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OZET

SARKI TEMELLI DERSLERIN INGIiLiZCE OGRENMEYE YONELIK
MOTIiVASYONA VE iNGILiZ DiLi VE YABANCI KULTURE YONELIK
TUTUMLARA ETKIiSi: TURKIYE’DE 12. SINIF YABANCI DiL
OGRENCILERI ORNEGI

YUKSEL, Muhammed Emin
Yiiksek Lisans, Ingiliz Dili Egitimi
Tez Danismani: Dog. Dr. Emrah CINKARA
Ekim-2020, 156 sayfa

Miizigin ilham ve ifade kaynagi olarak giicii tarih boyunca kabul gérmiistiir. Yabanci dil
ogretiminde motivasyon ve kiiltiirel bilesenler ise, hem 6gretmenler hem de arastirmacilar
tarafindan yabanci dil 6grenme basarisin1 etkileyen onemli faktorler olarak kabul
edilmistir. Dolayisiyla ©zgiin Ingilizce sarkilar, 6grencilerin yabanci dil grenme
motivasyonunu ve hedef dile iliskin kiiltiirel farkindaligimi artrmak i¢in potansiyel
materyaller saglayabilir. Bu ¢alisma, Tiirkiye'deki yabanci dil siniflarinda 6zgiin ingilizce
sarki kullanimmin dil 6grenme motivasyonunu ve hedef kiiltiir farkindaligini etkileyip
etkilemedigini belirlemeyi amaglamistir. Veri toplama, karma yontemli bir arastirma
deseni ile gergeklestirilmistir. Calisma, kolaylikla bulunabileni 6rnekleme yonteminin
kullanildig1 bir eylem arastirmasidir. Arastirmanin katilimcilari, Gaziantep ilindeki bir
Anadolu lisesinde 6grenim goren 12. siif yabanci dil sinifi 6grencileridir. Veriler iki veri
toplama araci ile toplanmustir. Ilk olarak, nicel veri edinmek i¢in 22 katilimciya ingilizce
Sarkilar1 Takdir Etme Anketi (ISTEA) uygulanmustir. Ikinci olarak, 6zgiin sarkilarm dil
O0grenme motivasyonu ve hedef dilin kiiltiirel farkindaligi iizerindeki etkilerinin daha
derinlemesine anlagilmasi i¢in yar1 yapilandirilmis goriismeler gergeklestirilmistir. Egli
orneklem t-testi bulgulari, sarki temelli derslerin ortalama puanlarda iyilesme olmasina
ragmen Ogrenci motivasyonunda ve kiiltiirel farkindalikta istatistiksel olarak anlamli bir
artis saglamadigini géstermistir. Goriismeler arastirmacinin kendisi de dahil olmak iizere
iic Ingilizce 6gretmeni tarafindan kodlanmustir. Nitel veriler icerik analizi kullanilarak
tiimevarimsal olarak analiz edilmistir. Nitel verilere gore katilimcilarm ¢ogunun Ingilizce
O0grenme motivasyonlarinda olumlu anlamda bir artig saptanmistir. Bulgular katilimeilarin
cogunun 6zgiin Ingilizce sarkilar sayesinde hedef kiiltiir hakkinda kiiltiirel farkindalik
kazandigini1 da ortaya ¢ikarmistir. Ayrica bu sarkilarm kullaniminin, hedef kiiltiirdeki
insan iliskileri ve gelenek gorenekler gibi ¢esitli konulara farkl bakis agilar1 kazandirdigi
tespit edilmistir.

Anahtar Sozciikler: Ozgiin Ingilizce sarkilar, Ingilizce grenme motivasyonu, kiiltiirel
farkindalik
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ABSTRACT

EFFECTS OF SONG-BASED LESSONS ON ENGLISH LEARNING
MOTIVATION AND ATTITUDES TOWARD THE ENGLISH LANGUAGE
AND FOREIGN CULTURE: A CASE OF 12™ GRADE FOREIGN LANGUAGE
STUDENTS IN TURKEY

YUKSEL, Muhammed Emin
MA Thesis, English Language Teaching Program
Supervisor: Assoc. Prof. Dr. Emrah CINKARA
October-2020, 156 pages

The power of music as a source of inspiration and expression has been recognized
throughout history. Motivation and cultural components in foreign language teaching has
also been widely regarded by both teachers and researchers as the key factors that affect
the success of foreign language learning. Authentic English songs in this case can offer
potential materials to increase students’ foreign language learning motivation and cultural
awareness of the target language. This research aimed to determine whether using
authentic English songs in foreign language classrooms in Turkey affected language
learning motivation and awareness of the target culture. Data collection was conducted
through a mixed-method research design. The research was an action research through
employing convenience-sampling method. The participants of the study were 12" grade
foreign language students from an Anatolian High School in the province of Gaziantep,
Turkey. The data was collected through two data collection tools. The first one was a
Questionnaire on Appreciation of English Songs (QOAOES). It was employed to 22
participants for quantitative data. Secondly, semi structured interviews were conducted to
gain a deeper understanding of the effects of authentic songs on language learning
motivation and cultural awareness of the target language. The findings of the paired-
samples z-test indicated that the song-based lessons did not provide statistically significant
increase in student motivation and cultural awareness although there was an improvement
in mean scores. Three English teachers including the researcher himself coded the
interviews. The qualitative data were analyzed inductively using content analysis.
According to the qualitative data, it was found that most of the participants showed an
increase in their motivation to learn English. The findings also revealed that most of the
participants gained cultural awareness of the target culture thanks to authentic English
songs. These songs were also reported to have provided different perspectives toward
various issues in the target culture such as human affairs and traditions.

Keywords: Authentic English songs, motivation to learn English, cultural awareness
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CHAPTERI

INTRODUCTION

1.1 Presentation
This chapter firstly introduces the background information relevant to the study.
The following section titles define the problem to be addressed and explain the rationale
behind this study. The research questions, assumptions, limitations and, operational

definitions are also presented at the end of the chapter.

1.2 Background Information

“If music be the food of love, play on / Give me excess of it, that, surfeiting /The
appetite may sicken, and so die”, as Shakespeare (1602/2009) wrote a long time ago to
express the potential power of music (1.1.1-3). Yet this depiction was not the only
recognition for music’s influential role in evoking affections. Music has always
accompanied humankind as a source of inspiration and joy throughout history. It can be
regarded as an essential part of our lives when considering that music and people have
always been intertwined. Our feelings, thoughts, and memories can be evoked through
music; therefore, it has a powerful impact on people (Rosova, 2007). Music as a fine art
is also a mirror of the society and culture to which it belongs. Therefore, we can witness
the potential power of music on people and their sociocultural environment. It derives its

effectiveness and powerfulness from its embracing and inclusive nature. In this case, the



similar positive impressions through authentic English songs can potentially be observed

in the field of foreign language teaching as well.

Authentic language teaching materials, in this case, form a combination of
language and culture in ELT classrooms. These materials enable students to come into
contact with the real and natural language in an interesting way and avoid specifically
created artificial materials which lead to unnatural learning environments (Alina &
Lavinia, 2018). This integration creates opportunities for students to establish a
connection with the target language, and eventually, perceive the language more than just

linguistic units.

Authentic English songs offer a vast range of materials that cover cultural
information and sequences of language use patterns (Asmaradhani, Evendi, Mursid, &
Gani, 2018; Luo, 2019; Shayakhmetova, Shayakhmetova, Ashrapova & Zhuravleva,
2017). Culture and language are inseparable parts of language teaching in that the cultural
elements in authentic materials illustrate how native speakers perceive their language and
utilize it in their daily lives (Safitri, 2017). Coats (2016) states that these songs provide an
opportunity of “authentic experience for students to use language for cultural discovery
within and beyond the confines of the classroom” so that students can acquire cultural

awareness of the target culture through appreciation of English songs (p. 20).

Besides providing exposure to real language, authentic materials are reported to
foster student motivation and interest in learning English and, offer a variety of language
input to develop integrative motivation (Tamo, 2009). It is important to encourage
students to be more enthusiastic about learning the target language and to search for more
cultural content related to the target language. The classrooms can be enriched with songs
that evoke feelings and enhance motivation among students. Likewise, the use of English
songs can be an option for language teachers to create an encouraging and intimate
atmosphere in which the affective filter is lowered (Akhmadullina, Abdrafikova &
Vanyukhina, 2016).



1.3 Statement of the Problem

According to the 9" -12" grades English Curriculum of Ministry of National
Education (MoNE, or MEB in Turkish), high school students in Turkey take regular
English classes from grade 9 to 12 regardless of what career path they choose. They mostly
take 4 English lesson hours a week depending on the type of their high school. At the end
of grade 10, they are presented with various fields of specialization depending on the
elective courses they choose. One of those fields of specialization is the selection of
additional classes of foreign languages. Those who wish to specialize in the field of
foreign languages may choose to study in classes where intensive foreign language
teaching is provided (MEB, 2018). English is the most common and selected foreign

language though German and French are also available in some schools.

Based on the instructional design of the Turkish National Education curriculum,
two different types of students can be identified: students that take English as compulsory
classes at every grade and, students that are willing to select elective English classes to
intensify their language learning and pursue their career in this specialization. When the
former is considered, motivating these students to learn a foreign language has been one
of the challenging tasks in the field of EFL. The report by Ozen, Alpaslan, Cagli, Ozdogan,
Sancak, Dizman and S6kmen (2013) on the current state of foreign language teaching in
Turkey indicates that the motivation levels of such students diminish as they advance
through the grades. The latter type of the students, as the focus of this study, start off their
language learning journey relatively motivated. However, maintaining that motivation
level throughout grades 11 and 12 has been one of the actual challenging tasks for English
teachers to handle. Those students with a reasonable amount of interest at first are

generally bound to lose their interest during the 11th and 12th grades.

This problem seems to stem from the exam-oriented methods used in Turkey that
promote grammar and vocabulary knowledge and, avoid such communicative skills as
speaking and listening. Cultural elements are also disregarded in such methods. Instead,
students are mostly overloaded with an excessive number of exercises and multiple-choice
tests to pass the university entrance examination, in which grammar proficiency is valued
to a high degree. A foreign language that is supposed to be used socially turns into a rule-

based subject on paper. As a result, most students feel indifferent toward the



communicative and cultural properties of the target language and tend to assume English
as a mechanical tool to enter the university rather than learn it in all its aspects including
cultural features. Ozen et al (2013) found that the communication skills of foreign
language learners are incapacitated by grammar-based examinations. This problem,
therefore, calls for a study with a possible solution to alleviate the burden on foreign
language students, which in turn, hopefully, recover their interest in learning English and

raise their cultural awareness of the target language.

1.4 Purpose of the Study

The researcher himself has been teaching English to 11™ and 12 grade foreign
language students and experiencing the bothersome problems mentioned above. He
considers the possibility of English songs as a source of motivation to learn beyond the
linguistic properties of English. Foreign language students may develop a favorable
attitude toward the English language and culture by listening, appreciating and
interpreting English songs that are appealing to adolescents. With the right English songs
at the right time, students can be lured into a lively and informative learning environment
in which they become motivated to learn English and be aware of cultural properties of

the language they are learning.

The primary purpose of this study was to find out whether the introduction of
authentic English songs in foreign language classes in Turkey enhanced students’
motivation to learn English and influenced their attitudes toward the English language and
culture in a positive way. The secondary purpose of the research was to find out whether
students felt inspired to look for further cultural content of English. Finally, the motivation
behind this study was to offer students a passageway into foreign language culture through
English songs, and to get students to feel enthusiastic about the English language and its
culture. It is believed that once students feel motivated to learn about the target culture,
its positive advantages will most probably be reflected on their linguistic performance as

well.



1.5 Statement of Research Questions
This study seeks answers to the following research questions in order to find out
the effects of authentic English songs on English learning motivation and attitudes toward

the English language and culture:

1. Does using authentic English songs in a foreign language classroom enhance students’

motivation to learn English?

2. Does using authentic English songs in a foreign language classroom affect students’

attitudes toward the English language and culture?

1.6 Significance of the Study
The high school students who wish to specialize in the field of foreign languages
constitute the basis of prospective English teachers and other English related jobs in
Turkey. It should be recognized that these students are important in determining the
English speaker profile across the country. Therefore, the methods of instruction in these
classes are of vital importance and need urgent modifications in terms of language

teaching approaches and methods.

The problem is that the students are educated in a way that they easily become
demotivated due to overemphasis on grammar and vocabulary, and they barely have
opportunities to recognize the cultural properties of the target language, thus lacking
cultural awareness of the target language. The traditional practice merely focusing on
grammatical and structural properties of the target language leads to the emergence of
language learners vulnerable to motivation loss. Students are trapped in a vicious cycle of
grammar, vocabulary, and examination. The study aims to break this cycle, show that the
English language is more than just linguistic units, and clarify the importance of
introducing foreign culture through English songs in order to maintain or enhance

students’ motivation levels to learn English.



1.7 Assumptions
While conducting the Questionnaire on Appreciation of English Songs
(QOAOES) and semi-structured interviews, participants were encouraged to be frank in
their responses and they were repeatedly assured that their data would be confidential and
would not in any way affect their grades at school. Accordingly, it is assumed that all the
participants took the questionnaire and the interviews seriously and responded to all the

questions frankly and sincerely.

1.8 Limitations
The participants in this study were 12 grade high school students, whose weekly
schedule was occupied with 8 class hours a day, 40 in total. Because of the density of their
classes and the burden of their upcoming Higher Education Institutions examination, the

number of song-based English lessons was limited to 10 lesson hours.

1.9 Operational Definitions of Terms
Authentic English Songs: These songs contain natural language intended for
everyone unlike nursery rhymes in textbooks, which are specifically designed for

language teaching.

Foreign Language Classrooms/Students: When a sufficient number of
students in high schools in Turkey specifically wishes to study a foreign language through
additional elective courses, their timetable is adjusted to an intensive foreign language
teaching program. Such classrooms used to be called as foreign language classrooms. The
English Curriculum of the Ministry of National Education does not differentiate between
different fields of specialization anymore. The differentiation is solely based on the
elective courses that the students select. Nevertheless, those who wish to specialize in
foreign languages, as the focus of this study, will be referred to as foreign language

classrooms and students in this study.

The song-based lessons: This study included 12 different songs within 10 song-

based lessons to investigate the effects of the authentic English songs on student



motivation and cultural awareness. The main focus of these lessons was authentic English
songs. The songs were preceded and followed by skill-focused activities depending on the

objectives of the lesson and content of the songs.



CHAPTER II

LITERATURE REVIEW

2.1 Presentation
In this chaper, a literature review relevant to the subject matter has been presented
to establish the foundation for the study. Firstly, the importance of both motivation and
culture in language teaching have been addressed respectively. The chapter also examines
various functions of authentic English songs in the EFL context and refers to several aspects

regarding this potential teaching material.

2.2 The Importance of Motivation in Language Teaching

The factors that contribute to student success in language learning have been
widely investigated in the educational domain. Motivation is regarded as an essential yet
complicated part of human characteristic that creates an inner drive and orientation toward
achieving long term goals (Crookes & Schmidt, 1991; Dornyei, 2001). According to Figure
1 adapted from Dornyei (1990), it is proposed that foreing language learning motivation is
affected by four components which are Instrumental Motivation, Integrative Motivation,
Need for Achievement, and Attributions about Past Failures. Instrumental Motivation
derives its potency from explicit motives such as good grades or a handsome salary. This
motivation type is associated with high level of motivational contribution to language

learning. Secondly, Integrative Motivation, as the name suggests, refers to one’s desire to



integrate into a community by appreciating its language, culture and people. It should be
noted that the instrumental and intergrative components overlap in certain points based on
some instances where career and professional development could be a primary motive

behind learning a language.

The determination to succeed and predisposition to fail play a major role in
determining student motivation to learn a language. Dornyei (1990) states that need for
achievement is defined as the inclination to be involved in achievement focused activities,
to be determined to pursue efforts during these activities, and to become specialized in the
terminal behaviour. Considering that language learning mostly takes place in academical
environment where achievement is observed, students’ need for achievement, therefore, can
substantially affect students’ language learning. Another component that affects language
learning motivation is defined as Attributions about Past Failures. The dashed line indicates
an indirect relationship between student attributions and motivation. Bad learning
experiences stemming from a variety of reasons might create cognitive attributions about

the failures and this can cause students to have limited goals or give up on their goals.

Instrumental Motivational Subsystem

Desire to integrate into a new

community

Integrative Motivational Subsystem

Interest in foreign languages, cultures, and L
1 Motivation in
people
Foreign
Desire to broaden one’s view and avoid Language
provincialism Learning
I
Desire for new stimuli and challenges |
/
/
/
/
/
Need for Achievement ll
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Figure 1. Schematic representation of the conceptualized construct of motivation in foreign-
language learning (Dornyei, 1990)

Different types of motivations affect student success depending on a variety of
circumstances. Nonetheless, it is now accepted that the extent to which a student is
successful in language learning is profoundly affected by their motivation level. Student
achievement wouldn’t be possible without adequate student motivation even with the most
talented students or the best teachers available. Likewise, motivation on its own could be a
compensation for students’ lack of ability in language learning and unfavorable learning
conditions (Ddérnyei, 1998). Therefore, it is significant that student motivation in the
educational domain should be taken into consideration to succeed in foreign language

teaching.

2.3 The Importance of Cultural Elements in Language Teaching

Societies' view of thinking and interpretation of events are reflected on their
language because language is transmitted across generations and it serves as a medium for
cultural transmission throughout the history. However, this does not mean that the
relationship between language and culture is unilateral. Rather, it is a mutual relationship in
that language is embedded in culture, and vice versa. The nature of modern culture is
international; therefore developing mutual respect and tolerance for diversities of world
cultures and, being aware of one’s own national culture should be within the scope of foreign
language teaching to ensure that students are versatile and socially developed in the global
world (Kostikova, Prishvina, Ilyushina, Fedotova & Belogurov, 2018). Buttjes (1990) also
defines culture as “integral elements of any natural language” and claims that intercultural
interaction both expands students’ perspective on life and brings about overall linguistic,

emotional and social development (p. 56).

Increasing cultural contents in teaching materials and fostering intercultural
communication in classrooms have become a prevalent focus within foreign language
teaching (Biebricher, East, Howard & Tolosa, 2019; Zhan, 2016). The rationale behind this
interest is the realization that the teaching materials including a variety of cultural elements

from both the source and target culture are of significant value in developing intercultural
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competence among students (Yaman, 2017). It is also related to the idea that cultural
properties of a language can facilitate the process of language learning in terms of language

performance (Ali, Kazemian & Mahar, 2015; Pourkalhor & Esfandiari, 2017).

It is now accepted that foreign language teaching is not only teaching the linguistic
units and language skills of the target language, but also teaching the culture of the speakers
of that language. Several metaphors to describe the connection between language learning

and culture have been put forward by Oxford and Gkonou (2018) as follows:

e culture, language, and learning strategies combined as the nucleus of a cell

e learning strategies as a bridge to cultural and linguistic understanding

e a journey on the Culture and Language (C&L) Railroad, with learning
strategies as the fuel (p. 421)

Kramsch (1995) signifies that the scope of being a language teacher should not be
limited to conveying linguistic units, instead, language teachers have a potential and
significant role in promoting cultural competence in EFL classrooms. Besides, offering
students learning environments enriched with foreign cultural elements has proved to be
essential in understanding and learning the target language in a motivating way (Genc &
Bada, 2005; Zhan, 2016). The methodological approaches to promote cultural awareness in
EFL classrooms offer opportunities to explore such artistic properties of the target culture

as music, visual art, literature and dance (Oxford & Gkonou, 2018).

Nguyen (2017) proposes a three levels of learner outcomes in cultural learning:
cultural knowledge, cultural awareness and cultural competence. As can be seen in Figure
2, cultural competence has a wider coverage which comprises cultural awareness and
cultural knowledge within its range. The first level of the framework is defined as learners’
knowledge of their own and other cultures, for example, beliefs, local traditions, habits, arts
and literature of the people in a cultural group. The second level is more extensive in that it
requires a decent amount of cultural knowledge and learners are expected to create an
awareness of the cultural beliefs and values. They should be able to compare and contrast
between the source and target culture. The key to cultural awareness is learners’ successful
integration into the target culture and preserving their own identity concurrently. The most

comprehensive level of the framework is cultural competence. It entails an extensive



12

knowledge and a profound awareness of cultural aspects. Besides understanding such
aspects and integration into a cultural group, learners in this level are expected to express,
analyze and reflect their own critical judgements on various cultural aspects and cultural

personalities of their own.

Figure 2. Learner outcomes in learning culture (Nguyen, 2017)

2.4 Definitions of English Songs in EFL. Context

Various definitions of English songs have been addressed based on the ways of
utilizing these authentic materials in EFL context. First of all, using English songs in EFL
classes has been reported to be effective in terms of maintaining or enhancing student
motivation. The underlying reasons are mostly attributed to the idea that songs offer
potential materials for interesting and interactive activities to attract students’ interest
(Aguirre, Bustinza & Garvich, 2016). Moreover, Kao and Oxford (2014) emphasized that
self-motivation and learner autonomy are crucial factors for students to foster language
development, and students’ intrinsic involvement in English songs and culture can waken
their interest to search out and be autonomous learners. Moreover, authentic English songs
provide students with opportunities to connect to real life and various cultural aspects
(Engh, 2013; Vethamani & Keong, 2008). By experiencing English songs as authentic
materials in ELT classrooms, students can also improve their language skills, enrich their

vocabulary and, eventually attain deep and long-lasting learning (Arleo, 2000; Chen,
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2016; Kao & Oxford, 2014; Lems, 2018; Saldiraner, 2020). The following subtitles

present elaborations of the functions of authentic English songs mentioned.

2.4.1 English Songs as Potential Motivation Boosters

It is now widely accepted that motivation is an indispensable factor that facilitates
learning and success in any educational domain (Augustyniak, Ables, Guilford, Lujan,
Cortright & DiCarlo, 2016; Cetin, 2015; Everaert, Opdecam & Maussen, 2017; Kirkagag
& Oz, 2017). When students feel motivated and find an interesting aspect of target
language or culture, they are more enthusiastic about engaging in learning activities.
Music, in this sense, can be considered as a medium for encouragement and inspiration
that would help students build up their motivation. Harnessing the power of music to keep

them motivated offers a possible alternative or a supplement to coursebooks.

Lems (2005) states, with justification of lyrics websites being very popular, that
it is difficult to find materials more engaging than song lyrics. Cifuentes (2006) and
Saglam (2010) conducted action research to determine the effects of authentic English
songs and drew attention to promising nature of these materials in maintaining student
motivation and interest. Cifuentes (2006) attributed this motivational increase to the
engaging nature of songs which encouraged students to interact more. A recent study by
Saldiraner (2020) reported that motivation and participation of the students of the
experimental group were found to be higher compared to the control group. A similar
action research study by Palacios and Chapet6én (2014) inspired 11" grade students to

participate in more lessons and improved their critical thinking abilities.

Authentic songs chosen according to instructional objectives might not only
encompass catchy sounds and beats but also convey interesting and informative lyrics that
reveal cultural content of the target language. Students feel inclined to participate and
contribute more if they are presented with interesting songs with thematic value
(Domoney & Harris, 1993). Cheung (2001) and Shen (2009) also state that it is possible
to improve student motivation through cultural components and the communicative and
cultural properties embedded in music offer many opportunities for increasing student

involvement. Moreover, the cultural and linguistic input can be potentially useful in
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evoking motivation in foreign language learning because authentic songs offer various
opportunities for educators to diversify their teaching techniques and for students to
experience the target language and culture in a learner-centered way (Macancela, Acosta

& Stagg, 2016).

In countries like Turkey where English is taught as a foreign language, students
are hardly ever exposed to the target language outside the classroom. A foreign language
that is supposed to be used in an interactive way does not go beyond a school subject. The
authentic English songs, in this case, serve as real-life materials for students. These songs
are easily accessible and can be reached anytime through the internet. Students can have
a connection between songs and their lives through interactive and reflective learning
(Vethamani and Keong, 2008). What is more, exposure to songs can also be developed
into systematic song-based classroom activities to foster students’ interests further.
Therefore, bringing these songs to students in the classroom means including something
that is related to “their knowledge, their music and their language”; and in other words,
increasing their motivation while dancing to the tune of the students (Domoney & Harris,

1993, p. 235).

Ajibade and Ndububa (2008), Kao and Oxford (2014) and Sigurdardéttir (2012)
refer to the importance of authentic songs as teaching aids in order to enrich classroom
atmosphere and contribute to learner motivation and state that students are inclined to get
bored with tiring and flat textbooks whose content are predominantly grammar and
structural rules. These studies indicated that authentic song-based activities with cultural
content proved to be fun for most of the students and served rewarding outcomes in terms
of their motivation. As Green’s (1993) study indicated, college students placed listening
to a song in the first position in terms of enjoyableness out of other activities. Kanel’s
(1997) findings also indicated a high level of motivation and appreciation of tasks when
students were provided with song-oriented activities. Several other studies also showed
that students feel more involved and engaged in classroom activities when they were
presented with song-based activities (Aguirre, et al., 2016; Ajibade & Ndububa, 2008;
Chou, 2014).
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Positive classroom environment in which teachers and students work in harmony
with one another can provide the optimum conditions for foreign language learning
(Hadfield, 1992). In such classrooms, student morale and motivation are likely to be
affected positively. Dérnyei and Murphey (2003) draws attention to the significance of
cohesion in the classroom and in the contrary case, the absence of it may lead to
demotivation and inefficiency. One promising material that teachers can adopt to foster or
restore group cohesion can be authentic English songs. Rosova (2007) proposes that using
songs in ELT context can create intimate and cooperative learning environment. Murphey
(1992a) emphasized the potential influence of music on the classroom atmosphere as
follows: ‘It (music) seems to give energy where there was none, and to spark off images
when students complain of having nothing to write about’ (p.37). Akhmadullina and
Abdrafikova (2016) found favorable results of the effects of music on the psychological
state of students. Huy Le (1999) and Vethamani and Keong (2008) also observed the
classroom effects of music to be relieving and relaxing for students based on the fact that
it lowers the affective filter and provides students with tension-free classroom

environment.

2.4.2 English Songs as Cultural Input

Music is much more than a composition of tune and words (Palacios & Chapetodn,
2014). It is composed of a bundle of cultural properties. It includes such content as politics,
literature, history, and art of the communities to which it belongs. The songs of a
community resemble a mirror of culture that reflects various themes of the target society
(Failoni, 1993). Lems (2005) identified English songs as materials full of idiomatic
phrases and different dialects. Therefore, the use of English songs in the classroom context
can offer opportunities in terms of enriching classroom environment with discussions and
interpretations of these societal aspects (Arleo, 2000; Failoni, 1993; Rosova, 2007). In
fact, Arevalo (2010) carried out an action research and reported that authentic song-based

lessons acquainted students with the target culture.

Incorporating authentic songs in foreign language teaching provides students

with “a direct avenue to the basic values of the culture” because songs serve as
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embodiment of people’s inmost thoughts and feelings of everyday life (Jolly, 1975, p. 14).
Shen (2009) summarized the functions of authentic songs as a genuine way of cultural
expression in the following lines: ‘Black American’s call for equality and respect, the
legends of the American West, celebration of western festivals and people’s attitudes
toward love, friendship and marriage all find expression in the lines and rhythmic

melodies of the song” (p. 88).

It is no doubt, like any piece of art, authentic songs accommodate certain virtues
and cultural value systems of communities. They reflect the perceptions of people on
various subjects. Palacios and Chapetén’s (2014) action research study indicated that
songs with cultural and social content helped students think critically and gain different
perspectives about the world around them. It was argued that such songs offered
opportunities for conveying ideas and expressing feelings in a relaxing classroom

environment.

Authentic songs can be utilized to introduce the virtues and values of the
speakers of the target language. Students, then, become more aware of these societal and
cultural aspects when they are exposed to them in an encouraging way. This awareness
might hopefully pave the way for foreign language students with such virtues as tolerance,
respect, and open-mindedness because the cultural content can provide students with
different perspectives on diversities. In order to support this idea, results from Vethamani
and Keong (2008) can be put forward. They recorded positive reactions from 23 college
students to the song-based lessons and argued that the students had learned about such

virtues as being joyful and hopeful about the moment and future.

Some interesting or even bewildering cultural aspects of the target language
might be embedded in music and thus song-based materials not only raise cultural
awareness but also evoke curiosity and interest in the target language. Cheung (2001)
mentions that students feel more enthusiastic when they encounter the cultural content
that they are familiar with and these engaging cultural inputs can be easily derived from
popular songs. Shen (2009) also holds the view that using English songs with catchy tunes
and impressive lyrics can foster the awareness of the English culture and possibly motivate

students to search more about the English language and its culture. In this case, it can be
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argued that the cultural content in English songs can be a direct or indirect factor in

determining students’ language learning motivation.

2.4.3 English Songs as Authentic Linguistic Materials

Native speakers of a language communicate in a natural flow; therefore,
educational environments need to be adapted accordingly to the spontaneity and
naturalness of a language. In expanding circle countries in which English is taught as a
foreign language and language exposure outside their classrooms is limited, EFL learners
are likely to have difficulties in listening skills due to their lack of exposure to authentic
listening tasks in their learning environment. To call attention to this deficiency, Domoney
and Harris (1993) states that “the lack of English time outside the classroom makes it
important to maximize it for each student inside” (p. 235). Authentic materials can play a
significant role in providing students with real and natural language to experience the
target language in the classroom context (Alinia & Lavinia, 2018). Authentic English
songs, in this case, may very well create opportunities for students to engage in listening

tasks in its natural context.

It is already signified in the previous titles that music can possibly boost
motivation and increase cultural accumulation within students. Apart from that,
authenticity of English songs can offer a variety of activities to improve language skills
and in turn students’ perceptions toward the target language. That is to say, English songs
are regarded as a source of motivation in ELT classrooms and researchers are in agreement
that they can be used in order to improve students’ language skills in English (McCormack
& Klopper, 2015; Moradi & Shahrokhi, 2014; Paquette & Rieg, 2008; Sarigoban & Kug,
2010). Haghverdi (2015) conducted a research to examine the effects of songs on the
language achievement of high school students. The experimental group was found to have
attained statistically significant results in listening, reading, vocabulary and grammar
scores. Razmjoo, Mehrpur and Darban (2012) also conducted a study with an
experimental and a control group to determine the effects of using games, songs, and

stories on student achievement. It was reported that the implementation of songs in the
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classroom significantly affected students’ listening, speaking, and writing skills along

with their vocabulary and grammar knowledge.

English songs serve as authentic materials in that students are exposed to a wide
range of English accents through the classroom implementation of these songs (Shen,
2009). When these songs are adjusted with a well-prepared worksheet to induce students’
motivation to speak, songs in this case may offer a variety of opportunities for students to
practice speaking patterns in a natural way. Students have numerous chances to exercise

phonological rules of English through enjoyable and catchy songs.

Several studies referred to songs as materials that can improve students’
phonological awareness (Abdullah, 2013; Chen, 2016; Shen, 2009; Smith, 2003). Saglam
(2010) tested the effects of songs on pronunciation with an experimental and a control
group. The results indicated a statistically significant improvement in the post-test scores
of the experimental group. According to the study conducted by Chen (2016), students
were reported to improve their pronunciation skills through appreciation of English songs
on YouTube. According to the research conducted by Ratnasari (2007), students’ poor
pronunciation scores in the pretest improved after song-based lessons. Similarly, Komiir,
Sara¢ and Seker (2005) confirmed the communicative advantages of music in foreign
language teaching. Interestingly enough, a recent study by Basaran (2020) investigated
the correlation between musical aptitude and pronunciation performance of 51 sophomore
students in a state university in Turkey. The findings of the study found a statistically
significant moderate positive correlation between participants’ musical aptitude and their
pronunciation performance. The aptness for music, therefore, can be considered as a factor

in determining success in pronunciation in the target language.

Besides the effects on listening and speaking skills, several studies referred to
songs’ contributions to vocabulary development and grammar acquisition
(Duisembekova, 2014; Kara & Aksel, 2013; Yiiksel, 2016). Phrasal verbs can also be
taught through English songs in that they offer hints as to how these verbs are used in
context (Upendran, 2001). Ludke (2010) reported that integration of authentic songs in
language classes had demonstrated various advantages in terms of vocabulary and

grammar. The reason is that the repetition patterns in songs enable students to remember
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certain vocabulary much easier thanks to catchy tunes that get stuck in their heads, thus
facilitating acquisition (Kaur, 2017; Shakerian, Rezaei, Murnani & Moeinmanesh, 2016;
Wray & Perkins, 2000). Medina (1990) also demonstrated that vocabulary acquisition can
be promoted through appreciation of songs. She found that the group in which both music
and illustrations were used scored significantly higher compared to the other groups. One
justification of the effectives of authentic songs could be related to the idea that EFL
learners, adults and adolescents in particular, can associate the lyrics with their
experiences, which makes vocabulary acquisition even more enduring (Sigurdardottir,

2012).

As displayed through various studies in this section, authentic songs can provide
students with opportunities for overall language development and interaction in the target
language. Once students realize that authentic songs can be used in language classrooms
to promote communicative skills and interaction in the classroom, it can improve their
language learning motivation as well. Frymier and Shulman (1995) states that if the
content of a lesson is relevant to the interests, goals and needs of students, their learning
motivation is positively affected. Richards and Rodgers (2001) also confirms that foreign
language learning becomes successful if students are convinced of the contributions and

benefits of a certain material.

2.4.4 English Songs as Catchy Materials

Music has dramatic influence on shaping people’s psychological state of mind.
An audio track can easily cause someone to have the blues or, on the contrary, it can help
elevate one’s mood. Levitin (2006) states that ‘musical activity involves nearly every
region of the brain that we know about, and nearly every neural subsystem’ (pp. 83-84).
He refers to the combination of these neurons in our brain and states that music is one of
the factors that stimulate the neurons and arouse thoughts and emotions. Arleo (2000) also
argues that music has the potential to stimulate emotions and create a lively and enjoyable

environment.

The stimuli that induce emotions were reported to have better results in recalling

and learning compared to non-emotional stimuli (Eschrich, Miinte, & Altenmiiller, 2008;
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Frederickx, Verduyn, Koval, Brans, Brunner, Laet, Ogrinz, Lee Pe & Hofmans, 2013;
Heuer & Reisberg, 1990; Kensinger & Corkin, 2003). One evidence would be that people
are very likely to remember the lyrics of their most favorite songs even after many years
(Abbott, 2002). Music appeals directly to people’s emotions and influences their
experiences and memories (Mora, 2000). Musical rhythm and lyrics are composed of
emotions and language, which could activate the right and left hemispheres of our brain
(Lake, 2002). The influential nature of music on peoples’ state of mind, therefore, can be
a convincing argument as to why teachers should use songs to facilitate foreign language

learning.

2.5 Song Selection and Student Motivation

Although there are no universally accepted instructions on which songs to
include in ELT classrooms, there are several points that should be considered while
selecting the songs. The applicability of a song ranges from its linguistic qualifications to
social convenience. Yet above all, language teachers’ enthusiasm for learning new topics
and delivering them to students in a passionate way play a significant role in deriving the
most advantage from authentic English songs. This passion of teachers will eventually be
reflected on the students as an inspiration and encouragement in the language-learning

context (Robinson, 2011).

According to Degrave (2019), musicians or those with musical aptitude were
found to have benefitted from song-based lessons while on the other hand, Arleo (2000)
claims that almost all learners can enjoy songs on condition that the songs be selected
carefully and appropriately for learner environment. Students’ needs, interests, age, socio-
cultural background, proficiency level, and past experiences are acknowledged as crucial

factors in selecting songs.

As for a compilation of the criteria for song selection, the following list was
compiled based on the ideas of Abbott, 2002; Arleo, 2000; Kaur, 2017; Ludke, 2009;
Mobbs and Cuyul, 2018; Su and Yang, 2015; Tegge, 2018. It gives guidelines on how to

select songs for language teaching:
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The theme of a selected song should be in line with the purposes of the lesson.
The song should serve specific linguistic properties of English, in this regard,
it is required to contain contextual and structural units according to the needs
of students. The grammatical content and vocabulary in the song should help
the students meet the learning objectives of the lesson.

The language and lyrics of a song should be comprehensible. The vocals and
rhythms in songs are required to be easy to follow. Teachers should avoid
selecting extremely difficult songs in which music drowns out the lyrics and
singer’s voice is somehow unintelligible. The songs that have difficult lyrics
even for native speakers can lead to disconnection and demotivation.

The age and language level of students are significant determinants of the
songs to be used. Young learners are likely to enjoy repetitive songs, while
older learners would mostly prefer to interpret thought-provoking songs.
Adolescents may enjoy popular songs that appeal to them emotionally or
songs that they can internalize. Nursery rhymes in textbooks are specifically
designed for language teaching and are not sufficient for authentic language
input. Besides, they are regarded as ‘childish’ by adolescent and adult
learners. Adults and adolescent learners will most probably show discontent
with a child song such as ‘Old MacDonald Had a Farm’, and similarly, young
learners will be overwhelmed by ‘Bohemian Rhapsody’ by Queen (1975).
The cultural content of a song should comply with the cultural norms of the
students. The suitable songs are the ones that offer opportunities for exploring
the target culture, and promote the idea of tolerance and diversity.
Conversely, songs that contradict established cultural and societal values may
lead to undesired results and severe reactions by school administrators,
colleagues, parents and students. It is advisable for teachers to take various
educational and environmental factors into consideration in order not to
experience possibly unwanted results.

The musical tastes of teachers and students should be taken into
consideration. The popular and interesting hit songs can be complied in a

common list and the agreed ones can be selected on condition that these songs
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meet the learning objectives. One important point regarding song choice is
that the songs should be catchy, fun and engaging for the target age group.
6. Rap music offer good song options because adolescents, in particular, tend to
like such songs. However, it is really challenging to find rap songs without
derogatory and inconvenient lyrics. The songs with explicit lyrics should be

avoided when selecting songs for classroom environment.

2.6 Forming a Sense of Community with Music
Music has been passed down through the generations as a communal and
collaborative activity, which forms a sense of belonging to a certain group. It is possible
to witness a similar sense of belonging after using songs in classroom context (Engh,
2012). Anshel and Kipper (1988) found that trust and cooperation in group settings can
contribute to forming a sense of community in the classroom through the medium of

listening to music and group singing.

Songs may offer an intimate environment where students break boundaries in-
between and mingle with one another through discovering similar interests. Based on the
interview findings of Palacios and Chapetén’s (2014) action research, students were found
to have developed better relationships with their classmates when they were provided with
songs with social content. Similar positive effects could be observed in student-teacher
interaction as well. The musical atmosphere can remove traditional and inflexible
boundaries between teachers and students, and create a bridge that can possibly close the

gap between students and teachers (Huy Le, 1999).

2.7 Reluctance to Use English Songs
The utilization of authentic English songs in the educational context is ignored
by many teachers despite the potential of songs as a source of motivation, and cultural and
linguistic input. Several reasons were suggested by researchers as to why teachers feel
reluctant to use English songs in foreign language teaching. According to Kaur (2017),
one of the reasons for teachers’ reluctance to use songs in language teaching may be due

to the obligation to implement the syllabus. Teachers are mostly worried about the content
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that they are supposed to finish by the end of the term. Teachers may also refrain from
using additional materials for fear of being disapproved or criticized by school
administration or higher authorities. Tegge (2018) points out to the lack of official support
and interest in song use in language learning. In order to overcome this problem,
authorities need to take firm actions in integrating songs in ELT classrooms considering

the fact that songs can be potential materials for language teaching.

Preparing song-based materials and activities from scratch demands time and
effort. Tegge (2018) states that teachers avoid using songs due to the necessity of devoting
vast amount of time and effort to preparation. Degrave (2019) attributes this unwillingness
to the lack of adapted materials and theoretical background as to how to use songs in EFL
classrooms. Moreover, teachers generally regard songs as trivial teaching materials to skip
a lesson after a long and tiring day. Another disincentive not to use authentic songs is that
some schools might lack the facility or groundwork for the use of song-based activities in

the classrooms (Komiir, Sara¢ & Seker, 2005).

It is true that different educational settings around the world can affect teacher
mindsets and their attitudes toward using songs in EFL context. The degree of access to
different facilities could be the main determinant of choosing songs as teaching material.
Alisaari and Heikkola (2017) reported highly positive results from Finnish teachers while
mentioning the fact that the Finnish teachers are independent in selecting their own
materials. The results could have been the otherwise in a place where standardization of
the materials is a requisite. The environmental factors can either provide or limit the range

of opportunities for material selection.

Successful language teaching calls for diligence and innovation (Komiir, Sarag
& Seker, 2005). As long as language teachers are aware of the potential of English songs
as authentic and cultural materials in addition to coursebooks, the possible unfavorable
conditions mentioned above can be reversed by innovative and conscientious teachers

(Kaur, 2017).
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2.8 Lack of Empirical Study

Based on the literature review by the researcher, a large quantity of studies have
been conducted to justify the idea that music and songs have a positive effect on language
learning, student motivation and cultural awareness; however, a vast majority of these
studies have been referred to primary and secondary school students. Engh (2013) stated
that most of the current studies on the relationship between music and language learning
focused on young learners and he went on to emphasize the lack of practical application
of music in classrooms. There are comparatively fewer studies on high school and college
students, and yet there seems to be no empirical study that investigates the motivational

and cultural effects of English songs on adolescent learners in Turkey.
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CHAPTER III

METHODOLOGY

3.1 Presentation
This chapter presents an elaboration of the methodology used in this research. It
firstly starts with explaining the research design, and defining the sampling method and
the participants. The data collection tools are elaborated separately, and the procedures
followed while conducting the study are reported to illustrate the process of the study. The

last section clarifies how the analyses of the collected data are conducted.

3.2 Research Design

The current study was conducted with a mixed-methods research design
integrating both quantitative and qualitative methodologies to find out the effects of
authentic English songs on adolescents’ motivation to learn English language and English
culture. The primary purpose of the mixed-methods research design is to benefit from the
superiorities of the both research methods and minimize their limitations, and eventually
allow researchers to gain an in-depth understanding of complex human behavior through
various perspectives (Almalki, 2016; Ivankova & Wingo, 2018; Johnson & Onwuegbuzie,
2004; Myers & Powers, 2017; Onwuegbuzie & Leech, 2006). This study adopted a
convergent parallel mixed method design, in which both qualitative and quantitative data
are collected and analyzed separately, and the results are compared to reach an evaluation
(Creswell, 2014). Both quantitative (questionnaire) and qualitative (semi-structured

interviews) phases were prioritized equally to answer the research questions.
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3.3 Sampling and Participants

A convenience sample of 22 12" grade students were selected from Ozel Idare
Anatolian High School in the province of Gaziantep, Turkey. The participants included
15 girls and 7 boys all at the age of 17-18. All of the participants volunteered to participate
in the study. These students have been trained to learn English intensively since the
beginning of 11" grade so that they can pass Higher Education Institutions examination,
which is required for admission to higher education in Turkey. The skills essential for the
exam are reading comprehension, interpretation, inference and translation skills based on
grammar and vocabulary proficiency; therefore, it should be noted that 14-16 class hours
of English per week have been mostly tailored according to the requirements of this central

exam.

3.4 Data Collection Tools
Two different data collection tools were used to collect data for the study: The
Questionnaire on Appreciation of English Songs (QOAOES) for quantitative data (See

Appendix A) and a semi-structured interview for qualitative data (See Appendix B).

3.4.1 The Questionnaire on Appreciation of English Songs (QOAOES)

The QOAOES has been adopted from Chen and Chen (2009) to find out the effects
of authentic English songs on student motivation to learn English and attitudes toward the
English culture. The instrument includes two parts. The first part asks about participants’
gender and whether they have taken all the song-based lessons. The second part consists
of 16 items to identify the effects of English songs on student motivation and cultural
awareness through implementation of authentic English songs in the classroom. The 5%
item aimed to form an opinion about participants’ cultural awareness of the target culture
through song-based lessons. The rest of the questions provided answers pertaining to
participants’ English learning motivation and their attitudes toward the English language.
All the statements in the questionnaire were positive except that the item 14 was a reverse
coded version of the 4" item. The idea behind this was to see whether a participant had

paid attention to the content or not.
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A Likert-type scale was used to measure the extent of motivation and attitude
through 5-point scale corresponding to 1 (strongly disagree), 2 (disagree), 3 (neutral), 4
(agree), 5 (strongly agree). The questionnaire was translated into Turkish so that the
participants would not miss out any content and elicit the most accurate information
possible. The content of the questionnaire was examined by experts to ensure the
feasibility of the questionnaire. A reliability analysis was conducted on the pretest and
posttest, both comprising 16 items. The Table 1 below shows that the both scales reached
acceptable reliability respectively (o= .790) (o= .781).

Table 1
Reliability statistics for the pretest and posttest
Questionnaires Cronbach's Alpha Number of items
Pretest .790 16
Posttest 781 16

Originally, the questionnaire included a 17 item, which was an open-ended
question. Chen and Chen (2009) stated that it had been designed to collect more data on
the specific songs that students enjoyed and the reasons behind their appreciation. This
item was excluded from the questionnaire because conducting a comprehensive interview
was already within the scope of this study. It was thought that, instead of a single item to
collect qualitative data, an independent data collection tool would be more prolific to serve

the qualitative purposes of the study.

3.4.2 Interview Protocol

A face-to-face semi-structured interview with open ended questions was
conducted to collect qualitative data. The interview included eight predetermined
questions to gain a deeper understanding of participants’ opinions about song-based
lessons and their motivational and cultural effects on participants. Out of all the questions,
the 1%, 4™ and 8™ questions sought answers directly related to motivation while the 2"

question was a direct investigation of cultural effects. The data collected from the rest of
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the questions varied depending on the participants’ answers. The questions were designed
with the help of the supervisor and tried out with several educators to avoid any

ambiguities.

3.5 Procedure
Before the students took the song-based lessons, they were given a pre-test
QOAOES to detect their motivation to learn English and attitudes toward the English
language and culture. The classroom implementation of English songs included 10
separate lessons with 12 English songs in total, which lasted for a semester, an
approximate of 19 weeks. The students took the lessons depending on the availability of
their schedule; nevertheless, it was made sure that every two weeks followed at least one

lesson. The weeks were tabulated as illustrated in the following Table 2:

Table 2
Chart for timeline, people involved and appendices
Week Action People Appendix
Week 1 Pre-test QOAOES 22 Participants A
Week 2-19 Song-based Lessons 1-10 22 Participants C
Week 20 Post-test QOAOES 22 Participants A
Week 21-22 Interviews 22 Participants B
Week 23 Analysis of Quantitative Data The Researcher
Week 23-24 Analysis of Qualitative Data The Researcher and 2

Coders

Pop and rock songs are the music kinds that are very likely to attract adolescents
thanks to their energetic and appealing musical patterns (Abbott, 2002). Murphey (1992b)
refers to pop songs as appealing songs with ‘vague references’ (p. 771). This
indefiniteness creates opportunities to interpret and deduce more out of songs. Moi (1994)
refers to rock songs as meaningful and interesting teaching materials that appeal to
students emotionally. Such resources were taken into consideration while selecting the
songs. The songs have been carefully selected based on rich lyrical content to be

interpreted and catchy instrumental tune to attract students’ attention. Moreover, from a
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list of 30 songs, the researcher consulted the supervisor of this study about whether a song
included an adequate amount of cultural content or not. 12 songs were determined, and

the order in which the songs were presented throughout the weeks are shown in the

following Table 3:
Table 3
The songs covered in the lessons
Song Singer/Band Genre Theme
Lesson 1 Six Days War Colonel Bagshot (1971)  Pop/Rock War
Lesson 2 Perfect Ed Sheeran (2016) Pop Love
Lesson 3 People Are Strange The Doors (1967) Rock Solitude
Tom’s Diner Suzanne Vega (1987) Folk Rock Solitude
Lesson 4 Someone Like You Adele (2011) Pop Love
Lesson 5 A Horse With No Name America (1971) Soft Rock Adventure
Lesson 6 If I Were A Boy Beyonce (2008) Pop/R&B Empathy
Lesson 7 Lady In Black Uriah Heep (1971) Progressive Rock  Hope
Lesson 8 Society Eddie Vedder (2007) Alternative Nature
Lesson 9 Rude MAGIC! (2013) Pop Love
Never Gonna Give You Up Rick Astley (1987) Dance-pop Love
Lesson 10  Young Turks Rod Stewart (1981) New Wave Youthfulness

All the songs were introduced through a mini Bluetooth speaker and some lessons
were reinforced with videos through smartboards depending on the content of the lesson.
These 10 lessons included different worksheets tailored for each lesson to meet the
demands of 12" grade students (See Appendix C). At the end of the semester, students
took a post-test QOAOES.

A semi-structured interview was conducted to learn about student opinions about
songs and the classroom implementation of English songs. While the interview questions
were determined beforehand, some follow-up questions depending on the course of the
interview were asked to have a deeper understanding of students’ motivation and attitudes.
All the participants consented to be voice recorded. Before the interviews, each participant
was assured that their identities would not be revealed and any type of opinion or

information supplied would not in any way affect their grades so that they could be
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straightforward and sincere about their answers as much as possible. The interviews took
place in Turkish to help participants feel relaxed and elicit as much data as possible from
the participants. Each participant had one interview after the implementation and a total
of 22 tape recordings was collected. The interviews lasted 5-10 minutes on average and
85 minutes in total. There were also brief interviews with voluntary students throughout
the weeks to gather student opinions about the process and make modifications to the

process if necessary.

3.6 Data Analysis

The current study was conducted through a mixed-methods research design (i.e.,
quantitative and qualitative). The quantitative data collected from the pre-test and post-
test of the questionnaire was inserted in the software called the Statistical Package for the
Social Sciences 23.0 (SPSS). A special attention was paid if any participant selected
contradictory statements within the questionnaire (i.e., reverse coded items). Such case
was not observed while checking out the questionnaires. There was no participant with an
incomplete questionnaire either. Another important point was that every participant ticked
the box “I have participated in all of the 10 song-based lessons”. The gathered data was
analyzed through using a Shapiro-Wilk normality test, one-way ANCOVA and paired

samples #-test.

The data collected through interviews was recorded with a voice recorder. After
the interviews, all the recordings were transcribed to text, and printed out for analyses on
paper. Several resources were drawn on to figure out as to how to plan and perform content
analysis (Bengtsson, 2016; Fraenkel, Wallen, & Hyun, 2012; Vaismoradi, Jones, Turunen
& Snelgrove, 2016). The qualitative data were analyzed inductively. Taking the research
questions into consideration, three English teachers including the researcher himself
examined the transcriptions independently, generated code lists accordingly and discussed
to reach consensus on possible codes to increase the reliability of the analysis. Only the

relevant and agreed statements were grouped into codes.
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CHAPTER IV

FINDINGS

4.1 Presentation
This chapter presents the findings of the analyses of the data that were collected by means
of the Questionnaire on Appreciation of English Songs (QOAOES) and the semi-
structured interview. In the first section, quantitative data analysis was conducted by
means of a Shapiro-Wilk normality test, a one-way ANCOVA test, and a paired-samples
t-test. The second section includes the qualitative content analysis of the data through

various tables to deepen the understanding of the subject matter.

4.1 Findings of Quantitative Data Analysis
A preliminary analysis of Shapiro-Wilk normality test on SPSS 23.0 was
conducted to see whether scores on the questionnaire were normally distributed. As the
Sig. values for both tests are greater than .05 in Table 4 below, we can infer that parametric

statistics should be used for analysis of quantitative data.

Table 4
Shapiro-Wilk test of normality
Questionnaires Shapiro-Wilk
Statistic df Sig.
Pretest 932 22 133

Posttest .880 22 .012
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Table 5
Descriptive statistics for posttest scores
Statistic Std. Error
Posttest Scores Mean 68.55 1.408
Std. Deviation 6.603
Skewness -.796 491
Kurtosis -.492 .953

In order to double-check the normality of posttest scores, the Table 5 is referred
to indicate that the average posttest scores of the participants are 68.5 (SD=6.6) and, the
scores are normally distributed with skewness of -.796 (SE=0.49) and kurtosis of -.492
(SE=0.95). The results are within the acceptable range to conduct a one-way ANCOV A

and paired-samples z-test.

A one-way ANCOVA test was carried out to investigate the effect of gender on
participants’ motivation level and cultural awareness through the implementation of song-
based English lessons after controlling for pretest results. Table 6 below shows that the
gender was not found to be statistically significant factor related to motivation level and

cultural awareness of the participants F(1, 19) =.302, p = .589.

Table 6
Tests of between-subjects Effects
Type III Sum Partial Eta
Source of Squares df Mean Square F Sig. Squared
Corrected Model 30.888* 2 15.444 332 722 .034
Intercept 1620.411 1 1620.411 34.806 .000 .647
Pretest 13.224 1 13.224 284 .600 .015
Gender 14.041 1 14.041 302 .589 .016
Error 884.566 19 46.556
Total 104282.000 22
Corrected Total 915.455 21

a. R Squared = ,034 (Adjusted R Squared = -,068)
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For further analysis, a paired-samples #-test was conducted to find out whether
participants have gained statistically significant improvement following the song-based

teaching program.

Table 7

Paired sample t-test results for pre-test and post test results
Group N M SD df t p
Pretest Scores 22 64.41 7.545 21 -1.82 .084
Posttest Scores 22 68.55 6.603

As shown in Table 7, the mean scores of pretest (M=64.41, SD=7.54) and posttest
(M=68.55, SD=6.6) indicates that there was an improvement in participants’ motivational
level and cultural awareness; however, the implementation of song-based English lessons

did not elicit statistically significant improvement; t(21)=-1.82, p=.084.

The fifth item in QOAOES specifically aimed to investigate participants’
development in cultural awareness of the target language. The Table 8 below indicates the

mean scores of item 5 in both pretest and posttest.

Table 8
Mean scores of item 5 in pretest and posttest
Gender Pretest Posttest
Q.15 Q.25
Female Mean 3.87 4.20
N 15 15
Std. Deviation 915 915
Male Mean 4.00 4.14
N 7 7
Std. Deviation .816 .900
Total Mean 3.91 4.18
N 22 22
Std. Deviation .868 .853

According to the table, the overall mean scores improved and, female scores
reached slightly higher scores compared to male ones, but even so, it is difficult to assert

that there was a notable improvement in scores. Therefore, the data acquired through the
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second question of the interview will be analyzed in detail to dispel the uncertainty over

variance in cultural development (See Table 15).

4.2 Findings of Qualitative Data Analysis
This section examines the findings of the qualitative data under seven different
tables representing seven different themes. Each table is interpreted thoroughly based on
the data. Some participants’ statements are quoted verbatim in order to reinforce the
arguments mentioned. It should also be reminded that students’ names are changed to

maintain their anonymity.

The 1%, 4™ and 8™ question of the interview was directly inquiring whether
students benefitted from song based lessons in terms of English learning motivation. The
2" one was a direct question to find out authentic English songs’ cultural effects on
students. The other questions also provided data on motivation and cultural gains

depending on students’ answers.

Table 9
General effects of song-based English lessons on student motivation to learn English
Effects Frequency
Positive 17
Neutral 2
Negative -

As shown in table 9, 17 students have reported that song-based English lessons
provided them with an environment which affected their motivation to learn English
positively. None of the students seemed to have been demotivated by the implementation
of song-based English lessons. 2 of the students, however, reported no change in their
motivation whatsoever. One of the two, Alp, stated that he believed no change in his
motivation due to his indifference toward English songs, while the other student, Nergis,
expressed that she had already motivated herself with English songs therefore claimed no
change. But interestingly enough, 3 students out of 17 expressed clearly that they did not

enjoy any type of foreign music beforehand, yet the implementation of song-based lessons
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helped them break down prejudices that once hindered them from enjoying English songs,

as Burcu uttered during the interview. Aleyna also stated as follows:

Aleyna: I am not a person who is very interested in English music, but frankly I

started listening more after these lessons.

What is more interesting about the results is that 8 of the students who claimed
to have benefitted positively from these lessons reported that they had been demotivated
to learn English due to several reasons before the song based lessons started. They mostly
attributed the underlying reason for their demotivation to the mismatch between their
expectations from their language learning process and what they encounter in reality. They
were expecting classes mostly based on productive skills which would enable them to use
the language itself while on the other hand they were presented with more grammar
focused methods in the classroom. The general opinion among these students was that
they were affected positively because they were involved in activities that they were

supposed to be doing all along.

Table 10
Effects of skills focused during song-based lessons on student motivation
Motivational effects on participants Student opinion about language input during Frequency
song-based English lessons
Positive Regarding songs as beneficial materials of
language input
Speaking-Pronunciation 18
Listening 16
Writing-Spelling 9
Vocabulary 8
Reading 2
Regarding songs as opportunities to boost self- 7

confidence to speak English

Negative Realizing their inadequacy in speaking 1
Considering English songs an inconvenient 1
source of language input because of incorrect

grammar use

Unable to understand songs due to different 1
accents
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When students perceive the tasks they are presented as valuable and beneficial,
or when they consider the content to be relevant, they tend to pay more attention to the
content of the lesson (Frymier & Shulman, 1995). Therefore, offering students tasks and
activities that are related to their learning goals and needs can be regarded as a means of
fostering motivation and encouraging positive attitudes toward the English language.
Considering the factor of relevance and its potential impact on students, a second table
was created to analyze participants’ opinions about language input they had been
presented during song-based lessons. Table 10 indicates that a considerable number of
students agreed to have benefitted from the song-based lessons in terms of various skills,

and this contribution seems to have affected their motivation positively.

When the nature of the song-based lessons is considered, it is not surprising that
relatively more participants mentioned the importance of song-based lessons in improving
speaking and listening skills in a fun and relaxing way. Several other students referred to
specifically tailored worksheets as good means of improving various skills. It is also worth
mentioning that 7 of the participants reported that the language input presented would
create novel opportunities not only to improve their skills but also boost their self-
confidence to perform these skills among their classmates. Burcu commented on the
lessons’ potential to remove negative effects of regular grammar-based lessons.
Nevertheless, two students stated that they realized they were not good enough in speaking
and listening and affected them negatively when compared to their classmates. Their
inadequacy in specific skills somehow affected their motivation negatively. One of the
participants, Cem, referred to English songs as inconvenient source of language input

considering that songs include colloquial language and incorrect grammar use.

Table 11

Students’ eagerness for continuity of the song-based lessons
Student Reasons Frequency
opinion
Positive Considering song-based lessons fun and regarding 12

them as a getaway from grammar-based English

lessons.
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Regarding song-based lessons skill- focused and 5

claiming to have benefitted from the lessons.

Believing the positive effects will be more in the long 1
run.

Considering learning English through song-based 1
lessons is easier.

Being interested in the musical value of the lessons. 1
Feeling motivated to learn English thanks to the 1
lessons.

Assuming song-based lessons as what they are actually
supposed to be learning.
Negative Believing song-based lessons are too subjective to fit in 1

every student's interests.

The degree of willingness among participants to expect more lessons is an
indicator of how motivated they are about the song-based lessons. Therefore, the question
of ‘would you rather continue the song-based lessons and why?’ was addressed to
participants and answers were analyzed accordingly. Table 11 shows that 20 out of 21
students reported their willingness to continue English song-based lessons through a
variety of reasons, which clarifies students’ high level of motivation to be involved in
more song-based lessons. The most noticeable reason why they want to continue is that
they feel overwhelmed by the grammar focused lessons and regard song based lessons as
an opportunity for fun and relaxation. Some students attributed their eagerness to the
language input they had during the implementation of song based lessons. 5 different

reasons were also put forward as can be seen in the table.

The only student who was not willing to continue the lessons, Ceren, reported
that the song based lessons include too much subjective content which prevents students
from maintaining motivation during subsequent lessons. She claims to have started the
lessons with high motivation, yet her motivation decreased as the lessons followed some
songs which did not interest her at all. She mentioned her fluctuation in her motivation,

which was heavily affected by the song chosen for the lesson.
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Ceren: I would not like to continue (the lessons), because the more people (in the
classroom), the greater diversity in musical taste, and I believe it is not plausible

to carry on such a project with such subjective nature.

Table 12
Attitudes toward songs
Student Songs Frequency  General reasons for likes and
opinion dislikes
Most loved Ed Sheeran-Perfect 8 Musical preference
Colonel Bagshot-Six Days War 5 and taste
Adele-Someone like you 4 Cultural and
America- A horse with no name 2 historical content
Beyonce-If I were a boy 2 Thematic and lyrical
Rod Stewart-Young Turks 1 appreciation
MAGIC!-Rude 1
Least loved Rick Astley - Never gonna give 1 Considering love
you up songs thematically
MAGIC!-Rude 1 mediocre
The Doors-People are strange 1 Gloomy and
Uriah Heep-Lady in black 1 depressing content

The formation of Table 12 was inspired by a student’s quotation, which is as

follows:

Ceren: My desire to be involved in song-based activities to improve my language

skills was dependent on how much a song appealed to me.

The chosen songs and activities prepared alongside were critically important in
directing students’ motivation. Table 12 reveals students’ most loved and least loved
songs. Without making a separation between boys and girls, it can be stated that most of
the participants showed enthusiasm about recent and popular songs which appealed to
their musical preference and taste. They mostly appreciated songs with familiar singers
and genres. Some participants enjoyed thematic, lyrical, cultural and historical content,
through which they claimed to maintain a high level of motivation and interest. It should

be noted that only three songs given above were reported to be disliked by participants
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mostly because of they were love songs, as referred by boys, and they were gloomy and

depressing songs, as referred by girls.

Table 13
Student opinions on contribution to classroom activities
Student Opinions Frequency

Regarding the activities in the song-based lessons as

a good opportunity for self-confidence building in terms of active 3
participation
an environment where they feel relaxed among their classmates 1

Attributing their low contribution to

shyness and lack of self-confidence 5
peer pressure 3
lack of speaking and listening classes in the previous terms 2
feeling incompetent in speaking and listening 2
Considering that general classroom involvement would be gradually 2

higher if the lessons continued for one more term

The frequency of student participation and contribution to activities can be seen
as an indicator of how motivated they are. Although no question related to participation
and contribution to classroom activities has been directed during the interviews, some of
the participants expressed their opinions on this matter, which called for the formation of
Table 13. Four students stated that song-based lessons provided opportunities for them to
build their self-confidence to be involved in activities, while some students ascribed their
inability to participate to a variety of reasons. Considering that these participants are
adolescents, it is acceptable that they can be motivated or demotivated easily due to their
periodical sensitive nature or by the acts of their peers. Their eagerness to contribute can
easily be affected in either positive or negative direction. It is also acceptable that lack of
any kind of classes with exposure to speaking or listening activities would restrict students

to benefit from the song-based lessons to the fullest. Moreover, two students specifically
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stated that the few number of song-based lessons had only made them accustomed to the
nature of such lessons, and the participation would have gradually increased if the lessons

had continued for one more semester.

Table 14
Self-conducted research after song-based lessons
Self-conducted research after song-based lessons Frequency
After all of the classes 2
After the songs I loved 11
Only once out of ten classes 4

Never conducted a search

During the course of 10 song-based lessons, students were presented with a
worksheet specifically tailored for the lessons, including a last section with a list of related
singers and songs for further listening. This section recommended some of the singers
with their well-known songs related to the song covered during the lesson. In order to
evaluate the efficacy of the section, during the interviews, participants were posed the
question of whether they conducted a research after the lessons or not. The idea behind
this is that searching for further information about the songs and singers related to the
previous lesson can be regarded as an indicator of motivation. As the previous tables
indicated, students claimed to have earned high level of motivation through song-based
lessons; yet when it comes to doing their own share, Table 14 indicates that almost half
of the students ignored after-class research about songs which supposedly increased their
motivation. Only two of the participants had a full dedicated attitude toward searching for
further singers and songs; nonetheless, it is fairly acceptable that half of the participants
only conducted extra research after the songs they liked. Those who never conducted a
research reported that they had no time to spare for extra listening due to their excessive
amount of homework to do at home. One student frankly described himself a
discriminating listener and specified this as a reason for not doing an after-research. Some
students mentioned that they were overwhelmed with homework and other exam related

studies.
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Table 15
General opinions on songs as cultural content
Songs as cultural ~ Frequency General opinions of participants
content
Agreed 15 Regarding songs as
a cultural reflection of their period and daily life,
material rich in local phrases and idioms,
thematically valuable,
a source of general knowledge over target culture,
a way of gaining different perspectives toward target
culture,
a motivation booster toward learning English culture,
a fun and lasting way to learn target culture
Unsure 2 Feeling unsure whether every song covered has provided a
decent amount of cultural content, thus expressing
uncertainty
Disagreed 4 Regarding songs as insufficient in terms of providing

cultural content,
Regarding today’s songs extremely similar to one another
due to the United States’ globally dominant culture, thus

lacking distinctive cultural content

Several studies have shown that culture is an indispensable factor in affecting
foreign language learning and, students with cultural awareness of the target culture
indicated improvement in language learning. Therefore, the question of whether song
based English lessons improved cultural awareness of students is of significant value
under the scope of this study. During the interviews, participants were asked whether they
found the musical content as culturally informative and valuable or not. As seen in Table
15, the majority of participants were aware of the cultural properties of English songs and
agreed that the songs contributed to them as cultural materials. The English songs covered
during lessons were mostly reported to be valuable materials which would enable students
to gain a deeper insight into the target culture through fun and catchy nature of the songs.
One of the participants, Semra, commented on developing different perspectives through

songs as follows:
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Semra: You (the teacher) have brought different kinds of songs (to the class).
Making good use of these (songs) contributed to me culturally through different
viewpoints. For example, Beyonce’s song (If I were a boy) helped me gain a

different point of view.

Two participants reported that they were unsure whether songs could be culturally
valuable or whether every song has provided a decent amount of cultural content. This
might be related to how these students define the term culture and their expectations from
the lessons accordingly. Not every participant agreed on the cultural content of the English
songs. Four participants considered songs as insufficient materials in terms of providing
cultural content, and in fact, among them, Nergis pointed to an interesting point. She
thought that the recently released songs do not possess distinctive cultural values because
of the cultural preponderance of the United States on other countries, which in turn makes
the songs extremely similar to one another. English songs were also reported to be
unsatisfactory in terms of cultural content, particularly when compared to other cultural

materials such as movies and literary texts.

Nergis: ... A song published in England or America starts to affect the whole
world, so all the songs start to look alike. I do not think that English songs tell

about English culture as much as Turkish folk songs do.
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CHAPTER V

DISCUSSION

5.1 Presentation
This chapter provides a comprehensive discussion within the scope of findings
of quantitative and qualitative data. Both research questions are discussed thoroughly to
clarify the effects of authentic English songs on adolescent learners’ language learning

motivation and their cultural awareness of the target language.

5.2 Discussion of Research Questions
Research Question #1: Does using authentic English songs in a foreign

language classroom enhance students’ motivation to learn English?

The first research question of this study investigated whether student motivation
was positively affected through the classroom implementation of English song-based
lessons over a period of one semester. The quantitative component of the study aimed to
examine students’ motivation levels before and after the implementation by using the
Questionnaire on Appreciation of English Songs (QOAOES) adopted from Chen and
Chen (2009). A paired-samples #-test was conducted to find out whether participants had
gained statistically significant improvement following the song-based teaching program.
According to the results of the questionnaire, the implementation of the lessons did not
elicit statistically significant improvement in motivation even though there was a slight

improvement in participants’ motivational levels.
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There are plenty of studies that advocated songs in terms of motivational increase
(Bokiev, Bokiev, Aralas, Ismail & Othman, 2018; Kara & Aksel, 2013; Mejzini, 2016;
Millington, 2011; Nadera, 2015; Shen, 2009; Vishnevskaia & Zhou, 2019). Numerous
other studies proved the motivational effects of English songs on young learners (Aguirre
et al., 2016; Asmali, 2017; Chen & Chen, 2009; Dzanic & Pejic, 2016; Yiiksel, 2016). It
should be noted that most of these studies did not include authentic songs but materials

that were specifically intended for language teaching.

As for the studies focused on the effects of authentic English songs on student
motivation, Saglam (2010) conducted a similar research on 46 pre-intermediate level
university students to measure the effects of music on motivation. The instruments were
a questionnaire to determine the motivation levels and an interview conducted with the
teacher. Based on the questionnaire, she found that authentic English songs did not
increase motivation. It was stated that the motivation and interest levels of both treatment
and control group decreased, but the decrease in the treatment group was reported to be
significantly less than that of the control group. However, the data collected from the
teacher and student reflections indicated that music as a teaching material could be a

powerful source of motivation.

Cifuentes (2006) also conducted an action research on 10" grade students. The
study basically focused on students’ spoken interaction and production in relation to
authentic English songs but it was also reported that a high level of motivation was
observed in field notes, video recordings, and interviews. Based on the data, the students
were said to have shown signs of enthusiasm and attentiveness. Duimsembekova’s (2014)
second research question was also to determine the effects of music on adult students’
motivation. Songs as authentic teaching material were found to be motivating and

encouraging in this study as well.

As for the qualitative data, a semi-structured interview was conducted to gather
in-depth data pertaining to students’ motivation toward learning English. However, before
moving to understand the current motivational variance among students, it is plausible to
refer to their motivational background prior to classroom implementation of English song-

based lessons. Understanding the background of their motivation and attitudes toward
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English will help explain the reactions they gave toward song-based lessons. Interestingly
enough, the foreign language students that participated in the study were rather
demotivated to learn English although these students voluntarily chose to study English
in a more intense way, and eventually to build their careers around English-based jobs. As
inferred from the prevalent opinion among students, the source of the demotivation
stemmed from the overemphasis of grammar and vocabulary based examinations,

particularly the Higher Education Institutions examination at the end of the high school.

Hadfield (1992) states that language learning can be fostered through a favorable
classroom atmosphere, in which positive relations and attitudes abound. Such classrooms
are likely to produce positive effects on student morale, motivation and self-esteem.
Dornyei and Murphey (2003) refer to cohesiveness as one of the most significant
properties in the classroom and the absence of it may bring about failure and
ineffectiveness. However, based on the impressions taken from the attitudes of the
students in this study, their classroom atmosphere was just the contrary of what was
proposed by Hadfield, Dornyei, and Murphey. Their surrounding conditions challenged
the students to the extremes so that they could outrace others. This setup was inclined to
breed an understanding of rivalry rather than collaboration, and dullness rather than
creativity. Such an atmosphere of competitiveness in the classrooms caused disturbance
and tension, thus creating demotivation among students. The researcher himself also
witnessed the high level of tension and demotivation in various other classrooms with
intense foreign language teaching purposes. The situation even grows worse as the date
of the actual examination draws closer. For this reason, it would be reasonable to take
students’ motivational background into consideration while discussing alterations in their

motivation levels.

The first, fourth and eighth questions in the interviews focused particularly on
the effects of songs on English learning motivation. The other questions also provided
data on motivation depending on the students’ answers. The comments given by the
participants indicated much higher motivational results compared to the quantitative data.
The majority of the participants claimed that the song-based lessons improved their
motivation while no student reported that these lessons in any way caused demotivation.

However, two participants stated that the lessons did not affect their motivation because
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they were already motivated by English songs to learn English. The probable cause in
such motivational increase is that when students are constantly exposed to monotonous
and exam-based methods in the classroom, it is more likely for them to react positively to
any distinctive and lively material presented (Cheung, 2001). After being exposed to exam
oriented teaching materials, it is also believed in this context that students showed positive
reactions to English songs as opposed to what they encountered in the classroom

beforehand.

McCormack and Klopper (2015) draws attention to the globalization of English
and went on to emphasize that music is an opportunity that should be utilized in ELT
classrooms to encourage communicative skills and interaction in various social contexts.
It was found that music as an educational tool proved improvement in students’ rhetoric
skills. The findings of McCormack and Klopper (2015) were in line with the findings of
the interviews in this study. Most of the students were aware of the fact that the rationale
behind language learning is to prepare themselves to communicate and interact in the
target language. Some of the participants considered English songs as an alternative to
meet such communicative needs. They embraced the song-based lessons because they
thought the lessons provided them with authentic language input and opportunities to use
the actual language. Besides, they clearly identified authentic song-based lessons as one
of the things that they should have been doing. Frymier and Shulman (1995) deduced that
the content relevance of a lesson to learners’ career goals determined their motivation to
study and contribute. As Richards and Rodgers (2001) also indicated, foreign language
learning is very likely to succeed if students accept that the subject they learn and the
materials they make use of are helpful and target-specific. Based on the student interviews
in this study, it can be reported that using materials with communicative purposes helped

receive positive reactions from students.

The findings of the interviews also revealed that the students were found to be
enthusiastic about further lessons and were persistent in asking for more lessons in a week.
The vast majority of the participants were eager to continue the program after the ten song-
based lessons. Overall, the students reacted positively to the idea of extending the program
for one more semester. They stated that the most notable reason behind this motivation

was mostly due to a perception of song-based lessons as a fun and beneficial way of
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learning English. This eagerness of the students increased as students got accustomed to
the nature of the lessons and started to benefit from the materials used in the lessons. An
action research study by Palacios and Chapetén (2014) found similar results. Authentic

1th

songs were found to motivated 11" grade students and inspired them to participate in more

lessons and improved their critical thinking abilities.

It is already noted that based on the interview results, participants indicated
positive reactions in terms of the content, flow, and continuity of the lessons. Although
participants were inclined to utter positive statements and seemed quite motivational
toward song-based lessons and the materials used, it was found, as the gh question in the
interview revealed, that almost half of the students lacked the motivation to search about
the content of the lesson regarding its topic, singer and song. Students were provided with
sections on worksheets where they could find suggested singers and songs related to the
lesson content. Only a few stated that they fulfilled dedicated research after every lesson.
The rest of the students were not determined to take action when they had to do their own
share. Considering that they were motivated to participate in and contribute to the song-
based lessons, what retains students from doing a self-study after the lessons is open to

discussion.

Some of the students reported that the first possible reason to keep students from
continuing with after-class-research is the overload of homework mostly related to the
preparation for the Higher Education Institutions Examination. During the interviews, the
students mentioned their anxious and stressful state of mind due to the upcoming
examination. As a second excuse, it is also acceptable that students might not have enjoyed
every song and showed unwillingness to carry on studying anything related to that song.
This reason was reported by some of the students. Above all, it could be the lazy nature
of students who refuses to do the work when it comes to their share, as the results of 8"

question revealed.

Research Question #2: Does using English songs in the foreign language

classroom affect students’ attitudes toward the English language and culture?

The second research question examined whether students developed positive

attitudes toward the English language and its culture through classroom implementation
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of English song-based lessons over a period of one semester. The 5™ question of the
QOAOES directly aimed to find out students’ attitudes toward the English culture and the
value of English songs as cultural materials. The results of the pretest and posttest showed
a slight improvement in mean scores, which is not statistically significant. At this point, it

is necessary to refer to the data obtained through the qualitative component of the study.

As for the qualitative part of the study to analyze the second research question,
the second question of the interview examined student perceptions about the cultural
content and value of the English songs in terms of foreign language teaching. Based on
student commentaries, it also directly investigated whether students developed cultural
awareness of the target language through song-based lessons. The qualitative data

provided a clearer understanding of the matter.

Most of the students reported that they appreciated the cultural content of the
songs because it both aroused interest and enlivened the classroom atmosphere. They were
presented with songs that ranged from the 60s to the recent years, and were mostly of the
same opinion that English songs provided insight into the daily lives of the English
speaking people and also the period in which the songs were released. Suzanne Vega’s
(1987) ‘Tom’s Diner’ pictured a slice of daily life. Rod Stewart’s (1981) Young Turks
shared a story of 80s youth. Ed Sheeran’s (2016) ‘Perfect’ narrated the first stage of a
romantic relationship. In this way, they gained a general knowledge of the target culture.
Beyonce’s (2008) ‘If I were a boy’ tried to put across the meaning of empathy. Colonel
Bagshot’s (1971) ‘Six-day war’ and Uriah Heep’s (1971) Lady in Black portrayed the
cruelty of wars. America’s (1971) A horse with no name pushed the limits of imagination
and fantasy. In this way, they developed different perspectives toward different issues.
People are strange by the Doors and Tom’s Diner by Suzanne Vega described the state of
loneliness. Eddie Vedder’s Society exemplified the ideas of a free-spirited young man. In
this way, they identified with the characters in the songs as adolescents (Domoney &

Harris, 1993).

In parallel with the results of the interviews, Failoni (1993) referred to English
songs as a mirror of culture that reflects a variety of subjects embedded in the target

society. Lems (2005) also identified English songs as “a rich source of contemporary
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idioms and culture” and went on to emphasize that songs included various terms found in
different dialects (p.19). Based on the action research conducted by Arevalo (2010),
students were found to be eager to contribute to song-based lessons and these lessons were

reported to have familiarized students with the target culture.

As for the commentaries in which students claimed that they acquired different
perspectives in regard to their lives, the same implications were also found in Vethamani
and Keong (2008). The results indicated that the participants established a bond between
songs and their lives, which required skills attributed to interactive and reflective learning.
Both the cited study and this study aimed to foster student interpretation through authentic
lyrics to create meaningful learning experiences. The student judgments and statements
made on songs were a reflection of their perceptions in their lives. Such implications
match the definition of cultural competence proposed by Nguyen (2017) in Chapter 2.
Palacios and Chapetén’s (2014) found similar results in regards to the effects of authentic
songs on critical thinking and developing different points of views. As it was mentioned
in Chapter 3, Arleo (2000), Mora (2000) and Abbott (2002) referred to English songs as
powerful materials to induce emotions, experiences, and memories. As the findings
indicated, such attributes can help students establish a bond with the target language and

eventually facilitate language learning.

Both studies were revolved around songs comprised of different themes and
values that were embedded within the themes. Vethamani and Keong (2008) included
songs related to teenage issues such as solitude, expectations from life, and desperate
feelings, which adolescents could easily identify themselves with. The songs chosen for
this study also included songs that could appeal to adolescent learners (See Table 3 in

Chapter 3).

Palacios and Chapeton (2014) reported that students in their study appreciated
the social and cultural content in authentic songs and this helped increase their motivation
to learn English. Similar findings were also observed in this study. The titles of the songs
were kept secret from the students in order to arouse curiosity about the upcoming lessons.
This expectation and the liveliness of the cultural content in each song played a major role

in increasing student motivation. Besides the answers in the interview, the researcher
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himself constantly witnessed students’ curiosity about the upcoming songs and their
themes. Some of the students suggested their favorite songs to be included for the next
lessons as well. The prospects for new themes inspired students’ involvement in and out

of the classroom.

Domoney and Harris (1993) emphasized the importance of promoting student
involvement by introducing materials related to their musical interests and areas they are
acquainted with. The songs covered during the program were selected out of different
themes, musical types and periods. The results indicated that the content of the songs
interested students thanks to their thematic value and lyrics rich in local phrases and
idioms. It was also stated that the previous examination-based language teaching methods
lacked cultural content and therefore the song-based lessons brought about a motivation
boost more than expected. In line with this result, Cheung (2001) states that students lose
interest due to dull and monotonous textbooks and suggests that songs are one of the many
options to promote student interest through cultural components. Shen (2009) also asserts
that the communicative and cultural properties of music can awaken interest in the target

language and thus motivate students.

Although most of the students were very certain about the cultural gains, some
students were uncertain about the prevalence of cultural content in the songs. Two possible
reasons can be put forward. The first one was probably the inconsistency in the amount of
cultural content ranging from one song to another. That is to say, some songs could have
had density in cultural content while others may not have had just as much content.
Vishnevskaia and Zhou (2019) also state that the amount of linguistic and cultural input
in authentic songs can vary in density just like any other authentic material does. Secondly,
this indecision may have stemmed from students’ own definition of what was cultural and

what was not, and what they expected from the lessons.

One should be aware that songs may not reveal its cultural content to every
student or may not be clear enough for every student to grasp. The intelligibility of the
songs can also be defined by the degree of cultural background knowledge that someone
has, or whether someone is a native speaker or not (Shayakhmetova et al., 2017). In this

case, students' background knowledge and experiences should be considered carefully and
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song lists should be tailored according to their needs and interests so that every student

could benefit from the materials as much as possible (Mobbs & Cuyul, 2018).

Some students disagreed with the cultural properties of the songs because they
considered them insufficient in terms of providing cultural content in the classroom
context particularly when they compared songs with other culturally rich materials such
as movies and literary texts. Apart from this, one astounding idea that objected to the
cultural property of songs was related to the United States’ globally dominant culture
around the world. It was stated that this one-way domination caused modern English songs

to become extremely similar to one another, thus lacking diverse cultural content.

Huy Le (1999) draws attention to the problem of cultural imperialism and
western music that endanger the local musical practices. He mentions the young’s
enthusiasm for popular and western music and indifference to traditional Vietnamese folk
songs, now reserved only for the old. It is also argued that songs can be embedded with
covert messages and the content of such songs might bring about contradiction between
the source and target culture. Considering these aspects, it is recommended to adopt a
critical approach toward the songs that are planned to be used in foreign language

classrooms.

Authentic English songs provide students with speech patterns of different
dialects in a natural way (Mobbs & Cuyul, 2018). The range of various speech patterns
can familiarize students with songs from different varieties and dialects of English.
Including songs from various English-speaking countries could minimize the effects of
cultural domination and even possibly develop an awareness of cultural properties of each

variety. It can raise an awareness and appreciation of diversity and multiculturalism.

Robinson (2011) clarifies that promoting communicative competence and
cultural awareness among students is closely linked with avoiding routine instructions and
including distinctive cultural content. It should be noted that cultural teaching is not
expecting a change in student behaviors but recognition of the cultural differences. As
Robinson (2011) states, the idea behind fostering cultural awareness is “to recognize the
differences in cultural ideals and stimulate intellectual curiosity about the target culture in

order to build respect and understanding” (p.15). This diversity will not only avoid one-
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sidedness in the classroom but revive classroom environment with a variety of cultural
content. Kostikova, et al. (2018) also refers to the importance of integrating world cultures
and one’s own national culture in the learning environment in order to develop mutual
respect and tolerance and to ensure that students are versatile and socially developed in the

global world.

‘Why do we bother learning their language/culture anyway?’ is a possible
question that foreign language teachers might encounter in their classes. Some students
tend to regard the foreign culture with contempt, but these types of students are extremely
rare in foreign language classes with intensive English learning goals. It should be noted

that none of the participants showed any disregard or contempt toward cultural learning.

As drawn from classroom experience and student opinions, it can be concluded
that the participants of this action research indicated positive attitudes toward the target
culture through the implementation of song-based lessons. They regarded authentic songs
as valuable opportunities for cultural awareness. However, not every song includes good
amount of cultural value. It is recommended that teachers select the musical content which

would potentially enhance students’ cultural awareness of the target language.
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CHAPTER VI

CONCLUSION AND RECOMMENDATIONS

6.1 Presentation

The final chapter provides the summary and conclusion of the current study. It
includes some implications for language teachers, foreign language students, and
curriculum designers respectively. The recommendations for further studies are also

presented at the end of the chapter.

6.2 Summary and Conclusion of the Study
This study aimed to determine whether using authentic English songs in foreign
language classrooms in Turkey affected language learning motivation and awareness of
the target culture. Data collection was conducted through a mixed-method research
design. The study was an action research through employing a convenience sampling
method. The participants of the study were 12" grade foreign language students from an
Anatolian High School in the province of Gaziantep, Turkey. The researcher of this study

was also the teacher of the song-based lessons.

Two research questions were intended to determine the potential effects of
authentic English songs on foreign language students. The first research question
concentrated on the motivational effects of authentic songs on the students. It aimed to
find out whether the students improved their English learning motivation in accordance

with the song-based lessons. The second research question focused on the cultural effects
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of authentic English songs and students’ perceptions about the cultural value of songs as

teaching materials.

The data was collected through two data collection tools. The first one was a
Questionnaire on Appreciation of English Songs (QOAOES). It was employed to 22
participants for quantitative data. Secondly, a semi-structured interview was conducted to
gain a deeper understanding of the effects of music on language learning motivation and

awareness of the target culture.

The quantitative data collected from the pre-test and post-test of the questionnaire
indicated that the scores followed a normal distribution and parametric statistics was used
for analysis of the quantitative data. It was found that the gender of the participants did
not play an important role in participants’ motivation level and cultural awareness. The
findings of the paired-samples #-test indicated that the song-based lessons did not provide
a statistically significant increase in student motivation and cultural awareness although

there was an improvement in mean scores.

The interviews were transcribed and coded by three English teachers including
the researcher himself and the qualitative data were analyzed in detail using content
analysis. The findings of the qualitative data shed light on students’ motivational changes
from various aspects. The qualitative data revealed that most of the participants showed
an increase in their motivation to learn English. The notable reason for this motivation
increase was attributed to authentic songs as beneficial materials of language input. They
also considered song-based lessons enjoyable and regarded them as a getaway from
grammar-based English lessons. This explained as to why the majority of the participants
were found to be enthusiastic about participating in the song-based lessons and persistent

in the continuation of the teaching program for one more semester.

Some of the students were nevertheless shy when it comes to contribution to the
classroom activities due to a couple of reasons they argued during the interviews. Among
the noted reasons were lack of self-confidence, peer pressure, and incompetence in
speaking and listening skills. Similarly, the findings revealed that the students’ motivation

for self-conducted study after song-based lessons were not as high as expected considering
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that the students showed a high level of motivation to any other aspect regarding the

lessons.

The qualitative findings also revealed that most of the participants gained cultural
awareness of the target culture thanks to authentic English songs. They considered
authentic songs to be rich in content that reflects the local phrases and cultural properties
of the target community. These songs were also reported to have provided different
perspectives toward various issues in the target culture. However, some of the students
expressed their doubts over the practicality of authentic songs in terms of cultural content.
The concern was mostly revolved around the idea that not every song included a decent

amount of cultural content.

Apart from investigating the motivational and cultural effects of authentic songs,
one of the motives behind this study was to encourage students to feel inspired to look for
further cultural content of English through English songs, and eventually to help students
feel enthusiastic about the English language and its culture. It is hoped that this study will
provide a scientific contribution to the field of foreign language teaching and to the

increasing needs of foreign language classrooms in Turkey.

6.3 Implications for Language Teachers
The second chapter of the current study drew attention the importance of motivation and
cultural elements in foreign language teaching (Biebricher, et al., 2019; Buttjes, 1990;
Crookes & Schmidt, 1991; Dornyei, 1990, 2001; Kramsch, 1995; Oxford & Gkonou, 2018;
Zhan, 2016). The methodological value of authentic English songs has already been
addressed in this study and several other studies (Cifuentes, 2006; Duimsembekova, 2014;
McCormack & Klopper, 2015; Saglam, 2010; Vethamani & Keong, 2008). In accordance
with these studies, language teachers are recommended to recognize the importance of
authentic English songs and include these songs in their foreign language classrooms to

utilize its potential benefits.

This study does not necessarily claim that authentic English songs are the mere
and the most appropriate material for foreign language students. Instead, it argues that

these materials can be one of the many other materials that can be used to increase student
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motivation and cultural awareness. Language teachers can use this study as a base when
experiencing similar situations in their EFL classrooms. It is up to teachers to adapt song-
based lessons to their specific classroom context by considering student needs. The
diversity and flexibility of authentic songs provide teachers and students with plenty of
options to consider. There could always be better choices of songs when one starts to
explore the playlists. Language teachers can also apply to Tim Murphey’s (1992a) Music

and Song handbook, which offers a range of useful music-oriented activities for all levels.

The liveliness that the songs brought to the classroom not only provided
professional satisfaction for the researcher in terms of language teaching, but also
contributed to student morale at a time of exam stress and pressure. Given the theoretical
support to authentic songs in the ELT domain, practical application of these materials
should not be neglected. If teachers believe in the educational value of authentic English
songs, their beliefs should also be reflected in their classroom practices. Once they realize
the potential of such materials in serving learning objectives and include them in their
teaching plans continually, students will eventually regard them as target-specific and
critical materials instead of insignificant leisure time activities to skip a lesson after a long

and tiring day.

6.4 Implications for Foreign Language Students
Several studies cited the educational value of authentic English songs in
increasing student motivation and improving classroom atmosphere (Ajibade & Ndububa,
2008; Cifuentes, 2006; Kao & Oxford, 2014; Saglam, 2010; Sigurdardottir, 2012;
Vethamani & Keong, 2008). These studies also showed that such songs were mostly filled
with interesting cultural content, which could eventually raise cultural awareness of the

students as well as serving promising outcomes in terms of motivation.

The findings of the current study proved that foreign language students can
improve their motivation to learn English and become aware of the cultural properties of
the target language by including English songs to their lives. It is believed that similar
implications will be observed in other foreign language students as well. The researcher

himself believed in the potential of English songs as a foreign language student in high
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school and benefitted from its linguistic, cultural and motivational contributions; and

continues to appreciate the value of songs to this day.

Although this study did not intend to find out the anxiety levels of foreign
language students, the commentaries of the students during the interviews showed that
most of them were overly anxious and restless about the upcoming Higher Education
Institutions examination. It was revealed that most of these students were demotivated and
overwhelmed by the burden of such examination. Aydin (2009) stated that testing
environment, test format, test techniques and measurement of different constructs can lead
to student anxiety, which in turn affect student achievement and performance. Aydin,
Yavuz and Yesilyurt (2006) also found that test anxiety and exam pressure can have a
negative impact on student motivation and success. Dolean (2015) stated that foreign
language classrooms with quite high anxiety can be treated with song-based lessons.

Similar positive results were also observed in this study.

6.5 Implications for Curriculum Designers

As noted in the first chapter, foreign language students in Turkey choose elective
English classes in high school to specialize in English and pursue their careers
accordingly. However, the overemphasis of grammar and vocabulary in university
admission examinations only leads to demotivation and failure of an overall language
development, evinced by the qualitative data in this study. A foreign language, which is
supposed to be used in a communicative and interactive way by its nature, ultimately
becomes a rule-based subject on paper. Including authentic songs in the EFL curriculum
more often would eventually offer students opportunities to use the language in its natural
context. It is also believed that inclusion of such songs would increase student motivation

thanks to their interesting content intertwined with cultural components.

It is high time that educators, notably the Council of Higher Education and
curriculum designers in Turkey, took firm action on readjusting grammar and vocabulary
based examinations. Those educators must also equally focus on promoting overall
language development. One promising option that educators can adopt to achieve this goal

is to implement authentic English songs as teaching materials.
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6.6 Recommendations for Further Research

The students that graduate from foreign language classrooms are the potential

English teachers or might work in other English related jobs in Turkey. This circle of

students plays a significant role in determining English speaker profiles across the

country. In this case, any study concerning the advancement in educational methodologies

in foreign language classrooms should be encouraged for the common good. The

following recommendations can be considered for further research:

1.

This study included authentic English songs to foster language learning motivation
and cultural awareness among students. The motivational and cultural effects of
other potential cultural materials such as movies, TV series, video clips, literary
texts, newspapers, magazines on foreign language students can also be assessed
and evaluated to find out their implications.

This study focused on a foreign language classroom with 22 students in a high
school in Gaziantep. It is recommended to expand the scope of this study by
focusing on a different city in Turkey and including various language classes from
schools with different socioeconomic backgrounds or student demographics.

The implementation of song-based lessons included 10 separate lessons with 12
English songs in total. The density of 12" grade students’ school timetable and
burden of their upcoming Higher Education Institutions examination only enabled
the present study to continue for one semester. A longitudinal study can be
conducted for 11" grade language students to prolong the duration of the teaching

program.
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APPENDIX A
The Questionnaire on Appreciation of English Songs in English and Turkish

/ Dear Students, \

We will be having English song-based lessons for one semester. Before starting

the lessons, I want you to fill in the questionnaire given below. Please tick the boxes

that best reflect your views.

Sincerely,

Muhammed Emin Yiiksel

\ /

A. Personal Information

1. Gender:
[0 Female [ Male

2. I want to / have attended 10 song-based lessons involving 12 songs this semester.
1] Yes [ No
B. About Appreciation of Authentic English Songs

daidesiq
paproopuf)
I3y

9213y A[Suons

Survey Items

da13es1q A[3uons

1. I want to learn English well through the

appreciation of English songs.

2.1 am very interested in learning English songs.

3. I am confident that I can learn the vocabulary and

sentences in lyrics.
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4. 1 feel that learning English songs is easier than

learning from the textbook.

5. 1 get to learn foreign culture better through the

appreciation of English songs.

6. I want to enhance my English listening ability

through the appreciation of English songs.

7. 1 want to enhance my English speaking ability
through the appreciation of English songs.

8. I want to enhance my English reading ability

through the appreciation of English songs.

9. I want to enhance my English writing ability

through the appreciation of English songs. *

10. I feel that my English listening ability has

improved through the appreciation of English songs.

11. I feel that my English speaking ability has

improved through the appreciation of English songs.

12. I feel that my English reading ability has

improved through the appreciation of English songs.

13. I feel that my English writing ability has

improved through the appreciation of English songs.

14. 1 feel that learning English songs is more

difficult than learning from the textbook.

15. I feel that English songs are helpful for my
English learning.

16. I want to spend more time learning English

songs.




/ Sevgili Ogrenciler, \

Bir dénem boyunca Ingilizce sarkilarla dersler isleyecegiz. Derslere baslamadan
once asagida verilen anketi doldurmaniz gerekiyor. Liitfen goriislerinizi en iyi

yansitan kutulari isaretleyiniz.

Sevgilerle,

Muhammed Emin Yiiksel
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o /

A. Kisisel Bilgiler
1. Cinsiyet:
'] Kiz [ Erkek
2. Toplam 12 (on iki) sarkinin islenecegi 10 (on) Ingilizce dersine katilmak
istiyorum/katildim.
[l Evet. [ Hayrr.
B. ingilizce Sarkilarin Derste Kullamimi Hakkinda

wizisrerey|

wnIoATw|ney|
wnIoAI ey

Anket Sorulan

wnIoATW e OPI[UISOY]

wnIOAIIIeY] SPIUISOY

1. Ingilizce sarkilar dinleyerek Ingilizce grenmek

isterim.

2. Ingilizce sarkilara ilgiliyim.

3. Sarki sozlerindeki kelimeleri ve climle yapilarini

ogrenebilecegim konusunda kendime giiveniyorum.
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4. Ingilizce sarkilarla Ingilizce dgrenmenin ders
kitaplarindan 6grenmeden daha kolay olabilecegini

diistiniiyorum.

5. Ingilizce sarkilar dinleyerek yabanci kiiltiirii daha

iyi 6greniyorum.

6. Ingilizce “dinleme” becerimi Ingilizce sarkilarla

gelistirmek istiyorum.

7. Ingilizce “konusma” becerimi Ingilizce sarkilarla

gelistirmek istiyorum.

8. Ingilizce “okuma” becerimi Ingilizce sarkilarla

gelistirmek istiyorum.

9. Ingilizce “yazma” becerimi Ingilizce sarkilarla

gelistirmek istiyorum.

10. Ingilizce “dinleme” becerimin Ingilizce

sarkilarla gelisebilecegini diisiiniiyorum.

11. Ingilizce “konusma” becerimin Ingilizce

sarkilarla gelisebilecegini diisiiniiyorum.

12. Ingilizce “okuma” becerimin Ingilizce sarkilarla

gelisebilecegini diisiiniiyorum.

13. Ingilizce “yazma” becerimin Ingilizce sarkilarla

gelisebilecegini diistiniiyorum.

14. Ingilizce sarkilarla Ingilizce 6grenmenin ders
kitaplarimdan 6grenmeden daha zor oldugunu

diisiiniiyorum.

15. Ingilizce sarkilarin Ingilizce grenimim icin

yardimec1 olabilecegini diistiniiyorum.

16. Ingilizce sarkilar1 6grenmeye daha fazla vakit

ayirmak isterim.
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APPENDIX B
Interview Questions in English and Turkish
. What were the effects of the authentic song-based lessons on your motivation to
learn English?
Do you think the authentic song-based lessons contribute to you culturally and
foster cultural awareness of the English language?
Do you think the authentic song-based lessons contribute to your English language
skills?
Would you like the authentic song-based lessons to continue or not? Why?
What was the most interesting and your favorite aspect of the authentic song-based
lessons?
Was there a situation that you did not like about the lessons, or something that
bothered you during the lessons?
What is your favorite song from the songs we covered? Why?
After listening to the songs, did you research about the recommended singers or

songs?

Sark1 temelli derslerin Ingilizce 6grenme isteginize ve motivasyonunuza katkilar1
neler olmustur?

Sarki temelli derslerin size kiiltiirel olarak katki sagladigini ve Kkiiltiirel
farkindaliginiz1 artirdigini diistiniiyor musunuz?

Sark1 temelli derslerin Ingilizce dil becerilerinize katki sagladigmi diisiiniiyor
musunuz?

Sarki temelli derslerin devam etmesini ister miydiniz? Neden?

Bu derslerin en ilging ve sevdiginiz 6zelligi ne oldu?

Derslerle ilgili hosunuza gitmeyen bir konu ya da sizi rahatsiz eden bir durum oldu
mu?

Isledigimiz sarkilardan en sevdiginiz hangisiydi? Neden?

Sarkilar1 isledikten sonra tavsiye edilen sarkici ve sarkilarla ilgili arastirma

yaptiniz mi?
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APPENDIX C

The Lesson Plans and Handouts
Lesson Plan: Six Days War

Time: 50 Minutes
Language Level: Upper-Intermediate
Language Skills Listening, Speaking, Reading, Writing
Teacher: Muhammed Emin Yiiksel
Materials: The Song
Mini Bluetooth Speaker
The Handout for the Students
Objectives: At the end of this lesson, students will be able to

extract the main idea from a song

formulate ideas and opinions

pronounce English words correctly and intelligibly
analyze and discuss the storyline in a song.

listen for specific information

differentiate between phonetic symbols

Procedures

Pre-Listening (5 minutes)

1.

2.

Ask the students the warm-up questions. Depending on the answers, give brief
information about the history of the Six Day War.

Read the given text to let students have an idea about the content of the song.
Make sure the students have understood the text.

Listening (10 minutes)

1.

Play the song twice via a mini Bluetooth speaker. Make sure the song can be
heard clearly by every student. Tell students to fill in the blanks while listening
to the song.

Post-Listening (35 minutes)

1.

el

A o

Ask the questions in speech balloons to let the students interpret and discuss the
song. Ask the questions respectively. Give hints when necessary. Pave the way
for creative comments.

Let the students guess the formal ways of the underlined words in part C.

Study the symbols of the sounds and make sure students understood the symbols
and their corresponding sounds.

Give students 5-10 minutes to fill in chart with the appropriate symbols.

Inform the students that they might enjoy further songs if they liked the song Six
Day War.
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Colonel Bagshot — Six Day War

A. Warm-up Questions: Answer these questions.
1. What do you see on this map?
2. Who do you think are responsible for wars?

The song is about the Six-Day War, which was fought in 1967 by Israel and the neighboring countries
Egypt, Jordan, and Syria. Israel captured the Golan Heights from Syria and Sinai from Egypt. The
results were positive for Israel, but the destruction of the war was experienced severely by both sides.

B. Lyrics: Listen to the song and fill in the blanks.

At the starting of the week

At summit talks' you'll them speak Do you know what type of people

o @) @)

. o
It's only Monday attend summit meetings?

Negotiations breaking down

See those start to frown How would you define a sword and gun

day?
It's sword and gun day’e O O

Tomorrow never comes until it's too late’
° O
You could be sitting taking lunch

What does the singer mean by ‘tomorrow

never comes until it's too late’?
The news will hit you like a punch

It's only Tuesday

You never thought we'd go to war Why does the singer think it is April

Fools’ day?

After all the things we saw
It's April Fools' day* o O O
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Tomorrow never comes until it's too late

We'll all go running underground?’ When and why do people ‘go

And we'll be listening for the s%un@ underground’?
Its only Wednesday

In your shelter dimly lit
Take some wool and learn to knit

Cos it’s a long day
Tomorrow never comes until it's too late

You hear a whistling overhead
Are you alive or are you dead?

It's only Thursday

You feel the shaking of the ground

A billion candles burn around

Is it your birthday?° o 0 O Please, define the irony in this

sentence.

Tomorrow never comes until it's too late
Although that shelter is your home
A living place you have outgrown

It's only Friday

As you come out to the light

Can your eyes behold the sight Why do you think the singer defines the

7 sight as doomsday?
It must be doomsday’ ;. o O
Tomorrow never comes until it's too late

OOO

They made the bomb, they are extict®

Ain't it funny how men think . ' '
What is the conclusion the singer has

reached at the end?
It’s only Saturday

I think tomorrow's come I think it’s too late
I think tomorrow's come I think it’s too late

Make tomorrows come I think it's too late



C. Informal Language: Guess the formal ways of the underlined words.
Ain’t:
Cos:

Negotiations breaking down:
D. Pronunciation: Study the table below and tick the symbol of the sound that the words

have in common.

I I e A
sheep ship bed fun
see hit send cup
ao d0/00 aI J:
house alone pride talk
COW stone kind law
e ao du/o0 i I A ar o )
Week
Speak
Down
Frown
Lunch
Punch
War
Saw
Underground
Sound
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Lit
Knit

Overhead
Dead

Ground

Around

Home

Outgrown

Light
Sight

Think
Extinct

E. Further Listening: If you liked this song, you may also like the songs below.

Colonel Bagshot — Lord High Human Being
Rolling Stones — Gimme Shelter

The Cranberries - Zombie

Scorpions - Wind of Change

Queen- Under Pressure

Queen- Hammer to Fall

Green Day - Holiday

Creedence Clearwater Revival - Fortunate Son
Black Sabbath - War Pigs

Elvis Presley - If I Can Dream

Bob Dylan- Masters of War

Jimi Hendrix - All Along the Watchtower
Michael Jackson — The Lost Children

Iron Maiden — Run to the Hills

U2- Sunday Bloody Sunday



78

Lesson Plan: Perfect

Time: 50 Minutes
Language Level: Upper-Intermediate
Language Skills Listening, Speaking, Reading, Writing
Teacher: Muhammed Emin Yiiksel
Materials: The Song
Mini Bluetooth Speaker
The Handout for the Students
Objectives: At the end of this lesson, students will be able to

extract the main idea from a song

grasp meaning of words and sentences

analyze and discuss the storyline in a song

formulate ideas and opinions

listen for specific information

differentiate between American and British English words

Procedures
Pre-Listening (5 minutes)

1. Ask the warm-up questions. Depending on the answers, give brief information about
the song, singer and content of the song.

Listening (10 minutes)
2. Play the song via a mini Bluetooth speaker. Make sure the song can be heard clearly
by every student. Help the students understand each activity that they have to do while

listening. Play the song once more.

Post-Listening (35 minutes)

3. Ask the questions in speech balloons to let the students interpret and discuss the song.

4. Ask the questions respectively. Give hints when necessary. Pave the way for creative
comiments.

5. Do the activities that focus on spelling and word variations in American and British
English.

6. Inform the students that they might enjoy further songs if they liked the song Perfect.



Ed Sheeran — Perfect

A. Warm-Up Questions

1-What do you see in the picture above?
2-Have you heard about Ed Sheeran before? Which songs do you know of him?

B. Lyrics: Fill in the blanks

I found a love for me
Darling, just dive right in and follow my lead o O What does the singer
want his lover to do?

Well, I found a girl, and
Oh, I never knew you were the someone waiting for me

'Cause we were just kids when we What is his promise?
Not knowing what it was O
I will not give you up this time o O

But darling, just kiss me °

Your is all I own O O

. . . Have you noticed an
And in your eyes you're holding mine

° incorrect use here?

Baby, I'm in the dark o

With you between my arms O
on the grass

Listening to our song

When you said you looked a mess

1 my O

But you heard it, O

Darling, you look perfect tonight

What does ‘mine’ refer
to?

How does somebody
look a mess?

79




80

Put the sentences in the correct order as (1)(2)(3)(4).

() She shares my dreams, I hope that someday I'll share her home

() Ifound a love to carry more than just my secrets o

O

() Well, I found a woman, stronger than anyone I know

O

T love, t hild f .
() To carry love, to carry children of our own Why does the singer

think he found the love

We are still kids but we're so in love of his life?

Fighting

I know we'll be alright this time
Darling, just hold my hand

Be my girl, I'll be your man
What does he mean

I see my in your eyes ° O O here?

Baby, I'm ______in the dark

With you between my arms
on the grass

Listeningtoour _______song

When I saw you in that dress

Looking so beautiful

Idont _ this

Darling, you look perfect tonight

Baby, I'm in the dark

With you between my arms

on the grass o
) ) © O Where do you think the
Listening to our song song take place?
I have in what I see

Now I know I have met an
And she looks perfect

What is the general
mood of the song?

I don't this
You look perfect tonight ° o O



81

C. Spelling: Differences in American and British English: Look at the words with different

spellings and guess which word belongs to which.

Now check how you have filled in the blank here: Listening to our song

centre/center color/colour recognise/recognize analyze/analyse licence/license
dialogue/dialog Travelled/traveled labour/labor

American English British English

D. Words: Differences in American and British English: Look at the words and guess which
word belongs to which.
Lift / Elevator Mobile phone / Cell phone Diaper / Diaper
Gas / Petrol Garbage Can / Dustbin Trainers / Sneakers
Football / Soccer Underground / Subway Vacation / Holiday
Pants / Trousers
American English British English

E. Further Listening: If you liked this song, you may also like the songs below.

Ed Sheraan — Shape of you David Bowie — Heroes

Ed Sheraan — Thinking out loud Bruno Mars- Grenade

Maroon 5 - Girls Like You Queen — Somebody to love

Michael Jackson - Beat It Queen — Love of my life

Justin Timberlake - Can't Stop the Feeling Lady Gaga-Always Remember Us this Way
Katy Perry-Roar Coldplay — Something Just Like This
Michael Jackson — Man in the Mirror Passenger -Let her go

Kodaline- High Hopes



Time:

Language Level:
Language Skills
Teacher:
Materials:

Objectives:

1% song

82

Lesson Plan: Tom’s Diner and People Are Strange

50 Minutes

Upper-Intermediate

Listening, Speaking, Reading, Writing

Muhammed Emin Yiiksel

The Song

Mini Bluetooth Speaker

The Handout for the Students

At the end of this lesson, students will be able to
extract the main idea from a song.
narrate simple experiences and series of events
formulate ideas and opinions
analyze and discuss the storyline in a song.
listen for specific information.

Procedures
2" song

Pre-Listening (3 minutes)

1. Ask the only warm-up question.

Depending

express your own ideas about
lyrics and music.

Listening (6 minutes)

2. Play the first song via a mini
Bluetooth speaker. Make sure the
song can be heard clearly by
every student. Tell students that
they have to fill in the blanks
while listening. Listen to the song

once more.

Post-Listening (15 minutes)
3. Ask the questions in speech

balloons to

interpret and discuss the song.

4. Ask the questions respectively.
Give hints when necessary. Pave
the way for creative comments.

5. Do the activities that focus on
spelling and word variations in

Pre-Listening (5 minutes)
on the answers,

1. Ask the students the warm-up
questions. Depending on the answers,
give brief information about the
history of the rock bands from The
States or The UK.

2. Read the given text to let students
have an idea about the content of the
song. Make sure the students have
understood the text.

Listening (6 minutes)

3. Play the second song via a mini
Bluetooth speaker. Make sure the
song can be heard clearly by every
student. Tell students that they have
to fill in the blanks while listening.
Listen to the song once more.

Post-Listening (15 minutes)

4. Ask the questions in speech balloons

to let the students interpret and

let the students

American and British English.

6. Inform the students that they
might enjoy further songs if they
liked the song Tom’s Diner.

discuss the song.

. Inform the students that they might

enjoy further songs if they liked the
song.



83

Suzanne Vega — Tom’s Diner

A. Warm-Up Questions

1. Which one do you think is more important in a song: lyrics or music?

B. Listen to the song and fill in the blanks. Answer the following questions.

I am sitting in the morning

At the diner on the corner F Where is the narrator and
I am waiting at the r what is she drinking?
For the man to the coffee

And he fills it only halfway

And before I even o
He is looking out the window

At somebody coming in

Why does the waiter fill the
cup halfway?

"It is always nice to see you,"

Says the man behind the o
To the woman who has come in

She is shaking her

Does the waiter know the
woman who has just come in?

And I ook the other way How does the narrator feel
As they are kissing their hellos ° about this?

And I'm not to see them
And instead I pour the milk

I open up the paper _
There's a story of an actor o O Did she know a!oout the actor
Who had died while he was drinking that died?

It was no one I had of
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And I'm turning to the

And looking for the

When I'm feeling someone watching me

And so I my head o O O

Why did she stop reading?

There's a woman on the outside
Looking inside
Does she see me?

No she does not really see me o Can the woman outside see
'Cause she sees her own O O her?

And I'm trying not to notice

That she's up her skirt Why is the woman's hair

wet?
And while she's straightening her stockings O
Her hair has gotten wet o O
Oh, this rain Why is the narrator hearing
It will continue through the morning cathedral bells?

As I'm listening to the bells of the cathedral o O O

I am thinking of your voice ° 0 O
And of the picnic once upon a time
before the rain began

Who do you think "your
voice" is?

And I finish up my coffee

(o]
And it's time to the train O O What does the narrator do at
g o the end of the story?

What do you think about the
song?

Where do you think she is
going?

This song was used by the woman who invented the MP3
format to test the quality of MP3s. Why do you think she
chose this song?
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The Doors — People are Strange

C. Warm-Up Questions

1. Have you heard of The Doors before? Do you know any other rock bands from The States or
The UK?

2. This song is about the isolation of a person from other people and considering others ‘strange’.
Have you ever had this feeling some time in your life?

In early 1967, Jim Morrison, the vocalist of the Doors, was exhibiting symptoms of depression.
Together with guitarist Robby Krieger, they hiked Laurel Canyon to watch the sunset, at which
time Morrison came up with the lyrics of “People Are Strange,” a song about alienation.

D. Listen to the song and answer the following questions.

People are when you're a

s;lces ook ______ wher;lyou re , Yol®) Why do you think he feels
omen seem when you're depressed?

Streets are when you're

When you're strange

Faces come out of the rain ° 0

When you're strange O
No one remembers your name

When you're strange

When you're strange

When you're strange

‘Faces come out of the rain’

What does he mean here?

People are when you're a
Faces look when you're
Women seem when you're -

Streets are when you're



When you're strange

Faces come out of the rain
When you're strange

No one remembers your name
When you're strange

When you're strange

When you're strange

Alright, yeah

When you're strange

Faces come out of the rain
When you're strange

No one remembers your name
When you're strange

When you're strange

When you're strange
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When is that no one
remembers your name?

E. Further Listening: If you liked this song, you may also like the songs below.

Suzanne Vega - Luka

Suzanne Vega - Left of center

Bruce Springsteen — Dancing in the night

Tom Petty — Yer so bad

Tom Waits — I hope I don’t fall in love with you

The Doors- Riders on the storm
The Doors — Roadhouse Blues

The Doors- Break on through

The Doors- Love me two times
The Rolling Stones- Satisfaction
The Rolling Stones- Gimme shelter
The Beatles — Come Together

The Beatles — Don’t let me down
The Beatles — Here comes the sun
Cat Stevens- Wild World

Cat Stevents- Lady D'arbanville

Iggy Pop- The passenger

Toto - Hold The Line

The Yardbirds — Heart full of soul
Derek & Dominos — Layla
Steppenwolf- Born to be wild

Bob Dylan- Knocking on heaven’s door
Foghat - Slow ride

The White Stripes- Seven nation army
Ram Jam - Black Betty

The Mamas & The Papas — California Dreamin’
Bon Jovi- Living on a prayer

Bon Jovi- You give love a bad name
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Lesson Plan: A Horse With No Name

Time: 50 Minutes
Language Level: Upper-Intermediate
Language Skills Listening, Speaking, Reading, Writing
Teacher: Muhammed Emin Yiiksel
Materials: The Song
Mini Bluetooth Speaker
The Handout for the Students
Objectives: At the end of this lesson, students will be able to

formulate ideas and opinions

extract the main idea from a song.

analyze and discuss the storyline in a song

understand meaning of words, phrases and sentences in context
listen for specific information

utter ‘th’ sound in English

Procedures

Pre-Listening (5 minutes)

1.

Ask the students the warm-up questions. Depending on the answers, give brief
information about the TV series or Computer games. Note that the song was included
in these series and games.

Read the given text to let the students have an idea about the idea behind the song.
Make sure the students have understood the text.

Listening (10 minutes)

3.

Play the song via a mini Bluetooth speaker. Make sure the song can be heard clearly
by every student. Have the students fill in the blanks while listening to the song.

Post-Listening (35 minutes)

4.

oW

Ask the questions in speech balloons to let the students interpret and discuss the song.
Ask the questions respectively. Give hints when necessary. Pave the way for creative
comments.

Explain the idea of double and triple negation. Correct the given statements.

Study the ‘th’ sound with the cartoon. Practice the tongue twisters with students.
Inform the students that they might enjoy further songs if they liked the song.
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America — A Horse with No Name

A. Warm-up Questions: Answer the questions.
1. Have you ever watched the series ‘Breaking Bad, Friends or BoJack Horseman’, or
played the video game ‘Grand Theft Auto: San Andreas’? If so, what do you think of

them?

Written by Dewey Bunnell, this song was the band America’s first and most successful single, released in 1972.
Originally titled “Desert Song”, then changed to the catchier current name. The songwriter, Dewey Bunnell, remarks
that “It was a travelogue in my mind, an environmental song to some degree. We were part of the hippie era to save
the earth, and I’ve always been attracted to nature and the outdoors.”

B. Lyrics: Find the missing words while listening to the song.
On the first part of the journey

I was looking at all the life

There were plants and birds and rocks and things Could you identify the incorrect
There was sand and hills and rings use of language in this sentence?
The first thing I met was a with a buzz

And the sky with no clouds o O

The heat was hot and the eround was dry o

You are in a desert but you want to

But the air was full of stay away from rain. Why would

e) O someone in a desert want to stay

I've been through the desert on a horse with no name PN
away from the rain’

It felt good to be out of the rain

In the desert you can't remember your name O Q

2
'Cause there ain't no one for to give you no pain The horse doesn’t have a name and

the singer can’t remember his name.

What would be the reason?
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After two days in the desert sun
My skin began to red
After three days in the desert fun

I was looking at a river

Why does the singer

And th it told of a river that fl
nd the story it told of a river that flowed feel sad?

o O

Made me sad to think it was o

You see I've been through the desert on a horse with no name
It felt good to be out of the rain

In the desert you can't remember your name

'Cause there ain't no one for to give you no pain
Why do you think he

let the horse go?

o O

After nine days I let the horse run °
'Cause the desert had turned to
There were plants and birds and rocks and things

There was sand and hills and rings

The ocean is a desert with its life underground

Try to explain these

And a perfect disguise above
P g o 0O O .
four lines.

Under the cities lies a heart made of ground

But the humans will give no love

You see I've been through the desert on a horse with no name I’ve never actually spoken that way, but 1\

think it conveys a certain honesty when
you’re not picking and choosing your

In the desert you can't remember your name words, and you use that kind of

colloquialism. “

It felt good to be out of the rain

'Cause there ain't no one for to give you no pain

The songwriter, Dewey Bunnell

)

C. Double Negation/Triple Negation: Correct the sentences.

1. 'Cause there ain't no one for to give you no pain

Ain't no sunshine when she's gone (Ain't No Sunshine by Bill Withers)

2. Got nothing to hide no more. (Shape of My Heart by Backstreet Boys)

3. We don’t need no education. (Another Brick in the Wall by Pink Floyd)

4. I can’t get no satisfaction. (I can’t get no satisfaction by The Rolling Stones)
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5. T'wasn’t looking for nobody when you looked my way. (Don't Stop The Music by
Rihanna)

D. Practice ‘Th’ sound with tongue twisters.

="
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"The Smiths wear thin clothes

VIBRATE AIR BEHIND
throughout the winter months"

TONGUE AND SAY:

CONSULT DENTIST

o J

Thirty thousand thoughtless boys thought they would make a thundering noise. So
the thirty thousand thumbs thumbed on the thirty thousand drums.

Three thin thieves thought a thousand thoughts. Now if three thin thieves thought
a thousand thoughts how many thoughts did each thief think?

They thankfully think this thing is the best thing that they can throw the three

times they need to throw a thing.

E. Further Listening. If you liked this song, you may also like the songs below.

America — Venture Highway The Cranberries — Zombie

America — Sister Golden Hair

Neil Young - Heart of Gold (A
horse with no name was inspired by
this song)

Neil Young - Rockin' In The Free
World

Neil Young - Hey Hey, My My
Eagles — Hotel California

Red Hot Chili Peppers —
Californication

Red Hot Chili Peppers - Snow
Creedence Clearwater Revival:
Have You Ever Seen the Rain?
The Mamas & The Papas -
California Dreamin’

Pink Floyd — Time
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Lesson Plan: If I Were A Boy

Time: 50 Minutes
Language Level: Upper-Intermediate
Language Skills Listening, Speaking, Reading, Writing
Teacher: Muhammed Emin Yiiksel
Materials: The Song
Mini Bluetooth Speaker
The Handout for the Students
Objectives: At the end of this lesson, students will be able to

extract the main idea from a song

analyze and discuss the storyline in a song
listen for specific information

formulate ideas and opinions

use vocabulary appropriately

Procedures
Pre-Listening (5 minutes)

1. Ask the students the warm-up questions. Depending on the answers, help students
empathize with the other gender.

Listening (10 minutes)

2. Play the song via a mini Bluetooth speaker. Make sure the song can be heard clearly
by every student. Help the students understand each activity that they have to do while
listening. Play the song once more.

Post-Listening (35 minutes)

6. Ask the questions in the speech balloon to let the students interpret and discuss the
song. Ask the questions respectively. Give hints when necessary. Pave the way for
creative comments.

Let students read the sentences and match the phrasal verbs.

Inform the students that they might enjoy further songs if they liked the song.

o N



Beyonce — If I Were A Boy

IF [ WERE A BOY -
MDTIY ORI

) "
MIYrorrnnn

A. Warm-up Questions.
1. What do you think about her clothes in this photograph?
2. Have you ever wished you were a boy or a girl? Why?

3. What would you do if you were a boy or a girl?

B. Do the following activities while listening to the song.

a. Find the missing words.
If I were a boy
Even just for a day
I’'dr out of bed in the morning
Andt______ on what I wanted and go
Drink beer with the guys
And ¢ after girls
I’'dk it with who I wanted
And I’d never get ¢ for it.

Cause they’d s up for me.

92



b. Put the lines in order.
(Chorus, x2)

__1__If I were a boy

____TI’d listen to her

And everything you had got
destroyed

How it feels to love a girl
T think I could understand
__ Cause I know how it hurts

I swear I’d be a better man.

Cause he’s taken you for granted
___ When you lose the one you wanted

c. Underline the 6 words with /a0/ or
/ou/ sound.

If I were a boy

I would turn off my phone

Tell everyone it’s broken

So they’d think that I was sleepin’ alone
I’d put myself first

And make the rules as I go

Cause | know that she’d be faithful

Waitin’ for me to come home

(Chorus)

d. Correct the mistakes. (5 words)
It’s a little too late for you to come back

Think its just a mistake
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Think I’d forget you like that

If you thought I would look for you
You thought wrong

But you’re just a boy

You don’t understand

Yeah you don’t understand

How it feels to love a girl someday
You wish you were a better man
You don’t listen to her

You don’t care how it hurts

Until you miss the one you wanted
Cause you’ve taken her for granted

And anything you have got destroyed

But you’re just a boy

1.Do you think this is a love song?

2. What are the things she would do
if she were a boy?

3. What is the message she is trying
to give?

4. What does she complain about?



C. Read the sentences and match the phrasal verbs.
e Could you turn the television off, please?
e It's high time we all stood up for our rights around here.
e She threw on her jacket.

e [ chased after the robbers for more than fifteen minutes.

1.Throw on a. to defend or support a particular idea or a person

2.stick up for b. go after with the intent to catch

3.chase after c. to stop a piece of equipment working by moving a switch
4.turn off d.to quickly put clothes on

D. Further Listening.
Beyoncé- Halo
Beyoncé - Broken-Hearted Girl
Rag'n'Bone Man - Human
Whitney Houston - I Will Always Love You
Adele — Hello
Passenger- Let Her Go
Lana Del Rey - Summertime Sadness

Lana Del Rey - Young and Beautiful
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Lesson Plan: Lady in Black

Time: 50 Minutes
Language Level: Upper-Intermediate
Language Skills Listening, Speaking, Reading, Writing
Teacher: Muhammed Emin Yiiksel
Materials: The Song
Mini Bluetooth Speaker
The Handout for the Students
Objectives: At the end of this lesson, students will be able to

extract the main idea from a song.

analyze and discuss the storyline in a song
formulate ideas and opinions

discuss and respond to content of the song orally
listen for specific information

use grammatical structures appropriately

to revise and reinforce structure already learnt

Procedures
Pre-Listening (5 minutes)

1. Ask the students the warm-up questions. Depending on the answers, give brief
information about any fairy characters or creatures in your culture.

Listening (10 minutes)

2. Play the song via a mini Bluetooth speaker. Make sure the song can be heard clearly
by every student. Tell the students to fill in the blanks while listening to the song.

Post-Listening (35 minutes)

3. Ask the questions in speech balloons to let the students interpret and discuss the song.

4. Ask the questions respectively. Give hints when necessary. Pave the way for creative
comiments.

5. Discuss the possible identities of the lady and ask the following question.

6. Do the grammar section and explain relative clauses and reduction patterns.

Inform the students that they might enjoy further songs if they liked the song.

=~
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Uriah Heep — Lady in Black

A. Warm-up Questions
1- What do you see in the picture? What do you think the song is about?
2- Do you have any fairy characters or creatures in your culture?

B. Lyrics: Find the missing words while listening to the song.
She came to me one morning
One ______ Sunday morning

Her long hair flowing in the midwinter wind
What happens in this

I know not how she found me scenery?

For in darkness I was walking o O O
And _____ lay around me

From a fight I could not win

She asked me name my then
I said the need within some men
To fight and kill their brothers

What is his enemy?
Without thought of love or God
_ Why does he want horses?
And I her to give me horses o O O
To trample down my enemies

So was my passion

To devour this waste of life
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But she wouldn't think of that

Reduces men to animals War, the fight for survival, turns civilized human
beings into animals who do unacceptable things
to one another.

So easy to begin

And yet impossible to end

For she's the mother of all men

Who counselled me so ___ that

I feared to walk alone again ~ © O O
And asked if she would stay

What is he scared of?

"Oh lady your hand," I cried
"And let me rest here at your side."
"Have and trust in peace," she said,

And filled my heart with life

"There's no strength in numbers

Have no such o O O

But when you need me

The singer wants the lady to
stay with him. What do you
think her underlined
message means?

Be assured I won't be far away."

Thus having spoke she turned away

And though I found no words to say Could you identify the

o ) . )
O incorrect use in these lines?

I stood and watched until I saw
Her black cloak disappear

My ____ isno easier

But now I know I'm not alone
I find new

Each time I think upon that windy day

What is the singer’s advice to
the listeners? What does he
want you to do?

And if one day she comes to you

. . °00
Drink deeply from her words so wise
Take from her as your prize

And say hello for me
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The Possible identities of the lady:
e The Death Angel
e The Virgin Mary
e Morrigan, The Celtic Goddess of Magic and Might
e Kuan Shi Yin, or Guanyin, Goddess of Mercy
Why do you think the singer does not reveal the real identity of the lady in black?

. Relative Clauses and Reduction

If the sentence is active, omit the relative pronoun (which, that, who) and turn the
active verb into —ing form.

battle that reduces men to animals

battle reducing men to animals

the mother of all men whe counselled me so wisely I feared to walk alone again

the mother of all men counselling/having counselled me so wisely I feared to walk alone

again

If the sentence is passive, omit the relative pronoun and to be.
the horses whieh were given to the men

The horses given to the men

The post whieh is delivered every week

The post delivered every week

The school which was damaged in a fire over the weekend will remain closed for today.

Children who play video games tend to be more creative.

The man who works near my office walks home every day.

The elephant which was raised in a cage was released.

I read a book which was written by Jack London last week.

Further Listening

Uriah Heep- July Morning Rod Stewart - Have You Ever Seen The Rain
Cat Stevens-Wild World Michael Jackson - You Are Not Alone
Kansas- Dust in the Wind Queen - Under Pressure

Scorpions-Wind of Change John Lennon - Imagine
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Lesson Plan: Someone Like You

Time: 50 Minutes
Language Level: Upper-Intermediate
Language Skills Listening, Speaking, Reading, Writing
Teacher: Muhammed Emin Yiiksel
Materials: The Song
Mini Bluetooth Speaker
The Handout for the Students
Objectives: At the end of this lesson, students will be able to

understand meaning of words, phrases and sentences in context
extract the main idea from a song.

analyze and discuss the storyline in a song.

listen for specific information.

to revise and reinforce phrases already learnt

Procedures
Pre-Listening (5 minutes)

1. Ask the students the warm-up questions. Depending on the answers, give brief
information about Adele and her songs.
2. Read the given text to let the students have an idea about the song’s popularity.

Listening (10 minutes)

1. Play the song via a mini Bluetooth speaker. Make sure the song can be heard clearly by
every student. Help the students understand each activity that they have to do while
listening. Play the song once more.

Post-Listening (35 minutes)

3. Ask the questions in speech balloons to let the students interpret and discuss the song.
Ask the questions respectively. Give hints when necessary. Pave the way for creative
comments.

4. Explain the most common idioms in English. Give students some time to fill in the blanks
with the given idioms.

5. Inform the students that they might enjoy further songs if they liked the song.
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Adele — Someone Like You

The single is one of Adele’s most commercially successful singles. It became
Adele’s first number-one single in the UK and second in the USA. As of 2015, it is
the third most downloaded single of all-time in the UK and the fourth best-selling
single of the 21st century.

A. Warm-Up Questions
1-Which songs do you know from Adele?
2-Why do you think her songs have sold millions? Why do you think she is successful?

B. Lyrics and Exercises: Listen to the songs and complete the exercises.
a. Order the Sentences
( ) That you found a girl and you're married now.
( ) I heard that you're settled down
( ) I heard that your dreams came true.
( ) Guess she gave you things I didn't give to you. Why does he call

him an ‘old fried’?

Old friend, why are you so shy?
Ain't like you to hold back or hide from the light.

b. Match the Sentences
1.( ) I hate to turn up a. you'd see my face Do you
2. ( )ButI couldn't stay away, b. that for me, it isn't over. think she
3. ( )I had hoped ' c. out of the blue,. unir}vited gave up on
4. ( ) And that you'd be reminded d. I couldn't fight it. him?
c. fill in the blanks
Never , I'll find someone like you
I wish nothing but the for you too
Don't forget me, I
I you said,
"Sometimes it in love but sometimes it instead,

Sometimes it in love but sometimes it instead"*
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You know how the time flies
Only yesterday was the time of our lives
We were bornand
In a summer
Bound by the surprise of our glory days

d. Match the Sentences
1.( ) I hate to turn up a. you'd see my face
2. ( )ButI couldn't stay away, b. that for me, it isn't over.
3. ( )I had hoped c. out of the blue, uninvited
4. () And that you'd be reminded d. I couldn't fight it.

Never , I'll find someone like you
I wish nothing but the for you too
Don't forget me, I
I'l you said,
"Sometimes it in love but sometimes it instead."”

e. Cross out the unnecessary words.

Nothing then compares
No worries or cares for

What is the

Regrets too and mistakes meaning of
They are not memories made. bittersweet?

Who would really have known how bittersweet this would taste? How would you
describe it?

Never , I'll find someone like you
I wish nothing but the for you
Don't forget me, I
I'l you said,
"Sometimes it lasts in but sometimes it instead".
Never , I'll find someone like you
I wish nothing but the for you too
Don't forget me, I
I'l you said,
"Sometimes it in love but sometimes it instead,
Sometimes it in love but sometimes it instead."

C. The Most Common Idioms in English: Fill in the blanks with the given idioms.

Out of the blue Take with a grain of salt Piece of cake
Hit the hay Stabbed in the back Rule of thumb
Beat around the bush Cry over spilt milk Speak of the devil
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l1.Asa , you should usually pay for your date’s dinner, too.

2.1 don’t want to be your friend anymore, you !

3. , a fox jumped in front of my car.

4.1 feel exhausted. I have to now!

5. That project work we were assigned was really a !

6. Did you hear what happened to Sue yesterday - oh, , here she is.
7.Don't and tell me exactly what you think of my offer.

8. Michael tells some stories, but we take what she says because she tends to
exaggerate.

9. I admit we made some mistakes, but there’s no use in

D.Further Listening

Adele- Rolling in the Deep
Adele — Rumour has it

Adele- Set fire to the rain
Adele-Rolling in the deep
Celine- My heart will go on (Main theme of the movie Titanic)
Celine — The power of love

LP- Lost on You

Lady Gaga- I’ll never love again
Passenger- Let Her Go

Snow Patrol — Chasing cars
Robbie Williams- Angels
Coldplay — Yellow



Time:

Language Level:

Language Skills
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Lesson Plan: Society

50 Minutes

Upper-Intermediate

Listening, Speaking, Reading, Writing

Muhammed Emin Yiiksel

The Song

Mini Bluetooth Speaker

The Handout for the Students

At the end of this lesson, students will be able to
extract the main idea from a song.
analyze and discuss the storyline in a song.
listen for specific information
discuss and respond to content of the song orally
express themselves and their experiences

Procedures

Pre-Listening (15 minutes)

1. Ask the students the warm-up questions. Depending on the answers, give explanations
about the movie. Watch the short clips from the movie and let students explain the scenes.
2. Read the given text to let the students have an idea about the content of the song.
Listening (10 minutes)

3. Play the song via a mini Bluetooth speaker. Make sure the song can be heard clearly by
every student. Tell the students to fill in the blanks while listening to the song.

Post-Listening (25 minutes)

4. Ask the speaking questions and pave the way for a conversation environment.
5. Inform the students that they might enjoy further songs if they liked the song.



Eddie Vedder - Society

g e #
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In this song Eddie sings about the society and how he doesn’t fit in nor understand it.
The lyrics match the thoughts of Christopher McCandless in the movie Into The Wild.

A. Warm up Questions.

1-Have you watched the movie ‘Into The Wild’? If so, how was it?

2- Watch the short clips from the movie and try to explain the scenes.
3-Have you ever considered going very far away and never come back?

B. Listen to the song and fill in the blanks.

It's a mystery to me

We have a , with which we have ,
You think you have to want more than you

Until you have it all you won't be free

-

Society, you're a crazy breed
I hope you're not lonely without me

When you want more than you have, you think you need
And when you think more than you want

Your thoughts begin to ,

I think I need to find a bigger place

'‘Cause when you have more than you think

You need more ,



Society, you're a crazy breed

I hope you're not lonely without me
Society, crazy indeed

I hope you're not lonely without me

There's those thinking more or less less is more
But if less is more how you're keeping score?
Means for every point you make

Your level drops

Kinda like it's starting from the top

You can't do that

Society, you're a crazy breed

I hope you're not lonely without me
Society, crazy indeed

I hope you're not lonely without me

Society, have , on me

I hope you're not angry if | ,
Society, crazy indeed

I hope you're not lonely without me

C. Speaking questions.

1- Do you enjoy watching movies? How often do you watch movies?

2- What kind of movies do you like watching?
3- Which one do you prefer? Foreign movies or movies made in Turkey?
4- What was the last movie you watched? What was it about?

5- Do you like watching movies alone or with friends or family?

D. Further Listening.

Eddie Vedder - Long Nights

Pearl Jam — Alive

Pearl Jam — Even flow

Alice in Chains - Would?

Johnny Cash - God's Gonna Cut You Down

Elvis Presley - Suspicious Mind
Oasis — Wonderwall

Ted Nugent- Fred Bear

Michael Jackson - Smooth Criminal
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Lesson Plan: Never Gonna Give You Up & Rude

Time: 50 Minutes
Language Level: Upper-Intermediate
Language Skills Listening, Speaking, Reading, Writing
Teacher: Muhammed Emin Yiiksel
Materials: The Song
Mini Bluetooth Speaker
The Handout for the Students
Objectives: At the end of this lesson, students will be able to

formulate ideas and opinions

extract the main idea from a song

analyze and discuss the storyline in a song

understand meaning of words, phrases and sentences in context
listen for specific information.

Procedures
1% song

Listening (10 minutes)
1. Listen to the song and fill in the blanks in the lyrics and in the picture given. Listen to the
song twice. Explain that the lyrics in chorus should be written in the blanks in the picture.

2" song

Pre-Listening (5 minutes)

2. Read the given text to let students have an idea about the popularity of the song. Make sure
the students have understood the text.

Listening (6 minutes)

3. Make sure the song can be heard clearly by every student. Help the students understand each
activity that they have to do while listening. Play the song once more.

Post-Listening (15 minutes)

4. Ask the questions in the speech balloon to let the students interpret and discuss the given part.

5. Inform the students that they might enjoy further songs if they liked the song.
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Rick Astley — Never Gonna Give You Up

A. Listen to the song and fill in the blanks in the lyrics and in the picture above.

We're no strangers to love

You know the rules and so do I

A full is what I'm thinking of
You wouldn't get this from any other guy

I just wanna tell you how I'm feeling
Gotta make you understand

CHORUS

We've known each other for so long
Your heart's been , but
You're too , to say it

Inside, we both know what's been going on
We know the , and we're gonna

play it

And if you ask me how I'm feeling
Don't tell me you're too blind to see

CHORUS x2

(Ooh, give you up)

(Ooh, give you up)

Never gonna give, never gonna give
(Give you up)

Never gonna give, never gonna give
(Give you up)

We've known each other for so long

Your heart's been , but

You're too , to say it

Inside, we both know what's been going on
We know the , and we're gonna
play it

I just wanna tell you how I'm feeling
Gotta make you understand

CHORUS 3x
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MAGIC! - Rude

MAGIC!

Puoc

"Rude" is the debut single by Canadian band Magic! from their debut studio album, Don't

Kill the Magic. It was an international commercial success and the song peaked at number

six on the Canadian Hot 100 and internationally topped the charts in the United States and
the United Kingdom.

B. Listen to the song and do the activities accordingly.
a. Order the sentences.

(- )Knocked on your door with heart in my hand

(' )And put on my best suit

(' )Got in my car and raced like a jet

( 1)Saturday morning jumped out of bed

(' )To ask you a question

( )AIl the way to you

( )'Cause I know that you're an old-fashioned man, yeah

Can I have your daughter for the rest of my life?
Say yes, say yes 'cause I need to know
You say I'll never get your blessing 'til the day I die
Tough luck, my friend, but the answer is 'No'
b. Fill in the blanks.
Why you gotta be so rude?
Don't you know I'm human too?
Why you gotta be so rude?
I'm gonna marry her anyway
Marry that girl

Please try to explain what
is happening in these
lines?

Marry that girl

Marry that girl

Why you gotta be so rude



¢. Order the sentences.

)Love me or hate me we will be both
)Or we will run away

)To another galaxy, you know
)Standing at that altar

)Can't live without her

)She will go anywhere I go

( 1)I hate to do this, you leave no choice
(' )You know she's in love with me

AN AN AN AN AN AN

2x
Can I have your daughter for the rest of my life?
Say yes, say yes 'cause I need to know
You say I'll never get your blessing 'til the day I die
Tough luck, my friend, 'cause the answer's still 'No"

Why you gotta be so rude?
Don't you know I'm human too?
Why you gotta be so rude?
I'm gonna marry her anyway

d. Fill in the blanks.
Marry that girl

Marry that girl

Marry that girl

Why you gotta be so rude

C. Further Listening.

Rick Ashley — Together forever

Passenger — Let her go

James Blunt - You're Beautiful

Lighthouse Family- Live Again

Jason Mraz - I'm Yours

Bruno Mars - Just The Way You Are
Backstreet Boys - I Want It That Way
Backstreet Boys - As Long As You Love Me
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Lesson Plan: Young Turks

Time: 50 Minutes
Language Level: Upper-Intermediate
Language Skills Listening, Speaking, Reading, Writing
Teacher: Muhammed Emin Yiiksel
Materials: The Song
Mini Bluetooth Speaker
The Handout for the Students
Objectives: At the end of this lesson, students will be able to

extract the main idea from a song.

use appropriate vocabulary

analyze and discuss the storyline in a song.
listen for specific information.

formulate ideas and opinions

Procedures

Pre-Listening (5 minutes)

1.

Ask the students the warm-up questions. Depending on the answers, give brief
information about the Young Turk Movement in Turkish History and Young Turks.

Listening (10 minutes)

2.

Play the song via a mini Bluetooth speaker. Make sure the song can be heard clearly
by every student. Tell the students to fill in the blanks while listening to the song.

Post-Listening (35 minutes)

3,
4,

S.

Ask the questions in speech balloons to let the students interpret and discuss the song.
Ask the questions respectively. Give hints when necessary. Pave the way for creative

comiments.

Do the vocabulary study in section C. Tell students to find the adjectives and phrases

in the blanks, write them down in the boxes and fill in the blanks.

Inform the students that they might enjoy further songs if they liked the song.
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Young Turks - Rod Stewart

| DR
A3

A. Warm-Up Questions.

1. Have you heard of the Young Turk Movement in Turkish History? Who were the

young Turks, also known as ‘Jeunes-Turcs’?

2.Why do you think the name of this song is “Young Turks’?

3. Do you feel interested in the song simply because of the name of the song? Why?
B. Lyrics.

a) Listen to the song and fill in the blanks.

Billy left his home with a dollar in his pocket and a head full of dreams.
Please make

comment about
Patti her bags, left a note for her momma, she was just seventeen, the lines.

He said somehow, some way, it's gotta get better than this.

There were in her eyes when she kissed her little sister goodbye.

. . e ' ‘

They held each other as they drove on through the night they were so excited.

Please make
comment

Because life is so and time is a thief when you're undecided. about the

We got just one shot of life, let's take it while we're still not afraid.

lines.

And like a of sand, it can slip right through your hands.

Chorus N,

() Don't let 'em push you around
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() Time is on your side
() Young hearts be free tonight
() Don't let 'em ever change your point of view

() Don't let them put you down

—

Paradise was closed so they the coast in a manner. Please make
They took a two room apartment that was jumping ev'ry night of the week. comment about
Happiness was found in each other's arms as expected, yeah the lines.
Billy pierced his ears, drove a pickup like a , ooh!

Chorus -

Young hearts be free tonight.
Time is on your side.

—( \
Billy wrote a letter back home to Patti's parents tryin' to explain. Please
He said we're both real sorry that it had to this way. make
But there ain't no point in talking when there's nobody list'ning so we just comment
Patti gave birth to a ten pound baby boy, yeah! abl(i):llésthe
—

Young hearts be free tonight, time is on your side.
Young hearts be free tonight, time is on your side.
Young hearts be free tonight, time in on your side.
Young hearts gotta run free, be free, live free
Time is on, time is on your side

Time, time, time, time is on your side

Is on your side

Is on your side

Is on your side

Young heart be free tonight

Tonight, tonight, tonight, tonight, tonight, yeah

C. Vocabulary Study
a. Find the adjectives in the blanks and write them down in the boxes below.

1. Try to avoid what he says. It is just another of his ideas.

2.1t'll only be a visit because we really don't have much time.



3. The old man took a of cash from the drawer and rushed outside.

4. We spent a year together before things went wrong.
5. It seems he can't untie the knot - it's too

b. Fill in the phrases with the given phrases.
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1. I've heard a whisper that they're divorce.

2. Looking at all the accusing faces, she felt a sudden urge to

3. The news report about the explosion to be false.

D. Further Listening

Bruce Springsteen — Dancing in the dark
Michael Jackson - Billie Jean
Michael Jackson - Smooth Criminal
Queen - I Want It All

Queen - Don't Stop Me Now

Abba - Dancing Queen

Sting - Desert Rose

Dire Straits- Walk of life

Bee Gees — Stayin’ alive

Toto - Hold the line

Jennifer Rush - The Power Of Love
Phil Collins - In The Air Tonight
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APPENDIX D

Interview Transcriptions

HAKAN
Hakan hos geldin.
Hos buldum.

Biliyorsun bir donem boyunca ders isledik. Toplamda on dersimiz oldu.
Bazi sorular soracagim sana. Dénem boyunca islenen derslerin Ingilizce
O0grenme motivasyonuna ve istegine sence katkist oldu mu?

Ozellikle speaking konusunda motivasyon anlaminda bir ilerlemem
oldugunu soyleyebilirim. Bunun yanmda listening becerilerimin de
gelistigini fark ettim. Onceki yillara bakacak olursak yeterli speaking ve
listening destegi almadigimiz i¢in bu alanda kendimi gelistiremedigimi
diisiiniiyordum. Fakat almis oldugum bu dersler bu durumu tersine ¢evirdi
ve motivasyon ve beceri acisindan bana katki sagladi.

Derslerde de zaman zaman katildigini hatirliyorum. Bu islenen derslerin
kiiltiirel anlamda Ingiliz ve Amerikan kiiltiirii agisindan sana bir seyler
kattigimi diisiinliyor musun? Sarkilarin igerik olarak zengin oldugunu
diisiiniiyor musun?

Aynen. Bircok sarki zaten yazildigi donemin ve toplumun izlerini tasir.
Yani su anlama geliyor: sarkilar birer kiiltir kaynagidir. Islegimiz
derslerdeki sarkilara bakacak olursak her birinin ayr1 bir temasi var ve bu
sarkinin yazildig1 toplum ve donemin bircok 6zelligini bize aktariyor.
Sonug olarak sarkilarin kiiltiirel anlamda katk1 sagladigini diisiiniiyorum.

Ucgiincii sorumuz ise su. Dil becerisi anlamimnda sana hangi alanlarda katki
sagladigini diisiiniiyorsun?

Sarkilar araciligiyla cok fazla kelime 6greniyorum. Ayni1 zamanda yerel
dilde bir¢ok kelimeyi sarkilarda bulmak miimkiin. Dersler direkt olarak
listening becerilerimizi dlgiiliiyor ve telaffuzunu belki yanlis bildigimiz
kelimelerin dogru telaffuzlarin1 bize aktariyor. Sonu¢ olarak islenen
dersleri; kelime, dinleme, kelimelerin dogru telaffuzu agisindan faydali
buluyorum.

Bir donem boyunca islenen bu derslerin devam etmesini veya etmemesini
ister miydin?
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Tabii ki devam etmesini isterim ¢iinkii yogun gegen bir haftalik periyot
dahilinde bir veya iki saat boylesine bir ders almak motivasyon agisindan
bayag1 faydali ve bilgiyi eglenceli bir sekilde aktarmasinin bunu kanitlar
nitelikte oldugunu diisiiniiyorum.

Derslerin en begendigin ve senin ilgini ¢eken 6zelligi ne oldu?

Derslerde en begendigim sey her sarkinin bir hikdyesi olmasi ve bilgi

Derslerde begenmedigin veya degisseydi daha iyi olurdu dedigin bir durum
oldu mu?

Genel anlamda rahatsizlik duydugum bir durum olmada.
Toplamda 12 sarki dinledin. En begendigin hangisiydi ve sence neden?

En begendigim sarki daha once de bildigim bir savasi ele alan Six Days
War oldu. Savas temali sarkilar her zaman ilgi odagim olmustur. Beni
etkileyen bir sarkinin derste de yer almas1 beni mutlu etti.

Sevmedigin bir sarki oldu mu?
Sevmedigim bir sarki yoktu. Giizeldi genel olarak.
Sarkilar1 dinledikten sonra arastirma yaptm mi?

Birkag arastirmada bulunmustum. Ozellikle bilmedigim sanatcilarla ilgili
arastirmalarda bulundum.

Arastirmani yapmani veya yapmamani etkileyen etkenler nelerdi?

Sarkmin igerigi diye diisiiniiyorum. Igerik iyiyse dikkatimi cekiyor ve
sanat¢inin tarzi beni etkiliyor. Onunla ilgili arastirmalarda bulundum.

Baska eklemek istedigin bir seyler var mi?
Yok
Tesekkiir ederim Hasan.
Rica ederim.
BURCU
Hos geldin Burcu.
Hos bulduk.
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Biliyorsun bir donem on farkli ders ve on iki farkl sarki isledik. Bu
derslerin Ingilizce dgrenme istegine ve motivasyonuna katki sagladigini
diisiiniiyor musun?

Oncelikle soyle bir sey var. Ben Ingilizce sarkilara karsi biraz 6n
yargilrydim. {1k dersi duydugum zaman da pek hosuma gitmedi agikcasi
clinkii sarkilar1 dinlemekten pek hoslanmiyorum. Niye bilmiyorum ama.
Sonra derslere katildik¢a aslinda 6n yargimi kirdim bdyle olmadigmi
anladim ¢linkii gergekten eglenceliymis. Motivasyonumu da arttird: ¢iinkii
okuldaki o sikict ortami degistirdigini diisiinliyorum biraz olsun eglence
kattigini disiiniiyorum. Eglencelinin yani sira egitici de. Bu yonden de
katk1 sagladigini diistinliyorum.

Islenen derslerin kiiltiirel anlamda igerik olarak zengin oldugunu
diisiiniiyor musun?

Evet, diistinliyorum ¢iinkii o sarkilarm hikayeleri bence ¢ok sey anlatiyor
yani onlarin kiiltiirii hakkinda. Bizde de dyle sonug olarak mesela savaslar
falan hakkinda tiirkiiler falan var onlarda da ayni sekilde oldugunu
disiiniiyorum. Kiiltiirel anlamda bence katkis1 var.

Dil becerileri agisindan hangi alanlarda katki sagladi sence sana?

En ¢ok dinleme konusunda ¢iinkii onceden de ufak tefek yapiyorduk
bunlar1 6yle hizli degildim veya iki {i¢ dinlemeden sonra anlayabiliyordum
su an daha hizli anladigimi diistiniiyorum daha kolay anliyorum.

Bu derslerin devam etmesini ister miydin veya istemez miydin?

Isterdim ¢iinkii gergekten okul ortamu ¢ok sikici oluyor, bdyle eglenceli
oluyor.

Derslerin en begendigin ve ilgini ¢eken 6zelligi neydi?
O sarkilarmn sozlerini irdeleyip inceliyorduk ve yorum yapiyorduk, oydu.

Seni rahatsiz eden veya keske soyle daha iyi olurdu dedigin bir durum var
mi1?

Kendimden kaynakli var. Keske biraz daha aktif olabilseydim c¢linkii
cekingenlik, var 6zgiiven eksikligi ¢cok fazla var. Konusamiyordum bir de
baz1 arkadaslarimiz ¢ok fazla 6n plana ¢ikmaya calistyordu. O da beni
rahatsiz etti.

Diger arkadaglarinin 6n plana ¢ikmast mi?
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Hayir, yani hakkini verenler var bunu diizgiin bir sekilde yapanlar var
bazilar1 da boyle 6n plana ¢ikmaya caligt1 bu da beni rahatsiz etti daha da
cekti boyle.

Bu isledigimiz derslerdeki en begendigin sark1 hangisiydi?

Ed Sheeran Perfect. Daha duygusal bir sarkiydi, daha hos geldi bana.
Digerleri daha karmagik geldi, daha iyiydi.

Bu sarkilar1 dinledikten sonra bir aragtirmada bulundun mu?

Evet Ozellikle de Ed Sheeran arastirdim. Onun sarkilarmi dinlemeye
basladim c¢linkii yakim geldi. Tarzima uygun buldum.

Genel olarak stirecle 1lgili eklemek istedigin bir sey var mi1?

Basta 6n yargiliydim boyle olmadigini anladim gercekten ¢ok farkliymis
daha eglenceliymis bunu anladim. Devam etmesini de isterdim.

Cok tesekkiir ederim.

AYSE
Hos geldin Ayse.
Hos bulduk hocam.

Biliyorsun bir donem boyunca on farkl ders ve on iki farkli sark: isledik
ve bu derslerin Ingilizce 6grenme istegine ve motivasyonuna katki
sagladigini diigiinliyor musun?

Evet diisiiniiyorum. Ben de Ingilizce sarki dinlemezdim, ¢ok isterdim
aslinda dinlemeyi. Hobim degildi. Tiirk¢e sarkilar1 daha ¢ok seviyordum.
Hala da ¢ok sevmiyorum ama eskisine gore ilerledigimi de sdyleyebilirim.
Derslerden verim aldigimi da syleyebilirim. Birazcik 6nyargim benim de
vardl. Anlamam diye diisiiniiyordum. Ingilizcemin ¢ok gelistigini
diisiinmedigim icin kelimelerini anlamayacagimi diisiiniiyordum. Ama
simdi kelime kagitlarini1 verdiginiz i¢in ilk once dinletip ondan sonra
oradaki bosluklar1 doldurmamiz bana ¢ok yarar sagladi diyebilirim. En
azindan artik anlayabiliyorum eskisine gore. Bir de Ingilizce kelime bilgim
gitgide artt1g1 i¢in bilmedigim kelimeleri anlamam miimkiin degildi simdi
daha ¢ok kelime bildigim i¢in anlamam daha da iyi oldu. Bu konuda ¢ok
yarar sagladi diyebilirim.

Peki, bu isledigimiz derslerin kiiltiirel anlamda zengin oldugunu diisiiniiyor
musun?
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Tabii ki de diisiiniiyorum. Ingilizcenin normal olarak kiiltiirel anlamda
katki sagladigimi diislinliyorum. Bir paragraf okuyoruz ve paragrafta bile
bir {ilkenin kiiltiirinii 6grenebiliriz. Bunun sarkiyla da miimkiin oldugunu
gordiim. O yilizden katk1 sagladigini diisiiniiyorum.

Isledigimiz derslerin dil becerileri agisindan sana bir seyler kattigmni
diistiniiyor musun?

Evet. Mesela o kagitlarda kelimelerin telaffuzuyla ilgili bir seyler
O0gretmistiniz. Speaking yapmiyoruz biz derslerde, o konuda telaffuz
olarak, anlama olarak, yazma olarak katki sagladi.

Bu derslerin devam etmesini ister miydin veya istemez miydin? Neden?

Cok isterdim. Yani, nasil desem, boyle o kadar sikici ders mi desem, yogun
bir seylerden sonra giizel bir aktivite gibi oluyordu bu ders. Isterdim.

Derslerin en begendigin 6zelligi eger varsa nedir?

Sarkiy1 dinledikten sonra onlar1 yorumlamak ve konusmak. Aslinda ¢ok
aktif olmadim ama yani genel olarak smif sessiz. Smif ¢ok katilim
saglamadi c¢ilinkii ¢ok konusamiyoruz. Speaking dersimiz olmadi bu
zamana kadar. O yiizden de biraz pasif kaliyoruz.

Dersler esnasinda seni rahatsiz eden, begenmedigin, keske sdyle olsaydi
dedigin bir durum var mi?

Olmadi da, daha aktif olabilirdik, yani Ingilizcemiz daha gelismis olsaydi
ya da kelime bilgimiz yani konusma becerimiz daha iyi olsaydi1 daha giizel
gecerdi konusma aktivitemiz. O da bizim yiiziimiizden, derslerle alakali
degildi.

Daha once speaking dersi olmamasi ya da deneyiminiz olmamasina
bagliyorsun yani bunu.

Evet.
Peki, 12 sarkidan en begendigin hangisiydi? Neden?

Six Days War ve Perfect sarkilari. Perfect’i biliyordum ve zaten sevdigim
bir sarkiydi. Bir de sunu fark ettim. Dinledigim sarkiy1 daha iyi anlamigtim,
kelimelerini. Six days War da kiiltiirel anlamda, icerik anlaminda bir de
miizik anlaminda ¢ok sevmistim.

Sarkilar1 dinledikten sonra herhangi bir arastirmada bulundun mu?

Sevdigim sarkilarm arkasindan bunu yapmistim. Belki yine sevdigim
sarkilar bulurum diye yapmistim. Hepsinde yapmadim.
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Genel olarak siiregle ilgili bir seyler eklemek ister miydin?

Giizeldi, devam etmesini ¢ok isterim ¢linkii cok katkist var. Bir de yogun
bir sene, giizel bir aktivite oluyordu. Cok fazla ders yoktu zaten daha ¢ok
olmasini bile isterdim.

Cok tesekkiir ederim.

Rica ederim.

ALEYNA
Hos geldin Aleyna.
Merhaba hocam.

Biliyorsun bir donem boyunca on farkli ders ve on iki farkl sark: isledik.
Bu derslerin Ingilizce 6grenme motivasyonuna bir katki sagladigini
diisiiniiyor musun?

Evet hocam disliniyorum. Daha o6nce daha ¢ok Tiirkce miizik
dinliyordum. Ingilizce miizige ¢ok yatkm bir insan degilim ama bu dersten
sonra daha fazla dinlemeye basladim agik¢asi. Motivasyonumu da su
sekilde etkiledi: Derslerde siirekli ayni1 gramer konularini islemekten
gergekten insan yoruluyor bir siire sonra, sikiliyor. Bu derste agik¢asi daha
fazla rahatladigimi hissettim. Daha fazla istek olustu agikgasi.

Siirecten dnce Ingilizce sarkilar dinliyor muydun peki?
Cok sik dinlemiyordum. Tiirk¢e daha ¢ok dinliyordum.
Biraz daha ilgini ¢ektigini soyliiyorsun

Evet, daha cok ilgimi ¢ekti.

Bu islenen derslerin kiiltiirel anlamda bir katki sagladigini diisiiniiyor
musun?

Evet diislinliyorum.
Peki sarkilar kiiltiirel agidan 6nemli bir kaynak m1?
Tabii ki onemli.

Bu derslerin dil becerileri agisindan sana bir seyler kattigini diisiiniiyor
musun?
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Evet. heceleme konusunda katki

diisiiniiyorum.

Dinleme, telaffuz, sagladigini

Bu dersler devam etmesini ister miydin veya istemez miydin? Neden?

Aslinda devam etmesini isterim. Dedigim gibi stres atmak i¢in ¢ok iyi
geliyordu. Bir de arkadaslar da sdyledi zaten konusma konusunda fazla
derslerde zaman ayiramiyoruz. Ben de ¢ok konusan bir insan degilim
aslinda derslerde ama konugsmamamin sebebi aslinda ¢ekinmem. Smiftaki
ortamdan, diger arkadaslar konusmaya daha yatkin oldugu i¢in
cekiniyorum konugsmaya ama konusma i¢in de yararli oldugunu
diisiiniiyorum ve devam etmesini de isterdim agikg¢asi.

Derslerde en ilgini ¢eken seyi bir cimleyle 6zetlemek istesen ne olurdu?
Sarkiy1 dinledikten sonra bosluklar1 dolduruyoruz ya onlar.
Seni rahatsiz eden bir durum oldu mu derslerde?

Rahatsiz eden ¢ok bir durum yok ama konusmay1 isterdim hocam. Etkin
olmay1 isterdim.

Bu sarkilardan en ¢ok sevdigin hangisiydi ve neden?

Ed Sheeran Perfect. Ciinkii bu tiir sarkilar dinliyorum. Daha ¢ok hitap
ediyor.

Sarkilar1 dinledikten sonra bir arastrma yaptin mi sarkilarla veya
sarkicilarla ilgili?

Yaptim.
En ¢ok sevdigin sarkilar1 m1 arastirdin?
Sevdigim sarkilari.
Genel olarak siiregle ilgili eklemek istedigin bir sey var nmu?
Devam etmesini isterim derslerin. A¢ik¢asi bu kadar.
Tamam tesekkiir ederim.
BASAK
Hos geldin Basak.
Hos bulduk
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Biliyorsun bir donem boyunca on farkli ders ve on iki farkl sark: igledik.
Islenen bu derslerin senin Ingilizce 6grenme motivasyonuna ve istegine bir
katki sagladigini diistiniiyor musun?

Diislinliyorum ¢iinkii sarki dinlemeyi zaten seviyordum. Bu yiizden bu
dersler sayesinde Ingilizce 6grenmek benim igin daha eglenceli bir hal
almaya basladi. Ingilizceye zaten dinledigim sarkilar sayesinde ilgim
artmist. Ama derslerde daha ¢ok gramer bilgisi gibi sikict konular
islendiginden bu ilgim biraz azalmisti. Fakat islenen bu ders sayesinde
motivasyonum daha da artti. Beni koti etkileyen tek yonii ise konusma
becerimin biraz eksik oldugunu hissetmek oldu. Bunun temel nedeninin de
okuldaki derslerde bu yonde tam olarak gelisemedigimizden dolay:
oldugunu diistiniiyorum.

Anladim. Derslerde konusamadigini fark etmek biraz motivasyon kaybina
sebep oldu. Peki, bu islenen derslerin kiiltiirel anlamda icerik olarak zengin
oldugunu diistiniiyor musun?

Diisiiniiyorum ¢iinkii sarkiya kendi kiiltiiriini yansitan sanatgilarla bunu
acik bir sekilde fark ediyoruz. Ornegin Six Days War sarkisinda da bu
kiiltiirti anlamastik.

Sarkilarm Ingilizce dil becerisi agisinda sana katki sagladigini diisiiniiyor
musun?

Bence oldukca katki sagladi. Ozellikle dinleme becerisi konusunda katk1
sagladigmi diisiiniiyorum. Ciinkii okuldaki Ingilizce derslerinden dinleme
becerisi lizerinden pek fazla duramiyoruz. Daha ¢ok gramer gibi konular
ele alintyor. Ama iglenen bu dersler sayesinde basta dinleme becerisi olmak
iizere kelime konusma ve telaffuz gibi konularda ilerleme kaydettigimi
diistiniiyorum.

Derslerin devam etme durumu olsaydi devam etmesini ister miydin?
Neden?

Isterdim ¢iinkii islenen dersler sayesinde Ingilizce 8grenmek daha kolay bir
hal aliyor. Kelime 6grenme konusunda benim i¢in oldukca yararli oldu
c¢linkii bir sarkmin i¢inde gecen bir kelime baska bir yerde karsima ¢iktig1
zaman sarkinin ritminden o kelimeyi hatirlayabiliyorum. Ayrica bu
derslerle birlikte bir¢ok dil becerimizi de gelistirme firsatimiz oluyor.

Bu derslerin en begendigin 6zelligi ne oldu?

Sarkiyr dinlerken sarkmin yazili oldugu kagitta verilen bosluklar1
doldurmak giizel ve begendigim bir etkinlikti. Clinkii bu sayede yeni bir
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kelime 6greniyor ayni zamanda o kelime aklimda daha kalict bir yer
ediniyordu.

Derslerde hosuna gitmeyen seni rahatsiz eden bir durum oldu mu_?

Oldu. Sarkilar hakkinda yorum yapmak i¢in konusmaya ¢ekindim biraz.
Cilinkii smnif ortaminda herhangi bir kelimeyi yanlis telaffuz edersem boyle
bir tepki alirim diye ¢ekindim

Sence alir miydin tepki?
Ben dyle diistindiim.

Bu derslerin bir baslangi¢ oldugunu diisiiniiyor musun yoksa sana bir katki
saglamadi m1?

Tabii ki diislinliyorum. Konusmak i¢in daha firsatimiz oluyor.
Isledigimiz sarkilardan en begendigin hangisiydi?

Adele’in Someone Like You. Ciinkii Adele’in Rolling In The Deep, Set
Fire To The Rain adh sarkilarii dinledigimden begendigim bir sarkicrydi.

Zaten tanidigi bir sanatgiydi.

Aynen. Ayni zamanda bu sarki diger sarkilara gore tarzima daha yakin bir
sarki oldugundan en begendigim bu oldu.

Sarkilar1 dinledikten sonra herhangi bir arastirmada bulundun mu?

Bulundum. Ed Sheraan Shape of You sarkisindan dolay1r tanidigim bir
sarkiciydi. Tavsiye edilen sarkilar arasindan Thinking Out Loud adli sarkis1
dikkatimi ¢ekti ve arastirdim.

Genel olarak siirecle ilgili eklemek istedigin bir sey var mi1?
Siire¢ gayet 1yiydi ama devam etseydi daha iyi olacagina inaniyordum.
Tamam, ¢ok tesekkiir ederim
Rica ederim.
ALP
Hos geldin Alp.
Hos bulduk.

Biliyorsun on ders isledik bir donem boyunca ve on iki sarki vardi bu
derslerde. Ingilizce Ofrenme motivasyonuna ve istegine bir katki
sagladigini diisiiniiyor musun bu derslerin?
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Fazla etkide bulundugunu diisiinmiiyorum ciinkii ben Ingilizce sarkilar
dinleyen birisi degilim ve sevdigim de fazla sdylenemez. Ama hi¢ mi
olmadi diye sorarsaniz tabii ki oldu yani konugma esnasinda konusma
sirasinda biz eksiklerimizi goriiyorduk onlar1 telaffuz etmede bize
yardime1 oluyordunuz biz de kendimizi gelistirebiliyorduk. Bu agidan
giizel bir etki saglad1 bize.

Anladim. Dil 6grenme agisindan istek anlaminda ¢ok bir katki sagladigini
diisiinmiiyorsun. Sene basindaki motivasyonunda veya dil bdlimiinii
sectigin zamandaki motivasyonunda herhangi bir degisiklige sebep oldu
mu?

Oldu ¢iinkii farkl sarkilar geldigi i¢in biz onlara kars1 boyle sevmesek de
sevsek de dinliyorduk ve sevmediklerimize karsi da bir hoslanti1 duymaya
basliyorduk ve bdylece Ingilizce konusma anlaminda da katki sagliyor
motivasyonu yiikselttigi soylenebilir.

Kiiltiirel anlamda sarkilarm igerik olarak zengin oldugunu diisiiniiyor
musun?

Kesinlikle diistintiyorum ¢iinkii sarkilar farkl farkli konulara deginiyor ve
farkli olaylar1 anlatiyor ve bazi olaylar1 da bir akis igerisinde anlattig1 i¢in
cok ilgi ¢ekici oluyor ve katki sagliyor.

Peki bu derslerin dil beceriler agisindan hangi alanlarda sana katki
sagladigini diigiinliyor musun?

Konusmada ve telaffuzda ¢ok katki sagladigini diisiiniiyorum ayrica biz
bazi derslerde derslerin boliimlerinde eksik boliimler tamamliyorduk
sarkilardaki, bu da bizim kelimeleri anlama becerimizi 6l¢liyordu. Onun
da etkisi vardi.

Derslerin devam etme sansi olsaydi ister miydi?
Isterdim ciinkii uzun vadede daha fazla etkisi olurdu.
Derslerin en begendigin 6zelligi neydi?

Bazi boliimleri biz yorumluyorduk ve ¢ikarimlarda bulunuyorduk. Ben
bunu ¢ok seviyordum.

Yani yorum yapma sansmnizin olmasi. Bu derslerin en sevmedigin 6zelligi
neydi?

Sevmedigim bir 6zelligi yoktu ama biz smif olarak daha aktif bir sekilde
katilsaydik daha iyi olabilirdi.
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On iki sarkidan en sevdigin sarki hangisiydi?

Six Days War giizeldi ¢iinkii tarihi bir olay1r anlatiyordu bu da ilgi
cekiciydi.

Peki sevmedigin bir sarki var miydi bunlar icerisinde?
Never Gonna Give You Up. Biraz romantik kactigi i¢in pek sevmemistim.
Sarkilar1 dinledikten sonra arastirmada bulundun mu?
Sevdiklerimde bulundum sevmediklerime fazla baktigim sdylenemez.
Genel olarak yorum yapmak ister misin?
Giizeldi, devam etmesi uzun vadede cidden ¢ok giizel olabilirdi.
Tesekkiir ederim
Rica ederim.

CEREN

Ceren hos geldin. Biliyorsun bir donem boyunca on farkli ders ve on iki
farkli sark1 isledik. Bu donem boyunca islenen derslerin Ingilizce grenme
motivasyonuna ve istedigine katki sagladigini diisiinliyor musun?

Genel olarak her dilci gibi ben de ufak tefek ilk basta motivasyon
disikligii yasamistim. Sonugta bahsi gegen sey dil olunca ki bu dil
Ingilizce gibi yaygin bir diinya diliyse herkes standart bir dil dgrenmenin
disinda seyler hayal eder ve gercekler 12. Sinif olunca yliziime ¢arpildi
tabii. Biz dilciler her zaman ufku genis ve ¢ok acik yapili insanlariz. Fakat
egitim sistemimiz sonlara dogru pek genis ufuk ve agik yap1 birakmasa da
bir sekilde devam etmeye calistik. Sinavlar olunca bu gercekten bizi
zorlamis oldu.

Dil boliimiinii secme siirecinden bahsediyorsun degil mi?

Evet. Tabii bazilarimiz bu 6grenme arzusunu iiniversitede tatmin etmeye
yonelse de bircogumuz 12. sinifta neredeyse bitirme asamasina geldi
diyebilirim. Denilecek pek fazla da s6z yok aslinda ¢iinkii sistem geregi
tabiri caizse diplomali kdleler oluyoruz. Ama bu derslere gelecek olursak
kesinlikle bir nefes almamizi sagladi diyebilirim. Motivasyon diistikligiinii
cok asmamiza yardim etmese de yine de bir noktada giildiirdii, eglendirdi
ve distindiirdii.

Peki, bu derslerin kiiltiirel agidan 6nemli kaynaklar oldugunu diisiiniiyor
musun? Sarkilarm sence kiiltiirel bir 6ge olmas: diistiniilebilir mi?
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Isledigimiz sarkilar arasinda aslinda Six Days War sarkismi baz aldigimiz
zaman kiiltiirel etkilesimin olduk¢a yogun aktarildigini soyleyebilirim ama
genele vurdugumuzda islenen sarkilar acisindan kiiltiirel 6grenme
acisindan biraz zayifti ama bunu olumsuz olarak niiksetmek istemem
c¢linkii zaten kisitlt bir sarki skalamiz vardi. Onun diginda bence bu ¢ok ince
bir ¢izgi sonug olarak hem gelmis gecmis tiim sarkilar hem de tek bir
sarkinin nakarat1 ve girisi arasinda gercekten apayri seyler var. Kesin katk1
saglar ya da saglamaz diyemiyorum aslinda. Ne kadar ¢ok bir sarki
yakalayic1 bir sarkiysa o kadar ¢ok durum degisiyor. Eger bir insana bu
hitap ediyorsa bundan ¢ok fazla sey alabiliyor hitap etmeyen birine gore.

O zaman kisiye gore ve sarkiya gore degisiyor diyorsun dyle mi?
Bunun i¢in net bir diisiince kalibim yok.

Peki, bu sarkilarin Ingilizce dil becerileri agisindan sana katki sagladigi1
diisiiniiyor musun?

Hemen hemen hepsine sagladigmi disiiniiyorum. Tiim becerilerde
temelimin oldugunu biliyordum ama zaten egitim sistemini baz alinca ¢ok
fazla bunu disariya aktaramiyoruz. Beni ¢ok expert bir seviyeye ¢ikarmadi.
Ama en azindan zihnimdekileri bir tik daha cesurca kagida dokmemi
saglad1 Ozellikle bu writing ve tiirevleri olunca. Konusma ve telaffuz
acisindan bu benim sevdigim bir bolimdi ve tiim bu becerileri agiga
cikarmak ya da gelistirmek istemem o sarkinin bana hitap etmesiyle
alakaliydi daha ¢ok. Bu yiizden bir sarki dedigim gibi ne kadar ¢ok hitap
ediyorsa ben o kadar ¢ok katki sagladigini diisiiniiyorum.

Donem boyunca devam eden bu derslerin daha da devam etmesini veya
etmemesini ister miydin?

Ben iizgiiniim ama pek istemezdim. Ciinkii ne kadar ¢ok insan o kadar ¢ok
miizik zevki ve bu kadar 6znel nitelik kapsaminda olan bir proje bence bir
noktadan sonra tikanma asamasina girecektir. Er ya da geg.

Biraz daha agar misin peki sdylediklerini?

Ornek verecek olursam, kendi agimdan sdyleyeyim ilk baslarda ¢ok iyiydi
beklentim yiiksek olarak baslamistim ama dedigim gibi bu sarkinin bana
hitap edip etmemesine bagliydi. Bir slireden sonra {i¢ tane giizel sark1 geldi
iki tanesin beni ¢ok yakalayamadi. Bana gére bu tikanmis oluyordu.

Peki daha sonrasinda daha iyi sarki geleme ihtimali var miydi1? Ya da oldu
mu?
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Evet olmustu bir siire sonra. iki sarkidan sonra bir tane daha catchy sarki
bir sark1 bulmustum mesela o zaman siire¢ tekrar basa alintyordu ben daha
cok konsantre oluyordum.

Yani soyle diyorsun 6grencilerin ilgilerine gore sarkilart her zaman
tutturmak zor oldugu igin.

Evet ¢ok zor.

22 farkli O6grencimiz vardi, hepsine hitap etmeyen sarkilar denk
gelebiliyordu tabii ki, o olmadig1 zaman biraz motivasyon kaybi1 oldugunu
diigiiniiyorsun.

Evet. Biraz diisiis oluyordu.
Dersin eger varsa en begendigin 6zelligi neydi?

En begendigim 6zelligi suydu: sarkilar arasinda ¢ok bana hitap edenler
olmadig1 gibi eski olup da bilmedigim ilk andan itibaren dilime dolanan
sarkilar oldu. Sanirim hi¢ beklemedigim bir anda ve bana hitap etmedigini
disiindiigim bir ddonemden sevebilecegim bir sarki bulmak ve bunun beni
sasirtmast en sevdigim 6zelligiydi.

Peki, seni rahatsiz eden keske olmasaydi dedigin olumsuz bir durum oldu
mu?

Aslinda bdyle bir sey ¢ok olmadi yani ¢cok ufak tefek seyler. Ilk baslarda
da sey diisiinmiistiim. Belki sarki s6zii videosuyla o sarkiy1 dinlesek daha
iyl olur ama sonradan soyle diistindiim bu bizim becerilerimizi 6lgerken
Ozellikle de writing bo liimiinde birazcik kolaya kagmamiz saglayacakti. Bu
nedenle ¢ok da verim alamazdik gibi.

Hatirliyorum ilk roportajda bu 6neriyi sdylemistin. Bu konuyu diistindiim
ve buldum ama maalesef akilli tahtanin hoparloriiniin biraz zayif
olmasindan dolay1 biliyorsun boguk bir ses c¢ikiyordu maalesef onu
uygulayamadim yoksa aklimdaydi ama iste fiziksel yetersizliklerden
dolay.

Bu olmasa bile writing boliimiinde birazcik bizi geri plana atacakti.

Ever farklhilik olmasi agisindan belki birka¢ derste uygulanabilirdi ama
dedigim gibi fiziksel yetersizliklerden dolay1 maalesef olmadi. 12 sarkidan
en begendigin sarki hangisiydi ve neden?

O zamanlar Ed Sheeran Perfect sarkisiydi. Aslinda bunun c¢ok 6zel bir
nedeni yok dedigim gibi bana hitap eden bir sarkiydi. O ylizden, melodisi
falan da giizeldi.
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Peki, bu sarkilar1 dinledikten sonra herhangi bir aragtirmada bulundun mu?

Evet, hemen hemen hepsinde bulundugumu sdyleyemem ama zaten
dinledigim birkag¢ sarki getirdiginizde 6zellikle onlara bakiyordum neler
var diye. Bazen o sarkiyr seviyordum ve Onerilerde de daha cok
sevebilecegim seyler olabilecegini diisiindiiglim i¢in onlar1 arastirtyordum.

O zaman sevdigin sarkilarin Onerilerine daha ¢ok baktin. Genel olarak
stirecle ilgili yorum yapmak ister misin?

Bence giizel bir siirecti 6zellikle biz 12’ler i¢in gergekten nefes almamizi
saglayan bir siirecti yani ben eglendim.

Cok tesekkiir ederim
Rica ederim.
CEM
Hos geldin Cem.
Hos bulduk.

Bir ders donemi boyunca dersler isledik toplamda on dersimiz oldu. Bu
islenen derslerin Ingilizce 6grenme motivasyonuna ve istegine etkileri
neler oldu?

Ben ilk basta s0yle baslamak istiyorum. Sizin de bildiginiz iizere ben dili
secmeden Once bu okulda degildim. Ben dil bdliimii i¢cin bu okula
gelmistim. Alan se¢im kagidindaki seyi unutamiyorum hem aklimdadir.
Ingiliz dili ve edebiyati dersi vardi. O hep aklimda. Mesela ben gelirken
bagka bir kiiltiiri bagka bir dili 6grenmeye geliyordum i¢cimde boyle bir
heyecan vardi. Ama geldigimde ortaya ¢ikan sonug¢ suydu. Sanki bir fizik
dersinde bir tablo veriyorlar. Tabloda ikinci anahtar1 kapatirsan lamba
kapanacakmis gibi bana gramer kurallar1 6gretiyorlardi. Buna gére benim
dil 6grenmemi bekliyorlardi. Ac¢ik¢asi ben hayal kirikligina ugramistim.
Ama sizin bu dersiniz sayesinde tekrardan o motivasyonumu sagladim.
Yani yiikseldi.

Dersin olumlu anlamda sana katki sagladigmi diistiniiyorsun motivasyon
anlaminda.

Evet.
Bagka eklemek istedigin bir sey var mi?

Bir de ben sey diisiiniiyorum hocam. Yine sistemle ilgili ama. Sanki
yukaridan bir sey bizim farkli bireyler olmamizi istemiyor. Hem ayni
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olmamizi istiyor. Hatta aklima sey geldi. Another Brick in the Wall sarkis1
geldi onu diisiiniince.

O da giizel bir sarki1 dogru. Isledigimiz bu derslerin sence kiiltiirel anlamda
katki sagladigini diisiiniiyor musun? Sarkilarm Ingiliz ve Amerikan
kiiltiirinii 6gretmek i¢in giizel bir igerik oldugunu diisiiniiyor musun?

Evet. Ogrenecegim dilin mensuplarinin yasayan insanlarin giinliik hayatimi
Ogrenerek aslinda o dili daha iyi kavrayabilecegimi diislinliyordum.
Sarkilar da bunu bence gayet iyi bir sekilde sagliyordu.

Islenen bu derslerin Ingilizce dil becerisi agisindan hangi alanlarda
yardime1 oldu.

Hocam sOyle soyleyecegim. Ben agikgasi sarkilarla 6grenebilecegimizi pek
diisiinmiiyorum. Sarkilar bize soyle bir altyap1 olusturabilir. O kiiltiirii ve
giinlik yasami Ogrenebiliriz ki bu kiiltir ve giinliik yasam da dili
cevreleyen, etkileyen en biiylik faktorlerden birisidir. Cok yardimci olur.
Ama konusma, yazma ben bunlarin daha ¢ok edebi eserlerle romanlarla
veya dizilerle filmlerle saglanacagini diisiiniiyorum. O yiizden ben sadece
bu miiziklerin kiiltiirel anlamda bir etki verdigini diistiniiyorum.

Peki dinleme anlaminda bir sey kattigini diisiiniiyor musun?

Dinleme anlaminda da katiyor ama sdyle bir sey var sizin de bildiginiz
iizere. Ingilizce sarkilarda genelde gramer hatalar1 oluyor. Pek saglikli
oldugunu diistinmiiyorum agikc¢asi. Ama tabii ki de yarar1 oluyordur.

Isledigimiz derslerin devam etmesini veya etmemesini ister miydin?
Neden?

Ben kesinlikle isterdim ¢iinkii bir degisiklik oldu bizim i¢in. A¢ikgas1 dil
ogrencisi oldugumu tekrardan fark ettim. Ben farkli bir sey okudugumu
fark ettim. Bu yiizden tabii ki de isterdim.

Derslerin en begendigin 6zelligi nedir?

Benim hem Ingilizce araciligiyla genel kiiltiiriime yaptig1 katkisi oldu
herhalde. Hem Ingilizce sarkilar hem de genel kiiltiiriime katki yaptigini
diisiiniiyorum sarkilarmn.

Derslerde seni rahatsiz eden, begenmedigin, keske sdyle olsaydi daha iyi
olurdu dedigin bir nokta var m?

Ben soyle diisiiniiyorum hocam. Bizim smif 6zelinde soyle bir sey var. Biz
bu etkinlige baglamadan dnce en bastan etkinligin amacini agiklasaydik
bizimkilere belki ¢cok ¢ok daha farkli olabilirdi.
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Ne gibi mesela.
Mesela katilim daha yiiksek olabilirdi.
Mesela nasil bir agiklama yapsaydik?

Aslinda dilin bu oldugunu aciklasaydik. Somut ornekler verseydik.
Onlarda da biling olussaydi ¢ok daha yiiksek katilimlar olabilirdi ki yine de
iyiydi bence.

Peki, arkadaslarin bunun farkinda degiller miydi sence?
Degillerdi bence.

Aslinda konusmalarini, dinlemelerini bu aragla gelistirebileceklerini
bilmiyorlar miydi?

Tabii biliyorlardi ama bilmekle bilmemek arasinda ince bir fark oluyor ya
hocam, kavramak arasinda. Kavrayamamislardi iste.

Belki gereken 6nemi vermemislerdir.
Aynen.
Peki, bu 6nem vermemelerinin sebebi ne olabilir?

Onem vermemelerinin sebebi bence sinavin biiyiik bir etkisi var diye
diigiinliyorum. Onun bir stresi var lstlerinde. Ondan belki de buna pek
onem vermek istememiglerdir. Ya da baska kendi sebepleri olabilir. Ama
ben yine de katilimin iyi oldugunu diisiiniiyorum. Sonlara dogru epey
yiikseldi ¢iinkii.

Evet, ilk baslarda sisteme, derslerin islenisine ayak uydurmakta zorluk
cekebilirler, sonlara dogru katilimin arttigini ben de fark ettim. Toplamda
10 ders isledik biliyorsun. 12 sarki vardi bu 10 derste. En sevdigin sarki
hangisiydi ve neden?

Six days war. Ben hocam tarihe ilgiliyim. Bu yiizden ¢ok sevdim. Bir de
isin ironik kismi su ki ben tarihe ilgili olmama ragmen ben bu savasi
bilmiyordum. Bizim egitim sistemimizde bazi seyleri tarih dersinde ¢ok
istiinkorii gegiyorlar. Mesela Timur’un Ankara savasi. Mesela biz Timur’u
cok islemedik ama ¢ok biiyiik bir hiikiimdar ve biz bunu islemedik. Ankara
savagimni dogru diizglin gérmedik. Six Days War da biiylik ihtimalle
katilimcilardan dolay1. Birisi de malum devlet oldugu i¢in.

Hem ondan hem de yakin tarih dersi almiyorsunuz.

Cagdagsta aliyoruz hocam.
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Cagdas dersiniz var mi sizin?
Var.

Anladim. Ama smavda ¢ikmadig1 i¢cin ¢agdas tarih o yiizden bir 6nemi
olmuyor aslinda 6grencilerin goziinde maalesef, degil mi?

Aslinda 6nemsizlestiriliyor.

Bir de ¢ok bilinen bir savas degil, aragtirmayla bulunabilecek bir savas. Bu
vesileyle 6grendiysen ne mutlu. Peki, en sevmedigin sarki hangisiydi?

Sanirim Magic-Rude hocam. I’'m gonna marry you falan diyordu. Onu o
ylizden sevmemistim.

Peki neden sevmedin sence?
Benim miizik zevkime uymuyordu agikgasi.
Igerikten dolay1 mi sence? Yoksa tonlardan mi?

Icerik daha c¢ok sanki ergen kizlarin dinleyip dinleyip triplere girdigi

Bu sarkilar1 dinledikten sonra herhangi bir aragtrma yaptin mi?
Sarkicilarla, sarkilarla ilgili?

Yaptim. Hatta siz arkada liste veriyordunuz ya bize, benzer sarkilar diye.
Mesela ondan Fortunate Son vardi. Bir de War Pigs vardi. Ben bu ikisini
mesela hala dinliyorum.

IIk sarkmnin dnerilerinde vardi bunlar. Toplam on ders oldu. On dersin
sonunda biitiin sarkilara baktin mi1? Ya da en azindan birine baktmn mi?

Baktim.
Her tiirli arastirdin yani ne var ne yok diye.
Evet.

Genel olarak bu derslerle, bu projeyle ilgili herhangi bir yorumun,
sOyleyecegin bir seyler var mi1?

Ben hocam Oncelikle sizi takdir etmek isterim ¢iinkii bu sistem, bu buhran
icerisinde bence glizel bir seye kalkigmissiniz projeniz olarak. Ben bu
yiizden tesekkiir etmek isterim size. Bence iyi oldu. Ben devam etmesini
cok isterdim. Ben de size basarilar dilerim akademik hayatimizda.
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Ben de sizlere basarilar dilerim. Her sey aslinda sizin daha iyi Ingilizce
bilen bireyler olmaniz i¢in. Umarim ufak da olsa bir katkis1 olmustur.
Tesekkiir ederim.

Rica ederim hocam.

DAMLA
Hos geldin Damla.
Hos bulduk hocam.

Biliyorsun bir donem boyunca on farkli ders ve on iki farkl sarki isledik.
Bu isledigimiz derslerin senin Ingilizce grenme motivasyonuna ve ilgine,
istegine katki sagladigmi diisiintiyor musun?

Bence kesinlikle diisiiniiyorum. Sonugta bu sene smnav senemizdeyiz.
Ingilizce 6grenmeye, film izlemeye, sarki dinlemeye, dizi izlemeye o kadar
da zaman ayrramiyoruz. Bu sarki dinlemek bizim i¢in hem bir eglence
oluyor hem de Ingilizcemize, okumamiza, yazma becerimize, konusma
becerimize, sahsen benim konusma ve dinleme becerime daha bir katkis1
oldugunu diislinliyorum. Bir donem yapmis olmamiza ragmen.

Kiiltiirel anlamda sarkilarin iyi bir kaynak oldugunu diisiinliyor musun?
Kiiltiirel anlamda sana bir seyler kattigini diistiniiyor musun?

Kesinlikle bir eser o kiiltiirlin tiim 6zelliklerini, tiim kimligini yansitir.
Ingilizce sarkilarda da bende bu oldu. Kiiltiirlerinden aldiklarim noktalar
oldu. Bu noktada bana 6nemli dagarcik kazandirdi.

Dil becerileri acisindan en c¢ok hangi alanlarda katki sagladigimi
diigiiniiyorsun.

Konusma agisindan. Konusma daha bir 6zgiiven kazandirdi. Aslinda bu
Ozgilivene ihtiyacim vardi. Bir nebze de olsa kazanmis oldum.

Biliyorsun bir donem boyunca isledik dersleri. Derslerin devam etmesini
veya etmemesini ister miydin?

Etmesini kesinlikle isterdim. Daha 6nce belirttigim gibi 12. Sinifiz. Bu
zorlu ddnemde eglence oluyor Ingilizce grenmemiz agisindan. Iyi bir sey
oluyor. Kesinlikle isterdim.

Derslerin en begendigin 6zelligi ne oldu?

Derste hem sizin hem bizim aktif olmamiz. Sizin siirekli o sarkiyi
bilmememize ragmen onu siirekli sormanizdi. Onu tahmin etmemizi
istemenizdi.
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Begenmedigin, seni rahatsiz eden bir 6zellik oldu mu?
Hayi1r hi¢ olmadi.

Bu 12 sarki igerisinden en sevdigin sark1 hangisiydi?
Young Turks.

Peki sebebi neydi sence?

Tiirkler hakkinda benim bilmedigim, yabancilarin Tiirklere farkl bir gozle
bakma noktasmi kazandirdi. Bakis agisini1 kazandirdi.

Biliyorsun sarkilarin en sonunda arastirmanizi istedigim bazi sarkilar ve
sanat¢ilar vardi. Bunlarla ilgili herhangi bir arastirmada bulundun mu?

Maalesef yapamadim. O noktada tizgiiniim.
Peki sebebi neydi sence?

Ben kendim zaman aywrmamis da olabilirim. Bu zorlu donemde de
yapamamam da olabilir. Yani ben kendim zaman ayirmadim agikcasi.
Keske yapsaydim.

Genel olarak siiregle ilgili eklemek istedigin bir sey var mi? Genel bir
yorum?

Bence daha 1yiydi. Agiga gegmeseydim devam etmesini daha ¢ok isterdim.
Cok iyi oldu. Zaten iiniversiteye gidiyoruz. Universitede bize art1 bir puan
kazandirirdi devam etmesi.

Hangi agilardan sence art1 kazandirirdi?

Farkli farkli tiirler getiriyorsunuz. Herkesten bir sey almak, kendi
kiiltiriime daha fazla sey kazandirdi. Herkesten bir sey aldigim i¢in daha
fazla bakis agis1 kazandirdi. Mesela Beyonce’nin bir sarkisinda.

If I Were a Boy

Evet o sarkida mesela baska bir bakis acis1 kazandim. Herkesten baska
diisiinceler kazanmak ag¢isindan iyi oldu.

Cok tesekkiir ederim.
Rica ederim.

ALI
Hos geldin Ali.

Hos bulduk hocam.



YUKSEL

ALI

YUKSEL

ALI

YUKSEL

ALI

YUKSEL
ALI

YUKSEL
ALI
YUKSEL
ALI

YUKSEL
ALI

YUKSEL
ALI

133

Bir donem boyunca ders isledik biliyorsun. Toplam on iki sarki ve on ders.
Islenen bu derslerin Ingilizce 6grenme motivasyonuna ve istegine bir
katkist oldu mu sence?

Kesinlikle oldu hocam. Ben bu dil sinifina geldigimde bayagi hevesliydim
ilk baslarda. Sevdigim boliimii okuyacaktim en azindan konugma dinleme
acisindan da gelisecegimi diisiiniiyordum. Ama sonra sadece sinav igin
calistigimizi fark ettim. Su an yapabilecegimiz tek sey de oydu zaten. Ama
sizinle olan derslerimizde bunun bdyle olmayacagini gérdiim, bu beni
bayag1 bir motive etti. Sonugta bolimiimiize ait bir seyler yapiyorduk ve
bu beni iyi bir sekilde etkiledi.

Islenen derslerin sana kiiltiirel olarak bir seyler kattigmi diisiiniiyor musun?
Sarkilar sence kiiltlirel olarak 1y1 materyaller mi?

Bence bir iilkenin kiiltiiriinii 6grenmek i¢in en iyisi gezme tarzi seyler
olabilir ama dyle bir seyler yapamayacagimiz i¢in sarkilar onlarin yerine
geciyor olabilir. Benim i¢in de iyi1 bir kiiltiirel 6grenme seyi oldu.

Islenen derslerin dil grenme becerilerine ne gibi katkilar sagladi? Ya da
katki sagladi m1?

Katki bayagi sagladi hocam kelime agisindan dinleme agisindan, en ¢cok da
dinleme agisindan, telaffuz agisindan faydasi oldu.

Derslerin donem boyunca devam etmesini ister miydin?

Isterdim hocam hem eglenceliydi hem de en azindan normal derslerde
islemedigimiz seyleri yapiyorduk. Bu giizel geciyordu.

Derslerin en begendigin 6zelligi neydi?
Speaking yapmamiz ve yeni sarkilar kesfetmemiz.
Derslerde begenmedigin seyler oldu mu?

Benim agimdan olmadi ¢linkii dersi begeniyordum ve zaman gergekten hos
geciyordu. Bu ylizden begenmedigim pek bir sey yoktu.

Peki bu on iki sarkidan en sevdigin sarkis1 hangisiydi ve neden?

A Horse With No Name. Sozleri hosuma gitti anlayabildim arka plan
miizigi bayagi iyiydi. Zamaninda oynadigim bir oyunun da sarkisiydu.

Daha 6nceden bir aginalik oldugu i¢in yani

Evet hocam
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Peki, biliyorsun kagitlarin en sonunda tavsiye edilen sarkilar ve sanatcilar
vardi. Herhangi bir aragtirmada bulundun mu?

Hayir. Maalesef.
Neden?
Zaman yoktu hocam.
Genel olarak eklemek istedigin bir sey var mi?
Yok hocam.
Tesekkiirler.
CUNEYT
Hos geldin Ciineyt.
Hos bulduk hocam.

Biliyorsun bir donem boyunca on dersimiz oldu ve bu derslerde on iki sark1
isledik. Bu isledigimiz derslerde senin motivasyonuna ve Ingilizceyi
o0grenme istedigine katkilar1 oldu mu veya olmadi m1?

Biz dil boliimii secmeden 6nce zaten dil boliimii sadece dil bilgisinden
degil onun yan1 sira Ingilizce konusmaya yonelik oldugunu da diisiinerek
secmistik en baginda ama ilk geldigimizde bdyle bir seyle karsilagsmadik
zaten. Yani bunun bir olumsuzlugunu ve motivasyon eksikligini yasadik
ilk basta ama bu donem isledigimiz derslerle bu eksikligi ve isteksizligi
attik. Yani bize biraz daha katk1 gosterdi bu isledigimiz dersler motivasyon
olarak yiikseltti bizi

Peki dil boliimiinii sectiginde ilk bastaki motivasyon kaybini biraz daha
acar misin sebebi neydi sence?

[k 6nce sdyle baslayayim. Biz zaten yillardir dil bilgisi goriiyoruz ister
istemez sikildik ve Ingilizce segerken farklh kiiltiirleri farkli alanlar:
ogrenmek icin sectik dil boliimiinii. Ama geldigimizde yine bdyle bir seyle
karsilasmadik hala dilbilgisi goriiyorduk. Fakat bu derslerle birlikte, en
biiyiik eksikligimiz konugma hala konusamiyoruz dil boliimiinii secmemizi
ragmen, biraz bunu giderme biraz isteksizligimizi kirma adina iyi oldu.

Peki kiiltiirel anlamda sarkilarin iyi bir kaynak oldugunu diisiiniiyor
musun?

Tabii ki diisiinliyorum zaten bir¢ok tilkenin kiiltiirlinii 6grenmek i¢in ya
sarkilarin1 dinlemeyi ya da orayr gezmen gerekiyor tabii gezme imkani
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olmadigi i¢in sarkilarini dinliyorsun sarkilardan &greniyorsun biraz bu
kiiltiiri. Ben de 6grenmek istiyordum bagka kiiltiirleri, tabii isledigimiz
derslerde en ufak duydugum bir kelimeyle giinliikk yaptiklar1 rutinleri ve
kiilttirleri 6grenebiliyorsun. Faydali, katki sagladigini diisiniiyorum.

Dil becerileri agisindan en ¢ok hangi alanda katk1 sagladi?

Aslinda en ¢ok degil de sirayla sdylemek gerekirse konugsmada ¢ok biiyiik
bir eksikligim vardi, konusmada biraz daha korkumuzu yenmeyi,
telaffuzumuzu diizeltmeyi biraz da yazarak bunu gelistirmemize destek
gosterdigini diisiiniiyorum bu derslerin.

Bir donem boyunca islenen bu derslerin devam etmesini ya da etmemesini
ister miydin? Neden?

Aslinda devam etmesinden ziyade bu derslerin onceden baslamasini
isterdim dil b liimiine ilk geldigimde baslamasini isterdim ¢iinkii son sene
cok az isledik dersleri iki sene daha islesem daha giizel olurdu, ¢linkii bana
motivasyon olarak katki sagladi.

Derslerin en begendigin 6zelligini 6zetleyebilir misin?

Derslerde en begendigim oOzellik konugsma imkani bulmakti 6zellikle
sizlerle tabii biraz daha cekiniyoruz tabii hala agir kaliyoruz biraz ama
konusma giizel oluyor tabii ki de.

Seni rahatsiz eden bir durum oldu mu?
Yok hocam dersler gayet giizel gecti.
Isledigimiz 12 sarkidan en begendigin hangisiydi ve neden?

Bence Adele’in Someone Like You sarkisiydi. Bu sarkiy1 biliyordum, sarki
sOzleri de anlamli geldigi i¢in bu sarkiy1 se¢iyorum.

Sarkilar1 dinledikten sonra herhangi bir arastirmada bulundun mu?

Aragtrmada bulunmadim. Pek vaktim olmadi gibi. Sadece dersleri
dinledim o kadar.

Tesekkiir ederim
Rica ederim
KEMAL
Hos geldin Kemal.
Hos bulduk.
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Biliyorsun bir donem boyunca ders isledik. Toplam on iki sarki on ders. Bu
donem boyunca islenen derslerin Ingilizce dgrenme motivasyonuna ve
istegine etkileri neler oldu sence?

Acikgast Onceki yillar1 bu bolimii secerken motivasyonum oldukga
yiiksekti ¢ilinkii yeni bir dil 6grenecektim. Zaten dnceden ilgim vardi benim
Ingilizceye. Yeni bir kiiltiir 5grenmeye gelmistim ben buraya ama derslerin
isleyisi bakimindan dinleme, okuma, ya da kiiltiirel anlamda higbir sey
bulamadim ¢ilinkii sadece gramer 6greniyoruz. Bu isledigimiz dersler bu
konuda motivasyonumu oldukca yiikseltti. Sarkilarla i¢ ige olmamiz,
sarkilar1 dinlememiz benim motivasyonumu yiikseltmesine sebep oldu. Bu
derslerde dinledigim sarkilar da daha motive olmami sagladi.

Islenen bu derslerin kiiltiirel anlamda 6nemli oldugunu diisiiniiyor musun?
Sarkilarin kiiltiirel olarak 6nemli 6geler oldugunu diisiiniiyor musun?

Sarkilarda bahsedilen konular, yapilan kisaltmalar, kullanilan kaliplagmig
ctimleler veya deyimler bana oldukga ilgi ¢ekici geldi. Bu konularm isleyisi
sarkilardaki konularin isleyisi benim o kiiltiire olan ilgimi arttirdi ve
arastirarak daha da ¢ok 6grenmemi sagladi.

Dil becerileri agisindan sana bir seyler kattigini diistinliyor musun?

Kelimelerin telaffuzunu duymak hem dinleme hem de konugma agisindan
beni ylikselttigini diisiinliyorum. Daha akici olmami sagladi bu telaffuzlari
duymak, konugmay1 gelistirmesi. Yaziliglarin1 bildigim kelimeleri sadece
yazmaktan ziyade konusma olarak da dogru telaffuzlarmi 6 grenmek benim
oldukca isime yaradi.

Bu islenen derslerin devam etmesini ister miydin veya etmemesini mi
isterdin?

Devam etmesini kesinlikle isterdim. Hem yeni miizikler 6grenmek hem de
onlarin neler anlattigii 6grenmek oldukca hosuma gitti. Ciinkii sadece
melodi ve kafiyeden ziyade anlattiklarin1 da daha ¢ok begendigim i¢in bu
dersler benim i¢in giizeldi ve devam etmesini isterdim.

En begendigin 6zelligi neydi?
Secilen sarkilarin konular1 6zellikle beni ¢eken sey oldu.
Seni rahatsiz eden bir durum oldu mu?

Keske daha az ask sarkisi olsaydi. Diger sarkilarin konular1 daha ¢ok ilgimi
cekerken ask sarkilar1 bana soniik kalryordu.
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oradaki amag¢ aslinda herkesi dahil etmekti. Konu c¢esitliligi olmasiydi. 12
tane sarki vardi. Bazilari ask sarkisiydi bazilari degildi. Bunlardan en
sevdigin sarkis1 hangisiydi.

Kesinlikle A Horse With No Name. Ciinkii konusu ve melodisi 6zellikle
de akilda kalicilig1 acisindan digerlerinden oldukca farkliydi. Ciinkii
anlattig1 hem temay1 bu ¢61 temasini oldukca iyi yansitiyordu o yiizden ¢ok
begendim.

Sarkilar1 dinledikten sonra biliyorsun kagidin en sonunda arastirmanizi
istedigim veya tavsiye edilen sarkilar veya sarkicilar vardi Bunlarda
arastirmakarda bulundun mu?

Hayir, ciinkii sarki konusunda olduk¢a seciciyim o anki duygu ve
diisiinceme gore dinledigim sarkilar degisiyor. Bir sanat¢iin bir sarkisini
begenmem digerlerini de begenecegim anlamina gelmedigi i¢in o sarkiya
benzer sarkilara da bakma istedigi duymadim.

Pek begendigin bir sarki mesela a Horse With No Name’i begendigini
sOyledin. Onun en sonundaki sarkilara goz attin mi?

Hayir
Peki genel olarak eklemek istedigin bir seyler var mi?
Hayir
Tesekkiir ederim
FURKAN
Hos geldin Furkan.
Hos bulduk.

Biliyorsun bir donem boyunca toplamda on ders on iki sark: isledik. Bu
donem boyunca islenen derslerin sana motivasyon anlaminda bir seyler
kattigmi diisiiniiyor musun? Ingilizce &grenme istegini etkiledigini
diisiiniiyor musun?

Tabii ki motivasyon anlaminda biiyiik bir katkis1 oldu 6zellikle bir dil
dgrencisi olmama ragmen Ingilizce konusmada gok yetersizdim. Bu dersler
stiresince bunlar1 gelistirme firsati buldum ve en azindan konugmaya
yonelik bir 6zgiiven de kazandigima inaniyorum. Bence bu ylizden giizel
ve yararli bir etkinlikti. Motivasyonumu tamamen olumlu etkiledi
diyebilirim.
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Dil boliimiine basladigin halinle su anki halini karsilastirdiginda derslerin
etkisi oldu mu?

Bu derslerin etkisi kesinlikle oldu ama bence sadece bir dil 6grencisi i¢in
degil genel olarak biitiin 6grenciler i¢in olmasi gereken tiirden dersler
bunlar ¢iinkii hem kiiltiir anlaminda hem yabanci dil anlaminda biiytik
etkileri oldugunu diisiiniiyorum. Benim i¢in de dil boliimiinde bu dersleri
islemen Onceki halimle kiyasla yarar1 oldu.

Islenen derslerin kiiltiirel anlamda icerik olarak zengin oldugunu
diisiiniiyor musun?

Bence ¢ok zengin kiiltiirel anlamda c¢linkii 6zellikle yabanci iilkelerin
Amerika’nin falan kiiltiiriinii yakindan tanima firsat1 sunuyor bu sarkilar.
O yiizden ben de daha 6nce hi¢ dinlemedigim tiirden sarkilar dinleme firsati
buldum. Farkli kiiltiirler dinlemis oldum. Bence kiiltiirel anlamda da
yararli.

Dil becerileri agisindan sana katki sagladigini diistiniiyor musun?

Beni en ¢ok dinleme ve konugmada etkisi oldu ama bunun yani sira kelime
anlaminda da bayagi etkisi oldugunu diistiniiyorum. Konugsma becerime
gelistirdigime inaniyorum. En azindan ufak ufak da olsa birkag ciimle
kurmaya bagladim. O yiizden 6zgiliven de verdi. Yarar1 var yani.

Bu derslerin devam etmesini ister miydin?

Isterdim hatta daha 6nceden baslamasini isterdim. Ciinkii Ingilizce tiim
diinyada gegerli bir dilken biz Tiirkiye’de bu konuda bayagi eksigiz. Bence
0 ylizden yararl oldugunu diislinliyorum en azindan biz kendi aramizda
konusurken bile bir 6zgiliven veriyor ufak ufak. O ylizden bence yararli ve
devam etmesini isterdim.

Derslerin en begendigin 6zelligi sence neydi?

En begendigim 0Ozelligi yakin arkadaslarimla ve yabanci olmayan
insanlarla birlikte daha rahat konusabiliyordum. Dedigim gibi hig
dinlemedigim tarzda sarkilar dinlemis oldum. Bunun da bana katkis1 oldu.
Arkadaslarimla Ingilizce konusma acisindan da katkist oldu. O yiizden
bence iyiydi Ingilizce igin.

Derslerin olumsuz bir yani var miydi sence?
Yok benim i¢in giizeldi.

12 sarkidan en sevdigin sarki hangisiydi ve neden?
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Ed Sheeran Perfect. Daha 6nce hi¢ dinlemedigim tarzdan bir sarkiydi. Ama
dinlemememe ragmen ¢ok hosuma gitti ve dinlemeye basladi. Ozellikle
lirikleri ¢cok giizeldi. Melodisi de bayagi giizeldi.

Biliyorsun kagitlarin en sonunda tavsiye edilen sarkilar ve sanat¢ilar vardi.
Onlarla ilgili arastirma yaptin nmi?

Yaptim birkag¢ tanesine bakmistim.
En ¢ok hangilerine baktin veya bakmadin?

En ¢ok aklimda kalan ondan sonra dinlemeye basladigim Queen’in birkag
parcasi vardi. Orada gordiikten sonra dinlemeye basladim ve hosuma gitti.
Onlar1 dinlemeye devam ediyorum.

Anladim. Genel olarak eklemek istedigin bir sey var mi?
Tesekkiir ederim
Ben tesekkiir ederim.
ELIF
Hos geldin Elif.
Hos bulduk.

Bir donem boyunca on farkli ders on iki farkl sarki isledik. Bu derslerin
senin Ingilizce dgrenme motivasyonuna bir katki sagladigmi diisiiniiyor
musun?

Evet diislinliyorum ¢iinkii donem basinda motivasyonum ¢ok yiiksek
degildi. Bu boliimii segerken daha boyle kelime konusma dinleme ve bu
tarzlardayd: beklentilerim ve bunlar da olmaymca derslerle ilgili
motivasyonum diistii. Bu dersin olmas1 da motivasyonumu da biraz olumlu
yonde etkiledi. Ciinkii dinleme telaffuz yazma gibi konulara ¢ok zaman
aylramiyorum.

Bu sarkilarim kiiltiirel anlamda sana bir seyler kattigini diisiiniiyor musun?

Aslinda ¢ok zengin oldugunu diisiinmiiyorum. Sadece sarki dinleyerek
kiiltiiri 6grenmenin etkili olacagini diistinmiiyorum.

Peki nasil bir tavsiyede bulunabilirsin kiiltiirel 6grenmeyle ilgili?

Mesela kiiciik slaytlar izleyebiliriz filmler izleyebiliriz.
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Bazi arkadaslarin dogrudan o {ilkeleri gezip goérmek en etkili anlamda
kiiltiirel 6grenme oldugunu sdylemislerdi. Peki dil becerileri agisindan
sana neler kattigimi diisiiniiyorsun?

Evet katki sagladigmi diistinliyorum. Kelime, dinleme ve telaffuz.

Bu derslerin devam etmesini ister miydin veya istemez miydin neden?
Isterdim ¢iinkii dinleme ve telaffuz becerimi arttirryordu.

Peki derslerin en begendigin 6zelligi ne olabilir?

Sarkilardaki kelimelerin nasil telaffuz edildigini 6grenmemiz ilgimizi
cekmisti. Ciinkii daha dnce telaffuz i¢in ayr1 bir zaman ayirmiyorduk.

Sevmedigin seni rahatsiz eden bir durum oldu mu?

Hayir olmad1 aslinda ama sinifta herkesin daha verimli bir sekilde derse
katilmasin1 isterdim.

En ¢ok hangi sarkiy1 begendin?

Ed Sheeran-Perfect ve Adele-Someone Like You sarkilarmi begendim.
Bunlar1 daha 6nceden dinliyordum ve dinledigim tarza yakindu.

O zaman daha 6nceden dinledigin sarkilar oldugu igin bunlar1 daha ¢ok
sevdin diyebiliriz. Herhangi bir arastirmada bulundun mu sarkailarla ilgili?
En sonda 6rnek olarak bakabileceginiz sanatgilar vardi.

Hay1r bulunmadim ¢iinkii yeterli zamanim yoktu.
Ders ¢alismadan dolay1r mi1 zaman bulamadin?
Evet ders ¢alismaktan.
Genel olarak siirecle ilgili yorum yapmak ister misin?
Hayir, yok.
Tamam, ¢ok tesekkiir ederim.
ECE
Hos geldin Ece.
Hos buldum.

Biliyorsun bir donem boyunca on farkli derste on iki sarki isledik. Bu
derslerin Ingilizce 6grenme motivasyonuna katki sagladigmi diisiiniiyor
musun?
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Evet, diisiiniiyorum bu boliimii sectigimde heyecanliydim ¢linkii alanimiz1
baska bir bolime yogunlastiracaktik. Fakat basladigimizda tamamen
smava yonelik oldugunu fark ettim. Ama bu sene sizinle olan derslerimiz
boliimiimiize ait bir seydi ve bu da beni etkiledi.

Peki, kiiltiirel anlamda 1yi bir i¢erik oldugunu diistiniiyor musun sarkilarin?

Bana pek bir katki sagladigini diigiinmiiyorum, oralara gidip gezmek daha
etkili bir yol olur.

Bu islenen derslerin dil becerisi anlaminda sana bir seyler kattigini
diistiniiyor musun?

Evet dislinliyorum. Kelime dinleme ve telaffuz agisindan. Ama bazen
anlamadigim yerler de oldu ¢iinkii aksani farkliydi ama faydasi oldu.

Dinleme agisindan faydasi oldugunu soyliiyorsun. Peki derslerin devam
etme sansi olsaydi devam etmesini ister miydin? Neden?

Isterdim ciinkii katkis1 oluyordu ve derslerin yogunlugu arasinda da iyi
oluyordu.

Derslerin en sevdigin 6zelligini sdylemek isteseydin ne derdin?
O Kelimeleri yakalamaya ¢alismak anlamaya calismak iyiydi.
Sevmedigin bir 6zelligi oldu mu derslerin?

Hay1r olmadi1 ama katilmak isteyip katilamamak beni huzursuz etti.
Peki neden katilamadin?

Bence ¢ekindigim i¢in ve ciimle kuramadigim igin.

Bu 12 sarkidan en sevdigin sarki hangisiydi?

Perfect.

Peki neden o sarkiyd1?

Sozleri hosuma gitti.

Sevmedigin bir sarki var miydi?

Yok.

Sarkilar1 dinledikten sonra tavsiye sarkilarla ilgili arastirmalarda bulundun
mu?

Begendigim sarkilar1 dinledim ama ¢ok da sey yapmadim.
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Begenmedigin sarkilara bakmadin.
Evet.
Genel olarak yorum yapmak ister misin siirecle ilgili?
Yani etkili oldu, iyi yonde.
Cok tesekkiir ederim.
Rica ederim.
FiLiZ
Hos geldin Filiz.
Hos buldum.

Biliyorsun bir donem boyunca dersler isledik. Toplamda on ders ve on iki
sark1 vardi. Bu donem boyunca islenen derslerin Ingilizce 6grenme
motivasyonuna ve istegine etkileri ne oldu sence?

Derslerin moda mod ilerlemesi agisindan 6nceden motivasyon olarak pek
yiiksek degildim ama Ingilizce sarkilarla ders isledigimizden beri bu
durum degisti ¢linkii ait oldugumuz boliimle yani dil béliimiiyle ilgilenmek
ve bu yonde ilerlemek tabii ki benim icin daha iyiydi. Genel olarak
baktigimda ait oldugum yerde hissettirdigi icin bana iyi yonde katkis1 oldu.

[Ik baslarda motivasyonum ¢ok yiiksek degildi ama zaman igerisinde
kazandigini soyliiyorsun dyle mi?

Yani, aynen.

Islenen derslerin sana kiiltiirel anlamda bir seyler kattigmi diisiiniiyor
musun?

Aslinda buna pek katilamayacagim ¢iinkii sarkilarda bir tema ele alinmig
ve anlatilmak istenen diisiinde lizerinden gidilmisti. Bazi parcalarda
toplumsal mesajlar veriyordu bazilarinda ise kisinin okuyup kendince
farkli anlamlar ¢ikarabilecegi parcalardi. Yani kiiltiir 6grenmek igin
sarkilarin iyi bir igerik oldugunu diistinmiiyorum. O bolgeleri gezerek o
kiiltiirli yasayarak edinmenin daha iyi bir se¢im oldugunu diistintiyorum.

Peki islenen bu derslerin Ingilizce dil becerileri anlaminda bir seyler
kattigini diigiiniiyor musun?

Telaffuz, heceleme ve dinleme acisindan katki sagladigini diisiiniiyorum.
Yeri geldi zor parcalar da oldu hatta hi¢bir sey anlamadigim yerler de oldu
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fakat kendimi gelistirmek agisindan bunun bana faydasi oldu. Farkli
aksanlar duyarak onlara biraz olsun aligtim.

Donem igerisinde on farkl ders isledik ve bu dersler bir donem siirdii. Bu
derslerin devam etmesini veya etmemesini ister miydin? Neden?

Etmesini isterdim ¢iinkii derslerin yogunlugu arasinda iyi bir aktiviteydi.
Bu derslerin en begendigin 6zelligi ne oldu?

Parcanin sozlerini yakalayabilmek ve onlar1 bosluklara yazabilmek
hosuma gittiginden dolay1 etkinlik doldurma kismi en begendigim kisim
oldu diyebilirim.

Peki derslerde begenmedigin veya seni rahatsiz eden bir durum oldu mu?
Yok olmadi.
12 sarki isledik. En begendigin hangisiydi ve neden?

If I Were A Boy sarkisiydi. Ciinkii s6zlerinde kadin erkek esitsizligine
cektigi dikkati ve verdigi hissiyat1 sevdim.

biliyorsun her dersin sonunda size tavsiyelerde bulundum. Kagidin
iizerinde vardi. Tavsiye edilen sarkilar ve sarkicilarla ilgili. Derslerden
sonra arastirmada bulundun mu hi¢ bu sarkilarla ilgili.

Begendigim tarzdaki parcalarin diger Onerilerini dinledim fakat diiriist
olmak gerekirse ilgimi cekmemis olanlarkini dinlemedim.

Genel olarak derslerle ilgili bir yorumda bulunmak ister misin?
Genel olarak 1yiydi, faydasi bana dokundu.
Tesekkiir ederim.
Rica ederim.
GOKCE
Hos geldin Gokge.
Hos bulduk

Biliyorsun bir donem boyunca on ders on iki sarki isledik biliyorsun ve bu
derslerin Ingilizce 6grenme motivasyonuna katki sagladigmi diisiiniiyor
musun?

Acikgas1t donem baginda da ¢ok motivasyonum yoktu hala da kendime de
pek bir 6zgiivenim yok ama biraz olsun sinif i¢inde arkadaslarimla samimi
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oldugum i¢in biraz daha konusma ag¢isindan rahatladigimi diisiiniiyorum.
Ingilizcenin iki {i¢ kuraldansa boyle eglenerek dgrenme agisindan da katki
sagladigini diisiiniiyorum. Giizeldi yani ders. Bana etkisi oldu.

Kiiltiirel anlamda sarkilarin faydali oldugunu diigiiniiyor musun?

Evet. Zaten dersin en giizel 6zelligi de buydu. Farkli kiiltiirlerin bize katki
saglamasiydi. Bu kiiltlire pek bir ilgisi olmayan bir insanin bile dikkatini
cekip aragtirmasini sagladigini diigiiniiyorum.

Dil becerileri agisindan sana bir seyler kattigini diistiniiyor musun?

Evet, Ozellikle dinleme, yazma ve heceleme yoniinden c¢ok katki
sagladigini diisiinliyorum. En azindan su an dinledigim sarkilardaki cogu
kelimeyi daha dikkatli dinleyerek anlayabiliyorum. Sesli olarak
ogrendigim bir kelimeyi hafizamda daha kolay tutabildigim i¢in kelime
katkis1 ¢ok oldu.

Kelime 6grenme ve sarkilarla ilgili bir farkindalik olustu diyorsun.
Aynen
Peki devam etme sansimiz olsaydi devam etmek ister miydin bu derslere?

Evet, isterdim dedigimiz gibi son senemiz oldugu i¢in sinava yonelik
calistyorduk. Bu projeyle biraz olsun kafa dagitma imkanimiz oldugu i¢in
devam etmesini isterdim.

Derslerin en begendigin 6zelligi sence neydi?

Tirleri 6grenmemizdi ve her insanin begendigi bir sarki tiiriiniin olmasiydi
bu sectiginiz sarkilarda.

Derslerde keske olmasaydi dedigin seni rahatsiz eden bir durum oldu mu?
Beni rahatsiz eden bir sey olmadi, giizeldi.
Bu 12 sarkidan en begendigin sarki hangisiydi?

Someone Like You. Ciinkii zaten en begendigim sarki da o normalde,
Ingilizce olarak en sevdigim sarki.

Sevmedigin bir sarki oldu mu?
Hayir, olmadi sevmedigim bir sarki.

Dersler bittikten sonra biliyorsun kdgidin en sonunda tavsiyeler vardi. Bu
tavsiyeleri arastirdin m1?
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Sarkici olarak yapmadim ama tavsiye edilen sarkilardan zamanim oldukca
dinledim.

Genel olarak herhangi bir yorum yapmak ister misin?

Ben de bitmesini katki
diisiiniiyordum. Ozellikle kelime agisindan. Devam etse giizel olurdu.

istemezdim ¢iinkii  giizeldi, sagladigini

Tesekkiir ederim Berna.
Rica ederim.
ISIL
Hos geldin Isil.
Hos bulduk

Biliyorsun bir donem boyunca on farkl derste on iki sarki isledik. Bu
derslerin Ingilizce 6greneme motivasyonuna ve istedigine bir katki
sagladigini diisiinliyor musun?

Aslinda onceki yillarda boyle bir etkinlik hi¢ yapmamistik yani aslinda
biraz ben ilk baslarda eksik basladim bu yiizden. Ciinkii 6zellikle
konusmada cok fazla seyim yoktu ki aslinda Ingilizce sarkilarla da fazla
aram yoktu cok fazla dinlemiyordum. Hala da tam olarak kendimi yeterli
bulmuyorum aslinda bu konularda yani dinleme veya telaffuzda. Ama
derslerin tabii ki de etkisi oldu. Sarki dinlemede biraz daha motivasyonlu
hale getirdi daha ¢ok istek katti.

Kiiltiirel anlamda igerik olarak zengin oldugunu diisiiniiyor musun?

Diisiiniyorum hatta ilk sarkiin Six Days War olmas1 daha da bir etkili
oldu benim i¢in ¢iinkii igerigi ve kokeni ¢cok giizeldi ve bu beni daha istekli
kildi. Digerlerinin de zengin oldugunu diisiiniiyorum.

Bu islenen derslerin dil bilgisi agisinda dil yeterlikleri acgisinda dil
becerileri agisindan hangi alanlarda sence katki sagladi?

En ¢ok aslinda kelime, telaffuz ve biraz da olsa hecelemede daha ¢ok oldu.
Kelime ve telaffuz konusunda aslinda bu zamana kadar ders islemistik ama
bende ¢ok fazla bir etkisi olmamisti. Dinleme istegi de yoktu agikgasi o
zamanlar. Ama bu defa hem sarki oldugu i¢in daha etkili gibi geldi.

Derslerin devam etmesini ister miydin eger devam etme sansi olsaydi?
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Isterdim ciinkii smav siirecinde her giin ders ders ders yoruyor insani
acikcasi ve bayiyor bir siire sonra. Arada bir bazi sarkilar eglendiriyor
bazilar1 hiiziinlendiriyor. Giizel oluyordu.

Derslerin en begendigin 6zelligini sdylemek ister misin?
Aslinda sadece sarki dinlenmesi.

Sark1 dinlendigi i¢in seviyordun.

Evet.

Seni rahatsiz eden bir durum oldu mu?

Olmadi. Tabii arkadaslarimin daha etkin katilmasi birazcik etkiledi beni
ama o da benim eksikligim oldugu i¢in bir sey olmadi bence. Kotii giden
bir sey olmadi.

Bu 12 sarkidan sence en sevdigin sarki hangisiydi ve neden?

Bence Six Days War oldu. Onu daha 6nceden de bir iki defa dinlemistim
bir filmin giris miizigi oldugu i¢in. Yazilis amaci beni ¢ok etkilemisti.

Derslerden sonra bir arastirmada bulundun mu?
Sadece o begendigim sarkiy1 dinledim ve kdkenini biraz arastirdim.
Genel olarak eklemek istedigin bir sey var mi?
Yok.
Tesekkiir ederim.
Rica ederim.
AYBUKE
Hos geldin Aybiike.
Hos bulduk hocam.

Bir dénem boyunca ders igledik biliyorsun. 10 farkli ders ve 12 farkli sarka.
Bu dénem boyunca isledigimiz derslerin ingilizce 6grenme motivasyonuna
ve istegine etkileri neler oldu?

Etkileri iyi yonde oldu ¢iinkii ben bu boliime dil boliimiine ilk girdigimde
hep bdyle Ingilizce konusacagiz Ingilizce seyler dinleyecegiz, Oyle
diislinmiistiim ama sonra gramerle ¢ok fazla sikici ve yogun seyiyle
karsilastim. Ama bu dersler sayesinde tekrar motive oldum o arada ¢ok
motivasyonum diismiistii hatta cok zorlanmistim hatta boyle ilk ¢evirilerim
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falan ¢ok depresyona girmistim ¢ok zordu benim igin. ilk basta cok
zorlanmistim, karsilagsmak istedigim sey o degildi. Daha c¢ok boyle
sarkilarla filmlerle ya da siirekli speaking yaparak hayal etmigtim ama dyle
olmad.

Yani dil bolimiinden beklentilerin bunlardi ama karsina ¢ikan bunlar oldu.
Peki, bu sarkilarin ne gibi bir katkis1 oldu senin motivasyonuna?

Daha cok o diisiindiigiim hayal ettigim dil boiimiine hitap ediyordu. Orada
motivasyonumu ylikseltti. Sadece derslere katilamiyordum fazla ciinkii
speaking yapmakta cok zorlaniyordum orada biraz huzursuz oldum
derslere katilamadigim i¢in ¢linkii katilmak istiyordum onun disinda 1yiydi.

Bu islenen derslerin size kiiltiirel anlamda katki sagladigini diisiliniiyor
musun?

Diislinliyorum hatta bazilarindan kendi kiiltiiriimiizle bagdastirdigimiz
yerler de olmustu. Zaten paragraflardan Ogreniyoruz yabancilarin
kiiltiirlerini. Sarkilarla bu daha eglenceli ve kalict hale geldi.

Diyorsun ki kiiltiirel olarak zaten paragraflardan da bir seyler 6greniyoruz.
Sarkilarda da kiiltiirel olan bir seyler var. Ama digerinin daha kalic1
oldugunu soyliiyorsun. Peki kalic1 olmasinin sebebi ne olabilir?

Ciinkii lizerinde konusuyoruz ve miizik benim hafizamda daha kalici

Islenen derslerin Ingilizce dil becerileri agisindan sana katki sagladigmni
diisiiniiyor musun?

Ders saatleri ¢cok azdi. On ders islemistik galiba ama konusma ve dinleme
konusunda bana ¢ok yardimc1 oldu ve ciimle kurmay1 ¢ok kurall1 ve zor bir
sey olarak goziimde biiylitmiistiim. Kendimi daha kolay ifade etmeme
yardimc1 oldu.

dordiincii sorumuz ise bu islenen derslerin devam etmesini ister miydin
veya istemez miydin? Neden?

Isterdim ¢iinkii ben tam derslere katilmaya basladim ve donem bitti.
Alistim yani biraz ciimleleri falan kurmaya. Eger bir donem daha olsayd1
daha iyi katilim olurdu.

Derslerin en begendigin 6zelligi ne oldu?

Farkli miizik tarzlar1 dinlemek ve farkl kiiltiirleri incelemek ¢ok hosuma
gitti.
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Begenmedigin seni rahatsiz eden bir durum oldu mu?

Aslinda Oyle bir sey olmadi ama sadece biraz Once dedigim gibi
katilamadigim kendimi iyi bir sekilde ifade edemedigim i¢in biraz sikintil
oldu.

Daha uzun siirseydi daha fazla katilirdim diyorsun.
Evet.
12 sarkidan hangisi en begendigin sarkiydi ve neden?

If I Were a boy. Ciinkii miizik tarzim1 begendim ve lirigini ¢ok sevdim
clinkii bana tam hitap ediyordu. O yiizden.

Sevmedigin bir sarki1 var miydi?

Yoktu ama Six Days War dinlerken ¢ok kotii olmustum.
Icerikten veya seni kotii anlamda etkilediginden dolay: mi?
Evet modumu diistirdii.

10 dersten sonra biliyorsun en son bodliimde daha fazla dinleme
yapabileceginiz tavsiye sanatgilar ve sarkilar vardi. Bu sarkilar1 dinledikten
sonra derslerden sonra arastirmalarda bulundun mu?

Shape of You sarkis1 vardi onu merak ettim ve arastirdim. Tarzima uygun
buldum ve miizigi sevdim simdi de dinliyorum. Sarkic1 hakkinda arastirma
yapmadim gerek duymadim.

10 derste kag tanesinde arastirma yaptin?
3 tanesinde falan yaptigimi hatirliyorum.
Genelde nasil sarkilardan sonra arastirma yaptin
Genelde eglenceli hani bir olay anlatan sarkilardan sonra.
Tamam tesekkiir ederim. Baska eklemek istedigin bir sey var m?
Hayir. Tesekkiirler.
LALE
Hos geldin Lale.
Hos bulduk hocam.

Biliyorsun bir ddnem boyunca dersler isledik. Bu derslerin senin Ingilizce
Ogrenme motivasyonuna ve istedigine etkileri neler oldu.
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Hocam ilk bagta dil sinifin1 se¢tigimiz i¢in bir heyecan bir hirs bir cosku
vard1 i¢cimizde. Bu giin gectikce biraz azaldi. Bazen derslerden havalardan
falan. Biraz motivasyon diisiikliigii yasadim. Ama sonra bu dersleri
islemeye baslayinca miizik dinlemeyi de sevdigim igin tekrar
motivasyonumun yiikselmesine sebep oldu. Hem de normal derslerde
speaking’i ¢ok yapamiyoruz. Sizinle isledigimiz derslerde de boyle
yaptigimiz i¢in biraz ¢ekiniyorum speaking yaparken ama yine de katkis1
oldu bana.

En azindan bir baslangi¢ oldu diyorsun.
Biraz gelistirdigimi diistiniiyorum.

Isledigimiz bu derslerin sana kiiltiirel olarak bir seyler kattigin1 diisiiniiyor
musun? Ingiliz ve Amerikan kiiltiiriinii 6grenmek i¢in iyi bir firsat mi1?

Evet, zaten miizik ruhun gidasidir demisler. Ruhumuz da bulundugumuz
ortama gore sekil aliyor. Yasadiklarimizdan kiiltiirtimiizden falan. Onlar1
yasayarak miizigi yapiyoruz. Ondan besleniyor miizik de. Onun da kiiltiirii
yansittigmi diisiiniiyorum.

Isledigimiz derslerin Ingilizce dil becerilerine katki sagladigini diisiiniiyor
musun?

Evet zaten dedigimiz gibi speaking’i gelistirmemize neden oldu.
Ciimlelerde bazen gramer konularina deginiyorduk. Onlar da giizeldi.
Listening’de falan dinleyip anlama, onlar1 tekrardan yazabilme. Onu da
gelistirdigimi diisiiniiyorum. Kelimeler 6grendik.

Dil anlaminda en ¢ok hangi boliimde katki sagladin sence?
Listening’de.
Bu derslerin devam etmesini ister miydin veya istemez miydin? Neden?

Isterdim ¢iinkii bana faydas1 oluyor. Speaking, listening dil becerilerimi
gelistirmede faydali oldugunu diisiiniiyorum.

Derslerin en ilgini ¢eken 6zelligi ne oldu?
En ilgimi ¢eken en sonda gramer ve kelime boliimleri oldu.
Neden sence kelime boliimleri en sevdigin boliimler oldu?

Hem kelime ezberlemem gerekiyordu hem de bir seyleri 6grenmek ve
kesfetmek hosuma gidiyordu.
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Derslerde seni rahatsiz eden veya degismesini gerektigini diisiindiigiin bir
Oliim oldu mu?

Yoktu.
10 ders isledik ve 12 sarki vardi. Bunlardan en sevdigin sarki hangisiydi.

Ed Sheeran Perfect. Bunu onceden de dinledigim igin zaten hep bir
seviyordum. Igerdigi ritmi falan seviyordum.

En sevmedigin hangisiydi?
Sevmedigim yoktu.
Bu sarkilar1 dinledikten sonra herhangi bir arastirma yaptin m?

Aslinda arastirma degil onerdiginiz diger sarkilardan birka¢ tanesini

Genelde hangi derslerden sonra o tavsiyeleri dinledin?

[lgimi ¢ekmeyen bir sarki oldugunda pek dinlemedim. Ama ilgimi ¢eken
hareketli sarkilarda onlarda dinledim.

Baska eklemek istedigin bir sey var m1 genel olarak?
Tesekkiir ederim giizel dersti hocam.
Ben tesekkiir ederim.
OLCAY
Olcay hos geldin
Hos bulduk.

Biliyorsun bir donem boyunca on ders isledik ve onunla ilgili bazi sorular
sormak istiyorum. Dénem boyunca islenen bu derslerin Ingilizce 6grenme
motivasyonuna ve istegine etkileri neler olmustur.

Genel olarak olumlu yonde oldu ¢iinkii 6zellikle derslerin arasinda hem o
saatimizi verimli sekilde gecirip hem de dinlenebilecegimiz bir etkinlik
olmas ¢ok giizeldi benim agimdan. Ayni zamanda Ingilizce sosyal ve
konusma etkinliklerine dayali olmasi da ¢ok giizeldi. Speaking konusunda
kendime 6zgiivenim biraz daha gelisti. Normalde sinifa kars1 bu kadar sey
degildim. Tek benim ic¢in olumsuz yonii bazi sarkilar {iziici ve
melankolikti. Onlarm bir ara etkisinden ¢ikamadim biitiin giin.
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Islenen derslerin kiiltiirel anlamda katki sagladigini diisiiniiyor musun?
Sarkilarin Ingiliz ve Amerikan kiiltiiriinii 6grenmek icin iyi bir igerik
oldugunu diisliniiyor musun?

Aslinda ben sarkilarin genel olarak kiiltiirleri 6grenmek i¢in iyi bir igerik
oldugunu disiinmiiyorum ¢iinkii simdiki toplumumuzda ¢ogu sarki bir
birine benziyor. Eskilerden sarkilar da getirdiniz onlar Ogreticiydi
gercekten. Ilk derslerde ikinci sayfalarda etkinlik yapmustik Ingiliz
Amerikan aksanlariyla ilgili. O etkinlikler benim i¢in yararl oldu.

Icerik olarak cok alakal degil miydi?
Konu olarak bence bir sey1 yoktu.

Islenen derslerin dil becerileri agisindan katki sagladigmi diisiiniiyor
musunuz?

Konugsma ve dinlemede sagladi. Bir de okuma konusunda. Bir de bazi
bilmedigim kelimeler vardi.

Genel olarak smifta konuskan olmadigini sdyledin, derslerin bir fayda
sagladigin1 soyledin. Speaking ve listening anlaminda bir seyler kattigmi
diisiiniiyorsun. Derslerin donem boyunca devam etmesini ister miydin?
Neden?

Ben isterim. Kesinlikle isterim. Ciinkii birinci soruda dedigim gibi hem
boyle dinleniyorsun ders ¢alismaktan ¢iinkii farkli derslerden ¢ikiyorsun.
Kafan karigmis oluyor ve tam o arada siz geliyorsunuz ve dinlenme ve
eglenme etkinligi. Cok glizeldi.

Peki en begendigin 6zelligi neydi.

Sarkilarla ilgili olmasi ve ayni zamanda bizi gelistirmeye yonelik

olmasiydi.

Dersler esnasinda begenmedigin seni rahatsiz eden veya sdyle olsa daha iyi
olurdu dedigin bir durum oldu mu?

Bizim i¢in daha eglenceli sarkilar se¢ilebilirdi. Modumuzu yiikseltmeye
dair. Baz1 sarkilar ilgi ¢ekici degildi dinlerken ¢ok sikilmistim.

Onlar1 simdiki soruda dinlemek isterim. Ders donemi boyunca on ders
isledik on iki sarki vardi ama bu on derste. En sevdigin sark: hangisiydi?

En sevdigim sarki Rude. Ciinkii bana hitap ediyordu ve ¢ekici bir sarkiydu.
Eglenceliydi.

Daha 6nceden bildigin bir sarkiydi degil mi?
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Evet.

En sevmedigin sarki hangisiydi? Veya en depresif olan sence hangisiydi?
Ben Lady in Black’i sevmedim.

Biraz karamsar oldugunu diisiiniiyorsun 6yle mi?

Evet.

Bagka eklemek istedigin bir sey var mi?

Yok yani. Tek seyim su an eglence. Bazi sarkilar ¢ok ¢ekici degildi.

Iyi anlamda etkilendigini bazen kotii anlamda etkilendigini sdyliiyorsun.
Sarkilar1 dinledikten sonra bu sarkicilar veya sarkilar hakkinda arastirma
yaptin mi1?

Eger sevdigim bir sarkicinin orada bilmedigim bir sarkis1 yaziyorsa veya
isim olarak ilgimi ¢eken sarkilar1 aragtirdim.

Genel olarak eklemek istedigin bir sey var mi?
Hayir.
Tesekkiir ederim.
Rica ederim.
NERGIS
Hos geldin Nergis.
Hos bulduk.

Biliyorsun bir donem boyunca on ders isledik ve on iki sarki isledik. Bu
derslerin Ingilizce 6grenme motivasyonuna ve istegine katki sagladigini
diisiiniiyor musun?

Bir degisiklik olmadi ¢iinkii daha 6nce de ayni sekilde sarkilarla motive
ediyordum kendimi. Zaten Ingiliz ve Amerikan kiiltiiriine merakim oldugu
icin hem ayn1 kald1 bir etkisi olmadi zaten bu sekilde motive ediyordum
kendimi.

Onceden zaten Ingilizce sarkilar dinliyordun, anladim. islenen derslerin
kiiltiirel anlamda 1iyi bir kaynak oldugunu diisiiniiyor musun?

Diisiinmiiyorum ¢iinkii zaten Ingiltere’de ya da Amerika’da yayimlanan bir
sarki tiim diinyay1 etkilemeye basliyor boylelikle biitlin sarkilar hep
birbirine benzemeye bashiyor. Bir Tiirk halk miiziginin kiiltiirimiizi
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kadar
diistinmiiyorum.

anlattig1 Ingilizce sarkilarin  Ingiliz  kiiltiiriinii  anlattigm1

Getirdigim sarkilarda farkl tiirler vardi. Bu farkl tiirlerde farkl kiiltiirel
Ogelerin bulunabilecegini diistinmiiyor musun?

Dustinmiiyorum.
Dil becerileri agisindan sana bir seyler kattigini diigiiniiyor musun?

Kesinlikle katti. Ik olarak speaking’de ilerledigimin farkma vardim.
Listening de ayn1 sekilde ilerledigimin farkina vardim.

Devam etme sansi olsaydi derslerin devam etmesini ister miydin veya
istemez miydin? Neden?

Isterdim ciinkii hafta boyunca Ingilizce derslerinde yaptigimz tek sey
gramer ya da buna benzer seylerdi. Isledigimiz dersler hem stresimizi
azaltiyordu ¢linkii YKS var bir bakima mutlu ediyordu beni ¢iinkii miizikle
icli dish oldugum igin.

Derslerin en begendigin 6zelligi nedir?

En begendigim 6zelligi listening olmasiydi.
Dinleme becerilerine bir seyler kattig1 icin diyorsun.
Evet

Derslerde begenmedigin bir sey oldu mu? Keske sdyle olmasaydi daha iyi
olurdu dedigin?

Sarkilarin genel olarak sevmedigim tiirlerde olmasiydi.

12 sarki isledik biliyorsun. Bu sarkilardan en sevdigin hangisiydi ve neden?
En sevmediklerin hangileriydi ve neden?

Ed Sheeran Perfect en sevdigimdi ¢linkii zaten sevdigim bir sanat¢1 Ed
Sheeran. Perfect de onun en sevdigim sarkisi.

Baska sevdigin sarkilar hangileriydi?
Beyonce If I Were a boy.
Sevmediklerin hangileriydi?

Sevmedigim Lady in Black. Korkutmustu beni biraz. Pek sevmedim ve the
Doors’un People are Strange sarkisini da pek sevmedim.

Biraz daha karamsar sarkilar oldugu i¢cin modumu diistirdii diyorsun.
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Evet

Biliyorsun biitiin kagitlarin sonunda tavsiye edilen sanat¢ilar ve sarkilar
vardi. Bunlarla ilgili herhangi bir aragtirmada bulundun mu?

Evet, genel olarak hepsini dinledim ama dinlemeye devam etmedim
cogunu. Sadece sevdigim tiirdekileri dinledim.

Genel olarak derslerle ilgili bir yorumun var m1?

Bittigine iliziildim. Hafta boyunca ¢ok sikici gegiyordu her sey iist iiste
geliyordu O6rnegin ddevler proje seyleri falan. Az da olsa mutlu ediyordu
beni.

Tesekkiir ederim katildigin i¢in.

Rica ederim.
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