27372

ERROR ANALYSIS OF PREPARATORY CLASS STUDENTS IN THE USE OF
ENGLISH GRAMMATICAL PREPOSITIONS AND NON-LITERAL PHRASAL

VERBS AT THE UNIVERSITY OF GAZIANTEP

Master's Thesis
Presented by

Belgin OZAYDINLI
to

the Institute of Social Sciences
of Gaziantep University in Partial
Fulfillment for the Degree of

MASTER OF ARTS
in
ENGLISH LANGUAGE TEACHING

THE UNIVERSITY OF GAZIANTEP

GAZIANTEP
February, 1994



Approval of the Graduate School of Social Scienc;e

Assoc. P. Yener GULMEZ

Director

I certify that this thesis satisfies all the requirements as a thesis for the degree of Master
of Arts

Assoc.Prof. Dr. Yener GULMEZ
Chairman of the Department

We certify that we have read this thesis and that in our opinion it is fully adequate, in
scope and quality, as a thesis for the degree of Master of Arts in English Language
Teaching.

Assoc. Prof. Dr. Tokay GEDIKOGLU
Supervisor

Examining Commuittee in Charge




ABSTRACT

ERROR ANALYSIS OF PREPARATORY CLASS STUDENTS IN THE USE OF
ENGLISH GRAMMATICAL PREPOSITIONS AND NON-LITERAL PHRASAL

VERBS AT THE UNIVERSITY OF GAZIANTEP

OZAYDINLI, Belgin
M. A. in English Language Teaching
Supervisor: Assoc. Prof. Dr. Tokay Gedikoglu
February, 1994, 93 pages

This study was carried out to analyze the sources of major errors in the use of
English grammatical prepositions and non-literal phrasal verbs committed by the students
in Foreign Language Learning in preparatory section at the University of Gaziantep. This
study also aims at assessing whether or not preparatory class students avoid using English
grammatical prepositions and non-literal phrasal verbs. The subjects were a hundred
thirty four students who were randomly selected from fifteen classrooms. Data on the
perception of errors were gathered through three types of exercises which were multiple-
choice, fill-in-the-blank and translation exercises. A descriptive study was conducted to
investigate the major errors and the percentages of the results have been illustrated in the
tables. In this study findings have indicated that a) the major errors in the use of the
grammatical prepositions and phrasal verbs that the preparatory class students
committed; b) the sources of errors; c) the students at the University of Gaziantep avoid
using English grammatical prepositions and non-literal phrasal verbs; and d) avoidance
behaviour of the subjects is not only due to the native language interference but also due
to some other affective variables which could be determined with the information
obtained in this study.

Science Code: ELT 599
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GAZIANTEP UNIVERSITESI HAZIRLIK SINIFI OGRENCILERININ
INGILIZCEDEKI GRAMATIKEL ILGEGLERI VE IKI KELIME FIILLERININ

KULLANIMINDA YAPTIKLARI HATALARIN ANALIZI

OZAYDINLI, Belgin
Yiiksek Lisans Tezi, Ingiliz Dili Egitimi
Tez Yoneticist: Dog. Dr. Tokay Gedikoglu
Subat, 1994, 93 sayfa

Bu ¢alisma, Gaziantep Universitesi hazirhk smnifi dgrencilerinin Ingilizce'deki
yapisal 1lgeclerin ve ¢ift sozctklii edimlerin kullaniminda yaptiklan temel hatalari ve bu
hatalara neden olan faktérleri analiz etmek amaciyla yapiloustir. Bu galiyma aymt
zamanda Hazirlik siufi 6grencilerinin bu yapilan kullanmaktan kaginip kaginmadiklarin
belirlemak amacindadir. Denek olarak onbes siniftan geneli temsil eden ylzotuzdort
hazirlik sinifi 68rencisi segilmistir. Veri toplamak i¢in dgrencilere ¢oktan segmeli, bosiuk
doldurma ve gevirt olmak iizere Gi¢ tiir alistirma verilmistir. Bu ¢alisma sonucunda: a)
dgrencilerin bu yapilart kullamirken yaptikian temel hatalar, b) bunlan olugturan faktérler,
b) ogrencilern bu yapilann kullanmaktan kagindiklari ve c) 6grencilerin bu yapian
kullanmaktan kaginma davramsinda yalmizca ana dilin degil, ¢alismada s6z edilen baska
faktorlerinde etkili oldugu gézlenmistir.

Bilim Dali Sayisal Kodu: ELT 599
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CHAPTER ONE

I INTRODUCTION
1.0. Presentation

For several years now a debate has taken place as to whether contrastive
analysis (CA), or error analysis (EA) or perhaps both of them should play a role in the
construction of language teaching materials and the explanation of the foreign/second
language acquisition process.

Since 1940s contrastive analysis has been used to show the synchronic
differences between the mother-tongue and the language being learned as an
application of structural linguistics to language teaching. CA proponents, such as Fries
(1945), Lado (1957) have claimed that a systematic comparison of the source language
and the target language at all levels of structure will generate predictions about the
areas of learning difficulty in the target language for speakers of the source language.
Furthermore, they have maintamned that the best teaching materials will emphasize
those features of the target language that differ markedly from corresponding features
of the source language.

According to Richards (1974:63), contrastive analysis is based on the
following assumptions:

a) The main difficulties in learning a new language are caused by
interference from the first language.

b) These difficulties can be predicted by CA.

c) Teaching materials can make use of CA to reduce the effects of
interference. :

Sebuktekin (1971) points out that contrastive linguistics helps determine
the interference and reinforcement resulting from the source language. He states that a
contrastive study must presuppose complete descriptions of the languages to be
contrasted.

As Wardaugh (1970) remarks that, CA hypothesis exists in a strong and
weak version. These two versions are equally related to the notion of L1 interference.
After 1960, CA tended to concentrate on practical studies of teaching the foreign
language, 1t may be called strong version which claims that all the errors in L2 can be
predicted by identifying the differences between the learner's native language and the
language being learned; but weak one of the hypothesis claims to have the power to



diagnose errors in L2. Furthermore, James (1980: 63) claims that "the job of diagnosis
belongs to the field of error analysis”™.

EA advocates, on the other hand, have challenged the usefulness of CA
both on theoretical and practical grounds. Their counterclaim is that a careful study of
a large corpus of errors committed by speakers of the source language attempting to
express themselves in the target language provides factual empirical data -rather than
theoretical speculation- for developing a syllabus or a model of second language
acquisition. Furthermore, they point out that the analysis of production errors shows
quite clearly that not all systematic errors produced by learner can be attributed to
interference from the source language. In fact, as Schachter and Celce-Murcia (1977)
state, error linguists claim that such errors provide evidence for a much more complex
view of the learning process, one in which the learner is seen as an active participant in
the formation and revision of hypotheses regarding the rules of the target language.

Richards (In Oller and Richards, 1974: 114) characterizes the field as
follows: "The field of error analysis may be defined as dealing with the differences
between the way people leamning a language speak, and the way adult native speakers
of the language use the language". In several important articles Corder has developed
highly sophisticated view of error analysis that many researchers adhere to today. In
"The Significance of Learner's Errors" (1967), he argues that first and second language
learning share basically the same process and that whatever differences exist are
explainable in terms of motivation. Macnamara (1975) states that the essential
difference between the classroom and the street as a place in which to learn a language
is motivation and the main thrust in language learning comes from the child's need to
understand and express himself.

According to Corder (1981), EA aims at telling the teachers and linguists
something about the psycholinguistic process of language learning; it provides insights
into the process of language acquisition in general and correct and predicate errors. It
also systematically describes and explains errors made by speakers of a foreign
language.

Sajavaara (1981) claims that applied contrastive analysis and EA are both
methods whose target is one and the same; the problems connected with the learner's
language. Thus, they are related and they complement each other. Because the main
point on which error analysis is based on the idea of interference and in the pioneering
studies of error analysis the stress was mostly on the interference between languages.

For the sake of language teaching, EA with the help of CA and
interlanguage has been helping the teacher see the differences and similarities between
languages and see the errors resulting from these differences. It can also guide the
teacher to prepare his matenials on this information.



1.1. Background

In the following parts of this study, the sysiems of English prepesitions and
Turkish case suffixes and postpositions are defined and compared with each other in
order to develop a better concept and to provide a better basis for the readers. Some
detailed information of English phrasal verbs is given and the problems that the
students face in the use of phrasal verbs are explained.

1.1.1. English Prepositions

Preposition is the connecting link between the words and phrases of a
sentence which they join together in various special relationships. (George E. Wishon
and Julia M. Burks, 1980). In other words prepositions are connective words,
sometimes a group of two or three words, that relate to a noun or pronoun to one or
another of the basic elements of the sentences (the subject, verb, object, or
complement). Lin Lougheed (1983) states that prepositions are used to connect nouns
and noun structures to other structures in the sentence. Since the prepositions govern
objects they are always related to nouns, noun phrases, pronouns or gerunds.

As Freeborn (1987) states there is a relational function between the
preposition and its noun phrase complement. Therefore, prepositions are called
function words. A preposition (P) is followed by a noun phrase (NP) to form a
prepositional phrase (PrepP); P + NP=Prep. The NP is the complement of the
preposition in the PrepP. It completes the phrase. L.G. Alexander (1988) and Freeborn
(1987) emphasize that prepositions can be simple (single words) such as at, from, in,
to, by, with or complex (two or more words) such as out of, apart from, according to,
in common with, in spite of.

In today's English, prepositions have certainly gained significance in
helping us determine meaning of the word they precede or follow. However, when the
functioning word actually changes meaning as a consequence of different prepositional
usages, the matter becomes more important. For instance, the word look by itself may
have a lot of meanings. When it is used with a certain preposition such as at or for, the
meaning becomes more certain.

Heaton (1965) declares that prepositions and particles cause more difficulty
to many overseas students than any other aspect of the English language. The choice of
preposition or particle following a certain verb, noun, adjective, or adverb can be
determined only after constant practice. Prepositional phrases are often fixed: to alter
or to add one word would be sufficient to render most phrases meaningless. Subtle
variations in meaning are frequently expressed by the use of different prepositions with
the same word. Wood (1967) defines three main difficulties which the foreign language
learner faces in producing prepositional utterances.

-d



1. Many prepositions are used in so many different ways that they often
have no very clearly defined meaning apart from the phrase or construction in which
they occur. e.g. on hire, on duty or on pension.

2. Prepositional idiom is not always logical; for instance under the
circumstances is employed instead of in the circumstances that is more logical. Averse
means turned away from; averse from is not generally employed as the more standard
and more accepted averse fo.

3. Where two or more prepositions are idiomatic, it may sometimes make
very little difference from which we use; but in other cases the choice of one or another
may express a rather nice distinction of meaning (to atm at and to aim for; immune to,
immune from, and immune against).

English prepositions are used as part of compound verbs in English. Quirk
and Greenbaum(1978:347-351) divide compound verbs into three groups:

(i). Phrasal Verbs:

The combinations of verbs with adverbial or prepositional particles are generally
called Phrasal Verbs. (Wishon & Burks: 1980; 318-320). They can either precede or
follow the direct object.

e.g. She put on her clothes. (Verb+Preposition+Direct Object)
She put her clothes on. (Verb+Direct Object+Preposition)

If a personal pronoun 1s the direct object of a phrasal verb, it can only be used
between the verb and prepositional particle.

e.g. The man woke her up.
but not
The man woke up her.

Sometimes it can be used without taking an object as in the following example.
e.g. The plane took off.
The same phrasal verb occasionally has two or more different meanings.

e.g.  She turned on the radio. (She started the radio operating.)
Does country music turn you on? (Does it exit you?)

An important aspect of the subject is illustrated by the phrasal verb, in
which an adverbial particle combines with a verb to form a collocation possessing a
new meaning. There are literally hundreds of phrasal verbs in English. Many very
common verbs, such as "come”, "get" and "bring" combine with a great vanety of
particles to form phrasal verbs having distinct and separate meanings of their own.

Conversely, some particles, such as "up” and "out”, combine with a variety of verbs.



Heaton (1965) states that many phrasal verbs belong mainly to spoken English, while
others are very common in writing as well as speech.

e.g. The beast showed up often in the area of the reservation. (Formal
writing might use appeared or wasseen)

Bolinger (1971) points out that not all phrases containing verbs are phrasal
verbs, but combinations about which generalisations can be made. It will be appropriate
to list the general characteristics of phrasal verbs:

1. The most general of all is replaceability by a simple verb.
The plane took off. ("departed” is not specific.)

S

If it 1s transitive it should be passivize.
They talked about you.
You were talked about.

LI

. If transitive, the combination should yield an action nominal.
He looked up the information.
His looking up the information.

4. If the combination is transitive, the particle can either precede or follow
the noun or object.

He looked up his friends.

He looked his friends up.

5. If the combination is transitive, pronouns usually precede the particle.
How did you find that out?
How did you find out that?

6. Whether the combination is transitive or intransitive, adverbs cannot
intervene between the verb and the particle unless the latter appears in
its most literal sense.

He walked with gaily up the first hill he came to.
He walked up gaily the first hill he came to.

John & Liz Soars (1987) identified the phrasal verbs in the following four
types that each of them also cuts into two as literal and non-literal. These can be
summarized as follows.

Type 1. Verb + adverb (Phrasal verb without an object)
a. He came into the room and then went out. (Literal)

b. I didn't put enough wood on the fire and it went out.
(Non-literal, "to go out" means here "to stop burning")



Type 2. Verb + adverb + object (Phrasal verb + adverb + object)

a. I put up the picture. It looked lovely next to the clock. (Literal)
b. I put up my sister for the mght.
(Non-literal, "to put up" here means "to provide food and a bed".)

Type 3. Verb + preposition + object (Prepositional verb)

a. She came across the room. (Literal)
b. She came across an old friend while she was out shopping.
(Non-literal, "to come across" here means "to find by accident")

Type 4. Verb + adverb + preposition + object (Phrasal-prepositional verb)

e.g: Do you get on with your boss?
(Verbs of this kind are not used literally.)

Phrasal verbs create special problems for learners, partly because there are
so many of them, but also because the combination of verb and particle seems so often
completely random. These difficulties are sometimes increased by the way in which
phrasal verbs are presented in course books or by teachers telling students that they will
just have to learn them by heart, thereby implying that there is no system. Students do
not like phrasal verbs, the reasons for this attitude are summarized by Side (1990: 144)
as follows:

1. There are a confusing number of combinations of verb and particle-
make up, take up, take out, make out, make away etc.

2. Many phrasal verbs (e.g. make up) have more than one meaning

3. The meaning of idiomatic phrasal verbs does not appear to be the sum of
the two (or three parts).
a. They run over the bridge.
(= crossed the bridge by running) (Verb+ Preposmon)
b. They ran over the cat.
(= knocked down and passed over) (Phrasal Verb)

4. Since teachers and course books usually give definitions of phrasal verbs,
students will stick to and use the Latinate definition rather than the
Anglo-Saxon phrasal verb, especially if it is a one- word definition (e.g.
"pick up" means "receive").

5. The particle seems random. When a teacher ask a phrasal verb meaning
arrive starting with turn students may shout out the first particle which
comes into their heads and this will continue until one of them hits the
jackpot with up.



6. There is often some confusion as to whether the verb is transitive or
intransitive. With transitive verbs it is necessary to ascertain whether the
particle can be separated from the verb (call your dog off) or not (take in
lodgers). .

7. Register/appropriacy. Students should be aware of the fact that direct
equivalents of phrasal verbs do not always exist. “I'm done " would be
used in a different social context from "I'm exhausted”.

8. The students’ ability to understand and use phrasal verbs is heavily
influenced by their knowledge of their own language. The implications
of L1 interference with regard to prepositions and particles are far
reaching.

Cornell (1985: 259) states that phrasal verbs have received a considerable
amount of attention in recent year with these words: "One might also say that they have
been discovered as an important component in curricula for English as a foreign
language". According to him this is due to various factors, not least the general
increase in interest in the spoken language. Phrasal verbs occur on the whole more
frequently in the spoken than in the written language. He also considers the quantitative
problem declaring that there are almost seven hundred of at least 3000 established
phrasal verbs in ordinary, everyday use in English. There is something demoralizing, in
fact the problem is in one respect less acute than such statistics often suggest: large
numbers of phrasal verbs are non-idiomatic in nature, in the sense that their meaning is
easy to deduce if the verb element is known. Thus, if the learner knows "to rush”, for
example, he will have no real problem in understanding "to rush away”. It does not
mean that the learner can himself use non-idiomatic phrasal verbs productively because
some phrasal verbs lie somewhere between idiomaticity and non-idiomaticity: not every
learner could deduce the meaning of "to eat out”" especially if he is deprived of a
context.

Sinclair and Moon in Collins Cobuild Dictionary of Phrasal Verbs (1989: 5)
summarizes these problems with phrasal verbs as follows:

1. One reason is that in many cases, even though students may be familiar
with both the verb in the phrasal verb and with the particle, they may not understand
the meaning of the combination, since it can differ greatly from the meanings of the
two words used independently. For Example; make, put, out, and off are all very
common words which students will encounter in their first weeks of learning English,
and yet the combinations "make out” and "put off”" are not transparent. "Make out” can
mean "perceive” or "imply" and "put off” can mean "postpone” or "deter", amongst
other meanings: these meanings are unrelated to the meanings of the individual words
in the combinations. The fact that phrasal verbs often have a number of different
meanings adds to their complexity.

2. There are some particular grammatical problems associated with phrasal
verbs. For example, there are restrictions on the positions in which an adverb can be



placed in relation to the object of a verb. Some particles, such as about, over, round
and through can be used as both adverbs and prepositions in particular phrasal verbs
combinations, although in other combinations they are used either adverbially or
prepositionally. Some phrasal verbs are not normally used with pronouns as objects,
others are normally only used with pronouns as objects.

3. There are frequently strong collocational associations between phrasal
verbs and other words. Thus, in some cases a particular word or small set of words is
the only one normally found as the subject or object of a particular verb.

4. It is often said that phrasal verbs tend to be rather colloquial or informal
and more appropriate to spoken English than written, and even that it is better to avoid
them and choose single-word equivalents or synonyms instead. Yet in many cases
phrasal verbs and their synonyms have different ranges of use, meaning, or collocation,
so that a single-word synonym cannot be substituted appropriately for a phrasal verb.
Single-word synonyms are often much more formal in style than phrasal verbs so that
they seem out of place in many contexts.

5. The set of English phrasal verbs is constantly growing and changing.
New combinations appear and spread. Yet these new combinations are rarely made on
a random basis, but form patterns which can to some extant be anticipated. Particles
often have particular meanings which they contribute to a variety of combinations and
which are productive: that is, these fixed meanings are used in order to create new
combinations.

It is possible to point four main types of combination of verbs with
particles. (Sinclair & Moon; 1989)

1. Combinations where the meaning of the whole cannot be understood by
knowing the meanings of the individual verbs and particles. "go off" (explode), "put
off" (postpone) , and "turn down" (reject).

2. Combinations where the verb is always used with a particular prepositicn
or adverb, and is not normally found without it; examples are "refer to" and "rely on".

3. Combinations where the particle does not change the meaning of the
verb, but s used to t that the action described by the verb is performed thoroughly,
completely, or continuously. For example, in "spread out”, the verb spread has its basic
meaning, and the adverb out adds ideas of direction and thoroughness. In "link up”, the
particle up adds an idea of completeness to the idea of connection.

4. Combinations where the verb and the particle both have meanings which
may be found in other combinations and uses, but where there is overwhelming
evidence in our data that they occur together. For example, in the combination the verb
fight has the same meaning that it normally does in isolation, and back 1s used in a



similar way in other combinations such as "phone back" and "strike back". Such
combinations are sometimes called "literal phrasal verb".

The following table summarises the combinations: (Sinclair & Moon: 6)

TABLE 1. The Combinations of English Phrasal Verbs.

Example Phrasal Verb Type Reason

We went to town idiom town is part of the idiom
The town went up. non-literal new meaning=explode
The number refers to fixed particle "refer" always occurs

the day. with "to"
It's going along fine. completive particle remforces verb.
Thomas hit back. semi-literal frequent occurance
We went up the hull. literal common verb and particle
Don't walk on the grass literal meaning is clear

(ii) Prepositional Verbs:

The preposition in a prepositional verb must be used before its
complement. It cannot follow the complement.

eg. He does not believe in ghosts. (correct)
He does not believe ghosts in. (incorrect)
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Some examples of prepositional verbs are "ask for”, "wait for", "instst on”,
"refer to", "complain about”, "object to", "deal with". Like phrasal verbs, prepositional
verbs vary in their idiomatic such as "go into” (investigate), come by (obtain).
(iti) Phrasal-Prepositional Verbs:

Phrasal--prepositional verbs consist of a verb and two prepositions.

e.g. [ am sure that the truth will catch up with him. (V+prep+prep)



Like single-word transitives, but unlike prepositional verbs, it is impossible to
insert an adverb immediately before the object.

e.g. He puts up willingly with his parents. (correct)
He puts up with willingly his parents. (incorrect)

Phrasal-prepositional verbs also vary in their idiomacity. Some of them can
be easily understood from its individual elements like "stay away from" (avoid); some
of them, on the other hand, cannot be understood from its individual elements.

Phrasal-prepositional verb meanin
cut back on (expenditure) reduce
fall in with ( an idea) accept
get down to (work) start
give up on (cinema) abandon
go along with (somebody) support
put up with (somebody) endure
stand up for (principle) defend

1.1.2. English Local and Grammatical Prepositions

Bennett (1975) states that English prepositions serve a wide variety of
functions. In classifying their functions it is customary to distinguish between
grammatical (abstract) uses and local (concrete) uses. Gedikoglu (1987, 74) illustrates
the local and grammatical functions of English prepositions in the following two tables:

TABLE 2. The Local Functions of English Prepositions

LOCAL
Direction| Place Time Manner
to by by by
nto on on on
up n in in
at at at with
down above since like
under under during
below below until
over over for
against against
from among
between
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TABLE 3. The Grammatical Functions of English Prepositions

GRAMMATICAL

. . Indirect
Agent | Instrument | Comitative | Possessive | Measure Object
by with . with of of to
by with by

The functions of English Grammatical Prepositions are performed in Turkish by

the case markers and the others by postpositions.

1.1.3. Turkish Case Marker

Latin. (Lewis, 1967).
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Turkish Case Marker is a form of "affix" attached to a word to show its
relationship with other words or another word in a sentence. In a thesis study made by
Uslinciioglu (1971), prepositions corresponding to Turkish case markers were dealt
with thoroughly, aiming at easing the task of the Turkish student learning English in
his/her acquisition of prepositional competence. Turkish case markers are attached only
to the final element in a nominal group; in this respect the Turkish case endings behave
like English prepositions and not like the case endings of inflected languages such as

. Nominative case. It is used as subject or indefinite object. (ev, goz)
. Accusative case. Definite object. (evi, gozii)

. Dative case. Indirect object. (eve, goze) (to, for)
. Locative case. (evde, gozde) (in, on, at)
. Ablative case. (evden) (from)

. Genitive case. (evin) ( of, .....'s) (Kaya Can;1983)




TABLE 4. Turkish Case Marker and Its Counterparts in English

TURKISH ENGLISH

Cases Suffixes Prepositions
Nominative - -
Accusative i, 1, 4, u -
Dative ¥, (y)a to, into, at, on, onto
Locative de (te), da (ta) at, on, 1
Genttive (n)in, (n)in, (n)in, (n)un| of, to
Ablative den (ten), dan (tan) from, of, off, out of,
Instrumental le, la with, by

(Ustinciioglu, 1971)

Dative case and Genitive case are the counterparts of English Grammatical prepositions
to and of.

Dative case.

It expresses the indirect of a verb, place whither, purpose and price.
Mektubu Ali'ye gosterdim. ( I showed the letter to Ali.)

the indirect object.
Hizmetgi-ye bir palto verecegiz. (We are going to give a coat to the servant)

Genitive case.

It indicates that the substantive to which it is attached stands in a possessive or
qualifying relationship to another substantive:

Biitiin sug siz-in. (All the guilt 1s yours.)

Egemenlik Ulusundur. (Sovereignty is of nation.)

Engin'in evi soyuldu. (Engin's house has been robbed.)

Masa(n)-in ayag1 kirildi. (The leg of the table got broken.)

Bu kitabin son baskist 1y1 satt1. (The last edition of this book sold pretty well.)
Kavun-un g1 ¢iiriik. (The inside of the melon is decayed.)



1.1.4. Turkish Postpositions

The rest of the English grammatical prepositions are performed by the post
positions, which followed the word they govern. A few of them can appear as suffixes,
but the majority are independent words. Post positions are the words that accept the
personal suffixes of the nominal, but not either relational or possessive suffixes, and
occur only after substantives which may or may not have relational or possessive
suffixes: saat gibi (like a watch), Din-den beri (since yesterday), Ali ile (with Ali), sizin
igin (for you). Post positions do not occur in isolation. ( Sebiiktekin; 1971).

According to Lewis (1967) postpositions cut into two types, primary
postpositions and secondary postposttions. The only more-or-less current postpositions
governing the accusative is the obsolescent miitaakip 'following/after’: ‘ziyafet-i
mitaakip’ (after the banquet). An English analogy would be to call "in" and "before"
are primary and "on the inside of'and "in front of' secondary prepositions. In the
following there is a summary of Turkish postpositions with their counterparts in
Turkish (Lewis; 1967, Nemeth;1962):

Primary postpositions with absolute case:

lizre, lizere  on igre n
asir over giin asin every other day

Primary postpositions with dative case:

gore, according to dair concerning
ragmen . in spite of dogru towards
inat in despite of karst against
nispeten 1n proportion to kadar, -dek, as far as
yakin near

Prnimary postpositions with ablative case:

evvel, once  before iceri inside

sonra after dolay, otiirii  because of ,
beri since, this side of baska besides, apart from
bu yana since itibaren with effect from
yana on the side of agagl down from

digarn out through oOte beyond

uzak far

Primary post positions with absolute or genitive case:

gibt like kadar as much as
ile with i¢in for



ile’ has not only the comitative sense of English 'with' but also denotes the instrument
and measure. -

Kim-in ile gittiniz? (With whom did you go?)

Vapur ile gittiniz. (You went by boat.)

Bunu zamk ile yapistirdim. (I stuck this with glue.)
Kilo ile satmak (to sell by kilogramme)

Kardesleriyle yasar.(He lives with his sisters/brothers.)

Secondary Postpositions I:
alt underside karst opposite side
ara interval orta middle
arka, art back on front
bas immediate vicincy  pes space behind
dis, harig exterior ust, Gzer top
etraf, cevre surroundings yan side
i¢, dahil interior
Secondary Postpositions II:
hakkinda concerning bakimindan  from the point of view of
yuziinden because of tarafindan by, through the agency of
namina in the way of
Secondary Postpositions I1I:
boyunca along esnasinda in the course of
zarfinda during sayesinde thanks to
ugruna, ugrunda for the sake of yerine instead of

It can be summarized as follows:

Agent (by)

. tarafindan (secondary postposition)

Instrument (with, by) : ile (primary postposition with absolute or genitive case)

Comuitative (by) : ile (primary postposition with absolute or genitive case)
Possessive (of) - -i(n), 1 (genitive case) .
Measure (by) : ile (primary postposition with absolute or genitive case)

Indirect object (to)  : -e (dative case-indirect object)



In the following table; there are English Grammatical prepositions and their Turkish
counterparts:

TABLE 5. English Grammatical Prepositions in Turkish

GRAMMATICAL PREPOSITIONS

I . Indirect
Agent | Instrument | Comitative | Possessive | Measure Object
tarafindan| ile ile -i(n) —~ E

ile -t ile

1.2. Purpose

Study of learners' errors is essential since committing errors is an integral
part of the language learning process from which we, as foreign language teachers,
gain pint, accurate and deep understanding of the problems related to the mastery over
foreign language by the subjects. Studying learners' errors serves two major purposes:
It provides data about the language process, secondly it indicates to the teachers and
curriculum developers which part of the target language students have most difficulty
with and which error types detract most from learners’ ability to communicate
effectively.

The aim of this study is to investigate the origins of errors produced by
Turkish learners of English and what sort of difficulties students are confronted with
during their mastery of English. In this study, the errors made in the use of English
grammatical prepositions and non-literal phrasal verbs are explored and explained.

Most of the studies that have been done so far in the area of language
errors is either on Error Analysis or Contrastive Analysis. Since the former is too broad
and unreliable in itself and the latter is too limited, theoretical and behavioralistic, the
advantages of these two approaches will be mentioned.

The study does not try to argue; it simply sets out observed facts drawn
from "Error Analysis'.



1.3. Problem

Difficulties with prepositions and phrasal verbs encountered by Turkish
students learning English have been observed for some time now, by both language
teachers and researchers. -

The purpose of this study is to find out errors that are commuitted by the
preparatory class students at the University of Gaziantep in the use of English
grammatical prepositions and phrasal verbs. More specifically, the system of
grammatical prepositions in English was compared with its counterpart in Turkish: the
system of case suffixes and postpositions. The researcher and her colleagues may have
a better notion about the sources of the errors during the learning process. They also
may make use of the results of this study and find better ways of emphasizing the
importance of English prepositions and teaching them properly if the findings of the
study indicate that there are problems related to the mastery over English grammatical
prepositions by the subjects.

1.4. Hypotheses

__ It was predicted by the researcher that the Turkish students would easily make a
distinction between the grammatical prepositions "by" and "with" though they have the
same semantic functions in their native language.

It was predicted that in the use of phrasal verbs students ignore the adverb or
preposmon in a phrasal verb and concentrate on the meamng of the verb rather than
the meaning of the phrasal verb itself.

_Itwas predxcted that students would avoid using prepositions if they could express
the same meaning by using other structural elements.

__ It was predicted that Turkish students have problems in the use of the non-literal
phrasal verbs in English.

1.5. Definition of Terms

For the purpose of this study, it has been found necessary to define the
following terms that might possibly lead to problems in the comprehension of ideas
developed in relations with such expressions.

Preposition is a word or group of words that determines the relationship
between a noun or a pronoun and another word in a sentence. Prepositions are usually
(but not always) placed before the noun or pronoun which they govern. (Wishon and
Burks, 1980).

ta



Prepositions take the most important place for writing and speaking good
English. Though prepositions seem quite short and in significant they have very
important functions.

" A letter was sent to Mary. A lefter was sent for Mary.
A letter was sent from Mary. A letter was sent by Mary.
Only the prepositions change, but that is enough to change the meaning
entirely. Prepositions express a relationship among one person, thing and event. Some
relationships expressed by prepositions are:

Space : We ran across the field.

Time : The plane landed at 4:25 precisely.

Cause : Travel is cheap for us because of the strength of the dollar.
Means :You unlock the door by turning the key to the right.

Prepositions are learned at the first steps of English studies "since the
prepositions have been called the biggest little words in English” (Wishon,1980: 216).
Prepositions take the most important place for writing and speaking good English.
Though prepositions seem quite short and in significant they have very important
functions.

Phrasal verbs are combinations that usually have a meaning of their own
different from that of either of the component parts. (Wishon & Burks; 1980). They
are essentially new verbs.

Look up the street. ( Up is a preposition.)
Look up the number in the phone book. ( Look up is a phrasal verb.)

Phrasal verbs are different from verb+preposition combinations. Phrasal
verbs are new verbs. The phrasal verb must be considered as a unit, for its meaning can
rarely be inferred from a knowledge of the verb and the particle separately.

Case Marker, in Turkish, is a form of "affix" attached to a word to show
its relationship with other words or another word in a sentence. (Lewis, 1967)

The chart below illustrates English prepositions acting as counterparts for Turkish case
suffixes.

Absolute ( no suffixes) Ev satild1. The house has been sold.
Accusative Ewvi aldik. We have bought the house.
Genitive Evin bahgesi The garden of the house
Dative Eve geldim. [ came to the house.
Locative Evde kaldi. He has stayed in the house.

Ablative Evden uzak Far from the house



Error is defined by Chun et.al. (1982) as a term indicates the use of a
linguistic item in a way, which, according to fluent users of he language, indicates
faulty or incomplete learning. Ngara (1983) also made a distinction between two types
of errors: Performance crrors are mistakes which mother tongue speakers and other
component speakers can make and do not necessarily reflect the degree to which the
learner has not mastered yet, but because of being in a hurry, writing or speaking under
stress, being forgetful or carelessness, such as slips of the tongue, omissions, some
spelling mistakes, unnecessary repetition and so on. Competence errors, on the other
hand, are serious errors that show the areas which the learner has not yet mastered in
his second language. The types that even native speakers may make(i.e. mistakes)
must be carefully distinguished from errors which are systematic in nature and reflect a
learner’s transitional competence (i.e. errors)

First Language is the language through which the leamners of a foreign
language may communicate orally or in writing, formally or informally. (Dulay, Burt &
Krashen, 1982). It is not only one's native language but also a language which a child
acquire first, for example A Turkish child born in England may certainly acquire a
more solid competence in English than he may in Turkish. In this case, the child’s first
language is English although his native language is Turkish. In this study, First
language 1s referred to as the native language.

Second Language is the language that is being learned by the foreign
language learners. It can be more that one but in this study third or more language
learners are ignored. Second language is also referred to as Target Language or
Foreign Language. (Dulay, Burt & Krashen; 1982)

Interlanguage, a term which Selinker calls the speech output in a second
language, since it invariably differs from the target language. Selinker (1972) informs
us that a language learner has his attention focused upon one norm of the language
whose sentences he is attempting to produce.

Idiosyncratic Sentences (Dialects) are sentences which have rules that are
deviant from the standard rules of the second language. (Corder; 1971). The learner's
idiosyncratic dialect not only involves ill-formed sentences but also well-formed
sentences until it has been considered appropriate in its contextual usage. For Example:
The answer "My dad is sick, so he can't” is both well-formed and appropriate in context
to the question "Is your brother coming us?" whereas the answer "My uncle is poor” is
well-formed although it 1s inappropriate or covertly idiosyncratic in its context.

Interference is used to refer to the influence of old habits when new ones
are being learned. Negative transfer would result in errors, while positive transfer
would result in correct constructions according to the CA hypothesis. (Richards, 1975).

Fossilization, a term coined by Selinker (1972), refers to linguistic rules
that lead to the formation of Interlanguage. Some linguistic items causing major
difficulties for the language learner, may actuaily be learned erroneously due to any of
the "five central hypotheses” proposed by Selinker, and erroneously learned rules tend
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to "fossilize" as a consequence of these processes. He uses the term fossilization to refer
to permanent characteristics of the speech of bilinguals irrespective of the age at which
the second language is acquired or the amount of instruction or practice in it.

Language Transfer is a process which contains two aspects of transfer;
psycholinguistic and sociolinguistic. It is a two-sided process having linguistic rules and
cultural norms running between languages in contact. Selinker (1969) suggests that it
can be experimentally demonstrated that fossilizable items, rules and subsystems which
occur in Interlanguage performance are a result of Native language, then we are
dealing with the process of language transfer.

Goof signifies deviation from syntactic structures which native adult
speakers consider grammatically correct. (Dulay, Burt and Krashen; 1974)

Contrastive Analysis (Linguistics) can be defined as a subdicipline of
linguistics concerned with the comparison of two or more languages or subsystems of
languages in order to determine both the differences and similarities between them.
(Jackson; 1976).

According to Dulay, Burt and Krashen (1974), CA hypothesis states that
while the child is learning a second language, he will tend to use his native language
structures in his second language speech, and where structures in his first language
(L1) and his second language (L2) suffer, he will goof. (p. 96)

Error Analysis (Linguistics) aims at systematically describing and
explaining errors made by speakers of a foreign language. It provides data. from which
interferences about the nature of the language learning process can be made. It also
indicates to teachers and curriculum developers which part of the target language
students have most difficulty producing correctly and which error types detract most
from a learner’s ability to communicate effectively. (Johansson; 1975)

The study and analysis of the errors made by second and foreign language
learners. Error analysis may be carried out in order to find out how.well someone
knows a language and how a person learn a language. It also obtain information on
common difficulties in language learning, as an aid in teaching or in the preparation of
teaching materials. (Richards, Platt & Weber; 1985)

1.6. Limitations

—

 The study has the following limitations:

1. The subjects of this study were all from the University of Gaziantep
Preparatory School. The errors they committed may not represent the errors of other
Turkish students learning English in other universities.

2. Data collection is based on the wntten work of these students, not on
their oral work.
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3. The errors made in the use of local English prepositions are not
investigated in this study.

4. Not all phrasal verbs but only the phrasal verbs which are composed of
five commonest irregular verbs (take, go, come, get and put) and ten partlcles (up, off,
into, through, out, over, back, away, down and on).

5. Non-literal phrasal verbs are examined in this study. Literal phrasal verbs
are excluded.

6. Phrasal-prepositional verbs and prepositional verbs are not examined in

this study. 7~

1.7. Assumptions

In this study, it is assumed that all the subjects are at the same proficiency
level owing to their exposure to the TL; that is, they all had attended one-year
preparatory English class.

In this study, it is assumed that the tools used in determining errors and

perceptions of students are valid and reliable, and the subjects did their best to do the
exercises and provided responses sincerely.
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CHAPTER 1l
REVIEW of THE RELATED LITERATURE

2.0. Presentation

During the process of learning a foreign language, learners meet some
difficulties, and consequently, they often commit errors. Untl recently, theorists and
methodologists discussed who should accept responsibility, some regarding the student as
mainly responsible, and others the teacher, depending on their standpoint. On one hand,
teachers are blamed for causing errors by careless teaching or planning: on the other hand,
students are accused of their lack of motivation, self-discipline or general intelligence. We
should accept that there is truth on either side. However, it is obvious that even the most
intelligent and motivated students do make errors.

Two significant approaches have been applied in the analysis of the difficulties
encountered by second language learners. In this chapter, general schemes of contrastive
analysis and error analysis are given.

2.1. Learner Language

There are significant and obwvious differences between a child's language
acquisition (L1) and an adult's second language learning (L2). Adults have already
developed their cognitive faculties, whereas children's cognitive development is
simultaneous with language acquisition. Adults already speak at least one language, and
there are differences in motivation.

Despite these differences, there is evidence that similar processes are involved
in L1 acquisition and L2 learning. Corder (1967) argues that first and second language
learning share basically the same processes and that whatever differences exist are
explainable in terms of motivation. Macnamara (1973) declares that children's first
language acquisttion is different from the children's or adult's second language learning
because parents seldom correct a small child's pronunciation or grammar; they correct his
bad manners and his mustakes on points of fact. When a child is concerned with
communication he gradually gets over his difficulties and eradicated errors in order to be
accepted by the society. While parents' attention is on his meaning teachers may
concentrate more on what the child are saying and less on how he says it and encourage
him.

On the basis of recent L1 studies, it is concluded that child language
acquisition is not merely imitative but it is creative and active process. It is active in the
sense that the child processes language data; and it is creative in the sense that on the basis
of his grammar and his knowledge of the world. the child is able to formulate meaningtul



statements which he has never heard before. Richards (1975: 115) points out that
aithough all three or four-year-olds learning English ask questions like: "What he can ride
m?" or "Why he is doing it?". It is obvious that they are not simply imitating the speech of
their parents, for sentences like these do not appear in adult speech.

As Corder (1973) suggests that children cannot imitate structures they cannot
produce; when imitations occur in language acquisition, the child himself selects the items
to be imitated. Gorbet (1979.: 23) reveals that almost every child uses the pronoun
‘hisself. This form conforms to an oversimplified grammar rule, which is not conscious or
explicit, but which may be stated in the following form: the possessive pronoun is formed
by adding the suffix -self-’ to the possessive adjective 'myself, yourself, herself and
'hisself. This rule is part of the child's primitive grammar; only by testing he realises that
‘hisself' is an exception and the acceptable form is himself. According to Gorbet most of
the errors adult L2 learners make, regardless of their mother tongue, are similar to the
errors children make. L2 learner, like the child, formulates rules as part of the language-
learning process. This implies that adult L2 learning, like L1 acquisition, is both systematic
and creative, and that the language learner is faced with the preliminary task of deriving a
grammar from the mass of language data to which he is exposed.

Corder (1975) accepts that description of a language, be it that of a native
speaker or of a raw learner, i1s a first-order application of linguistics. Description is
necessary before we can move on to the second-order application of linguistics:
comparison. There are three codes to describe in learner language applied linguistics: the
learner's native language (NL), the target language (TL, a term neutral between 'second’
and 'foreign’) and the learner's version of the TL, her interlanguage (IL, from Selinker,
1972). Comparing NL and TL is known as Contrastive Analysis (CA); comparing IL with
TL is Error Analysis (EA); and comparing NL with IL is called Transfer Analysis. (Carl
James; 1990)

2.2. Contrastive Analysis

Since the 1940s Contrastive Analysis has been used to show the synchronic
differences and similarities between the mother tongue and the language being learned.
Though the need for contrastive studies has long been felt in foreign language teaching,
stylistics, linguistic typology and mechanical translation contrastive studies are very recent.
Contrastive analysis was developed and practised in the 1950s and 1960s, as an
application of structural linguistics to language teaching; it has proved to be one of the
most important studies ever made in describing systems of languages.

In recent years, as James (1980) points out, CA has been under attack. James's
main points seem to be CA teaching is presenting all of the linguistic systems of L2 which
contrasts with the corresponding L1 system. He also indicates that not all the systems or
not all the components of the systems should be contrasting. Phonology, grammar or
syntax, according to James may differ in L1 and L2. Finocchiaro, in James (1980: 1553),
mentions "to make the students aware of the contrasts so that they will understand the
reasons for their errors and avoid commuitting them”. Nickel and Wagner, in James (1980),
agree that contrastive comparison can be useful to explain certain aspects of the language
to be taught.
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Lado (1957), who is one of the prime movers of contrastive linguistics
studies, emphasizes the point of contrast between two language systems. He mentions the
grammatical structure of the native language tends to be transferred to the foreign
language, and here lies the major source of difficulty or ease in learning the foreign
language. In the comparison between native and foreign language lies the key to ease or
difficulty in foreign language learning. He assumes that the elements that are similar to his
native language are easy, those which are different are difficult. Thus, the teachers making
a comparison of a foreign language with the native one of the student will know problems
better and he can provide better teaching syllabus for them. Being based on this idea,
contrastive analysis arose as a field of research. According to him patterns that cause
difficulty in learning and those do not cause difficulty can be predicted by comparing
systematically the language and culture to be learned with the language and culture of the
student. This definition and the notion, Lado has stated, was later called the strong
hypothesis for contrastive analysis.

Lado (1957;1) describes his fundamental assumption as follows:

Individuals tend to transfer the forms and meanings, and
the distribution of forms and meanings of their native language
and culture to foreign language and culture- both productively
when attempting to speak the language and to act in the culture,
and respectively when attempting to grasp and understand the
language and the culture as practised by natives.

Fries (1945:9) established contrastive linguistic analysis as an integral
component of the methodology of the target language declaring that "the most effective
language teaching materials are based on a scientific description of the language to be
learned, carefully compared with a parallel description of the learner's native language.”

Those propositions above show us the origins of contrastive analysis are
pedagogic. As Lado and Fries have indicated that to discover and predict this type of
learming difficulties need comparing the native language with the foreign language and
thus, the contrastive analysis provides the language teacher with the chance to know what
the real learning problems are and this chance leads him to the effective way to eliminate
the difficulties involved in learning the foreign language and a schedule with ready
material would provide the teacher to make use of in the classroom. Whitman and
Jackson, in James (1980), on the other hand. state that relative similarity rather than
difference is directly related to the levels of difficulty.

Contrastive Analysis has a psychological view as well as linguistic view.
Taking a psychological point of view, Dulay and Burt imply that the contrastive analysis
hypothesis is based on the following assumptions in relation to the process of language
learning:

1. Language learning is habit formation.

2. An old habit (that of using one's first language) hinders or facilitates the
formation of a new habit (learning a second language) depending on the
differences or similanties, respectively, between the old and the new.

(cited 1n Richards, 1974: 97)



The first assumption comes from ‘behaviourist psychology’; so habit formation
13 assumed to be related to the behavioristic psychological model: Stimulus-Response; but
the second one derives from 'interference theory'. Since these two assumptions are closely
nterrelated, we should say that the psychological basis of CA is 'transfer theory'
elaborated and formulated within a Sttmulus-response theory of psychology and according
to this theory, errors occur because of the differences between the first and second
language. Errors are considered undesirable as they are evidence of non-learning rather
than wrong learning.

In the words of Altunkaya (1989; 5) if the transfer is positive it will facilitate
L2 learning; e.g.. in Turkish, bir kirmiz: kalem (number- adj.- N) which will be realised in
the same sequence in English as 'one red pencil' (number-adj.-N). Negative transfer, on
the other hand, causes interference. So erroneous forms arise where the two languages do
not coincide; e.g. in Turkish, 'Ahmet Fatma ile eviendi.' which can be reflected in English
as 'Ahmet married with Fatma.', as the result of the L1 interference. Palmer (1964:58)
recognises cases of positive transfer. However, he sternly warns against "the temptation to
replace habit-forming by analysis and synthesis of problem items."

The results of CA are built into language teaching materials, syllabus and tests.
We can say that it is possible to eradicate the errors caused by the differences between L1
and L2. James (1980) mentions two roles of CA in testing. According to him the first one
1s to concern suggestions about what to test, and the other is to be the degree to test
different L2 items. When used in the classroom. the contrastive studies form a useful
technique, employing the previous knowledge of the learner, informing him about
similarities and differences between his native language and the foreign language he is
studying, also warning him about making false analogies about the mother tongue
interference.

In the 1960's the Audio Lingual Method (ALM) appeared for foreign
language teaching. Contrastive Analysis was one of the roots of ALM. Lado (1988: 222-
223) points out that problems are patterns that show structural differences between the
first and the second language. According to him the disparities between the difficulty of
such problems and the patterns or units are not problems because they function
satisfactorily when transferred to-the second language is much greater than we suspect. He
thinks "the problems often require conscious understanding and massive practice, while
the structurally analogous units between languages need not to be taught: mere
presentation in meaningful situations will suffice”.

Rivers (1981) emphasizes that ALM materials were designed to show the
problems of L2 to students and thus to emphasise contrastive difficulties and provide for
practice for the new pattern. The books written for the ALM provided versions for the
dialogues in L1, but they were not exact translations of the texts in L2.

Dulay, Burt and Krashen (1982: 96-97), resisting Contrastive Analysis-based
material, present the result of available empirical data that address the CA hypothesis:

1. In netther child nor adult L2 performance do the grammatical errors
reflect the learner's L1.

2. L2 learners make many errors of grammar that are comparable in both the
LY and L2 errors that should not be made if 'positive transfer’ were
operating.



3. L2 learners' judgements of the grammatical correctness of L2 sentences
are more related to L2 sentence type than their own L1 structure.

4. Phonological errors exhibit more L1 influence than do grammatical errors,
many the 1.2 phonological errors children make are similar to those made
by monolingual first language learners, and only a small portion of

- phonological errors 1n reading are traceable to the learner's L1.

The results may demonstrate that CA not only falls short in predicting learners’
errors, but also may mislead teachers into adopting material regardless of the learners'
ordering of acquisition of the foreign language.

2.2.1. The Rationale for Contrastive Analysis

Sridhar (1980) states the rationale for undertaking contrastive studies is
basically based on the practical experience of foreign language teachers, studies of
language contact in bilingual situations and theory of learning. He accepts that a
substantial number of errors made by foreign language learners can be traced to their
mother tongue. Weinreich (1953: 1) defines the interference as "those instances of
deviation from the norms of either language that occur in the speech of bilinguals as a
result of their familiarity with more than one language”.

If we examine the strong and weak versions of CA hypothesis we may
understand better what one of the sources of the CA hypothesis; learning theory means.

Although cultural interaction and cultural transfer were the other objectives of
CA Lado's emphasis on the comparison of cultures were ignored and mainly concentrated
on interference only. According to the strong version of the CA a thorough contrastive
analysis of two languages can reliably predict all the problems a learner of one language
can experience in learning the other and will therefore provide a scientific basis for
constructing teaching materials. Rivers & Temperly (1978) indicates that as in other
related fields, current research is emphasizing the importance of investigating language
learning as opposed to language teaching. Learners can learn much from the types of
errors students actually make.

Lee (1968: 78) emphasizes the strong version based on several assumptions.

1. The prime cause of difficulty and error in foreign language learning is
interference coming from the learners native language.

2. The difficulties are chiefly due to the differences between the two
languages.

3. The greater these differences are, the more acute the learning difficulties
will be.

4. The results of comparison between the languages are needed to predict
the difficulties and errors which will occur in learning the foreign
language.

S. What there 1s to teach can best be found by comparing the two languages
and then subtracting what is common to them.
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From what we understand Lee's assumption the learner's native language is
certainly the main source for errors, the differences and similarities between the two
languages determine the pace of learning. The less the differences are, the more learning is
facilitated.

The weak version of the CA would take observed errors and try to explain
them by reference to contrastive data. Rivers & Temperly (1978) exposes that not all
sources of difficulty and error can be explained as native Ianguage mterference. Errors
provide evidence of the student's knowledge of the language at a given stage and of the
strategies being employed in learning the language. The weak version of the CA
hypothesis claims only to be diagnostic. Ellis (1985) indicated that CA can be used to
identify which errors are the result of interference; in other words CA needs to work hand
in hand with EA. As James (1980) states that as a monitor and assessor of the learner's
performance a teacher should know why certain errors are committed. It is on the basis of
such diagnostic knowledge that the teacher organizes feedback to the learner and
prescribes remedial work. James and others believe that CA and EA need not be
considered the two propositions of an alternative choice, rather they complement each
other.

Wardhaugh (1970), assumes that the CA hypothesis is only tenable in its weak
or diagnostic function and not tenable as a predictor of error. He admits that in analyzing
error, interference from L1 should be thought of interference first and if that not clarify
the problem, the long job of finding some other reason begins.

Marton, in James (1980), states that the contrastive analyst is more interested
in how rules differ in their applicability to congruent intermediate structures of the two
languages. James (1980), explains that CA belongs to interlanguage study, and it should
be viewed as diachronic rather than synchronic in orientation. Describing the two versions
of CA, he takes another position contending that CA. is always predictive, and the job of
diagnosis belongs to the field of EA. According to him each approach has its vital role to
play in accounting for L2 problems and complement each other.

Sharma (1986) agrees that without the help of contrastive linguistics, EA
cannot be fruitful and the frequency counts of errors can be used in designing a syllabus to
give teaching priority o the erroneous areas if he counts are supported by the findings of
contrastive linguistics.

In spite of criticisms, Rivers and Temperly (1978) finds the insights of CA
useful for language teachers in understanding their students' problems and helping their
students to understand what is to be learned. According to them, an awareness of the
differences between the new and the native languages can lead the students to realize
which of their native language speech habits can be transferred to the new language
without unduly affecting comprehensibility and which cannot. Rivers and Temperly
(1978) mention systematic errors and argue these errors are an important source of
information to the student and the teacher alike, because they represent the learner's
current hypothesis about certain aspects of the language and provide the teacher with the
information necessary to help the student revise these hypotheses.

In recent years, teachers and researchers have realized even more that second

language learning is a creative process in which the learner constructs a system and while
constructing, he i1s consciously testing hypotheses about the target language by using a
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number of possible sources of knowledge including limited knowledge of the target
language and native language, knowledge about the communication function of language,
in general, about life, the universe and human beings; hence the learner constructs a
system which is legitimate for him acting in his environment.

At this point, a new approach to second language learning was evelved into
what some linguistics refer to as "Error Analysis". Error Analysis was a type of a study
used to reveal the defect of contrastive Analysis. When the claims of contrastive analysis
were tested against empirical data, scholars realized that there were many kinds of errors
besides those due to inter-lingual interference which can be neither predicted nor
explained by Contrastive Analysis.

2.3. Error Analysis
2.3.1. Errors Versus Mistakes and Lapses

It is first necessary to distinguish these three terms. Altunkaya (1990) states
that Lapses are the native speaker's slips of tongue or pen. Corder (1967) introduces an
important distinction between errors and mistakes. Mistakes are deviations due to
performance factors such as memory limitations (mistakes in the sequence of tenses and
agreement in long sentences), physical states such as tiredness, lack of attention,
psychological conditions such as strong emotion. Lapses and mistakes are typically
random, are made both by native speakers and by foreign language learners and are
readily corrected by the learner when his attention is drawn to them. Errors, on the other
hand, are systematic, consistent deviances that reveal the learners'’ knowledge
(competence) and are the signs that the learner has not mastered the code of the target
language. According to Corder errors are more serious and more in need of correction
than mistakes. Brown (1980), on the other hand, finds it dangerous to pay too much
attention to learners' errors. That is why language teachers can lose sight of the value of
positive reinforcement of clear, free communication (either orally or wrtten) if we
become preoccupied with errors.

Edge (1989) claims that all deviations from standard English 'mistakes’, not
errors. A 'slip’ is a mistake that the student can self-correct if it is pointed out by the
teacher, whereas an 'error’ cannot be corrected by the student even if it is pointed out,
though the teacher knows that the class is familiar with the form. Lee. (1968), proposes
that errors be collected at all learning stages so that persistent errors - errors still being
made by advanced students- can be distinguished from the earlier self-correcting errors
typical of beginners. Dulay, Burt and Krashen (In Richards & Sampson, 1974: 95) claim
"people cannot learn language (both L1 and L2) without first systematically committing
goofs."

2.3.2. What is Error Analysis?

Johansson (1975) emphasizes that errors tell the teacher how far the learner
has progressed and what is left to learn; they tell the researcher how languages are
learned; they provide the learmer with a way of testing hypotheses about the language
being learned. That applied linguists will ever discover the key to language through EA
has been called into question.
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Just as child language acquisition studies concentrate on observing, describing,
and accounting for the differences between the ways children and adults speak, so error
analysis concentrates on the differences between the way L2 learners and native speakers
speak so the theorists of error analysis try to describe adult L2 speech in its own terms, as
well as describing 1t relative to native speech.

Johansson (1975) states that learners transfer elements of their native language
to the foreign language and the first language 'interferes’ with the foreign language. The
errors produced in this way could be used as evidence of the linguistic organization of the
learner’s native language. According to him the pnimary aim of EA is different. EA gives
us evidence of the learner's competence in the foreign language and valuable information
concerning learners' difficulties at different stages. Such information may be important for
the planning of courses and the construction of teaching materials. Dulay, Burt and
Krashen (1982) see Error Analysis only as a diagnostic for individual learners and a tool
that may help curriculum developers in sequencing materials.

Brown (1980: 153) gives another definition for error analysis;

"The fact that learners do make errors and that these errors can be observed,
analyzed, and classified to reveal something of the system operating with the learner, leads
to a surge of study of learners' errors, called error analysis."

2.3.3. Why Is It Made?

According to Etherton (1977), an error analysis can provide valuable data for
the preparation of teaching materials, textbooks and examinations. It is difficult to see
how some of these can be efficiently prepared without access to an extensive error
analysis. It can also provide helpful matenal for use in pursuit of a degree or when
carrying out research locally. Not knowing local problems, the author cannot provide
solutions for them. He believes that an error analysis can provide valuable data for
performance at a particular level or problems with a particular word, tense or structure
across various levels of learning. Etherton (1977, 68) suggests that an error analysis based
on adequate data will show:

a) common weaknesses with which pupils need help: either through remedial
teaching or by the introduction of new matenal.

b) words, structures, or verb forms which prove to be too difficult at a
particular stage and which should be deferred.

c) weaknesses shown by the total absence of particular item, such as relative
pronouns.

d) which parts of a prescribed syllabus are vital for communication and
which can be regarded as less important at a particular stage.

e¢) matenal not in the syllabus but necessary at this stage.

f) inadequacies in an official syllabus: too much matenal, a faulty sequence of
units, or the omission ot essential material.

g) weaknesses or errors which may be entirely new to the teacher or of
which he may only dimly aware.
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Gorbet (1979) believes that the basic task of EA is to describe how learning
occurs by examining the learner's output. From samples of his utterances, the analyst must
infer the rules or hypotheses underlying their production, that is, he must infer the
learner’s interlanguage. She also agrees that this system will contain rules derived from the
learner’s native language and unique to the learner's perception of the language data to
which he is exposed. EA includes learner's output, his correct and incorrect uiterances. If
the teachers concentrate on learner's overt grammatical errors they are ignoring a large
and important part of their learning experience.

Sharma (1986) states that EA is a process based on analysis of learners’ errors
with one clear objective: evolving a suitable and effective teaching-learning strategy and
remedial measures necessary in certain clearly marked out areas of the foreign language.
He adds that EA can be very useful at the beginning stage of a program or during the
various stages of a long teaching program. During the teaching program, EA can reveal
both the successful and falling parts of the program. Norrish (1983) indicates that the
teacher can build up a profile of each individual's problems and see how their grasp of the
target language is improving if two or three surveys are carried out at intervals of time.
Teachers can evaluate more objectively how their teaching is helping the students by using
error analysis as a monitoring device.

Though Richards and Sampson (1974: 5) do not ignore CA completely they
insist that EA has easily superseded CA. They based their ideas on these assumptions:

1. There are not any inherent limitations in EA like CA. (i.e. in CA, the
restriction is to errors caused by interlingual transfer).

2. EA provides data based on actual, attested problems, not hypothetical
problems and therefore more efficient and economical bases for designing
pedagogical strategies as opposed to CA:

3. Complex theoretical problems encountered by CA:do not confront EA.

As was pointed out before, "interference" is the only point to which
contrastive analysis paid attention and it should be pointed out that it is a common cause
of errors for second language learners but the point that mother tongue is not the only
factor causing errors should be always kept in mind. It is a defect to see all the errors as
effects of the "interference” of the mother tongue, ignoring all other relevant phenomena.
When one is trying to learn a second language, he is trying to have the ability to use it, to
understand its meanings and connotations in terms of the target language and culture.

Chastain (1976: 62-63) summarises the most recent research in errors of
second-language learners which support the following assumptions regarding second
language learning:

1. Errors occur both as a result of interference from the mother tongue and

as a result of incomplete interim grammar of the learner.

2. Hopefully, future research will furnish more information about learner
strategies. These insights may provide clues as to more efficient teaching-
learning procedures.

. Apparently, both first-and second language learning is characterised by the
creation of language and by the comparison of the learner's interim
language system with that o adult or native speech. As has been true
throughout this examination of first and second language learning, the

(¥
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language teachers should be much more tolerant of student errors in the
initial and intermediate stages of language learning,.

Richards and Sampson (1974) state that errors alone are off little interest,
instead the entire linguistic system of the second language learner should be investigated;
the data gathered from learners' sentences and utterances in the target language are
examined to find out specific language-learning strategies and processes.

A number of terms have been used to describe the successive linguistic
systems that learners construct on their way to the mastery of a target language. Corder
(1971) uses the term idiosyncratic dialect to connote the idea that the learner's language
15 unique to the particular individual. Selinker (1972) uses the term interlanguage
referring to the separateness of second language learners’ system, which has a structural
intermediate status between the native and the target language. Native language
interference is the only tool in the repertoire of the interlanguage investigator. Nemser
(1974) coins the term approximative system to emphasize the successive approximation
to the target language. While each of these terms points out a particular aspect, they share
the concept that the language learners are forming their own self-contained linguistic
system. In this respect, learner's errors provide evidence of the language they are using.

By paying attention to the learners' errors, Corder (1967: 245) feels teachers
will come to better understand his needs and stops assuming we know what he should
learn and when he should learn it. He claims that errors can be significant in three ways:

1. They tell the teacher how far the learner has come and what he still must
learn,

2. They give the researcher evidence of how language is learned,

3. They are a device the learner uses to test out his hypotheses concerning
the language he is learning.

2.3.4. The Methodology of Error Analysis
According to Corder (1981: 21-24) EA should be conducted in three stages:
Stage 1. Diagnosis-recognition of idiosyncrasy. (Interpretation of errors)

To start with, Corder suggests an analysis of all sentences of the leamner.
Obvious deviations in the use of the target language can be easily identified as exemplified
below:
* he like orange squash.
Along with these overt errors, -the data for EA must cover the covertly erroneous
sentences; that is sentences that are superficially well formed. For example:
He goes to school.
Used in a context where just or this morning is implied, is unacceptable, even though it
contains no formal grammatical deviation on the surface.
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Stage 2. Accounting for the idiosyncratic dialect. (Description.)

This stage involves answering questions such as: "What does the error consist
of?" "Is it an error of spelling or grammatical usage?" or "Is it an error of wrong choice in
terms of meaning, style and so on?" '

A correct interpretation is done by reconstructing the correct sentence of the
target language and by matching, the erroneous sentence with its equivalent in the
learner's native language.

Stage 3. Explanation of the errors.

At this stage, one attempts to account for how and why the learner's
idiosyncratic dialect is of the nature it is. This process involves identifying the sources of
errors.

The first and second are linguistic whereas the third is psycholinguistic.

Another approach toward EA is from Selinker (1972), who coined the term
Interlanguage for what Corder meant by idiosyncratic dialect. He argues that the learner's
dialects are a separate language. As well as having a system of its own, it may also
incorporate rules from the learners native language and the target language Selinker
suggests that there are five processes central to fossilizable items in the learner's IL. These
processes are 1. Language transfer, 2. Transfer of training 3. Strategies of second-
Janguage learning 4. Strategies of second language communication 5. Overgeneralization
of target language linguistic materal.

2.4. Classification of Errors
Richards ( 1971) proposes a three-way classification of errors:
2.4.1. Developmental Errors.

Developmental errors according to Richards, illustrate learners attempting to
build up hypotheses about the English language from their limited experience in the
classroom or textbook. The developmental errors reflect the-strategies by which the
learner acquires the language. These errors show that the learner (often completely
independent of his native language) making false hypotheses about the target language
based on limited exposure to it. They are similar to those made by children learning the
target language as their first language. Children acquire a first language without learning a
previous language. Thus, the errors cannot possibly due to any interference from another
language. When such errors are made by second language learners, it would be reasonable
to hypothesize that not the rules and structures of the learner's native language but mental
mechanisms underlying general language development come into play.

2.4.2 Intralingual Errors.

This type of errors are those originated within the onginal structure of English
nself. When the complexity of English structure encourages such learning problems, all
learners, regardless of background language tend to commt similar errors. It refers to
items produced by the learner that reflect not the structure of the mother tongue. but



generalizations based on partial exposure to the target language. Chastain (1976) claims
that an intralingual error is not the result of conflict with the native language but the result
of some problem 1in the acquisition of the second language itself.

2.4.3. Interference (Interlingual) Errors.

Some of the most apparent examples of fossilizable items in second language
communication are those described as instances of language transfer or interference. This
may be defined as the use of elements from one language while speaking another and may
be found at the level of pronunciation, morphology, syntax, vocabulary and meaning.
Schachter and Celce-Murcia (1977) define interference errors that are those caused by the
influence of the learner's mother tongue on this production of the target language in
presumably those areas where the languages clearly differ. Lado (1964) states that error
correction should be an important part of teaching a foreign language, if the students have
errors, these errors may become habits and they may be fossilized. Gorbet (1979) thinks
that interference errors may be caused by interference from the mother tongue or
interference from the target language. The learning strategy that underlies these errors is
analogy. For example: "me I go" is the result of interference from the mother tongue of a
French learner "moi je vais" while "he goed" is drawing an analogy with items already
learned in the target language. She also argues that interference errors may be caused not
only from the mother tongue but also from the target language. The student who says "he
goed", or "bring, brang, brung" is drawing an analogy with items already learned in the
target language, e.g. "he looked" and "ring, rang, rung"

While Richards does not totally reject CA, when compared with the position
taken by previous researchers, he clearly minimizes its role:

Interference from the mother tongue is clearly a-
major source of difficulty in second language learning, and
contrastive analysis has proved valuable in locating areas of
interlanguage interference. Many errors, however, derive from the
strategies employed by the learner in language acquisition and the
mutual interference of items within the target language. These
cannot be accounted for by contrastive analysis. Teaching
techniques and procedures should take account of the structural
and developmental conflicts that can come about in language
learming. (Richards 1971; 214)

In the words of Richards it can be understood that interference from the
mother tongue is clearly a major source of difficulty in second language learning, and CA
has proved valuable in locating areas of interlanguage interference. Many errors, however,
derive from the strategies employed by the learner in language acquisition, and from the
mutual interference of items within the target language. These cannot be accounted for
by CA.

2.5. The Error Classification of Dulay, Burt and Krashen
Dulay, Burt and Krashen (1982: 146-173) classified errors into four

categories. It has got two major purposes: to present error categones which rely solely on
observable characteristics for their defimtion; and to report their findings of research
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conducted to date with respect to error types observed. Dulay and others believe that such
findings may assist teachers in their instructional efforts and theoreticians in their
formulation of L2 theory.

2.5.1. Surface Based Taxonomy

A surface strategy taxonomy highlights the ways surface structures are altered:
Surface strategy taxonomy makes the teachers aware that learners' errors are based on
some logic and holds much promise for researchers interested in identifying cognitive
processes that underlie the learner's reconstruction of the target language.
It is divided into four groups:

Omission Errors. Instead of "Mary is the president of the new company” if one utters
"Mary president new company” it means he omits some necessary morphemes: is the of
the.

Addition Errors. In the speech of L1 and L2 learners three types of addition errors can be
observed.

1. Double Markings. "He doesn't knows my name."” "I do not never go there."

2. Regularization. 'Sheeps' and 'putted' instead of 'sheep’ and 'put’ although they are
irregular forms.

3. Simple Addition. If an addition error is neither a double marking nor a
regularization, it 1s called a simple addition. For Example: a this book

Misformation. The use of wrong form of the morpheme or structure is called
misformation. Three types of misformation errors can be observed.
1. Regulanzation Errors. 'Goed' instead of 'go' or 'gooses' instead of 'geese’.
2. Archi-forms. The selection of wrong member of a class as in: "These books are very
interesting."
3. Alternating Forms. "I seen her yesterday" instead of "I saw her yesterday”.

Misordering. Incorrect placement of a morpheme or group of morphemes in an utterance
is called misordering. For Example: "I don't know where is he" using a simple question
order for "Where is he?" ,

Altunkaya (1989; 5) adds another type of errors: Selection of items; "Please
bring (instead of fetch) me a clean handkerchief from my bedroom.”

2.5.2. Comparative Taxonomy

This type of taxonomy is based on comparisons between the structure of L2
errors and certain other type of constructions. They put developmental and interlingual
errors into the same category and added two other types of errors:

Ambiguous Errors. These errors reflect the learner's native language structure, moreover
they are of the type found in the speech of children acquinng a first language. For
example: "I no have a car."
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Other Errors. These are the errors which do not fit into any other category. These are not
similar to those children make during first language development. For example: "She do

hungry."

2.5.3. Communicative Effect Taxonomy

The communicative effect classification deals with errors from the perspective
“of their effect on the listener or reader. It focuses on distinguishing between errors which
cause miscommunication and those that don't. Burt and Kiparsky (1972) states that errors
that significantly hinder communication are of a certain type, while those that do not
hinder communication are of another type. They are classified into two groups:

Global errors. Errors that affect overall sentence organization significantly hinder
communication. The most systematic global errors include wrong order of major
constituents, (e.g. English language use many people); missing, wrong or misplaced
sentence connectors (e.g. He will be rich until he marry, until instead of when); missing
cues to signal obligatory exceptions to pervasive syntactic rules (e.g. The student's
proposal -was- looked into -by- the principal) and regularization of pervasive syntactic
rules to exceptions (e.g. We amused that film very much.)

Local errors. Errors that affect single elements in a sentence do not usually hinder
communication significantly. They include errors in noun and verb inflections, articles,
auxiliaries and the formation of quantifiers. For example, when learning English children
make errors where SVO is maintained but do is omitted: 'Why we like each other?'

2.5.4. Error Types Based on Linguistic Category

Language components include phonology, syntax and morphology, semantics
and Lexicon and discourse. Many error taxonomies have been based on the linguistic item
affected by an error. This type of taxonomy classifies errors according to either or both
the language components or the particular linguistic component. Many second language
textbooks and workbooks are still organized according to linguistic category by
curriculum developers because such materials permit teachers and students to feel that
they have covered certain aspects of language in their classes. Many researchers use the
linguistic category taxonomy as a reporting device which organizes error. Some
researchers use it as the only classification scheme offered, and the others.use it to-add the
description of errors provided by other taxonomies.

2.6. Sources of Error

It has been common of late to distinguish between sources of error in
productive language in terms of the leamer's linguistic history. C.V. Taylor (1976),
mentions two types of sources: Contrastive errors can be identified as attributable to, or at
least activated by, interference from a previously acquired language, usually the learner's
first language; other errors are accredited in a vague sort of way to a category labelled
'non-contrastive'. This category includes such diverse errors as using 'foots' for 'feet,
forgetting to double a consonant in spelling, saying 'Rose s a book’ for Rose has a book’
and so on.
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Richards (1971) presents four main subcategories in terms of the causes of
intralingual and developmental errors. These four categories are overgeneralization,
ignorance of rule restrictions, incomplete application of rules and false concepts
hypothesized. These are all non-contrastive errors.

2.6.1. Overgeneralization. This type of error can be regarded as a blend of two structures
in the 'standard version' of the language. The error might be made as a result of blending
structures learnt early in the learning sequence. It covers instances where the learner
creates a deviant structure on the basis of his experience of other structures in the target
language. It generally involves the creation of one deviant structure in place of two
regular structures. It may be the result of the learners reducing their linguistic burden.

* she don't go to school with the bus.

* She hate drinking milk at breakfast.

* We are visit to zoo, shows a blending of the continuous and the simple present.

2.6.2. Ignorance of rule restrictions. Closely related to the generalization of deviant
structures, errors result from the restrictions of existing structures. The learners rationalize
a deviant usage from their previous experience of English.

*Go to there.

*Go to downtown.

2.6.3. Incomplete application of rules. Richards suggests two possible causes here. One is
the use of questions in the classroom, where the learner is encouraged to repeat the
question or part of it in the answer. For example:

Teacher- Ask her where she lives.

Student- Where you live?

The other possible cause is that the learner may discover that he can communicate
perfectly adequately using deviant forms.

2.6.4. False concepts hypothesized. Errors of this type derive from faulty comprehension
of distinctions in the target language. These are sometimes due to poor gradation of
teaching items. In the following example the form of be is often interpreted as a marker of
the simple present tense:

* He isn't work in a department store.

2.6.5. The other sources of errors

1. Carelessness. According to Norrish (1983) it is often closely related to lack of
motivation. Many teachers will admit that it i1s not always the learner's fault if he loses
interest, perhaps the materials or the style of presentation does not suit him.

2. First language interference. If language is essentially set of habits, then when we try to
learn new habits the cld ones will interfere with the new ones. This is what is called
"mother tongue interference’. The notion of mother tongue interference as a main
contributor to error in learners' use of foreign languages is related strongly to this
particular view of how human beings learn language.

3. Translatton. Norrish comments that translation word by word of idiomatic expressions
in the learner's first language can produce classic howlers. When a learner has been asked
to communicate something he i1s aware that he does not know the appropnate expression

-
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or structure. As he wishes to communicate his ideas, he will fall back on the language
system with which 1s familiar, namely that of his mother tongue.

4. General order of difficulty. Richards (1978), have concluded that it is difficult for native
speakers as well as for learners of English as a foreign language to distinguish between
some of the English sounds (e.g. /v/ and /%/) and some structures. This cannot be sumply
related to the child's need to express a particular concept, or the frequency of use of the
structure, as evidence from different languages shows different characteristics order. This
apparent hierarchy of difficult, at least partly, some of learner's errors in English.

5. Redundancy Reduction. Gorbet (1979) thinks it can be accepted as a strategy of
overgeneralization which results in simplification. For example:

"Yesterday I go downtown" Since the past tense is indicated in the modifier 'yesterday’,
the learner considers it unnecessary to mark the tense in the verb as well.

6. Matenial-induced errors. The learner may not interpret the material presented to him in
the way intended by the teacher or textbook writer and false analogies may be made due
to ignorance of rule restrictions. For example: "Tell him to write the letter" or "Ask him
to write a letter" may lead to "Make him to write the letter.”

7. Memory. Gorbet (1979) mentions some errors that can be attributed to weaknesses or
_failure of memory. Random errors such as slips of the tongue or occasional lapses are
classified as performance errors.

8. Muscular failure. Taylor (1976) explains that muscular failure is clearly an inability,
either physical or psychological, to produce the sounds of a foreign language. Though
handwriting styles do feature in error identification, applying it to handwriting would be
enter a field not specifically related to language learning. It therefore applies mainly to
speech. Taylor defines another type related to this one and described inability to observe
phonetic and phonemic distinctions as auditory discrimination failure.

2.7. Avoidance

An interesting area of second language learning research that may also bear
on the question of L1 influence pertains to the avoidance of certain structures by L2
learners. Madden, Bailey, Eisenstein and Anderson in Burt, Dulay and Krashen, make a
distinction between "avoiders” and "guessers”. Avoiders avoid responding to items they
did not know well and were willing to imitate a sentence only when they felt the
likelihood of making errors was small, guessers, on the other hand, were willing to try
even when there was little likelihood of being correct.

Schachter (1974) analyzed relative clause production in university-level
students of ESL and found that aithough Persian and Arabic speakers produced about
twice as many relative clauses in their compositions as did Japanese and Chinese students
they made twice as many errors in the relative clauses. She also concluded that Japanese
and Chinese students have had so much trouble with relative clauses that they refused to
produce them. in other words instead of using incorrect items they prefer to avoid using
the items. Schachter states that the differences between the languages is the main reason
of avoidance.
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Kleinman (cited in Dulay et.al.: 1982) criticized this idea and argues that
personality factors, such as anxiety, confidence and willingness to take risks cause
avoidance. According to Richards and Sampson (1974), learners may avoid a word or
structure they find difficult to say and it forces choice of a particular tense instead of the
required one.

After the study with her Czech learners of English Duskové (1969) concluded
that the learners made hardly any errors involving items which were obviously very
difficult, because they avoided that item and resorted to circumlocution to that end.

James (1980) states that learners who have bad experiences of failure over
some L2 structure do not go on making error but avoid the structure in question by
resorting to paraphrase, or to some near-equivalent.

In his study, Gedikoglu (1987) proved that Turkish students of Englsh at
advanced level avoided using English prepositions. According to him, avoidance was due
to the fact that the mastery over English prepositions by the Turkish learner has not been

complete since they were difficult for them and there was interference on the part of NL
on the TL.

2.8. Research History

E.A. Ngara (1983) studied non-contrastive errors in African English based on
a sample of errors taken from essays written by First year university students in Lesotho,
Swaziland, Botswana, South Africa and Zimbabwe. As a result of his research, he
concludes that errors of prepositions and prepositional phrases relate to incomplete
learning, which is a category based on Richards's taxonomy on page 31.

An error analysis was made of 26 free essays written by English speaking
honours students in their first year of university by Margaret Rogers (1984). It was found
that prepositional objects with verbs are the most problematic ones and the choice of
preposition cannot usually be learned by analogy nor can the correct preposition be
predicted from the mother tongue.

Duskova, (1969) in her study of errors made by Czech university students
learning English notes 24.9 % of total errors as unique character, non-recurrent, not
readily traceable to sources. In order to establish whether an error is indeed systematic or
not may require a longitudinal study.

Abdel-Rahman Shaheen (1984) tries to list and discusses certain recurrent
errors made by adult Arab students pursuing courses in English Literature at university
level. The errors should be taken seriously for the fact that they have been produced
spontaneously in free wnting and this could be said to reflect truly the learner's
‘competence’. He also studies with the prepositional errors and concludes that L1
interference 1s as powerful as most experienced teachers of foreign languages have often
maintained.

A survey carried out among a few representative schools in Ceylon By the
Government Teachers' Training College (1972) has revealed certamn kinds of errors. It
was found that the commonest error was misuse of the articles and prepositions.



In their study, Margaret Sue Scott and Richard Tucker (1974) try to examine
the English proficiency of 22 Arab speaking students enrolled in a low intermediate
English course at the American University of Beirut. To examine it written and oral
samples are taken at the beginning and end of term. Errors are analysed in terms of
performance mistakes, mother-tongue interference or false intralanguage analogy. They
conclude that verbs, prepositions and articles are the areas where the students most often
deviated from standard English.

Henning (1978) in his study attempted to -analyze developmental error
patterns of adult Iranian learners of English and the sample was gathered from 22 college
learners in the second semester of their first year, who were examined free written and
oral production at the beginning and at the close of instruction period. It was found that
some items were more difficult than others. Past particles, adverbs of time and frequency,
third person singular verbs and nouns as objects of prepositional phrases were the most
difficult categories whereas the past tense and infinitives were among the easiest
categories.

Chun, Day, Chenoweth and Luppescu (1982) investigated the types and
frequencies of the errors which native speakers of English (NS) corrected during
conversations with their friends who were non-native speakers of English (NNS). Twenty
adults in three classes of ESL programs at the English Language Institute at the University
of Hawaii who were asked to record two conversations with their NS friends anywhere
outside the classroom and no restrictions were given on the topics. At the end of the
research, discourse and vocabulary errors were corrected more frequently than errors in
syntax and omission. Grammatical errors were seldom corrected.

The aim of the study made by Ahmed Meziani (1984) is to obtain a general
idea of the problematic areas facing Moroccan learners of English, who are all literary
students at the university level, and to serve a basis for further analysis of the one or two
areas that prove most problematic in another study. He classified errors and concluded
that with tense, prepositions are a serious problem for foreign language learners of
English. In this study this category comes second to tense with a total number of 95
errors: out of these 95 errors in prepositions, 25 were omitted, 25 were redundant and 41
were used wrongly in place of others.

Nayef N. Kharma (1984) studied the difficulties encountered by Arab students
in the formation of relative clauses; all kinds of errors were collected from the free essay
writing of 408 students at Kuwait University and papers of translation from Arabic to
English. It was found that six out of the seven most persistent error types can almost
certainly be ascribed to negative transfer (or interference) from Arabic. There is sufficient
evidence that at least ten out of fourteen error types are due to the same source.

The study of Vann, Meyer and Lorenz (1984) examined faculty response to
the written errors of students who are non-native speakers of English. To determine which
sentence level errors are judged to be most serious by an academic community and to
discover what factors may influence this judgement a survey was conducted with the 164
respondents. Twelve types of errors, including prepositions, were selected to be
investigated. the study suggests that most respondents did not judge all errors as equally
gnievous: rather their judgements generate a hierarchy of errors.



Ozden Ekmekgi (1984) tries to investigate the factors influencing a second
language learner in making errors, strategies used in second language learning and
linguistic categories of the errors made. To conclude her research, she made a study with
a thirteen-year-old Turkish boy named Ozgtir who had been attending the eight grades for
two months at the time of the study. As a result of her studv she gives the following
assumptions: Mother tongue causes the errors of the target language, simple sentences
can be adaptable rather than the embedded ones, overgeneralization of the general rules
on irregular forms, avoidance of the structures that has not learned yet.

In order to find out whether or not the system of Turkish case suffixes and
postpositions interferes the learning of English prepositions, Tokay Gedikoglu (1987)
conducted an experiment with ten Turkish and eight Spanish speakers in the USA. He
concluded that even advanced Turkish students avoided using English prepositions and
have not gained complete mastery over English prepositions due to native language
interference on the target language.

Seran Simsek (1989) conducted a study to explore and explain the linguistic
difficulties which Turkish students meet during their mastery of English using the data
collected from the students at Bilkent University Preparatory school during the academic
year of 1988-89. According to the results, the most problematic areas for the learners
including prepositions were determined and some suggestions for the error correction
were given.

The study of Nazan Aycan (1990) was concerned with the identification and
the analysis of errors in tense in the written English of Turkish students and the
implications of such errors in foreign language teaching. A set of 56 writing samples was
collected from diverse groups of Turkish students and users of English and a scheme for
identifying the errors was formulated and the distribution characteristic of the errors were
examined.

H. Aynur Keservuran (1989) investigated which prepositions are introduced in
the first ten units of English elementary level, communicative textbooks used in the
English as a Foreign Language Classes in Turkey and in what order these prepositions are
introduced in these books.

Fulya San (1978) conducted a correlational descriptive study to provide
information about the problematic relation between the Turkish ablative nominal
inflectional suffix (-den) and its various English correspondences at the Bogazgi
University.

The aim of the study made by Sule Evin (1993) is to find out whether or not
Freshman students at the University of Gaziantep avoid using English local prepositions.
She found that the avoidance behaviour of the students was not only due to the native
language interference on the target language, but also due to some other affective
variables.

In her study, Sevilay Kili¢ (1992) tried to analyse major errors experienced by
the student in preparatory class students at the University of Gaziantep. The subjects were
75 students that form three randomly selected groups. In the specification of errors both
learners' and teachers' perception are taken into consideration.



CHAPTER III

METHOD OF DATA COLLECTION

3.0. Presentation.

In this chapter subjects, setting and tools which were used for the purpose of
this study are explained.

Since this study involves collecting data that test the validity of the
hypothesis related to the present status of the subjects of the study, the researcher has
decided to use the descriptive method.

3.1. Settings and Subjects.

English Preparatory School classes at the University of Gaziantep were
selected as the setting for this study because the researcher could be in a better control of
the study. '

The subjects of this study were 135 Turkish-speaking students enrolled in
the second semester at preparatory class who were randomly selected among 360
students in 1992-1993 academic year. This population was representative for the total
population since 1t was the thirty percent of the total. The age of students varied between
17-21. The students who are not be able to pass Proficiency Test given at the beginning
of the first term continue with a one-year preparatory class. The program is based on
"core" English; the study of grammatical structures, reading, writing, listening and
speaking skills with some emphasis on English for Specific Purposes during the second
term.

3.2. Tool.

3.2.1. Test

In order to collect data used for the purpose of this study a questionnaire
which was prepared by the researcher was administered.

Before administration of questionnaire to the students face validity of it was
approved by six competent lecturers; three of whom have got MA.. two of whom have
got Ph.D. and one of whom has got Assoc. Prof. degree.



In order to collect data related to the purpose of this study, three types of
exercises were used: The use of phrasal verbs was assessed in the first part consisting of
multiple choice question type, the use of grammatical prepositicns was assessed in the
second part consisting of fill-in the blanks question type. In the third part translation
question type is used to assess both the grammatical prepositions from Turkish to
English and the phrasal verbs from English to Turkish. This test was also given two
native speakers of English who are proficient in all skills in Turkish.

3.3. Data Collection.

The Questionnaire was administered to 135 subjects in Preparatory School.
Nine students in each of the fifteen classes who were randomly selected were asked to
choose the correct one in the first part; were asked to fill in the blanks.in the second part
and were asked to translate sentences from English to Turkish and Turkish to English.

3.4. Procedure of Data Analysis

After the data were collected through the exercises mentioned in 3.2. in this
chapter, two tally sheets were prepared and the correct and incorrect prepositions and
phrasal verbs were marked on these sheets. For the third type of this test, three tally
sheets were prepared and the avoided prepositions and phrasal verbs were marked on
these sheets as well as the correct and incorrect ones. After counting the tallies, tables
were prepared.

The tables illustrating the use of prepositions and phrasal verbs in Exercises A, B
and C are presented in Appendices D, E, F and G.

The percentages of the use of correct and incorrect phrasal verbs in Exercise A
and prepositions in Exercise B were calculated. In this calculation, the number of the
observed use of prepositions (correct and incorrect) was multiplied by 100 and then
divided by the number of total use. The percentages of the use of correct, incorrect and
avoided prepositions in Exercise C and phrasal verbs in Exercise D were calculated, the
number of the observed use of prepositions (correct, incorrect and avoidance) was
multiplied 100 and then divided by the total number. In Exercise C avoidance was
accepted as incorrect items. After they were counted in the type of incorrect items they
were subtracted from this type and taken consideration into another type named
avordance. In this calculation all of them (correct, incorrect and avoidance) were also
multiplied by 100 and divided by the total number.

Apart from the errors in the use of English prepositions and phrasal verbs, no
other errors were examined.
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CHAPTER IV

DATA ANALYSIS

4.0. Presentation

The material used to collect data for this study involves English grammatical
prepositions and non-literal phrasal verbs. Each item in Exercise A requires the use of
different non-literal phrasal verbs. The second exercise requires the use of English
prepositions in terms of agent, instrumentative, comitative, possessive, measure and
indirect object. The third exercise has two parts; in the first part, the use of grammatical
prepositions and in the second part the uses of phrasal verbs are examined. The results of
each item in each exercise are discussed separately.

4.1. Analysis and Discussion of Results
Analysis and discussion of results are presented in the following order:

-Results and discussion of Exercise A,
-Results and discussion of Exercise B,
-Results and discussion of Exercise C.

4.1.1. Analysis and Discussion of Results of Exercise A

Exercise A i1s a multiple-choice item which includes ten questions with five
options. The purpose of this exercise was to investigate whether or not the preparatory
students at the University of Gaziantep make errors in the use of English non-literal
phrasal verbs and what kinds of errors they are. It would also help the researcher to
understand how well the students mastered non-literal phrasal verbs. Each item in this
exercise 1s discussed, and the tables illustrating the correct, incorrect and total use of
prepositions are presented as well.



41.1.1. ITEM 1

I wish we could sell the piano, it ..........

too much space.

a)takeson  b)takesin  c)takesup  d)takes down e) takes off
TABLE 6. The uses of the phrasal verb "Take up”
Total Correct % of % of
Usage Usage Correct Usage Errors Errors
132 39 29.54 93 70.46

The appropnate phrasal verb to be used here is "take up" (occupy). As seen in the
table, among 132 subjects, 39 (29.54 %) subjects chose the correct option whereas 93
(70.45 %) of them chose the other options.

Most of the subjects who made errors in the use of phrasal verb used the phrasal
verb "take in" instead of "take up". "Take in" does not carry the meaning "occupy”, the
learners may have thought the phrasal verb not a whole item but separate items such as
"take" and "in" and translate "almak" and "i¢ine".

4112, ITEM2

The house itself is quite attractive, but the fact that it's near a busy airport ...... me
a)putaway b)putback c) put by d) put off €) put on
TABLE 7. The Uses of the Phrasal Verb "Put off".
Total Correct % of % of
Usage Usage Correct Usage Errors Errors
129 20 15.50 109 34.49




The appropriate phrasal verb here is "put off" (to cause somebody to change his
mind). Among 129 subjects, 20 (15.50 %) subjects chose the correct option whereas
109 (84.49 %) of them made errors. The commonest error in this item was the phrasal
verb "put away". The preposition "away" may have associated the meaning "uzaga" and
the whole phrasal verb "uzaga koymak". They may have supposed the phrasal verb "put
away" as the correct option since they accepted it separate items and the meaning of this
phrasal verb as "prevent”.

41.13. ITEM3

| EUUO the proposal very carefully with my lawyer and finally I decided not to
accept their offer.

a) went into  b) went ahead c)wentin d) wentfor e)wenton

TABLE 8. The Uses of the Phrasal Verb "Go into".

Total Correct % of % of
Usage Usage Correct Usage Errors Errors
128 43 33.59 85 66.40

The correct answer here is the phrasal verb "go into" (discuss). Among 128
students, 43 (33.59 %) of them chose the correct one whereas 85 (66.40 %) of them
chose the others. The general tendency here 1s the phrasal verb "go for".

Since the preposition "for" generally associates purpose, the students may have
accepted "go for" in terms of "purpose". "Go into", on the other hand, is generally
known "to enter somewhere" which is not related to the sentence given. For that reason,
learners may have supposed the option includes "go into" was incorrect.
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4114 ITEM4
I tried to telephone Juliet in hospital and ............ without difficulty.

a) gotround b) gotthrough c¢)gotoff  d) gotback e)got over

TABLE 9. The Uses of the Phrasal Verb "Get through”.

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
131 36 27.48 95 72.51

The correct answer here is the phrasal verb "get through" (to contact on
telephone). 36 (27.48 %) of the students among 131 subjects chose the correct item
whereas 27 (72.51 %) of them did not.manage to choose the correct item; most of them
chose the phrasal verb "get back".

The phrasal verbs include the preposition "through” are not well-known by most
of the learners in Turkey. Instead of it the subjects in this study tended to choose a more
familiar phrasal verb "get on" though it does not carry a meaning like this 1n this study.

4.1.15 ITEMS5
It's no use trying to keep it secret; It's sureto ......... in the end.

a) come over  b) come out ¢) come into

d) come through e) come back

TABLE 10. The Uses of the Phrasal Verb "Come out”.

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
127 35 27.55 92 72.44




The correct option here is "come out" (to be revealed or made public). 35 (27.55
%) of the subjects among 127 chose the correct one; 92 (72.44 %) of them chose the
incorrect items. Most of the subjects accepted the phrasal verb “come back” as the

correct item.
The phrasal verb "come out" is generally known as "to leave somewhere or

appear from it". In this exercise, it did not make sense. For that reason learners supposed
the item as an incorrect option.

4.1.1.6. ITEM 6

They've ............ all the calculations but they still can't find the mistake.

a) goneover b)goneinto c)goneaway d)gonein e)gone for

TABLE 11. The Uses of the Phrasal Verb "Go over”.

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
132 51 38.63 81 61.36

The correct answer is "go over" (examine, think carefully). 51 (38.63 %) of the
subjects among 132 chose the correct answer whereas 81 (61.36 %) of them chose the
others. The preferable option here is "go tnto". "Go over” 1s not very widespread with its
usage. The subjects may have misunderstood the whole context.
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41.1.7. TYPE 7

a) get away  b) get back

for all the nasty things he said.

c) get into

d) get along e) getin

TABLE 12. The Uses of the Phrasal Verb "Get back”.

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
120 22 18..33 98 81.66

The possible answer here is the phrasal verb "get back” (to punish or hurt
somebody in return for something unpleasant that he has done for you). As seen in the
table, 120 subjects answered the question; 22 (18.33 %) of them chose the correct option

whereas 98 (81.66 %) of them did incorrectly.

This usage of "get back" is not very common in the other usages of it. Most of the
subjects who made errors chose the phrasal verb "get away". They may have thought the
phrasal verb "get away" means "make somebody leave you" though it does not mean

that.

47




4.1.18. TYPE 8

Look at this mess! ........ YOUr tOYS ..ooovveeeriieinnnns at once, children.
a)put/on b)put/aside c)put/out d)put/off e) put/away
TABLE 13. The Uses of the Phrasal Verb "Put away".
Total Correct % of % of
Usage Usage Correct Usage Errors Errors
132 32 2425 100 75.75

The correct answer here is the phrasal verb "put away” (to place something
tidily somewhere). 32 (24.24 %) students among 132 did the job correctly whereas 100
(75.75 %) of them chose the other options. The preferable answer here is "put aside”.

Although "put aside" means "to place something somewhere next to you until
you need it", the subjects accepted it as the correct option. In the sentence, on the other
hand, mother wants their children to tidy their toys not to put them next to her. The
learners may have confused the meaning because of the meaning the preposition "aside”.
41.19. TYPES

I'm waiting till the prices ................ before buying a new carpet.

a)comeoff b)comeup c)comeout d)comeaway e)come down

TABLE 14. The Uses of the Phrasal Verb "Come down”.

Total Correct % of Errors % of
Usage Usage Correct Usage ° Errors
127 62 48.81 65 51.18

The correct answer here is "come down" (to become cheaper or less than it was
before). 62 (48.81 %) of the subjects among 127 chose the correct option; 65 (51.18 %)
of them chose the incorrect items. they generally chose the phrasal verb "come up” here
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which is the opposite of "come down". Although "come down" is a familiar phrasal verb
they confused it with another well-known phrasal verb partly because they did not
understand the whole context or they confused the meaning of "come down" with the
other phrasal verb "come up".

4.1.1.10. TYPE 10
Shehas ... a lot of weight since I last saw her.

a)putup b)putoff c)puton d)putin e)putout

TABLE 15. The Uses of the Phrasal Verb "Put on".

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
133 40 30.07 93 69.92

The correct answer here is "put on" (to become heavier). 40 (30.07 %) of the
subjects among 133 did the job correctly whereas 65 (69.92 %) of them chose the other
answers. The commonest error here 1s "put up".

Although "put on weight" are taught as a pattern and used expandly, most of them

made errors. Since the preposition "up" associates the meaning "rising" they may confuse
the items and make errors.
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4.1.2. Analysis and Discussion of Results of Exercise B

Exercise B was designed to test the mastery over the English Grammatical
prepositions by the subjects. This exercise includes ten sentences in which prepositions
were deleted. Since the number of total usage of preposition in each item differs from
one item to another, the result and discussion of each item were dealt. All of the items
required only one appropriate preposition.

4121 ITEM1

Sentence: "Rapsodi in August” is produced .................. Akira Kurosawa and you
can see it in the cinema on the corner.

TABLE 16. The Uses of the Preposition "by"

Total Correct % of B % of
Usage Usage Correct Usage Errors
129 82 63.56 47 36.43

The appropriate preposition to be used here is English grammatical preposition
"by" in terms of "agent". The counterpart of this preposition 1s "tarafindan” which is a
postposition in Turkish. As seen in the table above, among 129 subjects 82 (63.56 %) of
them found the correct preposition whereas 47 (36.43 %) of them filled the blank with
the other prepositions.

There were different answers here, the commonest error was the preposition "in".
They may have thought the name of the producer's name as a city name. None of them
used "with" instead of "by". It shows that the learners have gained a complete mastery
over the preposition of "agent".

S0



4122 ITEM2

Sentence: They showed us photographs their baby
TABLE 17. The Uses of the Preposition "of".
Total Correct % of % of
Usage Usage Correct Usage Errors Errors
128 38 29.68 90 70.31

The appropriate answer is the preposition of possession "of". As seen in the table,
128 subjects answered this question; 38 (29.68 %) of them filled the appropnate
preposition in the blank; the other 90 (70.31 %) subjects filled the blank incorrectly.
There were different answers in this question but the most commonest one is "for"

The subjects who made errors in the use of preposition "of" which correspondsto
Turkish genitive suffix "-nin" in this context have gained an incomplete mastery over
these preposition of possession.

4123 ITEM3

Sentence: Those eggsaresold ........................... dozen.

TABLE 18. The Uses of the Preposition "by".

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
120 30 25 90 75

The preposition of measure "by" was used correctly by 25 % of the subjects
among 120 while 75 % made errors. It is concluded that the mastery over the preposition

"by" in terms of "measure” was not complete by the subjects in this study.
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4124 ITEM 4

Sentence: I managed to find my way......... a torch.
TABLE 19. The Uses of the Preposition "with".
Total Correct % of Errors % of
Usage Usage Correct Usage Errors
118 41 34.74 77 65.25

The sentence in this item involves the "instrumentative" preposition "with".
Among 118 subjects, 41 (34.74 %) of them found the correct preposition. 77 (65.25 %)
of them, on the other hand, used incorrect items.

22 of the students of 77 who made errors used the preposition "by" which is
another preposition of instrument in English. It can be concluded that the semantic
function of Turkish postpositional construction in the absolute case "ile" has had a

negative affect in the use of prepositions "with" and "by" on not the majorty but
minonty of the subjects.

4125 ITEMS

Sentence: He started to walk ........ a crutch after the accident.

TABLE 20. The Uses of the preposition "with".

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
122 42 34,42 80 65.57

The preposition in this item was filled correctly by 34.42 % of 122 subjects and
incorrectly by 65.57 %. 8 of the students who made errors used "by" instead of the
correct item, the majonty of the other students used the prepositions "in" or "on" The
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results in this item are almost the same as the results of the previous question. It can be
concluded that the mastery over the instrumentative "with" is not complete by the
subjects since the counterpart of this preposition in Turklsh is the same as the English
preposition "by".

4126.ITEM6

Sentence: We've lent our hammer ........... Mr Jones and he always keep it for ages.

TABLE 21. The Uses of the Preposition "to".

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
117 73 62.39 44 37.60

The preposition of indirect object "to", was used correctly by 62.19 % of 117
subjects while 37.60 % filled the blank incorrectly. It can be concluded that most
probably due to the one-to-one correspondance between Turkish dative suffix "-e¢" and
English preposition "to", which leads to positive transfer of the knowledge on target
language, and thus, this facilitates the acquisition of preposition "to

4127 ITEM7

Sentence: Don't touchthem .................... bare hands.

TABLE 22. The Uses of the Preposition "with".

Total Correct % of % of
Usage Usage Correct Usage Errors Errors
122 72 59.01 50 40.98




59.01 % out of 122 subjects used the preposition correctly while 40.93 % of
them made errors. The correct answer here the comitative preposition "with". 21 of the
students used "using” instead of an appropriate preposition.

Only 4 of the subjects who made errors used the préposition "by" which has the
same semantic function in Turkish. Although the subjects have not gained a complete
mastery over the preposition "with" they managed to make a good discrimination
between these two prepositions ("with" and "by") which denote the postpositional
‘construction in the absolute case "ile" in Turkish.

4128 ITEM 8

Sentence: I'm going to the cinema ................ccceoviinnnnn. Tom. We've already
bought our tickets.

TABLE 23. The Uses of the Preposition "with".

Total Correct % of Errors % of
Usage Usage Correct Usage Errors
124 122 98.38 2 1.61

98.38 % out of 124 subjects used the correct preposition whereas only 1.61 % of
them answered incorrectly. The correct preposition here is the comutitative preposition
"with". Two of the subjects used "by".

Although "with" and "by" has the same semantic function in Turkish the majonty
of the subjects did the job correctly. It can be concluded that the mastery over the
comitative preposition "with" is complete and the transfer from native language is not
negative.

34



4129 ITEM9

Sentence: The man ................. the pipe and long hair has been working for that
company since he was sixteen.

TABLE 24. The Uses of the Preposition "with".

Total Correct % of Errors % of
Usage Usage Correct Usage 0 Errors
113 49 43.36 64 56.63

The possessive preposition "with” was used 49 (43.36 %) of the subjects out of
113 while 64 (56.63 %) of them used the other prepositions. Most of the subjects who
made errors used the preposition "in" and "on".

This type of error may derive from faulty comprehension of distinctions in the
target language which is called False Concepts Hypothesized by Richards (page: 35).
Thinking that the examples such as "The man in black trousers” or "The man on a white

horse”, the subjects may make false generalizations about the sentence given and instead
of the instrumentative preposition "with" they used "in" or "on" in this context.

4.12.10. ITEM 10

Sentence: The child was very alarmed ......................... the news [ brought.

TABLE 25. The Uses of the Preposition "by".

Total Correct % of Error % of
Usage Usage Correct Usage ors Errors
118 20 16.94 98 83.05

16.94 % of the subjects among 118 used the correct preposition "by" while 83.05
% of them answered incorrectly. Most of them used the preposition "on". It can be
concluded that the mastery over the use of preposition with in terms of "instrument” is
not complete by the subjects in this study. 20 of the subjects confused the preposition
"by" with the use of another "instrumentative” preposition "with".



4.1.3. Analysis and Discussion of Results of Exercise C

Exercise C is a translation exercise that cuts into two parts. The first part includes
ten sentences to be translated from Turkish into English. The purpose of the first part of
Exercise C was to investigate whether or not the preparatory class students at the
University of Gaziantep avoid using English grammatical prepositions when they
translate the sentences from Turkish to English. It would also help the researcher to
understand if the mother tongue interferes with the use of English grammatical
prepositions or not. Each item in this exercise is discussed and the tables illustrating the
correct, incorrect, avoided and total uses of prepositions are presented as well.
Avoidance was accepted as neither correct nor incorrect because of the instruction given
in the test.

413.1.ITEM 1

Turkish: Okulun adi degistinidi.
English: The name of the school was changed.

TABLE 26. The Uses of English Preposition "of".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
132 82 62.12 1 0.75 49 . 37.12

English possessive preposition "of" was used correctly by 62.12 % of the subjects
out of 132. Only 0.75 % of the subjects translated incorrectly. 37.12 % of the subjects
avoid using preposition and translated the same item using the genitive suffix -s, as
"School's name" partly because not to take risks.
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4132 ITEM2

Turkish: Sokaklar elektrikle aydinlatihyor.
English: The strects arc lighted by electricity

TABLE 27. The Uses of the Preposition "by".

Total Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
129 56 43.41 65 50.38 8 6.20

Turkish postposition "ile" is included in this item. The corresponding English
preposition in this context is "by". 43.41 % of the subjects out of 129 used the
preposition whereas 50.38 % of them used the other preposition "with" which have the
same semantic function in Turkish. It was avoided by 6.20 % of the students. Instead of
using a preposition they translated from Turkish to English as seen, "Electricity is used
for lighting the streets."

4133 ITEM3

Turkish: Bunlar kiloyla satilir.
English: These are sold by kilos.

TABLE 28. The Uses of the Preposition "by".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
124 62 50 62 50 0 0

The item tests the attitudes of the subjects in using English preposition of
measure, "by" whose corresponding word is "ile" in Turkish. Since the meaning of "ile"
corresponds to English preposition "with", it was observed that most of the subjects who
made errors used "with" when they translated this sentence. Among 124 subjects, 50 %
of the students made a correct translation as well as the students who made errors. None
of them avoided using a preposition.
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4134 1ITEM 4

Turkish: Klubiin tiyeleri haftada bir toplanmava karar verdi.
English: The members of the club decided to meet once a week.

TABLE 29. The Uses of the Prepositions "of".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
122 94 77.04 3 2.45 25 20.49

Item 4 includes the possessive preposition "of" and it has the same semantic
function as the gemitive suffix "-iin" in Turkish. On the basis of the percentages in the
table above 77.04 % of the students out of 122 used the English genitive suffix correctly
while only 2.45 % of them used the other prepositions. 25 (20.49 %) of them avoided
using the preposition and translated it with another structure. Instead of "The members
of the club" they used the "Club members" without a preposition, and that can be
accepted as a correct item.

4.13.5. ITEMS5

Turkish: Sapkah adam yangta basanh oldu.
English: The man with a hat was successful in the race.

TABLE 30. The Uses of the Prepositions "with".

Total | Correct % of Errors | 22 Of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
116 46 39.65 16 13.79 54 46.55

This sentence was translated from Turkish into English by 116 subjects. Out of
116 subjects 39.65 % used the possessive preposition "with" correctly while 13.79 % of
them made errors. 46.55 % of the subjects avoided using the preposition and they
translated using the relative pronoun "who" as in "The man who has a hat".
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413.6.ITEM6

Turkish: Kardesime dogumgiiniinde Yasar Kemal tarafindan yazilan bir kitap
verecegim. -

English: On his/her birthday I'm going to give a book to my brother/sister which
was written by Yasar Kemal.

TABLE 31. The Use of the Preposition "by".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
111 83 74.77 15 13.51 13 11.71

This sentence was translated from Turkish to English by 11 1 subjects; 74.77 % of
whom used the correct preposition "by", and 13.51 % of whom made errors. 11.71 % of
the subjects avoided the preposition.

On the basis of the values in Table 31, it can be concluded that 74.77 % the
subjects have gained the mastery over the preposition of agent "by" whose counterpart is
“tarafindan” in Turkish. 11.71 of the subjects avoided using a preposition in this context
and translated this sentence using English genitive case "-in" as can be seen in the
sentence "Yasar Kemal's book”.

4137 ITEM7

Turkish: Bu kalemle yazmay: dene.
English: Try to write with this pen.

TABLE 32. The Uses of the Preposition "with".

Total Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
117 61 52.13 26 2222 30 25.64

The sentence in this item requires the use of a preposition of instrument and the
appropriate preposition here is "with". 5213 % of the subjects used the correct
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preposition while 22.22 % of them used the other prepositions. The majority of the
subjects who made errors used the other instrumentative preposition "by". Both of them
have the same semantic function as the postpositional construction in the absolute case
"with" in Turkish.

It was avoided by the 25.64 % subjects who transfated the same item from
Turkish into English as "Try to write using this pen" which can be acceptable in this
context without a preposition.

4138 ITEM38

Turkish: Litfen bu anahtarlar ona verin,
English: Please give these keys to her/him.

TABLE 33. The Uses of the Preposition "to".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoirdance| Avoidance
120 50 41.66 8 6.66 62 51.66

Out of 120 students, 41.66 % of them used the correct preposition "to" whose
counterpart is the "dative case” in Turkish while 6.66 % subjects answered the question
incorrectly. 51.66 % of them avoided using the preposition and preferred to answer
without a preposition as seen in the sentence: "Please give her/him these keys" which is
also a reasonable answer in this item.

It can be concluded that the mastery over English direct object is complete by the

subjects with or without a preposition. The general tendency is using this item without
using the preposition "to".
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4139 .1TEM9

Turkish: Bugiin babamla seyahate ¢ikacagiz.
English: Today I'm going on holiday with my father.

TABLE 34. The Uses of the Preposition "with".

Total Correct % of
Usage | Usage | Correct Usage

% of Total % of

Error: . -
TIO1S | Frrors | Avoidance| Avoidance

126 80 63.49

(88

1.58 44 34.92

The sentence in this item involves the postposition in the absolute case "ile"
corresponding comiitative preposition "with" in English. Out of 126 subjects, 63.49 %
answered the question correctly, only 1.58 % of them made errors. 34.92 % of the
subjects avoided using the correct preposition "with"

It can be concluded that 44 of the 126 subjects avoided using the preposition

and translated the same item as seen in the exercise. "My father and I are going on
holiday tomorrow".

4.1.3.10. ITEM 10

Turkish: O estyle birlikte kiigiik bir evde yasar.
English: He lives in a small house with his wife.

TABLE 35. The Uses of the Preposition "with".

Total Correct % of
Usage | Usage | Correct Usage

% of Total % of

Errors Errors | Avoidance| Avoidance

125 107 85.6

2

1.6 16 12.8

The appropriate answer here is the comitative preposition "with”. 16 % of the
subjects used the preposition correctly, only 1.6 % of them made errors. The avoidance
in this item is 12.8 %.

It can be concluded that the mastery over the use of this preposition by the
subjects is complete.
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In the second part of Exercise C, the mastery over English non-literal phrasal
verbs were analyzed. It would also help the researcher to understand whether the
learners got the meaning of the verb or the phrasal verb itself when they translate from
English into Turkish. Avoidance in the use of phrasal verbs were considered to be
incorrect items since the meaning of the verb is different from the meaning of the phrasal
verb. It would provide a better understanding if the learners were aware of the usage
and meaning of the English phrasal verbs.

4.1.3.11. ITEM 11

English: It took her a long time to get over the death of her husband.
Turkish: Kocasinin 6limiiniin tistesinden gelmesi uzun zaman aldi.

TABLE 37. The Uses of English Phrasal Verb "get over".

Total Correct % of oS % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
105 23 21.90 23 78.09 0 0

As seen In the table, out of 105 subjects 21.90 % translated the phrasal verb "get
over" (ustesinden gelmek) correctly, 78.09 % of them made errors. Most of the subjects
who made errors translated the phrasal verb "get over” as "unutmak” trying to guess the
meaning from the context.



413.12. ITEM 12

English: The gun went off by accident and wounded him in the leg.
Turkish: Silah kazayla ates aldi/patlad: ve onu bacagindan yaraladt.

TABLE 38. The Uses of the Phrasal Verb "go off".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
116 74 63.79 42 36.20 0 0

The second phrasal verb which was tested m this item is "go off" (ates aldi or
patladi). It was concluded that the mastery over this phrasal verb by 63.79 % of the
subjects 1s complete. 36.90 % of them made errors. None of them avoided using the
phrasal verb itself and translated only the verb "go" into Turkish.

It can be concluded that the mastery over the phrasal verb "go off" is not
complete but good. This can be the result of the usage of this phrasal verbs are more
widespread than the others.

4.13.13: ITEM 13

English: The question of salary will come up at the next general meeting.
Turkish: Maas sorunu gelecek toplantida goriisiilecek.

TABLE 39. The Uses of Phrasal Verb "come up".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
104 50 48.07 54 51.92 47 45.19

The sentence was translated from English into Turkish by 104 subjects, 48.02 %
of whom translated the phrasal verb come up (goriisilecek), which is correct and 51.92
% made errors. 45.19 % of the subjects who made errors translated the verb of the
phrasal verb rather than the phrasal verb itseif. Instead of "gorisiilecek" they think the
meaning of the verb "come” and translated as "gelecek”.



4.13.14. ITEM 14

English: He doesn't get on very well with his family.
Turkish: Ailesiyle ¢ok ivi geginmez/anlagmaz.

TABLE 40. The Uses of the Phrasal Verb "get on".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance{ Avoidance
124 100 80.64 24 19.35 0 0

80.64 % of 124 subjects have gained a complete mastery over the phrasal verb
"get on" since it is a well-known phrasal verb and east to get the meaning from the
context. 19.35 % of the subjects made errors. None of them avoided using the phrasal
verb.

4.1.3.15.ITEM 15

English: Mary went away in a such a hurry that she left her passport behind.
Turkish: Mary oylesine aceleyle aynildiki pasaportunu arkada birakti.

TABLE 41. The Uses of the Phrasal Verb "go away".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
102 29 28.43 73 71.57 46 45.09

The 1tem was designed to test the use of the phrasal verb "go away" (ayrilmak).
Among 102 subjects, 28.43 % of them translated correctly while 71.17 % of the subjects
did not. 45.06 % of the subjects who made errors translate the verb of the phrasal verb
instead of the meaning of phrasal verb itself. Instead of "aynimak" they answered
"gitmek".

It can be concluded that the mastery over the phrasal verb "go away" is not

complete, in other words "go off" was not accepted as a new word and "off" was
ignored.
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4.14.16. ITEM 16

English: He always takes his false his teeth out before he goes to bed.
Turkish: Her zaman yatmadan 6nce takma digini ¢ikarr.

TABLE 42. The Uses of the Phrasal Verb "take out".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage OfS 1 Errors | Avoidance| Avoidance
103 64 62.14 39 37.86 30 29.12

This item tests the meaning of the phrasal verb "take out” (¢tkarmak) and 37.86 %
of whom made errors whereas 62.14 % of whom translated correctly. 29.13 % of the
errors are done by the subjects who translated the verb "take" instead of "take out" and
they translated the same item as "takma diglerini alir”.

413.17. ITEM 17

English: I took my cup of tea into the sitting room and sat there.
Turkish. Cayimi odaya gotiirdiim ve orada oturdum.

TABLE 43. The Uses of the Phrasal Verb "take into".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
113 12 10.62 101 89.38 86 76.11

Of 113 subjects, 10.62 % translated correctly the meaning of "take into" while
89.38 % of them did not. 76.11 % of the subjects translated the meaning of the verb
"take”_

It can be concluded that the mastery over the phrasal verb "take into" is not
complete aithough it can be accepted a well-known phrasal verb in English.
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4.1.3.18. ITEM 18

English: The shelter might fall down if the rain comes back.
Turkish: Eger yagmur tekrar yagarsa siginak ¢okebilir.

TABLE 44. The Uses of the Phrasal Verb "come back”.

Total Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
105 81 77.14 24 22.85 24 22.85

The meaning of the phrasal verb "come back” (happen again) is tested in this
item. On the basis of the percentages, it can be said that the majority of the subjects have
gained a complete mastery over the phrasl verb "come back” in this context.

77.14 % of 105 subjects translated correctly whereas 22.85 % of them made
errors. All of the subjects who made errors translated the verb come (gelmek) itself.

All the errors in this sentence were the result of the avoidance of using the phrasal verb,
the others did the job correctly.

4.13.19.ITEM 19

English: The policeman took down the number of the stolen car.
Turkish: Polis ¢alinan arabanin numarasini yazdi/not etti.

TABLE 45. The Uses of the Phrasal Verb "take down".

Total Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance
118 28 23.73 90 76.27 70 59.32

The item tests the meaning of the phrasal verb "take down" by the 118 subjects,
76.27 % of whom made errors while 23.73 % of whom translated correctly. 59.32 % of
them translated the verb "take" instead of the meaning of "take down".



The majority of the errors were from the avoidance of using the phrasal verb,
only 6.27 % of the subjects made different errors from the avoidance. The mastery over
the use of this phrasal verb has only been gained by the 23.73 % of the subjects.

4.1.3.20. ITEM 20

English: She put her daughter through college by selling her jewellery.
Turkish: Miicevherlerini satarak kizinin okul masrafint kargilad:.

TABLE 46. The Uses of the Phrasal Verb "put through".

Total | Correct % of Errors % of Total % of
Usage | Usage | Correct Usage Errors | Avoidance| Avoidance

97 4 4.12 93 95.88 32 32.98

Only 4.12 % subjects of 97 translated the phrasal verb "put through" while 95.88 %
of them translated incorrectly. 32.98 % of errors are made by the students who translated
the verb "put" instead of the phrasal verb "put through". These subjects translated this
item as "Okula koydu" which is an appropriate usage in Turkish.

It can be concluded that the mastery over the phrasal verb "put through" is
incomplete since this phrasal verb is not very common and well-known in English.
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CHAPTER V

SUMMARY AND CONCLUSIONS

5.1. Summary

There are some factors which may influence and characterize second language
learner system. Two of them are important in particular: mother tongue interference and
intralingual interference. Mother tongue has got an important effect on acquisition and
use of other languages. Sentences in the target language may exhibit interference from
the mother tongue. Interference analysis tends to be from the deviant sentence back to
the mother tongue. Intralingual interference, on the other hand, refers to items produced
by the learner, which reflect not the structure of the mother tongue, but generalizations
based on particular exposure to the target language. Contrastive analysis works the other
way, predicting errors by comparing the linguistic systems of the mother tongue and the
target language. Thus, contrastive analysis and error analysis complement each other in
their applied goals and error analysis only becomes more fruitful when undertaken with
the help of contrastive analysis. It is a fact that contrastive analysis supports error analysis
both at the beginning and during the process of language learning.

Differences between languages are important for the learner because they are the
sources of difficulties. Learning a foreign language is essentially learning to overcome
these difficulties. Hence, teaching will be directed at these points where there are
structural differences. Similarities, on the other hand, hardly ever cause difficulties. Since
teaching is directed at the differences between languages and the teaching. will vary
according to the mother tongue of the learners, when the differences are discovered by
the help of a comparative-contrastive study, it becomes possible to predict the difficulties
that the leamners have,

The purpose of this study was to investigate the errors committed in the use of”
English grammatical prepositions and non-literal phrasal verbs and the origins of errors
produced by Turkish learners of English since they are the most problematic topics for
Turkish learners of English.. The researcher also attempted to explore what sort of
difficulties students were confronted with during their mastery of English and whether or
not they avoided using English grammatical prepositions and non-literal phrasal verbs
when they translated these items.

The data were collected through three different types of exercises:
A. Multiple choice,
B. Fill-in-the-blank,
C. Translation.



The results were categorised as Total, Correct and Incorrect in Exercises A and
B; Total, Correct, Incorrect and Avoidance in Exercise C. In this study, descriptive
method was used because this study involves collecting data that test the validity of the
hypotheses related to the present status of the populaticn. The researcher has aiso
decided to use descriptive method in order: B

- to describe the facts and characteristics of the population factually and
accurately,

- to describe a situation or an area accurately by bringing the fact to the attention
to the reader.

5.2. Conclusions

Analysis of the data collected from the subjects through Exercise A indicates that
the mastery over non-literal phrasal verbs is not complete by the preparatory class
students at the University of Gaziantep. The results show that non-literal phrasal verbs
create problems for students, not only because there are so many of them and it is too
difficult to learn them, but also because the combination of verb and particle seems
completely random. These may be increased by the way in which phrasal verbs are
presented in course books, by methodology or by the fact that there is no system for
learning phrasal verbs. The subjects in this study did not accept the phrasal verbs used in
this exercise as new words but as item whose meaning can be understood by separating
the parts. However, the meaning of idiomatic phrasal verbs (e.g. non-literal phrasal
verbs) does not appear to be the sum of the two parts. For example, in the third question
in exercise A there is a sentence like this. "I went into the proposal very carefully”,
nobody is going or entering anywhere in this item. In this sentence, "go into" means "to
discuss" and hardly anybody answers this question if he does not know the meaning of
this phrasal verb itself or if he tries to understand the meaning considering these two
items separately.

A very important feature of phrasal verbs is that many of them have special
meanings. They cannot be understood by knowing what the individual parts mean. They
must be learnt as a single unit in the same way as one learns an idiomatic phrase. Phrasal
verbs have more than one meaning; some of them are literal and they generally do not
cause difficulties. On the other hand, non-literal ones, or in other words, idiomatic ones
are the most problematic of all the phrasal verbs. Along with this, the same phrasal verb
can be both literal and non-literal. For Example:

a. [ left my umbrella in the bus but I got it back from the Lost Property Office.
(= get something again which you own)

b. I'll get him back all the nasty things he said. (Item 7, Exercise 1)
(= punish someone)

The second item is much more difficuit to understand than the first one because
you may understand the meaning of the item by considering the meanings of the verb
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and particle separately even if one does not know the meaning of the phrasal verb itself.
The second one, on the other hand, is a non-literal phrasal verb and it is almost
impossible to understand the meaning of it by knowing what the individual parts mean.
Anyone who has to answer the question, cannot translate this sentence correctly unless
he knows the meaning of the phrasal verb or guesses ‘the meaning in the context
correctly.

TABLE 46. The Uses of English Non-literal Phrasal Verbs by the Subjects

Phrasal Total | Correct | % of Correct Errors % of
Verb Usage | Usage Usage Errors
put off 129 20 15.50 109 84.49
get back 120 22 18.33 o8 81.66
put away 132 32 24.45 100 75.75
get through 131 36 27.48 95 72.51
‘come out | 127 35 27.55 92 72.44
take up 132 39 29.54 93 70.46
put on 133 40 30.07 93 69.92
go into 128 43 33.59 85 66.40
80 over 132 51 38.63 81 61.36
| come down 127. 62 48.81 65 51.18

This table was prepared in accordance with the order of difficulty encountered by
the subjects in the use of English non-literal phrasal verbs. As seen in the table,
approximately 70 % of subjects have difficulties in using phrasal verbs. The phrasal
verbs such as "come down" and "go over" which were used correctly by the subjects are
the ones which are used more commonly than the others and not highly idiomatic ones.



Difficulties which are confronted by the learners may arise from the mother
tongue interference on the target language. In Turkish, there are also two-word verbs
but the meanings of each item can be understood by knowing the meanings of parts.
These are not the idiomatic words like the phrasal verbs in English and they also do not
carfy a meaning different from their real meaning. Apart from mother tongue
interference, idiomaticity of the phrasal verbs may be another reason of the errors. These
are difficult items not only for the foreign learners of English but also for the native
speakers. As Richard Side (1990) explains the students do not like phrasal verbs because
of the idiomaticity of them and partly because there is no system for learning the phrasal
verbs; they are generally learnt by heart.

It can be concluded that the errors committed in the use of non-literal phrasal
verbs by the subjects in this study were [Intralingual errors] rather than [Interference
errors] as mentioned on page 32. This type of error originated within the original
structure of English itself. Moreover as Richards and Sampson state that (1974) some of
the items in English are difficult for native speakers as well as for learners of English as a
foreign language.

In Exercise B, English grammatical prepositions "with", "by", "of" and "to" were

analyzed. This table below indicates the results of the prepositions "of" in terms of
"possessive” and "to" in terms of "indirect object”.

TABLE 47. The Uses of the Prepositions "of" and "to" by the subjects.

B Total Correct | % of Correct % of
preposition Usage Usage Usage Erors Errors
of 128 38 26.68 90 7
to 117 73 62.39 40 37.90
Item 6 = ’

As seen in the Table above, the majority of the subjects committed errors in the
use of the possessive preposition "of" whereas the mastery over the indirect object "to" is
complete by the subjects of this study. In Turkish, the "genitive case” is the counterpart
of the possessive preposition "of", there is another usage of "genitive case" such as "-in",
-m" in Turkish. The subjects may have learnt this item better than the first one. The other
reasons for the errors committed by the subjects can be misunderstanding the context,
carelessness or lack of interest. The "dative case" in Turkish is the counterpart of the
indirect preposition "to" and most of the subjects have gained a complete mastery over
the usage of this preposition.
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In English the preposition "by" has different functions such as "agent’,
"instrument” and "measure"; on the other hand "with" is used in terms of
"instrumentative”, comitative" and "possessive". In all of them the most problematic one
for Turkish students is the usage of instr:mentative" because both of them are denoted by
the same postposition "ile" in Turkish.

TABLE 48. The Uses of the Preposition "with" by the Subjects

No. of the | The Uses of Total Correct Incorrect
Item "with" Usage Usage Usage
4 118 41 77
Instrumentative
5 122 42 80
7 122 72 50
comitative
8 124 122 2
9 possessive 113 49 64

TABLE 49. The Uses of the Preposition "by" by the Subjects

No. of the | The Uses of Total Correct Incorrect
Item "by" Usage Usage Usage
1 agent 129 82 47
3 measure 120 30 90

10 instrumentative 118 20 98
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is the "instrumentative use of them since they have the same semantic funcion mn
Turkish. The postposition "ile" in Turkish denotes both "with" and "by" in English. It can
be concluded that the native language interferes with the foreign language and transfer
from their native language here is negative. The subjects who succeeded in the use of
"with" in terms of "instrumentative" were fewer than the subjects who made errors in the
use of this preposition. Findings demonstrate that the subjects did not make a good
discrimination between the usage of "with” and "by" because of the interference from the
native language of the subjects.

When we analyze the items in which the prepositions "with" and "by" were used
in terms of "instrument" we can realize that the majority of the subjects did not confuse
these items and they generally filled in the blanks with the correct items as was expected
by the researcher. For example, the preposition "with” in terms of "comitative", which
corresponds to the Turkish postposition "ile" was acquired by the 122 subjects out of 124
in the sentence: "I'm going to the cinema with Tom". Only two students answered the
question using the preposition "by". In the following two tables are the results of the
questions in which the prepositions "by" and "with" were used.
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TABLE 50. English Grammatical Prepositions According to the Order of Difficulty.

Preposition | Total | Correct )
Usage Usage Errors
by 2
(instrument) 129 >6 65
by 5
(measure) 116 62 62
with "
(instrument) 132 61 26
with
(possessive) 116 46 16
by
(agent) 111 33 15
to
(indirect obj.)| 120 | 0 8
of
(possessive) e i 3
126 80 2
with
(comitative) 125 107 9
of
(possessive) 132 82 1

Apart from the "instrumentative" usage of these two prepositions, the mastery
over the use of the preposition "by" in terms of "measure” has not been gained by the
majority of the subjects partly because it is not a very well-known usage of the
preposition "by".

The "comitative” use of the preposition "with" was filled in correctly by the
majority of the subjects. Approximately only 20 subjects filled the space with the
incorrect prepositions and the others did the job correctly though it has the same
semantic function as the preposition "by" in Turkish.

It can be concluded that the mastery over the grammatical prepositions "with"

and "by" 1s complete except for their usage of in terms of "instrumentative". This is not
the result of the target language interference but native language interference since they
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have the same semantic function in Turkish. This result cannot be valid for the comitative
usage of the English preposition "with" which denotes the same postposition (-le) as well
as the preposition "by".

Exercise C has two parts; the first part included ten sentences which were
required to be translated from Turkish into English.

TABLE 51. The Uses of Prepositions According to the Order of Avoidance

N%ecr);’ the Preposition %}2;216 %Osf;;:t Ir{}:soar;zct ATvg‘;glance
8 | fudirect Objecy| 120 50 8 62
> P:sn.;g;sive 116 46 16 54
! Pocs)sfessive 132 82 1 49
O | comtatve | 126 80 > 44
! Instrvrxirt:entative 117 61 26 30
4 Posztt;ssive 122 94 3 25

10 C';iltihtative 125 107 2 16
8 AEZm 1 83 15 13
2 Instrlt)gnentative 129 36 65 8
3 M:gsure 124 62 62 0

This table was prepared in accordance with the order of avoidance encountered
by the subjects in the use of English grammatical prepositions. As seen in the table, the
results were not different from the results of the Exercise B except in the usage of
"possessive" grammatical preposition "of". In Exercise B, the preposition "of" is one of
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the problematic ones although it is one of the best ones done correctly by the subjects. It
does not mean that the subjects were not familiar with the form but this error was
random. Thus, it is better to call this item not an error but a mistake because of
carelessness, lack of attention or forgetfulness

The other results demonstrate that the "instrumentative” uses of the prepositions
"by" and "with" were also the problematic ones as well as the "measure". The usage of
the preposition in terms of "measure" is related to the fact that there is native language
interference on the target language. The striking point here is the complete mastery over
the usage of the preposition "with" in terms of "comitative" although it has the same
semantic function in Turkish as the other prepositions mentioned above. It can be
concluded that there are also some other factors affected the learning of English
grammatical prepositions "by" and "with" besides the native language interference.

The use of the preposition "by" in terms of "agent" was complete by the subjects
in Exercise C as well as the Exercise B.

As seen in the table above, the majority of the subjects avoid using prepositions
rather than committing errors, most probably in order not to take risks. The subjects who
avoided using prepositions translated the items into English using the other structures of
English and most of them did the job correctly without using a preposition.

The findings validate the researcher's hypothesis that the preparatory class
students at the University of Gaziantep avoid using English grammatical prepositions.
Although there can be different psychological or linguistic factors that affect the
avoidance behaviour of the subjects in using English grammatical prepositions, the most
effective factor i1s native language interference since there are differences between
English and Turkish. These two languages are two different systems and there are many-
to-one correspondences between them. For Example, the counterpart of English
grammatical prepositions "with" and "by" is the Turkish postposition "ile" and this
postposition not only denotes the "instrumentative" usage of "with" and "by" but also
denotes these two prepositions in terms of "measure" and "comitative". The results show
that except for the comitative usage, the subjects have not gained a complete mastery
over these usages.

By looking at the results of this Exercise and the other studies done before and
mentioned in Research History on pages 38-39, it can be concluded that many other
Foreign learners of English have difficulties in the use of English prepositions as well as
the Turkish learners of English. In order not to take risks and commit errors they avoid
using prepositions and express the ideas with the other structures of English that have
fewer risks than English prepositions.
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TABLE 52. The uses of English Non-literal Phrasal Verbs

Phrasal Verb 62at§e Sg;rg?t Irg:ar;:ct Avoidance
take into 113 12 86 86
take down 132 28 90 70
come up 104 50 54 47
go away 102 29 73 46
put through| 97 4 61 39
take out 103 o8 = 30
come back 105 81 24 4
get on 124 100 2 4 0
20 off 116 74 42 0
get over 105 23 82 0

In this Exercise, avoidance was taken into consideration not seperately as in the
previous Exercise but as a part of incorrect usage since the avoidance in the use of
phrasal verbs when they were translated from English into Turkish cannot be acceptable.
In the translation of the non-phrasal verbs in this exercise, except for "get on", "go off”
and "get over", the subjects generally translated only the verbs and ignore the meaning of
the phrasal verb itself. As seen in the Exercise A, the general tendency here is to translate
the parts in a phrasal verb not the whole part without separating. The majority of them
translated "get on" in the item 14, partly because it is a very well-known phrasal verb in
Turkish. The other subjects who did not avoid translating the whole part instead of the
separate parts may have translated the phrasal verbs guessing correctly the meaning of
the phrasal verbs from the context.
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The phrasal verb which is translated by the majority of the subjects incorrectly is
the phrasal verb "put through". Only 4 of the students translated the sentence into
Turkish correctly since it is very idiomatic and not well-known even to some native
speakers of English.

It can be concluded that the subjects have not gained a complete mastery over
the usage of non-literal phrasal verbs; mostly because of the difference between the
system of English and Turkish, the systems of phrasal verbs, lack of phrasal verbs in
Turkish and difficulties in learning non-literal phrasal verbs. Phrasal verbs are one of the
demoralizing items in English for both native speakers and learners of English as a a
foreign language.

" The results may be summarized as the following in this study:

1. As was pointed out before, "interference” is the only point to which contrastive
analysis paid attention but it is a defect to see all errors as effects of the "interference" of
the mother tongue, ignoring all the other phenomena.

2. There are some elements in the foreign language which have similar features in
his own language; these similar elements will be easy for the learner to get, but the
elements that are different will be difficult for him to leamn.

3. Translation word by word of idiomatic expressions into the learner’s first
language can produce classic howlers. Learners may try to translate a familiar expression
into his first language at times. One of the most typical situations is when a learner has
been asked to communicate something in writing he is aware that he does not know the
appropriate expression or structure or he may even be unaware that an appropriate one
exists. Naturally, as he wishes to communicate his ideas, he will fall back on the language
system with which he is familiar, namely his mother tongue or try to guess the meaning
of the item from the context.

4. While people are learning their native language, they acquire regularities in the
language and they apply these all structures in the language. This is the same for second
language learners. They make generalizations or regularizations and sometimes the
application of rules is not complete because there are many exceptions in English.

5. Turkish learners of English avoid using prepositions if they can express the
ideas with another structure of the language. They tend to avoid preposition rather than
making errors in order not to take risks.

6. Turkish learners of English have not gained a complete mastery over phrasal
verbs. They are not aware that phrasal verbs are whole units different from the separate
parts that form the phrasal verb. They try to understand the meaning of a phrasal verb by
translating the parts, ignoring the fact that it is a new item and not just a sum of the
parts.
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7. In the light of of the study the researcher thinks that the students at the
University of Gaziantephave difficulties in using English prepositions and phrasal verbs
during their mastery of English.

5.3. Recommendations

Errors must be seen as signs of learning, not as signs of failure. Errors are not
cause for alarm but are tools for helping us to help the student progress easily and
naturally through the stages of his interlanguage. By the help of error analysis, as
teachers, we may be able to allow the learner's innate strategies to dictate our practice
and determine our syllabus. We may also learn to adapt ourselves to his needs rather than
impose upon him our preconceptions of how, what and when he should learn it.

This study needs attention because learning English prepositions and phrasal
verbs are a big handicap for Turkish students learning English as a foreign language.
Because of the different structures of the two languages, prepositions are always very
difficult to learn. They either avoid using them or use them incorrectly. Therefore, it
seems obvious to emphasize the correct use of prepositions beginning at the elementary
level.

5.4. Further Considerations

Prepositions and phrasal verbs should be taught to the students not in isolation,
but n several contexts. It may eliminate the negative effects of many-to-one
correspondences between English prepositions and Turkish case marker and
postpositions on the acquisition of the prepositions in English.

During this study, the researcher observed that error analysis is not widespread in
Turkey. As EFL teachers, we should accept error analysis as an essential part of teaching
and learning English.

Making an error analysis is a form of self-education. The errors may show a
teacher areas where his teaching has not been effective. Error analysis may lead to
improved teaching methods through a greater awareness of the nature and causes of the
errors that are committed by the learners. It also makes anybody who undertakes this
work think about the nature of the errors and the reasons why they are made. He may
then attempt to find some answers. Error analysis can provide valuable data for the
preparation of teaching materials, textbooks and examinations. By the help of error
analysis we may be concerned with performance at a particular level and with problems
associated with a particular word, tense or structure across various levels of learning.

Without a study based on error analysis it is difficult to determine which errors
play a major role in the student's ability to manipulate grammatical elements to build up
sentences. We need to know which part of the language they have difficulties with so
that we can conduct remedial teaching.
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EFL teachers should be aware of what is going on in the field of EA. We can
gain new insights that will help us to view our students in a new light. We can expect to
gain a great deal from research done on error analysis in the future.
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"APPENDIX A
EXERCISE A
Choose the best option.

1. I wish we could sell the piano; it .................... too much space.
a)takeson b)takesin c)takesup  d)takes down ) takes off

2. The house itself is quite attractive, but the fact that 1t's near a busy airport ...... me ......
a) puts/away  b) puts/back c)putsby  d) puts/off e) puts/on

30T the proposal very carefully with my lawyer and finally I decided not to
accept their offer.
a)wentinto b)wentahead c)wentin d)wentfor e)wenton

4. I tried Juliet in hospital and ............ccccooe. without difficulty.
a)gotround b) gotthrough c)gotoff d)goton e)gotover

5. It's no use trying to keep in secret; it'ssure to .................... in the end.
a)come over b)comeout c¢)comeinto d)come through e)come back

6. They've ..o all the calculations but they still can't find the mistake.
a) goneinto  b) gone away c)goneover d)gonein e) gone for

7M. hm ... for all the nasty things he said.
a) get/away b) getback  c) get/into  d)get/along e) get/in

8. Look at this mess! ........... your toys ................ at once, children.
a) put/on b) put/aside c)put/out d)put/off e) put/away

9. I'm waiting till prices ..........c.oconene. before buying a new carpet.
a) put/off  b) put/up c)put/away d)put/out e) put/down

10. She has .................. a lot of weight since I last saw her.
a)put off b)putup c)puton d)putin e)putout



APPENDIX B
EXERCISE B

Fill the appropriate prepositions in the blanks.

1. "Rapsodi in August" is produced .......... Akira Kurosawa and you can see it in the
cinema on the corner.

2. They showed us photographs ............ their baby.

3. Those eggs aresold .................... the dozen.

4. I managed to find my way ........... a torch.

5. After the accident, he started to walk ............. a crutch.

6. We've lent our hammer ................... Mr Jones and he always keeps it for ages.

7. Don't touch them ............... bare hands.

8. I'm going to the cinema ................... Tom. We've already bought our tickets.

9. The man ................... the pipe and long hair has been working for that company
since he was sixteen.

10. The child was very alarmed ....................... the news I brought.
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APPENDIX C
EXERCISE C

C. L. Translate the following sentences into English. Make sure you use (a) preposition(s)
in each sentence.

. Okulun ad: degistirildi.

. Sokaklar elektrikle aydinlatihyor.

. Bunlar kiloyla satilir.

. Kuliibiin tiyelen haftada bir toplanmaya karar verdi.

. Sapkah adam yarnista baganl oldu.

. Kardegime dogumgiiniinde Yagar Kemal tarafindan yazilan bir kitap verecegim.
. Bu kalemle yazmay: dene.

8. Litfen bu anahtarlan ona verin..

9. Bugiin babamla seyahate gikacagiz.

10. O estyle birlikte kiigiik bir evde yasar.

N OB WY

C.IL Translate the following sentences into Turkish.

1. It took her a long time to get over the death of her husband.

2. The gun went off with an accident and wounded him in the leg.
3. The question of salary will come up at the next general meeting.
4. He doesn't get on very well with his family.

5. Mary went away in such a hurry that she left her passport behind.
6. He always takes his false teeth out before he goes to bed.

7. 1 took my cup of tea into the sitting room and sat there.

8. The shelter might fall down if the rain comes back.

9. The policeman took down the number of the stolen car.

10. She put her daughter through college by selling her jewellery.

b



APPENDIX D

TABLE A. 1. The Usé of Phrasal Verbs in Exercise A by the Subjects

No. of Phrasal Total Correct | Incorrect
Item Verb Usage Usage Usage
1 take up 132 39 93

2 put off 129 20 109
3 go Into 128 43 85
4 get throughl 131 36 95
5 come out 127 35 A
6 80 over 132 51 81
7 get back 120 i) 98
8 put away 132 32 100
9 come down 127 62 65
10 put on 133 40 93
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APPENDIX E

TABLE A. 2. The Use of Grammatical Prepositions by the Subjects in Exercise B.

No. of o Total Correct | Incorrect
Item Preposition Usage Usage Usage
1 by 129 82 47
2 of 128 38 90
3 by 120 | 30 90
4 with 118 41 77
5 with 122 42 80
6 to 117 73 44
7 122 72 50

with
8 124 122 2
9 with 113 49 64
10 by 118 20 98
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TABLE A. 3. The Use of Prepositions by the Subjects in Exercise C.I

APPENDIX F

No. of .. Total Correct | Incorrect .
Ttem Preposition Usage Usage Usage Avoidance
1 132 82 1 49
of
4 122 94 3 25
2 by 129 56 65 8
3 by 124 62 62 0
5 with 116 46 16 54
6 by 111 83 15 13
7 with 117 61 26 30
8 to 120 50 8 62
9 126 30 2 44
with
10 125 107 2 16

07




APPENDIX G

TABLE A. 4. The Use of the Phrasal Verbs by the Subjects in Exercise C. II.

Nl | Pl | T | Comet | sonet | aveidane
11 get over 105 23 82 0
12 go off 116 74 42 0
13 come up 104 50 54 47
14 get on 124 100 24 0

15 g0 away 102 ) 73 46
16 take out 103 64 39 30
17 take into 113 12 101 86
18 comeback| 105 81 24 24
19 take down 118 28 90 70
20 put through 97 4 93 32
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