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OZET

IKIDILLIi OGRENCILERIN USTDIL FARKINDALIKLARININ YABANCI DiL
OLARAK iNGILiZCE OGRENIMI iLE iLiSKiSi

Eda AKGUN OZPOLAT

Yiiksek Lisans Tezi, ingiliz Dili Egitimi Ana Bilim Dah
Damisman: Prof. Dr. Hatice SOFU
Nisan 2019, 97 sayfa

Bu ¢alismada iki dilli ortaokul dgrencilerinin iistdil farkindaliklarinin ingilizce
ogrenimiyle olan iliskisi incelenmektedir. Ustdil farkindaligmin erken cocukluk
donemlerinden itibaren anlama, diisiinme ve c¢esitli dil becerileri gibi bir ¢ok alanda
oldukca etkili oldugu farkli calismalarda ele alinmistir (Bialystok, 2001; Cenoz &
Valencia, 1994; Lasagabaster, 1998). Ozellikle dil Ogrenim siirecleri ve birden fazla dil
o0grenme siireci arasindaki iliski son donemde ¢esitli alanlardan arastirmacilarin dikkatini
cekmistir. Cenoz (2003) birden fazla dil edinimi esnasinda iistdil farkindaliginin
arabulucu bir rol oynadigini belirtmistir. Cummins (1976) {stdil farkindalik ve
becerilerinin 6grencilerde bir esik olusturdugu yoniindeki hipotezini Esik Kurami Teorisi
olarak agiklamis ve bu durumun 6grenme siirecindeki etkilerine deginmistir.

Bu calismada aile i¢inde 6grenilen farkli bir dil ile birlikte Tiirk¢e bilen ikidilli
ogrencilerin ve sadece Tiirkge bilen tek dilli dgrencilerin Ingilizce 6grenimleri ve hem
Tiirkce hem Ingilizce dillerindeki {iist dil farkindaliklar1 karsilastirilmistir. Ustdil
farkindaliklar1 ile Ingilizce 6grenimleri arasindaki iliski her iki gruptan elde edilen
verilere gore analiz edilmistir. iki grup arasinda istatiksel agidan farkliliklar oldugu ve
her iki grup verilerine gére uygulanmis olan testler yoluyla iistdil farkindaliklar ile
yabanci dil edinimleri arasinda yiiksek korelasyon bulundugu sonucuna varilmistir. Son
olarak, iki dilli 6grencilerden secilen bir grupla dil becerileri ve farkindaliklar1 {izerine
gerceklestirilen yar1 yapilandirilmis goriismeler ve degerlendirmeler sonucu yiiksek
basar1 gdsteren dgrencilerin farkindaliklarinin daha belirgin oldugu ortaya konulmustur.

Anahtar Kelimeler: Ustdil farkindalig1, Yabanci dil olarak Ingilizce 6grenimi, Iki dillilik




ABSTRACT

THE CORRELATION OF METALINGUISTIC AWARENESS OF BILINGUAL
STUDENTS WITH LEARNING ENGLISH AS A FOREIGN LANGUAGE

Eda AKGUN OZPOLAT

Master Thesis, Department of English Language Teaching
Supervisor: Prof. Dr. Hatice SOFU
April 2019, 97 pages

It has been aimed to investigate the correlation of metalinguistic awareness of
heritage bilingual students who have different linguistic backgrounds with learning
English as a foreign language. There have been several numbers of studies which have
emphasized the role of metalinguistic awareness in some research areas such as
comprehension, creative thinking, and some linguistic skills; stating that metalinguistic
awareness and skills have been found as developing in early childhood ages. Especially,
first language acquisition and learning more than two languages have been lately
investigated in certain studies (Bialystok, 2001; Cenoz &Valencia 1994; Lasagabaster,
1998). As one of the distinctive studies, Cenoz (2003) have claimed that metalinguistic
awareness has been noted as having the role of mediating factor while learning additional
languages. Furthermore, Cummins (1976) has explained the Threshold Level Hypothesis
as having linguistic awareness and skills can be accepted as a threshold which is needed
to be gained while learning additional languages.

In this present study, the difference between heritage bilingual students and
monolingual students in terms of metalinguistic awareness in both Turkish and English
and learning English as a foreign language have been evaluated. It has been found that
there has been a statistically significant difference between the results of both groups and
a high correlation of metalinguistic awareness with learning a foreign language. Finally,
the opinions of heritage bilingual students on the extreme have been discussed in terms
of linguistic knowledge and awareness with semi-structured interviews. According to
analyses higher metalinguistic awareness has been found related to higher results and
scores in tests.

Key Words: Metalinguistic awareness, EFL learning, Heritage bilingualism
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CHAPTER1I

INTRODUCTION

1.0. Introduction

Bilingualism as a notion of language education has aroused the attention of many
researchers in various regions and fields around the world. The relation between
bilingualism and different concepts has been debated due to its diverse nature that varies
accordingly the contexts that bilingualism exists or emerges. Among different
components of bilingualism, language and its properties have been examined thoroughly
with the intention to identify how it affects the learning process in general terms.
Particularly, the linguistic competence of learners has been found related to cognition and
further learning abilities (Cummins, 1976; Jessner, 2006).

Furthermore, the metalinguistic awareness and its relation with bilingualism and
learning process of other languages have become one of the highlighted issues (Ben-Zeez,
1977; Bialystok, 1986, 1987, 2001; Bild and Swain, 1989; Cenoz, 2003). Metalinguistic
awareness, in a broad sense, has a role in the general language learning process of
children, which already starts in earlier stages of childhood. Besides, it is effective in
many areas such as cognition, creative thinking abilities, and linguistic performance.

The classrooms where bilinguals who speak different heritage languages, are the
places where students learn a third language. The role of language and its components
arouse the attention since the metalinguistic awareness levels of learners can be related
to both the process and outcomes of the learning experience. Thus, the new language
cannot be isolated from the general linguistic performances of learners (Bild & Swain,
1989; Thomas, 1992)

This study aims to focus on whether there is a correlation between metalinguistic
awareness and English as a foreign language success of heritage language speaker
bilinguals. Especially in socially different areas, where learners have a home language

and Turkish is mostly spoken in the school environment.

1.1. Background of the Study



Bilingualism and multilingualism can be described as knowing two or more
languages which can be acquired simultaneously or sequentially. These notions have
become popular with the growing population of bilingual and multilingual communities
and gained importance in language acquisition. Bhatia and Ritchie (2013) state that “the
terms bilingualism and multilingualism have come to be used, respectively, to refer to the
knowledge and use of two languages and the knowledge and use of three or more
languages” (p. xxi). Alongside the growth of number in people who are bilingual or
multilingual, the number of studies and hypothesis dealing with their existence and effects
has greatly increased.

The effect of bilingualism of minority language speakers has been mostly stated
as a lowering factor in language learning settings until the early 1960s (Cummins, 1976).
However, Cummins (1976) states that there have been some theoretical problems with the
studies conducted, focusing on an attempt to construct a frame. Cummins (1976) has
developed a notion called threshold level hypothesis and has explained as following:
“There may be a threshold level of linguistic competence which a bilingual child must
attain both in order to avoid cognitive deficits and allow the potentially beneficial aspects
of becoming bilingual to influence his cognitive functioning” (1978a, p. 3). Afterward,
the relationship between metalinguistic awareness and bilingualism (or multilingualism)
which affects language skills in terms of cognition and third language acquisition has
been started to be discussed among bilingual studies. For instance, Bialystok (2001)
explains the term metalinguistic awareness with its effects on language learning referring
to earlier studies.

Furthermore, Cenoz (2003) focuses on studies dealing with the effect of
bilingualism on cognitive development and third language acquisition, hence it has been
pointed out that metalinguistic awareness can be accepted as a mediator between the
concepts of bilingualism and third-language (L.3) acquisition. In her study, Jessner (2008)
investigates the relationship between metalinguistic awareness and second and/or third
language acquisition with respect to the different models. She concludes that
metalinguistic awareness and knowledge play a significant role in language acquisition.
Several numbers of studies have aroused the interest on metalinguistic studies with the
aim of identification its relationship with cognition and language (Ben-Zeev, 1977;

Hakuta & Diaz, 1985; Herdina & Jessner, 2002; Peal & Lambert, 1962; Jessner, 2006).



In particular, some researchers such as Mesaros (2008) and Ringbom (1987), base
their studies on the acquisition of English, yet it is the most common third language in a
deal number of communities. Moreover, it has been focused on the metalinguistic
awareness with different aspects of language such as reading, writing and/or general skills
of the language (Gelderen & Schoonen & Glopper, 2003; Jorda, 2003; Rauch & Nauman
& Jude, 2011). These studies have found positive, negative and neutral relation between
metalinguistic awareness and other skills in terms of correlation of these skills and

language acquisition.

1.2. Statement of the Problem

Problems may occur in almost every language class that differ regarding the
aspects of the teaching process. Students can be noted as experiencing problems in terms
of communication and language not only in the target language (English) but also in
common source language (Turkish) in the classroom. It has been noted that as both
researcher and a teacher, this study has mainly focused on the problem in terms of
language. There might be different reasons for this problem which requires an analysis
regarding all components of teaching such as effects of family, environment, classroom,
and motivation of learners. In this study, only one of these reasons has been determined
as a theme. The role of the correlation of metalinguistic awareness in Turkish and English
languages of participants has been aimed to be evaluated throughout the study.

First of all, the area in which the schools of this study are located, can be called
as socially different due to the socio-economic backgrounds of families and the area
where they live in as most of them have immigrated from other cities in Turkey. The fact
that students have certain heritage languages which are generally spoken at home by
parents, requires an analysis in terms of the language skills of students. However; it is
possible to focus on several other reasons such as linguistic knowledge and learner
motivation which can affect the language learning performances and problems in
classrooms. In this present study, metalinguistic awareness of learners has been chosen
because rather than the consequences of the language teaching process, it may construct

the roots of the problems which have been experienced in similar contexts.

1.3. Research Questions



In this study, it is aimed to investigate the problems that students have experienced
in terms of communication and comprehension both in source and target languages in
English as Foreign Language (EFL) courses, especially in certain districts where heritage
language speaker bilinguals live in. As a component of language, metalinguistic
awareness, which is above the language itself, has been chosen as a path for identification
of the problem.

Accordingly, this study attempts to answer the following research questions:

1. Is there any difference in terms of Turkish metalinguistic awareness between
Turkish monolinguals and bilinguals who have a heritage language spoken at home?

2. Is there any difference between monolinguals and bilinguals in English
metalinguistic awareness tests?

3. Does metalinguistic awareness in both Turkish and English languages have a
correlation with English as a foreign language success of bilingual students, especially
from different social backgrounds?

4. What are the views of the bilingual students on the extreme regarding their
success/unsuccess in English classes?

The data had been obtained from metalinguistic tests in both Turkish and English
which will be answered by both bilingual and monolingual Secondary School students.
English as a foreign language success of students has been judged according to the end
of the year grades. The results of each group tests’ and English grades have been

evaluated and compared according to groups of students and groups of tests.

1.4. Significance of the Study

There have been a number of studies focusing on metalinguistic awareness and
other components of language in both English and other languages in terms of second and
third language acquisition (Kemp, 2001; Jorda, 2003; Van Gelderen & Schoonen &
Glopper, 2003; Rauch & Nauman & Jude, 2011). Hence the results of these studies reflect
various relations; it is difficult to claim a certain inference about whether levels of
metalinguistic awareness cause advantage or disadvantage for learners. In Turkish
contexts, related research on metalinguistic awareness in Turkish language (Beyret,
2015); metalinguistic awareness and its relationship with some aspects of learning
English skills of university students (Baytar, 2016; Yesilyurt, 2005) have been studied.

However, there has not been any published studies that focus on the relation between



metalinguistic awareness and EFL of heritage language bilingual secondary school
students in Turkey. This study presents a point of view to identify the problems
encountered in EFL classrooms in terms of a language with respect to metalinguistic

awareness levels of students both in Turkish and English.

1.5. Limitations of the Study

In the present study, there are certain limitations that require to be highlighted and
explained. This study has been conducted with students who study in two different
schools in Adana, “80. Y1l Ortaokulu” in Daglioglu province and “Kiligarslan Ortaokulu”
in Yiiregir province, in Adana. However; although socioeconomic status (SES) of
students are similar, they have some certain differences in terms of social and cultural

backgrounds which can be accepted as the limitations of this study.

1.6. Operational Definitions

Monolingualism: In this study, the term monolingualism refers to the speakers
who have one language at home, at school or in other places. Turkish monolinguals are
selected as the participants to identify the specific role of bilingualism exists. (Baker &
Jones, 1998).

Bilingualism: In this study, bilingualism refers to speakers who have more than
one language at home and/or at school. In the literature review chapter, detailed
information will be explained. (Baker & Jones, 1998).

Heritage Bilingualism: It is a type of bilingualism in circumstances where one
of the languages is acquired as a non-dominant language; it is spoken at smaller
communities (only at home), learned from elder relatives of families. Sometimes it is
spoken and understood but not written and read by the members of a certain community.
(Kelleher, 2010).

Metalinguistic Awareness: In this study, metalinguistic awareness of learners
means their competence of language beyond itself. It is basically referred to four different
abilities as follows; phonological, morphological, semantical and syntax knowledge of

learners. (Bialystok, 2001; Cenoz, 2003)



English as a Foreign Language: In this study, this term refers to the competence
of participants who study English as a foreign language subject at their schools. Their

academic success in English is taken into account according to the groups they create.

CHAPTER 11



LITERATURE REVIEW

2.0. A Conceptual Introduction

In this chapter, first of all, a brief definition and different types of bilingualism
have been introduced. Secondly, as mostly referred theories in multilingual studies which
have been dealing with metalinguistic concepts; threshold level and interdependence
hypotheses have been presented. Then the importance of certain aspects of linguistics
related to additional learning has been mentioned as a function of language. Afterward,
metalinguistic awareness has been explained regarding its effects on language learning in
general. In the last part, learning English as a third language process of bilinguals have
been explained focusing mainly on the effects of bilingualism and aspects of

metalinguistic awareness of learners in the existing literature.

2.1. What is Bilingualism?

Bilingualism, in other words, multilingualism, can be described as knowing two
or more languages acquired concurrently or consecutively. While monolingualism
basically refers to knowledge of one certain language, bilingualism is not easy to define.
In an earlier and a general sense, Bloomfield (1933) defines bilingualism as “native-like
control of two languages” (p.56). The notion has become popular with the growing
population of bilingual and multilingual communities and gained importance in language
acquisition and learning. Thereby the world has changed and the understanding of the
language concept has improved; the definition of bilingualism has evolved. While
Bloomfield emphasizes the degree of knowledge of success, the point of view on the
proficiency of languages has been started to be discussed. Hamers and Blanc (1989) try
to determine the bilingualism by considering several factors such as psychological,
cognitive, psycholinguistic, socio-psychological, social, sociological, and social
linguistic, socio-cultural and linguistic factors. Baker and Jones (1998) and Bialystok
(2001) ask questions to figure out how to identify someone as bilingual because there are
various reasons behind the notion. It is not easy to accept ‘native-like control’ ability to

be called as bilingual in the modern world of these days.



Meanwhile, the effort on trying to define bilingualism may have caused
discussions in the academic fields of language learning. However, it seems possible to
accept bilingualism as “an umbrella term” rather than focusing on certain competencies
and performances (Hoff & McCardle, 2006). A wider perspective on bilingualism may
sustain various opportunities to concentrate on dealing with problems such as
communication and comprehension that bilinguals encounter every day.

More recently, Bhatia and Ritchie (2013) state that “the terms bilingualism and
multilingualism have come to be used, respectively, to refer to the knowledge and use of
two languages and the knowledge and use of three or more languages” (p. xxi). Thus, it
is understood that there is not a certain definition but there are some definitions with the
increasing number of bilingual people. Alongside the growth of number in people who
are bilingual or multilingual, the number of studies and hypotheses dealing with their
existence and effects has greatly increased. As it is hard to state a single definition, it is
meaningful to focus on types of bilingualism which propose a more comprehensive

approach on related studies.

2.1.1. Types of Bilingualism

Bilingualism, a single word, is not enough to define the meaning that it carries due
to its various types. The reason behind the types of bilingualism lies in the nature of it,
which causes it to be called with diverse fore-words and adjectives. Baker and Jones
(1998) explain bilingualism types in detail according to the contexts they have emerged.
Furthermore, almost all definitions of the types of bilingualism are stated as follows:

e Achieved [Successive] Bilingualism: The acquisition of bilingualism later than

childhood.

e Additive Bilingualism: A situation where a second language is learnt by an individual
or a group without detracting from the maintenance and development of the first
language.

e Ascribed Bilingualism: The acquisition of bilingualism early in childhood.

e Balanced Bilingualism: Approximately equal competence in two languages.

e Compound Bilingualism: One language is learnt at the same time as another, often in
the same context.

e Diagonal Bilingualism: Situations where a ‘non-standard’ language or a dialect co-
exists with an unrelated ‘standard’ language.

e Horizontal Bilingualism: Situations where two languages have similar or equal status.



e Passive Bilingualism: Being able to understand in a second language without

speaking or writing in that language.

e Primary Bilingualism: Where two languages have learnt naturally.

e Receptive Bilingualism: Understanding and reading a second language without

speaking and or writing in that language.

e Secondary Bilingualism: The second language has been formally learnt.

e Sequential Bilingualism: Bilingualism achieved via learning a second language later

than the first language.

e Simultaneous Bilingualism: Bilingualism achieved via acquiring a first and a second

language concurrently.

e Subtractive Bilingualism: A situation in which a second language is learnt at the

expense of the first language, and gradually replaces the first language (Baker &
Jones, 1998, pp. 698-706).

Furthermore, the relation between family and bilingualism is also another reason
for some sub-categories of bilingualism since the family is one of the places where the
languages have been acquired. The degree and/or existence of bilingualism of children
may be based on the dominance of languages, knowledge and usage of parents at home.
According to Baker and Jones (1998), heritage language can be accepted as an indigenous
language or ancestral language. Furthermore, Kelleher (2010) explains that heritage
language simply refers to language (or languages) other than dominant language in a
given context. If the language has been spoken generally by elder relatives of the
community and young members can either write and read or understand and answer, it is
still accepted as the heritage language. So, it can be referred that when there is a heritage
notion, heritage bilingualism term emerges with the dominant language already exists.
Thus, whether they are dominant or heritage, the levels of both languages can affect the
language properties of people. In these types of situations, bilingualism can also be named
as subtractive bilingualism and/or negative bilingualism.

Moreover, Baker and Jones (1989) defined additive and subtractive types of
bilingualism; these two terms have gained a spectacular place in additional learning
studies. Lambert (1981) also examines these terms and explains that additive bilingualism
occurs when two languages nourish each other according to the results of the positive
effects of bilingualism in studies. Lambert (1981) stated that “in the subtractive case,
one’s degree of bilinguality at any time would likely reflect a stage in the disuse of the

ethnic home language”, thus this situation may have ended with negative results in
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additional learning performances (p. 12). Therefore, the effect of languages on each other
is also another factor that influences the types of bilingualism is observed in a certain
community. The subtractive bilingualism is often seen in environments where there is a
dominant language and a minority language on certain occasions that the latter one is
generally suppressed by the former one.

The concept of what type of bilingualism has been dealt with generally has taken
into consideration during studies conducted, because the effects of each type can be varied
in both quantity and/or quality in language related performances. In this study, the
province where Kurdish is spoken as the heritage language and Turkish is the dominant
language in school and social environments have been determined. As for bilinguals, both
Turkish and their heritage languages are acquired simultaneously, however they are
literate only in Turkish. Moreover, monolinguals have acquired Turkish both at home and
school environment. Regarding the position of Turkish and their home language, the
subtractive bilingualism and heritage bilingualism can be accepted as the types of
bilingualism they have. It has been observed that both languages influence each other in
anegative way, as one of them is generally used in the home environment (Meijers, 1992;

Sanders & Meijers, 1995).

2.1.2. Effects of Bilingualism

There are various studies that deal with the positive and negative effects of
bilingualism in language related issues such as cognition, competence, and production of
language. Until the later period of the 1930s, there has been a tendency dealing with the
language learning performances of bilingual immigrants in terms of English; generally,
these opinions have come to the conclusions such that there may be a negative effect of
bilingualism. However, Leopold (1949) accomplished a study with his own daughter,
rather than labeling effects, bilingualism and its results on linguistic performances of his
daughter were emphasized. Afterward, Peal and Lambert (1962) have conducted a study
in Canada in a more detailed context than earlier studies. They refer that the link between
bilingualism and cognition is positive due to the fact that the existence of two languages
provides bilinguals a more flexible understanding of the world. Their study has become
a milestone for further studies oncoming.

Therefore, with reference to the study of Peal and Lambert (1962) researchers

have started to focus on features in detail. Pointing out the results of the study, Ianco-
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Worall (1972) focused on the semantics and phonetic success of bilinguals over the
unilinguals giving reference to Leopold’s (1949) study. Afterward, Cummins (1976)
focused on the linguistic competence of bilinguals referring to the cognitive superiority
of bilingual participants. Ben-Zeev (1977) also attempted to investigate the effectiveness
of cognitive strategy and development of bilinguals dealing with vocabulary knowledge
of participants. Diaz (1985) mentions cognition and strategies used by bilinguals to
provide a wider perspective in terms of the effects of bilingualism. All these and similar
studies have opened a window to understand the language and language related concepts
of bilinguals. On the base of these claims, both the causes and effects of bilingualism
have been argued due to its fruitful nature, as it may be effective in positive or negative
ways in learning and life experiences of bilingual people.

Primarily, influences of bilingualism on cognitive abilities of language have
aroused the attention in the research areas. More recently, the studies comparing cognitive
abilities of bilingual and monolingual participants have mainly reported that bilinguals
have performed higher scores and results than monolinguals. In such studies, the
conclusion that bilingualism takes advantages of cognitive advantages in conceptual,
creative and analogical language performances has been commonly indicated (Diaz &
Klinger, 1991; Ianco-Worall, 1972). Later on, Cook (1995) mentions that having two
languages can be seen as a sharpening factor in language awareness while discussing the
competence of bilinguals in terms of both languages.

Furthermore, metalinguistic knowledge and ability have been associated with
bilingualism and this relation has been accepted as a positive influence for bilinguals
(Bialystok, 1987; Cenoz, 2003). The metalinguistic abilities are related to controlling the
language processing which helps learners to build better understanding and performance
for bilinguals. Thus, metalinguistic awareness can be seen as a cause of being bilingual
that helps to develop other skills in the language. It is also accepted that being bilingual
may influence metalinguistic awareness of people.

In recent years, there are some researchers who have focused on the relationship
between bilingualism and metalinguistic awareness. For example, Tellier and Roehr-
Brackin (2013) studied how bilinguals develop metalinguistic awareness while learning
Esperanto and French. They found that metalinguistic awareness of children has
improved while they are becoming bilinguals. In Turkey, Beceren (2010) investigated
performances of bilingual and monolingual participants on their metalinguistic

development. There have been found different results that have been obtained from
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different tasks, especially the bilingual student performed higher scores in word
segmentation and symbol substitution tasks of metalinguistic abilities than the
monolingual participant. In the Netherlands, Verhoeven et al. (2012) have also studied
the performances of Turkish and Dutch bilinguals and compared with Dutch
monolinguals, concluding that higher results in L1 have been found to be related to L2
accuracy in certain tasks. On the grounds that the Turkish-Dutch bilinguals have been
accepted as having linguistic impairmants, the effects of bilingualism in that context have
also been discussed. It is understood that the degree of bilingualism and the context of
studies may be effective on the influences of the causes and effects of the problems
bilingualism can be effective in all or in some tasks of metalinguistic awareness and
abilities of language learners (Brohy, 2001; Greissler, 2001; Thomas, 1988).
Additionally, to these types of effects, bilingualism also influences the third
language acquisition and learning in certain aspects. The categorization of its influence
on third language and related studies are surveyed in further chapters with more detailed

explanations.

2.1.3. Advantages and Disadvantages of Bilingualism

Over the time surveys related to influences of bilingualism have evolved from
negative to positive. Thanks to the contexts of research; questions such as where with
whom and when the studies conducted have started to be asked. These types of questions
have played a great role in the identification of the results of studies as portraying the
frame of the bilingualism as advantageous or disadvantageous.

Baker and Jones (1998) explain both the advantages and disadvantages of
bilingualism in detail from a contextual perspective. According to their study, the
advantages can be listed in three groups; social, cultural and cognitive. Bilingual people
in case there are elderly relatives and/or marriage of different language speakers have
taken place, communicate in different languages in the family than other areas. This helps
them to communicate with a wider scope of people both in family or community they
belong to. Other than family relations, traveling across or transnational interactions are
thought to be easier thanks to being bilingual. Gaining language sensitivity and self-
monitoring are accepted as the tools for more useful during having communications.
Cultural advantages of bilingualism culminate more experience, economic advantages

and lifting barriers easily. Due to being bilingual, adopting differences of other cultures
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and trades occurs with relative ease. Moreover, creative thinking and thinking in a more
flexible way are accepted as the cognitive advantages of bilingualism. It is mostly stated
that bilingual people have creative thinking abilities and perform higher results at
problem-solving tasks (Bialystok, 2001).

There is a line between some certain linguistic disadvantages and the problems
which are seen as the disadvantages of bilingualism in particular. Baker and Jones (1998)
state that “delayed speech, personality problems, low self-esteem and concerns about self-
identity” are thought as based on bilingualism without a certain explanation (p. 8).
However, it is suggested that these can be results of failures gained during acquisition and
education of the second language. Even so, there are certain disadvantages which can be
seen as either temporary or permanent. Due to the bicultural environment of bilinguals,
crisis and conflict of identity emerge as a consequence of not being able to adopt two
identities at the same time. Therefore, it can be understood that identity problems may be
one of the reasons for the language problems that bilinguals encounter. The outcomes of
all these conflicts can also be accepted as some of the reasons of subtractive bilingualism.

It can be inferred that both the advantages and disadvantages of bilingualism are
personal and social. It is mainly about how people react against bilingualism they already
have or acquire. In a social and cultural context, the position of language as a minority or
majority language can be effective in creating a perspective on bilingualism. Especially,
for the disadvantageous effects of bilingualism, personal and social reasons seem to be

intervened.

2.2. Bilingualism and Related Theories

The popularity of studies on bilingualism has been continually increased in
accordance with the perspectives of research have varied according to contexts and
communities. Variety of studies may have caused various results, thus, making
generalizations has become harder. However, Cummins (1976, 1979) conducting
research and surveys, pointed out two main hypotheses related to bilingualism and
language learning/acquisition processes. In order to explain the success and failure of
learning, additional learning through the levels of threshold that learners have gained has
been emphasized by Cummins (1976, 1979). In further studies, he has focused more on

linguistic phases of individual learners as developed and related to linguistic
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performances. In the following sections, these main hypotheses; threshold level and

interdependence hypotheses have been explained.

2.2.1 Threshold Level Hypothesis

Regarding the studies related to bilingualism, Cummins (1976) has developed a
notion called threshold level hypothesis and explains as following: “There may be a
threshold level of L2 competence which pupils must attain both in order to avoid
cognitive disadvantages and allow the potentially beneficial aspects of becoming
bilingual to influence their cognitive functioning” (p.23). Threshold levels of learners are
accepted as the reason behind their performances on language related issues. For
bilinguals, it is understood that when a learner has already reached this level, higher
results are expected. On the other hand, it is referred that the failure of language
performances is based on poor levels at the threshold in two or more languages.

In following years, Cummins (1979) reviews and evaluates the methods of studies
on bilingualism grouping them according to both factors taken into consideration and
results obtained from these studies. Subsequently, it is referred that while “positive”
resulted studies are from the areas where both languages are prestigious, “negative”
resulted studies are conducted in areas where L1s are the minority languages and L2s are
the dominant ones (Cummins, 1979). Therefore, it is understood that as it is stated in
earlier studies (Cummins 1976, 1978a), the threshold level competence attainment can
provide higher cognitive development results.

Just after the release of the threshold level hypothesis as a concept, discussions on
the roles of the hypothesis have emerged. Lambert (1981) gives reference to the
hypothesis in terms of explaining the benefits of bilinguality. In a theoretical study, Cenoz
and Genesee (1998) mentions the usefulness of the threshold hypothesis in determining
the different results of language performances of bilinguals. It is explained that higher
degrees of threshold level are related to higher degrees of cognitive abilities. Later on,
Jessner (2006) describes the threshold hypothesis as a critical point for learners to obtain
higher benefits from cognitive and linguistic competences of bilingualism with giving
reference to Cummins.

Lasagabaster (1998) is one of the primary researchers who have tested the
threshold level hypothesis in a multilingual context rather than a second language

environment. It is understood that higher levels of threshold are related to higher
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competences of both first and second languages in the circumstances where a third
language has been learned. In the analysis part of the study, it is concluded that threshold

levels are accelerating in accordance with the numbers of languages involved.

2.2.2. Developmental and Linguistic Interdependence Hypotheses

In addition to threshold hypothesis, Cummins (1979) explains the role of the
Developmental Interdependence Hypothesis in terms of L1 and L2 competence pointing
out that the already gained competence of L1 is related to developing competence of L2.
According to status of L1 as a minority or a dominant language, L1 proficiency of learners
ceases or develops while L2 is being acquired or learned in school environment. Briefly,
Cummins (1979) states that “the hypothesis proposes that there is an interaction between
the language of instruction and the type of competence the child has developed in his L1
prior to school” (p. 223). Thus, the languages in contact have an interaction regarding the
competence in linguistic abilities of each language.

In further studies, Cummins (1991) evaluates the results of studies dealing with
interdependence theory affecting L1 and L2 learning in different circumstances. He
concludes that linguistic interdependence is mainly the common outcome of bilingualism
and multilingualism concepts. It is also understood that L1 competence and performance
is related to L2 of individuals.

Jessner (2006) explains linguistic interdependence hypothesis by depending on
the role of linguistic ability of bilinguals when L1 and L2 (and also other languages) are
involved with interaction. It is inferred that knowledge of linguistic is similar on certain
grounds and accepted as general for both languages. The mutual interaction between
languages creates a new understanding of linguistics. Therefore, these theories and
studies can be seen as a path to a more specific research area; focusing on linguistics as

an aspect in bilingual and trilingual studies.
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2.3. Bilingualism and Linguistic Abilities

Bilingualism researchers turned their path into specific sub-categories rather than
investigating bilingual matters as a whole which has already become inadequate to
identify both causes and effects of bilingualism. Along with the improvements on
language studies in general, the scope of bilingualism has expanded. The language itself
is bound with linguistics; neither monolingualism nor bilingualism excludes linguistics
as a concept. In fact, the rising number of languages involved raises the questions about
linguistic notions. In this chapter, linguistic competence has been explained and the
relation of linguistic awareness and bilingualism has been presented (Cummins, 1976;

Sinclair, 1978).

2.3.1. Linguistic Competence

Having the knowledge of one language is a combined concept that contains
different linguistic and cognitive competences. Languages are generally accepted as
composed of different skills and components such as reading, writing, listening speaking,
pragmatic, grammar and linguistic. As one of them, linguistic competence has been
discussed in certain research areas such as linguistics and psychology regarding the
development of language of human kind. Chomsky (2006) describes the linguistic
competence as an ability to “operate on the data of sense and produce knowledge of
language” (p. 20). In further parts of his book, “linguistic competence,” has been stated
as related to language knowledge, as a tool which “involves a mastery of grammatical
processes” (Chomsky, 2006, p. 27).

The role of linguistic competence which has been tested through grammatical
knowledge of a certain language has been emphasized in some studies. For instance,
Klein (1995), takes Universal Grammar (UG) which has been developed by Chomsky, as
a starting point in her study investigating acquisition of the second and the third language.
UG is located on the base of the study to explain the usage of grammaticality judgement
tests that evaluate learners skills in terms of linguistic and metalinguistic abilities.
Furthermore, Cook (1995) focuses on linguistic competences of language learners and
coins the term “multi competence” in order to refer the ability of having competences of

different languages at the same time (p. 94).
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2.3.2. Linguistic Awareness

According to the types of bilingualism, whether it is a substractive or an additive
bilingualism; factors that affect learners and their performances may have changed the
results of related studies (Meijers, 1992; Thomas, 1988). With an attempt to figure out
inconsistency between earlier studies, Cummins (1976) tries to frame an outline, focusing
on linguistic abilities. He refers that the linguistic competence levels may mediate the
cognition of bilingual children. Linguistic competences of bilinguals differ according to
social, educational and cognitional reasons.

Sinclair (1978) refers to linguistic awareness as both the cause and the effect of
language learning process and claims that it emerges when more than one language
contact with each other. Where bilingualism starts, one’s linguistic awareness plays a role
in the learning process of a language. In her study, Clark (1978) focuses on how children
utilise linguistic awareness while acquiring language. Depending on the surveying earlier
studies, Clark (1978) mentions the development of language in children is related to
linguistic awareness with the revelation of language structure, lexical and morphological
systems as well as the function of it. Additionally, it is stated that there is a link between
language awareness and metacognitive skills of learnes as the participants in the study. It
can be understood that evaluating the linguistic awareness and its meaning can be related
to the role played by linguistics and metacognitive knowledge.

On the other hand, in more recent years, a discussion on the distinction between
language awareness and linguistic awareness has aroused the attention. Whereas these
two concepts are not separated from each other in some studies (Cummins, 1979; lanco-
Worall, 1972), it is also accepted that these are distinctive in a deeper sense. Masny (1997)
discusses the differences between language awareness and linguistic awareness based on

in which order language knowledge and linguistic knowledge have been acquired.

2.3.3. The Cross-Linguistic Influence

Languages are unique entities that have various characteristics that help them to
differ or resemble other ones. As one of them, linguistic features have been debated in
certain language related research areas. Both mother tongue learning and foreign
language(s) learning research include linguistic studies. Especially, in second language
or third (also fourth, fifth ...) language learning cross-linguistic influence has been

discussed (Mesaros, 2008).
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The effect of languages on each other has been studied according to the context
and participants of the research areas. There are some studies focusing on two languages
in contact and in some other studies the existence and relation between three languages
have been debated. In Turkish context, Sofu (2009) investigates language shift and
maintenance of Turkish and Arabic languages through interviews with three generations
in order to identify the way and role of the shift between two languages in contact. From
the other perspective, involving three languages, Mesaros (2008) reports the possible
outcomes and results of learning a third language (English) focusing on the theoretical
background of cross-linguistic influence. In the study, learning English of Spanish
monolinguals and Spanish-Romanian bilinguals who immigrated to Spain has been
outlined in terms of linguistic features of all three languages involved. It is stated that all
three languages are close to each other, however, Romanian and English have more
common linguistic notions which can help bilinguals to learn English more easily than

Spanish monolinguals.

2.4. Metalinguistic Awareness

In recent years, along with the development on the research area on bilingual
issues, a more specific notion has mainly been discussed to investigate the relationship
between multilingualism and linguistics in a more detailed perspective, which is
Metalinguistic Awareness of language learners. Diaz and Klinger (1991) state that the
achievement of researchers enlightened the relationship between bilingualism and
metalinguistic performance of bilingual children with giving reference to earlier studies
of Vygotsky (1962) and Leopold (1949). Briefly Thomas (1992), in her study, attempts
to make a definition of metalinguistic awareness “as an individual's ability to focus
attention on language as an object in and of itself, to reflect upon language, and to evaluate
it” (p. 531).

Metalinguistic as a debated concept is above the language and it is in the base of
language related functions. It is composed of certain elements that help the learners to
talk about language. Chaudron (1983) refers to that language is accepted as an object
regarding metalinguistic awareness after surveying earlier studies on metalinguistic. In
this sense, the language is used with the aim of speaking of language in a deeper sense
such as evaluating, compensating, and performing itself. These are aspects of language

which are gained by learners to perform certain linguistic abilities. Bialystok (1986)
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discusses the concept of metalinguistic awareness as “as a reflection of the growth of two
skill components involved in language process” which are the abilities to analyze and
control the language by using it (p. 498). These two skills of language are related to
metalinguistic abilities thus may lead an outcome of awareness of metalinguistic.

Furthermore, Bialystok (2001) mentions that metalinguistic differ from linguistic
performance by this statement:

Hence, metalinguistic skills separate from linguistic skills by virtue of some
characteristic property or demand, for example, attention to form rather than
meaning; metalinguistic knowledge is identifiable from linguistic knowledge
because of its representational form, for example, it is more explicit; and
metalinguistic tasks are those that assess metalinguistic rather than linguistic
performance, for example, talking about language rather than simply using it
(p-129).
These reasons explain the need of metalinguistic when the matter comes to talk about
language rather than ability to use a language. Thus, the significance of metalinguistic
awareness has been highlighted in terms of capacity of learners to represent their
knowledge.

Moreover, Jessner (2006) evaluates metalinguistic awareness as changing the
attention from language in general to being able to “think abstractly”, objectively and
manipulatively about a language. It is stated that these abilities are performed in a better
way by multilinguals than monolinguals (p.42). Metalinguistic awareness and abilities
are used as the tools to evaluate language performances of monolinguals, bilinguals,

trilinguals and multilinguals in various contexts.

2.4.1. Defining Characteristics and Evaluation of Metalinguistic Awareness

Definition of metalinguistic, as being more than language itself, requires further
explanations on characteristics of language in a more detailed way. In the research area,
different characteristics such as abilities on controlling and thinking about language are
matched with metalinguistic abilities. Furthermore, the identification of characteristics of
metalinguistic awareness is related to figuring out how to evaluate performances of
language learners. Bialystok (1986) referring to earlier studies, focuses on the analysis
and control skills on language which are accepted as the two main features of

metalinguistic achievements. It is also emphasized that to evaluate metalinguistic
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awareness through these abilities is commonly conducted with a set of tasks rather than
one single task.

From a different perspective, there are some sub-categories, which constitute the
features of metalinguistic awareness that are listed differently by various researchers.
Especially, Tunmer et al. (1988) construct a certain categorization of metalinguistic
awareness in a basic perspective. According to them, there are four main elements that
construct metalinguistic awareness as ‘“phonology, word, syntax and pragmatic
awareness” (p. 136). According to Tunmer et al., these components play significant roles
in different metalinguistic abilities of learners. These metalinguistic abilities are listed as
certain roles in some aspects such as competences in spoken language, performance in
mental operations on sentence and context levels.

On the other hand, the evaluation of metalinguistic awareness has been one of hot
debates in the field. There are different tests which are composed and used by various
researchers around the world as listed following. First of all, Pinto et al (cited in Jessner,
2006) have created a certain set of tasks which is grouped according to ages of learners
from early childhood to adulthood. Besides, there are some tests which evaluate the
metalinguistic in terms of grammaticality (Bialystok, 1986; Chaudron, 1983; Klein 1995;
Sorace, 1985; Zobl, 1992). Furthermore, it has been observed that some individual
investigators may have adapted from other studies and prepared various metalinguistic
tests basing on components of language such as phonology, morphology, semantics,
syntax, word formation and translation (Baytar, 2016; Beyret, 2015; Kemp, 2001;
Yesilyurt, 2005).

In Chaudron’s (1983) study, grammaticality judgment has been seen as one of the
methods related to “the elicitation of metalinguistic”, especially considering second
language involved circumstances (pp. 343-344). According to the earlier studies
mentioned which are grouped in terms of the number of language used (L1 and/or L2),
there is a common tendency to evaluate the metalinguistic abilities on focusing the
language performances of learners. These performances are about how learners
comprehend the text, give meaning to examples, identify errors, develop their
performances, and correct sentences and phonemes (Chaudron, 1983). It can be inferred
that testing through grammaticality has been accepted as an appropriate way of evaluation
of metalinguistic skills.

Following the path of grammaticality tests, Zobl (1992) and Klein (1995) uses

different sets of questions in their studies with referring metalinguistic and linguistic
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abilities. Zobl (1992), conducts a cloze test and interviews with the aim of evaluating
grammar formulation ability of learners and their previous linguistic knowledge. In
addition, Klein (1995) investigates learners’ lexical and syntactic learning by applying a
set of grammar tests. In both studies, metalinguistic knowledge and awareness of learners
are evaluated through these tests because the aims of these tests were about abilities of
participants on reflecting language rather than simply proficiencies.

As another issue of evaluation of metalinguistic, the language of metalinguistic
tasks differs according to the contexts of studies. Bialystok (1986) states that the common
language, which is English in her study, of monolinguals and bilinguals “a more
comparable” way has been followed (p. 505). In addition, there are studies (Kemp, 2001;
Klein, 1995; Mégiste, 1984) which use the target languages as the languages of tasks in
order to see the improvement of learners in the second language learning and the third
language learning. Especially, where more than one home language is involved or
illiteracy of minority language is observed, the common and the target languages are

chosen by the researchers (Brohy, 2001; Ringbom, 1987)

2.4.2. Effects of Metalinguistic Awareness

As a fundamental notion, metalinguistic awareness has been investigated in
different research areas related to language along with the emergence of the term.
According to Jessner (2006) linguistics, developmental psycholinguistics and educational
psycholinguistics focus on the concept of metalinguistic and its effect on various
perspectives such as effects on linguistic, cognitive and creative skills of language
learners.

One of the debates on the effect of metalinguistic awareness is also related to
bilingualism. It has been referred that there is a mutual effect between bilingualism and
metalinguistic. Bialystok (1987) explains that bilingualism is effective in developing
metalinguistic skills and metalinguistic helps to obtain more successful bilingualism
performances (p. 154). After that, Galambos and Hakuta (1988) investigate the effects of
metalinguistic in bilingual children educational setting by drawing a frame within the
subject and task features. Different results have been gained and the existence of the
relationship between metalinguistic awareness and bilingualism has been observed in

older children. Similarly, giving reference to this mutual effect, Kemp (2001) also focuses
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on the relation between bilingualism and metalinguistic achievement of different
language learners.

Afterward, Bild and Swain (1989) surveying earlier studies on the effect of
knowing more than one language such as Cummins (1976) and Peal and Lambert (1962),
has emphasized a crucial point which is metalinguistic awareness and its role is explained
as the facilitator of additional language learning (p. 258). Having high levels of
metalinguistic awareness is found to be related to higher degrees of language learning
performances when it comes to learning third or more languages.

In her study, Cook (1995) compares the awareness of metalinguistic of people
having more than one language and having only one language. It can be inferred that
former ones have a different level of awareness than the latter ones. Afterward, Jessner
(1997) explains the difference on metalinguistic awareness of multilingual speakers in
terms of their ability on thinking, translation, communication and metapragmatic skills.
It is understood that metalinguistic awareness, especially, is found to have an important
role in certain aspects regarding language and related skills.

Furthermore, Cenoz (2003) focuses on studies dealing with the effects of
bilingualism on cognitive development and the third language acquisition, there, it is
pointed out that metalinguistic awareness can be accepted as a mediator between the
concepts of bilingualism and third-language (L.3) acquisition. In her study, Jessner (2008)
investigates the relation between metalinguistic awareness and the second and/or the third
language acquisition with respect to the Dynamic System Theory model which briefly
means an existing dynamic relation between languages and learning environments. She
concludes that metalinguistic awareness and knowledge play a significant role in
language acquisition.

After all, it can be referred that the role of metalinguistic awareness in language
learning, especially in a third language, can be accepted as a significant effect. The high
levels of metalinguistic awareness is seen as parallel to the higher degress of the third

language acquisiton.

2.5. The Third Language Learning

All these discussions on bilingualism, linguistics and metalinguistics have relation
with a third language at certain perspectives. The globalization and emergence of

bilingualism, knowledge or acquisition of a third language have become inevitable in
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many parts of the world. The status of English as a third language, and its relations with
bilingualism and metalinguistic awareness are one of the topics in existing research areas
such as linguistic and language teaching.

Generally, investigation of the third language notion has been conducted just after
identification of the condition and relation of other two languages which are already had
been known. Contexts of the studiesmay have also varied according to proficiency of
languages of individuals and age of participants, thanks to differences such as in
immersion programmes or conducted with languages that belongs to different
backgrounds. Especially, whether bilingualism is additive or substractive has been
debated. In additive contexts two of the languages are attained at a higher degree, whereas
in subctractive cases one or both of the languages are influenced negatively because of
social, education or personal reasons.

Additionaly, how home language language is used whether passive or active is also
emphasized as an important factor by some researchers in their studies (Cenoz &
Valencia, 1994; Magiste, 1984). It is also debated that usage of all languages involved
may lead to effective results as positive or negative in the third language learning
environments.

Furthermore, the language proficiency levels of different participants can be seen
as another aspect which defines the limits of trilingualism. In some contexts where
participants are literate in two languages, it is easier to asses their knowledge of former
languages. However, in some studies in which immigrants, socially different comunites
and heritage or home language bilinguals have participated, it is commonly difficult to
assess the knowledge of former language proficiencies of participants. These can be seen

as other significant factors that affects the third language learning or acquisition settings.

2.5.1. English as a Second Language and English as a Third Language

It is widely known that English is one of the most spoken languages, and also one
of the most learned and/or acquired languages around the world. Thanks to globalization
of the world and other reasons related to this notion, the number of people who speak
English has been continually increasing. English as a Foreign Language (EFL) and
English as a Second Language (ESL) are accepted as the same notion by some research

areas. In a general sense, the process of acquiring English as a foreign language happens
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in circumstances where people learn English, as another language different than their
native one(s), in formal and/or informal ways (Baker & Jones, 1998).

As in the example of English, other languages are also learned or acquired by
monolinguals or bilinguals in various contexts. Thus, research areas dealing with
language studies use the term of Second Language Acquisition (SLA) to discuss all
languages involved. On the other hand, as another concept the Third Language
Acquisition (TLA) has been taken into account while dealing with situations where a third
language has been learned or acquired. Consecutively and/or subsequently, there can be
fourth, fifth and so on languages; the term multilingualism is also used in the meaning of
both two and more languages.

In the related research areas, much has been debated about knowing more than
one language until recently. In her book, Jessner (2006) summarizes and states her final
inferences focusing on all perspectives. In general, it is stated that there are two main
approaches about the identification and categorization of TLA. Firstly, TLA is accepted
as a sub-category of SLA which identifies people knowing other language(s) other than
native one as being bilingual. Secondly, TLA is another category which is equal to SLA
because of the fact that it has different aspects such as requires the knowledge of other
languages more than two. Meanwhile, according to Jessner (2006), there is also another
debate on the relation between TLA and multilinguality as significant factors. The Third
Language Acquisition which is also called as trilingualism creates a question on how to
identify fourth and other languages. At this point, it is stated that the discussion between
TLA and SLA starts from a similar point; whether TLA is a branch of multilingualism or
they are different topics as equal to each other which need to be held separately.

Alongside the increasing number of studies related to bilingualism,
multilingualism and their relation with various concepts, as mentioned in previous
chapters, it is understood that being bilingual may differ than being monolingual.
However, a certain agreement has not been found regarding how to call each
phenomenon. It may be rational that rather than naming the concepts, contexts of the
studies conducted can be seen as determinant factors of surveys (Baker &Jones, 1998;

Jessner, 2006)
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2.5.2. The Role of Bilingualism on the Third Language Learning

It has been already mentioned in the previous chapters, the difference between
bilingualism and trilingualism has opened a new direction on related studies. Jessner
(2006) comments on the change of the perspectives of these terms with this statement:

For a long time linguists have treated third language learning as a by-product of

research on second language learning and acquisition. But nowadays it is known

that learning a second language differs in many respects from learning a third

language (p. 13).

Considering these two concepts as separate notions have led some researchers to focus
on the role of bilingualism on third language acquisition and learning. Since it is accepted
that bilingualism has an effect on being trilingual, there are two main groups of
researchers who claim it has influence in a positive or negative way of acquiring a third
language.

There are certain amounts of studies focusing on the revelation of the relationship
between bilingualism and the third language confirmed the superiority of bilinguals on
monolinguals. These studies are from different parts of the world with different contexts.
For example, Ringbom (1987) investigates the learning process of English as a foreign
language at school environment by comparing the results of Finnish and Swedish-Finnish
people in Finland. In the study, the focus has been on the cross-linguistic effect of mother
tongues on English as a second language; hence second language acquisition notion has
been accepted as a general term for all languages acquired even forth or more. Even
though the bilinguality of Swedish-Finnish has not been highlighted, it is stated that in
some parts, Swedish and Finnish are used as mediums of instruction in some schools. The
reason behind the absence of a certain focus on the role of bilingualism may be related to
the date of the study conducted. The emphasis on the effectiveness of bilingualism on
trilingualism is relatively a more recent concept. According to the results of tests
conducted in the study, Swedish-Finnish outperformed Finnish in learning English,
especially in earlier levels of learning. Similarly, Mesaros (2008) studies the cross-
linguistic influence of languages with each other in a third language learning environment
at the theoretical level. Relying on the earlier research evidence, Mesaros (2008) tries to
explain the possible advantages of Romanian-Spanish bilinguals over Spanish

monolinguals while learning English at school environment. It is stated that cross-
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linguistic influence may be advantageous since English and Romanian have more
common features other than sharing English and Spanish.

Thomas (1988) carried out research with English monolinguals and English-
Spanish bilinguals on their learning process of French as a second and a third language,
in Texas, the USA. The participants are college students as monolinguals and bilinguals,
the latter ones were also divided into two groups according to their learning process of
Spanish whether it is formally or informally. It has been stated that bilinguals
outperformed monolinguals in both grammar tests and writing tasks. This result is
explained with the superiority of bilinguals which they gained through learning the
second language. Thomas (1988) states that “bilinguals learning a third language seem to
have developed sensitivity to language as a system which helps them perform higher
scores on those activities usually associated with formal language learning than
monolinguals learning a foreign language for the first time” (1988, p. 240). In another
region, the Basque country in Spain, Cenoz and Valencia (1994) did research on the effect
of bilingualism on third language learning with Spanish and Basque-Spanish speaking
students. The participants are chosen from immersion programs conducting schools, thus
the concept of immersion is emphasized in the study since it is already accepted that this
program provides the additive bilingual effect. In their study, the influence of
bilingualism is evaluated through tests on English and also other aspects are taken into
accounts such as age, socioeconomic status, and motivation of students. The study
represents the positive effect of bilingualism on the third language alongside with some
other variables. Afterward, Cenoz and Valencia (1994) have stated that “bilingualism has
a positive mediating effect on third language learning” (, p. 204).

As a part of a longitudinal study, Brohy (2001) presents the position of
bilingualism as being advantageous or disadvantageous in Samedan, Switzerland. There
is a highly multilingual community where Rumansch, German, Italian are spoken. The
influence of bilingualism on learning the third language (French) of Rumansch-German
bilinguals comparing with German monolinguals is investigated in the study via various
tests and opinions of students and teachers. According to the results, bilinguals
outperformed monolinguals, especially in receptive skills. Brohy (2001) explains this
situation as “the result of a more relaxed attitude toward using a foreign language”
because they already have two other languages in their repertoire which can help them to

build confidence while learning both new languages and new subjects (p. 47).
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From a quite different point, though still related to bilingualism and trilingualism,
Greissler (2001) investigates the effect of third language learning on second language
proficiency in Austria. At the beginning of the study, the main idea is to evaluate the
English learning process of students by comparing the circumstances of monolinguals
and immersion program of bilinguals. Later on, the emergence of multilingualism all over
the world, the circumstance of learning French as a third language is added to the
investigation in additional learning settings studies. According to the results of the study
of Greissler (2001), German-English bilinguals performed higher scores than German
monolinguals and trilinguals who are learning French as L3. However, it can be inferred
that trilinguals outperformed monolinguals in English performances due to their learning
experience. The already gained experience on learning a language may have influenced
second, third and so in language learning performances and language proficiencies
(Greissler, 2001).

However, there are some studies claiming that bilinguals do not always perform
higher than monolinguals when third language learning involved (e.g. Meijers 1992;
Sanders & Meijers 1995; Schoonen et al. 2002). The results of bilinguals and
monolinguals may not differ at all, this situation is explained with certain reasons. As one
of them, Meijers (1992) state that the positive influence of bilingualism is mostly
observed in studies of balanced bilinguals. Based on this study, Meijers (1992)
investigates the English learning performances of Dutch monolinguals and Turkish-
Dutch and Arabic-Dutch bilingual students, by applying some tests in Dutch and in
English. According to the results, the study shows that “tests indicated that none of the
differences were significant” of monolinguals and bilinguals in both languages (Meijers,
1992, p. 153). In a similar context, ten years later, Schoonen et al. (2002) carry out a study
with native speakers and non-native speakers of Dutch to investigate especially their
writing skills both in Dutch and in English. Likewise, “no essential differences” of Dutch
and EFL were found in the writing results between native and non-native speakers of
Dutch.

The main argument on the role of bilingualism that causes positive results or
negative outcomes while learning the third language can be related to types of
bilingualism. Since, it has been argued that additive or subtractive position of
bilingualism can be effective in additional language learning situations (Cenoz and

Genesee, 1998; Lambert, 1981). These types, such as additive and subtractive, have been
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identified according to the context of bilingualism and third language acquisition emerges

in people lives and societal environments.

2.5.3. The Role of Metalinguistic Awareness on the Third Language

Bialystok (2001) relates the knowledge of metalinguistic with the success in any
other language gained. The mediating effect of metalinguistic has been emphasized in
terms of second and especially third language acquisition. In most studies, English is seen
as the third language acquired or learned (Cenoz and Valencia, 1994; Greissler, 2001;
Lasagabaster, 1998; Ringbom, 1987). Additionally, there are also some studies in which
the French language is seen as the third language acquired and/or learned (Bild & Swain,
1989; Brohy, 2001; Thomas, 1988, 1992).

Furthermore, Thomas (1988) conducts a study with monolinguals and bilinguals
on learning French aiming to answer two main questions; first, the influence of
bilingualism and second, the role of metalinguistic awareness of learners. The answer of
the second question is found related to formally acquisition of the second language. The
“conscious knowledge of the rules and forms of language” which is gained by students
through formal instruction may increase the metalinguistic awareness of learners. Hereby,
the performance of the third language “is facilitated by metalinguistic awareness”
(Thomas, 1988, p. 236). In another study, Thomas (1992) reviews the role of
metalinguistic awareness in language learning strategies in an environment where
Spanish-English bilinguals and English monolinguals learn French as a third language.
Especially, the role of communication while learning a foreign language has been
investigated. It is concluded that bilinguals pay more attention and show awareness of the
importance of communication strategies rather than monolinguals do.

Additionally, Bild and Swain (1989), focus on the effectiveness of metalinguistic
awareness as a facilitator of language learning performances in immersion programs. The
aim of their study is to investigate whether there is a difference between English speaking
“Anglophone” monolinguals and the minority language bilinguals on learning French in
immersion programs. The results showed that bilinguals showed “superiority” than
monolinguals. In this case, it is explained with the metalinguistic awareness of bilinguals
which is assumed that they have gained learning two other languages before learning

French as their third one (Bild & Swain, 1989, p. 271).
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There are some studies especially emphasized the significance of being literate in
languages in terms of having metalinguistic awareness. For example, Bialystok (1987)
discusses the role of bi-literacy of participants on the metalinguistic development they
have. Moreover, in her doctoral thesis, Kemp (2001) studies the role of metalinguistic
awareness of multilingual adults in learning another language via grammatical
metalinguistic tasks in terms of implicit and explicit learning. Kemp (2001) refers that
there is a mutual effect between metalinguistic awareness and language learning
situations. In the study of Kemp (2001), it can be clearly understood that learning to read
and write in other languages increases metalinguistic awareness while metalinguistic
awareness helps to learn additional languages (p. 293).

Moreover, Jessner (2006) states that “due to the increased linguistic contact the
trilingual learner develops skills and abilities such as enhanced metalinguistic awareness
and metacognitive strategies” pointing out the limited or non-presence of these abilities
in second language learners (p.61). It is also pointed out that management and learning
of different languages are the skills gained through the help of metalinguistic awareness
that learners already have had. Additionally, the development of a meta-system of third
language learners has been emphasized in the related study.

In different periods of times and various regions in the world, the relation between
metalinguistic awareness and language learning has been investigated from different
point of views. Accepting the notions mentioned above, metalinguistic awareness and
abilities taken into account with its components and additional language learning
circumstances. As one of them, Klein (1995) claims that multilinguals perform over
unilinguals in lexical and syntactic learning performances in a study used grammatically
judgment tests referring to metalinguistic knowledge. In a more recent study, Huang
(2018) conducts a study in Taiwan, learning Japanese as a third language of two different
bilingual groups in terms of metalinguistic awareness. Especially, in the study,
morphosyntactic and metamorphological elements were evaluated with different sets of
tasks to identify metalinguistic awareness of the participants. It is concluded that
bilinguals who showed higher scores on the metalinguistic awareness performances are
the more successful learners of an L3. Later on, Andreou (2007) investigated the
difference between bilingual and monolingual groups on phonological awareness in
English as a foreign language; third for the bilinguals and the second for the
monolinguals. According to the results, it has been stated that the bilingual group

outperformed the monolingual group on phonological tasks. On the base of all these
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studies, the bilinguals have been found advantageous because of having more languages
in their repertoires.

It has been worthy to note that the evaluation of metalinguistic awareness and
additional learning performances of language learners have presented various cause and
effect relations. It has been understood that results may have changed according to the
types of bilingualism, setting of studies, using testing methods and languages involved.
According to the related literature, it can be referred that these differences and
resemblances of conducted research may provide a vast perspective to study the
relationship between bilingualism and metalinguistic awareness. In further chapters, the
specific information about this study has been presented in the help of the review of the

related literature.
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CHAPTER 111

METHODOLOGY

3.0. Introduction

In this chapter, the research methodology of the study is presented. Firstly,
research design and participants of the study are given. Then, data collection tools; forms
and tests applied are explained. Finally, the process of analyzing the data obtained

through tests and grades of students have been briefly mentioned.

3.1. Research Design

In the present study, correlational and descriptive research designs have been
implemented with the aim of identification of any correlation between metalinguistic
awareness and English success of bilinguals. In order to figure out the correlation, the
bilingual and monolingual participants have been included and their results have been
compared. According to the difference and/or similarity between the results of both
groups, performances of bilinguals have been investigated. The results of tests and grades
that all participants acquired have been evaluated regarding bilingualism and
metalinguistic awareness relationship and correlation. Both quantitative and qualitative
research methods are utilized in the process of collecting and analyzing data. Quantitative
research technique has been applied to find out the performances of students in the
metalinguistic test and learning English for both groups of participants. Furthermore, as
for the qualitative part of the study, interviews with the participants were conducted with
the aim of describing thoughts of the students on their achievements and failure in terms

of metalinguistic tests and English as a foreign language.

3.2. Research Questions of the Study

In order to evaluate the existence of the relation between metalinguistic awareness
and English success of bilinguals, the performances of monolinguals are also taken into
consideration. With the aim of testing this relation, the difference or similarity between
results of the monolingual and bilingual groups have been pointed out. The following
research questions are listed to answer the problems about Turkish and English

metalinguistic awareness, and English grades.
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1. Is there any difference in terms of Turkish metalinguistic awareness between
Turkish monolinguals and bilinguals who have a heritage language spoken at home?

2. Is there any difference between monolinguals and bilinguals in English
metalinguistic awareness tests?

3. Does metalinguistic awareness in both Turkish and English languages have a
correlation with English as a foreign language success of bilingual students, especially
from different social backgrounds?

4. What are the views of the bilingual students on the extreme regarding their
success/unsuccess in English classes?

In order to answer these research questions, the procedure and tools which have

been conducted and applied have been presented in the following sections.

3.3. Participants

The research is carried out with seventh-grade students from two different
secondary schools in Seyhan and Yiiregir districts, Adana. In the beginning, 70 students
from the heritage language bilinguals’ school and 70 students from Turkish
monolinguals’ school were randomly selected. Because parents of two monolingual
students have not signed the consent form, 68 students from the monolingual group
attended the research. The tests were conducted during the first term, for each group, the
process of application of both Turkish and English metalinguistic tests lasted two weeks.
Since the English results were provided at the end of the term, four students in both groups
were extracted because they have changed their schools or moved to another city. At the
end it has been determined that there are 68 students in the bilingual group and 66 students
in the monolingual group; in total 134 students have attended the study. Seventh-grade
students were selected because they are the most appropriate group which represents the
characteristics of being secondary school students. the participant students in both groups
have been chosen from different classes, and have had English courses from different
teachers.

The bilingual group consists of Kurdish-Turkish bilingual students who can
communicate both in Kurdish, especially with their family members, and Turkish mostly
in the school environment. It can be noted that the bilingual group has a lower socio-

economic background, comes from a society which has differences in terms of economic
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and social relations. On the other hand, the monolingual group has been selected from a

social group which has a similar socio-economic background to the bilinguals.

3.4. Data Collection Tools

First of all, a background information form and a family consent form were
handed out to the students. In order to find answers to the relevant research questions, the
data has been collected by metalinguistic tests in Turkish which is an adapted form of the
instrument that is conducted by Beyret (2015) in her research study, and in English
metalinguistic awareness test has been prepared through translation of Turkish
metalinguistic test. There have been interviews with students who have extreme results
in the bilingual group to clarify the results and effects of their knowledge in terms of

language.

3.4.1. Background Information of Participants

Students were asked to fill a form by themselves or with their family before the
tests carried out (see Appendix I). After requiring some personal questions about students,
revenues of the parents were asked to determine a similar economic profile of the
participants in the study. Also, existence and knowledge of heritage and/or home
languages were questioned to identify bilingualism or monolingualism in groups of
students. According to the information gained, the economic statuses of groups are found
to be similar. Bilinguals identified the Kurdish language as their heritage and home
language. While some bilingual students claimed the existence of Kurdish as the language
they know other than Turkish, some of them stated that they can speak and/or understand
Kurdish. It is also stated by some heritage bilingual students that Kurdish is the only

language they communicate with certain members of their families.

3.4.2. Consent Forms

As the participants were secondary school students, approval of their parents were
asked to participate in the research (see Appendix II). Furthermore, before the study has
been started to conduct, the required official approval has been provided from Adana

Directorate of National Education.
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3.4.3. Metalinguistic Tests

Metalinguistic awareness of students has been evaluated through the tests which
involve four sub-chapters; phonology, morphology, semantics and syntax as these are the
representations of metalinguistic in general (see Appendix III). As for the Turkish
metalinguistic abilities, the test was adapted from the study of Beyret (2015), general
outline of the test was preserved; however, since the test consists of 136 questions, only
100 questions were chosen in order to get participants motivated to answer and not to be
bored by the questions. It is a test claimed to have an evaluated content validity. Some of
the words and sentences of the tests were updated according to the text book of the
curriculum because it had been changed by the Ministry of Education in the beginning of
the term. Students have been given two hours to complete the test.

The English metalinguistic awareness test was also constructed in parallel with
Turkish metalinguistic test (see Appendix IV). It has been prepared as an English
adaptation of Turkish metalinguistic test and content validity has been evaluated by the
experts in the research field of ELT. Opinions of the different experts in the field have
been taken to form the structure of the tests. It also contains the same four sub-chapters:
phonology, morphology, semantics and syntax. It consists of 50 questions in total,
because English is the second language of monolinguals and third language of bilinguals
which is learned in school, numbers of questions have been reduced by half. Students
answered the test in two hours of time as in Turkish metalinguistic awareness test. Both
of the tests have been applied during school time as the directories of schools have

designated with the aim of not restraining usual courses of lessons.

3.4.4. End of the Term Grades

Since the study was conducted in 2017-2018 education year, as to make a
correlation with metalinguistic tests, grades of English lesson of the year that both groups
of students were taken into account. The grades represent their learning performance of
English in the whole term and exams made in different times of the year. As the groups
are chosen randomly, teachers of English of both groups are different teachers. For the
sake of the study, any kind of interruptions has not been made on evaluation of teachers

and examinations.
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3.4.5. Student Interviews

Students have been determined on the base of the results of metalinguistic tests
and English grades of students who have gotten the higher and lower scores have been
interviewed by the researcher. Since the aim of the study is to investigate performances
of the bilingual group, a semi-structured questionnaire has been carried out with the
identified a representative group of heritage bilingual students by the researcher (see

Appendix V).

3.5. The Pilot Study

The pilot study for metalinguistic tests has been conducted with thirty
monolingual and bilingual students who are not included in the main study. According to
the observations during the application process and feedbacks gained from volunteer
participants a few changes have been applied. As students spent more time to understand
to what they are going to do with the questions instructions were simplified, example
activities for each section has been added to the both Turkish and English metalinguistic
tests. Furthermore, application time for each sub-section has been adjusted by the
directories of both schools, and different sections of the tests have been handed out in

different days and lessons in order to help students to concentrate on the tests.

3.6. Data Analysis

In the present study, quantitative data have been obtained through the tests of
metalinguistic in Turkish and English, and the English end of the term grades while the
qualitative data have been obtained through semi-structured interviews with a group
within bilingual students.

As for the quantitative item analysis of tests scores, SPSS v.23 (Statistical Package
for the Social Sciences) was used. In order to answer first, second and third research
questions respectively Mann Whitney U tests and Spearman correlation analyses have
been conducted.

Semi-structured interviews have been analyzed according to the data gained from
the students through the questions about their opinions of language and awareness in
metalinguistics. The responses of students have been categorized and discussed in order

to answer the last research question of the study. Afterward, at the end, a content analysis
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has been applied according to the data which has been obtained from the interviews with

the representative group of bilingual students.
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CHAPTER IV

DATA ANALYSIS AND RESULTS

4.0. Introduction

This chapter presents the data analysis and results obtained through the
metalinguistic tests and end of the term grades of both bilingual and monolingual groups.
According to the results of metalinguistic awareness tests, Man Whitney U Test results
of both groups and Spearman correlation between Metalinguistic Awareness Tests
(MATs) and English Grades have been investigated, respectively. Man Whitney U
analysis has been applied to see the statistical differences between groups on Turkish
MAT and English MAT scores. Spearman Correlation has been applied to investigate the
relation between metalinguistic awareness and English language success of the
participants. Finally, in the last part, the qualitative data that has been provided through

semi-structured interviews with bilingual students has been interpreted.

4.1. The Differences between the Monolingual and Bilingual Students’

Metalinguistic Awareness in Turkish

Turkish metalinguistic awareness has been seen as significant in determining the
abilities of students in the common language students from both groups share. In order to
test the awareness of metalinguistic in Turkish of the bilinguals and the monolinguals the
Turkish MAT has been applied, according to the test scores differences have been
evaluated. First of all, test scores of Turkish metalinguistic and its sub-categories of all
students have been examined with the aim of figuring out general success of students who
have similar SES backgrounds. Then, the normality test has been applied to see the
distribution of the scores. Finally, as one of the main concerns of the study, the statistical

differences on Turkish MATSs between the both groups have been analyzed.

4.1.1. The Results of Turkish Metalinguistic Awareness Tests

Turkish Metalinguistic Awareness Test which contains four sub-sections such as
phonology, morphology, semantics and syntax parts have been answered by all students

participated. These components of metalinguistic awareness are evaluated from 100
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points in total; phonology 30, Morphology 25, Semantics 30 and Syntax 15 points.
According to the results of both groups, as shown in Table 1, in Turkish Morphology and
Turkish Syntax minimum points are 0, which means there is at least one student who has

not answered any of the questions in these sections.

Table 1
The Group Statistics of Turkish Metalinguistic Awareness Tests and Its Sub-Categories

(Phonology, Morphology, Semantics and Syntax)

N Minimum  Maximum Mean Std.

Deviation

Turkish Metalinguistic 134 15,00 100,00 80,3134 17,21881
Awareness Test

Turkish Phonology 134 4,00 30,00 23,5299 5,65112

Turkish Morphology 134 ,00 25,00 16,0821 6,48080

Turkish Semantics 134 10,00 30,00 28,1269 4,08817

Turkish Syntax 134 ,00 15,00 12,5746 3,57808

It is shown in Table 1, in Turkish Phonology part, all students are expected to
answer six different exercises, in total 30 points. The phonology part is composed of six
different exercises which have been answered. In these activities, three main abilities such
as identifying sounds, arranging words and organizing words according to sounds given
have been measured. In Turkish Morphology part, one main exercise is expected to be
answered, in total 25 points. In order to test morphological awareness, students are
required to find and add appropriate morphemes of the words given. In Turkish Semantics
part, there are four main activities, in total 30 points. These four activities are grouped;
synonyms and antonyms of words, figurative meanings of words and categorization of
given words are expected to be determined by the students. In order to test awareness of
metalinguistic of students at the semantic level, the meanings of words are mainly
emphasized. In the last part, Turkish Syntax, there have been two activities, 15 points in
total. In this part, students are expected to put the words in correct order and make
meaningful sentences with given phrases according to the context. Thus, it has been

aimed to evaluate comprehension of students of sentence order knowledge in Turkish.
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The monolingual group consists of 66 and the bilingual group consists of 68

students, all 134 students have answered the metalinguistic awareness tests. The

distribution of the results can be identified as normal or not normal among students in

two groups; accordingly the essential statistics analysis can be detected. Thus, with the

aim of evaluating the normality of results, Kolmogorov-Smirnov test was applied to see

whether there is a balanced distribution in Turkish Metalinguistic Awareness of both

groups. The equation of balanced distribution is required to be p > ,05 in Sig. of

Kolmogorov-Smirnov test (Can, 2016). As it is shown in Table 2, Sig. is under the ,05

value of all results, it can be inferred that there is not a balanced distribution in all of

them.

Table 2

The Normality Test of Turkish Metalinguistic Tests and Its Elements

Languages Kolmogorov-Smirnov*
Statistic df Sig.

Turkish Metalinguistic Monolingual 111 66 ,044
Awareness Test Bilingual ,179 68 ,000
Turkish Phonology Monolingual ,132 66 ,006

Bilingual ,160 68 ,000
Turkish Morphology Monolingual ,135 66 ,004

Bilingual ,167 68 ,000
Turkish Semantics Monolingual 476 66 ,000

Bilingual 257 68 ,000
Turkish Syntax Monolingual 247 66 ,000

Bilingual 274 68 ,000

a. Lilliefors Significance Correction

According to the normality results in Table 2, non parametric tests are required to

be applied in order to identify the difference between groups (Can, 2016). Therefore,

Mann Whitney U test has been used in SPSS v.23 program with the aim of determining

the difference between monolingual and bilingual group scores in Turkish MAT in total

and categories separately.
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4.1.3. The Results of Bilingual and Monolingual Groups’ Metalinguistic Awareness

Tests in Turkish

A more specific analysis of Turkish metalinguistic awareness of both monolinguals
and bilinguals has been examined. Items that construct Turkish MAT are listed in
previous chapters as phonology, morphology, semantics and syntax. The difference
between these elements of both groups has been taken into account. In Table 3, the mean
values of total Turkish MAT, Turkish Phonology, Turkish Morphology, Turkish
Semantics and Turkish Syntax has been demonstrated. As it is seen the bilingual group

has lower mean scores in overall Turkish tests than the monolingual group in Table 3.

Table 3
The Mean Scores of Turkish MAT and Its Elements of the Monolingual and Bilingual

Groups
Languages N Mean Std.
Deviation
Turkish Metalinguistic Monolingual 66 86,7879 7,99522
Awareness Test Bilingual 68 74,0294 21,09889
Turkish Phonology Monolingual 66 25,2576 3,13448
Bilingual 68 21,8529 6,93308
Turkish Morphology Monolingual 66 18,5606 4,15888
Bilingual 68 13,6765 7,39391
Turkish Semantics Monolingual 66 29,7121 1,00407
Bilingual 68 26,5882 5,22690
Turkish Syntax Monolingual 66 13,2576 2,32254
Bilingual 68 11,9118 4,39041

In Table 3, the meaningful differences between monolingual and bilingual groups
are seen in Phonology, Morphology and Semantics parts of the Turkish metalinguistic
tests. Since the Sig. value is p <,05 (Can, 2016), that is explained with difference between
groups because of the variable of being monolingual and bilingual. In order to evaluate

the statistical difference between the groups Table 4 can be investigated.
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Table 4

Differences between the Monolingual and Bilingual Groups of Turkish Metalinguistic

Awareness Test and Its Elements

Sig. Values
Turkish Metalinguistic ,001 p<,05
Awareness Test
Turkish Phonology ,013 p<,05
Turkish Morphology ,000 p<,05
Turkish Semantics ,000 p<,05
Turkish Syntax ,205 p>,05

It is shown in Table 4, Turkish MAT, Phonology, Morphology and Semantics
represent Sig. values under ,05, which means there is a statistically difference between
the scores of groups. However, Turkish Syntax awareness of both groups does not present
any difference, as the Sig. value is ,205 which is p > ,05. It is understood that according
to mean scores of both groups being monolingual or bilingual does not create any
difference between the results regarding the abilities of syntax awareness in Turkish. As
it is seen in Table 3, there is a slight difference between the mean scores of both groups
in Turkish syntax task. To conclude, in other categories, according to the mean scores,

the monolingual group outscored the bilingual group of students.

4.2. The Differences between the Monolingual and Bilingual Students’

Metalinguistic Awareness in English

English is the common foreign language which is learned through formal school
education by both the bilingual and the monolingual groups. In order to test the awareness
of English metalinguistic of the bilinguals and the monolinguals, the English MAT has
been applied, according to the test scores, statistical differences have been evaluated. First
of all, test scores of metalinguistic awareness in English and its sub-categories of all

students have been examined with the aim of figuring out general success of students who
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have similar SES backgrounds. Then, the normality test has been applied to see the
distribution of the results. Finally, as one of the main concerns of the study, the
differences between the both groups on English MATSs and its elements have been

investigated.

4.2.1. The Results of English Metalinguistic Awareness Tests

English Metalinguistic Awareness Test which contains four sub-sections such as
phonology, morphology, semantics and syntax parts have been answered by all students.
These components of metalinguistic awareness are evaluated from 100 points in total;
phonology 12, Morphology 30, Semantics 28 and Syntax 30 points. According to the
results of both groups, as shown in Table 4, there is at least one student who has not
answered any of the questions in all sub categories. All sections are answered correctly

by some of the students.

Table 5
The Group Statistics of English Metalinguistic Awareness Tests and Sub Categories

(Phonology, Morphology, Semantics and Syntax)

N Minimum Maximum Mean Std.

Deviation

English Metalinguistic 134 6,00 100,00 57,6567 24,92036
Awareness Test

English Phonology 134 ,00 12,00 10,4030 3,17679

English Morphology 134 ,00 30,00 12,9701 8,18851

English Semantics 134 ,00 28,00 16,5672 9,00664

English Syntax 134 ,00 30,00 17,7164 9,13772

In
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It is presented in Table 5, the English Metalinguistic Awareness test; four sections
are categorized in terms of metalinguistic components. In English Phonology part, similar
sounds are expected to be matched in given words set, in total 12 points gained. In order
to test the phonological awareness of students, the sounds of words are needed to be
distinguished by students as in Turkish phonological test. In English Morphology part, as
in Turkish morphology, morphemes are expected to be written by students to test their
morphological awareness, 30 points in total. In Semantics part, two main activities are
given, 28 points in total; antonyms and grouping words according to the meanings are
questioned as in the Turkish one. In Syntax part, as the last section of the test, there are
two different activities to test word and sentence order as in the Turkish syntax test, in 30
points total. All students are expected to put the words in correct order and complete

sentences with given phrases in this part of the test.

4.2.2. The Normality Test Result of English Metalinguistic Awareness Test

The monolingual group consists of 66 and the bilingual group consists of 68
students, all 134 students have answered the metalinguistic awareness tests in English.
According to the distribution of the results, in Table 6, which can be or cannot be normal
among students in two groups the required statistics analysis can be detected. Thus, with
the aim of evaluating the normality of results, Kolmogorov-Smirnov test was applied to
see whether there is a balanced distribution in English Metalinguistic Awareness of both
groups. The equation of balanced distribution is required to be p > ,05 in Sig. of
Kolmogorov-Smirnov test (Can, 2016).

It is shown in Table 6, Sig. is under the ,05 value of Phonology, Morphology,
Semantics and Syntax tests for both groups. It can be inferred that there is not a balanced
distribution in these results. It is also seen that in the English MAT results of the bilingual
group Sig. is over the ,05 value, which shows a normal distribution, however, the same
test results of the monolingual group is under the ,05 value, refers to abnormal distribution

among students.
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Table 6
The Normality Test of English Metalinguistic Tests and Its Elements

Languages Kolmogorov-Smirnov*
Statistic df Sig.

English Metalinguistic Monolingual ,119 66 ,021
Awareness Test Bilingual ,069 68 ,200
English Phonology Monolingual ,488 66 ,000

Bilingual ,433 68 ,000
English Morphology Monolingual ,143 66 ,002

Bilingual ,131 68 ,006
English Semantics Monolingual ,170 66 ,000

Bilingual ,145 68 ,001
English Syntax Monolingual 171 66 ,000

Bilingual 137 68 ,003

a. Lilliefors Significance Correction

Therefore, the results are not distributed in a normal way; a non parametric
analysis has been required, as it shown in Table 6. The differences between the groups
regarding their performances on metalinguistic tasks have been investigated. In order to
evaluate the differences between the monolingual and the bilingual groups, because the
distribution is not demonstrated in a normal way, Mann Whitney U Test has been applied

through SPSS v.23 program.

4.2.3. The Results of Bilingual and Monolingual Groups’ Metalinguistic Awareness

Tests in English

Similar to the Turkish MAT, a more specific analysis of English metalinguistic
awareness of both monolinguals and bilinguals has been examined. Items that construct
English MAT are listed in previous chapters as phonology, morphology, semantics and

syntax as in the Turkish MAT.
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Table 7
The Mean Scores of English MAT and Its Elements of the Monolingual and Bilingual

Groups
Languages N Mean Std. Deviation
English Metalinguistic Monolingual 66 67,6667 23,38068
Awareness Test Bilingual 68 47,9412 22,53745
English Phonology Monolingual 66 10,6364 3,10154
Bilingual 68 10,1765 3,25504
English Morphology Monolingual 66 15,7576 8,56120
Bilingual 68 10,2647 6,84938
English Semantics Monolingual 66 19,6364 8,02235
Bilingual 68 13,5882 8,96134
English Syntax Monolingual 66 21,6364 8,41178
Bilingual 68 13,9118 8,20218

In Table 7, the mean scores of total English MAT, English Phonology, English
Morphology, English Semantics and English Syntax have been demonstrated. As it is

seen the bilingual group has lower mean scores in overall English tests.

Table 8
Differences between the Monolingual and Bilingual Groups of English Metalinguistic

Awareness Test and Its Elements

Sig. Values
English Metalinguistic ,000 p <.,05
Awareness Test
English Phonology ,243 p>.,05
English Morphology ,000 p <,05
English Semantics ,000 p<,05

English Syntax ,000 p<,05




46

There is a meaningful difference between monolingual and bilingual groups; which
has been observed in Morphology, Semantics and Syntax parts. Hence the Sig. value is p
<,05 means there is a statistically meaningful difference between the scores of two groups
(Can, 2016).

In Table 8, it is shown that English MAT, Morphology, Semantics and Syntax are
below the ,05 value. It can be referred that being monolingual or bilingual has an effect
on the scores of students in these tests. However, English Phonology awareness of both
groups does not present any difference in mean scores and Mann Whitney U test analysis,
as the Sig. value is ,243 which is p >,05. It is understood that English Phonology results
are not affected being monolingual or bilingual in terms of difference in that part of the
MAT in English. To summarize, except the phonology awareness in English, there has
been observed a statistically significant difference between the scores of both groups in

other parts of the metalinguistic awareness tests in English.

4.3. Correlation between English and Turkish Metalinguistic Awareness Test Scales

and English Grades of all Students

The main focus of this study is to test correlation values between metalinguistic
awareness of bilingual students with learning English success and perfromances during
in the school settings. In this part of the chapter correlations of all students, monolingual
and bilingual groups are evaluated. Correlation values range from +1 to -1, as the pozitive
and negative correlation between the values. The values between ,10 and ,29 show the
low correlation; ,30 and ,49 mean medium significant correlation; whereas values above
,50 explain the large significant correlation between dependents (Pallant, 2016: p. 137).

Firstly, a general comparison can be made between mean scores of Turkish MATs,
English MATs and English Grades of both groups in Table 9. According to the Table 9,
the monolingual group has got higher mean scores 86,78 for Turkish MAT, 67,66 for
English MAT and 77,28 for English Grades. On the other hand, the bilingual group
consists of 68 students, obtained lower mean scores in all three results; 74,02 for Turkish
MAT and 71,22 for English Grades. Especially, English Metalinguistic Awareness of

bilinguals, as being 47,94 has the lowest mean score of all results gained.
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Table 9
The Group Statistics of both Tests and English Grades of Students

Languages N Mean Std. Deviation
Turkish Monolingual 66 86,7879 7,99522
Metalinguistic Bilingual 68 74,0294 21,09889
Awareness Test
English Monolingual 66 67,6667 23,38068
Metalinguistic Bilingual 68 47,9412 22,53745
Awareness Test
English Grades Monolingual 66 77,2879 18,14197
Bilingual 68 71,2206 16,94666

It is seen in Table 9, in all scores and grades of English courses of both groups,
the monolingual group has obtained higher mean scores. The least difference can be seen
in English grades between the both groups.

Table 10 has been obtained from SPSS program with the aim of presenting the
general matrices between the variables of metalinguistic awareness tests and English
grades of all students. These results can be evaluated by giving reference to the mean
scores and statistical information obtained from the all results of MATs and English
grades. A general correlation information table has been shown with all scores and grades
of all students in order to reflect the general tendency of students in the given SES
background. It is seen that when all participants results have been combined together, in
Table 10, correlation values in general matrices between MATSs and English grades can

be seen.
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Table 10
The Correlation Matrices of Metalinguistic Awareness in Turkish, English and English

Grades of all students

Turkish English English
Metalinguistic Metalinguistic Grades
Awareness Awareness
Test Test
Turkish Correlation Coefficient 1,000 752 ,697%
Metalinguistic Sig. (2-tailed) . ,000 ,000
Awareness N 134 134 134
Test
English Correlation Coefficient 7527 1,000 J725™
Metalinguistic Sig. (2-tailed) ,000 . ,000
Awareness N 134 134 134
Test
English Correlation Coefficient 697 725 1,000
Grades Sig. (2-tailed) ,000 ,000 .
N 134 134 134

**_Correlation is significant at the 0.01 level (2-tailed).

It is understood from Table 10, there is high significant correlation between
Turkish Metalinguistic Awareness and English Metalinguistic Awareness as the
correlation coefficient value is ,752. The correlation between English Metalinguistc
Awareness and English Grades has the value of ,725 of all students. There is also a large
correlation between Turkish Metalinguistic Awareness and English Grades as the ,697
value of all students. These correlation values mean that a general correlation is expected
from students in similar environments. In following sections correlations are evaluated in

a detailed way within groups of students.

4.3.1. The Correlation of Turkish and English Metalinguistic Awareness Test Scales
with English Grades of Monolingual Students

In this study, the monolingual group has been chosen as the representative of the

possible correlation while bilingual group performances are being emphasized in order to
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answer the research questions of the study. According to the results and grades of
monolingual group, it is clearly seen in Table 11, there is a large correlation between all
total scores of Metalinguistic Awareness Tests and English Grades. In general, it is
understood that English learning performances of the monolingual group is correlated

with their metalinguistic awareness in their native language and the foreign language.

Table 11
The Correlation Matrices of Metalinguistic Awareness Tests and English Grades of

Monolingual students

Turkish English English
Metalinguistic Metalinguistic Grades
Awareness Awareness
Test Test
Turkish Correlation Coefficient 1,000 7127 ,687"
Metalinguistic Sig. (2-tailed) . ,000 ,000
Awareness N 66 66 66
Test
English Correlation JJ12™ 1,000 ;730
Metalinguistic Coefficient
Awareness Sig. (2-tailed) ,000 . ,000
Test N 66 66 66
English Correlation 687 730 1,000
Grades Coefficient
Sig. (2-tailed) ,000 ,000 .
N 66 66 66

kk

. Correlation is significant at the 0.01 level (2-tailed).

It is clearly seen that the highest correlation is between English MAT and English
grades of the monolingual group (,730). After then, the second highest correlation is seen
between Turkish MAT and English MAT of the group (,712). At last, there is also a high
correlation between Turkish MAT and English grades of the scores of monolingual
students (,687).

Henceforth, in Turkish and in English, the metalinguistic awareness of both
groups has been evaluated through four sub-categories; phonology, morphology,

semantics and syntax. In Table 12, from a specific perspective, as Turkish their only
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native language, the correlation between every sub-category of Turkish metalinguistic

awareness results and English grades are shown.

Table 12

The Correlation Matrices between Sub Categories of Turkish Metalinguistic Awareness

and English Grades of Monolingual Group

Turkish
Phonology

Turkish
Morphology

Turkish

Semantics

Turkish
Syntax

English
Grades

Correlation Coefficient
Sig. (2-tailed)
N

Correlation Coefficient
Sig. (2-tailed)
N

Correlation Coefficient
Sig. (2-tailed)
N

Correlation Coefficient
Sig. (2-tailed)
N

Correlation Coefficient
Sig. (2-tailed)
N

§ Phonology

o
-

,669™
,000
66

267"
,030
66

400"
,001
66

483"
,000
66

Turkish
Morpholog

69™
,000

k=3

1,000
66

’345 sk
,005
66

404
,001
66

6317
,000
66

Turkish
Semantics

267"
,030

,345™
,005
66

1,000
66
,158
,204
66
3517

,004
66

,158
,204
66

1,000
66
,555™

,000
66

631"
,000
66

351
,004
66
,555*
,000
66
1,000

66

**_ Correlation is significant at the 0.01 level (2-tailed).

*_ Correlation is significant at the 0.05 level (2-tailed).

According to Table 12, it is seen that there is a medium and large correlation

between all sub-categories and English grades. There are difference correlation values

between categories and English grades. As to evaluate English learning performances,

the correlation of each category and English grades has been examined. The highest

correlation with English grades belongs to Turkish Morphology, the value is ,631;

secondly, Turkish Syntax as the value is ,555, these two parts have shown large
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correlation. There is a medium correlation of English Grades with Turkish Phonology as

it is ,483; and then, with Turkish Semantics as it is ,351.

Table 13
The Correlation Matrices between Sub Categories of English Metalinguistic Awareness

and English Grades of Monolingual Group
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English Correlation Coefficient 1,000 ,140 3117 ,220 ,151
Phonology Sig. (2-tailed) . 262 ,011 ,076 ,227
N 66 66 66 66 66

English Correlation Coefficient ,140 1,000 ,686™ 1377 ,658™
Morphology  Sig. (2-tailed) ,262 . ,000 ,000 ,000
N 66 66 66 66 66

English Correlation Coefficient 3117 ,686™ 1,000 ,6477 ,616™
Semantics Sig. (2-tailed) ,011 ,000 . ,000 ,000
N 66 66 66 66 66

English Correlation Coefficient 220 737" ,647 1,000 ,733*
Syntax Sig. (2-tailed) ,076 ,000 ,000 . ,000
N 66 66 66 66 66

English Correlation Coefficient 151 658" ,616™ 733" 1,000
Grades Sig. (2-tailed) 227 ,000 ,000 ,000 .
N 66 66 66 66 66

*_ Correlation is significant at the 0.05 level (2-tailed).
*%_Correlation is significant at the 0.01 level (2-tailed).

Furthermore, for the monolingual group, the correlation between English grades
and elements of English metalinguistic awareness has been surveyed, similar to the
Turkish metalinguistic awareness in Table 13. There have been obtained various

correlation values within categories and English Grades.
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In Table 13, the correlation of English grades with every element has been
highlighted. It is seen that English Phonology the value ,151 has the lowest correlation
whereas other elements of metalinguistic awareness show large correlation with English
grades. With the aim of a detailed explanation, from highest to lowest correlation with
English grades have been seen, respectively, in English Syntax (,733), in English
Morphology (,658) and in English Semantics (,616).

4.3.2. The Correlation of Turkish and English Metalinguistic Awareness Test Scales
with English Grades of Bilingual Students

The main concern of the present study has been to evaluate the existence of a
correlation between metalinguistic awareness and English language performances of the
heritage bilingual students. In Table 14, general correlation matrices between
metalinguistic awareness tests and English grades of the bilingual students have been
shown. In order to evaluate this situation, due to the fact that these are the nonparametric
tests, Spearman Correlation has been applied to the results of both Turkish and English
metalinguistic awareness test results and English grades of the bilingual group.

It is seen in Table 14 that the largest correlation is between English metalinguistic
awareness and Turkish metalinguistic awareness with the ,765 value of bilingual students.
There is also large correlation between Turkish metalinguistic awareness and English
grades of the same students has large significance as the value is ,700. In addition, there
is a large correlation between English metalinguistic awareness and English grades with
the value at ,688 of bilingual students’ performances. It is obvious that the correlation
presents the relation between general metalinguistic awareness in total scores and English

grades of students.
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Table 14
The Correlation Matrices of Metalinguistic Awareness Tests and English Grades of

Bilingual students

Turkish English  English
Metalinguistic =~ Metalinguistic Grades
Awareness Awareness
Test Test
Turkish Correlation Coefficient 1,000 765" ,700™
Metalinguistic ~ Sig. (2-tailed) . ,000 ,000
Awareness N 68 68 68
Test
English Correlation Coefficient ,765™ 1,000 ,688™
Metalinguistic ~ Sig. (2-tailed) ,000 . ,000
Awareness N 68 68 68
Test
English Correlation Coefficient ,700™ ,688™ 1,000
Grades Sig. (2-tailed) ,000 ,000 .
N 68 68 68

**_Correlation is significant at the 0.01 level (2-tailed).

Furthermore, a specific correlation analysis has been conducted with the elements
of metalinguistic awareness and English grades of the group. In Table 15, the matrices
between each sub-category of metalinguistic awareness and English grades, has been
statistically presented with the Sig. values. As it can be seen below, The Table 15 presents
all correlations within elements of Turkish metalinguistic awareness and English grades
of the group. As the main concern is to evaluate the correlation of English language
performances of bilingual students with metalinguistic awareness, the last column of the
Table 15 is highlighted. According to the values, all elements have large correlation with
English grades. Turkish phonology and English grades correlation has the highest value
as ,720, the rest of the elements have similar correlation values with English grades as

following; Morphology: ,553, Semantics: ,582, Syntax: ,623.
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The Correlation Matrices between Sub Categories of Turkish Metalinguistic Awareness

and English Grades of Bilingual Group

Turkish
Phonology

Turkish
Morphology

Turkish

Semantics

Turkish
Syntax

English
Grades

Correlation
Coefficient
Sig. (2-
tailed)

N
Correlation
Coefficient
Sig. (2-
tailed)

N
Correlation
Coefficient
Sig. (2-
tailed)

N
Correlation
Coefficient
Sig. (2-
tailed)

N
Correlation
Coefficient
Sig. (2-
tailed)

N

Turkish
Phonology

1,000

68
7747

,000

68
,623™

,000

68
714

,000

68
720"

,000

68

Turkish
Morphology

1,000

68
,618"

,000

68
’664,:UL

,000

68
,553"

,000

68

Turkish
Semantics

,000

68
,6 1 8

,000

68
1,000

68
’65 1 Kk

,000

68
,582™

,000

68

Turkish
Syntax

7147

,000

68
,664™

,000

68
6517

,000

68
1,000

68
,623"

,000

68

English
Grades

720"
,000

68
,553™

,000

68
,582"

,000

68
,623™

,000

68
1,000

68

**_ Correlation is significant at the 0.01 level (2-tailed).

Similar to the Turkish metalinguistic awareness and English grades relation, with

the aim of surveying the correlation of English grades with metalinguistic awareness of

the heritage bilingual group, a more specific correlation evaluation has been done with

the elements that construct metalinguistic awareness. These elements are phonology,

morphology, semantics and syntax which are used as the sub-categories of Turkish
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metalinguistic awareness. In Table 16, the values of Sig. of each sub-category of

metalinguistic awareness with English grades matrices has been shown.

Table 16

The Correlation Matrices between Sub Categories of Turkish Metalinguistic Awareness

and English Grades of Bilingual Group

English
Phonology

English
Morphology

English
Semantics

English
Syntax

English
Grades

English Correlation 1,000 ,551% ,528* 416" A27
Phonology Coefficient

Sig. (2-tailed) . ,000 ,000 ,000 ,000

N 68 68 68 68 68
English Correlation 5517 1,000 ,620™ ,509* 452"
Morphology Coefficient

Sig. (2-tailed) ,000 . ,000 ,000 ,000

N 68 68 68 68 68
English Correlation ,528™ ,620™ 1,000 ,643" ,698"
Semantics Coefficient

Sig. (2-tailed) ,000 ,000 . ,000 ,000

N 68 68 68 68 68
English Correlation A416™ ,509™ ,643™ 1,000 ,565™
Syntax Coefficient

Sig. (2-tailed) ,000 ,000 ,000 . ,000

N 68 68 68 68 68
English Correlation 427 452" ,698™ ,565™ 1,000
Grades Coefficient

Sig. (2-tailed) ,000 ,000 ,000 ,000 .

N 68 68 68 68 68

**_Correlation is significant at the 0.01 level (2-tailed).

Finally, similar to the Turkish metalinguistic awareness of the heritage bilingual

students, the correlation between English grades and elements of English metalinguistic
awareness has been surveyed. Various correlation values are presented in the Table 16
within categories and English Grades. Since the aim is related to English language
performances of bilingual students, in the Table 16, the correlation of English grades with

every element has been highlighted. It is seen that English Phonology, the correlation
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with English grades with ,427 value has a medium correlation. English grades and English
Morphology have also medium correlation as the values is ,452. It is seen that English
Syntax with ,565 values of correlation with English grades present large correlation.
English Semantics and English grades have the correlation value of ,698 which shows the
largest correlation in terms of results of metalinguistic awareness elements of bilingual

students.

4.4. The Findings of Interviews with the Bilingual Students

The completion of metalinguistic tasks have been carried out in both Turkish and
English by all students participated; at the end of the term English grades are gained from
the directories of the both schools. Following, since the main focus of the study is on
performances of the bilingual group, total scores of the MATs and English grades of the
bilingual group have been examined in detail. The students on the extreme; the most
successful and the least successful students who obtained higher and lower marks have
been identified to have interviews. From the bilingual group, six students who have
gained higher marks and six students who have lower marks have been chosen randomly,
considering the consistency in both of the MATs and English end of the term grades. In
total, the semi-structured interviews with 12 students have been carried out with the aim
of identification of the opinions of the students; two main notions have been emphasized.
First, the students have been asked their ideas about their success and failures on English
as a foreign language. Second, they were expected to state their opinions on their heritage
language; Kurdish, and its relation with Turkish and English in particular. In this section,
the data obtained from the semi-structured interviews with six higher scored and six lower
scored participants will be presented.

The bilingual group consists of students who have gained various scores and
results in terms of the metalinguistic awareness tasks and English grades of the end of the
term. It is mainly observed that among all these students, most of them have shown
consistency in three marks which are metalinguistic awareness in Turkish and English,
and also English grades that they have gotten during the period that the study have been
conducted. During the interviews, it is realized that while highly scored students have
been found to be more enthusiastic to state their opinions than the low scored students.

However, it is required to be noticed that most of the interviewees have not said much; it
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has been observed that they have been reluctant to share; this may have been due to the

fact that they are secondary school students.

4.4.1. The Opinions of the Bilingual Students on the English as a Foreign Language

In this study it is aimed that how heritage bilingual students interact with English
as a third language. In the first part of the semi-structured interview, the focus is mainly
on figuring out the bilingual students’ opinions of their success and failure on English as
a foreign language. Since two groups of students have been interviewed; six of them have
gained higher scores and grades and the other six of them have gained lower scores and
grades from the tasks. According to the given responses of all students, it is clear that they
are mostly aware of their success and failure in general English courses. Higher scored
and graded students have mainly stated that they think they are successful, and also four
out of six students have stated they like English language and courses. Afterward, higher
scored and graded students explained the reasons behind their success with these
statements; enjoying English language courses, learning new vocabulary easily, finding
the themes interesting and focusing on the details during the English lessons. The have
stated as:

S2: “English is one of my favourite areas of interest. It (English language) is

pulling me towards itself.”

S4: “I'm successful because I love topics (in English courses).”

S6: “I keep the words in my mind more easily.”

On the other hand, all of the lower scored and graded students used the words
either “difficult” or “hard” while defining their relation with English courses during the
interviews. There are some example statements:

S10: “It is difficult to remember the words.”

S12: “I find learning English difficult. It is hard.”

Following these explanations, they explained the reasons behind their failure in English
courses with these statements that they do not understand the courses, cannot remember
new words, and cannot focus on the themes and courses generally in English courses. In
addition, one out of six students of lower graded and scored group identified its success
as good in English courses. However, in further parts of the interview, it has been stated
that some topics and activities during English courses can be difficult to understand by

the same student.
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To sum up, it can be referred that the most of the higher scored and graded in
MATs and English lessons have been found more aware of their performances such as
their favour of English courses. Most of the higher scored and graded group have defined
themselves as having positive relations with learning English language process. It can
also be understood that lower scored and graded group of students in MATSs and English
lessons, have been found that they are aware of their level of achievement in general for
the English courses since they are aware of their failures during the tests and English
courses. Additionally, most of the lower scored and graded group have also stated some

types of problems they have encountered with English language and courses.

4.4.2. The Opinions of the Bilingual Students on the Impact of Languages on Each
Other

It has also been aimed in this study to draw an outline on how heritage bilingual
students are aware of and affected by three languages involved into their life and
education. These three languages are listed as following: first one is home language which
is spoken generally by the members of the family most, Kurdish; second one is dominant
and school language which is spoken both at home and school and the language of
literacy, Turkish; and the third one is English which has being learned in the school as a
foreign language as a subject by the students participated in this study.

In the second part of the interview, the main purpose has been to reveal any type
of awareness of the relation among languages they have acquired and learned. First of all,
their knowledge of home language, Kurdish of all 12 students, has been questioned.
According to the students, home language is spoken with their parents and grandparents
and eleven out of twelve students stated that they can also speak well in Kurdish; one of
the students has defined the level of Kurdish as medium. Especially, two of the students
have claimed that they have experienced some problems with Turkish while learning in
the primary school and then explained the reasons as not knowing Turkish before
attending the school and Turkish has not been spoken at home during that time. Other
two students have claimed that the home language has a different accent than Turkish and
English.

Furthermore, the opinions of the twelve students participated on the relation
between languages and impact on each other has been questioned during the interviews.

10 of the 12 students have claimed that there is not any kind of relationship and/or impact
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between Kurdish and other two languages namely Turkish and English. However, two of
the students who also have got higher scores and grades in tests and English courses,
stated that they think there is a kind of connection between Kurdish and English,
especially they have realized while learning new vocabulary in English courses. As they
have stated:

S2: “There are some words that can be difficult to pronounce in Kurdish;

sometimes there are some words which are also difficult to pronounce in

English.”

S5: “While I am learning a new word in English, I also think the word in Kurdish

language.”

To summarize, according to the heritage bilingual participants of the study,
Kurdish is the home language which is used within the family and it has been perceived
as a different language. It can be referred that they are aware that all three languages are
in their lives and they are somehow affected by these languages. In this part of the
interview, a significant difference between the statements of the groups as higher and
lower scored and graded students has not been deduced. However, even they are less in
number, two of the students are highly aware of how they can relate on languages with

each other in certain circumstances.
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CHAPTER V

DISCUSSION

5.0. Introduction

In this chapter the discussion of the study has been presented regarding the results
of quantitative and qualitative data with reference to the research questions. Respectively,
first and second research questions about difference of the results of monolingual and
bilingual groups will be evaluated. Then, the correlation of metalinguistic awareness with
learning English will be taken into account in terms of results of both groups for the third
research question. Afterward, data of interviews will be analysed according to the last
research question with the aim of identification of point of views of heritage bilingual
students on metalinguistic awareness and English learning. These evaluations will be
discussed in accordance with the example studies and related literature. Statistics results
of this study are presented in Findings and Data Analysis Chapter with detailed

explanations.

5.1. Discussion

The main aim of the study is to figure out the role of metalinguistic awareness in
English language learning achievement of heritage bilingual students in the school
environment especially as their third language. A monolingual group of students has been
chosen as a reference group to compare while evaluating the performances of bilingual
students on metalinguistic awareness and English language. Therefore, the differences on
metalinguistic awareness tests and English grades between the groups have been
evaluated. Then, the correlation of metalinguistic awareness with English success has
been analyzed for both groups because of the fact that metalinguistic awareness has a
mediating influence on learning another language has been emphasized in the related
research area (Bialystok, 1986; Cenoz, 2003). One of the purposes of the study that has
been to determine the metalinguistic awareness’ influence on English learning, especially
in socially different areas where heritage bilingualism exists, has been investigated.
Lastly, the content analysis of interviews with students is discussed in order to figure out
opinions of heritage bilingual students. It is important to evaluate whether these students

are aware of the metalinguistic in Turkish and English.
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5.1.1. Differences between the Monolingual and Bilingual Groups on Turkish

Metalinguistic Awareness

Turkish is the national language, in which all students become literate through
primary education whether they are monolingual, bilingual or trilingual in Turkey. In this
study, Kurdish-Turkish bilingual students have participated, as the Turkish monolingual
students have participated with the aim of constructing a reference in a similar contextual
environment. In the beginning of the research, an assumption on the Turkish
metalinguistic performances of both groups has been made and the following question
has been asked.

Research Question 1: Is there any difference in terms of Turkish metalinguistic
awareness between Turkish monolinguals and bilinguals who have a heritage language
spoken at home?

In order to answer the first research question, Turkish Metalinguistic Awareness
(MAT) test has been used with four sub-sections involving Phonology, Morphology,
Semantics and Syntax. Both monolingual and bilingual groups have answered these
sections of the test. According to the Mann-Whitney U test results, it is seen that there is
a difference in distribution between the group results in total Turkish MAT scores.

Furthermore, the mean scores are investigated to see the details of difference
between the groups. Since there is a difference, one of the groups is expected to have
higher scores. It is seen that monolingual group has higher mean scores while heritage
bilingual group has got lower mean scores in both MATs and English grades (see Table
2). Despite the fact that the both groups have got the same educational curriculum in
Turkish which is determined by the Ministry of Education in every school. As it is
previously stated, the bilingual group may have problems with Turkish because they
already have another home language.

There are two main points of views regarding the evaluation of any bilingual
group performances, and especially while comparing their performances with
monolinguals. One of them is that there are some studies which claim that they have
reached the results of higher scores on the performances of bilinguals than the
monolinguals while evaluating linguistic and metalinguistic abilities of learners (Beceren,
2010; Galambos & Hakuta, 1998; lanco-Worall, 1972; Ringbom, 1987). In order to
evaluate, metalinguistic knowledge of bilinguals and monolinguals have been compared

with focusing on specific abilities.
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According to the tendency in the literature, similar sub-elements of metalinguistic
have been investigated. For instance lanco-Worall (1972), in terms of semantics tasks,
indicated that the bilingual outperforms monolinguals, however in this study, as the mean
scores show that monolingual group had higher results. Even though the difference is not
big in mean scores, it is stated that there is a meaningful difference in distribution of the
results of both groups. In recent years, it has been found that sequential bilingualism has
been found more effective in word segmentation tasks referring the phonological
awareness rather than monolingualism (Beceren, 2010). However, in this study it is
clearly seen that in phonological tasks in Turkish MATS, the bilingual and the
monolingual participants have not performed any difference.

The recent research on bilingualism, trilingualism and multilingualism has
showed tendency on the positive effects of bilingualism in certain aspects (Ben-Zeeyv,
1977, Bialystok, 2001; Cenoz, 2003; Cummins, 1976, 1978a, 1978b; Cook, 1995; Peal
and Lambert, 1962 and so on). In this study, according to the mean scores, monolingual
group has higher performances than heritage bilingual group. It can be explained with the
threshold level hypothesis of Cummins (1976), which supports the idea that there is a
level that is required to be attained by learners while learning another language. In this
study, heritage bilinguals may not have reached the threshold level both in their home
language and in Turkish as the other language they acquired simultaneously. On these
grounds of evidence, an assumption can be made that if they had reached the threshold
level, they may have similar or higher results as or than monolinguals in awareness tests
of metalinguistic in Turkish.

Furthermore, from another point of view, as the second perspective, there are
some studies which have revealed the superiority of monolingual learner performances
over bilingual ones in some contexts through specific tasks (Paradis, 2005;
Chondrogianni & Marinis, 2011). The development of linguistic abilities of bilingual and
monolingual children has also been investigated in morphological perspectives. The
morphological development of the bilingual children has been compared with different
types of monolingual groups such as normally developed children and monolingual
children who had language impairments in Canada (Paradis, 2005, 2008). It has been
found that the scores of the bilingual group are lower than the scores of the monolingual
group in morphological evaluation tasks (Paradis, 2005). In London, a group of Turkish-
English bilingual children have participated in a study which aimed to investigate internal

and external effects using tense morphology and morpho-syntax tasks to evaluate, a
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comparison with an English monolingual group has been made (Chondrogianni &
Marinis, 2011). It is clearly seen that bilingual group has showed less accuracy than the
monolingual counterparts in morphology related and grammaticality tasks in English
language. Having parallel results, in this study, the bilingual group scores are found to be
lower than the monolingual group in Turkish MAT tasks, which is the common schooling
language of the both groups. Taking account all of these, it has been led to a focus on the
idea of the threshold theory of Cummins may have actualised in these contexts.
According to relevant literature, the notion of bilingualism has been investigated
through the metalinguistic awareness of children and adults regarding the evaluation of
the common language of the bilinguals and monolinguals. The emphasized languages
differ according to the context and environments as well as the research questions of the
studies. In this study, the common language of both the monolingual and the bilingual
group has been the Turkish; participant students have conducted the tasks of
metalinguistic awareness in Turkish language. It can be concluded that in Turkish
metalinguistic awareness tasks, the bilingual group showed less successful performances
than the monolingual group in which participated students have a similar socio-economic

status (SES) background to the heritage bilingual students.

5.1.2. Differences between the Monolingual and Bilingual Groups on English

Metalinguistic Awareness

English is the foreign language which is learned in the school environment by
both groups of students, in the context of this study. English is the second language of
Turkish monolinguals, it is the third language of heritage bilingual students of the
participants. Performances on English metalinguistic awareness have been also compared
to see the difference between groups. English MAT is consisted of four section as
Phonology, Morphology, Semantics and Syntax. In order to answer the second research
question of the study, the difference between monolingual and bilingual groups in English
metalinguistic awareness, the results have been investigated.

Research Question 2: Is there any difference between monolinguals and
bilinguals in English metalinguistic awareness tests?

According to the Mann-Whitney U test results, there is a noteworthy difference in
distribution of English metalinguistic awareness tests between the results of monolingual

and bilingual groups.
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The evaluation of awareness through target languages learned is being one of the
topics in the reserach area of multlinguality, linguistic and metalinguistic awareness
studies. Similar to the common language of the groups, metalinguistic awareness
evaluation of people, sub-elements of awareness of metalinguistic in the target language
have been popularly used by different researchers (Jorda, 2003; Kemp, 2001; Mady,
2004; Tellier & Roehr-Brackin, 2013). Relevant studies can be grouped under two main
perspectives such as positive and negative or neutral effects of bilinguality. It is seen that
in some studies bilinguality has been accepted as a favour for learners of the foreign
lanaguges while in some studies monolingual groups have had over performences in
given tasks.

Tellier & Roehr-Brackin (2013), have carried out a study which has tested the
development of metalinguistic awareness and language learning aptitude, it has been
concluded that bilingualism has provided participants improvement especially in
metalinguistic awareness. On the contrary, in this study, it is seen that bilingual group has
obtained lower scores than the monolingual group in metalinguistic awareness tasks in
English.

In Turkish context, Baytar (2016) conducted a study to investigate the role of
metalinguistic awareness and analytic knowledge by comparing the differences between
a monolingual group and a bilingual group. In order to test the metalinguistic awareness,
another language that is unfamiliar to all participants has been chosen, and the bilingual
group consists of students of English literature and teaching departments while the
monolingual group has been acknowledged as the Turkish speakers only. According to
the results of the study, bilingual group outperformed monolingual participants in
metalinguistic and also analytic tests.

On the other hand, negative or neutral results of bilingual and monolingual
students have been observed in metalinguistic awareness tasks the target languages
taught, in different contexts. In Canada, Mady (2014) have studied and compared the
performances of monolingual, bilingual and minority language bilinguals in various ways
using different tasks and tests regarding metalinguistic and additional language learning
performances. It has been found that superiority of bilinguals in certain tests have been
obtained, however, especially bilinguals who have different social backgrounds, have not
showed higher results in metalinguistic awareness than monolinguals and normally

developed bilinguals. It can be noted that a parallel finding has been obtained in this
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study; the bilingual students have not showed superiority over the monolingual students
in metalinguistic tasks in English.

The common foreign language which has been taught at schools in Turkey,
English is started to be learned in the primary school. As both of the groups have been
educated in the state schools, English lesson curriculum and hours of a weekly program
are all the same. However, in this study, the mean scores of both groups are different in
total English MATSs. It is seen that monolingual group has higher scores than bilingual
group does. This situation can be the result of heritage bilingualism of the students.
Therefore, the lower mean scores of the bilingual group in Turkish metalinguistic
awareness may explain the reason behind the lower mean scores in English metalinguistic
awareness; they may have problems in general language awareness degrees. In contexts
that native languages of bilinguals are not at the same level, failures in learning the third
languages may occur. Regarding the Turkish MAT scores of bilinguals in which they are
already behind of monolingual students who have a similar SES background, English
metalinguistic awareness of bilinguals is inevitably lower than those that monolinguals
have. It is explained with subtractive bilingualism situations in similar environments in
some studies (Grosjean, 1985; Lambert, 1981). However, in additive bilingualism
contexts bilingualism results in positive results with higher performances (Cenoz
&Valencia, 1994; Lasagabaster, 1998). Thus, it can be inferred that heritage bilingualism
may have caused subtractive bilingualism in this study that might be the result of the

bilingual group shows lower mean scores in most of the tests.

5.1.2.1. Difference between the Monolingual and Bilingual Group on English Grades

The differences in Turkish and English metalinguistic awareness of participants
have been questioned and interpreted so far. Other than English metalinguistic awareness,
general English language success of students have been taken into consideration to see
foreign language learning perfromances of students in general. In different contexts,
foreign language learning performances of multilinguals have also been investigated with
focusing on general assesments rather than determining metalinguistic awareness
(Ghabanchi, 2011).

In the light of the recent literature of multilingual studies that higher metalinguistic
awareness has generally been found related with higher additional language learning

achievements (Ben-Zeev, 1977; Bialystok, 1986, 1987; Cenoz, 2003). However, in this
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study, the bilingual students have lower mean scores than the monolingual group. In spite
of the expectation of general tendency, in this study, it is generally observed that
monolinguals are found to be more successful than bilinguals in the similar SES
background.

On the other hand, in a study which is conducted in Iran, English as a foreign
language learning success of monolingual, bilingual and trilingual adult participants have
been investigated through general assessment tests (Ghabanchi, 2011). It is concluded
that multlingual participants have not showed the superiority of having more than one
language background over the monolingual participants. This study can be seen as a
parallel study, since Kurdish and Turkish are also the second and third languages of the
participants adittional to the Persian. It is important to note here, similarly, in this study
bilingual students have not obtained higher grades than the monolingual group regarding
the mean scores of all students. Furthermore, it is clearly seen that there is a meaningful

difference in distribution on the English grades of students between the groups.

5.1.3. The Correlation between Metalinguistic Awareness and English Grades

The metalinguistic awareness has been accepted as the mediator in language
learning process (Cenoz, 2003) and its role has been highlighted in the related literature
(Bialystok, 2001). The relation between metalinguistic awareness and language learning
has been investigated through various ways. This relation has been used an explanatory
factor for causes and effects of the success of learners, in certain cases. In this study, the
main aim is to evaluate the possible correlation in order to investigate the role of
metalinguistic awareness in language learning. Therefore, the following research question
has been asked:

Research Question 3: Does metalinguistic awareness in both Turkish and English
languages have a correlation with English as a foreign language success of bilingual
students, especially from different social backgrounds?

According to the Spearman Correlation results, a large correlation value has been
obtained between metalinguistic awareness test results and English grades of the bilingual
group. It is clearly seen that monolingual group has already showed correlation between
English success and metalinguistic awareness in both languages (see Table 11). The
correlation results of the monolingual group stood as a reference point, bilinguals are also

expected to show correlation. In general, it is understood from the correlation that the
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students who got higher scores in metalinguistic tests are also successful in English
lessons. Accordingly, students who got lower scores in metalinguistic tests also showed
lower performances in English lessons.

It is significant to point out that because of certain reasons the correlation of
metalinguistic awareness with language learning requires more detailed surveys. First, as
it is emphasized in the very beginning of the study a problem in classroom instruction has
been observed in heritage bilingual classroom. Since it is explained that as one of the
reasons why investigators look into metalinguistic awareness of learners is related to
creating a “comprehensible classroom instruction” (Chaudron, 1988:347). Figuring out
the relation may help to reduce the problems in instruction during language lessons.
Secondly, the successes or failures of language learning are sometimes found as related
to metalinguistic skills of learners. At this state, pointing out the correlation can be helpful
for identification of cause and effect relationship between awareness and success of
learners.

Furthermore, in related research areas, mainly findings of the existence of
correlation of metalinguistic awareness with language learning of participants have been
emphasized in various contexts in different parts of the world. Rauch et al. (2011) studied
the concept of learning English as a foreign language of Turkish-German bilinguals and
German monolinguals in referring their metalinguistic awareness in Germany. In recent
years, Woll (2016) focused on the metalinguistic awareness and third language learning
circumstances in Canada, involving speakers and learners of French- English-German in
contact.

In a more recent study, the bilinguals who have high morphological awareness
performed high achievement in third language tasks in Taiwan (Huang, 2018). It has been
inferred that there is a correlation between morphological awareness and additional
language learning in certain contexts. Similarly in this study, according to the correlation
results of the bilingual group, there is a large correlation between both Turkish and
English morphology tests and English grades. In fact, the correlation between
morphology tests and English grades of the monolingual group is slightly higher than the
bilingual group. However, this difference between the correlation coefficient values is not
significant, thus for both groups, the morphological awareness can be seen effective in
language learning performances of learners.

In the Turkish context, the correlations of metalinguistic knowledge with English

as a second language (Yesilyurt, 2005); metalinguistic awareness with Turkish writing



68

skills (Beyret, 2015); and metalinguistic awareness with analytic knowledge (Baytar,
2016) have been investigated. Yesilyurt (2005) stated that there is not a significant
correlation of metalinguistic knowledge with English proficiency of university students.
However, Beyret (2015) pointed out that metalinguistic awareness of secondary school
students has shown correlation with their writing skills. Similarly, Baytar (2016) stated
that there has been a correlation of metalinguistic awareness with analytic knowledge of
results of English language and literature department students at university level.

In conclusion, in this study, both the heritage bilingual group and the monolingual
group have been observed that the existence of correlation between metalinguistic
awareness and English success in similar backgrounds. Additionally, it has been clearly
seen that there is a correlation between Turkish and English metalinguistic awareness task
results of both groups. Even though in some sub-categories and English grades correlation
have been found relatively less significant, it is seen that in total there is a high tendency
in correlation coefficient values. Especially, the heritage bilingual group, since the main
focus of the study, has performed correlation within all total results of MATs and English

grades.

5.1.4. Analysis of the Interviews with Bilingual Students

In the last part of the research, semi-structured interviews have been conducted
with a representative group of heritage bilingual students who are on the extreme
according to their success and failure. Intervies have been conducted in order to obtain
information about opinions of the bilingual students who have been identified as having
problems with learning English as a foreign language. As metalinguistic awareness of
both Turkish and English, and end of the term English grades have been evaluated, in the
light of the results, 12 interview students have been determined randomly according to
higher and lower scores and grades from the tasks and language courses which they have
obtained to answer the following research question:

Research Question 4: What are the views of students on the extreme regarding
their success/unsuccess in English classes?

According to the content analysis of the semi structured interviews a few points
can be noted in order to categorize what representative part of the heritage bilinguals state
about the related concepts. First of all, it can be stated that they are mainly aware of their

success or failure in English language, however, mostly higher graded and scored
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bilinguals could talk about the English language itself by giving reference to difference
topics. On the other hand, lower graded and scored group of students have not been
inclined to talk much about the language itself; it has been observed that they are asked
more specific questions to help them state their opinions. Secondly, all of them have
stated Kurdish is mostly used with family members and eleven out of twelve students
have claimed that they are good at Kurdish language. As the third main concept, most of
the students have not stated any relation between languages they already acquired or have
been learning. However, two of twelve students have claimed that they found English and
Turkish may show resemblance. Additionally other two students identified the role of
Kurdish while learning English as a foreign and a third language in school environment.

To sum up, the discussion on the opinions of the heritage bilingual students have
shown that both the higher and lower graded in English and scored in metalinguistic
awareness tests claim the Kurdish as their home language. Whereas, it can be noted that
only a few of them, especially from the higher graded and scored group, could talk about
the language, some components of linguistics knowledge of languages, and the relation

among languages involved to the current study.
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CHAPTER VI

CONCLUSION

6.0. Introduction

In this chapter, a general conclusion has been presented in terms of the analyses
of the results which have been obtained through the quantitative and qualitative data.
After then, the general implications of the present study and further suggestions for

related research areas have been proposed.

6.1. Conclusion

The main aim of the study had been to investigate the metalinguistic awareness
and performances of learning English of heritage bilingual secondary school students by
comparing a monolingual group from a similar background. Then it has been aimed to
evaluate the correlation between variables of both groups, and finally questioning the
opinions of the bilingual participants have been conducted. The secondary school students
have been selected as participants from two different schools; as noted to have similar
economic backgrounds; and differ according to being monolingual or heritage bilingual
students. The metalinguistic awareness of all students has been evaluated with tests which
are formed of four elements such as phonology, morphology, semantics, and syntax in
both Turkish and English languages. English learning performances have been
determined by the end of the term grades which have been obtained from teachers and
administrations of both schools. In the end, semi-structured interviews have been
accomplished with a representative part of the heritage bilingual students who are on the
extreme according to the scores of tests and grades of English.

First of all, the differences between the monolingual and bilingual groups’
metalinguistic tests in both Turkish and English have been investigated in order to obtain
a certain comprehension of how bilingual students have performed in metalinguistic tasks
rather than monolinguals. In both metalinguistic awareness tests, in Turkish and English,
the bilingual group showed lower results in scores of overall tests than the monolingual
group of participants. In particular, the obtained statistical data has shown that there is a

statistically significant difference between the mean scores of both groups in three out of
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four metalinguistic awareness tests, which are phonology, morphology, semantics, and
syntax in Turkish. Even though the mean scores are close to each other for each category,
according to the Mann-Whitney U analysis, this difference is meaningful. It has been
understood that the significance value has been revealed as below ,05 for phonology,
morphology and semantics parts; explaining the monolingual group is more successful
than the bilingual group. Furthermore, it has been interpreted according to the data of
SPSS outputs that there is a statistical difference between the mean scores in
metalinguistic awareness tests in English. Although there is a slight difference in mean
score values between the groups, Mann-Whitney U analysis has shown that it is
significant in morphology, semantics and syntax parts of the test in English. Hence the
significance values are below the ,05 in these three parts, it is seen that English phonology
has been found as above the ,05; three out of four parts claims that monolingual group
has shown higher results in English metalinguistic awareness. It has also been noted that
there is a statistical difference between the groups in terms of English grades.

Briefly, the first and the second research questions of the study can be summed up
in order to summarize the differences between the bilingual and monolingual groups. In
a detailed evaluation regarding each category of metalinguistic awareness, in Turkish
syntax part and in English phonology part, the bilingual and the monolingual have not
shown any difference and the mean scores of both groups have been found close to each
other. However, in total, it has been clearly understood that there is a statistically
significant difference between the results of both groups. In the end, it can be summarized
that the bilingual students have not shown any superiority over the monolingual
participants.

The correlation of the metalinguistic awareness and English success of all the
participants have been investigated, the performances of bilingual students have been
emphasized on the grounds of taking the monolingual groups as a reference point while
evaluating the general results. There has been observed a significant correlation of
metalinguistic awareness in both languages and English grades of all participants. In total
it has been interpreted that metalinguistic awareness tests have shown the highest
correlation with the Sig. value ,752.

In particular, the correlation of metalinguistic awareness tests between Turkish
MAT and English MAT and also separately with English grades of the monolingual group
have been categorized at the high-level values according to overall results. According to

the correlation matrices, which have been given in the data analysis chapter, the values
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can be stated as Sig. ,730, Sig. ,712 and Sig. ,687. The highest correlation has been
determined with the English MAT and English grades in the results of the monolingual
group.

Similarly, as for the bilingual group of participants, the same conclusion, as in
Turkish MATs, has been obtained from the correlation values of metalinguistic awareness
scores in both languages and English grades. The high correlation has been obtained from
the values of tests results and grades of the bilingual students, such as Sig. ,765, Sig. 700
and Sig. 688. It is worthy to be noted that the highest correlation of all values has been
obtained from the Turkish MAT and English MAT of the bilingual group. It can be
interpreted that bilingual students have shown higher correlation significance values than
the monolingual students have shown. This may lead to the conclusion that the number
of students who had shown consistency in all three results has been more in the bilingual
group than the monolingual group. It can be explained that students who have obtained
higher metalinguistic awareness tests also graded higher degrees in English lessons and
vice versa for the lower scored and graded ones.

Finally, with the aim of determining the opinions of the heritage bilingual students
about the metalinguistic awareness and relation among languages of home, school, and
the additional foreign language, they have different types of interactions such as within
family and within the classroom; the semi-structured interviews have been conducted
with a representative group of bilinguals. During the semi-structured interviews, the
heritage bilingual group of students has been asked to state their opinions regarding three
languages in their lives. It has been observed that, in general, most of them have not been
eager to state their opinions or seemed like they do not want to share much, this may be
explained of their being secondary school students. However, it can be concluded that
they are mostly aware of their success and failure in language courses and home
languages because they could talk about languages. Furthermore, as it is expected, higher
graded students in metalinguistic tests and English grades are found to be aware of certain
linguistic components of the languages such as speaking, writing skills. Especially, there
are two of them who have stated that there is a relation among languages in certain ways
and they have referred their heritage language and dominant language while learning

English as a foreign language.
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6.2. Implications of the Study

In this study, it has been planned to investigate the correlation of metalinguistic
awareness with English as a foreign language of heritage bilingual students through
comparing their performances with a monolingual group of similar SES background

In addition to the results of both the difference and correlation analyses, it is also
possible to have certain implications regarding the fact that the heritage bilingual group
has shown a lower performance than the monolingual group. In order to explain the
results, two main implications can be assumed while interpreting the discussion of this
study and related literature. Firstly, it can be ascribed that heritage bilingual students may
have not developed metalinguistic awareness skills as good as the monolingual group has
performed. This result of the bilingual group can be assumed as associated with having a
minority language as the heritage language. Secondly, the curriculum and courses in both
Turkish and English have been conducted in both of the schools are identical. The lower
performance of the bilingual group has been evaluated through the same tests; however,
there may be a certain necessity for a different curriculum and types of tests than the
monolingual group already have had. A certain requirement for a different type of
curriculum for foreign language courses can be debated in EFL language classrooms.

Above all these implications, this study has also provided awareness about
metalinguistic awareness to three main actors which are students, teachers and also the

researcher of this study in every possible language teaching situation.

6.3. Suggestions for Further Studies

This study has tried to investigate the relation between metalinguistic awareness
and EFL of heritage bilingual students giving references to the various studies conducted
both in Turkey and different parts of the world. It can be clearly seen that the issues of
being bilingual and having metalinguistic awareness can be investigated from different
perspectives in various contexts. Bearing in mind the related literature and the results of
this study, some suggestions can be made as follows.

First of all, further studies could be conducted with more participants both in
secondary school students and language learners from various ages in order to compare
the results of studies and have more accurate conclusions. Secondly, a similar study could

be investigated in different contexts with the aim of identification of other problems
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which occur in language classrooms, especially in Turkey, there are other regions where
different types of bilingualism have already existed and both students and teachers could
provide another perspective through those studies. As a third suggestion to identify the
problems more accurately and find solutions to problems in similar classrooms, a more
specific task awareness of metalinguistic should be applied and a deeper interviews
should be made with participants as they can be both young and adult learners of a foreign
language. As a fourth suggestion, observations in the classroom can be conducted to have
deeper understanding of problems. As a last suggestion, interviews with teachers,

students, and family triangle can be done and all the data obtained can be evaluated.
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APPENDICES

Appendix 1. Consent Form

Dear Madam/Sir,

We would like to ask your permission for the application of a master thesis study which
is being conducted about the relation between language awareness of students and
learning a foreign language, by our master student, Eda AKGUN OZPOLAT. The
obtained data will only be used for academic purposes and the personal information of
students will be kept as unknown. Official consents have been taken from the authorities.
We would like to note that participation of your child would provide a significant
contribution to our study. In case of your approval, please send this form with your

signature. We would like to thank for your contribution.

With our best regards

Name of the researcher Supervisor
Eda AKGUN OZPOLAT Prof. Dr. Hatice SOFU
MA Student Cukurova University

English Language Teaching

Name of the Parent:

Signature:
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Consent Form in Turkish

Izin Belgesi

Sayin Veli,

Danisman1 oldugum yiiksek lisans 6grencisi Eda AKGUN OZPOLAT’1n grencilerin dil
farkindaliklarinin yabanci dil 6gretimi ile iliskisi konusunda yiiriitmekte oldugu yiiksek
lisans tezi i¢in yapacagi uygulama igin izninize ihitycamiz vardir. Toplanan veri yalnizca
bilimsel ~amagh  kullamilacaktir. ~ Ogrencilerin ~ kimlik  bilgileri  kesinlikle
aciklanmayacaktir. Uygulama hakkinda gerekli resmi izinler alinmistir. Cocugunuzun bu
uygulamaya katilimi c¢aligmamiz i¢in Onemli katki saglayacaktir. Onay vermeniz

durumunda bu belgeyi imzalayip géondermenizi rica ederiz. Katkiniz i¢in ¢ok tesekkiir

ederiz.
Saygilarimizla
Aragtirmacinin Adi Danigsman
Eda AKGUN OZPOLAT Prof. Dr. Hatice SOFU
Yiiksek Lisans Ogrencisi Cukurova Universitesi
Ingiliz Dili Egitimi Anabilim Dali
Velinin Ad1 Soyada:

imzas::



Appendix 2. Background Information Form

General Information

Name -Surname

Name of the School

Class and Number

Birth Place and
Date

Name of the father

Name of the mother

Home adress

Phone number

Family Information

Required Information of Your Father

83

His occupation

Avarage Monthly
Revenue

Amount:

High ( )

Middle ( )

Low ( )

Education Background

Required Information of Your Mother

Her occupation

Avarage Monthly
Revenue

Amount:

High ( )

Middle ( )

Low ( )

Education Background




Educational Background and Other Information
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Write the names of your favourite subjects.

Write the names of subjects that you least
favourite.

Do you join any kind of facilities in the school? If
yes, which one or ones?

How dou you enjoy spending your leisure or free
time?

Have you ever worked in a part time or full time
job?

Is another language spoken in your family other
than Turkish? What language is it?

In what language do you communicate with your
parent and/or parents?

Can you understand any other languages when it
ss spoken by someone around you? Can you
answer them in that language?

What is your dream job? Why?

Dou you have any problems during studying at
home? If yes, what kind of proeblems do you
have?

Do you expreience any difficulties while
undertaning the subjects during courses? If yes,
what dou you think about the reasons?




Background Information in Turkish

OGRENCI TANIMA FORMU

Adi-Soyadi

Okulu

Sinif ve No

Dogum Yeri -Tarihi

Baba adx

Anne ad1

Ev Adresi

Telefon No

BABANIZ:

AILE DURUMU
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Isi

gelir

Ortalama ayhk | Miktar:

Yiiksek ()

Orta( )

Diisiik ( )

Ogrenim durumu

ANNENIZ:

Isi

Ortalama ayhk
gelir

Miktar:

Yiiksek ( )

Orta( )

Diisiik ( )

Ogrenim durumu




OGRENIM DURUMUNUZ VE DiGER BILGILER:
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Okul hayatinizda en ¢ok sevdiginiz derslerin
adin yaziniz.

Okul hayatinizda en az sevdiginiz veya hi¢
sevmediginiz derslerin adin1 yaziniz.

Okul hayatimizda ders dis1 etkinliklere katilir
misimz? Hangilerine?

Bos zamanlarda nelerle ugrasmay seversiniz:

Bos zamanlarimizda herhangi bir iste
calistimz m1?

Aile icinde baska dil konusuluyor mu? Nedir?

Anneniz ve babanizla hangi dilde
konusuyorsunuz?

Farkh dillerde konusulanlar1 anlayabiliyor
musunuz? Cevap verebiliyor musunuz?

Tleride hangi meslegi secmek istersiniz?
Nig¢in?

Evde ders calismakta giicliik cekiyor
musunuz? Neden?

Sinifta dersleri anlamakta giicliik cekiyor
musunuz? Neden?




Appendix 3. Turkish Metalinguistic Awareness Test
Tiirk¢e Ust Dil Farkindalik Testi (Beyret, 2015)

A. Fonolojik Test (Phonology Part)

1. Asagida verilen kelimeleri hecelerine ayiriniz.
Orn.: De/ne/me

e Sosyal

o Kiitiiphane

e Onemli

¢ Rahatsizlik

e Birikim

2.Asagidaki kelimelerin ilk sesini ve son sesini yuvarlak icine alimz.
Orn.: (Y)alni(z)

e Merhamet

e Saygi

e Apartman

e Kirinti

e ihtiyar

3.Asagida verilen sozciiklerin bir sesini degistirerek yeni bir kelime olusturunuz.

Orn.: Masal — Yasal
eilan —»

eYavas —»

eBoguk —»

e Adim —»

eUfuk —
4.Asagidaki kelimeleri seslerine ayirimz.
Orn.: F//r/th/n/a

e Merdiven

e Diisiince

e Kaplumbaga

e Efsane

o Gokyiizii

87
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5.Asagidaki kelimelerden bir ses ¢ikararak anlamh yeni kelimeler olusturunuz.
Orn.: Boya —» Oya

e Ani —»

o Cisim —>

eHasir —»

eKazan —»

e Gozlem —»

6.Asagida karisik halde verilen seslerin tamamimi kullanarak anlamh kelimeler

olusturunuz.

c-r-i-i-n | —» ncir

r-k-1-a-f —»
k-1-i-z-6-g —>
a-1-v-l-z-a-1 —>
p-a-c-v-e —
n-t-e-k —

B. Morfolojik Test (Morphology Part)

Asagidaki ciimlelerin akisina uygun olarak, parantez icine alinan kelimelere uygun
ekler getiriniz.

1. Ayse Matematik ve Tiirkge ders (kitap) ..................... evde unutmus.

2. Yolculuga ¢ikarken mutlaka yanima birkac kitap (almak) .......................... .

3. Caminin giris (kap1) ...................... islemeler Sel¢uklu donemine ait.

4. Oturdugumuz evin (bitigik) ..............cccoenee tek katli bir is yeri vardi.

5. Her sabah (okul) ......................... ge¢ kalmamak i¢in acele ederdi.

6. Galileo kiiciikken edindigi gozlemleme (aliskanlik)....................... deneylerle

desteklemeyi 6grenmisti.
7. Aksam eve (gitmek) ....................... ilk 6nce 6devlerini yapar.

8. Kardesimle yeni kayit oldugumuz okul (ev) ..................... cok yakin.
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9. Matematik en sevdigim (ders) ..................... .

10. Diinyada higbir dost insana (kitap) ......................... daha yakin degildir.

11. Insanin yardim etmeye gonlii (olmamak) ...................... bahaneler uydurur.
12. Babaanne elmalar1 torunlar1 arasinda (iki-iki) ..................oooeii paylastirdi.
13. Giilmek (beraber) ...................... nese, huzur ve sevgi getirir.

14. Derslerime planli ¢alistigim i¢in higbir derste (zorlanmamak) ...........................

15. Omer Seyfettin’in “Pembe Incili Kaftan” adl1 (hikaye)................... okudunuz mu?
16. Ahmet lafin1 boliince Hakan ne (soylemek) ...................... unuttu.

17. Bu (mevsim)....................... buralari ¢6l sicagi olur.

18. Ogretmen ufkumuza giines gibi (dogmak) ................. hi¢ hiizniimiiz kalmaz.

19. Yarin bizimle sinemaya (gelmek) ....................... misin?

20. Evde hi¢ meyve sebze (kalmamak) ..................... .

21. Ogrenciler hem (eglenmek) ..................... hem 6greniyorlar.
22. Pazar giinleri (baba) ................ ve agabeyimle balik tutmaya gideriz.
23. Yaklasan firtinay1 oncesinde (hissetmek) ...................... herkese haber vermesi

biiyiik bir felaketi onledi.
24, Cem’in (ayak) .......coovvvviniennnnn. kirilinca bir ay okula gidemedi.

C.Semantik Test (Semantics Part )

1.Asagida verilen kelimeleri es veya yakin anlamhlariyla eslestiriniz.

1o Yzl a. Kiiciik

2.Zaman b. Armagan
3. Okul c. Vakit

4. Ufak d. Uyan

5. Sozciik e. Gorev

6. Vatan £AsH-

7. Hediye g. Mektep
8. Giicli h. Yurt

9. Vazife i. Kelime

10. Ikaz j. Kuvvetli
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1 2 3 4 5 6 7 8 10
2. Asagida verilen kelimeleri zit anlamhlariyla eslestiriniz.
+Asagt a. Ceza
2. Erken b. Cirkin
3.Neseli e Y-ttheatrt
4. Zengin d. Yumusak
5. Pahali e. Geg
6. Kat1 f. Uzgiin
7. Uzak g. Fakir
8. Acemi h. Usta
9. Glizel 1. Yakin
10. Odiil J- Ucuz

2 3 4 5 6 7 8 10

3.Asagida baz1 ciimleler verilmistir. Bu ciimlelerde alti ¢izili kelimelerin gerc¢ek

anlamli m1 mecaz anlamh m1 oldugunu bulunuz.

1.

O o0 N N »n B~ W DN

Oraya ilk gittigimde beni ¢ok sicak karsiladilar. A)Gergek
. Taginirken hazirladigi koliler ¢ok agirdi. A)Gergek
. Bayramda gelenlere ikram etmek i¢in biraz tatli aldim.  A)Gergek
. Derin diigiincelere dalar baska alemlerde gibi davranirdi. A)Gergek
. Biitiin ac1 biberleri yemege koydu. A)Gergek
. Anne baba olacaklarin1 6grenince sevingten havalara uctular. A)Gergek
. Pencere acik kalinca igeriye kus girmis. A)Gergek
. Babam sinirlenince kiiplere bindi. A)Gergek
. Hizla kosarken elindekileri diisiirdii. A)Gergek

10. Son yaptiklarindan sonra iyice herkesin géziinden diistii. A) Gergek

(B)Mecaz
B)Mecaz
B)Mecaz
B)Mecaz
B)Mecaz
B)Mecaz
B)Mecaz
B)Mecaz
B)Mecaz
B)Mecaz
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4. Asagidaki kutucuklarda verilen kelimeleri cagristirdigini diisiindiigiiniiz bashgin

altina yaziniz.

Sarki Doktor Ritim Hasta Bilgisayar
Keman Biligim Internet Tedavi
Saghk Miizik Teknoloji
1. 1. 1.
2. 2 2.
3. 3. 3.

D. Sozdizim Test (Syntax Part)
1. Asagida karnisik olarak verilen kelimelerden anlamh ciimleler olusturup altlarina

yeniden yaziniz.

e dogum / kardesime / diisiiniiyorum / kitap / giiniinde / almay1 / bir /.

e mevsim / sevdigim / sonbahardir /en /.

e vaktimizde / gerekir / bos / gazete / okumamiz /.

eizin / okulda / alip / gitti / hastalaninca / eve / Ahmet / .

[ ]
e buraya / seni / 6grenebilir / getiren / miyim / nedeni / ?

e yetisen / Adana’da / dokuma / pamuk / kullanilir / sanayisinde /.

e birlikte / oynayalim / bah¢ede / m1/ oyun / ?

eisten / bir / sonra / saat / gelecek / annem / .



2.Asagidaki kelime ve kelime gruplarini kullanarak ciimleler olusturunuz.

eistasyon ~—>
e Bayram —
¢ Gece glindiiz —
e Hizli —>
¢ Yola Cikmak —»
e Kibar —

e Susmak —>

92
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Appendix 4. English Metalinguistic Awareness Test

A. Phonology Part
1. Match the words which have similar sounds to each other. (Kutu icinde verilen
kelimeleri asagidaki tabloda yer alan kelimelerden benzer seslere sahip olanlarla

eslestiriniz.)

tired boot physics they
cake wateh- short
cheap phone selfish food like candy there
watch
B. Morphology Part

1. Rewrite words given in the brackets in the correct form to complete sentences.
(Asagida verilen ornektekiler gibi, parantez icinde verilen kelimelere ciimledeki
anlama uygun olacak sekilde ek getirin ve bosluklara yeniden yazimz.)

Ex. There are seven __apples__ (apple) in the basket. // A dog is ___smaller__(small)
than an elephant. // She __cleaned__ (clean) the house yesterday. // We are _going

__(go) to school now.

1. There are five (book) on the table.

2. My father always eats lots of (olive) during breakfast.

3. There are thirty (student) in the garden now.

4. Jack (climb) mountains in Pozant1 last weekend.

5. Susan and Melisa (play) basketball yesterday.

6. The Browns (travel) across Europe last summer

7. Agr1 Mountain is (high) than Erciyes Mountain.
8. Adana is usually (hot) than Erzurum.

9. A turtle is (slow) than a cheetah.

10. Alison (like) Maths and Social Sciences.

11. She always (do) her homework.

12. My mother sometimes (watch) TV-serials in the evenings.

13. They are (play) soccer at the moment.
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14. She is (listen) to the radio right now.

15. Tam (study) English now.

C. Semantics Part
1. Match the words with opposite meanings. (Asagida verilen kelimeleri zit

anlamhlariyla ornekteki gibi eslestiriniz. )

+-bie a. clean

2. short b. late

3. fast c. expensive

4. cheap d—smat

5. happy e. easy

6. dirty f. beautiful

7. difficult g. slow

8. fat h. sad

9. hardworking 1i. tall

10. early J- slim

11. ugly k. lazy
1 2 3 4 5 6 7 8 9 10 11
d

2. Write words under groups with related topic. (Asagidaki kutucuklarda verilen

kelimeleri alakali olan gruplarin altina yaziniz. )

Pink Twelve Doctor Horse White Hundred

Teacher Bird Green Farmer Seven Cat

1. Numbers 2. Animals 3. Colours 4. Jobs
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D. Syntax Part

1. Put the words into correct order to make meaningful sentences. (Asagida karisik
olarak verilen kelimeleri anlaml ciimleler olusturup altlarina yeniden yazinz.)
ehave / I/ every / breakfast / morning /.

eold/you/how /are/?

e like / soccer / you / playing / do / ?

ewas /in 2005 /1/born /.

e favourite / is / your / sport / what / ?

e are / from / where / you /?

e your / is /name /what / ?

ecan’t/ a bike / Tim / ride /.

elike / I/ to the cinema /going /.

e makes / a tailor / dresses / skirts / and / .

2. Fill in the blanks with words given below to make meaningful sentences. (Asagida
verilen kelimeleri anlamh ciimleler olusturmak icin uygun bosluklara yazarak

ciimleleri tamamlayiniz.)

every day what my mother but watch TV
o We sometimes in the evenings.
o is your dream job?

e He goes to school

. was at the hospital yesterday.

o] can ride a bike I can’t drive a car.
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Appendix 5. Semi Structured Interview Questions

1. How do you find your success in English?

2. Can you explain your success / failure in English class? If yes, what are the reasons /
reasons?

3. What do you think about the other language you speak / know?

4. Can you tell us about the impact on Turkish and / or English of the language?
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