanding the new information contained in the article demonstrates that the
reading purpose in each case has been successfully fulfilled. In the first case, a
competent reader will quickly reject the irrelevant information and find what s/he is
looking for. In the second case, it is not enough to understand the gist of the text;
more detailed comprehension is necessary. We can say that reading is a constant
process of guessing, and what one brings to the text is often more important than

what one finds in it.

2.1.2 Schema

The term schema (plural: schemata, or sometimes schemas) is widely used in
cognitive psychology and the cognitive sciences generally designate "psychological
constructs that are postulated to account for the molar forms of human generic
knowledge" (Brewer, 1999:23). The vagueness of this definition is no accident (and
no sort of failing on Brewer's part). In fact schema is used in such very different
ways by different cognitive theorists that the term has become quite notorious for its
ambiguity (Miller, Polson, Kintsch, 1984:6). Thomas (1999:31) claims:

“Schema, as it used, refers to a data structure, implemented
in the brain. These functions to govern perceptual
exploration of the world so that appropriate perceptual tests
are applied at appropriate times and places, and that
modified or updated by the results returned by those tests so
as to be able to govern perceptual exploration more
efficiently in the future”.

Confusion may arise, however, for readers familiar with other theorists' usages, who

may take the term as the writer uses it to have connotations that s\he does not intend,

and that may not always be consistent with my actual views. Some clarification thus

seems in order.

Although the different usages of schema are seldom completely unrelated,

and have common etymological roots, it can by no means be safely assumed that
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properties or functions explicitly or implicitly attributed to schemata by one theorist
will necessarily apply to schemata as another theorist conceives of them. But
although these differences of usage may sometimes reflect genuine theoretical
disagreement, often the difference seems to be "merely verbal": schema may be used
in different senses by different theorists because they are concerned with quite
different aspects of cognition, that have little in common except that their
explanation seems to demand a "molar" approach, in some sense of that even vaguer
jargon term. (In psychology, "molar" refers to processes at a relatively high level of
psychological or neural organization, by contrast with "molecular" explanations,

which focus on very low level processes, such as the behavior of individual neurons.)

Neisser (1976:65) seems to have drawn his concept of schema principally
from Bartlett (1932:90) although he cites several others who use the concept in ways
related to his own usage, particularly Piaget (1952) and Rumelhart (1975: 175)
Bartlett (1932:90), in turn, credits the work of neurologist Henry Head as his own
source for the schema concept. Inevitably, each time the concept has passed from one
theoretical context to another, its meaning has been subtly (and maybe sometimes not
so subtly) transformed. According to Bisiach, Luzzatti, and Perani (1979:69) (who
themselves use schema in a sense related to, but subtly different from, Neisser).
Johnson (1987:73) claims his usage of schema is inspired directly by Kant
(1781:215). Kant's brief remarks about schemata are, notoriously, one of the most
obscure (though crucial) parts of his whole, complex philosophical system indeed,
Kant himself acknowledged this, describing the “schematism” as “an art concealed in
the depths of the human soul, whose real modes of activity nature is hardly likely
ever to allow us to discover”. Johnson has transformed the Kantian concept
radically, elaborating it in ways that Kant himself thought would not be possible, and

might very well not have approved.
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2.1.2.1 Embodied Schemata or Schemata

The term embodied schemata was introduced by Johnson (1987:98).
Schemata are interdependent, active, continuous and emergent elements of cognition.
No embodied schema can be described independently of other schemata since we can
only give meaning to a schema through metaphorical projection from interdependent
schemata onto the embodied schema. Embodied schemata are knowledge structures
but are also active processes in the construction of knowledge, giving meaning to
new experiences as well as structuring cognition in a meaningful way. Consequently,

a schema is a continuously active organizer of knowledge structures.

As teachers, we may know what embodied shemata or shemata are but also

we need to know what kind of reading strategies students use while reading texts.

2.1.3 Types of Reading Strategies

The main ways of reading are as follows:

1. Skimming: quickly running one’s eyes over a text to get the gist of it.

2. Scanning: quickly going through a text to find a particular piece of

information.

3. Extensive reading: reading longer texts, usually for one’ own pleasure. This is

a fluency activity, mainly involving global understanding.

4. Intensive reading: reading shorter texts, to extract specific information. This

is more an accuracy activity involving reading for details.

These different ways of reading are not mutually exclusive. For instance, one

often skims through a passage to see what it is about before deciding whether it is
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worth scanning a particular paragraph for the information one is looking for (Grellet,

1985:4).

5. Bottom-up and top-down strategies

First language speakers needed instruction in how to read and write, but not
how to listen and speak because these skills were automatically bequeathed to them

as native.

The bottom-up processing model assumes that reading is a process of seeing
the letters, from the smallest meaningful units (phonemes) to complete texts.
According to this view, phonemic units are written and linked together to form
words, words are linked together to form phrases, phrases are linked together to form
utterances, and utterances are linked together to form complete meaningful texts. In
other words, the process is a linear one, in which meaning itself is derived as the last

step in the process.

The alternative, top-down view, suggests that the reader actively constructs
(or, more accurately, reconstructs) the original meaning of the writer using incoming
words as clues. In this reconstruction process, the reader uses prior knowledge of the
context and situation within which the reading takes place to make sense of what he
or she reads. Context of situation includes such things as knowledge of the topic at
hand, the reader or readers, and their relationship to the situation as well as to each

other and prior events.

These days, it is generally recognised that both bottom-up and top-down

strategies are necessary. Asher (1988:73) claims:

“In developing courses, materials, and lessons, it is
important, not only to teach bottom-up processing skills such
as the ability to discriminate between minimal pairs, but it is
also important to help learners use what they already know
to understand what they read.”

Reading strategies should be used in texts and with a particular porpose. For

this it is essential to take in to consideration what kind of texts we read.
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2.1.4 What do we read?

Here are the main text-types one usually comes across:

= Novels, short stories, tale; other literary texts and passages(e.g. essays,

diaries, anecdotes, biographies)

= Plays

= Poems, limericks, nursery rhymes

= Letter, postcards, telegrams, notes

= Newspapers and magazines (headlines, articles, editorials, letters to the

editor, stop press)

= Specialized articles, reports, reviews, essays, business letters, summaries,

précis, accounts)

= Handbooks, textbooks, guidebooks

= Recipes

= Advertisement, travel brochures, catalogues

= Puzzles, problems, rules for games

= Instructions, directions, notices, rules and regulations, posters, signs, forms,

tickets

= Comic strips, cartoons and caricatures, legends (of maps, pictures)
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= Statistics, diagrams, flow/pie charts, time tables, maps

= Telephone directories, dictionaries, phrasebooks (Grellet, 1985:3)

It is important to use authentic texts whenever possible. There are several

reasons for this:

-Paradoxically, ’simplifying’ a text often results in increased difficulty
because the system of references, repetition and redundancy as well as the
discourse indicators one relies on when reading are often removed or at least

significantly altered.

-Getting the students accustomed to reading authentic texts from the very

beginning does not necessarily mean a much more difficult task on their part.

-Authenticity means that nothing of the original text is changed and also that
its presentation and layout are retained. A newspaper article, for instance,
should be presented as it first appeared in the paper: with the same

accompanying picture.

All these aspects convey the message to the reader. Reading texts should be

authentic, and of course reader should have reason why s/he reads a particular text.

2.1.5 Why and How do we read?

There are two main reasons for reading:

-Reading for pleasure.

-Reading for information (in order to find out something or in order to do

something with the information you get).



16

- Reading for examination (reading notes or coursebooks in order to pass the

exam).

In real life, our reading purposes constantly vary and therefore, when devising
exercises, we should vary the questions and the activities according to the type of
text studied and the purpose in reading it. When working on a page of classified ads,
for instance, it would be highly artificial to propose exercises requiring the detailed
comprehension of every single advertisement. This would only discourage the
students and prevent them from developing reading strategies adapted to the purpose

of their reading.

Reading involves a variety of skills. Royce Adams (1992: 23) stated:

“Skills have to be learned and once learned, have to be
maintained. Otherwise, like muscles, they weaken and get
out of shape. The skills we master can become lifelong
habits that will keep us well informed, keep us from being
manupulated by incorrect information, help us see though
false political promises and campaign rhetoric, and help us
resist biased, lazy, or stagnant thinking.”

The main skills are listed below:

-Identifying the main idea from supporting details

-Scanning to locate specifically required information

-Extracting salient points to summarize (the text, an idea etc.)
-Recognizing the script of language

-Deducing the meaning and use of unfamiliar lexical items
-Understanding explicitey stated information

-Understanding information when not explicitly stated
-Understanding conceptual meaning

-Understanding the communicative value of sentences and utterances

-Understanding relations within the sentence
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-Understanding relations between the parts of a text through lexical cohesion devices
-Interpreting text by going outside it

-Recognizing indicators in discourse

-Selective extraction of relevant points from a text

-Basic reference skills

-Transcoding information to diagrammatic display

Reading is an active skill. As mentioned earlier, it constantly involves
guessing, predicting, checking and asking oneself questions.
This should therefore be taken into consideration when devising reading

comprehension exercises (Grellet, 1985:8).

Students receive constructive feedback throughout the exercises, and get a
detailed end-of-round summary report after several passages have been completed.
The report gives teachers and students a quick assessment of core reading skills. It
serves as a foundation for future improvement using the activities on this web site or

other methods of instruction.

It is important to remember that many texts are meant to be read and enjoyed;

each teacher should know the difference between classroom and everyday reading.

2.1.6 Classroom and Everday Reading

“Good reading means building frameworks for connecting words to

thoughts™. (Grellet, 1985:31)

The purpose of reading is to connect the ideas on the page to what you
already know. Grellet (1985:31) stated:

“If you don't know anything about a subject, then pouring
words of text into your mind is like pouring water into your
hand. You don't retain much. Similarly, if you like a sport,
then reading the sports page is easy. You have a framework
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in your mind for reading, understanding and storing
information”.

The text should always be the starting point for determining why one would
normally read it, how it would be read, how it might relate to other information

before thinking of a particular exercise.

It is important to remember that many texts are meant to be read and enjoyed,
that too many exercises might spoil the pleasure of reading. A balance should be
struck between leaving the students without any help and ‘squeezing the text dry’ on

the one hand.

The first point to be noted when practising reading in the classroom is that it
is a silent activity. Therefore silent reading should be encouraged in most cases,
though the teacher may sometimes need to read part of the text aloud. The students
themselves should not read aloud. It is an extremely difficult exercise, highly
specialized and it would tend to give the impression that all texts are to be read at the
same speed. Besides, when we read, our eyes do not follow each word of the text one
after the other — at least in the case of efficient readers. On the contrary, many words
or expressions are simply skipped; we go back to check something, or forward to
confirm some of our hypotheses. Such tactics become impossible when reading
aloud, and this reading activity therefore tends to prevent the students from

developing efficient reading strategies (Grellet, 1985:21).

Reading should not be separated from parts contained in it. In real life and

classroom reading we do not read and then leave and forget about the text. We try to

learn important information which a text gives us.

2.1.7 Learning and Memory in Reading

"It's a poor sort of memory that only works backwards', the Queen

remarked." Lewis Caroll (1985: 54).
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Isn't it everybody's secret wish to just slip through the mirror and enter a
world where memory could work both backwards and forwards so we could get a
glimpse of the future? In our world we have only been able to agree on one sort of
memory which stores events from our past. Even more limiting is a scientific concept
in which learning (the process that produces memory) is defined by the alteration of

the behavior of an organism that has been subjected to a particular experience.

Young (2000: 42) can be quoted for what he says below:

“Memory is an incredible feat of the human brain. When we
remember what we have learned, we have knowledge. Yet
memory is far from perfect. How can we improve memory
and learn more?”

We know what short- and long-term memories are. There is also a type of

memory called Working Memory.

2.1.7.1 What is Working Memory?

Is working memory different from short or long-term memory? How does it
affect language and reading ability in children? Two English researchers named
Baddeley and Hitch (1974: 8) coined the term "working memory" for the ability to
hold several facts or thoughts in memory temporarily while solving a problem or
performing a task. Baddeley's research also showed that there is a "central executive"
or neural system in the frontal portion of the brain responsible for processing
information in the "working memory." He coined the term "articulatory loop" for the
process of rapid verbal repetition of the to-be-remembered information, which

greatly helps maintain it in working memory.

As an example of working memory, consider the following. Imagine you are
lost while driving to a meeting. You stop at a service station and the attendant says,
"Make a right at the first red light. Go three blocks until you see a stop sign and

make a left turn onto Willow Street. Then look for a large green sign about two and a
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half blocks down Willow, and enter the parking lot." Even as you read this, some
people imagining repeating the directions over and over, under the breath, as they
drive to destination, using their own "articulatory loop". The type of memory needed
to hold such information in one's mind while working on it is called working
memory. Short-term memory holds information in mind for only a few seconds as it
is processed. Long-term memory is where such processed information is permanently
stored. Working memory is an intermediary and active memory system in the
information processing area of the brain. It is an important memory system and one

that most of us use every day (Young, 2000:52).

2.1.7.2 Working Memory and Reading

How do working memory problems interfere with reading comprehension?
Reading is a complex skill that requires the simultaneous activation of many
different brain processes. When reading a word, the reader must recognize the visual
configuration of letters, the letter order, and must engage in segmentation (breaking
the word into individual sounds). Then, while being held in working memory, the
phonemes (letter sounds) must be synthesized and blended, to form recognizable

words.

To comprehend sentences, several more skills are necessary. The reader must
not only decode the words, but also comprehend the syntax, retain the sequence of
words, use contextual cues, and have adequate vocabulary knowledge. This must be
done simultaneously in order for sentences to be understood. At the same time,
sentences must be held in working memory and integrated with one another. Each
sentence is read, understood, associated and integrated with the previous one and so
on. Eventually the entire paragraph is read and the reader continues on. By the end of
the chapter both details and main idea need to be retained in working memory.
Otherwise, the reader may have retained isolated facts but may not know the

sequence of events nor understand the main idea.
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Most of us take working memory ability for granted. We use this important
memory function throughout the day when speaking, listening and particularly when
reading. For the many children and adults who have working memory difficulties,
reading may be something that they avoid. These are often the children in school
who can read, but who don't like to read. They have difficulty retelling a story in
their own words. Even some very bright children may experience school failure or be
struggling to keep up, due to limitations in working memory. For them, reading is a
necessary activity but certainly not one that they readily engage in. This is, in part,
why they choose short stories for book reports and prefer to watch the video of

classic books rather than read them.

The above problems may not be so obvious. So what are other indications of
problems with working memory? How would a parent or teacher even begin to
suspect that such problems exist? Some of the following "red flags" could indicate

the presence of working memory problems:

a) trouble following lengthy directions,

b) problems understanding long spoken sentences,
c) difficulty staying on topic in conversations,

d) difficulty with multistep math problems,

e) problems with reading comprehension,

f) memory problems.

If an individual is suspected of having memory problems, there are several
tests that can be used to distinguish between weakness with working memory and
other difficulties. It is important to determine if there are working memory

limitations so that appropriate intervention can be implemented.
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This research mostly concentrate on variety of skills such as: deducing the
meaning, use of familiar praises and also learning and understanding information

from texts, all these skills will work on and in metaphors.

2.2 Metaphor

2.2.1 Definitions of Metaphor

A metaphor is defined as a figure of speech, or something that we use
to replace "normal" words in order to help others understand or enjoy our message.
For example, we use the phrase "a blanket of snow" to describe a snowfall that
covers the ground evenly, as if the snow were a piece of fabric. The popular software
"Windows" is named for the rectangular units that show information in much the
same way as the windows on our houses allow us to look outside in different
directions and see different things. When you see a word that substitutes the real

word one would use, it's probably a metaphor.

Sheldon Kopp states:

“Generally, a metaphor is defined as a way of speaking in
which one thing is expressed in terms of another, whereby
this bringing together throws new light on the character of
what is being described.” (Sheldon, 1978: 17)

For example, when learning English for the first time, a student may have
trouble knowing that "blanket" is a dying metaphor for "layer". In North America,
Sheldon Kopp (1978:19) heard these phrases so often that the phrases “layer of
snow” and “blanket of snow” are interchangeable. One language, dialect, region or
jargon may accept a metaphor sooner than another, so that the same metaphor may
be living in one place while stone dead in another. Untold thousands of metaphors

are quietly synonymous with others in the same or other languages.
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In language, a metaphor is a rhetorical trope where a comparison is made
between two seemingly unrelated subjects. Typically, a first object is described as
being a second object. In this way, the first object can be economically described
because implicit and explicit attributes from the second object can be used to fill in

the description of the first.

Metaphor is not just a poet's tool to express touching feelings. Metaphor is
pervasive in our language. "Her life is a nightmare", "My room is a jungle", "She is a
snake", "This job is a piece of cake", etc.. we communicate all the time
metaphorically. The reason metaphor is so convenient is that it allows us to express a
lot starting with very little: metaphor is a linguistic device to transfer properties from

one concept to another.

Max Black (1962: 32) stated:

“Metaphor is so pervasive that every single word of our
language may have originated from a metaphor. Some
thinkers have even suggested that all language may be
metaphorical. Given the importance of language among our
mental faculties, some thinkers go even beyond and maintain
that metaphor is a key element of reasoning and thinking in
general.”

In other words, being able to construct and understand metaphors (to transfer

properties from a "source" to a "destination", from "nightmare" to "marriage", from

"jungle" to "room", etc.) may be an essential part of being a mind.

A figure of speech in which a word or phrase literally denoting one kind of
object or idea is used in place of another to suggest a likeness between them.

Example: He was drowning in money.

Paul Ricoeur (1977:84) stated:

“A figure of speech that expresses an idea through the image
of another object. Metaphors suggest the essence of the first
object by identifying it with certain qualities of the second
object. An example is "But soft, what light through yonder
window breaks? It is the east, and Juliet is the sun" in
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William Shakespeare's Romeo and Juliet. Here, Juliet, the
first object, is identified with qualities of the second object,
the sun.”

A comparison between two unlike things with the intent of giving added
meaning to one of them. Metaphor is one of the most important forms of figurative
language. Unlike a simile, a metaphor does not use a connective word such as like,

as, than, or resembles to state a comparison.

There were different definitions of metaphors stated by different writers, we
understood that a metaphor is a comparison between two unlike things, here other
questions raise in our mind as to why people must use especially metaphor in order

to compare something.

2.2.2 Why Metaphors are Used

Metaphors may be used to communicate knowledge, the philosophical
tradition dominated by the comparison view claims that this knowledge can be
reduced to a set of cognitively equivalent literal utterances. The positivists even
argued that metaphors can make no truth claims at all, saying that they function only
emotively to express feelings, moods or attitudes (Warner, 1973:16). Like Warner,
Loewenberg (1975:227) too rejects the view that metaphors can be used to make

truth claims, the metaphorical speech act has a special illocutionary force.

Metaphors can have truth values, many writings have rejected the idea that
literal assertions are somehow better or more obvious bearers of truth conditions than
metaphors are (Johnson, 1981:37). Johnson makes the remark:

“The literal discourse constitutes the ideal medium for the
communication of meaning and truth has vanished, and
furthermore, it has been acknowledged that metaphors are
cognitively meaningful.”

Hoffman (1970:42) stated that metaphors are means of expressing things that

are literally inexpressible in the language. Metaphors provides a compact way of
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representing the subset of cognitive and perceptual features that are relevant to it: a
metaphor allows large information to be converted or transferred from the vehicle to
the topic. Metaphors are more image-evoking and more vivid than even their best

literal equivalents (Honeck and Hoffman, 1970:79).

2.2.3 Background of Metaphor

Metaphor is present in written language back to the earliest surviving
writings. The first writers to discuss metaphor were the Greek philosophers, one of
whom is Aristotle, is consideration of metaphor provided the first extended
philosophical treatment (Johnson, 1981:6). Aristotle’s original definition of metaphor

1s as follows:

“Metaphor consists in giving the thing a name that belongs
to something else; the transference being either from genus
to species, or from species to species, or on grounds of
analogy.”
According to this definition of Aristotle’s (1984: 65), the metaphoric transfer
is located at the level of words rather than sentences. Another thing which can be

inferred from Aristotle’s definition is that metaphor is understood as deviance from

literal usage. Aristotle said:

“The greatest thing by far is to be a master of metaphor. It is
the one thing that cannot be learned from others; it is also a
sign of genius, since a good metaphor implies an eye for

resemblance.”
There is evidence that fundamental aspects of human intelligence, pattern
recognition and inference drive the human use of metaphor. Another thing, Aristotle
argues is that metaphors is not a matter of semantics or pragmatics, but of both: the

discourse context and the backround knowledge of discourse participants contribute

to the meaning of a metaphor (Cameron, 2003:21).

Originally, metaphor was a Greek word meaning "transfer". The Greek

etymology is from “meta”, implying "a change" and “pherein” meaning "to bear, or
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carry". Thus, the word metaphor itself has a metaphorical meaning in English, "a
transfer of meaning from one thing to another” (Johnson, 1981:7). Amusingly, in
modern Greek the word “metaphor” is used to refer to a cart or trolley; thus visitors
to Greek airports will find themselves using metaphors to carry their language. Scott

Mio and Albert Kartz (1996:39) claimed:

“There are broad categories of figurative language which are
classified as metaphorical. The more common meaning of
metaphor is a figure of speech that is used to paint one
concept with the attributes normally associated with
another.”

Most theorists separate metaphors from other kinds of figurative language,
such as irony or sarcasm, and divide them into three types: nominal, predicative, and
sentential (Reyna, 1986:53). The three types differ depending on which part of
speech is used metaphorically. For example, the entire sentence is used
metaphorically when “The troops are on parade” refers to students processing down a
hallway. Most of the research I discuss involves nominal metaphors, as in “Juliet is

the sun,” although it should be noted that there are psychological differences between

nominal metaphors and other types (Reyna, 1987:81).

There is also a psychological difference between so called fresh or novel and
frozen metaphors. Although the “arm” of a chair may initially have been a novel
expression, this meaning is now listed in dictionaries, along with other conventional
usages. Once such metaphorical resemblances become conventional, it is unlikely
that they are processed in the same way as novel metaphors. For instance, frozen
interpretations are more likely to be retrieved than constructed (Reyna, 1986; Blasko

and Connine, 1993).

Of course, metaphors are fresh or frozen by degrees, as in “She is carved out
of ice” when used to refer to an emotionally unresponsive person. Although the
interpretation of this sentence is not given explicitly in dictionaries, little construction
of meaning is involved because the interpreter can rely on conventional

interpretations of “icy” and “cold.”
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To sum up, in Greek thought, metaphor and other rhetorical methods are seen
as powerful devices for argumentation but ones which are to be considered with
suspicion because of their potential to misuse and for Aristotle, successful metaphor
in rhetoric or speech-making combined clarity, pleasantness and unfamiliarity, when

used appropriately can produce new understanding(Cameron, 2003:13).

In this chapter, however, the attention is to metaphors at the fresh end of the
continuum. This is because it was focused on similarities between reasoning
generally and metaphorical interpretation and these are more likely to be observed
for metaphors that require active processing. Thus, interpreting metaphors is
compared to reasoning involving literal sentences, stories, or numbers. In both
instances, correct responses cannot be generated simply by retrieving stored
information. Metaphors might bring a lot of new information about itself such as

types and parts of metaphors.

2.2.4 Parts of a Metaphor

A metaphor, according to I.A. Richards (1936), consists of two parts: the
tenor which is the subject to which attributes are ascribed, and the vehicle, which is

the subject from which the attributes are derived.

All the world's a stage,
And all the men and women merely players

They have their exits and their entrances; - William Shakespeare

This well known quote is a good example of a metaphor. In this example, "the
world" is compared to a stage, the aim being to describe the world by taking well-
known attributes from the stage. In this case, the world is the tenor and the stage is
the vehicle. "Men and women" are a secondary tenor and "players" is the vehicle for

this secondary tenor.

The third line begins selecting the attributes to ascribe from the vehicle onto

the tenor. The selection of similar attributes is called the ground. In the play,
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metaphor for another twenty lines beyond what is shown here - making it a good

example of an extended metaphor (Lakoff and Johnson, 1980:29).

2.2.5 Types of Metaphor

There are twelve types of metaphor:

-An extended metaphor is one that sets up a principal subject with several
subsidiary subjects or comparisons. The world is described as a stage and then men

and women are subsidiary subjects that are further described in the same context.

-A mixed metaphor is one that leaps, in the course of a figure, to a second
identification inconsistent with the first one. Example: "Clinton stepped up to the
plate and grabbed the bull by the horn". Here, the baseball and the activities of a
cowboy are implied. Other examples include: "That wet blanket is a loose cannon";
"Strike while the iron is in the fire"; or (said by an administrator whose government-
department's budget was slashed) "Now we can just kiss that program right down the

drain".

-A dead metaphor is one in which the sense of a transferred image is not
present. Example: "money", so called because it was first minted at the temple of
Juno Moneta. To most people though, "money" does not evoke thoughts of the
temple at Juno Moneta. Dead metaphors, by definition, normally go unnoticed;
people are typically unaware of the origin of words. For instance, consideration is a
metaphor meaning "take the stars into account", mantel means "cloak or hood to

catch smoke", gorge means throat, and so forth for thousands more.

Linguists have identified other types of metaphor too, though the

nomenclatures are not universally accepted:

-An active metaphor is one which by contrast to a dead metaphor, is not part

of daily language and is noticeable as a metaphor. Example: "You are my sun."
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-An absolute or paralogical metaphor (sometimes called an antimetaphor)
is one in which there is no discernible point of resemblance between the idea and the

image. Example: "The couch is the autobahn of the living room."

-A complex metaphor is one which mounts one identification on another.
Example: "That throws some light on the question." Throwing light is a metaphor

and there is no actual light.

-A compound or loose metaphor is one that catches the mind with several
points of similarity. Example: "He has the wild stag's foot." This phrase suggests

grace and speed as well as daring.

-A dormant metaphor is one in which its contact with the initial idea it
denoted has been lost. Example: "He was carried away by his passions." Here, it is

not known by what the man was carried away.

-An implicit metaphor is one in which the tenor is not specified but implied.

Example: "Shut your trap!" Here, the mouth of the listener is the unspecified tenor.

-A submerged metaphor is one in which the vehicle is implied, or indicated
by one aspect. Example: "my winged thought". Here, the audience must supply the

image of the bird.

-A simple or tight metaphor is one in which there is but one point of
resemblance between the tenor and the vehicle. Example: "Cool it". In this example,
the vehicle, "cool", is a temperature and nothing else, so the tenor, "it", can only be

grounded to the tenor by one attribute.

-A root metaphor is the underlying personal attachments that shape an
individual's understanding of a situation. It is different to the previous types of
metaphor in that it is not an explicit device in language but merely a part of
comprehension. Religion is considered the most common root metaphor since birth,
marriage, death and other life experiences can convey a very different meaning to
different people based on their level or type of religious adherence. An individual's

political affiliations are another root metaphor that may affect the message conveyed
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by such terms as conservatism and liberal. In the example: "He is a very conservative

politician", "conservatism" is the vehicle, "he" is the tenor and the attributes
conveyed are dependent on the root metaphor: is it a good or a bad thing to be

considered conservative?(Scott and Kartz, 1996:41).
Lakoff (1980:81) defined three types of metaphor:
1) "orientational” (in which we use our experience with spatial orientation)
2) "ontological" (in which we use our experience with physical objects)
3) "structural" (in which natural types are used to define other concepts).

Every metaphor can be reduced to a more primitive metaphor.

There are explanations and analyses of metaphor; there is also something such

as Metaphor Analysis.

2.2.6 Metaphor Analysis

This strategy is particularly helpful when students need to understand an
extended metaphor. Often students can grasp either the overall meaning or only one
or two of the metaphor’s components, but this will help them to construct a detailed

analysis of the entire metaphor.
What does it look like?

The three-column chart helps students to establish coherence for the analysis,
build an interpretation piece by piece, and organize the evidence they gather from the
text to support their interpretation. It is a strategy that helps students “get inside” the
metaphors; and by constructing their own meaning, they arrive at an understanding

of the writer’s intent or message.
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How could I use, adapt or differentiate it?

e This can be used to promote a close reading of an extended metaphor for the
purposes of a class or small group discussion, to help students develop the
skill of elaboration on a writing assignment, or as a tool to inform instruction

in regard to critical analysis.

e It can be differentiated by filling in parts of the chart to adjust for difficulty
and skill level.

By mid-twentyth century the positivist disapproval of metaphor had been
officially demolished (Johnson, 1981:18). The positivists view the metaphor as

comparison.

2.2.7 Metaphor is a Comparison

Metaphor can be reduced without cognitive loss to a literal statement of
similarities between the compared things or events remained dominant. Ivor A.
Richards (1936:96-107) objected to this dominant traditional view and made the

following claims:

1) Metaphor is not a matter of language alone, nor is it trope at the level of
individual words. Instead it is an omnipresent principle of thought.

2) Metaphor is not a deviation from “ordinary speech- it permeates all discourse.
In so far as our ordinary conceptual system is metaphorically structured, the
pretens to do without “is never more than a bluff waiting to be called.”

3) As philosophers, linguists, and rhetoricians have missed these two points,
they have taken metaphor as a stylistic ornament. However, any adequate
treatment of metaphor raises deep metaphysical and epistemological issues-
and this becomes evident when we discover the way in which metaphoric

thought influences our experience.
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4) Metaphor is described as “two thoughts of different things active together and
supported by a single word or phrase whose meaning is a resultant of their
interaction.”

5) Metaphors often do not involve images and that they are frequently based just
as much on dissimilarities between things as on similarities and argued that
metaphors could not be reduced to literal paraphrases because their meaning

is a product of a product of a special interaction of contexts.

This view of comparison can influence our research, but there is other
challege to other approaches which we should know in order to continue our

research.

2.2.8 The Cognitive Linguistic Approach to Metaphor

The cognitive linguistic approach to metaphor has presented a challenge to
other approaches to metaphor, in that it has rejected the notion of metaphor as
deviant, merely linguistic, and of peripheral interest (Lakoff, 1979: 70). Instead,
metaphor has become conventional, conceptual, and of central importance to the
study of language and thought. This challenge has been developed with great success
over the past twenty years, and too many researchers has now become identical with

'the contemporary theory of metaphor' (Lakoff, 1979: 72).

“It is the aim of our opening paper to review some of the
evidence for the cognitive linguistic theory of metaphor, and
to spell out some of its implications for the study of
metaphor in language and thought. We will show how the
cognitive linguistic approach to metaphor solves some of the
long-standing problems with metaphor manifested by the
'old' approaches. These include issues like the relation
between linguistic and conceptual metaphor and some of its
most important characteristics, systematicity between
metaphors, dead versus live metaphor, conventional versus
novel metaphor, the definition of literal meaning, polysemy,
and the question whether metaphor requires any special
processing operations.” (Lakoff, 1979: 78).
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More generally, the cognitive linguistic approach provides an entirely new
way of explaining why people speak metaphorically in the first place, but does so
because they conceptualize of objects, events, and their experiences in terms of

metaphor.

In cognitive linguistics, metaphor is often seen as a basic cognitive function,
that humans naturally see common traits in subjects which are factually distinct, and
such behavior may be required for comprehension and learning. Termed a conceptual
metaphor, this trait is exploited in psychotherapy using a therapeutic metaphor where
stories unrelated to the patient are used to teach lessons about the patient's situation.
Though the word metaphor in linguistic or cognitive areas is analogies, such use falls

outside the literary definition of metaphor.

George Lakoff (1980: 92) stated that conceptual metaphors are a subject
within cognitive linguistics. In cognitive linguistics, a metaphor is defined as
understanding one conceptual domain in terms of another conceptual domain, e.g.

one person's life experience versus another's.

One of the influential figures in modern use of metaphor is: George Lakoff,
one of America's foremost linguists, the so-called "father of modern hypnotherapy".
He has emphasized strongly the crucial place that metaphor holds in human

communication and experience.

Max Black (1962:142) was influential in moving metaphor from the level of
words to the level of concepts. His "interactionist" theory of metaphor (dating from
the 1960s, and inspired by the pioneering work of Ivor Richards in the 1930s) views
metaphor not as a game of words, but as a cognitive phenomenon that involves
concepts. In literal language, two concepts can be combined to obtain another
concept without changing the original concepts. Metaphors act on the organization of
the lexicon and the model the world. Finally, Black argued that language is dynamic:

over time, what is literal may become metaphoric and viceversa.
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2.2.8.1 Metaphorical Thought

A broader analysis of metaphor was carried out during the 1970's and 1980's

by linguist George Lakoff. The two fundamental conclusions of his analysis are that:

(1) all language is metaphorical

(2) all metaphors are ultimately based on our bodily or cognitive

experience.

Metaphor shapes our language as well as our thought, and it does so by
grounding concepts in our body. It provides an experiential framework in which we
can accommodate abstract concepts. Thanks to metaphor, we can reduce (and
therefore understand) abstract concepts to our physical experiences and to our
relationship with the external world. Metaphor is therefore an intermediary between

our conceptual representation of the world and our sensory experience of the world

(Kants, 1781: 60).

Metaphor is not only ubiquitous in our language, it is also organized in
conceptual systems: concepts of love are related to concepts of voyage, concepts of
argument are related to concepts of war, and so forth. It is not only one word that
relates to another word: it is an entire conceptual system that is related to another

conceptual system.

This organization of a conceptual systems forms a "cognitive map". Metaphor
projects the cognitive map of a domain (the vehicle) onto another domain (the tenor)
for the purpose of grounding the latter to sensory experience via the cognitive map of

the former.

Metaphor is a linguistic expression favorite by poets that is not used in the
literal sense and expresses a similarity. But he quickly started realizing that we use
metaphors all the time, and that we use them in a far more encompassing manner.

This led Lakoff to reason that: “Metaphor is not in the words, it is in the ideas; it is
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part of ordinary language, not only of poetry; it is used for reasoning. Meaning is in

the mind, not in the world.”(Lakoff, 1980: 42)

Once metaphor is defined as the process of experiencing something in terms
of something else, metaphor turns out to be pervasive, and not only in language but
also in action and thought. The human conceptual system is fundamentally
metaphorical in nature, as most concepts are understood in terms of other concepts.
Language comprehension always consists in comprehending something in terms of
another. All our concepts are of metaphorical nature and are based on our physical

experience.

Language was probably created to deal only with physical objects, and later
extended to non-physical objects by means of metaphors. Conceptual metaphors
transport properties from structures of the physical world to non-physical structures

(Kittay, 1985:121).

Even ritual is viewed by Lakoff (1980:96) as a crucial process in preserving
and propagating cultural metaphors. And the reason that metaphor is so pervasive is

that it is biological: our brains are built for metaphorical thought.

“Our brains evolved with "high-level" cortical areas taking
input from "lower level" perceptual and motor areas. As a
consequence, spatial and motor concepts are the natural
basis for abstract reason. It turns out that "metaphor" refers
to a physiological mechanism, to the ability of our brain to
employ perceptual and motor inferential processes in
creating abstract inferential processes. Metaphorical
language is nothing but one aspect of our metaphorical
brain.” (Lakoff, 1980:96)

Literary definitions and metaphorical nature of metaphor plays big role in
language world, we also can see what is childrens’ and adults’ thought about

metaphor in Lim (1993: 43) and in the theory of Reyna and Kiernan (1995:45).
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2.2.9 Adults’and Childrens’ Differentiations of Metaphors

Lim (1993: 43), Reyna and Kiernan (1995: 45) study metaphors and their

interpretations of adults and children.

Lim (1993:46) in recognition test found out that adults have excellent
memory for the surface form of metaphors. Indeed, verbatim discrimination was
better among adults than among children, consistent with developmental differences
for literal sentences (Reyna and Kiernan, 1995:47). On the immediate recognition
test, adults were able to differentiate metaphors from all other sentences, true or
false. After a delay, misrecognition of sentences with literal synonyms rose, and true
sentences generally were affirmed more often than the false ones (once the effects of
acquisition were partialed out). These differences were quite small, however.
Recognition performance for adults remained at a high level even after 12 days,

resembling recognition performance for children tested immediately.

As in the experiments with children, adults in the meaning condition favored
the true psychological interpretations over types. True perceptual interpretations,
however, were affirmed at a relatively high rate 40%, roughly comparable to the rate
for children, 47%. (False perceptual interpretations were accepted only 8% of the
time). Consistent with previous results with children and previous results with literal
sentences, dependencies among true sentences (including presented metaphors) were
generally positive in the meaning condition (Lim, 1993:46,Reyna and Kiernan, 1995:

47).

In summary, response to metaphors and their interpretations generally
resembled responses to literal sentences and their semantically related sentences,
with some interesting exceptions. The “gist” of metaphors was misrecognized more
often than false interpretations. Also adults were less prone than children to

misrecognize metaphorical gist. Children independently recognized presented
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metaphors and their interpretations, but this relation meant to be negative for adults.

(Scott and Kartz, 1996:53).

Children and adults favored the psychological interpretations of metaphors,
but the ability to discriminate true from false interpretations steadily increased with

age.

As researcher stated, this study is aimed at identifing whether metaphor is
culture specific or not. The metaphor was interpreted and explained by the researcher
so we would move on to the discussion of and what the realationship between

metaphor and culture are.

2.3 Culture

At the end of the twentieth century, culture once again has become a central
focus of sociological theorizing. This return to culture in sociology occurs at a time
when culture is an increasingly important concept. Mary Jo Neitz (1993:8) stated:

“For anthropologist, historians, literary critics, and
philosophers, as well as for a wide range of sociologists,
culture has come to be something of missing link.
Increasingly, “cultural studies” are seen as ways of linking
our understanding of history, texts, and social life.”

Yet how to understand culture? Is it centered on religion, art, literature,
music? Or does it include TV and soccer? Our own view is that we must cast an even

wider net.

Those who write about culture sometimes define it in very different terms,
and they thereby fit “culture” into alternative theories that offer radically different
ways of analyzing culture. Anthropologists at the beginning of this century defined
culture as the way of life of people, or as what an individual needed to know in a
society. With a word that covers as much as “culture”. We can never hope to capture

reality simply through careful definition. It would be a mistake to define “culture”
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thereby making it into a “thing” different than all the range of cultural subtleties in
the world; we should dismiss such an approach as reifying culture (Jo Neitz, 1993:

4).

When you start to study any topic or subject it is always useful to think about
how that topic or subject has been defined by others and what questions are raised
about the subject in the process of attempting to define it. Culture is no exception:
Raymond Williams famously asserted that “culture is one of the two or three most
complicated words in the English language” (Williams, 1976: 87). It is undoubtedly
one of the central concepts in our understanding of how modern societies work, and
for this reason it is worth spending some time considering the different ways in

which the term “culture” has been and is used.

By the twentieth century, there were three broad categories of definition of

culture in general usage. Williams identifies these as follows:

. a general process of intellectual, spiritual and aesthetic development;

. a particular way of life, whether of a people, a period, a group or humanity
in general;

. the works and practices of intellectual and especially artistic activity

(Williams, 1976: 90).

What is important for our purposes is not to select one of these definitions as
the true meaning of the concept culture, but to begin to think about the ways which
these varied definitions overlap and the points of emphasis that are of interest to

contemporary social and cultural theorists.

Anthropologists and other social scientists offer many different definitions of
“culture.” Most people understand that culture has something to do with the customs
and beliefs of group of people. It is common to explain a holiday tradition, a spiritual

belief or a child-rearing practice as part of someone’s cultural background.
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An individual’s culture strongly influences his or her behavior, beliefs,
attitudes and values. This is not a surprising statement; we all have an understanding
that many of our present-day beliefs and behaviors have their roots in what we

learned growing up in our own particular cultures.

A useful definition of culture is:

“The body of learned beliefs, traditions, principles and
guides for behavior, that are commonly shared among
members of a particular group. Culture serves as a road
map for both perceiving and interacting with the world.”
(Harrison, 1990: 98)

We hope, here, to outline some of the broad-ranging debates which have gone
on about the concept of culture during the past century. Furthermore, we hope to offer
some insight into what the culture debate means in our own lives and to provide some

examples of how cultural meanings are formed, maintained, andchanged.

These pages focus on the concept of culture as it has been articulated in
Western scientific and philosophical traditions. The English word "culture" is similar
to words in other Romance like languages, and indeed the concept has a similar
history in many Western countries. In other parts of the world, however, the elements
of learned behaviors and meanings systems which we identify as representing

something called "culture" might not be grouped together the same way.

People learn culture. Culture, as a body of learned behaviors common to a
given human society, acts rather like a template, shaping behavior and consciousness
within a human society from generation to generation. So culture resides in all
learned behavior and in some shaping template or consciousness prior to behavior as
well (that is, a "cultural template" can be in place prior to the birth of an individual

person).
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This primary concept of a shaping template and body of learned behaviors might
be further broken down into the following categories, each of which is an important

element of cultural systems:

= systems of meaning, of which language is primary
= ways of organizing society, from kinship groups to states and multi-national
corporations

= the distinctive techniques of a group and their characteristic products

Several important principles follow from this definition of culture:

o If the process of learning is an essential characteristic of culture, then teaching
also is a crucial characteristic. The way culture is taught and reproduced is itself
an important component of culture.

o Because the relationship between what is taught and what is learned is not
absolute (some of what is taught is lost, while new discoveries are constantly
being made), culture exists in a constant state of change.

o Meaning systems consist of negotiated agreements - members of a human society
must agree to relationships between a word, behavior, or other symbol and its
corresponding significance or meaning. To the extent that culture consists of
systems of meaning, it also consists of negotiated agreements and processes of
negotiation.

o Because meaning systems involve relationships which are not essential and
universal (the word "door" has no essential connection to the physical object -- we
simply agree that it shall have that meaning when we speak or write in English),
different human societies will inevitably agree upon different relationships and

meanings; this a relativistic way of describing culture.

Clifford Geertz (1973: 31) refers to the important anthropological work, Clyde

Kluckhohn's Mirror for Man, in which the following meanings are suggested:
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“Clifford Geertz (1926-present) is best known for his
ethnographic studies of Javanese culture (Java is an
Indonesian island south of Borneo) and for his writings about
the interpretation of culture. The most influential aspect of
Geertz's work has been his emphasis on the importance of the
symbolic - of systems of meaning - as it relates to culture,
cultural change, and the study of culture.”

Culture, in the sense of the best that has been thought and known, is the
conduit through which real thought and real beauty will be given to the masses. It is
not the end about the culture; models for describing culture for the purpose of

language teaching give very important information.

2.3.1 Models for Describing Culture

There are two models describing culture for the purpose of language teaching:
prototype, stereotype. The prototype model will be looked at as the most typical

representation of the target culture, that which makes it recognisable.

Stereotypes and values, as a set of conventions, are shared by members of
community and are used for self-identification with a particular social group as a sign
of belonging to it. The behavioural patterns of a social group which arise (such as a

community) will be referred to as social culture (Tomalin and Stempleski 1993;

Millrood 2002).

2.3.1.1 Prototypes of Culture

A prototype is a typical case, usually a generalisation. A culture can be
described as a ‘prototype’ when it has a number of features that make this culture
recognisable. Social culture can be represented by a ‘pyramid’ metaphor with a

certain feature found on top of the pyramid and others found at lower levels down to
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the foundation of the pyramid (Lewis, 1998:53). An attempt to build the Asian

(Japanese) ‘cultural pyramid’ is shown below:

Politeness
Patience Collectivism

Facesaving Self-effacement Faithful allegiance

An Anglo-Saxon cultural pyramid is different. Instead of the ‘politeness’
found on top of the Japanese pyramid, there is the concept of action that is typical in
many ways of the Western mentality (e.g. the USA). Silence and rituals give way to
intervention and law-abidance as important principles. The place of ‘belonging’ is
taken by individualism. Face-saving is substituted by integrity, self-effacement by

self-assertion etc.:

Pragmatism

Rationalism Individualism

Integrity Self-assertion Leadership

A comparison can be made with the Slavonic (Russian) ‘pyramid’ (Shikhirev

2000:82):

Spontaneity

Futurism  Group thinking

Facade mentality  Spirituality  Beliefin ‘autocracy’

The diagrams show that on top of the ‘Japanese pyramid’ there is politeness,

the ‘American pyramid’ is crowned with pragmatism, while the ‘Russian pyramid’
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features spontaneity as a highly observable feature in social behaviour, with less

social constraints than in an orderly Western mentality.

Japanese patience is contrasted in the ‘pyramid’ to American rationalism, and
Russian ‘futurism’ i.e. hope for a happy solution to problems in the future,
investment of resources in children, and a belief that virtue will eventually
overpower evil. Russian fairy-tales are often centred on the battle of virtue and evil,
with virtue winning over evil after a series of physical and moral tests. Virtue is
destined to win because it is ‘good’, while evil is doomed to failure for being ‘bad’.
Virtue is rewarded simply for being virtuous. There is some mysticism lying behind

any attempt to explain why virtue is destined to be the winner in Russian myths.

Interestingly, American pragmatism dictates a different scenario. American
cartoons create characters that are strong, not always intelligent, but decisive and
quick. Being noble is important for a victory but not enough to achieve much in life.

Decisiveness, action, initiative and taking risks matter more.

Japanese collectivism and faithful allegiance i.e. a strong sense of belonging
to a team that is viewed as one's ‘family’, is contrasted to American individualism,
and Russian ‘group thinking’, with less dependence on a team, but a tendency in

individuals to conform to decisions.

The foundation of the ‘Japanese pyramid’ consists of face-saving, self-
effacement, and faithful allegiance. At the basis of the ‘American pyramid’ lie
integrity (fair play), self-assertion, and leadership. ‘Russian pyramid’ rests upon
mentality, spirituality, and a belief in ‘autocracy’ i.e. in an authoritative leader
capable of effective decision-making. A failing leader quickly becomes the butt of

humour and criticism. A ‘tsar’ can be either good or bad, but needed.

These and other features of social culture have relative meaning and
significance because any culture, interacting with the broader cultural context,
absorbs features that are more or less typical. This is the property of any prototype,
within which there always is a room for general and particular, permanent and

variable, stable and transitive.
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A prototype is a Platonic ideal. It's either something that exists in heaven or
inside of us. It's a way of understanding human nature. No human being can at any
time grasp the totality of human nature. We can grasp pieces of it. And we need to
slow down this complexity and understand how the parts have certain value. What
writers do, especially creative writers, is try to capture parts of the human psyche and
encapsulate them and give them meaning in terms of what [ would call "prototypes."
In most plays, you have a hero and a villain. There is some conflict created by these
two prototypical characters. And even the most humanly drawn, complex characters
have a certain "typical" quality to them. Even Hamlet, who is extraordinarily
complex, is the typical ambivalent person. He's also many other things. The man of
ambivalence becomes the man of action ultimately. And he's also the prototypical
hero--a person on a search to find out something hidden from his awareness, and
willing to risk what might happen as he proceeds along that path. So I'd say these are
all prototypes: heroes, villains, fools, wise people, and so forth. And I think we all
have a need for prototypes in order to understand certainly who we are and how the

world works.

If you happened to watch the two most newsworthy events on television or in
the press-the trial of O. J. Simpson and the drama in the government of the United
States as President Clinton gives his State of the Union Message to a pretty hostile
Republican House that is controlled by this perhaps-fool, perhaps-genius Newt
Gingrich. These are very interesting dramas that are being played out. The
prosecution wants the public to believe that O.J. Simpson is a murderer and a dark,
demonic figure. A type of bad guy. The defense wants the public to believe that the
alleged victimizer is actually the victim, someone who has been framed, someone
who is a fall guy--another Black unjustly accused. The reason why everybody is so
excited by this trial is that the prototypes are in the spotlight. However, it is also
exciting for people to subliminally indulge in stereotypical thinking--that is, that all
Blacks are violent or all rich and famous people can buy justice, or all lawyers are

manipulators of the truth.

Culture can be regarded as a system of meaning that is produced and

maintained through the dynamic production and reproduction of meanings in the
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social activities of individuals. To illustrate such a process, this paper examined the
changes to a story when it is transmitted between several individuals and contains
information relevant to cultural stereotypes. It was argued that people favor the
reproduction of stereotype-consistent over stereotype-inconsistent information in
communication, rendering the story increasingly more stereotypical and therefore
maintaining the cultural stereotype. A story about a football player, who exhibited
stereotype-relevant behaviors of his occupation, was transmitted through 20 four-
person communication chains. Stereotype-consistent information was reproduced
more than stereotype-inconsistent information, with the latter progressively screened
out of the story over the course of the chain. Moreover, when the story content was
compared across the chains, a divergence occurred when the story was initially
transmitted but a convergence toward similar story content appeared through
collective transmission. These findings are discussed with respect to the maintenance
of cultural stereotypes and the reproduction of culture through the activities of

individuals in a social network.

Emotion theorist Scherer, K. R. (1992) claims that self report data of
emotions and emotional experiences might reflect "nothing but stereotypes or social
representations of the emotions" attempt in this paper to evaluate the merits of this
claim and to inquire more generally into the status of verbal reports of emotional
experiences suggest that verbal reports of emotion experiences are affected by three
types of cognitive representations-archetypes, prototypes, and stereotypes: emotion
archetypes correspond to the cognitive representation of phylogenetically continuous
and interculturally universal mechanisms/emotion prototypes encompass archetypes
but in addition, reflect culture-specific emotion-eliciting situations and values, as
well as culturally controlled ways of emotion expression and feeling/emotion
stereotypes are mostly characterized by beliefs about emotion processes that are

specific to individuals and groups.

The stereotyping literature within physiology has grown considerably over
the past decade. In large part, this growth can be attributed to progress in
understanding the individual mechanisms that give rise to stereotypic thinking. In the

current review, the recent psychological literature on stereotypes is reviewed, with
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particular emphasis given to the cognitive and motivational factors that contribute to
stereotype formation, maintenance, application, and change. In addition, the context-
depended function of stereotypes is highlighted as are the representational issue that

various models of stereotypes imply.

2.3.1.2 The Context-Dependent Function of Stereotypic Thinking

Why do people engage in stereotypic thinking? Should stereotypes be seen as
the inevitable by-products of a miserly cognitive style, for example, or do they result
from deep-seeded personality and motivational variables? Do stereotypes emerge in
response to frustration, or do they stem from a need to go beyond the information
given? Are stereotypes a consequence of our revolutionary heritage, or a product of

our particular culture?

We devote relatively little attention to this interesting question of why
stereotypes exist. We believe stereotypic thinking typically services multiple
purposes that reflect a variety of cognitive and motivational processes. Sometimes,
for example, stereotyping emerges as a way of simplifying the demands on the
perceiver. Stereotypes make information processing easier by allowing the perceiver
to rely on previously stored knowledge in place of incoming information.
Stereotypes also emerge in response to environmental factors, such as different social
roles, group conflicts, and difference in power (Fiske, 1993:121). Other times
stereotypes emerge as a way justifying the status quo, or in response to a need for
social identity (Hogg and Abrams, 1988:85). Thus, when it comes to the question of
“why,” we think the answer can most often be found in the notion of context-
dependent functionality. Put simply, stereotyping emerges in various contexts to

serve particular contexts.

After we learned why stereotyping is so important, we should know how and

when we should use stereotypic thinking.
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2.3.1.3 The “How” and “When” of Stereotipic Thinking

In this review, we address the more limited questions of “how” and “when”
stereotypic thinking emerges, organising it into sections devoted to the
representation, formation, application and change of stereotypes. It is important to
note how motivational factors traditionally considered as key ingredients in
answering the “why” of stereotyping. We consider motivation in a more limited way,
assuming that stereotypes are not only formed and maintained for a variety of
motivational reasons but through a variety of motivational factors as well. That is,
considerable research shows that motivation and emotian play just as important a
role in the “when” and “how” of stereotyping as they do in the “why” of

stereotyping.

We highlight a variety of affective and motivational factors that influence
when and how stereotypes manifest themselves. As will be evident, motivation
frequently determines when stereotyping emerges, but more often than not cognitive
processes serve as mechanism for these motivational effects, determining how
motivational processes influence perception, judgment and behavior. For example,
people typically require more evidence to convince them that a disliked person is
intelligent rather than unintelligent (Lopez, 1993:91). In terms of stereotyping, this
finding suggests that motivational factors can lead to rapid confirmation yet slow or
begrudging disconfirmation of a negative expectancy, even when the stereotype
concerns a dimension that is irrelevant to the root of the disfavor. In contrast,
motivation to like a particular person can have the opposite effect, bringing about a

generalized reduction in negative stereotypes concerning the particular person’s

group.

In a related vein, demonstrated that motivation can have an impact on
stereotyping by increasing the likelihood that certain cognitive processes will take
place. Lopez (1993:97) stated:

“They hypothesized that subjects who had experienced a
threat to their self-esteem would be motivated to activate
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their stereotypes as a means of making themselves feel better
through downward social comparison.”
Consistent with this logic, subjects who had experienced a threat to their self-esteem
showed evidence of stereotype activation even when they were cognitively busy, a
circumstance under which nonthreatened subjects did not show evidence of

activation.

Affect can also has opposite effects on stereotyping, as a function of the type
of information processing with which it is associated. For example, affect can inhibit
stereotype formation by interfering with the development of illusory correlations, or
it can facilitate stereotype formation, maintenance, and application by increasing
perceptions of group homogeneity. That deviant group members will be assimilated
to the group stereotype, and reliance on stereotypes as a cognitive shortcut. Thus the
outcomes of affective processes differ dramatically as a function of the mental

operations in which the perceiver is engaged.

Taken together, these studies suggest that motivation and affect play
significant roles in stereotyping through their impact on cognition. Although
preferences influenced judgments in Ditto and Lopez’s experiment, for example,
they did so through a cognitive mechanism. Subjects did not simply decide that the
more likeable person was also more intelligent. Rather, they selectively set high or
low standarts of evidence that had to be obtsined before they could be convinced of
who the more intelligent person was. Similarly, subjects in Klein and Kunda’s (1993)
experiment allowed their desires to influence their beliefs. Finally, in Spencer and
Fein (1994:94), although a threat to subjects’ self-esteem caused them to stereotype
an out-group member, again the mechanism was a cognitive one: Motivation

facilitated stereotype activation, which in turn served to bolster subjects’ self-esteem.

Not only are people directly concerned with culture, but also there are links
between culture and language. There are things to forms of language and we help

readers to see the things as they are in everyday life.
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2.3.2 Links between Culture and Language

Most attention will be directed to parallel and analogous developments in
linguistics and anthropology- to descriptive methods in both fields, to structuralist
approaches used by linguists and anthropologists, to the generativist view in
linguistics and its relevance to the study of Culture as well as of Language. In this
part the focus will be on efforts to ascertain the relationship between language and

culture, with culture defined generally as a system of meaningful symbols.

How language and culture are connected to thought? The idea is that language
structure may structure reality. Studies of color perception cross-linguistically
indicate that reality is actually the same for all people, but how different societies
segment and label that reality is culture-specific. Such linguistic relativity holds that
one’s language adapts to the situation in which it is used: if we need a word for

something, our language will provide one.

The field of cognitive anthropology is concerned with how different societies
categorize elements within various semantic domains. Language use also reveals
how people in particular society enact culture-specific routines. Such studies indicate
that the way language and thought and culture relate is a matter of the interaction of
common human thought in the context of a particular culture. Language use is the
expression of thought in context. Brogger (1992:49) stated:

“Language and culture are seen to meet in discourse-in
conversation, for one example. The meaning that occurs at
this juncture may be discerned by analyzing speech acts.
Various approaches are taken to such analysis, known
variously as pragmatics and semiotics.”

Structuralist looked at language as a system in and of itself and at meaning as
derived from a series of binary oppositions interrelating within that system,
discourse-oriented scholars see meaning as a matter of understanding how the item

itself refers to something, is something in and of itself, and receives an interpretation
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in context . Such a triadic approach to meaning sees meaning as a matter of both

language and culture (Carol, 1990:142).

There is an immediate contradiction, for ideology restricts the authentic
presentation of the culture of other lands and languages. In the teaching of English,
the goal is to give technical, linguistic accuracy. The theories of the language,
phonetics, intonation, grammar, vocabulary are very thoroughly presented and the
proficiency of language achieved by students specializing in English in Higher
Education is outstanding. But no matter the level of technical excellence, the
students, from the youngest to the most senior, do not have access to a representative
picture of the English-speaking world. The consequence is frequently knowledge

without understanding.

The substance of the conclusions is based on classroom observation, both at
school and at higher education levels in Kazakhstan, and on personal interviews with
both students and graduates from several Kazakhstan higher educational

establishments.

The dilemma for the teachers, created by these ideological goals, is that there
cannot be, concurrently, faithful representation of the culture they are teaching. In
other words, integrity towards the subject matter is clearly, and seriously, in question

(Brian, 1992:101).

Here, in interview, G. V. Rogova, who in the 1950’s had devised her own
black and white visual aids album for (school) Classes 9 and 10, specified that its
purpose was ‘“‘to help people to understand each other”. She reiterated her conviction,
held over decades in relation to language teaching, that “Each word carries the
culture”. She felt there was a need to recognize the “cumulative function of the
language in preserving the culture” and her desire was “to try to reflect (these
aspects) in our textbooks”. She felt that the aspect which is interesting for students is

to “feel the culture in the material they work with” (Rogova, 1983: 67).



51

Over the last two decades, however, the discipline of linguistics has been
systematically carried far beyond the formal study of the individual sentence. In
particular, developments within the fields of functional linguistics, sociolinguistics,
pragmatics, and discourse analysis have opened up possibilities for a rapprochement

between the studies of language and culture (Brogger, 1992:47).

This view is formulated by, Giles and Middleton as follows:

“Language, of course, is central to any theory of
communication. Language is the medium through which
shared meaning or structures of feeling are communicated.
Verbal language is not the only medium of communication;
we also use visual, musical and body language, often in
conjunction with words.”

Recent developments in sociology and cultural studies have developed Giles’s

emphasis on the links between culture, language and meaning (Giles and Middleton,

1999:59).

Cultural and linguistic diversity among America's children reflects the
variations within the communities and homes in which they live and is manifest in
differences in their dispositions towards knowledge about topics, language, and
literacy. Effective instruction includes assessment, integration, and extension of
relevant background knowledge and the use of texts that recognize these diverse
backgrounds. The language of children's homes is especially critical for schools to
build on when children are learning to speak, listen to, write, and read in their mother
tongue. There is considerable evidence that the linguistic and orthographic
knowledge students acquire in speaking and reading their first language predicts and
transfers to learning to read a second language. When teachers capitalize on the
advantages of bilingualism or biliteracy, second language reading acquisition is

significantly enhanced.
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2.3.3 Communicating Meaning of Members of Different Culture

Members of the same culture share sets of concepts, images and ideas which
enable them to think and feel about the world, and thus to interpret the world, in
roughly similar ways. They must share, broadly speaking, the same cultural codes. In
this sense, thinking and feeling are themselves system of representation, in which our
concepts, image and emotions stand for or represents our mental life, things which
are or may be out there in the world. Similarly, in order to communicate these
meanings to other people the participants to any meaningful exchange must also be
able to use the same linguistic codes they must, in a very broad sense, speak the same

language.

They must all interpret body language and facial expressions in broadly
similar ways. And they must know how to translate their feelings and ideas into these
various languages. Meaning is a dialogue- always only partially understood, always

an unequal exhange (Hall, 1997: 6).

In order to interpret the world we inhabit, we need a framework of meanings
that will enable us to place people, objects and events in ways that make sense for us.
It is true of less tangible things, like love, loyalty, justice or cruelty, and even of
things that we never experienced or seen, such as dragons, fairies or prehistoric
cavemen. This ability to conceptualize mentally even abstract things allows us to
represent the world to ourselves in ways which are meaningful, and to communicate
those meanings to others who share broadly similar systems of representation. Try
explaining Father Christmas to someone from a culture in which this figure does not
exist. In order to understand Father Christmas we need a shared concept and a way of
communicating this or, if we belong to a culture which does not have Father
Christmas, we will try to relate the concept of Father Christmas to something similar
in our own culture in order to classify it as similar to/different from. The concepts we
use to make sense of the world are arrived at by a process of categorization and

classification (Giles, 1999:59).
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The views of Carol and Sharp have been taken to mean that people who speak
different languages segment their world differently. For example, the French
language structures French reality by constracting what French speakers pay
attention to, Swahili does the same for the Swahili “world”-if there is a word for “it”
in the language we see “it”, if not, we do not. In languages where the choice of a verb
has to do with the shape of its object, shape is a more distinctive cultural category
than it is in languages where verbs do not change in response to their objects. In
English no such distinction is involved in saying “Mary hit the baseball with the bat”

and “Mary hit the window with a rock,” or the like (Carol, 1990: 103).

2.3.4 Metaphor and Culture Relationship

To what extent and what ways is metaphorical thought relevant to an
understanding of culture and society? What does metaphor have to do with culture?
A short (and vague) answer may be that metaphor and culture are related in many
ways. For example, one way in which metaphor and culture are connected in our
mind arises from what we have learned about metaphor in school: Creative writers
and poets commonly use metaphors, and because literature is a part of culture,
metaphor and culture can be seen as intimately linked. After all, metaphor can be
viewed as the ornamental use of language. Thus, metaphor and culture may be seen
as being related to each other because they are combined in literature- an exemplary

manifestation of culture. This is a possible way of thinking of the relationship.

When we think of culture in this way, the connection between metaphor and
culture emerges in a straightforward manner within the cognitive linguistic
framework initiated by George Lakoff and Mark Johnson’s (1980) work Metaphors
We Live By. One of Lakoff and Johnson’s main points is that a metaphor does not
occur primarily in language but in thought. In other words, they argued that we
actually understand the world with metaphors and do not just speak with them. Thus,
the shared understanding suggested by anthropologists as a large part of the

definition of culture can often be metaphorical understandings. They can be
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metaphorical when the focus of understanding is on some intangible entity, such as
time, our inner life, mental processes, emotions, abstract qualities, moral values, and
social and political institutions. In such cases, the metaphors we use to understand
these intangibles may become crucially important in the way we actually experience
the intangibles in a culture. In short, on this view of metaphor, metaphors may be an
inherent part of culture. Given this way of thinking about the connection between
metaphor and culture, we can ask, to what extent do people share their metaphors?

This seemingly trivial question becomes much more interesting and significant.

Metaphor and culture are related in many ways. One way in which metaphor
and culture are connected is that of literature as part of culture and metaphor can be

viewed in literature.

Not only are the great traditional systems caught up in the action of
metaphorical interpretations, but the cultural concepts and institutions dominating the

beliefs and values of ordinary men are impregnated with them (Philip, 1980: 54).

Given this way of thinking about the connection between metaphor and
culture, we can ask “To what extent do people share their metaphors? This seemingly
trivial question becomes much more interesting and significant if we ask the larger
and more significant question of which it forms a part: To what extent do people or
children around the world share their understandings of aspects of the world in which

they live?

2.3.5 Children in Culture

Children's culture as an object of critical analysis opens up a space in which
children become an important dimension of social theory. While youth culture,
especially adolescence, has been a strong component of cultural studies, children's
culture has been largely ignored, especially the world of animated films. An
examination of children's culture unsettles the notion that the battles over knowledge,

values, power, and what it means to be a citizen are to be located exclusively in the
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schools or in privileged sites of high culture. It provides a theoretical referent for
"remembering" that the individual and collective identities of children and youth are
largely shaped politically and pedagogically in the popular visual culture of
videogames, television, film, and even in leisure sites such as malls and amusement
parks. Lacking an interest in children's culture, cultural studies and other progressive
forms of social theory not ignore the diverse spheres in which children become
acculturated. Giroux (1985:91) claimed:

“Children also surrender the responsibility to challenge
increasing attempts by corporate moguls and conservative
evangelicals to reduce generations of children to either
consumers for new commercial markets or Christian soldiers
for the evolving Newt Gingrich world order.”

Though it appears to be a commonplace assumption, the idea that popular
culture provides the basis for persuasive forms of learning for children was

impressed with an abrupt urgency during the last few years.

“As a single father of three eight year old boys, I found
myself somewhat reluctantly being introduced to the world
of Hollywood animation films, and in particular those
produced by Disney. Before becoming an observer of this
form of children's culture, [ accepted the largely
unquestioned assumption that animated films stimulate
imagination and fantasy, reproduce an aura of innocence and
wholesome adventure, and, in general, are "good" for kids.”
Henry A. Giroux

In other words, such films appeared to be vehicles of amusement, a highly regarded
and sought after source of fun and joy for children. However, within a very short
period of time, it became clear to me that the relevance of such films exceeded the
boundaries of entertainment. Needless to say, the significance of animated films
operates on many registers, but one of the most persuasive is the role they play as the

new teaching machines.

“I soon found that for my children, and I suspect for many
others, these films to inspire at least as much cultural
authority and legitimacy for teaching specific roles, values,
and ideals than more traditional sites of learning such as the
public schools, religious institutions, and the family.”
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Disney films combine an ideology of enchantment and aura of innocence in narrating
stories that help children understand who they are, what societies are about, and what
it means to construct a world of play and fantasy in an adult environment. The
commanding legitimacy and cultural authority of such films, in part, stems from their

unique form of representation. (Henry A. Giroux, 1985: 94)

In the television and Hollywood versions of children culture, cartoon
characters become prototypes for a marketing and merchandizing blitz, and real life
dramas, whether fictionalized or not, become a vehicle for pushing the belief that
happiness is synonymous with living in the suburbs with an intact white middle class

family.

We have seen three important parts which are related and belonged to the
cognitive and cultural aspects of metaphor in the comprehension of columns. These
three parts were: Reading Comprehension, Metaphor and Culture. These parts had
several subparts which gave to us detailed and important information related with the
idea of the research. The information which we have learnt from these parts is not
only stored in our mind but it also helped us in data collection, data analysis and
interpretation of results. We will relate already learned information with the student
responses to the questions, and in this way we will have chance to compare what we

have and what we will get from the research.



CHAPTER 111

METHOD OF DATA COLLECTION, DATA ANALYSIS AND
INTERPRETATION OF RESULTS

Presentation

The aim of this chapter is to present the method of data collection, analysis
and interpretation of the results of the data collected through questionnaires. Section
3.1 has the description of the subjects to whom the questionnaires were administered.
Section 3.2 briefly discusses the data collection process. This process describes data
collection instruments with section also presenting the search for columns and has
the preparation of texts from columns. Also data collection process deals with the
preparation of questions related to texts and discusses preparation of the second
questionnaire. Section 3.3 has data analysis and its sub-section, it has the evaluation
of data collected through the questions related to texts, and also it has the evaluation
of data collected through the second questionnaire. Section 3.3 there are also some

steps which explain how conclusion part was written.

3.1 Subjects

The subjects to whom the questionnaires were administered are 201 students.
This is the number of students from two countries Turkey and Kazakhstan. They are

all young adults (with an age range of 16 to 17).

The students in Kazakhstan start to learn English at the age of 10. These
students have six hours of general English classes a week. Their levels range from
pre-intermediate to intermediate. The native languages of these students are Kazak

and Russian, these students are bilingual students. The name of the school where the
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research was conducted was “Abay School”. In each class there were 26 learners,

and the research was conducted in four classes of Abay school.

The students in Turkey start to learn English at the age of 9 years. These
students have eight hours of general English classes a week. Their levels range from
pre-intermediate to intermediate. The native language of these students is Turkish.
The names of schools where research was were “Sule” and “Petek”. In each class
there were 20 learners, and the research was conducted in 5 classes of these schools

(Three classes in Sule and two classes in Petek school).

These students were chosen because the study is cross-cultural, the Kazak
(translated to English) and English versions of the texts were given to the students
who did not have cultural concept of metaphors of Turkish. The questionnaire which
consisted 15 questions was given to Kazak students in their native (Russian)
language. The other group has English and Turkish (translated to English) versions
of the texts this group did not have cultural concept of metaphors of Russian, the

corresponding group in Turkey.

3.2 Data Collection

The first text was administered in September 2005 to the group in Kazakhstan
(See Appendix 1 for the original column and 2 for the questionnaire). The second
text (See Appendix 8 for the original column and 9 for the questionnaire) was
administered to the Kazakhstan students after two days with the questionnaire which
consists from 15 questions (See Appendix 11 for the questionnaire). Students asked

to give full answer to the question about their feeling related with the metaphor.

The first text was administered in December 2005 to the students in Turkey
(See Appendices 4 for the original column and 6 for the questionnaire). The second

text (See Appendix 8 for the original column and 9 for the questionnaire) was
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administered to the Turkish students after two days with the questionnaire which

consists from 15 questions (See Appendix 12 for the questionnaire).

Two groups of students were chosen for this cross-cultural study, the Russian
(translated into English) and English versions of the questionnaires given to students
who do not have cultural concept of metaphors of Turkish-to students in Kazakhstan,
another group has English and Turkish (translated into English) input, the

corresponding group in Turkey.

The students had their own code number from Al, A2, A3 ... A89. The
second questionnaire distributed to students in order to find out strategies that
students use while reading texts with metaphors, also whether metaphors are culture
specific (See appendices 10, 11 and 12). Before presenting questionnaires to the
students the researcher gave information about metaphors to students. The
information about the metaphor was not long; it was a paragraph, which researcher
tried to write in a simple way in order to give to students a chance to understand what

metaphor is. In the questionnaire the paragraph was written before the text.

There is section mainly deals with the essentials and particulars of the
instruments of data collection utilized in the study, and also introduce the structures

of the questionnaires and the tests.

The most popular newspapers in three languages were scanned and analyzed
for this research. The newspaper in Russian language, one in English and one in
Turkish language were examined carefully one event to find out which and how
metaphors used in columns. The name of Russian newspaper was Caravan, the name
of English newspaper was Daily News and the name of Turkish newspaper was
Sabah. All columns were published on 12 September. The event on which the
researcher worked was “11th September”. In each column there were nearly five or

seven metaphors.
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The researcher prepared a text by using metaphors from the original column.
From Russian column researcher took only metaphors, translated them in to English
language and prepared her own text in English language. From Turkish column
researcher took only metaphors, translated them in to English language and prepared
her own text in English language. From English column researcher choose only
metaphors and prepared her own text with them in English language. The researcher
tried to write the same (the size) passages as original columns. The researcher tried to
write not very difficult text in order to concentrated students attention on metaphors.

Metaphors from columns were translated word by word.

There are three passages which the researcher wrote by using metaphors from
original columns. The researcher wrote the same questions for each metaphor. The
questions were prepared in such way that the researcher would have a compyhough
understanding of the most important area for what this research was designed. The
most important was to see how and what students had understood from metaphors

and then to determine students’ problematic areas in understanding these metaphors.

There is the second questionnaire in the study. It was given to all students in
Turkey and Kazakhstan. The questionnaire consists of fifteen questions aiming at
determining students’ problematic areas. This questionnaire was prepared to find out
differences in meanings assigned by two languages. The researcher also tried to find

strategies and interpretations of students while reading texts with metaphors.

After data analyses were collected the researcher did interpretation of data
after each text. Each metaphor from the text was interpreted and explained according
to Lakoff and Johnson’s theory and then the most suitable answers of the students

were written. The same process was repeated with each data collected from each text.

Data collected from questionnaires was interpreted and shown in diagrams.
After the interpretation of students’ answers the researcher tried to find out what the

students common strategies are in reading metaphors.
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In conclusion, the researcher compared Turkish students’ answers and
Russian students’ answers. During comparison researcher combined and reminded us
the important points which we have seen from three important parts in Literature

Review; they were Reading Comprehension, Metaphor and Culture.



CHAPTER IV

DATA ANALYSIS AND INTERPRETATION

In this chapter the data obtained from the instruments are analysed and
interpreted. There are data analysis and interpretation through the questions based on the

Russian, Turkish and English texts.

4.1 Data Analysis and Interpretation through the Questions Based on the Texts

This part will explain data analysis and interpretation through the questions
related to the texts. There are three texts prepared for students: in English, Turkish and
Russian languages. In each text there are 6-7 metaphors. For each metaphor the
reasercher prepared questions. Each student tried to give an answer to each question.

Each text with the answers were analysed and interpreted separately.

4.1.1 Data Analysis of the Russian Text

The passage was distributed to 103 students. The reading passage included 6
metaphors, each metaphor had several questions. Below are the examples of the
questions and answers. The answers of the students were analyzed comparatively. In
this section, the data obtained from the questions are analyzed and shown in brackets
“(...)" near the questions.
1)”’Shocked to the bottom of heart”

-Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (23)
b) this metaphor is familiar to you in written or spoken languages (35)

¢) in both version (14)



d) do not know this metaphor
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-What kind of feelings do you experience when you read or hear that metaphor?

(write it)

O shock

® heartache

O scandalize

O surprise

B defeat

B inconsequential
® wildness

O attention

B convultion

B pity

O condolonce

8 equivocal

H no feelings

W anger

M vigilance

W hateress

@ deepest of feelings
O not answered

-To which category you can add this metaphor?
(kitchen (0), sport (0), dance(0), war (89), love (0), friendship (14))

-What can you say about that metaphor?
a) this is comparison (72)

b) think that this similarity is a reason of incorrect idea  (31)

-What influenced you in order to have these kind of feelings?
a) culture, people around me (49)

b) education in school 54)

When asked about metaphor ”Shocked to the bottom of heart”, different

answers were obtained. 23 of the students stated that they often used that metaphor
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in written or spoken languages. In contrast, 35 of the students claimed that this
metaphor was familiar to them in the written or spoken languages. There are only
14 of the students pointing out that they were familiar with this metaphor in both
versions, such as they often use that metaphor in the written or spoken languages
and also this metaphor was familiar to them both in the written or spoken
languages. The number of last answers is different from the previous one, because

31 of the students stated that they do not know this metaphor.

When students were asked about feelings that they have when they hear or
read ’Shocked to the bottom of heart” metaphor, 30 of the students gave no answer
to this question. 11 of the students felt convulsion, only 9 of the students felt anger
and 8 of the students related defeat to this metaphor. Condolence was stated by 6 of
the students. According to 5 of the students the metaphor brought the feeling of
hatred, and also 5 of the students said that they felt heartache when they read that
metaphor. 4 of the students expressed their feeling to that metaphor as pity while
the other 4 expressed as shock. On the other hand, 4 of the students stated that this
metaphor activated scandalize associations, and other 4 of the students claimed that
this metaphor expressed the deepest of the feelings. 3 students said that this
metaphor attracted their attention, and also 3 of the students assigned vigilance to
this metaphor. Only 2 of the students felt surprise, and only 2 of the students felt
wildness. 1 of the students was inconsequent when he read that metaphor. Only 1 of
the students felt equivocal, and 1 of the students claimed that this metaphor brought

no feeling to him/her.

86 of the students added this metaphor to war category and only 14 of the
students said that this metaphor had a relationship to friendship. In addition to this
72 of the students claimed that this metaphor is comparison, while only 31 of the
students thought that this similarity was a reason of incorrect idea. When asked
what influenced on them in order to have feelings that were mentioned above, 49 of
the students believe that it is culture, people around them, and 54 of the students

claimed that is was an education in schools.



2) “Stay a pandemonium.”
-Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (9)

b) this metaphor is familiar to you in written or spoken languages (48)

64

¢) in both version (13)

d) do not know this metaphor (19)
What kind of feelings do you experience when you read or hear that metaphor?
(write it)

o fear
m impossibility
O horror

O superstition

M blackness

o terror

W exaggeration of people
43 O disaster

W impossibility happened
m end of life

0 no future

O pain

M intolerable life

M panic

m a lot of blood

W war
@ end of light

O not answered

-To which category can you add this metaphor?
(kitchen (0), sport (0), dance (0), war (74), love (1), friendship (12))

-What can you say about that metaphor?
a) this is comparison (51)

b) think that this similarity is a reason of incorrect idea (20)

-What influenced you in order to have that kind of feelings?

a) culture, people around me (69)
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b) education in school 24)

When asked about the metaphor “Stay a pandemonium”, different answers
were obtained. 9 of the students stated that they often used that metaphor in written
or spoken languages. In contrast, 48 of the students claimed that this metaphor was
familiar to them in the written or spoken languages. There are only 13 of the
students who pointed that they were familiar with this metaphor in both versions,
such as they often used that metaphor in the written or spoken languages and also
this metaphor was familiar to them in the written or spoken languages. The number
of last answers is very close to the previous one because 19 of the students stated

that they do not know this metaphor.

When students were asked about feelings that they experience when they
hear or read “Stay a pandemonium.” metaphor, 43 of the students did not answer
this question. 9 of the students felt fear, only 7 of the students felt disaster and 6 of
the students related war to this metaphor. Pain was stated by 6 of the students.
According to 5 of the students the metaphor brought horror, and 4 of the students
said that it was the end of life. 3 of the students attached imposibility to the
metaphor, the other 3 of the students intolerable life. Only 3 of the students stated
that this metaphor brought panic associations. 2 of the students claimed that this
metaphor expressed superstition. 2 students said that this metaphor attracted
blackness, and also 2 of the students related impossibility to this metaphor. Only 2
of the students felt no future, and only 2 of the students said that this metaphor was
assosiated with a lot of blood. 2 of the students claimed that they saw the end of
light when they read or heard that metaphor. Only 1 of the students saw terror, and

1 claimed that this metaphor showed exaggeration.

74 of the students added this metaphor to war category, 12 of the students
said that this metaphor had a relationship to friendship, and only 1 of the students
added this metaphor to love. In addition to this 51 of the students claimed that this
metaphor is comparison, in contrast only 20 of the students thought that this

similarity was a reason of incorrect idea. When asked what influenced them in order
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to have feelings that were mentioned above, 69 of the students believe that it is

culture, people around them, and only 24 of the students claimed that it was an

education in schools.

3) “Washington-is cash desk of United State of America. Pentagon-is a war car.”

-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (5)

b) this metaphor is familiar to you in written or spoken languages (28)

¢) in both version

d) do not know this metaphor

12)
(52)

What kind of feelings do you experience when you read or hear that metaphor?

(write it)

39

O comparison

W great country

O rich country

O America very good in military
W strategem

@ potentate of the world
m munition

0 two important cities

W war

m dollar

O president of America
@ war in Iran

M racism

W everything in America
W power

W not answered

-To which category you can add this metaphor?

(kitchen (0), sport (0), dance (0), war (91), love (0), friendship (10))

-What can you say about that metaphor?

a) it is a comparison

(61)
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b) think that this similarity is a reason of incorrect idea 39)

-What influenced you in order to have that kind of feelings?
a) culture, people around me (57)

b) education in school 42)

When asked about the metaphor “Washington-is cash desk of United State
of America. Pentagon-is a war car.” different answers were obtained. 5 of the
students stated that they often used that metaphor in written or spoken languages. In
contrast, 28 of the students claimed that this metaphor was familiar to them in the
written or spoken languages. There are only 12 of the students who pointed out that
they were familiar with this metaphor in both versions, in that they often used that
metaphor in the written or spoken languages. 52 of the students stated that they did

not know this metaphor.

When students were asked about feelings that they experienced when they
heard or read “Washington-is cash desk of United State of America. Pentagon-is a
war car’ metaphor, 39 of the students did not answer this question. 13 of the
students said that rich country America associated with this metaphor, only 9 of the
students felt power and 7 of the students related comparison to this metaphor.
“Racism” was stated by 7 of the students. According to 5 of the students the
metaphor was related with a great country, and also 4 of the students said that this
metaphor was related with important cities. 4 of the students assigned pity to the
metaphor, the other 4 of the students expressed their feelings by saying that
“Everything in America”. On the other hand 3 of the students stated that this
metaphor brough potentate of the world, and other 3 of the students claimed that
when they heard that metaphor, it associated war in Iran military feelings. 2 of the
students said that this metaphor aroused such as good in military, and also 2 of the
students related munition to this metaphor. Only 1 of the students felt stratagem,
and only 1 of the students related this metaphor to dollar. 1 of the students claimed

that this metaphor associated with the president of USA.
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91 of the students added this metaphor to war category, and only 10 of the
students said that this metaphor had a relationship to friendship. In addition to this
61 of the students claimed that this metaphor is comparison, while only 39 of the
students thought that this similarity was a reason of incorrect idea. When asked
what influenced them in order to have feelings that were mentioned above, 57 of the
students believed that it is culture, people around them, and only 42 of the students

claimed that it was an education in schools.

4) “Each American, wherever he be, whole country-on the verge.”

-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (3)
b) this metaphor is familiar to you in written or spoken languages (24)
¢) in both version (11
d) do not know this metaphor (63)

What kind of feelings do you experience when you read or hear that metaphor?

(write it)
9 521 7
7 22
16
~5
\
4
824 8 N
2
B empty plans of people B assumption
O conceit O not answered
B emergency B one of the event in life
B consternation O convulsion
B vengeance B on the verge sabotage
O friendship between Americans B one goal of country
B huge disaster B plan of people
B people in shock ® there weren't biggest disaster

-To which category you can add this metaphor?
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(kitchen (0), sport (0), dance (0), war (41), love (7), friendship (33))

-What can you say about that metaphor?
a) this is comparison (28)

b) think that this similarity is a reason of incorrect idea (59)

-What influenced you to have that kind of feeling?
a) culture, people around me (71)

b) education in school 21)

When asked about metaphor “Each American, wherever he be, whole
country-on the verge” different answers were obtained. 3 of the students stated that
they often used that metaphor in written or spoken languages. In contrast, 24 of the
students claimed that this metaphor was familiar to them in written or spoken
languages. There were only 11 of the students who pointed out that they were
familiar with this metaphor in both versions, in that they often used that metaphor in
the written or spoken languages. 63 of the students stated that they did not know

this metaphor.

When students were asked about feelings that they experienced when they
heard or read “Each American, wherever he be, whole country-on the verge”
metaphor, 22 of the students did not answer this question. 16 of the students saw
one goal of country, only 8 of the students stated friendship between Amaricans and
8 of the students assosiated convulsion to this metaphor. “People in shock” was
stated by 9 of the students. According to 7 of the students the metaphor brought the
conceit feelings, and also 7 of the students said that they saw the huge disaster when
read that metaphor. 5 of the students added that there weren’t biggest disaster; the
other 5 of the students expressed their feelings by emergency. 4 of the students
stated that this metaphor brought association such as one of the event of life, and
other 4 of the students clamed that this metaphor expressed vengeance. 2 of the
students said that this metaphor means empty plans of people, and also 2 of the

students related consternation to this metaphor. Only 2 of the students said that this
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metaphor assosiated with the verge of sabotage. 1 of the students stated that the plan

of people was the idea of this metaphor. Only 1 of the students felt emergency.

41 of the students added this metaphor to war category, 33 of the students
said that this metaphor had a relationship to friendship and only 7 of the students
added this metaphor to love. In addition to this 28 of the students claimed that this
metaphor was comparison, in contrast 59 of the students thought that this similarity
was a reason of incorrect idea. When asked what influenced them in order to have
feelings that were mentioned above, 71 of the students believed that it was culture,
people around them, and only 21 of the students claimed that it was an education in

schools.

5) “We all just sit here and behave here, and do not give anyone to tread on us. “
-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (17)

b) this metaphor is familiar to you in written or spoken languages (13)

¢) in both version 9)

d) do not know this metaphor 54)

What kind of feelings do you experience when you read or hear that metaphor?

(write it)
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m friendship m patience

O Americans protect country O being ready for attack

B Americans have a lot of enemies o bravery

B love to motherland O not answered

B Assurance in one’s power m inaction of people

O fear O exaggeration of Americans
B Being nervous m energy of America

| war

-To which category you can add this metaphor?

(kitchen (0), sport (0), dance (0), war (72), love (0), friendship (30))

-What can you say about that metaphor?
a) this is comparison (25)

b) think that this similarity is a reason of incorrect idea (72)

- What influenced you to have that kind of feeling?
a) culture, people around me 41

b) education in school (49)

When asked about the metaphor “We all just sit and behave here, and do not
give anyone to tread on us.” different answers were obtained. 17 of the students
stated that they often used that metaphor in written or spoken languages. In contrast,
13 of the students claimed that this metaphor was familiar to them in the written or
spoken languages. There are only 9 of the students who pointed out that they were

familiar with this metaphor in both versions, in that they often used that metaphor in



72

the written or spoken languages. 54 of the students stated that they did not know

this metaphor.

When students were asked about their feelings related to that metaphor-
“We all just sit and behave here, and do not give anyone to tread on us” 16 of the
students did not answer this question. 15 of the students felt fear, only 13 of the
students saw protection of country by Americans and 9 of the students associated
metaphor with inaction of people. “Be ready for attack” was stated by 7 of the
students. According to 7 of the students, metaphor associated with the energy of
America, and also 7 of the students said that they saw love to motherland when read
that metaphor. 6 of the students assigned bravery to the metaphor, the other 5 of the
students expressed their feelings by friendship. Only 4 of the students stated that
this metaphor brought patient associations, and other 4 of the students claimed that
this metaphor expressed the exaggerations of Americans. 4 of the students said that
this metaphor showed how Americans sure in own power, and also 2 of the students
related war to this metaphor. Only 2 of the students felt nerve, and 2 of the students

claimed that this metaphor explained that Americans have a lot of enemies.

72 of the students added this metaphor to war category, and 33 of the
students said that this metaphor had a relationship to friendship. In addition to this
25 of the students claimed that this metaphor is comparison, in contrast 72 of the
students thought that this similarity was a reason of incorrect idea. When asked
what influenced them in order to have feelings that were mentioned above, 41 of the
students believed that it is culture, people around them, and only 49 of the students

claimed that it was an education in schools.

6) “My heart with all these people”
-Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (9)
b) this metaphor is familiar to you in written or spoken languages (17)
¢) in both version (14)

d) do not know this metaphor (61)



What kind of feelings do you experience when you read or hear that metaphor?

(write it)
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B condolence

B comprehension
Olove

O friendship

B one pain

@ not answered
® plaintive

0 help of people
B the deepest of felling

-To which category can you add this metaphor?

(kitchen (0), sport (1), dance (0), war (26), love (15), friendship (51))

-What can you say about that metaphor?
a) this is comparison (32)

b) think that this similarity is a reason of incorrect idea (70)

- What influenced you to have these kind of feelings?
a) culture, people around me (38)

b) education in school (61)

When asked about metaphor “My heart with all these people” different

answers were obtained, 9 of the students stated that they often used that metaphor in

written or spoken languages. In contrast, 17 of the students claimed that this

metaphor was familiar to them in written or spoken language. There are only 14 of

the students who pointed out that they were familiar with this metaphor in both

versions, in that they often used that metaphor in written or spoken language. 61 of

the students stated that they did not know this metaphor.
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When students were asked about their feelings that they have when they
hear or read “My heart with all these people” metaphor, 51 of the students did not
answer this question. 15 of the students felt friendship, only 11 of the students felt
condolence and 8 of the students related comprehension to this metaphor. “One
pain” was stated by 6 of the students. According to 4 of the students the metaphor
brought the deepest of feeling, and also 3 of the students said that they felt plaintive

when read that metaphor. 2 of the students assigned help of people to the metaphor.

26 of the students added this metaphor to war category, 15 of the students
added this metaphor to love, and 51 of the students said that this metaphor had a
relationship to friendship. In addition to this 32 of the students claimed that this
metaphor is comparison, in contrast 70 of the students thought that this similarity
was a reason of incorrect idea. When asked what influenced them in order to have
feelings that were mentioned above, 38 of the students believed that it was culture,
people around them, and only 61 of the students claimed that it was an education in

schools.

4.1.2 Interpretation of the Russian Text

As I stated before, this questionnare part includes six metaphors and
questions related to each metaphor. The students were asked to interpret each
metaphor and choose one of the answers. In this section, the most used answers were
written and also the correct interpretation of metaphors was written. The numbers of

the students who did not answered the questions is also shown.

The metaphor is ”Shocked to the bottom of heart” means “Physical and
emotional states, which are entities within a person”. This metaphor was familiar to
firty five of students in written and spoken languages. It is quite natural that eleven of
the students felt convulsion when read this metaphor, and nine of the students felt

anger and only eight of the students felt defeat. The number of students who did not
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give answers to question is thirty. The metaphor is called orientational metaphor,
meaning that it does not structure one concept in terms of another but instead
organizes a whole system of concepts with respect to each other. We understand
ourselves and other objects as having certain orientations relative to the
environments we function in (up-down, in-out, front-back, on-off etc). (Lakoff and
Johnson: 1980: 25). The best answers which four students gave were “deepest of
feelings of Americans” other four of the students stated that they felt “pity” and other
four of the students expressed their feelings by “shock”. The metaphor explains how
deep feeling of people might be so if take into consideration the best answers of
students it is shown that there is a small number of Kazak students who could
understand the metaphor correctly. Also getting the meaning of metaphor from the
text eighty nine of the students wrote that this metaphor related to war, and may be
because of deep feeling which was expressed in metaphor only fourteen of the
students stated that they added this metaphor to the friendship category. There were
only thirty one of the students who thought that this similarity was a reason of
incorrect idea. Only fourty nine of the students stated that in order to have feelings

about that metaphor, culture and people around influenced on them.

The metaphor is “Stay a pandemonium” means “Life is a gambling game”.
This metaphor is called a dead metaphor. There are some more suitable unswers of
students which can explain the main idea and feelings of metaphor. Only nine of the
students felt fear when heard this metaphor, “pain” was stated by six of the students
and the more appropriate and related answer was panic, in explanation of this answer
three of the students described the place of tragedy and to liven up it in front of eyes.
The other fourty of the students gave wrong answers, and fourty five of the students
did not give answers. Fifty one of students stated the correct answer such as:
comparison and the ather twenty of the the students stated that this similarity is a
reason of incorrect idea. Thirty two of the students did not give any answers. Sixty
nine of the students said that culture influenced on them in order to have those

feelings to the metaphor.
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The metaphor is “Washington-is cash desk of United State of America.
Pentagon-is a war car” means “Understanding is seeing: ideas are light-sources;
discourse is a light-medium”. This metaphor is ontological metaphor. Anthological
metaphor serve various purposes. Ontological metaphors serve a very limited renge
of purposes one of which is our metaphor referring (Lakoff and Johnson: 1980: 52).
Only five of the students stated that they often use that metaphor in written and
spoken languages, and fifty two of the students did not know this metaphor. The
most appropriate answers were: thirty of the students said that rich country phrase
associate with this metaphor, and only nine of the students felt power of America.
Students understood with what metaphor relate and seventy four of the students
added this metaphor to war category. In order to this fifty one of the students
claimed that this metaphor presented comparison. When asked what influenced
them in order to have the feelings that were mentioned above, sixty nine of the

students believe that it is culture, people around them.

The metaphor is “Each American, wherever he be, whole country-on the
verge” means “Physical and emotional states are entities within a person.” Here we
are using one entity to refer to another that is related to it. This is a case of what we
will call metonymy. Metaphor and metonymy are different kinds of processes.
Metaphor is principally a way of conceiving of one thing in terms of another, and
its primary function is understanding. Metonymy, on the other hand, has primarily a
referential function, that is, it allows us to use one entity to stand for another. It also
serves the function of providing understanding. We are including as a special case
of metonymy what traditional rhetoricians have called synecdoche, where the part
stands for the whole, as in our metaphor. (Lakoff and Johnson: 1980: 132-133).
More than half of the students (sixty three) said that they did not know this
metaphor. Only nine of the students said that “People in shock is one of the best
explanation of this metaphor” and five of the students expressed their feelings by
“emergency”’. The other answers were not correct. Twenty two of the students did
not give answers. Fourty one of the students added this metaphor to war category,
in contrast with fifty nine of the students thought that this similarity is a reason of

incorrect idea. When asked what influenced them in order to have feelings about the
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metaphor, seventy one of the students believed that it is culture, people around

them, and only 21 of the students claimed that it was an education in schools.

The metaphor is “We all just sit here and behave here, and do not give
anyone to tread on us. “ means “Physical and emotional states are entities within a
person”. Here we are using one entity to refer to another that is related to it. This
expression we call metonymy. There are differences betwen metonomy and
metaphor. For example metaphor is a way of conceiving of one thing in terms of
another. Metonymy has primarily a referential function, that is, it allows us to use
one entity to stand for another. It also serves the function of providing
understanding (Lakoff and Johnson: 1980: 132). It was surprise that half of the
students (fifty four) stated that they did not know these metaphors and only thirteen
of the students were familiar with these metaphors in written and spoken languages.
Only thirteen of the students gave correct answers as: they felt protection of
country, and six of the students added bravery to the metaphor. Sixteen of the
students did not give answer and seventy of the students gave wrong answers.
When asked the students to which category they added these metaphors the answers
were different, seventy two of the students added these metaphors to war category,
and thirty two of the students said that these metaphors has relationship to
friendship. It was surprised that seventy two of the students thought that this
similarity was a reason of incorrect idea. When asked what influenced them in order
to have feelings that were mentioned above, fourty one of the students believed that
it is culture, people around them, and only fourty nine of the students claimed that e

that it was an aducation in schools.

The metaphor is “My heart with all these people” means “Physical and
emotional states, which are entities within a person”. The word with indicates
accompaniment in English. The fact that it is with and not some other word that with
adicates accompaniment is an arbitrary convention of English. But given the fact
that indicates instrument in English, it is no accident that with also indicates
instrumentality. It is a systematic, not a accadental, fact about English that the same

word also indicates accompaniment also indicates instrumentality. (Lakoff and
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Johnson: 1980: 52). Only seventeen of the students stated that they were familiar
with this metaphor in written and spoken languages and sixty one of the students
claimed that they did not know this metaphor. When students were asked about their
feelings related to that metaphor only eleven of the students felt condolence and four
of the students stated that this metaphor expressed the deepest of feeling. These
answers were the most appropriate to the meaning of metaphor. Fifty of the students
said that this metaphor had a relationship to friendship. Seventy of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, only sixty one

of the students claimed that it was an education in schools.

4.1.3 Data Analysis of the English Text written by Kazakhstan Students

The passage was distributed to 103 students in Kazakhstan. The reading
passage included 6 metaphors, each metaphor had several questions. Below are the
examples of the questions and answers. The answers of the students were analyzed
comparatively. In this section, the data obtained from the questions are analyzed and

shown in brackets “(...)” next to each question.

1) “Terrorist attacks can shake the foundations of our biggest buildings, but they

cannot touch the foundation of America”.

-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (4)

b) this metaphor is familiar to you in written or spoken languages (11)

¢) in both version 3)

d) do not know this metaphor (65)
What kind of feelings do you experience when you read or hear that metaphor?

(write it)
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O assurance

E magesty

O moral stability

O not answered

W big shock

O cruelty

| powerful country

O sense of protection

W we should think
M no sense of despair

O revenge

O fear
H condolence

76

m reach of the goal

-To which category can you add this metaphor?

(kitchen (0), sport (0), dance (0), war (54), love (0), friendship (13))

-What can you say about that metaphor?
a) this is comparison (12)

b) think that this similarity is a reason of incorrect idea (72)

-What influenced you to have these kind of feelings?
a) culture, people around me (37)

b) education in school 57

When students were asked about their opinions and feelings about metaphor

such as: “Terrorist attacks can shake the foundations of our biggest buildings, but

they cannot touch the foundation of America” 4 of the students stated that they

often used that metaphor in written and spoken languages. In contrast, 11 of the

students claimed that this metaphor was familiar to them in the written language.

There were only 3 of the students pointed that they were familiar with this metaphor

in both versions, such as they often used that metaphor in written or spoken

languages and also this metaphor was familiar to them in written and spoken

languages. 65 of the students stated that they did not know this metaphor.
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When students were asked about their feelings related to that metaphor
“Terrorist attacks can shake the foundations of our biggest buildings, but they
cannot touch the foundation of America” 76 of the students gave not answer to this
question. 5 of the students felt big shock, only 3 of the students said that it was
moral stability and 3 of the students related majesty to this metaphor. “Revenge”
was stated by 3 of the students. According to 2 of the students the metaphor brough
the condolence feelings, and also 2 of the students said that they felt fear when they
read that metaphor. 2 of the students expressed their feeling to that metaphor as
powerful country while the other 2 expressed as cruelty. On the other hand, 1 of the
students stated that this metaphor activated assurance associations, and other 1 of
the students claimed that this metaphor expressed how Americans reach of the goal.
1 of the students said that this metaphor showed no sense of despair. Only 1 of the
students said that we should think, and 1 of the students claimed that this metaphor

brought sense of protection.

54 of the students added this metaphor to war category and only 13 of the
students said that this metaphor had a relationship to friendship. In addition to this 12
of the students claimed that this metaphor is comparison, while 72 of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 37 of the
students believed that it was culture, people around them, and only 57 of the students

claimed that it was an education in schools.

2) “These acts shattered steel, but they cannot dent the steel of American resolve”.
-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (2)

b) this metaphor is familiar to you in written or spoken languages (6)

¢) in both version 0)

d) do not know this metaphor (82)
What kind of feelings do you experience when you read or hear that metaphor?

(write it)
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1222121
132 314

= desPerate on victory M jurisdiction

O goal of enemy O revenge

M go to victory B disaster

B impotence O inviolability

M decision H not answered

O destruction of huge car 0 Bower of America

W quthority H pravery of people .

B contempt u great.opportumty of America
B sense of asurance O decision

O perserance O endurance

-To which category you can add this metaphor?
(kitchen (0), sport (0), dance (0), war (61), love (), friendship (9))

-What can you say about that metaphor?
a) this is comparison (29)

b) think that this similarity is a reason of incorrect idea 41

-What influenced you to have these kind of feelings?
a) culture, people around me (59)

b) education in school (19)

When students were asked about their opinions and feelings about metaphor
such as: “These acts shattered steel, but they cannot dent the steel of American
resolve”, different answers were obtained. Only 2 of the students stated that they often
used that metaphor in written or spoken languages, also 6 of the students claimed that
this metaphor was familiar to them in written or spoken languages. None of the
students was pointing out that they were familiar with this metaphor in both versions,

such as they often used that metaphor in written or spoken languages and also this
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metaphor was familiar to them in written and spoken languages. 82 of the students

stated that they did not know this metaphor.

When students were asked about feelings that they have when they hear or
read “These acts shattered steel, but they cannot dent the steel of American resolve”,
67 of the students gave no answer to this question. 4 of the students felt impotence,
only 3 of the students said “decision” and 3 of the students related authority to this
metaphor. “Contempt” was stated by 3 of the students. According to 3 of the students
the metaphor brought the feeling of power, and also 2 of the students said that they
saw the goal of Americans when they read that metaphor. 2 of the students expressed
their feeling to that metaphor as desperate on victory, while the other 2 of the students
expressed their feelings by endurance. On the other hand, 2 of the students stated that
this metaphor activated perserance associations, and other 2 of the students claimed
that this metaphor expressed great opportunity. 2 students said that this metaphor
showed authority, and also 1 of the students related destruction of huge car to this
metaphor. Only 1 of the students saw bravery of people, and 2 of the students claimed
that this metaphor brought power to him/her. 1 of the students related this metaphor
to revenge, and 1 of the students said that this metaphor expressed jurisdiction. Only
1 of the students associated this metaphor with decision. “Disaster” was stated 1 of

the students and 1 of the students related this metaphor with inviolable.

61 of the students added this metaphor to war category, and only 9 of the
students said that this metaphor had a relationship to friendship. In addition to this 29
of the students claimed that this metaphor is comparison, while 41 of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 59 of the
students believed that it is culture, people around them, and only 19 of the students

claimed that it was an education in schools.

3) “America was targeted for attack because we're the brightest beacon for freedom

and opportunity in the world”.
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-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (8)
b) this metaphor is familiar to you in written or spoken languages (12)
¢) in both version ®))

d) do not know this metaphor (62)

What kind of feelings do you experience when you read or hear that metaphor?

(write it)

B pain
B power

Ohuge city

O Americans think they are
the most important
B piace

B the richest country

Bthey agitate other country

O duel for justice

B Contradiction

B America put themselfs in 4

throne
Ohuge people

O not answered

-To which category you can add this metaphor?

(kitchen (0), sport (0), dance (0), war (82), love (0), friendship (2))

-What can you say about that metaphor?
a) this is comparison (66)

b) think that this similarity is a reason of incorrect idea (29)

-What influenced you to have these kind of feelings?

a) culture, people around me (58)
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b) education in school (31

When students were asked about their opinions and feelings about metaphor
such as: “America was targeted for attack because we're the brightest beacon for
freedom and opportunity in the world”, 8 of the students stated that they often used
that metaphor in written languages, also 12 of the students claimed that this metaphor
was familiar to them in the written and spoken languages. There were only 5 of the
students were pointing out that they were familiar with this metaphor in both versions,
such as they often used that metaphor in written or spoken languages and also this
metaphor was familiar to them in written and spoken languages. 62 of the students

stated that they did not know this metaphor.

When students were asked about their feelings related to that metaphor
“America was targeted for attack because we're the brightest beacon for freedom and
opportunity in the world”, 70 of the students gave no answer to this question. 6 of the
students stated that Americans agitate other countries, only 5 of the students
expressed “Americans think that they are the most important” and 4 of the students
related contradiction to this metaphor. “Pain” was stated by 3 of the students.
According to 3 of the students, this metaphor brought power, and also 3 of the
students said that they felt peace when they read that metaphor. 3 of the students
expressed their feeling to metaphor as huge people, while the other 2 expressed their
feelings as “America is the richest country”. On the other hand, 2 of the students
stated that this metaphor showed duel for justice. 1 of the students said that this
metaphor showed how Americans put themselves in a throne, and also 1 of the

students assigned huge city to this metaphor.

82 of the students added this metaphor to war category, and only 2 of the
students said that this metaphor had a relationship to friendship. In addition to this 66
of the students claimed that this metaphor is comparison, while 29 of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 58 of the

students believed that it is culture, people around them, and only 31 of the students



claimed that it was an education in schools.

4) “And no one will keep that light from shining”.

-Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (7)
b) this metaphor is familiar to you in written or spoken languages (18)
¢) in both version 3)

d) do not know this metaphor (71)

What kind of feelings do you experience when you read or hear that metaphor?
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(write it)
432 513 24 7
4
2 2
59

O self-assurance B no one can destroy America
O not answered O inseparable country
B powerless peace B control on people
® no action of other country O America keep gem
B sympathy to the Americans H this country is too high
O we even can not touch America O bravery
B insanity B disconsolate event
® torch of freedom B protection of motherland

-To which category can you add this metaphor?
(kitchen (0), sport (0), dance (0), war (62), love (23), friendship (10))

-What can you say about that metaphor?
a) this is comparison ®)]

b) think that this similarity is a reason of incorrect idea (81)
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- What influenced you to have these kind of feelings?
a) culture, people around me (49)

b) education in school (&2}

When students were asked about their opinions and feelings about metaphor
such as: “And no one will keep that light from shining”, only 7 of the students stated
that they often used that metaphor in written or spoken languages, also 18 of the
students claimed that this metaphor was familiar to them in written and spoken
languages. There are only 3 of the students who pointed that they were familiar with
this metaphor in both version, such as they often used that metaphor in written or
spoken languages and also this metaphor was familiar to them in written and spoken

languages. 71 of the students stated that they did not know this metaphor.

When students were asked about their feelings related to that metaphor “And
no one will keep that light from shining”, 59 of the students did not answer this
question. 7 of the students said that this metaphor related to protection of motherland,
only 6 of the students felt self-assurance and 5 of the students stated that this country
is too high. “No action of other countries” was stated by 4 of the students. According
to 4 of the students the metaphor expressed powerless peace feelings, and also 3 of
the students said that America keep gem. 3 of the students attacked bravery to the
metaphor, the other 2 of the students “no one can destroy America”. On the other
hand 2 of the students stated that this metaphor brought insanity associations, and
other 2 of the students claimed that this metaphor expressed sympathy to the
Americans. 1 students said that this metaphor showed torch of freedom, and also 1 of
the students related disconsolate event to this metaphor. Only 1 of the students said
that “We even can not touch the America” and 1 of the students claimed that this

metaphor was assosiated with control on people.

62 of the students added this metaphor to war category, 10 of the students said
that this metaphor had a relationship to friendship, and only 23 of the students added
this metaphor to love category. In addition to this only 5 of the students claimed that

this metaphor is comparison, while 81 of the students thought that this similarity was
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a reason of incorrect idea. When asked what influenced them in order to have feelings
that were mentioned above, 49 of the students believed that it was culture, people
around them, and only 51 of the students claimed that education at schools helped

them a lof.

5) “This is a day when all Americans from every walk of life unite in our resolve for
justice and peace”.

-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (1)

b) this metaphor is familiar to you in written or spoken languages (7)

¢) in both version 0)

d) do not know this metaphor (89)

What kind of feelings do you experience when you read or hear that metaphor?

(write it)
124
6 23 14?2
4
2
68
O we all die one day W beileve
O clever O peace
M relaxation of exert situation O patriot
B not answered O look at the world with other eyes
M violation | friendship
O we are together O all people stay for one goal
M this tradegy not only Americans’ M great day

-To which category can you add this metaphor?
(kitchen (0), sport (0), dance (0), war (61), love (3), friendship (19))

-What can you say about that metaphor?
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a) this is comparison 24)

b) think that this similarity is a reason of incorrect idea 71)

-What influenced you in order to have that kind of feelings?
a) culture, people around me (62)

b) education in school (25)

When students were asked about their opinions and feelings about metaphor
such as: “This is a day when all Americans from every walk of life unite in our
resolve for justice and peace”, only 1 of the students stated that they often used that
metaphor in written or spoken languages, also 7 of the students claimed that this
metaphor was familiar to them in written or spoken languages. None of the students
was pointing out that they were familiar with this metaphor in both version, such as
they often used that metaphor in written or spoken languages and also this metaphor
was familiar to them in written or spoken languages. 89 of the students stated that they

did not know this metaphor.

When students were asked about their feelings related to that metaphor “This
is a day when all Americans from every walk of life unite in our resolve for justice
and peace”, 68 of the students gave no answer to this question. 6 of the students said
that this metaphor expressed friendship, only 4 of the students felt violation and 4 of
the students stated that this metaphor associated with believe of people. “Peace” was
stated by 4 of the students. According to 3 of the students the metaphor showed that
this tragedy is not only Americans’, and also 2 of the students said that they saw
patriots in this metaphor. 2 of the students expressed their feeling to that metaphor as
relaxation of exert situation, the other 2 students expressed as “we all die one day”.
On the other hand 2 of the students stated that this metaphor activated associations
that all people stay for one goal, and other 2 of the students claimed that this
metaphor expressed how Americans are together. 2 of the students said that this
metaphor showed how to look at the world with other eyes, “clever” was stated by 1
of the students. Only 1 of the students said that this metaphor brought “Relaxation of

exert situation”.
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61 of the students added this metaphor to war category, 19 of the students
said that this metaphor had a relationship to friendship, and only 3 of the students
added this metaphor to love category. In addition to this only 24 of the students
claimed that this metaphor is comparison, while 71 of the students thought that this
similarity was a reason of incorrect idea. When asked what influenced them in order
to have feelings that were mentioned above, 62 of the students believed that it was
culture, people around them, and only 25 of the students claimed that it was an

education in schools.

6) “America has stood down enemies before and we will do so this time”.
-Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (17)
b) this metaphor is familiar to you in written or spoken languages (5)
¢) in both version 3)

d) do not know this metaphor (81)

What kind of feelings do you experience when you read or hear that metaphor?

(write it)

11 LU

63

O Americans always stood enemies down
B Amaricans do not have heart

0 America deserve it

O thirst of revenge

M this is good when dog is frend of people, but not when frend is dog.
O for what contend to that fall

Il power

O endurance

M revenge to everyone and everywhere

M do not disparage the enemy

O America puts enemy to everyone

O America always have enemies

M not answered

-To which category can you add this metaphor?
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(kitchen (0), sport (0), dance (0), war (91), love (0), friendship (3))

-What can you say about that metaphor?
a) this is comparison 39)

b) think that this similarity is a reason of incorrect idea (54)

-What influenced you in order to have that kind of feelings?
a) culture, people around me 3D

b) education in school (60)

When students were asked about their opinions and feelings about the
metaphor such as: “America has stood down enemies before and we will do so this
time”, only 17 of the students stated that they often used that metaphor in written or
spoken languages, also 15 of the students claimed that this metaphor was familiar to
them in written or spoken languages. There are only 3 of the students pointed that they
were familiar with this metaphor in both version, such as they often used that
metaphor in written or spoken languages and also this metaphor was familiar to them
in written and spoken languages. 81 of the students stated that they do not know this

metaphor.

When students were asked about their feelings related to that metaphor-
“America has stood down enemies before and we will do so this time”, 63 of the
students did not answer this question. 11 of the students said that this metaphor
related to thirst to revenge, only 5 of the students claimed that Americans always has
stood down enemies and 5 of the students stated that this metaphor associated with
endurance. “Revenge to everyone and everywhere” was stated by 4 of the students.
According to 4 of the students the metaphor brought power, and also 3 of the students
said that America puts enemy to everyone. 3 of the students stated that “Americans
do not have heart”, the other 1 expressed as “America always have enemies”. On the
other hand 1 of the students stated that this metaphor brought “Americans do not
disparage the enemy” associations, and other 1 of the students claimed that this

metaphor expressed for what contend to that fall. The statement of 1 of the students
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was “This is good when dog is friend of people, but not when friend is dog”, and also

1 of the students explained that Americans deserve it.

91 of the students added this metaphor to war category, 3 of the students said
that this metaphor had a relationship to friendship. In order to this only 39 of the
students claimed that this metaphor is comparison, while 54 of the students thought
that this similarity was a reason of incorrect idea. When asked what influenced them
in order to have feelings that were mentioned above, 31 of the students believed that
it was culture, people around them, and only 60 of the students claimed that was an

education in schools.

4.1.4 Interpretation of the English Text written by Kazakhstan Students

As 1 stated before, this part of the questionnare includes six metaphors and
questions related to each metaphor. The students were asked to interpret each
metaphor and choose one of the answers. In this section, the most used unswers were
written and also the correct interpretations of metaphors were written. The numbers

of the students who did not answered the questions is also shown.

The metaphor is “Terrorist attacks can shake the foundations of our biggest
buildings, but they cannot touch the foundation of America” means “Theories (and
arguments) are buldings”. This example shows what we will call metonymy.
Metaphor and metonymy are different kinds of processes. Metaphor is conceiving of
one thing in terms of another. Metonymy, on the other hand, has primarily a
referential function, that is, it allows us to use one entity to stand for another. It also
serves the function of providing understanding (Lakoff and Johnson: 1980: 132). It
was surprise that only three of the students pointed that they familiar with this
metaphor in both versions, such as they often used that metaphor in written or spoken
languages and more than falf of the students (sixty five) of the students stated that
they do not know this metaphor. The correct answers were: one of the students

claimed that this metaphor showed no sense of despair and one of the students
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pointed that this metaphor brought sense of protection. The other twenty five of the
students did not understand that metaphor and gave wrong answers. Seventy six of
the students did not give interpretation to the metaphor. Fifty four of the students
understood that this metaphor related to the war and only twelve of the students
claimed that this metaphor presents comparison. When asked what influenced them in
order to have feelings that were mentioned above, thirty three of the students believed
that it is culture, people around them, and only fifty seven of the students claimed that

it was an education in schools.

The metaphor is “These acts shattered steel, but they cannot dent the steel of
American resolve” means ‘“Theories (and arguments) are buldings”. Here we are
using one entity to refer to another that is related to it. This is metonymy. Metaphor
and metonymy are different kinds of processes. Metaphor is principally a way of
conceiving of one thing in terms of another, and its primary function is
understanding. Metonymy has primarily a referential function, that is, it allows us to
use one entity to stand for another. (Lakoff and Johnson: 1980: 132). Only two of the
students stated that they often used that metaphor in written or spoken languages, also
six of the students claimed that this metaphor was familiar to them in written and
spoken language. Eighty two of the students stated that they did not know this
metaphor. When students were asked about their feelings related to that metaphor
sixty of the students gave no answer this question. There were a lot of variants of
answers but the most appropriate to the meaning of metaphor were given by three of
the students: “metaphor brings the power feeling”, two of the students expressed their
feelings by endurance, and one of the students said that inviolability is the best
interpretation of metaphor. Most of the students knew to which topic this metaphor
relate, sixty one of the students added this metaphor to war category. Howether only
twenty nine of the students claimed that this metaphor presents comparison. When
asked what influenced them in order to have feelings that were mentioned above, only

fifty nine of the students believed that it is culture and people around them.

The metaphor is “America was targeted for attack because we're the brightest

beacon for freedom and opportunity in the world” means “Significant is big”. This
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metaphor is called an ontological metaphor. Anthological metaphor serve various
purposes, and the various kinds of metaphors there are reflect the kinds of purposes
served. Ontological metaphors are necessary for even attempting to deal rationally
with our experiences. The range of ontological metaphors that we use for purposes is
enormous. (Lakoff and Johnson: 1980: 53). Only eight of the students stated that they
often used that metaphor in written and spoken languages, sixty two of the students
stated that they did not know this metaphor. When students were asked about their
feelings related to that metaphor seventy of the students did not answer this question.
Most of the students instead to consentrate only on the metaphor consentrate on all
sentence because of this differenet answers were obtained such as: six of the students
stated that Americans agitate other country, four of the students related contradiction
to this metaphor, “Pain” was stated by three of the students, and also three of the
students said that they saw peace when read that metaphor. The most suitable
description of the metaphor were: two of the students expressed their feelings by
saying “the richest country”, also one of the students related huge city to this
metaphor, only five of the students said that Americans think that they are the most
important. As in other metaphors also here most of the students (eighty two)
connected metaphor with war category. In order to this sixty six of the students gave
correct answer, they claimed that this metaphor was comparison. When asked what
influenced them in order to have feelings that they mentioned, fifty eight of the

students believed that it is culture, people around them.

The metaphor is “And no one will keep that light from shining” means
“Physical and emotional states are entities within a person”. Only seven of the
students stated that they often used that metaphor in written and spoken languages.
There were only three of the students pointed that they were familiar with this
metaphor in both versions, such as they often used that metaphor in written or spoken
languages and also this metaphor was familiar to them in written or spoken languages.
Seventy one of the students stated that they do not know this metaphor. When students
were asked about their feelings related to that metaphor fifty one of the students did
not answer this question. It was surprise that seven of the students understood

metaphor and said that this metaphor related to protection of motherland, two of the
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students expressed their feelings by “no one can destroy us”. Most of the students
(sixty two) added this metaphor to war category. In order to this only five of the
students gave correct answer, they claimed that this metaphor is comparison, in
contrast eighty one of the students thought that this similarity was a reason of
incorrect idea. When asked what influenced them in order to have feelings that were

mentioned, fifty one of the students claimed that it was an education in schools.

The metaphor is: “This is a day when all Americans from every walk of life
unite in our resolve for justice and peace” means “Life is a container”. We understand
ourselves and other objects as having certain orientations relative to the environments
we function in, since most of them have to do with spatial orientation: (up-down,
front-back, on-off) These statial orientations arise from the fact that we have bodies of
the sort we have and taht they function as they do in our phisical environment (Lakoff
and Johnson: 1980: 24). Only one of the students stated that they often used that
metaphor in written or spoken languages. None of the students pointed that they were
familiar with this metaphor in both version, such as they often used that metaphor in
written or spoken languages and also this metaphor was familiar to them in written or
spoken languages. Eighty of the students stated that they do not know this metaphor.
When students were asked about their feelings related to metaphor sixty eight of the
students did not answer this question. The correct answers were: six of the students
said that this metaphor relates to friendship, and other two of the students clamed that
this metaphor expressed how Americans are together. Sixty one of the students added
this metaphor to war category. In order to this only seventy one of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned, sixty two of the

students believe that it is culture, people around them.

The metaphor is “America has stood down enemies before and we will do so
this time” means “Emotional effect is physical contact”. This metaphor is ontological
metaphor. Anthological metaphor serves various purposes. Ontological metaphors are
necessary for even attempting to deal rationally with our experiences. The range of

ontological metaphors that we use for purposes is enormous. This metaphor also
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Personification metaphor. Most obvious ontological metaphors are those. Where the
physical objects are further specified as being a person. This allows us to comprehend
a wide variety of experiences with nonhuman entities in terms of human motivations,
characteristics, and activities. The point here is that personification is a general
category that covers avery wide range of metaphors, each picking out different aspects
of a person or ways of looking at a person. (Lakoff and Johnson: 1980: 25-53). Only
seventeen of the students stated that they often used that metaphor in written or
spoken languages, and eighty one of the students claimed that they do not know this
metaphor. When students were asked about their feelings related to that metaphor
sixty three of the students did not answer this question. Only eleven of the students
said that this metaphor relate to thirst to revenge. Ninety one of the students gave
correct answer, they added this metaphor to war category. In order to this fifty four of
the students thought that this similarity was a reason of incorrect idea. When asked
what influenced them in order to have feelings that they mentioned, thirty one of the
students believed that it is culture, people around them, and sixty of the students

claimed that it was education in schools.

4.1.5 Data Analysis of the English Text written by Turkish Students

The passage was distributed to 98 students. The reading passage included 6
metaphors, each metaphor had several questions. Below are the examples of the
questions and answers. The answers of the students were analyzed comparatively. In
this section, the data obtained from the questions is analyzed and shown in brackets

“(...)” next to each question.

1) “Terrorist attacks can shake the foundations of our biggest buildings, but

they cannot touch the foundation of America”.

-Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (2)

b) this metaphor is familiar to you in written or spoken languages (6)
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¢) in both version (7)

d) do not know this metaphor (83)

What kind of feelings do you experience when you read or hear that metaphor?(write it)

13 9 12113

m-hw

50
o sense of despair m believe in yourself
0O commiseration O great power
W opportunity to stay in each difficult situation @ censure of terror
m no one can collapse us O power of genius
m incentivity to conflict m regret
O incomprehensible sense O deficiency
W the event is not finished M not satisfaction
W conviction M pride
@ quiver O commotion
Oenvy O fear
0O majesty O not answered

-To which category can you add this metaphor?

(kitchen (0), sport (1), dance (0), war (40), love (0), friendship (28))

-What can you say about that metaphor?

a) this is comparison (37)

b) think that this similarity is a reason of incorrect idea 42)

-What influenced you in order to have that kind of feelings?
a) culture, people around me (50)

b) education in school 21)
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When students were asked about their opinions and feelings about metaphor
such as: “Terrorist attacks can shake the foundations of our biggest buildings, but
they cannot touch the foundation of America” 2 of the students stated that they
often used that metaphor in written or spoken languages. In contrast, 6 of the
students claimed that this metaphor was familiar to them in written or spoken
languages. There are only 7 of the students who pointed that they were familiar with
this metaphor in both versions, such as they often used that metaphor in written or
spoken languages and also this metaphor was familiar to them in written or spoken

language. 83 of the students stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor-
“Terrorist attacks can shake the foundations of our biggest buildings, but they
cannot touch the foundation of America”, 50 of the students did not answer this
question. 6 of the students said that this metaphor brought association that no one
can collapse Americans, only 5 of the students felt regret and 4 of the students
stated that the event is not finished. “Fear” was stated by 4 of the students.
According to 3 of the students the metaphor brought envy, and also 3 of the
students said that they saw conviction in this metaphor. 3 of the students attached
incentivity to conflict to the metaphor, the other 2 of the students “majesty”. On the
other hand 2 of the students stated that this metaphor brought commotion
association, and other 2 of the students claimed that this metaphor expressed
censure of terror. 2 of the students said that this metaphor showed quiver, and also 2
students stated that this metaphor explained “pride”. Only 2 of the students said that
this metaphor brought “sense of despair”. 1 of the students claimed that this
metaphor brought commotion feeling; also 1 of the students stated that deficiency
one of the most appropriate description or explanation of this metaphor. On the
other hand 1 of the students said that this metaphor explains opportunity to stay in
each difficult situation and 1 of the students expressed his opinion such as
incomprehensible sense. According to 1 of the students this metaphor showed how

Americans believe in yourself, and 1 of the students stated that they felt
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commiseration. 1 of the students claimed that this metaphor explained power of

genius.

40 of the students added this metaphor to war category, only 28 of the
students said that this metaphor had a relationship to friendship, and 1 of the student
stated that he/she added this metaphor to sport category. In addition to this 37 of the
students claimed that this metaphor represents comparison, in contrast 42 of the
students thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 50 of the
students believed that it is culture, people around them, and only 21 of the students

claimed that it was an education in schools.

2) “These acts shattered steel, but they cannot dent the steel of American resolve”.

-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (14)

b) this metaphor is familiar to you in written or spoken languages (6)

¢) in both version 0)

d) do not know this metaphor (72)
What kind of feelings do you experience when you read or hear that metaphor?

(write it)
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@ endurance

H huge miraculous
O horror

O indissoluble America
B self-assurance

@ not answered

B power

O potent

H pride

M front to discomfort
O love to motherland
O power of spirit

B believe in better

B great country

M goal

H impotence

-To which category can you add this metaphor?
(kitchen (0), sport (0), dance (0), war (59), love (0), friendship (12))

-What can you say about that metaphor?
a) this is comparison 21

b) think that this similarity is a reason of incorrect idea 61)

-What influenced you in order to have that kind of feelings?
a) culture, people around me (32)

b) education in school (44)

When students were asked about their opinions and feelings about the
metaphor such as: “These acts shattered steel, but they cannot dent the steel of
American resolve”, 14 of the students stated that they often used that metaphor in
written or spoken languages, only 6 of the students claimed that this metaphor was
familiar to them in written or spoken languages. None of the students pointed that they
were familiar with this metaphor in both version, such as they often used that

metaphor in written or spoken languages and also this metaphor was familiar to them
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in written or spoken languages. 72 of the students stated that they do not know this

metaphor.

When students were asked about their feelings related to that metaphor-
“These acts shattered steel, but they cannot dent the steel of American resolve”, 60 of
the students did not answer this question. 6 of the students said that this metaphor
related to endurance, only 6 of the students felt pride and 4 of the students stated that
this metaphor brings horror. “Power” was stated by 2 of the students. According to 3
of the students metaphor brought information such as: love to motherland, and also 3
of the students said that they felt great country in this metaphor. 3 of the students
added self-assurance to the metaphor, the other 2 of the students expressed their
feelings by “front to discomfort”. On the other hand 2 of the students stated that this
metaphor brought indissoluble of America, and other 2 of the students claimed that
this metaphor expressed impotence. 1 of the students said that this metaphor showed
potent, and also 1 of the students stated that this metaphor explains “power of spirit”.
Only 1 of the students said that this metaphor brought “Believe in better”. 1 of the
students said that this metaphor explained goal, and 1 of the students huge

miraculous.

59 of the students added this metaphor to war category, and only 12 of the
students said that this metaphor had a relationship to friendship. In addition to this 21
of the students claimed that this metaphor presents comparison, while 61 of the
students thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 32 of the
students believed that it was culture, people around them, and only 44 of the students

claimed that it was education in schools.

3) “America was targeted for attack because we're the brightest beacon for freedom
and opportunity in the world”.

-Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (3)

b) this metaphor is familiar to you in written or spoken languages (5)
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¢) in both version 5)

d) do not know this metaphor (56)

What kind of feelings do you experience when you read or hear that metaphor?

(write it)

2144 4
6 2g

3

5

F
; ;

48
O huge state
O grievance O bumptious
W a lot of enemies @ a lot of discomfort to other countries
B put away America O dislike America
W everywhere America | self-assurance
O cynicism @ power this is a truth
M discredit B disharmony
B democracy-bluff B not answered
HE point of revenge O clause of licking
O cold seam O enemy of world
O pain of people

-To which category can you add this metaphor?
(kitchen (0), sport (0), dance (0), war (71), love (0), friendship (10))

-What can you say about that metaphor?
a) this is comparison 47

b) think that this similarity is a reason of incorrect idea 3D

-What influenced you to have that kind of feelings?
a) culture, people around me (51)

b) education in school (14)
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When students were asked about their opinions and feelings about the
metaphor such as: “America was targeted for attack because we're the brightest
beacon for freedom and opportunity in the world”, only 3 of the students stated that
they often used that metaphor in written or spoken languages, also 5 of the students
claimed that this metaphor was familiar to them in written or spoken languages. There
are only 5 of the students pointed that they were familiar with this metaphor in both
version, such as they often used that metaphor in written or spoken languages and also
this metaphor was familiar to them in written or spoken languages. 56 of the students

stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor-
“America was targeted for attack because we're the brightest beacon for freedom and
opportunity in the world”, 48 of the students did not answer this question. 10 of the
students said that this metaphor brought association that Americans have a lot of
enemies, only 5 of the students felt self-assurance and 4 of the students stated that this
metaphor brought disharmony. “Dislike America” was stated by 4 of the students.
According to 4 of the students the metaphor brought clause of licking, and also 3 of
the students said that they saw discredit in this metaphor. 3 of the students added their
feeling to metaphor such as cynicism; the other 2 of the students expressed their
feelings by “Everywhere America”. On the other hand 2 of the students stated that
this metaphor brought grievance, and other 2 of the students claimed that this
metaphor presented huge state. 2 of the students expressed that this metaphor showed
pain of people, and also 2 of the students stated “point of revenge”. Only 1 of the
students said that this metaphor showed “democracy-bluff”. 1 of the students claimed
“Power this is the truth”; also 1 of the students stated that “Put away America” one of
the most appropriate description or explanation of this metaphor. On the other hand 1
of the students said that this metaphor explains a lot of discomfort of other countries
and 1 of the students stated his/her opinion such as bumptious sense. According to 1
of the students this metaphor showed enemy of world, and 1 of the students stated

that they felt cold seam.
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71 of the students added this metaphor to war category, and only 10 of the
students said that this metaphor had a relationship to friendship. In addition to this 47
of the students claimed that this metaphor is comparison, while 31 of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 51 of the
students believed that it was culture, people around them, and only 14 of the students

claimed that it was an education in schools.

4) “And no one will keep that light from shining”.

-Metaphor at the top
e) you often use that metaphor (in written or spoken languages) (16)
f) this metaphor is familiar to you in written or spoken languages (2)
g) in both version 0)
h) do not know this metaphor (62)

What kind of feelings do you experience when you read or hear that metaphor?(write)

B believe in the best

® inviolable

M no one will get desideratum
B tough America

® perseverance of people

B decision of citizen

B o0al of life

B assurance

® sense of go ahead and only ahead

® human is a great thing

B people think that they can everything

= (tjl(l)ere are things that human beeings can nof
® distrust

® nerve

B fortitude
® energy are not working
® hope die at the end

H hot answered
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-To which category can you add this metaphor?

(kitchen (0), sport (0), dance (0), war (81), love (7), friendship (5))

-What can you say about that metaphor?
a) this is comparison (16)

b) think that this similarity is a reason of incorrect idea (69)

-What influenced you to have that kind of feelings?
a) culture, people around me 3D

b) education in school 42)

When students were asked about their opinions and feelings about the
metaphor such as: “And no one will keep that light from shining”, only 16 of the
students stated that they often used that metaphor in written or spoken languages, also
2 of the students claimed that this metaphor was familiar to them in written or spoken
languages. None of the students pointed out that they were familiar with this metaphor
in both version, such as they often used that metaphor in written or spoken languages
and also this metaphor familiar to them both in written or spoken languages. 62 of the

students stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor-*“And
no one will keep that light from shining”, 54 of the students did not answer this
question. 6 of the students said that this metaphor brought assurance, only 4 of the
students said that people think that they can everything and 3 of the students stated
that this metaphor brought nerve. “There are things that people can not do”” was stated
by 3 of the students. According to 3 of the students human is a great thing, and also 3
of the students said that they saw tough America in this metaphor. 4 of the students
added their feeling to metaphor such as believe in the best; the other 4 of the students
expressed their feelings as “Decision of citizens”. On the other hand 2 of the students
stated that this metaphor expressed inviolable, and other 2 of the students claimed that
this metaphor expressed goal of life. 2 of the students said that this metaphor showed

sense of go ahead and only ahead, and also 2 of the students stated that this metaphor
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explains “fortitude”. Only 1 of the students said “hope to die at the end”. 1 of the
students claimed that “Distrust” could explain the idea of this metaphor; also 1 of the
students stated that “Perseverance of people” one of the most appropriate description
or explanation of this metaphor. On the other hand 1 of the students said that this

metaphor explained that no one will get desideratum.

81 of the students added this metaphor to war category, 5 of the students said
that this metaphor had a relationship to friendship, and only 7 of the students added
this metaphor to love category. In addition to this only 16 of the students claimed
that this metaphor represents comparison, while 69 of the students thought that this
similarity was a reason of incorrect idea. When asked what influenced them in order
to have feelings that were mentioned above, 31 of the students believed that it was
culture, people around them, and only 42 of the students claimed that it was an

education in schools.

5) “This is a day when all Americans from every walk of life unite in our resolve for

justice and peace”.

-Metaphor at the top

e) you often use that metaphor (in written or spoken languages) (12)
f) this metaphor is familiar to you in written or spoken languages (1)
g) in both version 0)
h) do not know this metaphor 77)

What kind of feelings do you experience when you read or hear that metaphor?

(write it)



O hearts of Americans become
more relent )

B people become more genial

O friendship

O war in world

H we are all different

O one goal

M contradictory

O tradegy not only for
Americans

M power in all of us

M force are not the solution of

problem
O clever people

O patriot

M not answered

-To which category can you add this metaphor?

(kitchen (0), sport (0), dance (0), war (55), love (8), friendship (20))

-What can you say about that metaphor?
a) this is comparison 30)

b) think that this similarity is a reason of incorrect idea (51

-What influenced you to have that kind of feelings?
a) culture, people around me 47

b) education in school (29)
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When students were asked about their opinions and feelings about metaphor

such as: “This is a day when all Americans from every walk of life unite in our

resolve for justice and peace”, 12 of the students stated that they often used that

metaphor in written or spoken languages, also 1 of the students claimed that this

metaphor was familiar to them in written and spoken languages. None of the students

pointed that they were familiar with this metaphor in both version, such as they often

used that metaphor in written or spoken languages and also this metaphor was familiar

to them in written or spoken languages. 77 of the students stated that they do not know

this metaphor.
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When students were asked about their feelings related to that metaphor-
“This is a day when all Americans from every walk of life unite in our resolve for
justice and peace”, 55 of the students did not answer this question. 8 of the students
said that this metaphor brought friendship association, only 6 of the students saw
clever people in this metaphor and 5 of the students stated that this metaphor
expressed “one goal”. “People become more genial” was stated by 4 of the students.
According to 4 of the students the metaphor brought meaning that we are all
different, and also 4 of the students said that power in all of us. 3 of the students
added their feeling to metaphor such as tragedy not only for Americans, the other 2
of the students expressed their feelings as “Patriot”. On the other hand 2 of the
students stated that this metaphor explains that force is not the solution of problem,
and other 2 of the students clamed that this metaphor expressed war in world. 1 of
the students said that this metaphor showed how hearts of Americans become more

relent.

55 of the students added this metaphor to war category, 20 of the students
said that this metaphor had a relationship to friendship, and only 8 of the students
added this metaphor to love category. In addition to this only 30 of the students
claimed that this metaphor represents comparison, while 51 of the students thought
that this similarity was a reason of incorrect idea. When asked what influenced them
in order to have feelings that were mentioned above, 47 of the students believed that
it was culture, people around them, and only 29 of the students claimed that it was an

education in schools.

6) “America has stood down enemies before and we will do so this time”.

-Metaphor at the top

e) you often use that metaphor (in written or spoken languages) (8)
f) this metaphor is familiar to you in written or spoken languages (16)
g) 1in both version 0)
h) do not know this metaphor (72)



What kind of feelings do you experience when you read or hear that metaphor?

(write it)
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O impotence

M insult

O degradation of people

O Americans do as always
H domineer on the people

O repetition of error

H cynicism

O Americans are not humans
M self-government

M not answered

O people without heart

O America has enemy
everywhere

-To which category can you add this metaphor?
(kitchen (0), sport (0), dance (0), war (78), love (0), friendship (9))

-What can you say about that metaphor?
a) this is comparison (24)

b) think that this similarity is a reason of incorrect idea 61)

-What influenced you to have that kind of feelings?
a) culture, people around me 47)

b) education in school 29)

When students were asked about their opinions and feelings about metaphor

such as: “America has stood down enemies before and we will do so this time”, only 8

of the students stated that they often used that metaphor in written or spoken

languages, also 16 of the students claimed that this metaphor was familiar to them in

written or spoken languages. None of the students pointed that they were familiar with
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this metaphor in both version, such as they often used that metaphor in written or
spoken languages and also this metaphor was familiar to them in written or spoken

languages. 72 of the students stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor-
“America has stood down enemies before and we will do so this time”, 64 of the
students did not answer this question. 7 of the students said that this metaphor
brought association as domineer on the people, only 6 of the students felt insult and 3
of the students stated that this metaphor showed people without heart. “America has
enemy everywhere” was stated by 3 of the students. According to 3 of the students,
the metaphor brought the meaning of degradation of people, and also 3 of the students
said that they saw cynicism in this metaphor. 2 of the students added their feeling to
metaphor as self-government; the other 2 of the students expressed their feelings by
“They are not humans”. On the other hand 2 of the students stated that this metaphor
showed that Americans do as always, and other 2 of the students clamed that this
metaphor expresses impotence. 1 of the students said that this metaphor showed

repetition of error wich Americans do.

78 of the students added this metaphor to war category, 9 of the students said
that this metaphor had a relationship to friendship. In order to this only 24 of the
students claimed that this metaphor presents comparison, in contrast 61 of the
students thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 47 of the
students believed that it was culture, people around them, and only 29 of the students

claimed that it was an education in schools.

4.1.6 Interpretations of the English Text written by Turkish Students

As I stated before, this part of the questionnare includes six metaphors and

questions related to each metaphor. The students were asked to interpret each

metaphor and choose one of the answers. In this section, the most used unswers were
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written and also the correct interpretation of metaphors was written. The numbers of

the students who did not answered the questions is also shown.

The metaphor is “Terrorist attacks can shake the foundations of our biggest
buildings, but they cannot touch the foundation of America” means “Theorries (and
arguments) are buildings”. Here we are using one entity to refer to another that is
related to it. This is a case of what we will call metonymy. (Lakoff and Johnson: 1980:
132). There are only seven of the students pointed that they were familiar with this
metaphor in both version, such as they often used that metaphor in written or spoken
language and also this metaphor was familiar to them in written or spoken languages.
Eighty three of the students stated that they do not know this metaphor. When students
were asked about their experiences related to that metaphor fifty of the students gave
no answer to this question. The suitable answers were given by six of the students,
they said that this metaphor brought association that no one can collapse Americans
and two of the students clamed that this metaphor expresses censure of terror.
However in categorisation part most of the students gave correct answers such as:
fourty of the students added this metaphor to war category, only twenty eight of the
students said that this metaphor had a relationship to friendship. In order to this only
thirty seven of the students claimed that this metaphor represent comparison, in
contrast fourty two of the students thought that this similarity was a reason of
incorrect idea. When asked what influenced them in order to have feelings that were

mentioned, fifty of the students believed that it is culture, people around them.

The metaphor is “These acts shattered steel, but they cannot dent the steel of
American resolve” means “Theorries (and arguments) are buildings”. In this metaphor
we are using one entity to refer to another that is related to it. This is a case of what
we will call metonymy. Metaphor is a way of conceiving of one thing in terms of
another, and its primary function is understanding. Metonymy has a referential
function, that is, it allows us to use one entity to stand for another. It also serves the
function of providing understanding (Lakoff and Johnson: 1980: 132). Only fourteen

of the students stated that they often used that metaphor in written and spoken
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languages. None of the students pointed that they were familiar with this metaphor in
both version, such as they often used that metaphor in written or spoken languages
and also this metaphor was familiar to them in written or spoken languages, and
seventy two of the students stated that they do not know this metaphor. When students
were asked about their feelings related to that metaphor: sixty of the students did not
answer this question. Six of the students could correctly interpret metaphor by saing
“endurance of America”, and also “Power” was stated by two of the students. Three of
the students added their feeling to metaphor such as self-assurance, only one of the
students said that this metaphor brought “Believe in better”. Fifty nine of the students
added this metaphor to war category. In order to this only twenty one of the students
gave correct answers claimed that this metaphor represents comparison, in contrast
sixty one of the students thought that this similarity was a reason of incorrect idea.
When asked what influenced them in order to have feelings that were mentioned

above, only thirty two of the students believed that it was culture, people around them.

The metaphor is: “America was targeted for attack because we're the brightest
beacon for freedom and opportunity in the world” means “Significant is big”. This is
ontological metaphor. Anthological metaphor serve various purposes, and the various
kinds of metaphors there are reflect the kinds of purposes served. The range of
ontological metaphors that we use for purposes is enormous. (Lakoff and Johnson:
1980: 53). Only three of the students stated that they often used that metaphor in
written or spoken languages, and fifty six of the students stated that they do not know
this metaphor. When students were asked about their feelings related to that metaphor
fourty eight of the students did not answer this question. Only two of the students gave
suitable answers as “Everywhere America” also two of the students claimed that this
metaphor expresses huge state. Seventy one of the students did correct choice by
adding this metaphor to war category, and only ten of the students said that this
metaphor had a relationship to friendship. In order to this the correct answer was
recieved from fourty seven of the students, they claimed that this metaphor is
comparison. When asked what influenced them in order to have feelings that were

mentioned, fifty one of the students believed that it was culture, people around them.
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The metaphor is “And no one will keep that light from shining” means
“Physical and emotional states are entities within a person”. Only sixteen of the
students stated that they often used that metaphor in written or spoken languages.
None of the students pointed that they were familiar with this metaphor in both
versions, such as they often used that metaphor in written or spoken language and also
this metaphor was familiar to them in written or spoken languages. It was surprised
that sixty two of the students stated that they do not know this metaphor, when
students were asked about their feelings related to that metaphor. A lot of the students
(fifty four) did not answer this question. Only two of the students anderstood and gave
suitable unswers to the question, they stated that this metaphor explained “fortitude”.
Eighty one of the students added this metaphor to war category. In order to this sixty
nine of the students thought that this similarity was a reason of incorrect idea. When
asked what influenced them in order to have feelings that were mentioned above,
thirty one of the students believed that it was culture, people around them, and only

fourty two of the students claimed that it was an education in schools.

The metaphor is “This is a day when all Americans from every walk of life
unite in our resolve for justice and peace” means “Life is a container”. We understand
ourselves and other objects as having certain orientations relative to the environments
we function in, since most of them have to do with spatial orientation: (up-down,
front-back, on-off) These statial orientations arise from the fact that we have bodies of
the sort we have and taht they function as they do in our phisical environment (Lakoff
and Johnson: 1980: 24). Twelve of the students stated that they often used that
metaphor in written or spoken languages. None of the students pointed that they were
familiar with this metaphor in both version, such as they often used that metaphor in
written or spoken language and also this metaphor was familiar to them in written or
spoken languages. Seventy seven of the students stated that they do not know this
metaphor. When students were asked about their feelings related to that metaphor fifty
five of the students did not answer this question. The suitable answer was: six of the
students said that this metaphor brought friendship association. Fifty five of the
students added this metaphor to war category, and twenty of the students said that this

metaphor had a relationship to friendship, it can be said that unswers of both of the
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groups were correct because metaphor contains war and friendship meaning. Also
only thirty of the students gave correct answers by saing that this metaphor
represented comparison. In contrast fifty one of the students thought that this
similarity was a reason of incorrect idea. When asked what influenced them in order
to have feelings that were mentioned above, fourty seven of the students believed that

it was culture, people around them.

The metaphor is “America has stood down enemies before and we will do so
this time” means “Emotional effect is a physical contact”. This is ontological
metaphor. Anthological metaphor serve various purposes, and the various kinds of
metaphors there are reflect the kinds of purposes served. Ontological metaphors are
necessary for even attempting to deal rationally with our experiences. The range of
ontological metaphors that we use for purposes is enormous. This metaphor also
Personification metaphor. Most obvious ontological metaphors are those. Where the
physical objects are further specified as being a person. This allows us to comprehend
a wide variety of experiences with nonhuman entities in terms of human motivations,
characteristics, and activities. The point here is that personification is a general
category that covers avery wide range of metaphors, each picking out different aspects
of a person or ways of looking at a person. (Lakoff and Johnson: 1980: 25-53). Only
eight of the students stated that they often used that metaphor in written or spoken
languages, also sixteen of the students claimed that this metaphor was familiar to them
in written or spoken language. None of the students pointed that they were familiar
with this metaphor in both versions, such as they often used that metaphor in written
or spoken languages and also this metaphor was familiar to them in written or spoken
languages. Seventy two of the students stated that they do not know this metaphor.
When students were asked about their feelings related to that metaphor sixty four of
the students did not answer this question. The suitable answer was: seven of the
students said that this metaphor brought association such as domineer on the people.
Six of the students felt insult, and according to 3 of the students, metaphor brought the
meaning of degradation of people. Seventy eight of the students added metaphor
correctly to war category. Also twenty four of the students gave correct answer

claimed that this metaphor is comparison, in contrast sixty one of the students thought
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that this similarity was a reason of incorrect idea. When asked what influenced them
in order to have feelings that were mentioned, fourty seven of the students believed

that it was culture, people around them.

4.1.7 Data Analysis of the Turkish Text

The passage was distributed to 98 students. The reading passage included 6
metaphors, each metaphor had several questions. Below are the examples of the
questions and answers. The answers of the students were analyzed comparatively. In
this section, the data obtained from the questions is analyzed and shown in brackets

“(...)” next to each question.

1) In order to understand what happened thousands of people attacked the TV.
- Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (4)
b) this metaphor is familiar to you in written or spoken languages (17)
¢) in both version 3)

d) do not know this metaphor (69)

- What kinds of feeling do you experience when you read or hear that metaphor?

(Write it)
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4 /9
# 9
-3
44
O shock B unbelievable
O can not move eyes from this news O People do not watch ather things on TV
B everyone watch this news O not answered
B great news O huge pain
M cry of people M terror
O This event important for people O blood
B whole America with injured people M people in panic
M friendship M everything for peace
E tradegy

-To which category can you add this metaphor?
(kitchen,(0) sport,(0) dance,(0) war,(32) love,(0) friendship (50))

-What can you say about that metaphor?

a) this is comparison 40)

b) think that this similarity is a reason of incorrect idea (38)

-What influenced you to have that kind of feelings?
a) culture, people around me (48)

b) education in school (23)

When students were asked about their opinions and feelings about the
metaphor such as: “In order to understand what happened thousands of people
attacked the TV” only 4 of the students stated that they often used that metaphor in
written or spoken languages, also 17 of the students claimed that this metaphor were
familiar to them in written or spoken languages. 3 of the students pointed that they

were familiar with this metaphor in both version, such as they often used that
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metaphor in written or spoken languages and also this metaphor was familiar to them
in written or spoken languages. 69 of the students stated that they do not know this

metaphor.

When students were asked about their feelings related to that metaphor “In
order to understand what happened thousands of people attacked the TV” 44 of the
students did not answer this question. 9 of the students said that this metaphor brings
association that people do not watch other things on TV, and 9 of the students stated
that it is unbelievable and 5 of the students claimed that people can not move eyes
from this news. “Shock” stated by 5 of the students. According to 4 of the students
metaphor explains terror, and also 3 of the students said that they see huge pain in this
metaphor. 3 of the students added “blood”, the other 3 of the students expressed their
feelings as “everything for peace”. On the other hand 3 of the students stated that this
metaphor showed that everyone watch this news, and other 2 of the students clamed
that this metaphor expressed how this event important for people. 1 of the students
said that this metaphor showed cry of people, and also 2 of the students stated that
this metaphor explains “people in panic”. Only 2 of the students said that this
metaphor explains “tragedy”. 1 of the students claimed that this metaphor was an
example of great news, also 1 of the students stated that this metaphor’s idea was
“whole America with injured people”. On the other hand 1 of the students said that

this metaphor explained friendship.

32 of the students added this metaphor to war category, and 50 of the students
said that this metaphor had a relationship to friendship. In order to this only 40 of the
students claimed that this metaphor presents comparison, while 38 of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 48 of the
students believed that it was culture, people around them, and only 23 of the students

claimed that it was education in schools.
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2) ...in the other side they try to find perpetrators of attack but disaster
listen neither management nor savior teams.
- Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (17)
b) this metaphor is familiar to you in written or spoken languages (21)
¢) in both version (7

d) do not know this metaphor 49)

- What kinds of feeling do you experience when you read or hear that metaphor?

(Write it)

5 7

4

2

12

50
O big disaster B can not control disaster
O perseverance of people O huge teams
B people can not do everything O assurence
B cowardice O forceful event
B fag M ordeal
O unlucky people O to feel pain
M bravery of team B not answered

-To which category can you add this metaphor?
(kitchen, (0) sport, (0) dance, (0) war, (41) love, (0) friendship (43))

-What can you say about that metaphor?

a) this is comparison (14)

b) think that this similarity is a reason of incorrect idea (63)
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-What influenced you to have that kind of feelings?

a) culture, people around me (38)

b) education in school (32)

When students were asked about their opinions and feelings about the

113

metaphor such as: “...in the other side they try to find perpetrators of attack but
disaster listen neither management nor savior teams”, only 17 of the students stated
that they often used that metaphor in written or spoken languages, also 21 of the
students claimed that this metaphor was familiar to them in written or spoken
languages. 7 of the students pointed that they were familiar with this metaphor in
both version, such as they often used that metaphor in written or spoken languages

and also this metaphor was familiar to them in written or spoken languages. 49 of the

students stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor “...in
the other side they try to find perpetrators of attack but disaster listen neither
management nor savior teams”, 50 of the students did not answer this question. 12 of
the students said that this metaphor brought association that people can not control
the disaster; only 7 of the students felt assurance when read/hear this metaphor and 6
of the students stated that this metaphor related with perseverance of people. “People
can not do everything” was stated by 5 of the students. According to 4 of the students
this metaphor explains how people felt pain, and also 3 of the students said that they
saw big disaster in this metaphor. 2 of the students expressed their feeling to that
metaphor as huge teams work, while the other 2 expressed as “forceful event”. On the
other hand 2 of the students stated that this metaphor showed that there were unlucky
people, and other 2 of the students claimed that this metaphor expressed bravery of
team. 1 of the students said that this metaphor expressed cowardice, and also 2 of the
students assigned that this metaphor explained “ordeal”. Only 1 of the students said

that this metaphor presented “fag”.



119

41 of the students added this metaphor to war category, 43 of the students
said that this metaphor has relationship to friendship. In addition to this only 14 of
the students claimed that this metaphor presents comparison, while 63 of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 38 of the
students believed that it was culture, people around them, and only 32 of the students

claimed that it was education in schools.

3) USA’s unpaired columns collapsed...

- Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (18)
b) this metaphor is familiar to you in written or spoken languages (11)
¢) in both version (8)
d) do not know this metaphor 40)

- What kinds of feeling do you experience when you read or hear that metaphor?

(Write it)

7 223
23 11'12

4

69
O power H mighty buildings
O beautiful twins O pride of America
H end of dream O unpaired columns
B comparison O irrecoverable event
W perishable buildings | cover of America
O way of life O feedback of other countries
H not answered

-To which category can you add this metaphor?

(kitchen,(0) sport,(0) dance,(0) war,(62) love,(0) friendship(6))

-What can you say about that metaphor?



120

a) this is comparison (&)

b) think that this similarity is a reason of incorrect idea (36)

-What influenced you to have that kind of feelings?

a) culture, people around me 54

b) education in school (19)

When students were asked about their opinions and feelings about the

]

metaphor such as: “USA’s unpaired columns collapsed...”, only 18 of the students
stated that they often used that metaphor in written or spoken languages, also 11 of the
students claimed that this metaphor was familiar to them in written or spoken
languages. 8 of the students pointed that they were familiar with this metaphor in both
version, such as they often used that metaphor in written or spoken languages and also
this metaphor was familiar to them in written or spoken languages. 40 of the students

stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor-
“USA’s unpaired columns collapsed...”, 68 of the students gave no answer to this
question. 7 of the students said that this metaphor brought association such as pride of
America, only 4 of the students felt power and 3 of the students stated that this
metaphor describes beautiful twins. “Comparison” was stated by 3 of the students.
According to 2 of the students, this metaphor assigned feedback of other countries,
and also 2 of the students said that they saw description of unpaired columns in this
metaphor. 2 of the students expressed their feeling to metaphor as end of dream; the
other 2 expressed as “mighty buildings”. On the other hand, 1 of the students stated
that this metaphor activated irrecoverable event, and other 1 of the students claimed
that this metaphor expressed perishable buildings. 1 of the students said that this
metaphor showed cover of America, and also 1 of the students stated that this

metaphor explained “way of life”.
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62 of the students added this metaphor to war category, 6 of the students said
that this metaphor had a relationship to friendship. In addition to this only 54 of the
students claimed that this metaphor expressed comparison, in contrast 36 of the
students thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 54 of the
students believed that it was culture, people around them, and only 19 of the students

claimed that it was education in schools.

4) ...of this with whole nakedness was reality.

- Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (32)
b) this metaphor is familiar to you in written or spoken languages (17)
¢) in both version (14)

d) do not know this metaphor 27

- What kinds of feeling do you experience when you read or hear that metaphor?

(Write it)

2 @ truth

2
12 412,

1 W propriety of people

1 O justice

Olaw

W reality

@ in front of eyesof people
W we can change it

O relaxation

H news

69

® not answered

-To which category can you add this metaphor?
(kitchen,(0) sport,(0) dance,(0) war,(38) love,(0) friendship(22))
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-What can you say about that metaphor?

a) this is comparison (44)

b) think that this similarity is a reason of incorrect idea (29)

-What influenced you to have that kind of feelings?

a) culture, people around me 57

b) education in school (19)

When students were asked about their opinions and feelings about the
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metaphor such as: “...of this with whole nakedness was reality”, only 32 of the
students stated that they often used that metaphor in written or spoken languages, also
17 of the students claimed that this metaphor was familiar to them in written or
spoken languages. 14 of the students pointed that they were familiar with this
metaphor in both versions, such as they often used that metaphor in written or spoken
languages and also this metaphor was familiar to them in written or spoken languages.

27 of the students stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor “...of
this with whole nakedness was reality”, 69 of the students gave no answer to this
question. 12 of the students said that this metaphor expressed “truth” association, only
4 of the students claimed that justice was one of the best explanation of this metaphor
and 4 of the students stated that metaphor described the event in front of eyes of
people. “Propriety of people” was stated by 2 of the students. According to 2 of the
students this metaphor associeted with reality, and also 2 of the students said that they
could change the event. 1 of the students expressed their feeling to metaphor as law,
the other 1 expressed as “relaxation”. On the other hand 1 of the students stated that

this metaphor presented news.
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38 of the students added this metaphor to war category, 22 of the students
said that this metaphor had relationship to friendship. In addition to this only 44 of
the students claimed that this metaphor presented comparison, while 29 of the
students thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned above, 57 of the
students believed that it was culture, people around them, and only 19 of the students

claimed that it was education in schools.

5) After the Doomsday, we will not give permission to terrorist to change our
life.
- Metaphor at the top

a) you often use that metaphor (in written or spoken languages) (18)
b) this metaphor is familiar to you in written or spoken languages (31)
¢) in both version 2)

d) do not know this metaphor (26)

- What kinds of feeling do you experience when you read or hear that metaphor?

(Write it)

O end of life

H Azrael

O cry of people

O life

B pain

O war in the world

® horror

O terror

W scourge

B people exaggerate the event
O other world

O new life of people

B no light in life of people
B judgment

B fault of people

M delirium

41 &= no future

O God

O not answered

-To which category can you add this metaphor?



124

(kitchen,(0) sport,(0) dance,(0) war,(72) love,(2) friendship(11))

-What can you say about that metaphor?

a) this is comparison 49)

b) think that this similarity is a reason of incorrect idea (23)

-What influenced you to have that kind of feelings?

a) culture, people around me 37

b) education in school (32)

When students were asked about their opinions and feelings about metaphor
such as: “After the Doomsday, we will not give permission to terrorist to change our
life” only 18 of the students stated that they often used that metaphor in written or
spoken languages, also 31 of the students claimed that this metaphor was familiar to
them in written or spoken languages. 2 of the students pointed that they were familiar
with this metaphor in both versions, such as they often used that metaphor in written
or spoken languages and also this metaphor was familiar to them in written or spoken

languages. 26 of the students stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor ”After
the Doomsday, we will not give permission to terrorist to change our life”, 41 of the
students did not answer this question. 10 of the students said that this metaphor
brought association as: Azrael, only 7 of the students stated that this metaphor
describes end of life and 6 of the students stated that metaphor activated horror. “No
future” was stated by 4 of the students. According to 4 of the students the metaphor
aroused new life of people, and also 4 of the students said that they felt pain in this
metaphor. 3 of the students added their experience to metaphor as cry of people, the
other 3 expressed as “terror”. On the other hand, 2 of the students stated that this
metaphor brought association as “God”, and other 2 of the students claimed that this

metaphor expressed other world. 2 of the students said that this metaphor showed war
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in the world, and also 1 of the students stated that this metaphor explained “delirium”.
Only 1 of the students said that this metaphor expressed “fault of people”. 1 of the
students claimed that this metaphor expressed no light in life of people; also 3 of the
students stated that judgment was one of the most appropriate description or
explanation of this metaphor. On the other hand 1 of the students said that this
metaphor activated people exaggerate the event and 1 of the students stated his/her

opinion such as “life”.

72 of the students added this metaphor to war category, 11 of the students
said that this metaphor had a relationship to friendship, and 2 of the students related
this metaphor to love category. In addition to this only 49 of the students claimed
that this metaphor presented comparison, while 23 of the students thought that this
similarity was a reason of incorrect idea. When asked what influenced them in order
to have feelings that were mentioned above, 37 of the students believed that it was
culture, people around them, and only 32 of the students claimed that it was an

education in schools.

6) After the attack on the television screens in front of eyes of whole world, no

one can guess the number of dead and injured under the ruins.

- Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (12)
b) this metaphor is familiar to you in written or spoken languages (25)
¢) in both version (6)

d) do not know this metaphor (34)

- What kinds of feeling do you experience when you read or hear that metaphor?

(Write it)
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B everyone saw an event

® news

D event become popular

U important for world

B open terror

B immediately people learn
m f00 odcast

B terror

B cveryone should know about

event,
® contrivance

O tears of people

O not answered

-To which category can you add this metaphor?
(kitchen,(0) sport,(0) dance,(0) war,(45) love,(13) friendship(12))

-What can you say about that metaphor?

a) this is comparison 61)

b) think that this similarity is a reason of incorrect idea a7

-What influenced you to have that kind of feelings?

a) culture, people around me 27)

b) education in school 41

When students were asked about their opinions and feelings about metaphor
such as: “After the attack on the television screens in front of eyes of whole world no
one can guess of the number of dead and injured under the ruins”, only 12 of the
students stated that they often used that metaphor in written or spoken languages, also
25 of the students claimed that this metaphor was familiar to them in written or

spoken languages. 6 of the students pointed that they was familiar with this metaphor
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in both versions, such as they often used that metaphor in written or spoken languages
and also this metaphor was familiar to them in written or spoken language. 34 of the

students stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor “After
the attack on the television screens in front of eyes of whole world no one can guess
of the number of dead and injured under the ruins”, 42 of the students gave no answer
to this question. 16 of the students said that this metaphor expressed open terror, 8 of
the students stated that this metaphor represented news and 7 of the students stated
that everyone saw an event in this metaphor. “Live roadcast” was stated by 6 of the
students. According to 5 of the students this metaphor aroused that everyone should
know about event, and also 4 of the students said that they recieved mesage that
people immediately learn about event. 3 of the students expressed their feeling to that
metaphor as event become popular while the other 2 expressed as “tears of people”.
On the other hand 2 of the students stated that this metaphor assigned terror, and other
2 of the students clamed that this metaphor expressed how event important for world.

2 of the students said that this metaphor showed contrivance.

45 of the students added this metaphor to war category, 12 of the students
said that this metaphor had a relationship to friendship, and 13 of the students related
this metaphor to love category. In addition to this only 61 of the students claimed
that this metaphor is comparison, while 17 of the students thought that this similarity
was a reason of incorrect idea. When asked what influenced them in order to have
feelings that were mentioned above, 27 of the students believed that it was culture,
people around them, and only 41 of the students claimed that it was an education in

schools.

7) ...after the attack in a moment they get shut of rude attitude and wrap in

lamb skin.
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- Metaphor at the top
a) you often use that metaphor (in written or spoken languages) (9)
b) this metaphor is familiar to you in written or spoken languages (25)
¢) in both version 3)

d) do not know this metaphor (40)

- What kinds of feeling do experience you when you read or hear that metaphor?

(Write it)

O hid

B terrorists afraid of police
O become calm

O lay an ambush

B wait for a good moment
49 O terrorists

M black out

O cowards

B plan of attack

M not answered

-To which category can you add this metaphor?
(kitchen,(0) sport,(0) dance,(0) war,(63) love,(0) friendship(9))

-What can you say about that metaphor?

a) this is comparison (82)

b) think that this similarity is a reason of incorrect idea (6)

-What influenced you to have that kind of feelings?
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a) culture, people around me (51)

b) education in school (26)

When students were asked about their opinions and feelings about metaphor
such as: “after the attack in a moment they get shut of rude attitude and wrap in lamb
skin”, only 9 of the students stated that they often used that metaphor in written or
spoken languages, also 25 of the students claimed that this metaphor was familiar to
them in written or spoken languages. 3 of the students pointed that they were familiar
with this metaphor in both versions, such as they often used that metaphor in written
or spoken languages and also this metaphor was familiar to them in written or spoken

languages. 40 of the students stated that they do not know this metaphor.

When students were asked about their feelings related to that metaphor
“...after the attack in a moment they get shut of rude attitude and wrap in lamb skin”,
49 of the students did not answer this question. 12 of the students said that this
metaphor brought association as hid, only 8 of the students stated that it is description
of how terrorists afraid of police and 8 of the students assigned that the terrorists wait
for a good moment. “Lay an ambush” was stated by 6 of the students. According to 4
of the students this metaphor brought association of becoming calm, and also 4 of the
students said that they saw black out in this metaphor. 3 of the students expressed
their feeling to metaphor as terrorists, the other 3 of the students expressed as
“cowards”. On the other hand 1 of the students stated that this metaphor assosiated

plan of attack.

63 of the students added this metaphor to war category, and 9 of the students
said that this metaphor had a relationship to friendship. In addition to this only 82 of
the students claimed that this metaphor presented comparison, while 6 of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them to have feelings that were mentioned above, 51 of the students
believed that it was culture, people around them, and only 26 of the students claimed

that education in schools helped them a lot.
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4.1.8 Interpretation of the Turkish Text

This part of the questionnare includes seven metaphors and questions related
to each metaphor. The students were asked to interpret each metaphor and choose one
of the answers. In this section, the most used unswers were written and also the
correct interpretations of metaphors were written. The numbers of the students who

did not answered the questions is also shown.

The metaphor is “In order to understand what happened thousands of people
attacked the TV” means “Emotional effect is physical contact.” The purpose of this
metaphor is for identifying causes. This is ontological metaphor. Anthological
metaphor serve various purposes, and the various kinds of metaphors there are reflect
the kinds of purposes served. The range of ontological metaphors that we use for
purposes is enormous (Lakoff and Johnson: 1980: 25-53). Only four of the students
stated that they often used that metaphor in written or spoken languages. Sixty nine of
the students stated that they do not know this metaphor. When students were asked
about their experiences related to that metaphor, fourty four of the students gave no
answer to this question. The correct answers were given by five of the students, they
claimed that people could not move eyes from this news, three of the students stated
that this metaphor showed that everyone watch this news and one of the students
expressed that this metaphor’s idea was as whole America with injured people. Thirty
two of the students made correct choice, they added this metaphor to war category, but
fifty of the students said that this metaphor has relationship to friendship. In order to
this only fourty of the students gave correct answer, they claimed that this metaphor is
comparison, in contrast thirty eight of the students thought that this similarity was a
reason of incorrect idea. When asked what influenced them to have feelings that were
mentioned, fourty eight of the students believed that it was culture, people around

them.
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The metaphor is “ ...in the other side they try to find perpetrators of attack
but disaster listen neither management nor savior teams” means ‘“Physical and
emotional states are entities a person.” This is ontological metaphor. Anthological
metaphor serve various purposes, and the various kinds of metaphors there are reflect
the kinds of purposes served. The range of ontological metaphors that we use for
purposes is enormous (Lakoff and Johnson: 1980: 25-53). Only seventeen of the
students stated that they often used that metaphor in written or spoken languages.
Fourty nine of the students claimed that they do not know this metaphor. When
students were asked about their feelings related to that metaphor fifty of the students
gave no answer to this question. The correct answers were: twelve of the students
said that this metaphor brought association that people can not control the disaster,
also “People can not do everything” was stated by five of the students. Fourty two of
the students added this metaphor to war category, and fourty three of the students
said that this metaphor had a relationship to friendship. In addition to this sixty three
of the students thought that this similarity was a reason of incorrect idea. When asked
what influenced them to have feelings that were mentioned, only thirty eight of the
students believed that it was culture, people around them, and only thirty two of the
students claimed that it was an education in schools, the other twenty seven of the
students did not give answer on this question.

’

The metaphor is “USA’s unpaired columns collapsed...” means “Theories
(and argumants) are buildings.” This is ontological metaphor. We use that metaphor
for identifying aspects. Anthological metaphor serves various purposes, and this
metaphor is necessary for even attempting to deal rationally with our experiences. We
use enormous range of ontological metaphor (Lakoff and Johnson: 1980: 25-53).
Only eighteen of the students stated that they often used that metaphor in written or
spoken languages, eight of the students pointed that they were familiar with this
metaphor in both versions, such as they often used that metaphor in written or spoken

language and also this metaphor was familiar to them in written or spoken language.

Fourty of the students stated that they do not know this metaphor. When students were
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asked about their feelings related to that metaphor sixty eight of the students gave no
answer to this question. The best answers were: seven of the students said that this
metaphor assigned pride of America, three of the students stated that this metaphor
explained beautiful twins and two of the students expressed their feelings as “mighty
buildings”. Sixty two of the students added this metaphor to war category, only six of
the students said that this metaphor had a relationship to friendship. In addition to this
only fifty four of the students gave correct unswer claimed that this metaphor is
comparison, in contrast thirty six of the students thought that this similarity was a
reason of incorrect idea. When asked what influenced them to have feelings that were
mentioned, fifty four of the students believe that it was culture, people around them.

13

The metaphor is “...of this with whole nakedness was reality” means
“Understanding is seeing: ideas are light-sources; discourse is a light-medium”. This
metaphor is used for identifying causes. Anthological metaphor serves various
purposes, and the various kinds of metaphors there are reflect the kinds of purposes
served. Ontological metaphors are necessary for even attempting to deal rationally
with our experiences. The range of ontological metaphors that we use for purposes is
enormous (Lakoff and Johnson: 1980: 25-53). Only thirty two of the students stated
that they often used that metaphor in written or spoken language, and fourteen of the
students pointed that they were familiar with this metaphor in both versions, such as
they often used that metaphor in written or spoken language and also this metaphor
was familiar to them in written or spoken language. Twenty two of the students stated
that they do not know this metaphor. When students were asked about their feelings
related to that metaphor sixty nine of the students did not answer this question. The
suitable answers were: twelve of the students said that this metaphor brought “truth”
association and according to two of the students metaphor contained reality. Thirty of
the students added this metaphor to war category, and only twenty of the students said
that this metaphor had a relationship to friendship. In addition to this only fourty four
of the students gave correct answers claimed that this metaphor is comparison, in
contrast twenty of the students thought that this similarity was a reason of incorrect

idea. When asked what influenced them to have feelings that were mentioned, fifty
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seven of the students believed that it was culture, people around them, and only

nineteen of the students claimed that it was an education in schools.

The metaphor is: “After the Doomsday, we will not give permission to terrorist
to change our life” means ‘“Physical and emotional states are entities within a person”.
Only eighteen of the students stated that they often used that metaphor in written or
spoken languages, only two of the students pointed that they were familiar with this
metaphor in both versions, such as they often used that metaphor in written or spoken
languages and also this metaphor was familiar to them in written or spoken languages.
Twenty six of the students stated that they do not know this metaphor. When students
were asked about their feelings related to that metaphor fourty one of the students
gave no answer to this question. Only three of the students could give correct answer
as “terror”, and two of the students said that this metaphor assigned war in the world.
Seventy two of the students added this metaphor to war category. In order to this only
fourty nine of the students gave correct answer, they claimed that this metaphor
presented comparison, but twenty three of the students thought that this similarity was
a reason of incorrect idea. When asked what influenced them to have feelings that
were mentioned, thirty three of the students believed that it was culture, people around
them, and only thirty two of the students claimed that it was an education in schools

and thirty three of the students did not give answers on this question.

The metaphor is: “After the attack on the television screens in front of eyes of
whole world no one can guess of the number of dead and injured under the ruins”
means “The eyes containers for the emotions.” Here we are using one entity to refer to
another that is related to it. This is a case of what we will call metonymy. Metaphor is
principally a way of conceiving of one thing in terms of another, and its primary
function is understanding. Metonymy has primarily a referential function, that is, it
allows us to use one entity to stand for another. It also serves the function of providing
understanding (Lakoff and Johnson: 1980: 132). Only twelve of the students stated
that they often used that metaphor in written or spoken languages, six of the students
pointed that they were familiar with this metaphor in both versions, such as they often

used that metaphor in written or spoken languages and also this metaphor was familiar
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to them in written or spoken languages. Thirty two of the students stated that they do
not know this metaphor. When students were asked about their feelings related to that
metaphor fourty two of the students did not answer this question. There were suitable
answers such as: sixteen of the students said that this metaphor describes open terror
and seven of the students stated that everyone saw an event. Fourty five of the
students gave correct answer by adding this metaphor to war category. Also sixty one
of the students gave correct answer, they claimed that this metaphor is comparison; in
contrast seventeen of the students thought that this similarity was a reason of incorrect
idea. When asked what influenced them to have feelings that were mentioned above,
twenty seven of the students believed that it is culture, people around them, and only

fourty one of the students claimed that it was an education in schools.

The metaphor is “...after the attack in a moment they get shut of rude attitude
and wrap in lamb skin” means ‘“Physical and emotional states are entities within a
person”. Only nine of the students stated that they often used that metaphor in written
or spoken languages, three of the students pointed that they were familiar with this
metaphor in both versions, such as they often used that metaphor in written or spoken
languages and also this metaphor was familiar to them in written or spoken
languages. Fourty of the students stated that they do not know this metaphor. When
students were asked about their feelings related to that metaphor fourty nine of the
students did not answer this question, there were correct answers such as: twelve of
the students said that this metaphor brought association as hid and eight of the
students stated that it is afraid of police. Sixty three of the students added this
metaphor to war category. In order to this only eighty two of the students gave
correct answer, they claimed that this metaphor is comparison, but six of the students
thought that this similarity was a reason of incorrect idea. When asked what
influenced them in order to have feelings that were mentioned, fifty one of the
students believed that it was culture, people around them, and only twenty six of the

students claimed that it was an education in schools.
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4.2 Data Analysis and Interpretations of the Questionnares

This part will be consentrated on data analysis and interpretation of the
questionnares. This is the second questionnaire in the study. There are questionnaires
prepared for students: in Turkish and Russian languages. In each questionnare there
are 15 questions aiming at determining students’ problematic areas. This
questionnaire was prepared in a case of difference between meanings assigned by
two languages to find out strategies which students used while reading texts with
metaphors and interpret these metaphors. Each student tried to give answer to each

question.

4.2.1 Data Analysis and Interpretation of Kazakhstan Students’ Questionnare

The questionnaire was distributed to 103 students. The questionnare included
15 questions. Below are the examples of the questions and answers. The answers of
the students were analyzed comparatively. In this section, the data obtained from the

questions are analyzed and shown with tables and charts next to each question.

1) With which aspect do you think metaphor work? Indicate the importance by
numbering (1 of the must frequent use)

(....) 1. Customs

(....) 2. Beliefs

(....) 3. Nationality

(....) 4. Religion



customs

beliefs

nationality

religion

26

15

35

29
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When asked with which aspects metaphor works, different answers were

obtained. 26 of the students believed that metaphor worked with customs and only 15

of the students stated that metaphor worked with beliefs. 35 of the students claimed

that metaphor had a relation only with nationality, and 29 of the students said that

metaphor worked with religion.

2) In which passages are metaphors used more? Write numbers according to the

importance.

(12) 1. Daily speech
(24) 2. Literary texts

(4) 3. Letter

(16) 4. Open discussion

(8) 5. Chat on internet

(20) 6. Column

(21) 7. News headlines
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When asked in which passages metaphors are more used, different answers
were obtained. 12 of the students believed that metaphors were used in daily speech
and 24 of the students stated that metaphors were used in literary texts. Only 4 of the
students claimed that metaphors were mostly used in letter, and 16 of the students
said that metaphors were used in open discussion. There are 8 of the students who
said that metaphors were used in chat on internet. 20 of the students claimed that
metaphors were mostly used in columns and 21 of the students stated that metaphors

were used in news headlines.

Yes | No [Sometimes

3) Do you think that metaphors explain ideas easily? 241 19 26
4) Do you translate each word in metaphors? 12| 58 25
5) Do you read text with metaphors fast? 29 | 34 42
6) Do you have difficulties in understanding metaphors? | 34 | 42 29
7) Do you think that in written language there are a lot

of useful metaphors? 30, 55 20
8) Do you think that with metaphor we can differentiate

one culture from another? 20| 31 47
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9) Can you learn new metaphors from the written text

and then use it in your spoken or written language? 55| 34 16

10) Do you use metaphors in your spoken language in

order to compare something? 38 | 42 25

11) Do you use metaphors often in written language? 30 | 25 50

12)  Can you easily understand a person with a different

cultural background when she/he talks to you? 24 |33 48

13) Do you think that author can freely express
his/her emotions in text by using metaphors? 48 | 38 19

14) Do you agree with the thought “We actually

understand the world with metaphors and do not 25| 47 33

just write or speak with them.”

15) Do you agree with the idea that metaphor involves
not only language, but also social-cultural structure 22| 45 38

and neural and bodily activity?

As we see from answers which students gave, they did not find metaphors
very difficult in understanding. Also most of the students did not agree with the idea
that metaphor involved not only language but also social-cultural structure and neural
and bodily activity, it may show that most of the students could not understand
metaphors with the all sences of body and neural activity. From the texts analysis we
saw that students could not understand and also interpret metaphors correctly and
here in answers given to the questionnare most of the students claimed that they did
not translate each word from metaphors, that means that students tried to understand
metaphors as it was given or as the whole statement. Most of the students did not
agree with the thought that “We actually understand the world with metaphors and do
not just write or speak with them.” Mostly students thought that author can freely
express his/her emotions in text by using metaphors. Sometimes students could easily
understand a person with a different cultural background when she/he talks to them.
Most of the students stated that they did not use metaphors in spoken language in
order to compare something. Many students thought that it is possible to differentiate

one culture from another with the help of the metaphor, students wanted to say that
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they could differentiate other cultures from their own culture. From the answers of the
students there was the result that in written language there are a lot of unuseful
metaphors, that means that students did not know or did not use metaphors a lot in

written language.

4.2.2 Data Analysis and Interpretation of Turkish Students’ Questionnare

The questionnaire was distributed to 98 students. The questionnare included 15
questions. There are examples of questions and answers on each question. The
answers of the students were analyzed comparatively. In this section, the data obtained
from the questions are analyzed and shown with tables and charts next to the

questions.

1) With which aspect do you think metaphor work? Indicate the importance by
numbering (1 of the must frequent use)

...) 1. Customs

...) 2. Beliefs

...) 3. Nationality

~ A~~~

...) 4. Religion

customs beliefs nationality religion
m Psd1 22 20 31 24
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When asked with which aspects metaphor works, different answers were
obtained. 24 of the students believed that metaphor worked with customs and only 22
of the students stated that metaphor worked with beliefs. 31 of the students claimed
that metaphor had a relation only with nationality, and 22 of the students said that

metaphor worked with religion.

2) In which passages are metaphors used more? Write numbers according to the
importance.

(7) 1. Daily speech

(19) 2. Literary texts

(12) 3. Letter

(17) 4. Open discussion

(6) 5. Chat on internet

(23) 6. Column

(15) 7. News headlines
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When asked in which passages metaphors are more used, different answers

were obtained. 7 of the students believed that metaphors were used in daily speech

and 19 of the students stated that metaphors were used in literary texts. Only 12 of the

students claimed that metaphors were mostly used in letter, and 17 of the students said

that metaphors were used in open discussion. There are 6 of the students who said that

metaphors were used in chat on internet. 23 of the students claimed that metaphors

were mostly used in columns and 15 of the students stated that metaphors were used

in news headlines.

3) Do you think that metaphors explain ideas easily?
4) Do you translate each word in metaphors?

5) Do you read text with metaphors fast?

6) Do you have difficulties in understanding metaphors?

7) Do you think that in written language there are a lot
of useful metaphors?

8) Do you think that with metaphor we can
differentiate one culture from another?

9) Can you learn new metaphors from the written text
and then use it in your spoken or written language?

10) Do you use metaphors in your spoken language in
order to compare something?

11) Do you use metaphor often in written language?

12) Can you easily understand person with cultural
differences when she/he talks to you?

13) Do you think that author can freely express
his/her emotions in text by using metaphors?

14) Do you agree with the thought “We actually
understand the world with metaphors and do not
just write or speak with them.”

15) Do you agree with the idea that metaphor involves
not only language, but also social-cultural structure

and neural and bodily activity?

Yes | No | Sometimes
15| 35 53
22 |63 18
41 |36 26
18 | 19 66
29 | 22 52

33 35 35
271 50 26
21| 39 43
44 21 38
44 | 40 19
36 | 13 54
36 | 16 51

38 | 40 25
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As can be seen from the answers which students gave, they did not find
metaphors very difficult in order to understand them but most of the students stated
that they sometimes used metaphors in written language. Also many of the students
did not agree with the idea that metaphor involves not only language, but also social-
cultural structure and neural and bodily activity. Most of the students thought that
metaphors explained ideas easily, but from analysis given from colomns there were
results that even metaphors explain ideas, easily students could not understand and
interpret them correctly. Many of the students claimed that they did not translate each
word from the metaphor, that means that students tried to understand metaphors as it
was given or as the whole metaphor. Only few of the students agreed with the thought
“We actually understand the world with metaphors and do not just write or speak with
them.” Not all of the students thought that author can freely express his/her emotions
in text by using metaphors. Half of the students thought that with metaphor we can
differentiate one culture from another and nearly the other half of the students stated
that we can not. 66 of the students stated that they had difficulties in understanding
metaphors, we can see which kind of difficulties they had from the interpretations of
metaphors that were given in columns. Most of the students thought that author

sometimes can freely express his/her emotions in text by using metaphors.

This part analyses the questionnares which were given to both of the groups of
students. Questions aiming determining students’ problematic areas. As we saw from
students” answers 35 of Kazakhstan students claimed that metaphor had a relation
only with nationality, there was no very big difference with the answers of Turkish
students, because 31 of the students also said that metaphor had a relation only with
nationality. This opinion might be because both of the groups of the students saw
different life style, cultures, and languages of people and come to the conclusion that
if they had a problem with the particular metaphor that means that this metaphor
would come from other nationality. 24 of Kazakhstan students stated that metaphors
were used in literary texts on the ather hand 23 of Turkish students claimed that

metaphors were mostly used in columns, obtaining different answers from two groups



143

of the students might be because of students’ different knowledge about the

metaphor.

In order to find out strategies which students used while reading and
interpreting texts with metaphors the researcher asked several questions to the
students and from obtained answers we see that there are different ideas and strategies
which two groups tried to use. Most of the Turkish students said that they read text
with metaphors fast but Kazakhstan students stated that they only sometimes could
read text with metaphor fast. When asked to the students whether they have
difficulties in understanding metaphors or not Kazkhstan students said that they did
not have difficulties but Turkish students stated that sometimes they have difficulties
in understanding metaphors. Kazakhstan students thought that in written language
there are a lot unuseful metaphors but Turkish students stated that there are only
sometimes unuseful metaphors. Kazakhstan students claimed that with metaphor they
can only sometimes defirentiate one culture from another, on the other hand Turkish
students stated that they can. Most of the Kazakhstan students used to learn new
metaphors from the written text and then used it in their spoken or written language,
in front of this Turkish students could not use the same strategies. Kazakhstan
students used metaphors in their spoken language in order to compare something but
Turkish students did not. Kazakhstan students sometimes used metaphors in written
language but Turkish students used metaphors in written language. Kazakhstan
students sometimes could easily understand a person with cultural differences when
she/he talks to them but Turkish students could. Kazakhstan students agreed with the
idea that an author can freely express his/her emotions in text by using metaphors but
Turkish students said that an author sometimes can express his/her emotions.
Kazakhstan students did not agree with the thought “We actually understand the
world with metaphors and do not just write or speak with them” but Turkish students

said that it is possible sometimes.

There were answers in which both of the groups have the same strategies and
ideas. For example both of the groups stated that sometimes metaphors explain ideas

easily and also they claimed that did not translate each word in metaphor. Also both
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of the groups thought that sometimes with metaphor they could differentiate one
culture from another. Both of the groups did not agree with the idea that metaphor
involves not only language, but also social-cultural structure and neural and bodily

activity.
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CHAPTER V

CONCLUSION

The subject of metaphor has been discussed from ancient times to the present.
Traditionally metaphors were dealt within the field of rhetoric, poetic, and other
creative use of language from an artistic perspective. Metaphor was seen as a mere
ornament, decorative use of language that adds to style and impact, but that is
removable (Cameron, 2003: 22). Metaphor is so pervasive that every single word of
our language may have originated from a metaphor. Some thinkers have even
suggested that the whole language may be metaphorical. Given the importance of
language among our mental faculties, some thinkers go even beyond and maintain
that metaphor is a key element of reasoning and thinking in general. In other words,
being able to construct and understand metaphors may be an essential part in mind.
As a result, literal language was often thought to be the most appropriate tool for the
object characterisation of reality. It was in 1980 that metaphor took a very different
direction with the work of Lakoff and Johnson (Cameron, 2003: 2). This new
cognitive approach to metaphor has shifted the focus of attention from metaphor in
language to metaphor in the mind or in the interpretation, or conceptual metaphor.
(Cameron, 2003: 2). The challenge that metaphor is conventional, conceptual and of
central importance to the study of language and thought has been developed with

great success over the past 20 years.

However, up to now, work done in the cognitive and cultural aspects of
metaphor in the comprehension of columns. If we look at the general results, we will
see that the Kazakhstan students have shown different results than the Turkish
students. From two texts, in Russian and in English languages, Kazakhstan students
gave one hundred fourty four correct answers on the other hand Turkish students
from both of the texts gave one hundred twenty eight correct answers. There is

comparison of answers given to English text by two of the groups, Kazakhstan
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students gave fourty four correct answers and Turkish students gave thirty six correct
answers, but we also can say that the difference between students answers is not big.
The result of correct answers on Turkish and Russian texts are also given, to Russian
text Kazakhstan students gave one hundred two correct answers but Turkish students
to Turkish text gave only ninety two correct answers. Half of the students in Turkish
group stated that culture and people around influences them in order to have feelings
that were mentioned in their answers and the other half of the students claimed that
education in school influences them in order to have feelings that were mentioned in
their answers. The same result showed Kazakhstan students. There are also some
results from data analysis and interpretation of the questionnares. This questionaire
was prepared in order to find out difference between meanings assigned by two
languages to find out strategies which students used while reading texts with
metaphors. Most of the students in both of the groups did not translate each word in
metaphor, half of the Kazakhstan students had no difficulties in understanding
metaphors, on the other hand, Turkish students sometimes had difficulties in
understanding metaphors. There was not very big difference between Turkish and
Kazakhstan students™ answers, 35 of Kazakhstan students claimed that metaphor has
relation only with nationality and 31 of Turkish students gave the same answer. 24 of
Kazakhstan students stated that metaphors are used in literary texts on the ather hand
23 of Turkish students claimed that metaphors are mostly used in columns, obtaining
different answers from two groups of the students may be because of students®

different knowledge about the metaphor.

It is clear from the research that students know and acquire some of the
metaphors through experience of the physical world and through -cultural
transmission, interaction with others and use of languages. Thus conceptual systems
may be different in different cultures. As it was mentioned in Literature Review part
“When you start to study any topic or subject it is always useful to think about how
that topic or subject has been defined by others and what questions are raised about
the subject in the process of attemping to define it.” Culture is not an exception:
Raymond Williams famously asserted that “culture is one of the two or three most

complicated words in the English language” (Williams, 1976: 87). Also Williams
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reminds us, that it is become necessary to speak of cultures in the plural in order to
distinguish between the particular cultures of different nations (Williams, 1976: 89).
On the basis of the cognitive metophorology inaugurated by G. Lakoff and M.
Johnson it is argued that we can examine cultural aspects communication throught

the use of language (Lakoff and Johnson, 1980: 64).

Nowdays, metaphors are regarded to be of great help in anderstanding written
texts. Metaphors in written texts are effective because they serve as shortcut
expressions and provide a richly interconnected representation of the reading
passage. Another thing is that metaphors in a text results in elaborative processing
which in turn increases recall of the text. However, these advantages are not to the
benefit of foreign language learners. According to the results obtained from the
research in this study, it is quite obvious that students of a foreign language have
problems in interpreting metaphors and understanding written texts that include
them. Briefly, if foreign language teaching institutions want their students to be fully
competent in the target language, it must incorporate metaphorical language and
aspects of the conceptual system into the language teaching programme. It should not
be forgotten that metaphors are pervasive in language and language is a

systematically grounded in human cognition.

For now, I hope that these results have enabled you to begin thinking about
how cognitive and cultural aspects of metaphor take role in the comprehension of
columns. Anthropologists defined culture as the way of life of a people, or as what an
individual needed to know to survive in a society, or as what could be learned by an
individual and passed down in a society: so students who understand and could
interpret more metaphors than others can survive and have relations with more
people in his/her own society or other societies and also these students have the

richer backround or expirence about metaphors than others.



APPENDIX 1

Original column from Russian newspaper translated into English.
(Caravan) 13/09/2001

-Metaphors are underlined

All buildings start to shake. From everywhere 1 hear cry pitch, stay a
pandemonium. Reality of what happen can not be understood by people and in spite of
that Universal Trade Center fall heavily and may be all people are dead. Everywhere
people were jumping from the building. They were just jumping. “We saw that everyone
were crying, shouting and running: police, people, fireman, everyone. That were like a

military zone, I saw how my two towers collapsed; I was shocked to the bottom of my

heart. From the all aspects it is the worst than Perl-Harbor and we know who is an
enemy.” This morning I went to work by bus, and it was wonderful sunny day. I looked
to the Manhattan and thought that in the world there are no place more beautiful than
Universal Trade Center. And now there is no Universal Trade Center. Suddenly began to
shout people, and I saw people they jump from the building. They gesticulated with hand

in the open air. I stop taking photo and start to cry. Universal Trade Center-is a cash desk

of United State of America. Pentagon-is a war car. If they wanted to do statement, they

would do it. “People always say that there will not be new Perl-Harbor, and now it is
happened on our earth.” “I really can not believe in what happened. My God, my heart

with all these people, believe me. I just hope that justice exists. If they could not protect

Pentagon, how would they protect us? We just will sit hear and behave here”. It is

necessary to gather and unite, try to heal our wound, but do not give anyone to treat on

us. No mercy.”- Each American, wherever he be, all country on the verge.”

Viktor BELOUSOV




154

APPENDIX 2

The questionnaire translated from Russiun into English for
Kazakhstan Students

Dear Pupils,

The aim of this research is to find out whether metaphors are cultural-specific
and the types of reading strategies students use while reading. I would like to check
whether there is correspondence between the meanings assigned by two languages.
Metaphor is presented in written language back to the earliest surviving writing. The
more common meaning of metaphor is a figure of speech that is used to pain one concept
with the attributes normally associated with another. Also metaphor it is a comparison
between two unlike things with the intent of giving added meaning to one of them.
Metaphors which were used in that research were taken from real column text from

newspaper.

Thank you for participation.

Madina Shamilova

That could not be called ordinary town day. Dusky February day, it was
different from the other winter days. People were shocked to the bottom of heart. People
could not realize what happened in the last hour. Stay a pandemonium. All towns were
destroyed, Washington-is cash desk of United State of America. Pentagon-is a war car.
People took a look at ruins, someone cry, there were people who stay in grow numb. For
people explosion of Pentagon and buildings that stayed at a short distance was something
incredible. Each American, wherever he be, whole country-on the verge. There were no
panic, people were like on hypnosis. Someone thought that it is next film. Always people
say that there will be not Perl-Harbor again, and now it happened in our land. In general,
American people were always differing from other people with unusual staying power.
And in that situation everyone try to restrain their emotions, we all just sit and behave

here, and do not give anyone to tread on us. I saw wounded men; around me were a lot of
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blood. No one can realize how many people are died in explosions. My God, my heart
with all these people, believe me. Certainly, to prepare such attack on America was not

easy. Details of this action are still not clear.

1) ’Shocked to the bottom of heart”
-Metaphor at the top
a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (Kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea
-What influence on you in order to have that kind of feelings?
a) culture, people around me

b) education in school

2) “Stay a pandemonium.”

-Metaphor at the top

a) you often use that metaphor (in written or spoken languages)

b)

c)
d)

this metaphor familiar to you in written or spoken languages

in both version

do not know this metaphor

-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school

3) “Washington-is cash desk of United State of America. Pentagon-is a war car.”

-Metaphor at the top
a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version
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d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school

4) “Each American, wherever he be, whole country-on the verge.”

-Metaphor at the top
a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢)in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school

5) “We all just sit and behave here, and do not give anyone to tread on us. ¢

-Metaphor at the top
a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school

6) “My heart with all these people”
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-Metaphor at the top
a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school
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APPENDIX 3

The questionnaire prepared for Kazakhstan Students in Russian

Hoporue Yuenuku,

Lenb 3TOro HAy4YHOTO HMCCIEIOBAHUS HAWTH, HACKOIBKO MeTadophl KyIbTYPHO
XapaKTepHBI, a TAK)KE TUTIBI CTPATETHH YTSHUS TPH YTCHUU TEKCTOB ¢ MeTadopamu. Mos
1eTb HAUTH, €CII COOTBETCTBHE MEXy TMOHATUSMHU MeTadop, KOTOphlE JaHbl Ha JIBYX
SA3BIKAX. MeTa(bopH AaHbl B MUCBMCHHOM BHIE, CaMO€ PACIIPOCTPAHCHHOC IIOHATUC
MeTadophl - 3TO YacTh PeUd, KOTOpask UCHOIb3YeTCs AJisl YCUIICHUS] OJTHOTO TIOHSITUS C
OMpPEACTICHUEM, KOTOPOEC CBA3BIBACT U CPABHHUBACT €TI0 C APYTrUM OIIPEACICHHUEM. B
Hapoze MeTadopy 3HAIOT MOJ ONpEACTICHHEM KaK CPaBHEHHE JIBYX HEMOXOXKHX BEUICH C
LENbI0 AaTh MOHATHE OJHOTO W3 HUX. MeTadopsl, UCTIONb3yeMbIe B TOM HCCIIEIOBAHHH,
B34AThI U3 Ta3CTHBIX CTOJ'I6I_IOB.

Cmacu6o 3a yuacTue.

Mamuna [lamunoBa

OT0 Henb3sd ObUIO Ha3BaThb OOBIKHOBEHHBIM TOpPOJACKUM JHeM. DeBpaibCkuii
CYMpPayHO-HEMPOTAIHbIA JEHb, OTJIMYAIOIIUKACSI OT OCTaJbHBIX 3UMHUX JHEH. Jlromau
ObUIM TOTPSICEHbI 1O IIIyOWHBI AyIIM CIyd4uBHIMMCA. JIIoAM HMKaK elie He MOIJIH
OCO3HaTh BCETO, YTO MPOM3OILILIO0 32 MOCIeIHNN 4Jac. IToBCIOMy CTOSN KpOMENIHBIA aj.
Bech roponx O paspymieH Bamuarron-sto kacca CoemuHeHHbIX LlITaToB Amepukw.
[lenTaron-3To BoeHHast MamuHa. JIFOIU OTIISAIBIBAINCH, HEKOTOPBIE KPUYAIH, OBUIH U T
KOTOpBIE MPOCTO CTOsUIM oueneHeHuu. s Bcex B3pbIB llentarona m Onn3 nexamux
3MaHUK TPOCTO  YTO-TO HeBepoaTHoe. Kaxawli Amepukanen, T7e Obl OH HH
HaXOJWIIUCh, BCSI CTpaHa Ha rpaHu. [laHMKM NpakTUYecKu HE ObLIO, JIFOIU HAXOIUIHCH,
CJIIOBHO IOJ THMHO3aM. HekoTopble moaymanay, 4TO CHHUMAeTCs OuYepeqHON OOEBUK.
Bcerna rosopunu, uro HoBoro Ilepn— Xap6opa He OyJeT u BOT OH NPOU30LIEN Ha Hallei

3CMIIC. BOO6I]_I€ AMCPUKAHICB BCCrAa OTJIN4ajia HEOOBIKHOBEHHAS BBIACPIKKA. Bor u B
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3TOM CUTyalluM BCE CTAPAINUCH CHEP>KUBATH CBOM 3MOLMH, BCEM HaM IIPOCTO OCTa€Tcs
CUIETh U JIepKarcs, U HE, JaThb CHOBA HMKOMY HAcCTYNWTh Ha Hac. SI BHUIEN paHEHBIX
arofied, BOKpYr ObUIO MHOro KpoBH. HekTo peaslbHO HEMOK MpeACTaBUTb, CKOJIBKO
arozeit moru0i10 Bo B3peIBax. ['ocronu, Mo cepliie Co BCEMU € 3TUMHU JIIOAbMH, IOBEPh
MHe. HaBepHoe, crimaHupoBaTh Takoe HamajeHne Ha AMepuKy ObUIO He Jjerko. Jleranu

9TOM aKIUK HE SICHBI.

1) “JIroan ObLIM NOTPSICEHBI 10 TJAYOUHBI TYIIH CYYUBIIUMCS”
-Meradopa cBepxy

a) BbI 4yacTo ynoTpebdisere 3Ty Meragopy (B pa3sroBOPHOM WM MUCHbMEHHOM BUJIE)
6) 3TO MeTadopa 3HaKOMa BaM B IMCbMEHHOM WJIM B pa3rOBOPHOM BUJIE

r) B 00eux BapHaHTax

Jl) HE 3HaKOM C 3TOi MeTadopoit

- Kakue uyBcTBa y Bac npoOyxaaet 3to meradopa? (Hanummre)

-ITox KaKkyI0 KaTerOpHIo BBl MOXKETE HAMMCATh 3Ty MeTa(opy?
(Kyxwns, ciopr, Taneu, BoiiHa, 11000Bb, Apyx0a U T1.)

-UTto BBI MOKETE CKa3aTh Ipo 3Ty Metadopy?
a) OTo cCpaBHEHHE
0) [lymaro, 4To 3Ta CX0KECTh ABISETCS NPUINHON MPEACTABICHUI.

-UToO0BI y Bac CIOXKWINCH TAKKWE YyBCTBA, YTO HA BAC MOBIHUIIO?
a) KyIbTypa, cepa B KOTOPOIi s )KUBY
0) 3HaHMS, KOTOPOE Jajia LIKoJa

2) “IloBcroay cTOSIJI KpOMelIHbIN ax”’

-Mertadopa cBepxy

a) BbI 4yacTo ynoTpebdisere 3Ty Meradopy (B pa3sroBOPHOM WIM MUCHbMEHHOM BUJIE)
6) 3TO MeTadopa 3HaKOMa BaM B IMCbMEHHOM WJIM B pa3rOBOPHOM BUJIE

) B 00eux BapHaHTax

Jl) He 3HAKOM C 3TOi MeTadopoit

- Kakue gyBcTBa y Bac mpoOyxmnaet 3to meradopa? (Hammmmre)

-ITox kakyr KaTeropuio Bbl MOKETE HAIMKUCAThL 3Ty MeTadopy?
(KyxHs, ciopT, TaHel, BoitHa, JIFO00Bb, Apyx0a u TI.)



-UTto BBI MOKETE CKa3aTh Ipo 3Ty Metadopy?
a) OTo cCpaBHEHHE
0) [lymaro, 4To 3Ta CX0KECTh ABISETCS MPUINHON MPEACTABICHUI.

-UTtoO0BI y Bac CIOXKWINCH TAKKWE YyBCTBA, YTO HA BAC MOBIHUIIO?
a) KyJIbTypa, cepa B KOTOPOH S KUBY
0) 3HaHMA, KOTOPOE Jajia LIKoJa

3) “BamuHrToH-310 Kacca CoennneHHbIx ltatoB Amepuku. [lenTaron-aTo
BOEHHas1 MalIuHa.”

-Metadopa cBepxy

a) BbI 4yacTo ynoTpebdisere 3Ty Meragopy (B pa3sroBOPHOM WM MUCHBMEHHOM BUJIE)

6) 3TO MeTadopa 3HaKOMa BaM B IMCbMEHHOM WJIM B pa3rOBOPHOM BUJIE

r) B 00eHx BapHaHTax

Jl) HE 3HaKOM C 3TOi MeTadopoit

- Kakue gyBcTBa y Bac mpoOyxnaet 3o Meradopa? (Hammmmre)
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-ITox KaKkyI0 KaTerOpHIO BBl MOXKETE HAMMCATh 3Ty MeTa(opy?
(Kyxwns, ciopr, Taneu, BoiiHa, 11000Bb, Apyx0a U T1.)

-UTto BBI MOKETE CKa3aTh Npo 3Ty Metadopy?
a) OTo CpaBHEHHE
0) [lymaro, 4To 3Ta CX0KECTh ABISETCS NPUINHON MPEACTABICHUI.

-UT00Bb! y Bac CJIOKUINCH TAKHE YyBCTBA, YTO Ha BAC MOBJIHAIO?
a) KyIbTypa, cepa B KOTOPOIi s JKUBY
0) 3HaHMA, KOTOPOE Jajia IKoJa

4) “Kaxnaplii AMepuKaHell, rie ObI OH HU HAX0MJIUCh, BCA CTPaHA HA rpaHu’’.
-Metadopa cBepxy

a) BBl 4acTo ynotpebmusiere 3Ty Metadopy (B pa3roBOPHOM HMJIM MUCHMEHHOM BHJIE)
0) aTo MeTadopa 3HAKOMa BaM B MMCbMEHHOM WJIM B Pa3rOBOPHOM BHJIE

r) B 00erx BapuaHTax

Jl) HE 3HAKOM C 3TOH MeTadopoit

- Kakue gyBcTBa y Bac mpoOyxnaet 3o Meradopa? (Hammmmre)

-ITox kakyro KaTeropuio Bbl MOKETE HAIMKUCATh 3Ty MeTadopy?
(KyxHs1, ciopT, TaHel, BoitHa, JIFO00Bb, Apyx0a u TII.)

-UTto BBI MOKETE CKa3aTh Npo 3Ty Metadopy?
a) OTo cpaBHEHHE
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0) [lymaro, 9To 3Ta CX0KECTh ABISETCS NPUINHON MPEACTABICHUI.

-UTtoO0BI y Bac CIOXKWINCH TAKKE YyBCTBA, YTO HA BAC MOBJIHUIIO?
a) KyJIbTypa, cepa B KOTOPOH S JKUBY
0) 3HaHMA, KOTOPOE Jajia IIKoJa

5) “Bcem HaM mpocTO OCTAETCH CHAETH U J€PKATCH, M He, JaTh CHOBA HUKOMY
HACTYNIMThb Ha Hac”.

-Metadopa cBepxy

a) BbI 4yacTo ynoTpebdisere 3Ty Meragopy (B pa3sroBOPHOM WM MUCHbMEHHOM BUJIE)

6) 3TO MeTadopa 3HaKOMa BaM B IMCbMEHHOM WJIM B pa3rOBOPHOM BUJIE

r) B 00eux BapHaHTax

Jl) HE 3HaKOM C 3TOi MeTadopoit

- Kakue uyBcTBa y Bac npoOyxaaet 3to meradopa? (Hanummre)

-ITox KaKkyI0 KaTerOpHrIoO BBl MOXKETE HAMUCATh 3Ty MeTa(opy?
(Kyxwns, ciopr, Taneu, BoiiHa, 11000Bb, Apyx0a U T1.)

-UTto BBI MOKETE CKa3aTh Ipo 3Ty Metadopy?
a) OTo cCpaBHEHHE
0) [lymaro, 4To 3Ta CX0XKECTh ABISETCS NPUINHON MPEACTABICHUI.

-UToO0BI y Bac CIOXKWINCH TAKKWE YyBCTBA, YTO HA BAC MOBIHUIIO?
a) KyIbTypa, cepa B KOTOPOIi s )KUBY
0) 3HaHMA, KOTOPOE Jajia IIKoJa

6) “I'ocnionu, Mo€ cepaue co BceMU ¢ 3ITUMM JHJbMU, IOBEPh MHE”,
-Metadopa cBepxy

a) BbI 4yacTo ynoTpebdisere 3Ty Meragopy (B pa3sroBOPHOM WIM MUCHBMEHHOM BUJIE)
6) 3TO MeTadopa 3HaKOMa BaM B IMCbMEHHOM WJIM B pa3rOBOPHOM BUJIE

r) B 00eux BapHaHTax

Jl) HE 3HaKOM C 3TOi MeTadopoit

- Kakue gyBcTBa y Bac mpoOyxmaet 3o meradopa? (Hammmmre)

-ITox KaKkyI0 KaTerOpurIo BBl MOXKETE HAMMCATh 3Ty MeTadopy?
(Kyxwns, copr, Taneu, BoiiHa, 11000Bb, ApYyx0a U T1.)

-UTto BBI MOKETE CKa3aTh Npo 3Ty Metadopy?
a) OTO CpaBHEHHE
0) [lymaro, 9To 3Ta CX0XKECTh ABISETCS NPUINHON MPEACTABICHUI.
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-UToO0BI y Bac CIOXKWINCH TAKKWE YyBCTBA, YTO HA BAC MOBJIHUIIO?
a) KyJIbTypa, cepa B KOTOPOH S )KUBY
0) 3HaHMA, KOTOPOE Jajia IIKoJIa
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APPENDIX 4

Original colomn from “Sabah” Newspaper 13/09/2001

Metaphors are underlined

Washingtonlilar 11 Eyliil sabahinida korkung patlama sesiyle irlikdi.
Pentagon'a ucak diismiistii... Amerika'nin esi benzeri bulunmayan muhtegsem binasi

alev alev yaniyordu. Olup biteni anlamak icin televizyona "saldirdim." Manzara

korkungtu; 29 yasindaki Elissa Brainard, "Cildirtyorum zannettim. Basimin
tizerinden biiyiik bir ugultuyla gecen ucak Diinya Ticaret Merkezi'ni deldi gegti" diye
konusuyor, bir yandan da hiingiir hiingiir agliyordu. Pentagon'dan 6énce, New York'un

o essiz direkleri yikilmisti.

Sabah 8.48'de Amerikan Airlines'a ait bir ugagin Diinya Ticaret Merkezi'ne
saplanmasinin iizerinden tam 18 dakika gectikten sonra ikinci bir ugak saldirisi,

televizyon ekranlarinda tiim diinyanin gozleri oniinde meydana geldi. Tlkinin hemen

ardindan gelen bu saldir1 da Boston'dan kacirilan Amerikan havayollar1 ugaginin

olimciil bir kamikaze saldirisiyla binaya saplanmasiyla gergeklesti.

Dehset saatlerini dakika dakika izledim... Yasananlar ve giin boyu
gordiiklerim en basarili korku ve bilimkurgu filmlerinden ¢ok daha iirkiitiiciiydii.

Ciinkii biitiin _bunlar tiim ciplakhigiyla gercekti. Oliimiin yeraltindan gelisini

diisiinmek kolay ama havadan gelecegini diisiinmek cok zor... Korkung olan c¢aresiz

insanlarin 6liime gidisine tanik olmak...

Dehset anindaki insan manzaralarin1 anlatmak icin, kelimeler ve ciimleler
yetersiz, kliseler ve goriintiiler yorgun. Ancak giin boyu duydugum c¢igliklar
anlatabilir bu sabah New York sokaklarindaki dehset goriintiisiinii. Ikinci binaya
ucagin carpmasinin ardindan Diinya Ticaret Merkezinin oldugu bolgeden kacis

basladi. New Yorklular her zamanki kendinden emin, hatta kaba hallerinden aninda

s1yrilip kuzu postuna biiriinmiislerdi.

SAVAS SUZAL
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Tiirk okuyucular, bu anlari, ¢ok iyi bilirler. Panik, kosusturma, bitmeyen
gayretler, kendini feda eden cesur insanlar... New York sanki Golciik! Kiyamet

giiniiniin ardindan, New York sokaklar1 biiyiik deprem sonrasi Istanbul, izmit ve

Golciik'tt ammmsatiyor... Tek fark, polis ve yardim ekiplerinin ilk andan itibaren

bolgeye girebilmis olmasi. Ama felaket ne polis, ne kurtarma ekibi dinliyor. New
York'un goriintiisiine bakilirsa, saldirinin boyutlart insani tirkiitityor. En donaniml

ekipler ve en gelismis buldozerler bile yetersiz kaliyor sanki.

ASLI AYDINTASBAS
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APPENDIX 5

A colomn from “Sabah” Newspaper translated into English 13/09/2001
Metaphors are underlined

The citizens of Washington inflamed with terrible noise of explosion in the
morning of 11 September. Plane was fallen down in the Pentagon... Unique splendid

building of America was burning. In order to understand what happened I attacked

the TV. The view was terrible. 29 years old Elissa Brainard said, “I thought that I
was going mad... The plane which was flying with the great hum over my head
pierced through World Trade Center” from one side she was sobbing. Before

Pentagon, New York’s unpaired columns collapsed.

In the morning of 08:48 American Airlines’ plane was fixed to World Trade

Center, exactly 18 minutes left second plane attack was happened on the television

screens in front of eyes of whole world. After the first, in this attack stolen from

Boston American Airlines’ plane’s fatal attack came true by fixing the plane to the

building.

I watched these terrible hours minutes by minutes... These events and my
seeing during the day were more scared than the most successful horror and science

fiction films. Because all of this with whole nakedness were reality. It is easy to

think that the death comes from under land but it is difficult to think that it comes

from the air... Tremendous is being witness with death of helpless people.

In order to understand people’s view in horror instant, the words and
sentences are not enough, cliché and phantom are tiered. But the cries heard during
the day can explain horror happened in the streets of New York this morning. After
the impact of the plane to second building there was escape started from the area of

World Trade Center. As always New York citizens sure in themselves, moreover in a

moment they get shut of rude attitude and wrap in lamb skin.

SAVAS SUZAL
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Turkish readers know these moments very well. Panic, run hither and yon,
never-ending zeal, sacrifice them selves brave people... New York like Golciik! After
the Doomsday, New York streets recall Stambul, Izmit and Golciik after a big
earthquake. The only difference, police and help teams could enter to the place at the

first moments. But disaster listen neither police nor savior teams. If we look at New

York’s view, attack dimensions scare people. As if the best rigging teams and the

most developed bulldozers are not enough.

ASLI AYDINTASBAS
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APPENDIX 6

The questionnaire for Turkish Students in English

Dear pupils,

The aim of this research is to find out whether metaphors are cultural-specific
and the types of reading strategies students use while reading. I would like to check
whether there is correspondence between the meanings assigned by two languages.
Metaphor is presented in written language back to the earliest surviving writing.
Metaphors are symbols that are the way of calling. Because of metaphors are the way
of calling they are more quick understandable than words of emotional density. If we
explain one concept with other by using comparison it means that we use metaphors.
Actually the similarity of these two concepts can be a little, but to know one of them
help us to understand better the other one. The word metaphor derived from
metaherein in Greece which mean “transfer”. (Oxford English Dictionary, 1996).
Because of this deceptive etymology, metaphors for different people express

different meaning.

Madina Shamilova

Before unbelievable terrorist attack in New York, World Trade Center’s twin
towers considered uncollapseble. But after the strike of huge planes in the result of
fire they collapsed. In order to understand what happened thousands of people
attacked the TV. From one side Management of USA tried to escape people under
collapsed buildings in yesterday’s attack, in the other side they try to find
perpetrators of attack but disaster listen neither management nor savior teams. USA’s
unpaired columns collapsed, all of this with whole nakedness was reality. For a long
time small snapshot will not come out from memories, it stamped American crisis.
That attack is not only against to USA, but also against to civilization, to all countries

which believe in democracy. “This war will drive long time but we will not make
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mistake, we will certainly win. After the Doomsday, we will not give permission to
terrorist to change our life. We will spend what is needed.” After the attack on the
television screens in front of eyes of whole world no one can guess of the number of
dead and injured under the ruins. From the entire world help proposals come to
safety works. Some sources, asserts that they determined identities of considered five
Arabs who arrange attack, after the attack in a moment they get shut of rude attitude

and wrap in lamb skin.

1) In order to understand what happened thousands of people attacked the
TV.
- Metaphor at the top

a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version

d) do not know this metaphor

- What kinds of feeling do you feel when you read or hear that metaphor? (Write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison
b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me
b) education in school

2) ...in the other side they try to find perpetrators of attack but disaster
listen neither management nor savior teams.
- Metaphor at the top

a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
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¢) in both version
d) do not know this metaphor

- What kinds of feeling do you feel when you read or hear that metaphor? (Write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison
b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me
b) education in school

3) USA’s unpaired columns collapsed...
- Metaphor at the top

a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version

d) do not know this metaphor

- What kinds of feeling do you feel when you read or hear that metaphor? (Write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison
b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me
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b) education in school

4) ...of this with whole nakedness was reality.
- Metaphor at the top

a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version

d) do not know this metaphor

- What kinds of feeling do you feel when you read or hear that metaphor? (Write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison
b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me
b) education in school

5) After the Doomsday, we will not give permission to terrorist to change our
life.
- Metaphor at the top

a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version

d) do not know this metaphor

- What kinds of feeling do you feel when you read or hear that metaphor? (Write it)
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-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison
b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me
b) education in school

6) After the attack on the television screens in front of eyes of whole world
no one can guess of the number of dead and injured under the ruins.
- Metaphor at the top

a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version

d) do not know this metaphor

- What kinds of feeling do you feel when you read or hear that metaphor? (Write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison
b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?
a) culture, people around me

b) education in school

7) ...after the attack in a moment they get shut of rude attitude and wrap in

lamb skin.
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- Metaphor at the top

a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢) in both version

d) do not know this metaphor

- What kinds of feeling do you feel when you read or hear that metaphor? (Write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison
b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me
b) education in school
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APPENDIX 7

The questionnaire for Turkish Students

Degerli 6grenciler,

Bu aragtirmanin amaci metaforlarin gercekten sosyo-kiiltiirel olduklarini ve
okuma sirasinda 6grencilerin kullandiklar1 okuma strateji sekilleri bulmak. Iki dil ile
ifade edilen anlamlar arasindaki iliskiyi gostermek isterdim. Metaforlar semboldiir
yani c¢agristiricidir. Metaforlar cagristirict olduklart i¢in duygusal yogunlugu olan
kelimelerden daha cabuk anlasilirlar. Bir kavrami baska bir kavrama benzeterek
anlatirsak metafor kullaniyoruz demektir. Aslinda o iki kavramin birbirine benzerligi
pek az olabilir, ama birini ¢ok iyi tanmyor olmak bize ikincisini daha iyi anlama
olanagim saglar. Metafor kelimesi Grekge’de “transfer” anlamina gelen metaherein
kelimesinden tiiremistir. (Oxford English Dictionary, 1996). Bu aldatici etimolojiden
dolay1 metafor, farkli insanlar i¢in farkli anlamlar ifade etmistir.

Madina Shamilova

New York'ta gerceklestirilen inanilmaz terdrist saldirisindan once Diinya
Ticaret Merkezi'nin ikiz kulelerinin yikilabilecegi inanilmazdi. Fakat dev ugaklarin
carpmasinin ardindan ¢ikan yangin sonucu yikildi. Olup biteni anlamak icin binlerce
insan televizyonlara saldirdilar. ABD yonetimi bir yandan diinkii saldirilarda ¢oken
binalarin altinda kalanlar1 kurtarmaya, bir yandan da saldirty1 yapanlart bulmaya
calistyor ama felaket ne yonetimi, ne kurtarma ekibi dinliyor. ABD’nin essiz
direkleri yikilmisti, biitiin bunlar tiim ¢iplakligiyla gergekti. Yillar boyu akillardan
cikmayacak ufak enstantaneler, Amerika'daki krize damgasini vurdu. Yapilan
saldirinin, yalmizca ABD'ye yonelik olmadigimi, medeniyete karsi, demokrasiye
inanan biitiin iilkelere kars1 oldugunu soyleniyor. “Bu savas uzun siirecek ama hata
yapmayaca8iz kesinlikle kazanacagiz. Kiyamet giinliniin ardindan, terdristlerin
hayatimizi degistirmesine izin vermeyecegiz. Ne gerekiyorsa harcayacagiz.”

Televizyon ekranlarinda tiim diinyanin gozleri Oniinde meydana gelen saldiridan
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sonra enkaz altinda Oli ve yarali sayist konusunda ise, kimse bir tahminde
bulunamiyor. Tiim diinyadan kurtarma caligmalarina yardim teklifleri geliyor. Bazi
kaynaklar, saldirtyr diizenledigi diisiiniilen bes Arap asilli kisinin kimliginin
belirlendigini iddia ediyor, saldiridan sonra kaba hallerinden aninda siyrilip kuzu

postuna biiriinmiislerdir.

1) Olup biteni anlamak icin binlerce insan televizyonlara saldirdilar.

-Yukaridaki metafor

a) sizin etkin kullanimimizda (konusurken veya yazarken kullanilan) olan bir metafor
mudur?

b) bu metafor size konusurken yada yazil olarak tamidik gelen bir metafor mudur?

¢) her ikiside

d) bu metaforu kullanmiyorum

-Yukaridaki metaforu duydugunuzda yada okudugunuzda sizde uyandirdigi
cagrigsmalar nelerdir? (yaziniz)

-Bu metaforu hangi senaryo i¢ine yerlestirebilirsiniz?

(Mutfak, spor, dans, savas, ask, arkadaglik vs.)

-Yukaridaki metafora karsi tutumunuz nedir?

a) Bunun dogru benzetme oldugunu diisiiniiyorum

b) Bu benzetmenin yanlis c¢agrismalar nedeni ile olumsuzluklara neden oldugunu
diisiiniiyorum

-Bu cagrismalarin olusmasinda asagidakilerden hangisi daha etkili olmustur?

a) Icinde yasadigim kiiltiiriin 6gretileri

b) Okul egitimi

2) ABD yonetimi bir yandan diinkii saldirilarda c¢oken binalarin altinda
kalanlar1 kurtarmaya, bir yandan da saldiriy1 yapanlari bulmaya calisiyor ama

felaket ne yonetimi, ne kurtarma ekibi dinliyor.
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-Yukaridaki metafor

a) sizin etkin kullanimimizda (konusurken veya yazarken kullanilan) olan bir metafor
mudur?

b) bu metafor size konusurken yada yazili olarak tamidik gelen bir metafor mudur?

¢) her ikiside

d) bu metaforu kullanmiyorum

-Yukaridaki metaforu duydugunuzda yada okudugunuzda sizde uyandirdigi
cagrigsmalar nelerdir? (yaziniz)

-Bu metaforu hangi senaryo i¢ine yerlestirebilirsiniz?

(Mutfak, spor, dans, savas, ask, arkadaglik vs.)

-Yukaridaki metafora karsi tutumunuz nedir?

a) Bunun dogru benzetme oldugunu diisiiniiyorum

b) Bu benzetmenin yanlis cagrismalar nedeni ile olumsuzluklara neden oldugunu
diisiiniiyorum

-Bu cagrismalarin olusmasinda asagidakilerden hangisi daha etkili olmustur?

a) Icinde yasadigim kiiltiiriin 6gretileri

b) Okul egitimi

3) ABD’nin essiz direkleri yikilmustu,...
-Yukaridaki metafor

a) sizin etkin kullanimimizda (konusurken veya yazarken kullanilan) olan bir metafor
mudur?

b) bu metafor size konusurken yada yazil olarak tamidik gelen bir metafor mudur?

¢) her ikiside

d) bu metaforu kullanmiyorum

-Yukaridaki metaforu duydugunuzda yada okudugunuzda sizde uyandirdigi
cagrigsmalar nelerdir? (yaziniz)

-Bu metaforu hangi senaryo i¢ine yerlestirebilirsiniz?

(Mutfak, spor, dans, savas, ask, arkadaglik vs.)
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-Yukaridaki metafora karsi tutumunuz nedir?

a) Bunun dogru benzetme oldugunu diisiiniiyorum

b) Bu benzetmenin yanlis cagrismalar nedeni ile olumsuzluklara neden oldugunu
diisiiniiyorum

-Bu cagrismalarin olusmasinda asagidakilerden hangisi daha etkili olmustur?

a) Icinde yasadigim kiiltiiriin 6gretileri

b) Okul egitimi

4) ...biitiin bunlar tiim ciplakhigiyla gercekti.
-Yukaridaki metafor

a) sizin etkin kullanimimizda (konusurken veya yazarken kullanilan) olan bir metafor
mudur?

b) bu metafor size konusurken yada yazili olarak tamidik gelen bir metafor mudur?

¢) her ikiside

d) bu metaforu kullanmiyorum

-Yukaridaki metaforu duydugunuzda yada okudugunuzda sizde uyandirdigi
cagrigsmalar nelerdir? (yaziniz)

-Bu metaforu hangi senaryo i¢ine yerlestirebilirsiniz?

(Mutfak, spor, dans, savas, ask, arkadaglik vs.)

-Yukaridaki metafora kars1 tutumunuz nedir?

a) Bunun dogru benzetme oldugunu diisiiniiyorum

b) Bu benzetmenin yanlis cagrismalar nedeni ile olumsuzluklara neden oldugunu
diisiiniiyorum

-Bu cagrismalarin olusmasinda asagidakilerden hangisi daha etkili olmustur?

a) Icinde yasadigim kiiltiiriin 6gretileri

b) Okul egitimi

5) Kiyamet giiniiniin ardindan, teroristlerin hayatimizi degistirmesine izin

vermeyecegiz.
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-Yukaridaki metafor

a) sizin etkin kullanimimizda (konusurken veya yazarken kullanilan) olan bir metafor
mudur?

b) bu metafor size konusurken yada yazili olarak tamidik gelen bir metafor mudur?

¢) her ikiside

d) bu metaforu kullanmiyorum

-Yukaridaki metaforu duydugunuzda yada okudugunuzda sizde uyandirdigi
cagrigsmalar nelerdir? (yaziniz)

-Bu metaforu hangi senaryo i¢ine yerlestirebilirsiniz?

(Mutfak, spor, dans, savas, ask, arkadaglik vs.)

-Yukaridaki metafora kars1 tutumunuz nedir?

a) Bunun dogru benzetme oldugunu diisiiniiyorum

b) Bu benzetmenin yanlis cagrismalar nedeni ile olumsuzluklara neden oldugunu
diisiiniiyorum

-Bu cagrismalarin olusmasinda asagidakilerden hangisi daha etkili olmustur?

a) Icinde yasadigim kiiltiiriin 6gretileri

b) Okul egitimi

6) Televizyon ekranlarinda tiim diinyanin gozleri oniinde meydana gelen
saldiridan sonra enkaz altinda 6lii ve yarah sayis1 konusunda ise, kimse bir

tahminde bulunamyor.

-Yukaridaki metafor

a) sizin etkin kullanimimizda (konusurken veya yazarken kullanilan) olan bir metafor
mudur?

b) bu metafor size konusurken yada yazili olarak tamidik gelen bir metafor mudur?

¢) her ikiside

d) bu metaforu kullanmiyorum

-Yukaridaki metaforu duydugunuzda yada okudugunuzda sizde uyandirdigi
cagrigsmalar nelerdir? (yaziniz)
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-Bu metaforu hangi senaryo i¢ine yerlestirebilirsiniz?

(Mutfak, spor, dans, savas, ask, arkadaslik vs.)

-Yukaridaki metafora kars1 tutumunuz nedir?

a) Bunun dogru benzetme oldugunu diisiiniiyorum

b) Bu benzetmenin yanlis c¢agrismalar nedeni ile olumsuzluklara neden oldugunu
diisiiniiyorum

-Bu ¢agrismalarin olusmasinda asagidakilerden hangisi daha etkili olmustur?

a) Icinde yasadigim kiiltiiriin 6gretileri

b) Okul egitimi

7) Baz1 kaynaklar, saldiriy1 diizenledigi diisiinillen bes Arap asilh Kisinin
kimliginin belirlendigini iddia ediyor, saldiridan sonra kaba hallerinden aninda
siyrilip kuzu postuna biiriinmiislerdir.

-Yukaridaki metafor

a) sizin etkin kullanimimizda (konusurken veya yazarken kullanilan) olan bir metafor
mudur?

b) bu metafor size konusurken yada yazil olarak tamidik gelen bir metafor mudur?

¢) her ikiside

d) bu metaforu kullanmiyorum

-Yukaridaki metaforu duydugunuzda yada okudugunuzda sizde uyandirdigi
cagrigsmalar nelerdir? (yaziniz)

-Bu metaforu hangi senaryo i¢ine yerlestirebilirsiniz?

(Mutfak, spor, dans, savas, ask, arkadaglik vs.)

-Yukaridaki metafora karsi tutumunuz nedir?

a) Bunun dogru benzetme oldugunu diisiiniiyorum

b) Bu benzetmenin yanlis cagrismalar nedeni ile olumsuzluklara neden oldugunu

diisiiniiyorum
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-Bu cagrismalarin olusmasinda asagidakilerden hangisi daha etkili olmustur?
a) Icinde yasadigim kiiltiiriin 6gretileri

b) Okul egitimi
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APPENDIX 8

Original column from “Daily News” newspaper 14/09/2001
Metaphors are underlined

"Today, our fellow citizens, our way of life, our very freedom came under
attack in a series of deliberate and deadly terrorist acts. The victims were in airplanes, or
in their offices; secretaries, businessmen and women, military and federal workers;
moms and dads, friends and neighbors. Thousands of lives were suddenly ended by evil,
despicable acts of terror. The pictures of airplanes flying into buildings, fires burning,
and huge structures collapsing have filled us with disbelief, terrible sadness, and a quiet,
unyielding anger. These acts of mass murder were intended to frighten our nation into

chaos and retreat. But they have failed; our country is strong. Terrorist attacks can shake

the foundations of our biggest buildings, but they cannot touch the foundation of

America. These acts shattered steel, but they cannot dent the steel of American resolve.

Today, our nation saw evil, the very worst of human nature. And we responded with the
best of America - with the daring of our rescue workers with the caring for strangers and
neighbors who came to give blood and help in any way they could. I've directed the full
resources of our intelligence and law enforcement communities to find those responsible

and to bring them to justice. America was targeted for attack because we're the brightest

beacon for freedom and opportunity in the world. And no one will keep that light from

shining. I thank the many world leaders who have called to offer their condolences and
assistance. America and our friends and allies join with all those who want peace and
security in the world, and we stand together to win the war against terrorism. Tonight, I
ask for your prayers for all those who grieve, for the children whose worlds have been
shattered, for all whose sense of safety and security has been threatened. And I pray they
will be comforted by a power greater than any of us, spoken through the ages in Psalm
23: "Even though I walk through the valley of the shadow of death, I fear no evil, for

you are with me." This is a day when all Americans from every walk of life unite in our

resolve for justice and peace. America has stood down enemies before and we will do so

this time. None of us will ever forget this day. Yet, we go forward to defend freedom

and all that is good and just in our world."
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APPENDIX 9

The questionnare prepared for Turkish and Kazakhstan students

Dear Pupils,

The aim of this research is to find out whether metaphors are cultural-specific
and the types of reading strategies students use while reading. I would like to check
whether there is correspondence between the meanings assigned by two languages.
Metaphor is presented in written language back to the earliest surviving writing. The
more common meaning of metaphor is a figure of speech that is used to pain one
concept with the attributes normally associated with another. Also metaphor it is a
comparison between two unlike things with the intent of giving added meaning to one
of them. Metaphors which were used in that research were taken from real column

text from newspaper.

Thank you for participation.

Madina Shamilova

You will learn from newspaper about this day, you will watch from the TV
and listen from the radio about what happed in this day... This day will be the great
noise. Terrorist attacks can shake the foundations of our biggest buildings, but they
cannot touch the foundation of America. In a world, we also sometimes see and
Gone through so much death, we again can feel what is to loose near to us people,
and which words we need to chose in order to save people’s heart. These acts
shattered steel, but they cannot dent the steel of American resolve. During the day
thousand of people go to the north, most of them were in gauze bandages. This great
resettlement of people can be explained, that people struggled with death and want to
leave the place of tragic as soon as possible. Most of the people argue that America
was targeted for attack because we're the brightest beacon for freedom and
opportunity in the world. But no one will keep that light from shining. We can call

this not a fight against the state, and fight of the unknown opponent against people
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and the world order. This is a day when all Americans from every walk of life unite
in our resolve for justice and peace. During these hours the world anonymous
terrorists really corrected. To wage war with the unknown opponent it is impossible,
and from it the shock only goes deep. America has stood down enemies before and

we will do so this time. Experts believe, to defend a terror act had been impossible.

1) “Terrorist attacks can shake the foundations of our biggest buildings, but they
cannot touch the foundation of America”.

-Metaphor at the top
a)you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢)in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school

2) “These acts shattered steel, but they cannot dent the steel of American
resolve”.

-Metaphor at the top
a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢)in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school
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3) “America was targeted for attack because we're the brightest beacon for
freedom and opportunity in the world”.

-Metaphor at the top
a)you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢)in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school

4) “And no one will keep that light from shining”.

-Metaphor at the top
a)you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢)in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school

5)“This is a day when all Americans from every walk of life unite in our resolve
for justice and peace”.

-Metaphor at the top
a) you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢)in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)
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-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea
-What influence on you in order to have that kind of feelings?
a) culture, people around me

b) education in school

6)““America has stood down enemies before and we will do so this time”.

-Metaphor at the top
a)you often use that metaphor (in written or spoken languages)
b) this metaphor familiar to you in written or spoken languages
¢)in both version
d) do not know this metaphor
-What kind of feelings do you feel when you read or hear that metaphor? (write it)

-To which category you can add this metaphor? (kitchen, sport, dance, war, love,
friendship)

-What can you say about that metaphor?

a) this is comparison

b) think that this similarity is a reason of incorrect idea

-What influence on you in order to have that kind of feelings?

a) culture, people around me

b) education in school
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APPENDIX 10

Questionnaire

1) With which aspect do you think metaphor work? Indicate the importance by

numbering (1 of the must frequent use)

...) 1. Customs
...) 2. Beliefs

(
(.
(...
(....) 4. Religion

.) 3. Nationality

2) In which passages are metaphors used more? Write numbers according to the

3)
4)
5)
6)
7)
8)
9)

e e T e e e T

importance.

...) 1. Daily speech

...) 2. Literary texts
...) 3. Letter

...) 4. Open discussion
...) 5. Chat on internet
...) 6. Column

...) 7. News headlines

Do you think that metaphors explain ideas easily? (Yes) (No) (Rarely)

Do you translate each word in metaphors?

Do you read text with metaphors fast?

Do you have difficulties in understanding metaphors?

Do you think that in written language there are a lot of useful metaphors?

Do you think that with metaphor we can differentiate one culture from another?
Can you learn new metaphors from the written text and then use it in your

spoken or written language?

10) Do you use metaphors in your spoken language in order to compare something?

11) Do you use metaphors often in written language?

12) Can you easily understand a person with a different cultural background when

she/he talks to you?
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13) Do you think that author can freely express his/her emotions in text by using
metaphors?

14)Do you agree with the thought “We actually understand the world with
metaphors and do not just write or speak with them.”

15) Do you agree with the idea that metaphor involves not only language, but also

social-cultural structure and neural and bodily activity?
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Questionnaire in Russian Language for Kazakhstan Students

1) C xakum acniekToMm pabotaet Metadopa? Hanumure Homepa 1Mo Mepe BaKHOCTH.

(....) a. OGbruait

(....) 6. Muenue

(....) B. HarquoHanbHOCTH
(..

..) . Penmurus

2) B kakwmx Tekcrax OoibIe Bcero Bcrpedarorcs Metadopsl? Hammmmre HOMepa 1mo

3)

4)

5)

6)

7)

8)

9)

10) B nmucsmMenHHo# peun ecTh 6osiee U MeHee UCIIONIb3yeMbIe

Mepe BaKHOCTH.
(....) a. PasroBopHas peub
(....) 6. JIutepaTypHbIil TEKCT
(....) B. [Iucema

(....) r. dIuckyccun

(....) n. Yar B UnTepuete

(....) e. CtomOubI u3 razet

(....) k. Ha3Banue TeKCTOB B razerax

Cumnraere a1 BbI, 9YTO METaQOPbI, OOBACHSIIOT UIEH
ObicTpee u aerde?

IIepeBoauTe 1M BBI Ka)KI0€ CIOBO B IPOYUTAHHON

BaMu MeTtagope?

Yuraere 1 BB TEKCTHI ¢ MeTadopamu OBICTPO?
HcnpIThIBaeTE 1M BB TPYIHOCTH B IIOHUMaHHE MeTadop?
CunrtaeTe a9 BbI, 4YTO aBTOP MOKET CBOOOIHO BBIpAKaTh
CBOM YyBCTBA, HCIIOJIB3YsI METa(OPHI B CBOMX TEKCTaX?
CMoskeTe 1M Bbl ITOHATh HE3HAKOMYIO BaM MeTa(opy U3 T
1 WCITOJIB30BaTh €€ B Balllell MUCEMEHHOMN WIH
pasroBopHo# peun?

MoskeTe 11 Bbl IOHSTH CMBICII TOI'O WJIM HHOTO TEKCTA,

ecJIu laxe He noiimere Metadopy B HEM?

JIA HET HEBCETJIA
JIA HET HEBCETJA
JIA HET HEBCETJIA

JA HET HEBCETIA

JA HET HEBCETJA

CKCTa

JIA HET HEBCEIJIA

JIA HET HEBCEIJA
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MeTadophl. A HET HEBCETJA
11) MeTtadopsl TOMOTalOT HaM TOHSThH KyIbTypy U o0mmectBo.JJA HET HEBCEIJA
12) Cornacusl 1 BeI ¢ ¢pazoii “Mbl HOHUMaEM 3TOT MUP
MeTadopamu, a He TOJIBKO MUIIEM U TOBOPUM UMH . JA HET HEBCEI'JA
13) CormacHsl 1 BBI ¢ Uieel, 4To MeTadophl BKIIOYAIO B ceOst
HE TOJIBKO SI3bIK, a TAKXKe O0IIEeCTBEHHO-KYJIBTYPHYIO
CTPYKTYpPY MBICIICHHBIEC U (PU3HUYECKUE YIIPAKHEHHS? JA HET HEBCEI'JJA
14) Ucnonp3yete 11 BbI MeTaOpBI B CBOEH peun, 4To ObI
CpPaBHUTH YTO-TH00? JA HET HEBCEI'TA
15) Bol Gounbiire uctionbzyere Mmeradopbl B MACEMEHHOM

WM pa3roBOPHOI pedn? JA HET HEBCEI'JTA
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APPENDIX 12

Questionnaire in Turkish Language for Turkish Students

1) Hangi konuda daha ¢cok metafor kullanmilmaktadir? Agirliklara gore
numaralandiriniz.

(....) a. Gelenek-gorenek

(....) b. Goriig

(....) c. Milliyet

(....)d. Din

2) Hangi metinlerde en c¢ok metafor bulunmaktadir? Agirliklara gore
numaralandiriniz

(....) a. Giinliik konusma

(....) b Edebiyet metni

(...)cYazn

(....) d Acik tartisma

(....) e Internet chati

(....) f Gazetedeki kose yazilar

(....) g.Gazetelerdeki metin basliklar

3) Okudugunuz metafordaki her kelimeyi terciime ediyor musunuz?Evet Hayir Bazen
4) Metafor metinlerini ¢cabuk okuyabiliyor musunuz? Evet Hayir Bazen
5) Metaforlar1 anlamakta giicliik ¢cekiyor musunuz? Evet Hayir Bazen

6) Yazarlarin metaforlar1 kullanarak yazdiklari metinlerde kendi
duygularini rahatca ifade edebildiklerini diisiiniiyor musunuz? |Evet Hayir Bazen
7) Yazidaki yeni metaforu anlayabilir hatta yazi ve
konusmanizda kullanabilir misiniz? Evet Hayir Bazen
8) Yazili konusmalarda daha ¢cok metafor bulunmaktadir Evet Hayir Bazen
9) Metaforlar bize kiiltiirii ve toplumu anlamakta yardimci1
olmaktadir. Evet Hayir Bazen
10) “Metaforlar1 yazarak ve konusarak kullandigimizdan &te bu
diinyay1 metaforlar araciligiyla algilamaktayiz” deyimiyle

hemfikir misiniz? Evet Hayir Bazen

11) “Metaforlar kendi biinyesinde sadece dili degil bunun yaninda




sosyo-kiiltiirel yapiyi, zihni ve fiziki alistirmalari
barindirmaktadirlar” fikrini kabul ediyor musunuz?
12) Karsilastirmalarda metaforlar1 kullaniyor musunuz?
13) Metaforlar1 daha ¢ok yazilarimizda mi kullaniyorsunuz?
14) Konustugunuz insani kiiltiirel fakliliklarla kolayca
anlayabilir misiniz?
15) Metafor fikirleri daha cabuk ve kolay ifade ettigini diisiinityor

musunuz?
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Evet Hayir Bazen
Evet Hayir Bazen
Evet Hayir Bazen

Evet Hayir Bazen|

Evet Hayir Bazen




