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ABSTRACT

THE MEDIATOR ROLE OF PARENTING BEHAVIORS ON THE
RELATIONSHIP BETWEEN PARENTING BELIEFS AND
INTERNALIZATION OF RULES: MODERATOR ROLE OF GENDER AND
TEMPERAMENT

KOG ARIK, Gizem
Ph.D., The Department of Psychology
Supervisor: Prof. Dr. Sibel KAZAK BERUMENT

October 2021, 139 pages

The aim of the present study was to examine the mediator role of parenting
behaviors (positive and negative) in the relationships between parenting beliefs
and the internalization of rules among children or adolescents. Also, the study
aimed to test the moderator role of temperament (frustration and sensory
processing sensitivity) in the association between parenting behaviors and the
internalization of rules. Lastly, the study aimed to test whether the proposed
relationships differ among girls and boys. In total, 374 children and adolescents
(225 girls [60.2 %], and 149 boys [39.8 %]) with the age range from 7 to 18 years
old (M = 11.02, SD = 2.26) and their mothers participated in the current study.
Children and adolescents were asked to fill in parenting scales including warmth,
hostility, neglect, undifferentiated rejection, comparison, psychological control,
and inductive reasoning. Mothers were asked to fill out demographics, parental

beliefs, temperament, and internalization of rules. Results revealed that there were



significant associations between parenting beliefs, parenting behaviors, and
internalization of rules, and these relationships showed differences for girls and
boys. The interaction between sensory processing sensitivity and between
negative parenting was also significant in predicting internalization of rules.
Findings were discussed in light of the literature.

Keywords: internalization of rule, parenting belief, parenting, temperament,
gender



0z

EBEVEYNLIK BILISLERI iLE KURALLARI iCSELLESTIRME
ILISKISINDE EBEVEYNLIGIN ARACI CINSIYET VE MIiZACIN
DUZENLEYICi ROLU

KOC ARIK, Gizem
Doktora., Psikoloji Bolimdi
Tez Yoneticisi: Prof. Dr. Sibel KAZAK BERUMENT

Ekim 2021, 139 sayfa

Bu caligmanin amaci, ebeveynlik bilisleri ile ¢ocuk veya ergenlerin kurallari
i¢sellestirilmesi arasindaki iliskilerde ebeveynlik davraniglarinin (olumlu ve
olumsuz) araci roliinii arastirmaktir. Ayrica calisma, ebeveynlik davranislar ile
kurallarin igsellestirilmesi arasindaki iliskide mizacin (engellenme ve duyusal
duyarlilik) moderator roliinii test etmeyi amacglamistir. Son olarak, g¢alisma,
onerilen iliskilerin kizlar ve erkekler arasinda farklilik gosterip gdstermedigini
test etmeyi amaglamistir. Calismaya yaslar1 7 ila 18 arasinda degisen (Ort. =
11.02, SD = 2.26) toplam 374 ¢ocuk ve ergen (225 kiz [60.2 %] ve 149 erkek
[39.8 %]) ile anneleri katilmistir. Cocuklardan ve ergenlerden sicaklik,
diismanlik, ihmal, farklilagmamis reddetme, karsilastirma, psikolojik kontrol ve
aciklayici akil yiirlitmeyi iceren ebeveynlik 6l¢eklerini doldurmalari istenmistir.
Annelerden demografik bilgileri, ebeveynlik bilislerini, mizacin1 ve kurallarin

igsellestirilmesini  doldurmalar1 istenmistir. Sonuclar, ebeveynlik inanglari,

Vi



ebeveynlik davraniglart ve kurallarin igsellestirilmesi arasinda anlamli iliskiler
oldugunu ve bu iligkilerin kiz ve erkek cocuklar i¢in farkliliklar gosterdigini
ortaya koymustur. Negatif ebeveynlik ile kurallar1 i¢sellestirme arasindaki iliskide
duyusal duyarliigin dizenleyici rolii de anlamlidir. Bulgular literatiir 1s18inda

tartisilmastir.

Anahtar Kelimeler: Kurallar1 I¢sellestirme, Ebeveynlik Bilisleri, Ebeveynlik,
Mizag, Cinsiyet
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CHAPTER 1

INTRODUCTION

1.1 Overview

Moral development starts in the early years and lasts throughout life (Kochanska
& Aksan, 2006). As one of the moral behaviors, internalization of rules is a
crucial development since it is one of the strongest protective factors for conduct
problems (Ettekal et al., 2020). Thus, it is essential to understand how children
learn and apply socially appropriate rules; and how they regulate themselves

following these rules when experiencing challenging situations.

Internalization offers a noticeable range of personal differences. Children embark
on diverse pathways to internalized conduct and reach different developmental
outcomes. Several factors have a role in the children’s internalization
development. These factors can be environmental such as parenting beliefs (Ng et
al., 2013), parenting behaviors (Martinez et al., 2020) or individual such as

temperamental characteristics (Spinrad et al., 2012).

The present study examined the mediator role of parenting behaviors in the
relations between parenting beliefs and the internalization of rules. The moderator
role of temperament in the relationship between parenting practices and
internalization of rules was also be investigated with the aim of testing the
differential susceptibility approach. Lastly, the moderator role of gender on all

paths among variables was tested.



Hence, the concepts covered in the study were discussed one by one in the
following sections. Firstly, moral development and internalization of rules were
mentioned. Secondly, parenting beliefs shaped by cultural values and their
relations with the internalization of rules were mentioned. Shaming, training, and
authoritative beliefs were examined as parenting beliefs. Thirdly, parenting
practices as mediator variables were explained regarding definition and relations
with parenting beliefs and internalization of rules. As positive parenting,
inductive reasoning and warmth were included, while psychological control,
comparison, hostility, neglect, and undifferentiated rejection were included as
negative parenting practices. Fourthly, in the light of the differential susceptibility
approach, temperament as a moderator variable in the relationship between
parenting and internalization of rules was mentioned. Frustration and sensory
processing sensitivity were included as temperamental characteristics. Lastly, the

role of gender on all related paths was reported.
1.2 Morality and Moral Development

Morality refers to a set of attitudes about what is right or wrong, or good or bad to
do in a given situation (Stets & Carter, 2012). The function of morality is to
establish ground rules for behavior (Royal & Baker, 2005). That means
determining right and wrong provides a guideline for rules to which people are
expected to adhere. This guideline involves several aspects, such as resolving
human conflicts, a foundation for social cooperation, who owes whom what, role
structure, and other social functioning domains. Morality consists of three distinct
but related factors: moral cognition, moral affect, and moral behavior (Brugman
et al., 2013; Kochanska & Aksan, 2006; Stifter et al., 2009).

Moral cognition refers to the children’s understanding of moral rules and norms
of behaviors and the ability to represent consequences of violating those standards
for themselves and others (Kochanska & Aksan, 2006). It also includes
perspective-taking and reasoning about moral dilemmas (Davis & Streit, 2017;

Termini & Golden, 2007). Perspective-taking is the ability to see another person’s



thoughts and feelings (Eisenberg et al., 2006; Raval et al., 2018). Moral reasoning
refers to children’s ability to rationally evaluate the morality of an action in

situations involving issues of justice, rights, or welfare (Dahl & Killen, 2018).

Moral affect refers to children’s feelings and experiences and encompasses
several emotions like guilt, shame, sympathy and empathy, and concern or
following a transgression (McKellar, 2019). Guilt arises when a person does
something that contradicts existing rules and standards and criticizes the
transgression as a morally wrong act (Elster, 1999). On the other hand, shame
emerges when a person does something against the internalized rules and feels
like s/he has failed to reach the specific community’s standards (Elster, 1999;
Svensson, 2004). Empathy is the feeling of emotions congruent to another person,
whereas feelings of sorrow or concern for a person in need can be defined as
sympathy (Eisenberg, 2003; Lapsley, 2015). Moral emotions play a significant
role in guiding an individual’s choice of behavior (Sheikh & Janoff-Bulman,
2010). For instance, guilt encourages reparative actions such as confessing and
apologizing, whereas shame encourages denial, withdrawal, and escape from the
shame-inducing event behavior (Sheikh & Janoff-Bulman, 2010).

As the third dimension of morality, moral behavior or conduct refers to one’s
actual behavior in consonance with one’s moral values and standards, reflecting
the executive capacity to follow the rules and standards (Talwar, 2011). Sharing,
helping, cooperating, sympathizing, and any other behavior which includes one’s
ability to care about others can be classified as moral behavior. Moral behavior is
assumed to represent children and adolescents’ internal standards of conduct and
their ability to comply with those rules (Kochanska & Aksan, 2006), which refers

to the internalization of rules.

Recently, moral identity or moral self-concept has been investigated as a distinct
and fourth construct of moral development (Brugman et al., 2013; Davis & Streit,
2017). It refers to the extent of being a moral individual is essential to one’s

identity (Hardy & Carlo, 2011).



1.2.1 Theoretical Background for Morality

There are two well-known theories of moral development developed by Piaget
and Kohlberg. Piaget (1932, 1967) argued that moral development also develops
within certain cognitive developmental stages and with the interaction of the
children with their social environment. As the children complete their cognitive
development, they can think about complex events and, as a result, make a moral
judgment. In this direction, children's moral judgments develop depending on the
increase in their cognitive skills and social interactions with their peers. There are
also two kinds of moral thinking: heteronomous morality, including moral

realism, and autonomous morality, including moral relativism.

Heteronomous morality is seen among children aged between 5 and 9 years old. It
also refers to moral realism meaning that children understand morality as abiding
by the rules and laws of others, which cannot be changed. Children accept that all
rules are made by some authority figure and that breaking the rules will result in
immediate and severe punishment (immanent justice). They regard rules as being
absolute and unchangeable during this stage. Behavior is evaluated according to
consequences but not intentions. Between heteronomous morality and
autonomous morality, there is an intermediate stage in which rules are
internalized and generalized. At this stage, the child simply does not obey the
command from the adult. For example, children know that lying is wrong and
think that even if they are not punished, they should not lie. At this stage,
autonomy is not yet fully developed, rules are still given from outside and not
produced by the mind. If the mind sees something as necessary, regardless of
external pressure, this is a sign of moral independence/autonomy (Piaget, 1932).

Autonomous morality or moral relativism is seen among children aged between 9
and 10 years-old. It refers to morality based on your own rules. In this stage,
children understand that there is no absolute right or wrong, and behaviors rely on
intentions but not consequences. Thus, with age, the basis of children's moral

understanding changes from being result-oriented to being intention-oriented.



Kohlberg (1975), on the other hand, expanded Piaget's explanations on cognitive
moral development and formed a systematic moral development model. There are
three levels of morela development in Kohlberg's theory. These are
preconventional, traditional and postconventional; examines each level in a total
of six steps, consisting of two stages in itself. Each moral level and step include
the behavior that individuals prefer when faced with moral dilemmas and the
justifications they use to explain this behavior.

The first level is called the preconventional moral level. In the first step of the
first level, the child decides what is right-wrong or good-bad according to the
authority or the reward-punishment relationship s/he will encounter as a result of
this behavior. At this stage, the individual has an egocentric approach. In the
second step, it is realized that the rules determined by the authority are not the
only correct one; the intentions of others are also beginning to be understood
(Kohlberg, 1975).

The second level is called the traditional moral level. At this level, the moral
behavior repertoire consists of behaviors that are approved, admired and
appreciated by others. In this period, it is seen that the individual begins to take
into account the needs and expectations of others instead of self-centered
thinking. In the third step, moral behavior is the behavior that pleases, helps, or is
appreciated by others. In the fourth step, the individual cares about acting in
accordance with the laws, rules and social order. At this stage, moral behavior is
defined as adopting and fulfilling shared norms, rights and responsibilities. The
individual focuses on the importance of obeying the law and respecting authority
for the maintenance of social order (Kohlberg, 1975).

The third level is called the postconventional level. At this level, it is seen that
universal values (sanctity of life, respect for human beings, honesty, justice) take
place on the basis of moral reasoning of the individual. The individual, who
realizes that laws and rules are relative in the fifth step, thinks that these rules and

norms can change instead of accepting the laws that they think are unfair and



submitting to the authority. In the sixth step, rather than based on laws or social
rules; moral behavior is determined by one's own conscience and moral principles

developed by himself.

The most basic claim in Piaget and Kohlberg’s approaches is that developmental
steps of morality are universal and follow each other in an invariable order. These
theories are criticized for only reflecting Western and individualistic culture
(Shweder & Haidt, 1993). Besides, the focus is on cognition in both theories but
emotional processes also play an important role in the basis of moral evaluations
and moral judgment (Haidt et al., 1993; Rozin et al., 1999). Also, the universality
claim is not supported by studies conducted in different cultures (e.g., Narvaez,
2001; Turiel et al., 1978). These theories do not take into account the role of
culture and the moral rules and social norms within that culture. Along with these
criticisms brought to classical moral theories, cultural psychology has not agreed
with moral approaches based on individuality and the development of conscious
and logical thinking processes. According to cultural psychological viewpoint, the
emphasis should be on moral plurality and cultural differences (Haste &
Abrahams, 2008).

In addition to cultural psychological viewpoint, within the developmental
psychology perspective, moral development is how children learn the concepts of
right and wrong and behavioral self-regulation to adhere to socially acceptable
rules and norms (Kochanska, 1994). Gaining the ability to understand what is
right and wrong and regulate the self prepares children for socialization (see
Kochanska & Aksan, 2006 for review). Socialization comprises the ability to act
appropriately and function adequately in social environments within a culture
(Kochanska, 1994). For socialization, children need to learn and internalize the
social rules, values, and norms of the culture they live in (Kochanska, 1994).
Therefore, learning and internalizing the social rules are essential parts of moral
development and children’s socialization. In order for the children to learn social

rules, they should first learn to internalize the rules.



In the following section, the internalization of rules was mentioned as one form of

moral behavior.
1.2.2 Internalization of Rules

Internalization of rules refers to the children’s ability to inhibit or produce
behavior as instructed, especially by parents (Augustine & Stifter, 2019;
Kochanska & Aksan, 2006). It is usually conceptualized as not cheating and
adhering to the rules even if there is no adult or supervisor in the environment. If
a child behaves in accordance with the rules even if s/he is the only one in the
environment, which means this child has accomplished the internalization of
rules. It includes both engagement in prosocial or helping behaviors and
inhibition of engagement of antisocial behaviors (Termini & Golden, 2007).

A similar concept to the internalization of rules is internalization of social or
moral values. Internalization of moral values refers to adopting society’s values
and attitudes as one's own so that socially acceptable behavior is motivated solely
by internal factors rather than by fear of external consequences (Grusec &
Goodnow, 1994). These two concepts are very similar to each other. However,
internalization of rules is more likely to represent the internalization of parental
rules while internalization of moral values tends to include the society’s norms
and standards. It can be said that internalization of rules provides a basis for
internalization of moral values. That means children and adolescents firstly
internalize and implement the rules of parents; then, they integrate these values

with broader societal rules.

An early capacity for guilt and an understanding of right and wrong characterizes
successful moral development (Kochanska et al., 2005). Children with successful
moral development are socially competent individuals (Kochanska, Koenig, et al.,
2010). These children are less likely to engage in bullying and more likely to help
a victim of bullying (Jansen et al., 2017; Laible et al., 2008). However, children
with impaired conscience or morality development are at risk for developing

problems later in life. These risks include aggressive, rule-breaking, delinquent,



and antisocial behaviors, disruptive conduct problems, and callous-unemotional
traits (Arsenio & Ramos-Marcuse, 2014; Ettekal et al., 2020; Kochanska et al.,
2016; Shek & Zhu, 2019). For instance, a very recent study followed children
from infancy to middle childhood and assessed children’s conscience
development, defined as the sum of self-regulation, latency to cheat, and
internalization of rules (Ettekal et al., 2020). This study found that toddler and
preschool-aged children’s conscience development negatively predicted conduct
problems during middle childhood. A similar negative association was also found
for antisocial behaviors. Children’s internalized conduct at four and a half years
was negatively related to antisocial behaviors at ages 10 and 12 (Kochanska et al.,
2016).

These studies point out that children’s ability to internalize rules is one of the
most effective protective factors for conduct problems. Indeed, the ability to
internalize rules has essential conceptual connections to conduct problems.
Conduct problems are characterized by active defiance of social rules and
requests and social difficulties resulting from ignoring others’ needs, indicating
inadequate internalization of rules (American Psychiatric Association, 2013),
therefore, it is crucial to understand the underlying mechanism of how children
learn and apply socially appropriate rules; and how they regulate themselves

following these rules when experiencing challenging situations.

One of the earliest signs of internalization of rules is the children’s ability to
regulate themselves. The critical stage for self-regulation development is
toddlerhood and early childhood years (Kochanska et al., 2001). In these years,
compliance has been used for assessing self-regulation and the first marker of
internalization (Dong, Dubas, Dekovi¢, & Wang, 2021; Dong, Dubas, Dekovi¢,
Wang, et al., 2021; Kochanska et al., 2001).

Compliance can be defined as children’s ability to initiate, manage, and change
their behavior in response to parental requests (Kochanska et al., 2001). To

internalization take place, several conditions should be met (Grusec & Goodnow,



1994). When the child commits a transgression, the parent should transmit the
inappropriateness and consequence of this transgression to the child. Then, the
children need to understand the parent’s reasoning and be willing to accept it.
Lastly, the children must apply this reasoning to other moral conflicts and

embrace it as their own.

Situational and committed compliance are two types of compliance (Kochanska et
al., 2001). Situational compliance can be defined as situations where children
comply but need often parental requests and warnings. On the other hand,
committed compliance can be defined as the children’s wholehearted and
enthusiastic participation in a task requested by a parent (Kochanska et al., 1995).
It corresponds to children’s internally motivated embrace of parental rules,
displaying self-regulation's emergence (Kochanska et al., 2005). In the committed
compliance, children are required to control their emotions and impulses and act
in line with an internal self-directed plan, without external request or reward
(Brown et al., 1999). Therefore, committed compliance is the most mature form
of compliance behavior (Kwon & Elicker, 2012). Many studies showed a positive
association between situational compliance and internalization (Kochanska et al.,
1995, 2001). For instance, toddlers’ two forms of compliance and internalization
of rules were assessed in multiple contexts two times (Kochanska et al., 1995).
This study showed that two forms of compliance had distinct developmental
trajectories, and only committed compliance was positively associated with
internalization. Another longitudinal study followed children from 14 to 45
months of age with four-time assessments (Kochanska et al., 2001). The study
findings supported the previous one showing that only committed compliance was
related to children’s internalized conduct. They also showed that these
relationships are both concurrent and longitudinal. Thus, research has investigated
compliance in early childhood to assess self-regulation and, therefore

internalization of rules.

The development of internalization shows observable developmental stages

during early years of children. Internalization develops rapidly during the first



few years of life (Augustine & Stifter, 2015; Kochanska et al., 2001) and grows
throughout adolescence (Laible et al., 2008).

Starting from infancy, parents have a critical role in encouraging self-regulation
development by guiding children through multiple gradual stages in which they
internalize complex regulatory processes motivating the behavior (Kochanska et
al., 2001). Parents firstly help their children exercise control and restraint by
issuing frequent and external directives and requests (Kochanska, 2002). Parents
can ask their children to do a task or not, which is assessed via “do” or “don’t”
contexts. For instance, in the “do” context, mothers can ask their toddlers to pick
up the toys and put them in a box. In the “don’t” context, mothers can prohibit
toddlers from touching lovely toys and often remind their children not to touch
toys for a specific time. Toddlers older than 1-year-old, begin to comply with
their mother’s frequent dictates and warnings, which refers to situational
compliance. These first signs of parental compliance were between 12 and 18
months of age (Kopp, 1982). Around the age of two, children begin to show more
compliance with social norms in various instances, including both “do” and
“don’t” contexts (Kochanska, 2002). In this stage, that is suggested the emergence
of committed compliance in which children are eager to follow mother’s
directives and mothers do not have to control their children. Children who engage
in committed compliance are more likely to integrate committed compliance into
their selves (Grusec & Goodnow, 1994). However, children still require close
monitoring and guidance by caregivers, especially in novel situations since their
regulatory skills are inconsistent. The regulation of children’s behavior
progressively shifts from mother to the children, themselves, and parents
increasingly take on the role of distal monitors. Also, children's executive
function skills show rapid development after first two years; adults notice a shift
from compliance to more sophisticated behavioral skills for internalization (Kopp,
1982). Around age 3, children started to show more cooperative and self-reliant
behaviors including following multistep routines with little help from parents,
which contributed to the internalization of rules (Kochanska, 2002; Kopp, 1982).

Finally, children can modify their behavior to meet the demands of different
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environments (Eiden et al., 2007; Kochanska et al., 2001; Kochanska & Aksan,
2006). Then, children’s internalization of rules fosters their conscientiousness
(e.g., coordinated, responsible, and hardworking) starting from adolescence
(Eisenberg et al., 2014). In puberty, the focus on external factors (e.g.,
punishment) decreases, and their moral identity has shaped due to the interaction
of the adolescents' self and internalized rules and values (Hardy & Carlo, 2011).
Thus, with age, young children’s ability to internalize improves (Scrimgeour et
al., 2017; Spinrad et al., 2012), and children show increasingly mature forms of

self-regulation and internalization (Kochanska, 2002; Spinrad et al., 2012).

The development of internalization is vital for understanding why most members
are law-abiding in society, while some members display contempt for norms and
rules. Internalization offers a wide range of perosnal differences. Children embark
on distinct pathways to internalized conduct and reach different outcomes.
Several factors play a role in fostering children’s internalization. These factors
can be environmental (e.g., culture, parental beliefs, parenting) or individual (e.g.,
temperament). These factors and their associations with children and adolescents'

internalization of rules were explained in the following sections.
1.3 Parenting Beliefs

Parenting beliefs refer to shared parental ideas about the developmental goals of
children and socialization practices that will help them attain (Greenfield &
Keller, 2004). Parenting beliefs enable parents to understand what is right,
necessary, and essential for their parenting (Chao, 1995; Goodnow et al., 1990).
These beliefs encompass a wide range of concerns about their children’s needs,
the contribution of heredity to children’s development, the importance of some
competencies for offsprings’ successful adjustment, the expectations of the age
for children to reach developmental milestones, as well as joys and difficulties
about parenting (Bornstein, 2012; Chao, 1995). Parenting beliefs provide parents
with a framework for understanding and responding to children’s behaviors and

determining the activities supporting children’s development (Belsky, 1984,
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Murphey, 1992). Therefore, parenting beliefs impact parental teaching and
guidance toward their children (McGillicuddy-DeLisi & Sigel, 1995).

Parental beliefs are culturally shared meanings formed by larger cultural belief
systems (Lightfoot & Valsiner, 1992). What is acceptable in one culture may be
considered inappropriate in another (Keller & Otto, 2009). In other words,
different cultures have several ways to understand the roles and responsibilities of
parents.

1.3.1 Theoretical Background for Culture

In the aim of categorizing cultures, Kagit¢ibasi (2007) proposed Family Change
Theory which includes three family models conceptualize by different
combinations of emotional and material interdependencies in the family:
independence, interdependence, and psychological/emotional interdependence

family patterns.

Firstly, independence family pattern is typical for individualistic cultures, high
affluence, and people living in nuclear families with low numbers of children in
the family. Among family members, autonomy is highly valued, but material and
emotional interdependencies are de-emphasized. Parenting beliefs emphasize
independence and uniqueness; parenting behaviors mainly focus on autonomy
and self-worth among children. Independence family patterns are included in

individualistic cultures.

Secondly, interdependence family pattern is common in collectivist, low-
affluence cultures where modernization processes have weak impact. This is
especially true in many non-Western rural areas with low socioeconomic
background. Children are valued for both utilitarian and emotional reasons, and
they bear the responsibility of supporting the family financially and caring for
their aged parents. This family model has strong material and emotional
interdependence, so personal autonomy is not highly valued. Interdepence family

patterns are included in collectivist cultures.
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Thirdly, as an addition to the classical categorization of individualistic and
collectivist dichotomy, the theory proposed the emotional/psychological
interdependence model as a synthesis of the former two. In this model,
emotional/psychological interdependence remains important, while material
interdependence (and traditional hierarchies) deteriorate as a result of
modernization processes among interdependent societies. The key assumption
here is that personal autonomy can increase while emotional closeness and
relationship orientation remain constant. Autonomy is no longer viewed as a
threat to the family or the group but rather as a requirement for functioning in a
modern work environment. In this pattern, a parenting orientation integrates
autonomy with control and relatedness, leading to the development of
autonomous-related self. This type of self is common especially in urbanized and
socioeconomically more developed contexts in collectivistic cultures. This self-
model includes basic human needs for autonomy and relatedness; therefore, it is
asserted as a healthy self-model. Family Change Theory was derived based on
Turkish families mostly regarded to this third model (Kagit¢ibasi, 2007).

As a country, Turkey harmonizes the long-standing modernization process into a
collectivistic background; Turkish culture does not represent a typical Western or
Eastern culture (Goregenli, 1995; Mayer et al., 2012); therefore, it has distinctive
features (Bekman & Aksu-Koc, 2012; Sunar & Fisek, 2005).

Turkish culture has been described as the “culture of relatedness”, in which
emotional and psychological interdependence co-exist with economic
independence (Kagit¢ibasi, 2013). Although Turkish culture cannot be
categorized as independent or interdependent, it has both individualistic and
collectivist orientations. A meta-analysis demonstrated that the Turkish people
were individualistic and collectivist (Oyserman et al., 2002). Another study
supported this finding showing that Turkey shares collectivist values, but not the
tradition of Confucianism, with China (Aycigegi-Dinn & Caldwell-Harris, 2011).
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Thus, Turkish culture has a very different condition than typical eastern or

western cultures, and it has own specific cultural features.
1.3.2 Cultural Values and Parenting Beliefs

Western cultures (e.g., USA, Belgium) are individualistic cultures and have
independence family characteristics emphasizing independence, self-assertion,
self-esteem, and autonomy (Markus & Kitayama, 1991). On account of these
values, parents are encouraged to understand the children’s needs, abilities, and
behaviors from a child-centered perspective (Rubin, Stewart, & Chen, 1995 as
cited in Guo, 2013). Since parents act according to children’s needs, they have
different expectations, evaluations, and reactions to children’s self-control
abilities based on their developmental stage or context. As autonomy and
individuality are essential characteristics for development, parents expect their
children to comply with them only during early childhood (Chamberlain &
Patterson, 1995). Parents provide an environment for their children to express
their thoughts and feelings freely, take responsibility for their behavior rather than
compliance and obedience toward authority (Chao, 1995; Vu et al., 2018). That
means parents show high levels of warmth and gentle control. Thus, all these

beliefs can be categorized as authoritative child-rearing beliefs.

Authoritative beliefs refer to parents’ awareness, respect, and encouragement for
children’s exploration and expression of ideas and emotions, related to the
“western” type of authoritative parenting (Lieber et al., 2006). It includes the
belief that parents should show high levels of warmth and affection and fair
discipline. Although several studies have pointed out that authoritative parenting
is optimal parenting style (e.g., Garcia et al., 2019), parental beliefs about

authoritativeness needs further investigation.

As interdependent societies, Eastern cultures (e.g., China, Japan, Hong Kong,
Korea, Vietnam, the Philippine) are collectivist heavily influenced by Confucian
traditions (Choi et al., 2013). These traditions are built upon dependency. They

put emphasis on interpersonal and social harmony, caring for aged parents, and
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family honor that minimizes the independence (Yue & Ng, 1999). Also, family
harmony is one of the most important social values (Wu et al., 2002). Therefore,
restrictions of feelings and thoughts which may cause conflict among family
members are highly encouraged (Wu et al., 2002).

These collectivist values put great emphasis on children to serve and be respectful
to their parents. Therefore, children are expected to be obedient, comply with
adults, follow the rules, control the self, and be sensitive to people’s evaluation
and criticism (Chao, 1995; Chen et al., 1998, 2003). Parents expect children to
behave following these values from an early age (Tran, 2006 as cited in Thuong,
2021). Questioning or acting contrary to rules indicates rudeness (Tran, 2006 as
cited in Thoung, 2021). These collectivist values generate shaming and training

beliefs.

Training belief refers to the idea that children’s development depends on parents’
effort and training (Chao, 2000). This training belief aims to discipline and make
the children sensitive to social rules (Way et al., 2013). Parents implement these
beliefs via monitoring children, using regular reminders, role modeling (Lieber et
al., 2006). Training emphasizes the necessity of instilling self-discipline in
children through the internalization of expectations for appropriate conduct.
Proper parental training leads to socially and morally responsible children (Lin &
Wang, 1995 as cited in Way et al., 2013). Parental effort to train their offspring is

a sign of warmth and affection.

Parents start to teach and train children to comply with parental rules from an
early age via controlling their children (Chao, 2000; Lieber et al., 2006). They
have high expectations for children’s behavioral self-control but low respect for
autonomy (Chen et al., 2003; Liu et al., 2005). Mothers express high levels of
dissatisfaction and concern to their children, if they cannot meet their mothers’

expectations (Chen et al., 2003).

Another parental belief which is common among dependent families is shaming.

Shaming beliefs refers to parents’ positive attitudes of evoking shameful feelings
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as productive teaching strategy (Fung & Lau, 2009). Parents high in shaming
beliefs tend to evoke shame in children who have transgressed through the use of
criticism, threats of abandonment, and unfavorable social comparison (Fung,
1999; Fung & Lau, 2009). Parents with shaming beliefs aim to foster in their
children a solid moral compass, adherence to social rules and norms, and well-

developed sensitivity towards others’ feelings and thoughts (Fung, 1999).

There are cultural differences in training and shaming beliefs (Chao, 2000; Chen
et al., 2003; Ng et al., 2013). For instance, Chao (2000) investigated the parenting
beliefs of immigrant Chinese and European American mothers. This study
displayed that Chinese parents have stronger training and shaming beliefs
compared to European Americans. Similarly, another study compared the parental
beliefs of mothers from Hong Kong and the United States (Ng et al., 2013).
Compared to American mothers, mothers from Hong Kong were more likely to
believe that parents’ encouragement of their children to learn is their duty and a
sign of love and affection toward their children, which refers to training beliefs.
These studies suggested that training and shaming beliefs are more common
among parents with interdependent values since this belief encompasses

collectivist values.

Thus, it can be said that training and shaming beliefs aim to raise children with
optimal moral development and it is more common in dependent cultures aiming
obedience. On the other hand, authoritative beliefs represent interdependent
families. As authoritative beliefs include parental idea of showing high warmth
and firm control and discipline, guiding the children in a safe environment, these
beliefs may positively impact children’s development, including moral

development.
1.3.2.1 Cultural Values and Parenting Beliefs in Turkey

Turkish families mostly represent psychological and emotional interdependence
(Kagitcibasi, 2007). The modernization processes in Turkey have reshaped family

structures and parents’ child-rearing orientations (Sen et al., 2014; Thornton,
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2010). As a result, Turkish culture assigns great importance to family relations
that involve relatively strong parent-child bonding; yet also encouraging the
development of independent self (Georgas et al., 2001). Turkish parents
emphasize interdependence and obedience while also acknowledging the need to

raise self-autonomous children (Durgel et al., 2013; Yagmurlu et al., 2009).

Although three family patterns have different child-rearing ideologies, there are
also differences within family patterns. For instance, all cultures categorized as
psychologically interdependent oriented do not have exactly same parenting
beliefs and may show cultural differences. A recent study demonstrated the
cultural differences in parenting beliefs within psychological interdependent
oriented cultures (Cho et al., 2021). This research compared maternal control
beliefs European American, Turkish, Chinese immigrant and Korean immigrant
mothers of preschool-aged children. European American mothers were
independent-oriented while Turkish mothers were psychologically interdependent
oriented. While Chinese and Korean mothers traditionally had interdependent
family characteristics, due to immigration and modernization processes, the
immigrant mothers from these cultures had psychologically interdependent
parenting features. The study demonstrated differences in parenting beliefs within
psychologically oriented cultures. Compared to other two cultural groups with
psychologically interdependent family patterns (Chinese immigrant and Korean
immigrant mothers), Turkish mothers’ beliefs were less likely to emphasize the
importance of maternal control, showing Turkish mothers’ indulgent expectations

from their children.

Thus, there are different cultural values and parenting beliefs according to
Kagitgibasi’s family models (2007). There are also cultural differences within
family models; demonstrating the importance of investigating each culture with
its own specific features so the role of parental beliefs in Turkey was examined in

the current study.
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1.3.3 The Role of Parenting Beliefs on Children’s Development

Parenting beliefs impact children’s behavioral and emotional development (e.g.,
Castro et al., 2015; Mulvaney et al., 2007). For instance, parental beliefs
emphasizing the importance of emotions were positively related to children’s
recognition of other’s emotions (Castro et al., 2015). Another study showed that
traditional parental beliefs, the belief that endorsement of a traditional, inflexible,
and authoritarian view of parenting, was positively associated with first grade

children’s problem behaviors (Mulvaney et al., 2007).

Among interdependent oriented cultures, mothers reported that training beliefs
reflect their children’s moral development (Ng et al., 2013) and their children
show more maternal compliance than their peers who are raised with independent
values (Chen et al., 2003). These suggest that interdependent values shape
training parenting beliefs, which seems to have a positive impact on

internalization of rules.

Thus, parental beliefs affect children’s development but there is limited research
about this direct association. Most of the previous research includes cross cultural
differences in children’s developmental outcomes. Since cultural values shape
parental beliefs, examining the role of parental beliefs on children’s development
may be one mechanism to explain these cross- cultural differences. Therefore, the
current study investigated the role of parenting beliefs on internalization of rules.

Specifically, authoritative, shaming, and training beliefs were scrutinized.

Training and authoritative beliefs are considered to foster internalization
development since they include parental expectations, teaching, and situations
where children can speak to their parents about transgressions. In contrast,
shaming is considered to hinder internalization development since it evokes more
than optimal arousal for children to take parental inductions and socialization
messages. Moreover, training and shaming beliefs are commonly used by parents
with the purpose of raising socially competent and moral children (Fung & Lau,

2009). Therefore, it is essential to investigate the role of these parenting beliefs to
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see Turkey's place among the aforementioned cultural studies. Also,
understanding how these parenting beliefs impact internalization development in
Turkish culture was thought to be a valuable addition to previous moral
development research. Concerning this approach, the first aim of the current study
is to investigate the role of parenting beliefs (authoritative, training and shaming)

on the internalization of rules among Turkish children and adolescents.
1.4 Parenting Behaviors

Parental beliefs are expressed through parenting behaviors (Keels, 2009; Keller &
Otto, 2009; Smetana & Daddis, 2002). Parents are among the leading social
agents for children’s social and moral cognitions, and parenting behavior is one of

the most established mechanisms of parental socialization (Turiel, 2006).

The theoretical background concerning the association between parenting and

moral development was mentioned in the following section.
1.4.1 Theoretical Background

The Moral Internalization Model depicts the specific role of parenting on
children’s moral development (Grusec & Goodnow, 1994). Specifically, this
model states that parenting behaviors impact children’s perceptions of parental
messages. Parents who are clear, consistent, warm, and supportive are more likely
to have children who accurately understand the intended message. Parents who
respond to their children in a manner that fits the child’s characteristics and needs
and evoke empathy while supporting autonomy during transgressions are more
likely to have children eager to accept parental messages and rules (Grusec &
Goodnow, 1994). Thereby, this acceptance contributes to children’s
internalization of rules. Thus, when parenting is effective, rules are internalized,
children develop a moral sense of what is right or wrong and feel responsible for
prohibited behaviors such as hurting someone (Hardy et al., 2008; Kochanska et
al., 2008; Padilla-Walker & Carlo, 2007; Qi, 2019).
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1.4.2 The Role of Parenting Behaviors on Internalization of Rules

There are many positive or negative parenting dimension studies in relation with
children’s internalization of rules. For instance, positive parenting, maternal
responsiveness, and sensitivity were positively related to children’s compliance
(Mark et al., 2002; Schueler & Prinz, 2013) and internalized conduct (Ettekal et
al., 2020; Kochanska et al., 2005; von Suchodoletz et al., 2011). Similarly,
maternal respect for autonomy (e.g., providing choices, recognizing children’s
perspectives, offering a rationale) was positively associated with adolescents’
internalization (Vansteenkiste et al., 2014). Child disclosure, a sub-dimension of
behavioral control, was also found to be positively associated with the
internalization of rules of early adolescents (Chaparro & Grusec, 2015). Whereas,
as negative parenting dimension, parental physical punishment was negatively
associated with preschoolers’ moral regulation (Kerr et al., 2004). Furthermore, it
was found that maternal overprotectiveness was negatively associated with
Turkish preschoolers’ learning of moral and social rules (Secer et al., 2006).
However, democratic and authoritarian parenting attitudes were not related to

adolescents’ moral judgment scores (Unsal-Seydoogullari et al., 2014).

Apart from that, inductive reasoning and warmth are positive parenting practices
while psychological control, comparison, hostility, neglect and undifferentiated
rejection are negative parenting dimensions which are essential to children’s
internalization of rules (e.g. Grusec & Goodnow, 1994). While parental induction
and warmth have a positive impact, negative parenting dimensions negatively
influence children’s internalization of rules. In the following, the role of these
positive and negative parenting behaviors were explained concerning the

internalization of rules among children and adolescents.
1.4.2.1 Inductive Reasoning

As the first positive parenting, inductive reasoning or induction refers to parental
supportive disciplinary practices that use verbal reasoning and explanations to

increase children’s awareness of the consequences of behaviors of themselves and
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others (Carlo et al., 2011). It includes appropriate parental descriptions of why an
action is right or wrong (Eisenberg & Murphy, 1995). Research has supported the
idea that inductive reasoning is the most effective strategy for fostering multiple
aspects of moral development in childhood and adolescence (Bacchini et al. 2013;
Smetana 2011).

Among preschool children, inductive reasoning was positively related to moral
behavior (Augustine & Stifter, 2015) and internalization of rules (Volling et al.,
2009). Among school aged children aged eight to ten years, parental inductions
were positively associated with moral conduct including reparative behaviors in
socio-moral situations (Santos et al., 2020). For adolescents, parental induction
tends to be well-received and fosters a stronger moral identity (Patrick & Gibbs,
2012) and better prosocial moral reasoning (Carlo et al., 2011). Instead of high
anxiety, inductive reasoning elicits an optimal level of arousal or anxiety in
children so that they can pay attention to parental intervention and store parental

messages in memory (Kochanska, 1995).

Inductive reasoning also evokes empathy and guilt in children, thereby ensures
children’s internalization of rules and values (Hoffman, 2001; Kochanska et al.,
2010; Laible & Thompson, 2000, 2002; Santos et al., 2020;). In transgressions or
misbehaving situations, parents apply inductive reasoning through making
frequent references to feelings and perspective taking as well as the reasons of
why some behaviors are wrong. When experienced parental induction, children
tend to feel guilt and empathy after wrongdoing, that motivates children to repair
their behaviors or not doing the same thing in the future. That is true for children
of varying ages such as infants, toddlers (Kochanska et al., 2010), preschool aged
children (Laible & Thompson, 2000), and school aged children (Santos et al.,
2020).

Children, who are experienced high levels of inductive reasoning, know that their

parents will talk to them in a calm and explaining manner without being hostile
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when they misbehave. This environment of trust provides a positive base for the

child to internalize the rules.
1.4.2.2 Warmth/Affection

As another positive parenting behavior, parental warmth/affection refers to
parent-child relationships where parents are perceived as giving unconditional
love or affection, but not necessarily with great demonstration (Rohner, 2005).
Parents' approval of the child and enjoying, comforting, Kkissing, praising, and
hugging the child display parental warmth (Rohner, 2005).

Parental warmth has been positively linked to both children’s compliance
(Kochanska et al., 2005; Kochanska & Murray, 2000) and internalization of rules
and moral values (Hardy et al., 2008; Martinez et al., 2020). In a parent-child
relationship, higher levels of parental warmth provide the feelings of accepted
among children, therefore children may create a basis for the child to accept
parental warnings and messages during transgressions and become motivated to
internalize parents' rules (Kochanska et al., 2005), that positively affects the

internalization of rules.

One of the most important features of the mother-child relationship is warmth.
When the children feel accepted and loved by their parents, they may tend to
spontaneously ask questions about the rules, which may result in positive effect

on the internalization of rules.
1.4.2.3 Psychological Control

As the first dimension of negative parenting, psychological control refers to
parents’ attempts to change child’s emotions and thoughts (Sayil et al., 2012). It
includes two dimensions: love withdrawal and guilt induction. Love withdrawal
refers to parents’ conditional regards and irrespective behaviors to child’s needs
and emotions while guilt induction refers to parent’s efforts to make their children
feel guilty and ashamed when children’s behavior causes parental stress. In the

literature, many studies showed that psychological control has been positively
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linked to aggression and conduct problems among children and adolescents
(Blossom et al., 2016; Kindap et al., 2008; Pettit et al., 2001). These studies
suggest that since psychological control is positively associated with conduct

problems, it may also be a risk factor for the internalization of rules.

There is limited research on the role of psychological control on moral
development, but these studies focused on moral emotions rather than moral
behaviors including internalization of rules. One of these studies (Garner, 2012)
examined the relationship between love withdrawal and socio-moral
understanding and followed children from three years to ten years of age.
Findings showed that maternal love withdrawal was positively related to
children’s empathy. In contrast, children aged eight to ten years’ old who
experienced maternal love withdrawal were less likely to feel guilt (Santos et al.,
2020).

Regarding other dimension, guilt induction in response to moral transgressions is
positively associated with increased guilt and shame among middle childhood and
puberty (Rote & Smetana, 2017). Children may perceive parental guilt induction
as well-intended practices that aim to evoke empathy for their misbehavior, teach
children why some behaviors are not acceptable, and prevent future misconduct
(Rote & Smetana, 2017). However, children’s evaluations of guilt induction
became increasingly negative and perceived as less benignly intentioned with age
(Rote & Smetana, 2017).

These studies showed that previous research about the role of psychological
control on moral development focused on emotions. To our best knowledge, the
role of this parenting behavior on internalization of rules has not been examined.
Psychological controlling parenting behaviors ignore children’s feelings and
thoughts and aim to obedience. Here, parents’ focus was not on the teaching on
internalization of rules but providing children’s obedience; therefore, it may

interrupt the development of internalization of rules.
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1.4.2.4 Comparison

Comparison refers to parents’ comparing children with their siblings, peers,
neighbor’s child, or age mate relatives (Sumer et al., 2009). This parenting
behavior is one of the culturally relevant parenting practices common among
dependent and psychologically dependent societies (Camras et al., 2012). Parents
compare their children to others in a negative manner and aim to evoke shame
feelings of their children to obey parents, thus to raise moral children (Fung &
Lau, 2009).

Parental comparisons can be considered an intrusive behavior that limits
children’s personal autonomy and uniqueness (Siimer & Kagitgibasi, 2010).
Regardless of cultural features, autonomy is a basic need in self-actualization,
therefore, excessive intrusion is likely to be perceived as a violation of autonomy
and a sign of rejection. Since comparison also includes the evocations of shame
and obedience from children, it may have negative influence on children’s

development.

Negative and critical comparisons can also be seen in Turkish culture (Sumer et
al., 2009). Turkish mothers often compare their children with the other children
and emphasize that their children can do better if other children already do. The
maternal comparison was positively correlated with child’s emotional problems
(Sumer et al., 2009). It also negatively predicted attachment security (Stimer &
Kagitgibasi, 2010). To the best of our knowledge, there is only one study (Koc,
2017) investigating the relationship between comparison and internalization of
rules. According to this study findings, among 8 to 12 years old children in the
low SES environment, maternal comparison was not associated with internalized
conduct. Still, its interaction with perceptual sensitivity was associated with
externally controlling behavior. However, this study targeted only children from

low SES environments.

In sum, there is only a bunch of research investigating the role of comparison on

children’s development, especially moral development. Parental comparison aims
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to promote behavioral compliance without supervising offspring, so they do not
have an opportunity to learn the appropriate rules. Therefore, the parental
comparison may impede the children’s and adolescents’ ability to internalize

social rules.
1.4.2.5 Hostility/Aggression

As the third dimension of negative parenting, hostility/aggression encompasses
situations in which children believe their parent is angry or resentful of them or
their parents have an intention to hurt them physically or verbally (Rohner, 2005).
Aggressive parents are usually impatient, irritable, and rude toward their children.
Parental aggression consists of physical punishment, ridiculing, and speaking to
the child in a harsh, derogatory tone of voice (Rohner, 2005). When hostile and
aggressive parenting foster children’s reactive resentment and anger, children are
less likely to internalize rules or show compliance, thereby increasing their risks
for conduct problems (Gilliom et al., 2002; Kochanska et al., 2003, 2005;
Kochanska & Aksan, 2006). With age, these parental aggressive disciplinary
techniques are an even stronger predictor of child conduct behaviors (Sheehan &
Watson, 2008). A meta-analysis study showed that parental hostility/aggression is
negatively associated with children’s compliance since they often undermine the
trust between parent and the child (Karreman et al., 2006). Also, a review
concluded that parental hostility and aggression may frighten the child, jeopardize
their sense of security, and evoke aversive emotional reactions, all of which

threaten moral development (Grusec & Goodnow, 1994).
1.4.2.6 Indifference/Neglect

Parental indifference/neglect is the fourth dimension of negative parenting, and it
refers to conditions where children perceive their parents to be unconcerned and
uninterested in them (Rohner, 2005). These parents pay little attention to and are
unwilling to spend time with their children (Rohner, 2005). They may also forget
promises made to the child and other details or needs important to the well-being

of the children (Rohner, 2005). They do not have to be perceived as rejecting,
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indifference/neglectful parents are simply distant and unconcerned about their
child (Rohner, 2005). Previous studies about the role of indifference/neglect have
constantly displayed their positive relationship with aggression and conduct
problems (Hecker et al., 2019; Norman et al., 2012).

Owing to a positive relationship with conduct problems, parental neglect may
hinder children’s internalization of rules. Parent with high levels of neglect is not
interested in their children’s needs, and does not want to spend time with them.
Therefore, the instances in which the child can learn the rules through interactions
with parents are very rare. Therefore, parental neglect may have a negative effect

on the child's internalization of rules.
1.4.2.7 Undifferentiated Rejection

Undifferentiated rejection describes situations in which children perceive their
parents to be rejecting them, but the expression of rejection is not clearly
unaffectionate, aggressive or neglectful (Rohner, 2005). Undifferentiated
rejection was found to be associated conduct problems including rule-breaking
behavior (Shafig & Asad, 2020)

When the withdrawal of love and affection is apparent, and parents also show
neglectful and hostile attitudes and behaviors toward children, that refers to
parental rejection (Hyde et al., 2010). In other words, parental
hostility/aggression, neglect, and undifferentiated rejection with lack of warmth
constitute parental rejection. Parental rejection has been consistently shown to be
associated negative developmental outcomes such as moral disengagement,
antisocial behavior, conduct problems among both children and adolescents
(Hyde et al., 2010; Najam & Kausar, 2012).

When children experience parental undifferentiated rejection, it is not clear for
them whether there is parental warmth or not. Children may not see how much

their parents do not seem to care them. Therefore, parent-child relationship is so
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vague and uncertain that there is no supporting environment for the children’s

learning and internalizing rules.
1.5 The Relationship between Parenting Belief and Parenting Behaviors

Several cross-cultural studies have supported the effect of family models on
parental beliefs and behaviors. Parenting beliefs influenced by cultural features
also affects parenting behaviors. Indeed, parental beliefs are expressed through
parenting practices (e.g., Keller & Otto, 2009).

Parental beliefs influencing parenting behaviors are about showing love and
affection, disciplining and controlling children, developmental expectations from

children such as academic and social competence.

For instance, in association with dependent-oriented values emphasizing harmony
in relationships, obedience toward elderly people in the family, Chinese mothers
showed less warmth and affection toward their children than mothers in the
United States (Wu et al., 2002). Mothers from dependent oriented cultures believe
that their help to their children to have academic success is the primary way of
expressing warmth and affection (Chao, 2000). These parents’ beliefs about
children’s academic competence affect their parenting behaviors (Ng & Wei,
2020). Dependent-oriented parents who value academic success are more likely to
show high expectations from their children, increased assistance and support to
children and use failure-oriented responses so that children perform better.

They also have different discipline beliefs than Western parents. For example,
Mah and Johnston (2012) investigated cultural differences in Euro-Canadian and
Chinese immigrant mothers’ beliefs for managing child misbehavior. They found
that Chinese immigrant mothers’ have favorable attitudes towards punishment
techniques such as overcorrection and spanking compared to Canadian mothers
(Mah & Johnston, 2012). Parents who are dependent oriented are more likely to
apply physical punishment, verbal admonishment, and yelling as a way of
discipline (Huang, 2012; Kelley & Tseng, 1992). Another study investigating the
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relationship between collectivist values and parenting showed that Chinese
mothers who endorsed the collectivistic socialization goals also have high scores
on authoritarian parenting (Chen-Bouck et al., 2019).

In cultures with interdependent orientation, mothers also have taught their
children “situational-appropriate deceptive skills” is also important for parents
(Wang et al., 2012). Situational-appropriate deceptive skills refer to mothers’
teaching children to use deception for the sake of collective good and
maintenance of interpersonal relationship. Mothers teaches their preschool-aged
children the importance of honesty, at the same time, but showed their children
how to use deception if that is helpful for avoiding conflicts with others, aiming
to preserve social harmony, an important social value. However, the most
consistent difference between the dependent and interdependent oriented cultures
is related to parental control. Parents in collectivist cultures (e.g., China, Vietnam,
the Philippines) usually exert more control over children than parents in
individualistic cultures (e.g., USA, Belgium; Alampay, 2014; Park et al., 2010;
Wuyts et al., 2015). Similarly, authoritarian parenting is more common in
interdependent family models (Fuligni et al., 1999), while authoritative parenting
is more common in independent family models (McKinney & Renk, 2008). The
permissive parenting style is the least endorsed by both independent and
interdependent oriented culture (Chao, 2000).

1.5.1 The Relationship between Parenting Belief and Parenting Behaviors in

Turkey

Turkish  urban, middle-class contexts suit the family model of
psychological/emotional interdependence (Kagit¢ibasi, 2007). Turkish society is
rapidly changing, but it appears to be retaining both independent and dependent
values. Turkish mothers, even if highly educated, are more likely to stay at home
rather than work, and thus spend a lot of time with children and communicate the

society's goals (Sen et al., 2014). There is less evidence available about parenting
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in Turkey compared to USA or China, and indeed the mixed social orientations in

Turkey result in less clear implications for parenting.

Turkish parents believe that children do not develop certain skills and behaviors
due to their young age and plasticity (Durgel et al., 2013). Younger children need
more parental guidance and direction than older children (Akcinar & Baydar,
2014). Therefore, mothers may provide guidance to their children to encourage
and motivate them to internalize parental expectations from young age (Yagmurlu
et al., 2009).

These parenting beliefs reflect themselves on Turkish parents’ behaviors. With
regard to positive parenting, Turkish mothers provide inductive reasoning to their
children, as well as express warmth and verbally praise their children to reinforce
positive behaviors (Akcinar & Baydar, 2014; Bayram-Ozdemir & Cheah, 2015;
Kircaali-Iftar, 2005).

Concerning negative parenting, when children misbehave, Turkish mothers
display a strict attitude by altering their facial and vocal expressions, expecting
their children to comprehend and comply with these emotionally charged
messages (Bayram-Ozdemir & Cheah, 2015). Eliciting moderate levels of stress
in children increases the probability of internalizing parental messages (Hoffman,
2001). Therefore, Turkish mothers’ changing their vocal and facial expressions
may help children to internalize their socialization message, especially during

young ages like preschool-aged or primary school-aged children.

Lastly, parental control is an essential aspect of parenting in the family pattern of
psychological/emotional interdependence (Kagitgibasi, 2007). Modern Turkish
mothers use less harsh and behaviorally controlling strategies to socialize their
children due to their high affluence and changes in social perceptions regarding of
physical punishment (Yagmurlu et al., 2009). In contrast, even highly educated
Turkish mothers apply psychological control toward their children to create the
contingencies for related (emotionally interdependent) but autonomous children,

although they reported the use of psychologically controlling behaviors as one of
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the least preferred parenting strategies (Cho et al., 2021; Sayil et al., 2012;
Selguk, 2015; Stimer & Kagitgibasi, 2010). These studies targeted different
developmental stages by including mothers of pre-school aged children (Chao et
al., 2021) and school-aged children (Siimer & Kagit¢ibasi, 2010) and adolescents
(Sayil et al., 2012).

Integrating the warmth and control, Turkish adolescents mostly report their
parents as authoritative, but the preponderance has differed across studies (Filiz,
2011; Tunc¢ & Tezer, 2006), that is consistent with the coexistence of dependent
and independent values in Turkey (Oyserman et al., 2002).

1.6 The Mediator Role of Parenting Behaviors

Parenting beliefs may influence parenting behaviors, which may influence
internalization of rules, there is limited study about the role of parenting beliefs
on children’s developmental outcomes through parenting practices (Castro et al.,
2015; Fung & Lau, 2009). To our best knowledge, there is not any study
examining that in relation to internalization although there is research for other
developmental outcomes. For instance, a study investigated the parenting beliefs
and behaviors related to children’s emotions and children’s recognition of
emotions among middle childhood (Castro et al., 2015). This study displayed that
parental beliefs emphasizing the importance of emotions, and behaviors including
parent-child interactions about labeling emotions had positive impact on
children’s recognition of other’s emotions (Castro et al., 2015). Another study
also indicated that punitive discipline was not associated with children’s behavior
problems only if parents have training and shaming beliefs (Fung & Lau, 2009).
Therefore, researchers should take into account the cultural uniqueness of non-
Western parenting beliefs and behaviors in terms of child socialization (Hulei et
al., 2006). The role of parenting beliefs on children’s developmental outcomes

should be examined through parenting practices for within a culture.

To sum up, most of the previous studies about parenting have included the first

six years of children in investigating the internalization of rules (e.g, Kochanska,
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2002) although a few studies targeted older ages such as preadolescence
(Chaparro & Grusec, 2015). Therefore, it appears to be essential to examine how
the development of internalization continues into childhood and adolescence. To
understand developmental processes through a culturally sensitive lens, parenting
behaviors should be examined with parental beliefs. Since parental beliefs are
expressed through parenting practices (Keller & Otto, 2009), the impact of
parenting beliefs on parenting behaviors was aimed to be investigated in the
current study. As mentioned above parenting beliefs and dimensions, training and
authoritative beliefs would be positive, but shaming beliefs would have a negative
impact on effective parenting practices. Also, positive parenting (warmth,
inductive reasoning) would be positively and negative parenting practices
(psychological  control, comparison, hostility/aggression, neglect and
undifferentiated rejection) would be negatively associated with internalization of
rules. Therefore, the second aim of the current study was to investigate the
mediator role of both positive (e.g., inductive reasoning, warmth) and negative
(e.g., psychological control, comparison, hostility, neglect, undifferentiated
rejection) parenting practices on internalization of rules among middle childhood

and adolescent age youngsters.
1.7 Differential Susceptibility and Internalization of Rules

Although the parenting beliefs and parenting behaviors appear to be important,
children or adolescents’ temperament can be also an important role in the
internalization of rules. Differential susceptibility theory asserts that
environmental conditions (e.g., parenting) influence children and adolescents’
development in accordance with their sensitivity (e.g., temperament) to this
specific condition, resulting in some individuals being more vulnerable than
others to these conditions (Ellis et al., 2011). Children’s susceptibility can be
assessed in three ways: genetic makeup, cardiovascular or electrodermal

reactivity, and temperament (Belsky & Pluess, 2009; Hygen et al., 2015).
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There are many studies investigating children’s susceptibility to parenting and the
role of this relationship to children’s internalization. These studies include all

three types of assessment of susceptibility.

Firstly, there are genetic studies testing the differential susceptibility for
internalization or conduct problems which is negatively related to internalization.
Considering genetic studies, children with a short serotonin transporter linked
polymorphic region gene (5-HTTLPR) allele were classified as high susceptible
(Kochanska et al., 2014). For these susceptible children, parenting assessed in
toddlerhood is related to socialization outcomes during childhood, while that was
not shown for children with low susceptibility (Kochanska et al., 2014).
Specifically, power assertive parenting was negatively related to internalization of
rules but positively related to callous-unemotional tendencies of children with
short serotonin transporter linked polymorphic region gene (5-HTTLPR). For
these children, positive, mutually responsive parenting is also positively
associated with cooperation with parental monitoring and moral internalization,

including internalization of rules (Kochanska et al., 2001, 2014).

Moreover, LPR-S polymorphisms of the serotonin transporter gene confers
susceptibility, and it was shown that parenting quality was only positively related
to compliance of toddlers with the LPR-S/STin2-10 haplotype (LPR; formerly
HTTLPR) while there is no role of parenting on compliance among other toddlers
(Sulik et al., 2012). In addition to genetic studies, electrodermal reactivity to
emotional stimuli is considered a physiological measure of fearful temperament
(Fowles & Kochanska, 2000).

Secondly, there are cardiovascular or electrodermal reactivity testing the
differential susceptibility for internalization. Regarding electrodermal reactivity
as a susceptibility marker, Fowles and Kochanska (2000) found that maternal
gentle discipline is positively related to internalization only among
electrodermally reactive 4-year-old children.
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Thirdly, most of the studies testing differential susceptibility for internalization
have assessed children’s temperament as a vulnerability marker. Temperament
encompasses individual sensitivity to emotional stimulation, speed, and strength
of response to that stimulation, and mood fluctuations. When testing the
differential susceptibility theory, previous research has conceptualized difficult
temperament as a susceptibility marker (Pluess & Belsky, 2009; Roisman et al.,
2012; Stoltz et al., 2017). Difficult temperament is an umbrella term consisting of
anger-like traits, negative emotionality, fearfulness, irritability, and high reactivity
(Rothbart & Bates, 1998; Slagt et al., 2016). Moreover, perceptual sensitivity
(Bakir-Demir et al., 2019; Koc, 2017) and sensory processing sensitivity
(Onursal-Ozer, 2020) have also used as susceptibility marker. These temperament
domains were investigated in relation to many developmental outcomes such as
emotion regulation, conduct problems, internalizing symptoms and internalization

of rules.

Personal differences in children’s temperamental characteristics interacted with
parenting in facilitating the internalization development. For instance, Kochanska
(1995, 1997) investigated the moderating role of fearfulness on the parenting-
internalization association among toddlers aged between 2 and 5. She asserted
that fearful or inhibited toddlers are considered as susceptible since they prone to
anxiety, easily feel distress upon transgressing and so sensitive to environmental
conditions (Kochanska, 1995). Among inhibited or fearful toddlers, high levels of
gentle discipline were concurrently and longitudinally associated with high levels
of compliance and adherence to rules without supervision (Kochanska, 1995,
1997). However, parental power assertion was negatively linked to fearful
children’s internalization of rules (Kochanska, 1997; Kochanska et al., 2007).
These studies suggest that fearful children showed sensitivity to both positive
(gentle control) and negative (power assertive parenting) environmental

conditions, that affect their internalization of rules.

Children’s effortful control may also be a marker of children’s sensitivity to

parenting (Dong, Dubas, Dekovi¢, Wang, et al., 2021). For toddlers with high
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levels of effortful control, maternal respect for autonomy was positively related to
later internalization (Dong, Dubas, Dekovi¢, Wang, et al., 2021). Lastly, for
children with high reactivity scores, maternal warmth was positively related to
children’s internalization, but negatively related to children’s callous unemotional

traits (Koc, 2017), supporting differential susceptibility.

In line with the differential susceptibility approach, it is posited that the impacts
of parenting behaviors on the internalization of rules may differ because of the
differences in children’s sensitivity. However, all the previous studies have
focused on infancy and toddlerhood, to our best knowledge, there is no findings
for later developmental stages such as childhood and puberty. In addition to
temperamental dimensions mentioned above, susceptibility can be conceptualized
as frustration and sensory processing sensitivity (Slagt et al., 2016, 2018).
Sensory processing sensitivity (SPS) refers to biological based trait including
cognitive processing of stimuli driven by higher affective reactivity (Aron et al.,
2012). People with high sensitivity chose to pause in unfamiliar instances and
evaluate the surroundings before taking any action; they are more likely to notice
stimuli in their environments (Aron et al., 2012). Frustration refers to the degree
of negative affect when the child's ongoing activity is interrupted (Ellis &
Rothbart, 2001). Previous research has supportive findings that frustration (Slagt
et al., 2016) and sensory processing sensitivity (Slagt et al., 2018) are markers of
children’s susceptibility, therefore these temperament domains were chosen as
moderators. Children with higher levels of frustration or sensory processing
scores would be more affected by parenting which is one of the environmental
factors. These children would show higher internalization of rules when
experienced positive parenting but lower internalization of rules when
experienced negative parenting compared to their peers. Thus, frustration and
sensory processing sensitivity were taken as possible susceptibility markers in the
current study. Therefore, the third aim of the current study is to test the moderator
role of temperament (sensory sensitivity and frustration) on the relationship

between parenting and the internalization of rules.

34



1.8 Gender

Children or adolescents’ gender has an influence on the internalization of rules.
Many studies reported that girls are more likely to show internalized conduct than
boys (Chen et al., 2003; Garner, 2012; Hastings et al., 2000; Kochanska,
Woodard, et al., 2010).

Parenting practices may also vary for girls and boys because of socially-defined
gender roles (Wood & Eagly, 2012). A recent review study also showed that
parents use different vocalizations, socialization strategies with their daughters
and sons, which was linked to differences in developmental outcomes across
genders, including compliance and aggression (Morawska, 2020). In other words,
parents may differentially treat their daughters and sons that these differences

may affect their moral development in different ways.

Concerning gender differences about children or adolescents’ experience of
parenting, parents of boys tend to use authoritarian parenting, physical control,
and harsh discipline, and emphasize power assertion, aggression, and dominance;
whereas parents of girls tend to use stern attitude, warmth and induction and
emphasize kindness, perspective-taking, empathy, and interpersonal closeness,
(Brown & Tam, 2019; Cho et al., 2021; Endendijk et al., 2017; Kochanska et al.,
2009; Mandara et al.,, 2012; Tamis-LeMonda et al., 2009). Such gender
differences may be more salient in Turkish culture that adhere to more rigid and

traditional gender role (Kagitgibas1 & Ataca, 2005).

These gender differences also influence developmental outcomes, although the
findings are not always consistent. For instance, compared to fifth and sixth-grade
girls, boys were more likely to experience harsh parental discipline, which in turn
was associated with conduct problems (McKee et al., 2007). Similarly, adolescent
boys were more likely to experience parental monitoring and limit setting that
were negatively related to delinquency (Jansenn et al., 2017). But inconsistent
findings also exist indicating that girls are more likely to experience parental
monitoring than their male peers (Jo & Zhang, 2014; Pratt et al., 2004). Thus,
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most studies about gender differences are mainly about behavioral problems
rather than internalization. The current research scrutinizes the role of parenting
beliefs, behaviors, temperament on the internalization of rules, but how any of
these variables differ based on gender is not clear in previous studies. Therefore,
the fourth aim of the study is to examine the moderator role of gender on all
proposed relationships. In order to see whether the proposed relationships show
differences according to the child’s gender or not, the proposed model was

analyzed separately for both girls and boys (see Figure 1).
1.9 The Present Study

To sum up, in the literature, the majority of studies related to the internalization of
rules have overwhelmingly relied on the early years due to high interaction with
parents in the home settings. In contrast, there is limited evidence for the middle
childhood and adolescence period. Moral development, including internalization
of rules is an important developmental domain. Children who effectively
internalize the rules can also internalize the social rules, norms, and values, which
increases their prosocial behavior (Kochanska, 2002; Kochanska et al., 2005).
That means these children show effective socialization. Studying only the early
years on this topic limits our view of how the process developmentally continues.
Although socialization also occurs in peer interactions during middle childhood
and adolescence, it is not clear how the role of parental characteristics persists. It
was considered that studying this subject during middle childhood and puberty
would contribute to the understanding of moral development by seeing how these

relationships continue.

In addition, the existing studies examining internalization were mainly focused on
either Western or Eastern cultural contexts. In contrast, other countries such as
Turkey, which cannot be classified in typical Western or Eastern culture, are
underrepresented, so the relationships are not evident in Turkish culture.
However, the role of culture is worthy of consideration in terms of how parenting

beliefs, parenting behaviors, and parent-child relationships are conceptualized.
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Assessing both dependent and independent cultural parenting beliefs was

considered to provide the place of Turkey.

Also, although some studies are investigating the parenting variables, these
studies rarely focused on middle childhood (Stmer et al., 2010). Among
parenting variables, the role of parental comparison, initially developed for
Turkish culture, on internalization of rules has not been investigated to our best
knowledge. Since the current study aimed to understand developmental processes
through a culturally sensitive lens, parenting practices that are relevant to Turkish

culture, like comparison should be taken into account.

The moderator role of temperament in the relationship between parenting and
internalization of rules is also relatively understudied, so further studies are
required. Susceptibility has been studied in many developmental outcomes. For
moral development, difficult temperament, including fearfulness, reactivity, and
effortful control domains of temperament, have been studied as susceptibility
markers, especially among preschool-age or younger children. There is a need to
investigate whether some older-aged children groups are more sensitive than
others, whether this sensitivity can also be detected by frustration and sensory
processing sensitivity, apart from the domains that have been studied before.
Understanding individual differences and what predisposes these children to
parenting in terms of their moral development is critical for intervention programs

aiming to improve moral development by parenting behaviors.

In the light of literature, the purposes of the current study are to investigate the
role of parenting beliefs on internalization of rules, the mediator role of parenting
behaviors on the relationship between parenting beliefs and internalization of
rules, the moderator role of children and adolescents’ temperament on the
relationship between parenting behaviors and internalization of rules, the
moderator role of gender among all relationships. In association with these four

aims, the hypotheses of this study are as follows:
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1. Parenting beliefs would predict internalization of rules. Specifically,
shaming beliefs would be negatively, but training and