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ABSTRACT

This study explored the processes involved in a reader’s mind while searching for
meaning through think-aloud protocols. In think-aloud procedure, subjects verbalize their
thoughts during the solution of a task. The reason for using think-aloud protocols in this study
was to determine the reading strategies of the participants. In doing so, the study was mainly
concerned with identifying and describing reading strategies used by Freshmen students at the
ELT Department, Faculty of Education, Cukurova University. A total of twenty freshmen
students- ten of whom were exempted from the preparatory class and ten prep-studied were
gathered into two different groups accordingly. These students were randomly chosen among
those whose reading section scores of the proficiency exam were similar. At the beginning of the
academic year, these two groups of readers were asked to read an authentic text and report their
thinking and understanding while reading. Immediately after the think-aloud process, the subjects
were asked to answer ten multiple choice questions in order to help the researcher to gain
insight about the information comprehended by the participants. The verbalisations of the
participants during the think-aloud process were audio-taped, and subsequently transcribed. In
order to analyse the collected data, the researcher developed a taxonomy based on the reading
strategies of the twenty participants.

.This research characterised 51 different strategies which were studied under five main

categories, pre-reading, vocabulary, comprehension-gathering, comprehension-monitoring and




evaluation. The results of this study indicate that exempted participants used much more
strategies in terms of type and nature when compared with prep-studied participants.

While there was no particular evidence indicating a significant difference between the
two groups related to the frequency of the employed strategies which were identified
throughout this research, with reference to means and standard deviations, more participants in
Group B were found to be consistent related to that matter.

Regarding the performance level of the participants in the multiple choice test, this study

also revealed some of the strategies which successful participants had a tendency to use.



TURKCE OZET

Bu caligmada sesli diigiinme teknigi kullamlarak okuyucunun anlamaya giden yolda
gecirdigi gizli evreler araginlmugtir. Sesli diigiinme teknigine gore, caligma iginde yer alan kisiler
herhangi bir problemi ¢ozerken digiincelerini sesli olarak dile getirirler. Bu galismada sesli
digtinme teknigini kullanmaktaki amag kathimcilarn okuma stratejilerini belirleyebilmektir. Bu
calismanin asil konusu Cukurova Universitesi Egitim Fakiiltesi Ingiliz Dili Egitimi Boliimii birinci
sinif $Frencilerinin otantik bir okuma pargasini anlamaya galisirken kendilerine 6zel kullandiklan
stratejileri belirleyip, tammlamaktr. Calismada, 10°u  Ingilizce hazirhk okumus, 10’u muaf
tutulmus 20 Ogrenci yer almugtir. Bu 6grenciler diger birinci siuf 6Frencileri arasindan yeterlilik
sinavi okuma-anlama boliimiinden aldiklan notlann benzerlifine gore gelisigiizel segilmigtir.
1996-1997 egitim-tgretim yih basinda bu iki grup okuyucudan otantik bir pargayr okuyup,
okurken ne distindiiklerini ve anladiklanni sozlii olarak ifade etmeleri istenmigtir. Sesli diiglinme
agamasini takiben okuyuculara ne kadar anladiklarini 6lgmek amaciyla on soruluk ¢oktan
segmeli bir smav verilmigtir. Sesli diigiinme agamalarinda okuyuculann seslendirdigi diistinceler
bir teybe kaydedilmis ve daha sonra da yaziya dokiilmiigtiir. Toplanilan veriyi ¢oziimlemek igin
aragtirmaci 20 kattlimcimin kullandigy stratejileri igeren bir simflandirma tablosu olugturmustur.

Bu aragtirmada ortaya ¢tkanilan 51 farkl strateji, beg ana baghk altinda toplanmustir, bunlar
sirastyla: okuma oncesi, kelime, anlamak icin gerekenleri bir araya getirme, anlamay1 g6zlemleme
ve degerlendirme stratejileridir.

Bu galigmanin sonuglan hazirliktan muaf tutulan 6grencilerin hazirhk okuyan dgrencilere

kiyasla gegit ve icerik (type and nature) bakimindan daha ¢ok strateji kullandiklanim gostermistir.



Diger bir taraftan stratejilerin 6grenciler tarafindan kullamim siklig (quantity) bakimindan
ikt grup arasinda 6nemli bir fark gézlenmemesine karsin, ortalama deger (M) ve standart sapma
(SD) gibi istatistik degerler hazirhk okuyan 6grencilerin bu konuda daha tutarli bir tablo
gizebildiklerini gostermigtir. Ogrencilerin goktan segmeli sinavdaki bagan diizeyleri s6z konusu
oldugunda bu ¢ahgma basanh 6grencilerin, kullanmaya egilim gosterdikleri baz stratejileri ortaya

gikarmugtir.
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CHAPTER 1T

INTRODUCTION

1.1. Background of the Study

Being a proficient reader in English is a highly important requirement for the students
to succeed at university level regardless of the subject matter they study. This is because
English-medium universities make use of academic materials written in English and students
are supposed to comprehend what they read. As Carrel (1989) puts it,

without solid reading proficiency, second language readers can not
perform at levels they must in order to succeed, and they can not
compete with their native English-speaking counterparts. (p. 1)

Goodman (1989 : 12 ) defines proficient readers as “efficient and effective.” He
states that, proficient readers are “effective” because they can construct a meaning by means
of assimilation, accommodation and coming to an agreement with what the author really
meant. He calls proficient readers “efficient” because they do not make much effort to
achieve effectiveness (1989). He further suggests that:

To accomplish this efficiency readers maintain constant focus on
constructing the meaning throughout the process, always seeking the
most direct path to meaning, always using strategies for reducing
uncertainty, always being selective about the use of the cues available
and drawing deeply on prior conceptual and linguistic competence. (p.
12)

Wallace (1992) elaborates what Goodman means by “the use of cues.” She states
that, according to Goodman, the reader uses three kinds of cue systems which are
graphophonic, syntactic and semantic. What is meant by means of graphophonic cues is the

readers’ knowledge of phonetic and visual features of English is meant, which are, as Wallace

(1992 : 20) states, “generally agreed conventions about the nature of the writing system.”



Syntactic cues are meant to be “possible kinds of word order” (1992 : 40), whereas semantic
cues are related to concepts like word meaning, collocation and schematic knowledge.

Numerous studies on reading strategies used by “good” and “poor” readers,
Hosenfield (1977), Brandt anf Bluth (1980), Whaley (1981), Meyer (1984), (cited in
Thomson 1987 : 52) have provided valuable insights in that matter since the beginning of late
1970s. The reason for the interest is that such studies are claimed to “reveal a reader’s
resources for understanding.” (Langer, cited in Block 1986 : 463) These resources are very
precious due to the fact that different readers can use different strategies while dealing with a
reading task.

Further studies were carried out by Clark (1979), Taylor and Beach (1984),
Brandsford and Johnson (1973), Brooks et al (1983), Wilhite (1983), Hudson (1982)
investigating areas such as effective reading strategies, transfer of good reading strategies
from L1 to L2, lessening of memory load, activating background knowledge, use of
headings as mnemonic aids, role of pre reading questions, the role of schema related to pre-
reading condition, vocabulary condition, read-reread condition, and imagery and reading
from a particular perspective. The results have certainly enlightened many aspects in reading
strategy research. (see Thompson 1987 : 22)

The research methods employed in these studies were mostly retrospective, in which
the subjects were questioned about their thought processes after the completion of a task.
However, since retrospective method can be disadvantageous in that people may report false
memories, some other researchers [Block (1986), Pritchard (1988), Meyers et al. (1989),
Fehrenbach (1991), Kleitzen and Taylor (1992)] decided to use an alternative research
method, think-aloud, to obtain a direct view of readers’ mental processes, which may

normally be hidden.



This study is undertaken through “think-aloud” protocols first because of the above
mentioned drawback of retrospective methods, and second it is the process not the product of
reading which is the focus throughout the study. (Think-aloud protocols will be discussed in
detail in Chapter 2.)

It is believed that it is only when teachers and researchers gain insight to students’
knowledge of components and management of internal processes during their performance

of reading, can programmes, successfully meeting the needs of students be prepared

(Block 1986).

1.2. Statement of the Problem

This study concerned with issue that formal instruction University prep class
students take in reading may/may not contribute to the reading strategies they make use of, as
well as, to the level of comprehension they achieve. There may be similarities or differences
in the quality and quantity of the reading strategies used when prep class graduates are
compared with the students who are exempted from prep class.

In the light of the assumption given above, the strategies exempted students make use
of can provide useful information for the institutions and instructors while designing reading
course syllabi for prep classes. Furthermore, knowing about the process of reading, keeping
both the prep-studied and the exempted students in mind, will surely contribute to the quality

of reading programmes which are expected to meet the needs of the students.



1.3. Purpose of the Study

The aim of this study is first to determine the reading strategies involved in the
reading process at a period just before students start their education in English at university
level. Since the participants in this study were teacher trainees of English, their level of
proficiency suggested that we could get the best-quality profile of reading strategies used by
the students at this level. The students whose scores were similar in the reading section if the
proficiency exam reading section were divided in to two groups. The first group was
chosen among the students who were exempted from the prep year. The second group was
composed of students who had to attend the prep-class courses. By means of this study, the
researcher aimed to find out to what extent strategy use between the two group of readers
differed in reading an authentic text. While performing this task, the assumed proficiency of
the two groups of readers was checked by the number of the correct answers they gave to
multiple choice test. The quality and quantity of the strategies they used in this process were
also considered as a sign of their performance level in reading. This process-oriented research
may serve an important purpose, that is, it may provide feedback on the existing prep-year
programme at ELT Department of Cukurova University.

Finding out leamners’ reading strategies may also help the reading instructors
understanding and evaluating better their own knowledge of what and how to teach reading.

The instructors can help the learners better in terms of their developing new strategies and

improving the existing ones. Apart from that, this study may provide relevant information at
the administrative level while designing a reading curriculum and course syllabi which can

meet the needs of learners.



1.4. Research Questions

This study seeks answers to the following research questions;

1) Is there a difference in the quality of reading strategies - variety of reading
strategies in terms of type and nature - used by Freshmen students of the ELT Department at
Cukurova University, who had to follow one-year prep course and those who are exempted
from it?

2) Is there a difference in the quantity of reading strategies - frequency of reading
strategies - used by Freshmen students of ELT Department at Cukurova University, who had
to follow a one-year prep course and those who are exempted from such a course?
3)To what extent is the use of reading strategies related to students’ comprehension of the
text?

In seeking answers to the questions above, this study relies on the data collected from
students. The study is divided into five chapters:

Chapter one presents the information related to the background, the problem and the
purpose of the study and the questions to be answered while conducting the research. The
study moves on to the literature review in the second chapter. With this overview of the
theoretical issues behind think-aloud process, the stage is set for the empirical part of the
study. Chapter three presents the research design of the study. The investigative methods as
well as the setting and subjects of the study are dealt with in this chapter. Chapter four
focuses on the analysis of data in order to find out to what extent our empirical evidence gives
answers to our research questions. The last section will address the theoretical and practical

issues covered throughout the study.



CHAPTER 2

LITERATURE REVIEW

This chapter starts with a review of learning strategies in general and reading
strategies in particular. Therefore, it gives information on reading as a process and think-
aloud protocols. Relevant studies carried out on reading, in particular those which were

undertaken using think-aloud protocols are also discussed in this chapter.

2.1. Learning Strategies

Examining how students approach the learning task, that is, describing their
behaviours and the cognitive and metacognitive processes they engage in, can help to
change the methodology of the classrooms from teacher-centred ones to learner-centred
ones (Wenden and Rubin 1987). O’Malley and Chamot (1990) briefly summarises how
these processes are defined by cognitive theory.

In cognitive theory, individuals are said to “process” information, and
the thoughts involved in this cognitive activity are referred to as “mental
processes.” Leaming sirategies are special ways of processing
information that enhance comprehension, learning, or retention of the

information. (p. 1)
Regarding the definition of learning strategies, Ellis (1995 : 531) has cited various

opinions of different researchers from different perspectives (see Table I).



Table 1 : Definitions of Learning Strategies

Source Definition
Stern 1983 “In our view strategy is best reserved for

general tendencies or overall characteristics of
the approach employed by the language
learner, leaving techniques as the term to refer
to particular forms of observable learning
behaviour.’

Weinstein and Meyer 1986

‘Learning  strategies are the behaviours
and thoughts that engages in during
learning that are intended to influence the
learner’s encoding process.’

Chamot 1987

‘Learning  strategies  are  techniques,
approaches or deliberate actions that students
take in order to facilitate the learning, recall of
both linguistic and content area information.’

'Rubin 1987 ‘Learning strategies are strategies which
contribute to the development of the language
system which the learner constructs and affect
learning directly.’

Oxford 1989 ‘Language learning strategies are behaviours

or actions which learners use to make
language learning more successful, self-
directed and enjoyable.’

Ellis recognises that there are differences in opinions related to the motivation of the

use of learning strategies, despite the fact that all the definitions agree that learning strategies

are used to promote learning something about the L2. Furthermore, he points out that

learning strategies can have an effective purpose as suggested by Oxford (1995).

There appears to be three general categories for learning strategies in second

language literature. To Brown and Palinscar (1982), the first category, metacognitive

strategies, “involve thinking about the learning process, planning for learning, monitoring of

learning while it is taking place and self evaluation of learning after the learning activity”. The

second category, cognitive strategies, “involve manipulation or transformation of the material

to be learned which the learner interacts directly with what is to be learnt.” (cited in Chamot,




1987 : 72) Finally, the third category Social/affective strategies, “concern the ways in which
learners elect to interact with other learners and native speakers.” (Ellis, 1995 : 538) All
these strategies help language learers develop their language system which they build up
and influence their learning directly. However, the difference is that, as Wenden puts it,
“metacognitive strategies are not task specific and therefore are not differentiated and
diversified.” (1991 : 29)

In O’Malley and Chamot’s framework (1990 : 46) the three distinguished types of

strategies are illustrated in the following manner:

Table 2 : O’Malley and Chamot’s Typology of Learning Strategies

Learning Strategy | Description
Metacognitive
Advance organisers Making a general but comprehensive

preview of the concept or principle in an
anticipated learning activity.

Directed attention Deciding in advance to attend in general to
a learning task and to ignore irrelevant
distracters.

Selective attention Deciding in advance to attend to specific
aspects of language  input or

situational details that will cue the
retention of language input.
Self~-management Understanding the conditions that help one
learn and arranging for the presence of
those conditions.

Advance preparation Planning for and rehearsing linguistic
components preparation necessary to
carry out an upcoming language task.
Self-monitoring Correcting one’s speech for accuracy in
pronunciation, grammar, vocabulary, or for
appropriateness related to the setting or to
the people who are present.




Delayed production

Consciously deciding to postpone speaking
to learn initially through listening
comprehension.

Self-evaluation

Checking the outcomes of one’s own
language learning  against an internal
measure of completeness and

accuracy.

Cognitive

Repetition

Imitating a language model, including
overt practice and silent rehearsal.

Resourcing

Defining or expanding a definition of a
word or concept through use of target
language reference materials.

Directed physical response

Relating new information to physical
actions, as with directives.

Translation

Using the first language as a base for
understanding and/or producing the
second language.

Grouping

Reordering or reclassifying and perhaps
labelling the material to be learned based
on common attributes.

Note-taking

Writing down the main idea, important
points, outline, or summary of information
presented orally or in writing.

Deduction

Consciously applying rules to produce or
understand the second language.

Recombination

Constructing a meaningful sentence or
larger language sequence by combining
known elements in a new way.

Imagery

Relating new information to visual
concepts in memory via familiar easily
retrovale visualisations, phrases, or
locations.

Auditory representation

Retention of the sound or similar sound for
a word, phrase, or longer language
sequence.

Key word

Remembering a new word in the second
language by (1) identifying a familiar word
in the first language that sounds like or
otherwise resembles the new word, and (2)
generating easily recalled images of some
relationship between the new word.

Contextualization

Placing a word or phrase in a meaningful
language sequence.
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Elaboration Relating new information to other concepts
in memory.

Transfer Using previously acquired linguistic and/or
conceptual knowledge to facilitate a new
language learning task.

Inferencing Using available information to guess
meaning of new items, predict outcomes,
or fill in missing information.

Social/affective

Co-operation

Working with one or more peers to obtain
feedback, pool information, or model a
language activity.

Question for clarification

Asking a teacher or other native speaker
for repetition, paraphrasing, explanation
and/or examples.

As one can easily observe the largest group of items above is the cognitive strategies.

Oxford and Ehrman (1995) explains why:

Research on learning strategies suggests that cognitive strategies possess
the greatest variety, covering strategies related to practice and to the all-
important “deep processing” in which learners analyse, synthesise and

transform new information.

(cited in Oxford and
Burry-Stock 1995, p. 5)

The learning strategy research had a direct impact on reading strategy research since

reading can not be isolated from the other basic skills in language learning,

2.2. Reading as a Process

Since the beginning of early 70s, reading in a foreign language has been considered

to be an active rather than a passive process. Previously, especially in the field of reading in

English as a second language, a rather passive bottom-up approach was given importance.

Carrell (1988) summarises what is meant by this approach as follows:

Reading was viewed primarily as a decoding process of reconstructing
the author’s intended meaning via recognising the printed letters and
words, and building up a meaning for a text from the smallest textual
units at the bottom (letters and words) to larger and larger units at the
“top” (phrases, clauses, intersentencial linkages). (p. 2)




1"

Reading was viewed primarily as a decoding process of reconstructing
the author’s intended meaning via recognising the printed letters and
words, and building up a meaning for a text from the smallest textual
units at the bottom (letters and words) to larger and larger units at the
“top” (phrases, clauses, intersentencial linkages). (p. 2)

With his definition to reading as a “psychological guessing game” Goodman (1967)
and several other reading experts such as Anderson (1978), Cziko (1978), Stanovich (1980)
characterised a top-down model of reading (cited in Carrell 1988). As Carrell states, the
impact that Goodman’s psycholinguistic theory had on foreign language reading was “to
make the reader an active participant in the reading process, making and confirming
predictions primarily from his or her background knowledge of the various linguistic levels
(graphophonic, syntactic, semantic) (1988 : 3). Then in 1979 Coady made some elaborations
on this fundamental psycholinguistic model of reading and suggested a model in which a
reader’s background knowledge is in an interaction with his/her conceptual abilities and
process strategies in order to produce comprehension (cited in Carrell, Esterhold 1983) (see

Figure I).

Conceptual abilities < » Background knowledge

Process strategies

Figure I: Coady’s (1979) Model of the ESL Reader

By conceptual ability Coady refers to “general intellectual capacity”, whereas by
processing strategies he refers to the “various subcomponents of reading ability including

many which are also more general language processing skills which also apply to oral
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language”, such as grapheme-morphophoneme correspondences, syllable-morpheme
information, lexical and contextual meaning. Related to background knowledge Coady
(1979) suggests that;

the subject of reading materials should be of high interest and relate well

to the background of the reader, since strong semantic input can help

compensate when syntactic control is weak. The interest and

background knowledge will enable the student to comprehend at a

reasonable rate and keep him involved in the material in spite of its

syntactic difficulty. (p. 12)

The role of background knowledge in language comprehension has been called as
“schema theory”. As was stated by Carrell and Esterhold (1983), according to schema
theory,

comprehending a text is an interactive process between reader’s
background knowledge and the text. Efficient comprehension requires
the ability to relate the textual material to one’s own knowledge
comprehending words, sentences and entire texts involve more than just
relying on one’s linguistic knowledge. (p. 556-557)

The schema theory while dealing with the problems related to efficient readers and
efficient reading - suggests an approach which requires both top-down and bottom-up

strategies functioning interactively.

2.3. Reading Strategies

Reading is a “unitary process”, that is, “it is not possible to identify specific skills
which can be built up in any hierarchical way to produce an effective reader” (Wallace 1992 :
42). Moving with this view, many researchers have started to talk of reading strategies rather
than distinct skills. In this respect, Wallace points out that, “strategies involve ways of
processing text which will vary with the nature of the text, the reader’s purpose and the

context of situation (1992 : 57)
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Consequently, the research on reading strategies has concentrated on reporting the
strategies of certain type of readers such as successful-unsuccessful readers by Hosenfeld
(1977), practised-unpractised readers by Cooper (1984), gified and average readers by
Fehrenbach (1991), with the idea that identifying these strategies can shed light on the

strategy training of ESL/EFL readers.

2.4. Think-Aloud Protocols

Think-aloud protocols is a version of verbal report in studying cognitive processes in
foreign language learning. The participants are asked to state their thoughts and behaviours
while performing the task at hand. In this way the ongoing behaviour of the participant is
recorded by the researcher and becomes a picture of how the learner deals with the task.

This version of verbal reporting is also used in reading strategy research. Examples of
such applications can be found in Meyers et al. (1989), Fehrenbach (1991), Smith (1991).

Someren et al. (1994 : 30) put forward two reasons as to why think-aloud protocols
are more beyond suspicion when compared with other verbal data.

1) The think-aloud method avoids interpretation by the subject and assumes a very
simple verbalisation process.

2) The think-aloud method treats the verbal protocols, that are accessible to anyone,
as data thus creating an objective method.

Collecting think-aloud data is not a very difficult task except that some technical
errors occurring during the procedure can affect the data in the way that they can almost get
useless. Someren et al. (1994) talk about five important steps which should be considered
while collecting think-aloud data. These steps are said to be applied for successful research

demanding various tasks.
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a) Setting: The first thing to be made sure about think aloud procedure is setting. The
subject should feel at ease and confident in the setting which requires to be comfortable
enough for her.

A situation should be created in which the subject will be focusing on the task and the
experimenter should interfere as little as possible.

b) Instructions: Before starting the protocol, the subjects are instructed about how to
handle the task while thinking aloud. This is, in a way, to suggest that a problem is to be
solved by real thinking thus it shouldn’t mean that the experimenter is asking for their opinion
or the evaluation of the task. Think-aloud requires the subjects to say out loud what comes
to their minds while performing the task. Accordingly, the instruction should be short and to
the point, in no way allowing their own interpretation of what the experimenter want from
them.

c) Warming up: In order to get accustomed to the think-aloud procedure most of the
subjects need training. Warming up is a step which gives an opportunity to the subject to
practice thinking-aloud. It is very appropriate to choose a task which is similar to the target
task at this stage. Practising stage also gives the experimenter the chance to assess whether
the subjects are verbalising their thoughts or interpreting them. It is suggested that the real
session shouldn’t be started before the experimenter is certain that the subjects really feel

comfortable with think-aloud procedure.

d) Behaviour of the Experimenter and Prompting: The experimenter monitors the
subjects during the think-aloud procedure. While doing this he/she should interfere only
when the subjects stop talking. At this situation the experimenter prompts the subjects by just

saying “keep on talking” to engage them in think-aloud for the ongoing process.
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e) Recording: The think-aloud session is generally recorded on audio-or video tape.
It is better when the instruction and warm-up phase are also recorded in order to check if the

procedure was performed correctly.

2.5. Use of Think-Aloud Protocols in Reading Studies

There are some studies which have been made using think-aloud as a research
method for the identification of reading strategies. In her study Block (1986) uses think-
aloud protocols to find out the comprehension strategies used by both native and non-native
speakers of English College level students, who are mainly Freshmen taking remedial courses
and have achieved similar scores in the Reading Proficiency Test given at Baruch College, the
City University of New York. Nine participants, including 3 native speakers of Spanish and 3
native speakers of Chinese who were enrolled in reading classes for ESL students and 3
native speakers of English who were enrolled in college reading classes for native speakers
were selected for the purpose of this study. The participants were asked to interrupt their
reading and verbalise in their second language about what they understood and thought
during the reading process. Following two pilot studies, they were given two texts to be read.
For the first text they were to read silently and respond after they had read a sentence,
whereas for the second one they were to respond after they had read an entire paragraph. To
measure memory and comprehension, re-tellings and multiple choice questions were used
respectively. The protocols of the reading process were tape-recorded and transcribed
verbatim. For the coding of data tentative categories which were developed during the pilot

studies were refined during the study. The classification of responses were made according to
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both the mode of responses, the way readers approach the text either objective or subjective,
and the strategy type. This was because of the differences between two readers’ responses
could not be captured by strategy categories alone. The results of this study show that ESL
readers didn’t appear to use different strategies from those of native speakers of English. Even
though, the main concemn of this study is a comparison of the comprehension strategies of
native and non-native speakers of English, it gives us an idea about the question of
Freshmen’s being proficient enough to obtain their further education in English, being
assessed by the same proficiency exam, despite having different backgrounds in learning
English as prep-studieds and exempteds.

Another study which is related to reading strategy research has been done by Meyers
(1989). The aim of this study is to investigate the reading comprehension tactics used by
elementary school students with reading problems. This study explores the students’
“repertoire of comprehension-fostering tactics”, (Meyers, Gelzheiser, Pruzek, 1989 : 3) with
the expectation that such kind of a profile may serve for individualised remedial programmes.
81 participants including second, third, fourth, and fifth graders from different school districts
in Newyork were selected for this study. They were all experiencing reading problems at the
time of study and were enrolled either in remedial reading or resource room programs. The
data were obtained through think-aloud protocols, transcribed verbatim and provided the
basis for later coding and data analysis. Student comprehension of the think-aloud passages
was assessed by calculating the frequency of content words from the passage contained in
each reader’s summary. This study mainly concerns to extend earlier research on think-aloud
protocol analysis to a population of elementary school students experiencing reading
problems and provided information related to sequences of moves, that is, “the responses

reflecting what the reader is doing at a particular point in time to understand what he/she is
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reading”. Instead of previously used descriptive criterion measures such as frequency or
percent of moves, it uses the number of moves per sentence. This study gives simultaneous
emphasis on moves which can facilitate efforts to develop the whole picture of ongoing
thinking process during reading.

In another study on reading which was carried out by Fehrenbach (1991), it was
aimed to identify reading processing strategies of gifted and average readers as they relate to
grade level, text difficulty and field articulation. Thirty gifted and thirty average readers were
selected as participants from a population of 300 eighth-, tenth- and twelfth-grade students.
These students designated as “gifted” or “average” were identified according to the scores
they get from some certain tests such as Iowa Test of Basic Skills. The data were collected by
using think-aloud protocols and as a result of the analysis, the strategies which gifted readers
used were called “effective” whereas the ones which average readers used were called
“ineffective”. The results of this study suggest that the teaching models of the effective
strategies that gifted readers use significantly more than average readers, should be developed
and tested. In order to assess the effectiveness of the models, it is also suggested that pre and
post-test on comprehension could be used.

Cooper (1984) examines the performance of “practised” and “unpractised” non-
native readers of English studying at University of Malaya in his study. In Cooper’s terms
“practised readers” are those who “had pursued much of their earlier education in English
and demonstrated the ability to cope with University level texts in English”, while,
“unpractised readers” are the ones who had been educated in their mother tongue, but had
studied English. The latter is found to have great difficulty in reading English language texts
and needed special courses on how to develop reading skills the possible sources of reading

difficulty for unpractised readers: “the meaning of affixes, word meaning in context, syntactic
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meaning (tense, aspect, modality), grammatical and lexical cohesion and intersentencial
relationships.” (cited in Devine, 1988 : 265)

Celik (1998) focuses on if the reading comprehension strategies used by a particular
group of students while reading in a foreign language can be transferred to reading in the first
language. In this study, data have been collected through think-aloud protocols from ten
Freshman EFL students at Ankara University. She identified 23 strategies under two main
categories, which are “content-based” (semantic) and “text-based” (syntactic). Celik
concluded that “content-based” strategies might be employed while reading in the first
language with the condition that training on these strategies are provided.

All these studies are ample documentations of the importance of reading strategies.
They are all aimed to provide information about some populations related to their reading
processes within which the readers construct meaning based on prior knowledge, quality of
the text and their use of comprehension and/or processing strategies, by making use of think-
aloud protocols.

The processes involved in a reader's mind while searching for meaning have always
been a question for an outside observer. The information which is verbalised by means of
think-aloud method is the content of working memory. The working memory, “short term
memory” in other words, can be a starting point in reading comprehension. Smith (1985 :
44) states that, “short-term memory ... has a limited and transient capacity, but at least,
information goes in and can be brought out instantaneously.” This is the reason why most of
the researchers who are interested in reading strategies prefer think-aloud as a research
method. It is said to be “the most direct approach for gatherning information and does not

impose the investigator's preconceptions of reading strategies.” (Fehrenbach, 1991 : 125)
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The most important feature of this research method is that students reflect, but not reproduce
what they think and understand while reading (Meyer , 1989).
There is no doubt that knowing much about these processes would contribute a lot to

both the teachers and the researchers while designing reading programmes.
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CHAPTER 3

METHODOLOGY

The design of this research is descriptive. Seliger and Shohamy (1989) claim that
descriptive research is helpful to get a picture of factors related to second language
development. They also point out that in this way the research becomes more controlled
through the descriptions which can form the baseline for data. These descriptions can also be
used as the basis while inferencing about second language without any further research.

In descriptive research, groups which already exist in natural context are used. Thus,
in order to be able to make generalisations related to the problems that may occur within
specific groups of learners, a group study approach is preferred, as is done by this research.
Another purpose of this study was to prepare a basis for both the teachers of reading and the
experts in this area who are interested in designing reading course syllabi especially at English-
medium universities. Provided that the cognitive processes which these particular groups of
students at Cukurova University go through during reading could be identified and defined, it
was thought that this research would help a lot in evaluating the subject from students'
perspective and via their approach to reading.

In order to examine the reading strategies of the participants, think-aloud protocols
were used. This was done by asking them to verbalise their thoughts during the solution of a
task, that is, while they were comprehending the text. By means of this, a sequence of not

only the general but also the specific thoughts related to accomplishing a task was provided.
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3.1. Subjects

The participants of this study were twenty Freshmen students at the English Language
Teaching Department of Cukurova University. The subjects were divided into two groups,
Group A and Group B, for the purpose of this study.

The participants were chosen among the students whose proficiency exam reading
section scores were similar. Since the focus was on the quality and the quantity of the reading
strategies used by Freshmen students, factors like age, gender, personal and social differences
were not taken into account. However, as Group A participants have not studied the prep
courses at the ELT Department of Cukurova University, a student profile checklist was used
in order to have further information on their English learning backgrounds (see Appendix I
for the student profile checklist). The subjects were coded as PS1, PS2, PS3, ... PS10 for
prep—studieds and E1, E2, E3, ..., E10, for exempted students. This was done to ensure that

their ethical rights would be protected and respected.

3.1.1. Group A

In this group ten Freshmen students who were exempted from preparatory class
courses were studied with. By means of the student profile checklist, the reason for their being
successful in the proficiency exam was inquired. As a result, it was found out that three of
these ten students had learnt English abroad while seven of them had learnt English at an
Anatolian High School or a Private College (Mersin Toros College, Cukurova Electrical
Anatolian High School, Giindogdu College, igel Anatolian High School, Kozan Anatolian
High School, Adana Anatolian High School, Iskenderun Anatolia;l High School). These
seven students who were all English-medium-High School graduates had already been

learning English for seven years. Nearly all the exempted students reported that they often
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read newspapers, magazines novels and coursebooks in English. Only one of the exempted
students, E7, reported that she had taken a course on reading for two months. The

proficiency exam reading section scores of these students out of twenty marks are as follows:

Table 3: The Proficiency Exam Reading Section Scores of Group A
El E2 E3 E4 E5 E6 E7 E8 E9 E10
16.5 16.75 16.4 14 16 14.25 16 14 17 14

3.1.2. Group B

In this group ten Freshmen students who had to follow one-year preparatory class
courses were studied with. They all had failed the previous year's proficiency exam and had
been trained to perform better for their further English-medium education at the Department.
The proficiency exam reading section scores of these students out of twenty marks are as

follows:

Table 4: The Proficiency Exam Reading Section Scores of Group B
PS1 PS2 PS3 PS4 PS5 PS6 PS7 PS8 PS9 PS10
16 14 14.5 16 16 15 15 17 15 15

3.2. Instruments

The text taken from New Europe newspaper dated September 29-October 5, 1996
was read for this study. It was about a legal action which was started by the relatives of 852
ferry victims who lost their lives in a maritime disaster in Europe. The text was fairly difficult
especially with respect to some grammatical structures and vocabulary items. This was
preferable because it is known that think aloud works better when the task is difficult enough

so that students can not solve it in an automated manner (Someren et al. 1994). An authentic
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text was intentionally selected in order to be able to observe the participants while coping with
real language outside the classroom. The topic was touching and fascinating enough to hold
the attention of the participants from the very beginning till the end. It was very up-to-date
but not well-known. All these aspects of the material gave the researcher the chance to
observe a wider range of reading strategies used by the participants.

The second instrument was a multiple choice test (see Appendix VI) which includes
ten questions intended to measure the amount of information understood by the students. This
test served as a comprehension measure and was given to students after the completion of the
think-aloud task. While answering the questions students were allowed to look back at the
text when they needed, since the main focus was on comprehension not remembering.
Another instrument was a student profile checklist which was given to the students who were
exempted from the preparotory class with the idea that these students might have had

different backgrounds in English language learning.

3.3. Procedures

As mentioned before, the participants of this study were chosen among the students
whose scores in reading section of the proficiency exam were similar. All these formerly
chosen students were invited to a meeting in which they were all informed about what they
were expected to do by the researcher. They all agreed to participate in this study. Then a
time schedule was prepared by the researcher, and each participant was given an hour of an
appointment for the think-aloud protocols. Each participant was met individually in a quiet
office or a classroom at university. In every session the participant was at a table on which
there was a tape recorder, an instruction sheet written in the participants' native tongue

(Turkish), a student profile checklist, a practice text, an experimental text and a multiple
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choice test in front. As was suggested by Someren et al. (1994) the setting was comfortable
where the participant would feel at ease and confident, with a glass of water in front. If the
participant was a smoker he/she was allowed to smoke. If the participants stopped thinking
out loud after seeing an asterisk, where they were expected to respond, they were prompted
by the researcher with remarks such as, "continue thinking aloud."

The expected time to be spent by each subject was about an hour. In the pilot study
the time spent by a volunteer participant, who was about the same level of English with other
twenty participants, was fifty-five minutes including the training on think-aloud protocols.
Therefore, each participant was met once but since training was needed on think-aloud
procedures, before data collection had started, the practice test (see Appendix II) was given to
the participants after their having read the instructions (see Appendix IV&V) on thinking
aloud. This was done just to familiarise the participants to the procedures involved in the
think-aloud task. The instructions were also read by the researcher aloud before the practice
session started to make sure that the participants understood what they were really expected
to do.

In the judgement of the researcher, when this warm-up stage was completed and
participants got used to what they were expected to do, each exempted participant was given
first, the student profile checklist (see Appendix I), then, to all the participants the
experimental text (the real task) (see Appendix III) for data collection. Right after the think-
aloud task, the participants were given the multiple choice test to determine the level of
comprehension they achieved. The data which consist of the students’ answers to the multiple
choice test were also analysed to see if there was a relation between strategy use and

achievement level among the two groups.
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3.4. Data Analysis

The tape-recorded responses of twenty participants were transcribed verbatim by the
researcher. Verbalisations of the participants were all in Turkish since they were allowed to
use their native language (Someren, Bamard, Sandberg, 1994). In order to analyse the data a
taxonomy was developed based on the strategies the participants use during the protocols.
The taxonomy was developed by the researcher. However, some headings and sub-headings
of this taxonomy were determined according to definitions and labels used by some other
researchers in their studies. These studies are: Pritchard (1988), Block (1986), Fehrenbach
(1991), Kletzen and Taylor (1992). The taxonomy consisted of the following five main
headings: "Pre-reading Strategies”, "Vocabulary Strategies", "Comprehension-Gathering
Strategies”, "Compression-Monitoring Strategies” and "Evaluation Strategies”. These
headings and their sub-headings will be explained in detail in Chapter 4.

The individual operations, that is, as defined by Pritchard (1988 : 5) “the deliberate
actions that readers take voluntarily to develop an understanding of what they read” of the
participants were considered to be “reading strategies” for the purpose of this study. While
developing the taxonomy, all the strategies, regardless of the frequency of their use by each
participant, were incorporated into the classification scheme. This was done, since the main
focus of this study was to find out if any difference exists between the two groups of readers
in terms of quality and quantity of the strategies while reading an authentic text. Determining
the comprehension level, the researcher aimed to evaluate the relation between strategy use
and its probable effects on students’ performance level. Hence, in the third phase of this study

the participants were re-grouped as “successful” and “unsuccessful” and their strategies were
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checked if there had been a difference in their strategy use regardless of their being prep-
studied or exempted. Considering the constraints of the researcher and the research context, it
was not possible to find out whether the wrong answers were due to the reading strategy used

or some other factors.
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CHAPTER 4

DATA ANALYSIS

This chapter deals with the analysis of data collected from twenty students through
think-aloud protocols. In the analysis, the following procedures were used:

1) The recorded verbal protocols of twenty freshmen students were transcribed
verbatim,

2) A taxonomy of reading strategies was developed by the researcher during the
process of transcribing the protocols. This taxonomy was made up of five categories: Pre-
reading, Vocabulary, Comprehension-Gathering, Comprehension-Monitoring  and

Evaluation. The taxonomy is shown in Figure 2.



*38essBq SNOIAIR QU3 0 J3J3Y =ddY 'BOIY JUSIUOD) 03 NRISY =YY “WSIN0D) 01 1083y =) DIUN|BAY =J HPI{MOUY JOLIJ 57} =Y d ‘UOISUBYIUIO]) JOIOPA =DJA ‘30UAAJU] IR ULIFUOISI(] =J(]

‘20UDIJU] UB WLIPUO]) =] ‘SOUDIULS & Jo Futueay] uonsand) =SINQ ‘PIOM © Jo Surumajy uonsand) =M NG ‘suonrinosdg AJUSn[ =G “IXa ] SU3 U1 UOHRULONU] Y3 Puokdq arenoads =1gS ‘X2 ] Sl U1 UOITBULIOJU
uonsaNg) =10 ‘UOHBULIGII] 8RS =]} “INCIARYSY 1931107 =€) INOIABYSH UO JISUILOY) ={())) “IX31 St} U] USAID) UOPBULIOJU] SHOIASI] SY} 0} YOrG JAJoY =] Y ‘UonBULION eordmnN doyg =INS ‘SImanas
X2, 981uB008Y =g 1Y ‘uoisusyarduio]) uoddng 01 90l 981) =dn] oseydeng =4 WS =§ VR[SURI] =], ‘A10Feu [BNSIA 95[) =JA ‘QUMONIG 3SAUY =SV ISI) SSHBWUMS =) "Dedl-0y =) “IX3L i

101dao1u] 0} SANYD) IXAWOT 95() =[] XS, Y3 PULISISPUS] O3 e =1(1] ‘PIOA © PURISIOPU[] OF 18] =AL(]d ‘SSOUSIJU] SIBIN =[IN ‘A[STRINOIBU] SSLIBUIUNG =[S ‘A[SIRIN0OV SSLIBIWIUMG =V'S “Juo1uo)) sredonuy
=DV ‘I3 Jusnbasqng peay =18y ‘S0imos Jayjouy 01 Sujon =gV ‘spiog, umowiun) Suiddiyg Suuespy oSI{RIOUS) <[]SD) *SPIOA, S0UIYSY O B[Ry =y ‘Alowspy uuay Suo] uonsond) =AY LIIUOT)
SupUnOUOId PIOM =DdM ‘WAGOl] ARINGRIOA JA10S =dAS “IXIIOD) WOL Sutunajy Sson0y =0 SUmPHMS-0p0)) =§7) Futues|y 43 190 03 piog, siewdosddy e Joj %007 =NV Dido] 01 1B[aY =1 Y “2MdLg
18007 =4T XA 2y BuRIIg 910§3q AN PESY =LY ‘NWLJ 03 APLY, I[RY =dY ‘SOULIUSG SHINWINS 0F HPLL H1[SY =Gy ‘SPLL UO JUSWWOY =11 DRI Wog W07y S1eddnuy =1y ‘2mdid 10sdomy =4] FoN

o |

dd¥ ¥ | ddN

SHIDFLVILS
NOLLVYIVAZ

INS s s A DS PN Mnd IS oV
1dd SIy d L \sv ¥ /1 N VS 1Sy
3~
W & \
1a SO s 1 @ N\~ nsO WIV  dAS SO
OANL D \amwd \ s /1 /a0d SVD ¥o \ dam fwg/ wvr 1ed S 1v
41 w/a
STIDIALVYLS SHIOFLVALS
DNTIOLINOIN DONYHHLVD SHIDALVYILS STIDILVYLS
“NOISNFHTIEJNOD “NOISNGHAINOCD AVINGVI0A DONIQVIY-93dd
1
SHIDALVYLS DNIAVIY

Awouoxe] saifateng fuipeay 7 2y



29

Each of these categories had several sub-categories which are described in Table 5.

This table served as the criteria through which the protocols were analysed. It is a complete

taxonomy for the think-aloud protocols, including an explanation and an example from a

transcribed protocol.

Table 5: Reading Strategies and their Explanations

STRATEGY

EXPLANATION

EXAMPLE FROM
PROTOCOL

1. Pre-Reading

a. Interpret Picture

The reader either makes an
inference or forms a
hypothesis about the picture.
Some of the readers

describe the picture as well.

For sure this is an important
person or I think, if there had
been such a disaster he must
be a person who was injured
or who had an important role
in the disaster because his
photograph has been taken
and published in the

newspaper.

b. Anticipate Content
from Title

The reader predicts what

content will occur in the text

According to the title, here
most probably the war of the

examining the title. families that is, their starting
legal action will be told.
c. Comment on Title The reader interprets the title. | As for as I have understood

from the title, it is mentioned
about the disaster. This
disaster can be an illness or
an earthquake or another
thing-this action has been
started by the families.
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STRATEGY EXPLANATION EXAMPLE FROM
PROTOCOL
d. Relate Title to Reader finds a connection As far as I have understood
Stimulus Sentence between the title and the from the first asterisk and the
stimulus sentence while title, there has happened an

interpreting.

important event, it must be a
very serious event because
the death of 852 people is
being reported and that is

named as a disaster.

¢. Relate Title to
Picture

Reader finds a connection
between the title and the
picture before reading the

text.

Firstly I am reading the title
and then I’m trying to find a
link between the title and the
picture I realise that a social
problem will be discussed

here.

f. Read Title before
Starting the Text

Reader reads the title before
starting the text to have an

idea related to the text.

I immediately read the title.

g. Look at Picture

Reader looks at the picture

before reading the text.

The picture attracted my
attention but I never looked
at it thinking that it would
promote my understanding
of the text, I mean I didn’t
think in that way.

h. Relate to Topic

Reader focuses on the topic

of the text.

I think this is an article which
is about an accident
happened to a ferry named

Estonia.
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STRATEGY 'EXPLANATION EXAMPLE FROM
PROTOCOL
2. Vocabulary
a. Look for an The reader forces his short | This is for making the
appropriate word term memory to find a word | voyages that is making the sea

to get the meaning

which can summarise or
reflect the thought in his

mind.

- what do people call it? - a

safer place.

b. Code Switching

Reader uses an English word
while responding in Turkish

to the stimulus sentence.

In France he has asked the

man - let me call him *judge*

1- to investigate the *disaster*®

again and he has sent a

*report* back.

c. Guess Meaning

from Context

The reader judges the

meaning of a word

considering the overall

meaning of a stimulus

I think they are hoping for-
bias- can bias mean
difficulties? without bias
there, will this be a kind of

sentence/context influence from the other
countries reaction, is this
because they are for away
from the other countries?
d. Solve vocabulary The reader understands the | Parents-in-law, that is- his

Problem

meaning of a word by giving

an equivalent of it.

mother-in law and his father-

in-law are dead.

e. Word Pronouncing

Concern

The reader expresses concern
about pronouncing a word
correctly or attempt to
pronounce a word two or

more times.

Lodge-lodge-hoped-the case

| bias there without, bias there,

bias there.

** = only the starred word is being said in English
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STRATEGY EXPLANATION EXAMPLE FROM
PROTOCOL
f. Question Long The reader questions his What does this associate
Term Memory memory to call back some with?
information from long term
memory into short term
memory.
g. Relate to The reader relates previously | It says, “he said”, in the text.
Reference Words stated content to reference Most probably this person

words in order to establish

intrasentecial ties.

was Witte. What do the ISG

people want?

h. Generalise Meaning

The reader gives a brief

In this commission there are

Skipping Unknown | summary ignoring some people who come from
Words unknown words. Sweden, Finland and Estonia,
that is to say, they are there to
evaluate and discuss the
subject.
i. Go to Another Reader asks for help in
Source pronouncing a word or state
he/she would use a dictionary NA
to “look up a word”.
3. Comprehension -
Gathering
Strategies
a. Read Subsequent The reader indicates They are not motivated by

Text

confusion that what he thinks
may be cleared up by reading
further in the text.

financial compensation.
Anyway, I would better read
the other one. May be then I

can understand.

NA = Not available.
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STRATEGY

EXPLANATION EXAMPLE FROM
PROTOCOL
b. Anticipate Content The reader predicts what Most probably they will

content will occur in
succeeding portions of the
text.

mention the result of this legal
action that is to say, they
mentioned a lot related to that

event.

c. Summarise

Accurately

The reader gives correct

information as he summarises

The ISG representing 1304

relatives fills a form against

the text. the three companies on -
Tuesday in Paris.
d. Summarise The reader gives partially or | A ferry coming from

Inaccurately

totally wrong information as

she summarises the text.

Germany crashes into a ferry
from Estonia and the people
of Estonia put the blame on

Germany. German people
refuse this accusation.

e. Make Inferences The reader understands what | They will come together in
isn’t stated directly. Paris on Tuesday most
probably due to the fact that
they will oppose.
f. Fail Understand a The reader states failure to 137 survivors that is to say,
Word understand the meaning of a | researchers...
word.
g. Fail to Understand The reader states failure to Most probably, they have

the Text

understand the content of that
part of the text.

never accused anybody for
the safety of the ship, since it
says “have denied any blame”
or may be they didn’t accuse

Germany.




STRATEGY

EXPLANATION

EXAMPLE FROM
PROTOCOL

h. Use Context Clues

The reader focuses on some

The relatives are complaining

to Interpret the key words while making about something. Most
Text inferences probably the ship has sank.
They are complaining about
this ship.
i. Re-read The reader goes back and re- | Concrete shell over... relatives

reads the stimulus sentence.

have complained that the
entombment would deny
the... and have called for
attempts. ..

Jj. Summarise Gist -

The reader summarises the

An accident which happened

main points in 1994. Some information
related to this event is being
given at the beginning.
k. Analyse Structure The reader analyses Bendrous is given here as a

grammatical structure of the
text by looking at the
structures such as relative
clause, noun clause or as part

of speech.

proper noun. And it is defined
by an adjectival clause with
“who”. This means that he
has lost his family. His mother
and father have been given

there as the two sides.

1. Use Visual Imagery

The reader visualised the
meaning of the text. She
many state that she “sees” or
“pictures” the event discussed

in the text.

I don’t know, I am dreaming,
I mean I usually do the same
while reading in Turkish how
can that atmosphere be like?
for example how can a place
such as a court be like?, I’'m
trying to picture that that

environment in my mind.
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STRATEGY EXPLANATION EXAMPLE FROM
PROTOCOL
m. Translate The reader translates; gives | We don’t think any truth will
the meaning of the stimulus | come out of that
sentence mostly word by investigation. He says that he
word in his native tongue. doesn’t think any truth will
come out of that
investigation.
n. Paraphrase The reader re-expresses the | He says “hurry up”. In other

stimulus sentences in words

that are mostly easier to

words we had better be quick,

because this job can be done

understand. within two years, if not, we
can’t do it.
0. Recognise Text | The reader distinguishes To have a close look at the

Structure | between main points and completeness of sentences as
| supporting details or discusses | a whole, the case at the
the purpose of information. | beginning and the people who
had taken a role in the case
was important.
p. Skim The reader reads to get the Some information such as the
gist of the stimulus sentence. |name of the companies, the

dates of events is given here.

q. Skip Numerical

Information

The reader does not focus on

numerical information.

I’m not paying attention to
the two dates given here.

r. Refer back to the
Previous
Information given

in the Text.

The reader goes back and

look through the text again to

make the recurring, unclear
information clear to reduce

uncertainty.

The abbreviation is given

here, I’m going back in the

text, and checking what the

long form is.




36

STRATEGY

EXPLANATION

EXAMPLE FROM
PROTOCOL

s. Use picture to
Support

Comprehension

The reader relates what he
comprehended to the picture
to find a link.

Anyhow what is meant has

been given in the picture.

4. Comprehension-
Monitoring Strategies

a. Comment on

Behaviour/Process

The reader describes strategy

use, indicates awareness of

{ the components of the

process or expresses a sense
of accomplishment or

frustration.

My goodness! The sentences
are too long to understand. 1
can hardly understand the
asterisked parts by combining
them together. In other
words, despite the fact that I

| can not understand word by

word, it can be understood

gradually.

b. Correct Behaviour

The reader notices that an
assumption, interpretation or
paraphrase is incorrect and

changes that statement.

Sorry, while reading the
second asterisked part, I
realised something. Estonia is
the name of the ferry or the
ship. In the second asterisked
part it says “the Estonia sank”
I realised this when 1 moved

to the second asterisked part.

c. Integrate

Information

The reader connects new
information with previously

stated content.

The summary of the fifth part
have been given in the sixth
asterisked part. It says here
that, by doing so, that is, by
doing what is mentioned in
the fifth part, finding out the
reason behind the case, we
can ensure the sea safety both

for now and for the future.
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STRATEGY EXPLANATION EXAMPLE FROM
PROTOCOL
d. Question The reader asks questions Until now, they took some
Information in the related to the text while money. From whom? Estline
Text reading. and Insurer, these ferry
owners? Who owns this
thing?
e. Speculate beyond The reader states doubt I am still not sure about

the Information in
the Text

related to the text while

interpreting the stimulus

Estonia. Is this the name of a

ship, or the name of the

sentence. country?
f. Justify The reader gives a good Why did I first call Reuters an
Speculations reason for his interpretation | Insurance company? Most
probably because Reuters
could be a TV or a news
agency which was interested
in that Insurance company
related to the information
covered in that paragraph.
Maybe because of that 1
interpreted it so.
g. Question the The reader does not | What does “pinpoint” mean?
Meaning of a Word understand the meaning of a
word in the text.
h. Question the The reader does not I couldn’t get anything from
Meaning of a understand the meaning of a | the first sentence.
Sentence sentence in the text.
i. Confirm an The reader states that he is | The decision is postponed.
Inference certain about some Yes.

information he has stated

before.
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STRATEGY EXPLANATION EXAMPLE FROM
PROTOCOL
j. Disconfirm an The reader states, that what | These three companies are
Inference she has inferred is incorrect or | blamed. Oh no, -have denied
she is unsure about it. any blame - they reject the
accusations.
k. Monitor The reader assesses her I couldn’t understand it, what
Comprehension degree of understanding of | for are they having an
the text. anniversary? I haven’t solved
that, to tell the truth.
5. Evaluation
Strategies
a. Use Prior The reader uses what he This happening reminded me
Knowledge already knows to construct | of the film “Columbus”. The
meaning. same there, that is when
Columbus was on his way
back home one of his ships
sank either. Not all of them
just one, the one named
“Santa Marie”.
b. Evaluate The reader makes a What comes to my mind first

judgmental statement about

the information in the text.

here is again “cause and
effect”. That is to say, it is
very natural for them to take

this case to the court.

c. React to Content

The reader reacts emotionally

to the information in the text.

Oh my God! They are taking
the money, they are accepting

a compensation.
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STRATEGY

EXPLANATION

EXAMPLE FROM
PROTOCOL

d. Relate to Content
Area

The reader gives her previous
knowledge related to the

content area of the text.

Many disasters happen both in
Turkey and in other countries.
The results are such bad, such
bad results come out. And
nobody takes the responsibility
for those either. That is to say,
the things which have happened
here make me remember many
events that have happened not
only in our country but in the

other countries as well.

e. Refer to the

Previous Passage

The reader finds a connection
between the practice text and

experimental text.

At least, then, while I was
reading the text, I didn’t take
this happening as a sea disaster,
that is to say, I got it differently.
May be I was affected by the
text which I read before. I
remembered the sick days of
employees. In other words,
when the employees come face
to face with such an event or
when they die at work or have
job-related injuries then there
starts never-ending discussions
about who really the faulty side
is; the job conditions or the -

employees themselves?

3. The think-aloud protocols were analysed according to the categories formulated.

After developing the taxonomy of reading strategies, all the transcribed protocols were
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compared with the stimulus sentences in the passage and comspdpded to those sentences.
The cognitive operations, that is, “the deliberate actions that readers take voluntarily to
develop an understanding of what they read” (Pritchard, 1988 : 5), while reading each
sentence were determined through the analysis of each protocol. These cognitive operations
were described and checked whether they met the definition of strategy. Labels were assigned
to the appropriate descriptions. Each strategy was then re-examined and coded.

In order to achieve “inter-rater reliability”, the transcriptions of the protocols were
given to three assistant professors at the ELT Department of Cukurova University and two
colleagues at YADIM, the preparatory school of English at Cukurova University, who were
interested in reading studies. These people were asked to repeat the task and apply the coding
scheme to the randomly selected protocols (Seliger and Shohamy, 1989).

The results were combared between the two sets of coded papers (once for each rater
and researcher) and it was determined that a high degree of agreement was achieved. The
percentages of agreement for each of these measures were respectively 82%, 86%, 80%,
75%, 85%.

To obtain “intra-rater reliability”, five randomly selected protocols from each group
were re-rated by the researcher ten days after the first analysis in order to compare the degree
of agreement between the first and second analyses (Gordon, 1987, cited in Seliger and
Shohamy, 1989). Accordingly, a high degree of agreement (95%) was obtained between the
two analyses of the two protocols.

4, Descriptive statistics (frequency, mean scores and standard deviations) were
computed for each category of reading strategies. The starting point for the analysis of each
category was either usage or frequency (e.g. in Comprehension Monitoring Category the

usage of COB and II were computed according to frequencies, but “pre-reading strategies™
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were computed as either usage or non-usage). Frequency and usage-non-usage computations
were considered as sufficient to identify the quality of the strategies used by the participants.
However, due to the inconsistency among the frequency of usage by the participants, the
mean scores and standard deviations were needed to be calculated. This helped the
researcher greatly in Jooking for the difference between the two groups in terms of quantity,
and to state more reliable and explicit results.

5. In order to increase the construct validity, the researcher made sure that the
procedures which required to be fulfilled during data collection were consistent with theories
related to verbal reporting (Seliger and Shohamy, 1989). As for improving the quality of data,
the researcher tried to eliminate the short-comings of think-aloud method which she faced
with in the pilot phase of the study during data collection.

6. The multiple-choice test which was aimed to measure the comprehension of the
participants was prepared by the researcher in advance and given to five colleagues (including
a native speaker of English) for item analysis and internal consistency. In the end, two out of
ten questions were needed to be changed, and the percentage of agreement was then 100%.

After the completion of the think-aloud task, all the participants were given the
multiple choice test. Since the multiple choice questions were aimed to assess the participants’
comprehension but not remembering, they were permitted to look back at the text while
answering the questions. Besides being a comprehension measure, the multiple-choice test
helped the researcher to identify and re-group the students into two, as Successful -
Unsuccessful. Those who scored 6 and above were considered to be successful for the
purpose of this study. This re-grouping was done to find out if any relation existed between
participants’ use of reading strategies and their success in comprehending the text. The

assessed scores of the multiple choice test for each group are as follows.



Table 6: The Assessed Scores of Multiple Choice Test for Group A

Participant E1 {E2 |E3 |E4 |ES |E6 {E7 [(E8 |E9 [(E10

Number of Correct

| Answers 7 10 |5 7 |S |6 |4 |5 7 |5
Table 7: The Assessed Scores of Multiple Choice Test for Group B

Participant PS1 |PS2 |PS3 | PS4 (PS5 | PS6 {PS7 | PS8 | PS9 |PSIO

Number of Correct

Answers 5 5 5 8 7 7 5 5 8 6
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The table which shows the use of reading strategies by successful and unsuccessful

participants related to the participants” performance level was formed by making use of the

above mentioned scores. (see Table 20)

4.1. Sample Analysis of Think-Aloud Protocol

The think-aloud protocols were analysed according to the categories which are

illustrated in Figure 2. The steps followed during data analysis were described in

procedure section of his chapter. These steps which were gone through were explained

in detail by means of a sample transcription of a think-aloud protocol (see Appendix VIII

for samples of coded transcriptions). The exempted students were coded as E1, E2, E3,

.. whereas the prep-studied students were coded as PS1, PS2, PS3, ... during data

analysis to ensure that their ethical rights would be protected and respected.



Table 8: A Sample from E9’s Coded Think-Aloud Protocol.,
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Think-Aloud Protocol

Exempted - 9

Stimulus Sentence Responded Protocol | Description of the Strategy Identified
Strategy

The relatives have “... why have they The reader asks Question Information

complained that the |complained, thatis, |questions related to |in the text.

entombment would | what for have they the text while reading.

deny 700 people complained?”

thought to remain in
the wreck a decent
burial and have called
for attempts to
salvage the vessel.

The transcribed protocols were compared with the stimulus sentences and were

corresponded to those sentences. Each protocol was then analysed to determine the cognitive

operations the participant undertook while reading the sentence. When determined, the

descriptions to these responses were checked through Table 5, whether they met the

definition of any strategy that is found in the taxonomy and coded. Once decided, the

resultant strategy was labelled. In this sample, the researcher decided that the reader had used

the strategy “QT = Question Information in the Text”.

As a further step descriptive statistics was computed in order to identify and describe

the important characteristics of the data provided. Firstly, either usage or frequencies were

computed and presented in tables for each category of the reading strategies for each group

(see Table 9 and Table 10).
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Table 9: A Sample of the Comprehension-Monitoring Category for Group A

Strategy Participant-frequency
Comprehension-Monitoring [E1 |E2 [E3 {E4 (E5 |E6 |E7 |E8 |E9 |E10
QT -1 - It - |- |- e |8 |-

QT = Question Information in the Text

Table 10: A Sample of the Comprehension-Monitoring Category for Group B

Strategy Participant-frequency
Comprehension-Monitoring | PS1 | PS2 | PS3 | PS4 | PS5 | PS6 | PS7 | PS8 | PSO | PS10
QT 1 6 |3 1 1 - - 4 |1 |-

QT = Question Information in the Text

By making use of these computations of usage and frequency for each group through
each category, the researcher was able to find out the difference in the quality of reading
strategies, that is, the variety of reading strategies in terms of type and nature (see Table 13).

However, having two different groups, the computations of usage and frequency
were not enough to discuss the outcoming results except for the Pre-reading category. Seeing
that there was a considerable inconsistency in the frequency of usage of the reading strategies
by the two groups of participants in the categories of Vocabulary Comprehension-Gathering,
Comprehension-Monitoring and Evaluation the researcher decided to calculate the mean and
accordingly the standard deviations of these mean scores in order to obtain the standard error
of that mean. As a result it was possible to state to what extent a single sample was reliable for
representing that specific group as a whole. Only in this way the quantity, the frequency of
reading strategies used by the two groups of participants, were compared, contrasted and then

discussed (see Tables 16, 17, 18, 19).
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As the last step, in order to find the extent of relation between the use of reading
strategies and students comprehension of the text, the researcher re-grouped all the
participants into two, Successful-Unsuccessful, taking their multiple-choice test scores into
consideration. In the tables formed, it was possible to present the frequency of usage for each
strategy by each successful-unsuccessful participant. The participants who scored six and
above out of ten were considered to be successful for the purpose of this study.

i

Table 11: A Sample of the Vocabulary Category for Successful Participants

STRATEGY / Successful Participants

Vocabulary/Participants El1 |E2 |E4 |E6 |E9 |PS4 |PS5 |PS6 |PS9 |PS10

LAM -1 |- - 4 |- |- |- |- -

LAM = Looking for an Appropriate Meaning

Table 12: A Sample of the Vocabulary Category for Unsuccessful Participants

STRATEGY / Unsuccessful Participants

Vocabulary/Participants E3 |E5 |E7 |E8 |E10{PS1|PS2 [PS3 [PS7 |PS8

LAM - 1 - - 4 [- - - [ -

LAM = Looking for an Appropriate Meaning

Similarly, due to the inconsistency in the frequency of usage of the reading strategies
by successful-unsuccessful participants, the mean scores and standard deviations of these two

groups were calculated, compared and contrasted, and discussed.
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4.2. Results of Think-Aloud Protocols

Once the strategies and categories of strategies had been identified, they were
analysed in relation to the three research questions posed at the outset of the study. The
results are presented and discussed in terms of quality, quantity and students’ performance

level respectively in this section.

Table 13: The Quality of Reading Strategies Used by Participants
STRATEGIES GROUP A (N =10) GROUP B (N = 10)

I. Pre-Reading

a. Interpret Picture 1 5
b. Anticipate Content from

Title 5 2
c. Comment on Title 1 3

d. Relate Title to Stimulus
Sentence 1 -

e. Relate Title to Picture 2 -

f. Reading Title before

Starting the Text 3 4
g. Look at Picture 1 2
h. Relate to Topic 1 1

11. Vocabulary

a. Look for an Appropriate
Word to Get the Meaning 2 3
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STRATEGIES GROUP A (N =10) GROUP B (N = 10)
b. Code Switching 5 4
c. Guess Meaning from
Context 3 4
d. Solve Vocabulary
Problem 4 5
e. Word Pronouncing
Concern 1 1
f. Question Long Term
Memory 1 1
g. Relate to Reference
Words I 1
h. Generalise Meaning
Skipping Unknown Words

4 4
I11. Comprehension-Gathering
a. Read Subsequent Text 6 6
b. Anticipate Content 3 3
¢. Summarise Accurately 10 10
d. Summarise Inaccurately* 10 7
e. Make Inferences 9 9
f. Fail to Understand a
Word* 3 6
g. Fail to Understand the
Text* 2 10
h. Use Context Clues to
Interpret the Text 1 1
i. Re-read 3 1
j. Summarise Gist 5 8
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STRATEGIES

GROUP A(N=10)

GROUP B (N = 10)

k. Analyse Structure
1. Use Visual Imagery
m. Translate

n. Skim

0. Paraphrase

p. Use Picture to Support
Comprehension

r. Recognise Text Structure

s. Skip Numerical
Information

t. Refer back to Previous
Information Given in the
Text

3

2

5

1

1

9

1V. Comprehension-Monitoring

a. Comment on
Behaviour/Process

b. Correct Behaviour
c. Integrate Information

d. Question Information in
the Text

e. Speculate beyond
Information in the Text

f. Justify Speculations

g. Question Meaning of a
Word
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STRATEGIES GROUP A (N=10) GROUP B (N = 10)
h. Question Meaning of a

Sentence 3 6
i. Confirm an Inference 1 2
j. Disconfirm an Inference - 1
k. Monitor Comprehension ' 3 4
V. Evaluation

a. Use Prior Knowledge 3 2
b. Evaluate 5 4
c. React to Content 4 -
d. Relate to Content Area 2 -
e. Refer to Previous Passage - 1
Total = 51 47 41

* = Inefficient Strategy

A total of 51 strategies which hafl been identified and presented in Table 13 indicates
a variety in type and nature of the strategies when the two groups of readers are considered.
Consequently, Table 5 showed us that in the Pre-reading Category while all Group A
participants used all the strategies listed, Group B participants didn’t use the strategies
labelled as “Relate Title to Stimulus Sentence”, “Relate Title to Picture” and “Relate to
Topic”. One striking point in this category was that in attempting to construct their individual
interpretations of the text at the pre-reading stage, Group A participants focused on title
whereas Group B participants focused on picture significantly.

As for Vocabulary Category no difference was found in terms of quality.

Regarding Comprehension-Gathen'ng'Category, Group A participants were observed

not to use the strategies labelled as “Skip Numerical Information” and “Refer back to



50

Previous Information Given in the Text”, whereas, Group B participants did not use
“Paraphrase”, “Use Picture to Support Comprehension” and “Recoénise Text Structure” on
their way to comprehend the text. In this category “Summarising Accurately” was found to
be the most popular strategy since it was used by all the participants.

As it was suggested by Fehrenbach (1991), if we consider “Summarise Inaccurately”,
“Fail to Understand a Word” and “Fail to Understand the Text” as “Inefficient Strategies”
disregarding their frequency of usage, more participants in Group A summarised inaccurately
while more participants in Group B failed to understand words and the text. In addition,
more participants in Group B were found to use translation as a strategy while gathering
comprehension. One possible reason might be that they are still under the influence of their
mother tongue while reading the text despite the formal education they have had
preparatory class.

In Comprehension-Monitoring Category, no participant in Group B was found to
use “Speculate beyond Information in the Text” and “Justify Speculations” while no
participant in Group A used “Disconfirm an Inference” as a strategy.

As for Evaluation Category, Group A participants provided a more sensitive profile
while approaching the reading text in terms of judging and interpreting the text and making
use of background information on the way to comprehension. Related to that, nobody in
Group B was noted to use “React to Content” and “Relate to Content Area” as strategies.
Interestingly, one student in Group B used “Refer to Previous Passage” as a strategy. That is,
he/she made use of the practice text which was given to participants for practising think-aloud
in order to understand the experimental text. In Group A this strategy was not used.

To sum up, out of 51 different strategies, exempted students used 47, whereas prep-

studied students used 41. As a result, Table 13 indicates that there had been a slight difference
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in the quality of the reading strategies used by the two groups of readers. However, it seems
evident that despite the formal instruction they get on reading, Group B participants lack the

expected variety of reading strategies when compared with Group A participants.

4.3. The Quantitative Analysis of the Reading Strategies Used by the Two Groups
of Readers

In answer to the second research question, the researcher aimed to compare the two
groups in terms of the frequency of usage of the reading strategies.

Except for the strategies in Pre-Reading Category, the mean scores and standard
deviations of each strategy were needed to be calculated for a reliable comparison of the two
groups and an explicit interpretation on the results of the quantitative analysis.

The results of Pre-reading strategies are illustrated in Table 14 for Group A and in
Table 15 for Group B.

Table 14: The Use of Pre-reading Strategies - Group A

STRATEGY

Pre-

Reading El E2 E3 E4 ES E6 E7 E8 E9 E10

IP + - - - - - - - - -
AT - + + - + + + - - -
CT + - - - - - - - - -
RS - - - + - - - - - -
RP - - - - + - - - + -
RBT - - - - - - - +

Lp - - - - - - - - - +
RT - - + - - - - - - -
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Table 15: The Use of Pre-Reading Strategies - Group B

STRATEGY

Pre-

Reading PS1 PS2 PS3 PS4 PSS PS6é PS7 PS8 PS9 PSI0
P + - + + + - - - - +
AT - - + - - - - - + -
CT + + - - - - - + - -
RS - - - - - - - - - -
RP - - - - - - - - - -
RBT - + - - - + - + - +
LP + - - - + - - - - -
RT - - - - - - - - - -

IP=Interpret Picture, AT=Anticipate Content from Title, CT=Comment on Title, RS=Relate
Title to Stimulus Sentence, RP= Relate Title to Picture, RBT=Read Title before Starting the
Text, LP=Look at Picture, RT=Relate to Topic

+=used, -=did not use

The strategies used prior to reading process were considered as essential, as the use
of these strategies might affect the rest of the reading process while the participants are trying
to construct their individual interpretations of the text.

All Group A participants were found to use eight strategies identified in this category,
at least once, whereas Relate Title to Stimulus Sentence (RS), Relate Title to Picture (RP)
and Relate to Topic (RT) were not used by any of the participants in Group B. However,
disregarding the type and nature of the strategies used, more Group B participants were found
to use a strategic approach before starting reading the text than Group A (16>14).

Anticipate Content (AT) was the most commonly used strategy by Group A, while it
was Interprete Picture (IP) by Group B. Finally, Read Title before Starting the Text (RBT)

was the most preferably used strategy when the two groups are considered. The mean scores

and standard deviations of “Vocabulary” reading strategies are illustrated in Table 16.
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Table 16: The Use of Vocabulary Strategies

GROUPS

STRATEGY GROUP A (N = 10) GROUP B (N = 10)

Vocabulary M SD M SD
LAM ) 1.27 3 48
CS 2.1 2.81 .6 .84
GM .6 1.26 1.6 2.22
SVP 1.8 3.74 1.4 1.90
WPC 2 .63 1 32
QLM A 32 1 32
RR 2 .63 N 32
GSU 5 71 4] .84

Note. M = Mean, SD = Standard Deviation, LAM = Look for a Appropriate Word to Get the
Meaning, CS = Code Swilching, GM = Guess Meaning from Context, SVP = Solve
Vocabulary Problem, WPC = Word Pronouncing Concern, QLM = Question Long Term
Memory, RR = Relate to Reference Words, GSU = Generalise Meaning Skipping Unknown
Words.

This table shows the various vocabulary strategies used by Group A and Group B
participants to handle unknown words while dealing with the reading task. As the table
suggests, there is not a significant difference between the vocabulary strategy use of the two
groups except for a few strategies. The mostly used strategy by both Group A and Group B
participants is Solve Vocabulary Problem (SVP). However, the mean scores of Group A
being similar to Group B (A M = 1.8, B M = 1.4), the great difference between the standard
deviations of the two groups reveals the inconsistent use of this strategy (A SD = 3.74, B SD
= 1.90). In this respect, the high mean score of Group A might derive from the frequent
usage of only a few participants. |

In the same table Code Switching (CS) is seen to be the most frequently used strategy
by Group A participants. Nevertheless, when the number of the participants who used this
strategy and their frequency of usage is taken into consideration, and (see Appendix IX)

when compared with Group B, once again, it may clearly be seen that this high scores of
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mean and standard deviations are due to the inconsistent use of this strategy by one or two
participants (AM =21, ASD=2.81,BM= .6, B SD = .84)

Consequently, the results presented in Table 16 might reveal the fact that Group B
participants are more consistent in the use of Vocabulary Strategies when compared with
Group A. This consistency may suggest that perhaps, Group A participants should be given
formal instruction on vocabulary strategies before they start their Freshmen courses.

The mean scores and standard deviations of “Comprehension-Gathering” reading
strategies are illustrated in Table 17.

Table 17: The Use of Comprehension-Gathering Strategies

GROUPS

STRATEGY GROUP A (N =10) GROUP B (N = 10)
Comprehension - M SD M SD
Gathering

RST .8 .79 Nl 1.10
AC 4 .70 Vi 1.34
SA 4.8 2.70 49 1.79
SI 4.7 2.54 1.3 1.16
MI 3.1 2.28 4.1 242
FUW S .85 1.4 1.65
FUT 2 42 4.7 3.62
UCI 2 .63 ; 1 32
R 3 A48 1.6 1.71
SG . .82 2 1.76
AS 9 2.18 3 95
VI 2 42 . .32
T 3.2 429 4.8 3.61
S 2 42 1.4 2.27
P 1 32 0 0
up 2 42 0 0
RTS A 32 0 0
SNI 0 0 1 32
RPT 0 0 3 .67

Note. M = Mean, SD = Standard Deviation, RST = Read Subsequent Text, AC = Anticipate
Content, SA = Summarise Accurately, SI = Summarise Inaccurately, MI = Make Inferences,
FUW = Fail to Understand a Word, FUS = Fail to Understand the Text, UCI = Use Context
Clues to Interpret the Text, R = Re-read, SG = Summarise Gist, AS = Analyse Structure, VI
= Use Visual Imagery, T = Translate, S = Skim, P = Paraphrase, UP = Use Picture to Support
Comprehension, RTS = Recognise Text Structure, SNI = Skip Numerical Informauon RPT
= Refer back to Previous Information Given in the Text.
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This table indicates the various comprehension-gathering strategies used by Group A
and Group B participants while they are constructing their individual interpretations of the
reading text. The mean scores of the strategies used by the participants showed us that
Summarise Accurately (SA) was the most frequently used strategy when the two groups are
considered (A M = 4.8, B M = 4.9). However, examining the standard dewviations, Group B
participants were found to be more consistent in their use of this strategy (A SD = 2.70, B SD
= 1.79). Even if it was accepted to be an ineffective strategy, Summarise Inaccurately (SI)
was also a commonly used strategy in this category. 'fhe mean score for this strategy
suggested that Group A participants used SI more frequently than Group B participants (A M
=47 BM = 1.3). Again, however, the standard deviation concerning this strategy points
out the inconsistency of usage among the participants of Group A, whereas it was found to be
consistent among Group B participants (A SD =2.54, B SD = 1.16).

Regarding this category, Make Inferences (MI) was a frequently used strategy by
Group B participants when compared with Group A (A M = 3.1, B M = 4.1). Despite this,
when the standard deviations were taken into consideration, it was seen that the difference
between standard deviation and mean score of Group A reflected a more consistent use of
this strategy (A SD = 2.28, B SD = 2.42). Re-read (R) was found to be a consistently used
strategy by Group B participants (B M = 1.6, B SD = 1.71), whereas it was not very
commonly and frequently used by Group A.

Related to this category, the inconsistent and overlapping use of Analyse Structure .
(AS) as a strategy was also reflected in mean score and standard deviation of Group A (AM

=.9,ASD=2.18).
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Despite the inconsistent and overlapping use of Translate (T) by the participants of
the two groups, Group B was found to use this strategy more frequently and much more
consistently than Group A(AM =32, ASD=429, BM=438,B SD=3.61).

On the whole, it is obvious that there was an inconsistency among the frequency of
usage of the comprechension-gathering strategies when the two groups are considered.
However, specifically, Group A participants were much more inconsistent in their frequency
of use and in the number of participants using each strategy, when compared with Group B
(see Appendix X). This might indicate that, first, perhaps, Group A participants should be
given formal instruction on how to use and/or improve comprehension-gathering strategies
and second, perhaps, different comprehension-gathering strategies should be emphasised for
Group B.

The mean scores and standard deviations of “Comprehension-Monitoring” reading
strategies are illustrated in Table 18.

Table 18: The Use of Comprehension-Monitoring Strategies

GROUPS

STRATEGY GROUP A (N = 10) GROUP B (N = 10)
Comprehension- M SD M SD
Monitoring

COB 3 4.5 29 2.81
CB 3 48 2 42
II 2 2.58 23 1.49
QT 1.3 221 1.7 1.89
SBI A 32 0 0
IS 2 42 0 0
QMW 1.7 2.71 1.2 1.32
QMS 3 48 i .67
ClI 1 32 1.1 3.14
DI 0 0 1 32
MC 1.3 2.31 8 1.14

M = Mean, SD = Standard Deviation, COB = Comment on Behaviour/Process, CB =
Correct Behaviour, 1l = Integrate Information, QT = Question Information in the Text, SBI =
Speculate Beyond Information in the Text, JS = Justify Speculations, QMW = Question
Meaning of a Word, QMS = Question Meaning of a Sentence, CI = Confirm an Inference,
DI = Disconfirm an Inference, MC = Monitor Comprehension
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In this table the various comprehension-monitoring strategies used by Group A and
Group B participants for assessing the degree of their understanding are indicated. As the
table suggests, there is not a significant difference between the strategy use of Group A and
Group B participants. Regarding the strategy use, the most striking result found was the
inconsistency in the frequency of strategy use among the participants.

Related to this category Comment on Behaviour (COB) was noted to be the most
commonly used strategy by the two groups (A M =3, B M = 2.9). The means scores of the
two groups were similar, the standard deviations, however, reflected us that Group B
participants were much more consistent in their strategy use when compared with Group A
(ASD=45,BSD=281).

Integrate Information (II), another frequently used strategy, was also more
consistently used by Group B participants (AM =2, ASD =258, BM =23, B SD = 1.49).
The mean scores concerning Question Meaning of a Word (QMW) inciicated that Group A
participants questioned the meaning of words more frequently then Group B participants (A
M 0 1.7, B M = 1.2) nevertheless, they were found to be much more inconsistent in their
frequency of use and the number of participants using this strategy when standard deviations
were taken into consideration (A SD =2.71, B SD = 1.32) (see also Appendix XI).

Finally, the same inconsistency among Group A participants in terms of frequency of
use was true for Monitor Comprehension (MC) (AM=13,ASD=231,BM=8,B SD
= 1.4).

The mean scores and standard deviations of “Evaluation” reading strategies are

shown in Table 19.
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Table 19: The Use of Evaluation Strategiés

GROUPS
STRATEGY GROUP A (N = 10) GROUP B (N = 10)
Evaluation M SD M SD
UPK 4 .70 2 42
E 1 1.49 7 1.06
RC .6 .70 0 0
RCA 2 .63 0 0
RPP 0 0 1 32

M = Mean, SD = Standard Dewviation, UPK = Use Prior Knowiedge, E = Evaluate, RC =
React to Content, RCA = Relate to Content Area, RPP = Refer to Previous Passage

This table shows the evaluation strategies used by the two groups of participants for
judging, interpreting the information they get and using their background knowledge to have
a better understanding of the text during their reading process.

Concerning this table, the most frequently used strategy by the two groups was
Evaluate (E) (AM =1, B M =.7). The standard deviations for the two groups indicated that
Group B participants were more consistent in their frequency of using Evaluate (E) as a
strategy when compared with Group A (A SD = 1.49, B SD = 1.06).

Regarding this category, there is not a significant difference between the strategies

used by the two groups.

4.4. An Analysis on Participants’ Performance Level

In answer to the third research question, the researcher re-grouped all the participants
into two groups “Successful” and “Unsuccessful”’on the basis of their multiple choice test
scores. The participants who scored 6 and above out of 10 were considered to be successful
for the purpose of this study. This re-grouping aimed to find the extent of relation between

the use of reading strategies and participants’ comprehension of the text.
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The mean scores and standard deviations of all the reading strategies which had been
identified for the purpose of this study are illustrated in Table 20 according to their use by
Successful-Unsuccessful participants (SP for Successful participants and USP for
Unsuccessful participants were used as abbreviations in this section of the study).

Table 20: The Use of Reading Strategies by Succes.sful and Unsuccessful Participants

PARTICIPANTS
STRATEGY SUCCESSFUL A (N=10) UNSSUCCESSFUL (N=10)
1. Pre-Reading M SD M SD
P 4 52 2 42
AT 3 48 4 52
CT 1 32 3 48
RS A 32 0 0
RP B 32 1 32
RBT 3 A48 4 52
LP 1 32 1 32
RT 0 0 1 32
I1. Vocabulary
LAM 5 1.27 3 48
CS 1.1 2.18 1.6 2.22
GM 2.1 2.18 A 32
SVP 1.3 1.77 1.9 . 3.78
WPC | P 2 .63
QLM 2 42 0 0
RR 2 .63 1 32
GS 7 .82 4 .70
1.
Comprehension-
Gathering
RST 1 .82 9 1.10
AC 1 1.25 0 0
SA 6.1 1.73 3.6 2.01
S1 35 3.06 25 2.07
Ml 3.7 2.36 35 2.46
FUW 1.3 1.57 .6 1.07
FUT 24 3.89 25 3.06
UCI 3 .67 0 0
R 1.4 1.78 S 71
SG 13 1.57 1.4 1.51
AS 1.1 228 1 32
Vi 1 32 2 42
T 3.4 3.06 4.6 477
S 1.4 2.27 2 42
P 1 32 0 0
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STRATEGY SUCCESSFUL A (N=10) UNSSUCCESSFUL (N=10)
M SD M SD
UP 1 .32 1 32
RTS § 32 0 0
SNI 3 32 0 0
RPT N 32 2 .63
Iv.
Comprehension-
Monitoring
CcOB 4.1 4.75 1.8 1.62
CB 4 .52 1 32
I 2.9 2.51 1.4 1.17
QT 1.2 2.10 1.8 1.99
SBI 1 32 0 0
IS 2 42 0 0
QMW 1.2 1.23 1.1 2.02
QMS 3 48 T .67
CI 2 42 1 32
D1 0 0 .1 32
MC 1.8 2.25 .6 1.07
V. Evaluation
UPK 3 .67 3 48
E 1.3 1.57 5 1
RC 5 .85 1 32
RCA 2 .63 1 32
RPP 0 0 0 0

M = Mean SD = Standard Deviation IP=Interpret Picture, AT=Anticipate Content from Title,
CT=Comment on Title, RS=Relate Title to Stimulus Sentence, RP= Relate Title to Picture,
RBT=Read Title before Starting the Text, LP=Look at Picture, RT=Relate to Topic, LAM =
Look for an Appropriate Word to Get the Meaning, CS = Code Switching, GSM = Guess
Meaning from Context, SVP = Solve Vocabulary Problem, WPC = Word Pronouncing
Concem, QLM = Question Long Term Memory, RR = Relate to Reference Words, GSU =
Generalise Meaning Skipping Unknown Words, RST = Read Subsequent Text, AC =
Anticipate Content, SA = Summarise Accurately, SI = Summarise Inaccurately, MI =
Making Inferences, FUW = Fail to Understand a Word, FUS = Fail to Understand the Text,
UCI = Use Context Clues to Interpret the Text, R = Re-read, SG = Summarise Gist, AS =
Analyse Structure, VI = Use Visual Imagery, T = Translate, S = Skim, P = Paraphrase, UP =
Use Picture to Support Comprehension, RTS = Recognise Text Structure, SNI = Skip
Numencal Information, RPT = Refer back to Previous Information Given in the Text, COB =
Comment on Behaviour/Process, CB = Correct Behaviour, II = Integrate Information, QT =
Question Information in the Text, SBI = Speculate Beyond Information in the Text, JS =
Justify Speculations, QMW = Question Meaning of a Word, QMS = Question Meaning of a
Sentence, CI = Confirm an Inference, DI = Disconfirm an Inference, MC = Monitor
Comprehension, UPK = Use Prior Knowledge, E = Evaluate, RC = React to Content, RCA
= Relate to Content Area, RPP = Refer to Previous Passage
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This table shows all the reading strategies used by twenty Freshmen students at
Cukurova University before they have started their Freshmen courses, according to their
performance level, regardless of their being prep-studied or exempted students.

As the table suggests, there is not a significant differénce between the strategies used
by the participants at the Pre-Reading stage. The only difference which could be seen was that
one SP was found not to use “Relate to Topic” (RT) whereas one USP used “Relate Title to
Stimulus Sentence” (RS). However, the mean scores and standard deviations of these two
strategies did not imply much about the contribution of the use of these strategies to the
students’ perfonnanée level since both of the strategies were used only by one participant in
each group (SM=.1,SSD=.32,USM=.1, US SD = 32).

In the Vocabulary category, the most striking point was that SPs used “Guess
Meaning from Context” (GM) much more frequently than USPs (S M = 2.1, US M = .1).
Nevertheless, when standard deviations were considered it was noticed that SPs were
inconsistent in their use of this strategy (S SD = 2.18, US SD = .32). “Solving Vocabulary
Problem” (SVP) was found to be the most frequently used strategy when the two groups
were considered. With respect to this strategy, the mean scores showed that USPs used SVP
more frequently than SPs (S M = 1.3, US M = 1.9). However, checking the standard
deviations it was found that USPs were much more inconsistent in their use of this strategy
when compared with SPs.

As for “Comprehension-Gathering” category, significant differences were found to
be discussed. The most frequently used strategies by SPs were “Summarise Accurately” (SA)
(S M = 6.1), “Summarise Inaccurately” (SI) (S M = 3.5), “Make Inferences” (MI) (S M =
3.7), “Fail to Understand the Text” (FUT) (S M = 2.4), “Translate” (T) (S M = 3.4). When

the two groups were compared taking standard deviations into consideration, SPs were found
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to be more consistent in terms of their use of SA (S SD = 1.73, US M = 3.6, US SD = 2.01)
and T (S SD = 3.06, US M = 4.6, US SD = 4.77), whereas USPs were more consistent in
their use of SI(USM =25, S SD =3.06, US SD = 2.07), MI (US M = 3.5, S SD = 2.36,
US SD =2.46) and FUT (USM =2.5, S SD =3.89, US SD = 3.06). Related to this category
SPs were found to skim (S) more frequently than USPs (S M = 1.4, US M = .2), however
they were inconsistent in their use of this strategy when compared with USPs (S SD = 2.27,
US SD = .42). Regarding the use of “Anticipate Content” (AC) no USP was found to use
this strategy whereas it was used by SPs frequently and consistently (SM =1, S SD = 1.25).

The most frequently used strategy by the two groups was “Comment on Behaviour”
(COB), in Comprehension-Monitoring category (S M = 4.1, US M = 1.8). Nevertheless, the
standard deviations reflected a great inconsistency of use among the participants of the two
groups (S SD = 4.75, US SD = 1.62). The same inconsistency was found out when
“Integrate Information” (II) was examined (SM =29, S SD=2.51, USM=14,US SD =
1.17). “Monitor Comprehension” (MC) was also a commonly used strategy by SPs however
the standard deviation for the use of this strategy indicated that the strategy usage was
inconsistent among these participants (S M= 1.8, § SD = 2.25)

As for Evaluation category, no significant difference between the strategy use of the
two groups was found, except for “Evaluate” (E). SPs used this strategy much more
frequently than USPs (S M = 1.3, US M = .5). Again however, the inconsistency of usage
was noticeable when the standard deviations were taken into consideration (S SD = 1.57, US

SD=.71).
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4.5. Summary of Protocol Analysis

The results of this study indicate that these twenty readers used a variety of reading
strategies. Although these participants used nearly the same reading strategies, how these
strategies were implemented varied among them.

In this study, the use of think-aloud protocols helped the researcher to determine the
reading strategies of prep-studied students as well as the ones exempted from the prep class.
The extent of relation between students strategy use and their performance level was checked
through their answers to the multiple choice test. The results of the analysis of think-aloud
protocols indicated that the variety of reading strategies used are related to participants’
training and experience in reading. Regardless of their being prep-studied or exempted
students, the inconsistency in the frequency of the reading strategies used by each participant

was obvious (see Chaptef 5 for general summary and discussion on results).
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CHAPTER 5

CONCLUSION

In this chapter the procedures used for collecting and analysing the data for this study
are summarised and discussed and the limitations of the study presented. As a final step,

implications for further research and educational implications are presented and discussed.

3.1. Summary of the Study

The aim of this study was to determine the reading strategies involved in the reading
process at a period just before students start their education in English at university level. This
was done firstly to have a profile of reading strategies by the students at this level and
secondly, in order to establish a relaﬁonship‘be;ween reading and the formal instruction on
reading given at preparatory class courses at Cukurova University, ELT Department. Twenty
participants, ten of whom were exempted from the prep year and ten who had to attend these
courses, were chosen according to their scores being similar in the proficiency exam given at
the beginning of the year. All these formerly chosen students were invited to a meeting in
which they were all informed about what they were expected to do by the researcher and
asked if they were volunteers to participate in this study.

In order to gain insight about what reading strategies the participants use while
reading, they were asked to verbalise their thoughts, a procedure which results in think-aloud
protocols. These protocols were recorded, transcribed verbatim and some of them were
translated into English while forming the classification scheme, since the participants were
allowed to use Turkish during the protocols (Someren et al. 1994). The transcriptions of the

protocols were categorised according to a taxonomy developed by the researcher and
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descriptive statistics (frequencies, means and standard deviations) were computed for each

category, where appropriate,

5.2. Discussion of the Results and Conclusion

As described in detail in Chapter 3 and 4, the researcher used think-aloud protocols in
order to determine the reading strategies used by the twenty participants of this study. The
individual operations, as defined by Pritchard (1988 : 5) “the deliberate actions that readers
take voluntarily to develop an understanding of what they read” of the participants were
considered to be “reading strategies” for the purpose of this study. Accordingly, this research
characterised 51 different strategies which were studied under five main categories, pre-
reading, vocabulary, comprehension-gathering, comprehension-monitoring and evaluation,
respectively. The strategies which were gathered into these categories were all considered to
be “cognitive”, as suggested by Brown and Palinscar (1982), since they were all used
specifically for the task in hand by the participants for the purpose of this study. However,
despite being task-specific, most of the strategies found especially in the pre-reading,
comprehension-monitoring and evaluation categories were recognised to be “meta-cognitive”
as well, as opposed to Wenden’s view on that matter (1991). The strategies in these three
categories used by the participants were mostly found to match the descriptions of the meta-
cognitive strategies given in O’Malley and Chamot’s typology of learning strategies (1990 :
46). Thus, these descriptive data that most of the reading strategies identified during this
research could be applicable to various reading tasks, by different students at this level.

Another important ﬁx;ding of this study was that exempted participants (Group A)

were found to use much more strategies in terms of type and nature when compared with
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prep-studied participants (Group B). Regarding this matter the findings revealed the following
results:

1) In the pre-reading category Group B parﬁciﬁants were either lacking or not using
the strategies related to the use of title, such as Relate Title to Stimulus Sentence (RS), Relate
Title to Picture (RP). The main focus of their concentration was on the use of picture rather
than title at the pre-reading stage.

2) Interestingly, none of the participants in Group B preferred to recognise the text
structure (RTS) in order to distinguish main points from supporting details or paraphrased (P)
to understand in an easier way or used picture to support their comprehension (UP), in the
comprehension-gathering category.

3) During the reading process, while interpreting meaning and self~monitoring their
comprehension of the text, the participants in Group B neither speculated nor justified their
speculations, which would suggest a good way of interaction between the reader and the text.

4) None of the participants in Group B reacted to content (RC) and gave any
information related to the content area (RCA). In this respect, these participants were
recognised to lack the ability to relate textual material to their background knowledge more
than just relying on their linguistics knowledge (Carrel and Estherhold, 1983).

5) Finally, most of the Group B participants preferably translated the sentences while
gathering comprehension. One possible reason for that might be the influence of their mother
tongue while reading the text despite the formal education they had on reading in English.

While there was no particular proof indicating a significant difference between the
" two groups related to the frequency of use of the strategies identified throughout this
research, the statistical analysis justified the fact that, more participants (exempted) in Group

A used their conceptual abilities, background information and process strategies appropriately
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and effectively as it was suggested by Coady (1979), considering the model of the ESL
reader. Therefore, the findings in this research indicated that the variety in the use of the
reading strategies in terms of type and nature by Group A participants might be due to their
previous training and experience in both EFL learning and in reading.

When the quantity of the strategies used was taken into consideration, more
participants in Group B were estimated to be consistent in terms of the frequency of strategy
use, with reference to the means and standard deviations, though they had a more limited
range of strategies. Only, if this consistency in the frequency of use per each participant taken
into account, might one of the results of this study suggest the positive impact of formal
instruction these students had during the prep year.

Regarding the performance level of the participants in the multiple choice test, once
again, due to the inconsistency in the frequency of use of the strategies among the
participants, there was not a considerable evidence supporting the use of specific strategies by
successful participants. However, if we disregard the quantity aspect, in terms of type and
nature, the successful participants had a tendency to use the following strategies:

- Guess Meaning from Context (GM)

- Solve Vocabulary Problem (SVP)

- Summarise Accurately (SA)

- Skim (S)

- Anticipate Content (AC)

- Comment on Behaviour (COB)

- Monitor Comprehension (MC)

- Integrate Information (II)

- Evaluate (E)
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It can be concluded that no matter they were prep-studied or exempted, the
inconsistency in the frequency of strategy usage per each participant was obvious at the end of
the analysis of the results of this research. Accordingly, the findings of this research suggest
that the processing behaviours of the students may change due to many different factors such
as the content of readings materials, the conceptual abilities of the students or students’
background knowledge related to that specific task. Therefore, the reading strategies
identified throughout this research may simply serve as a picture of the strategies used by
“good” and “poor” readers, disregarding their being prep-studied students or exempted ones,

considering their training and experience in reading.

5.3. Limitations of the Study

There were two limitations to the study. The first one was that we could not control
individual variables such as age, sex, social and economic backgrounds of the students, since
the two participating groups were already existing groups and were chosen randomly, only by
looking at their proficiency exam reading section scores’ being similar.

The second limitation was that, on the basis of students’ prep year proficiency exam
results, their level of English was accepted as intermediate without any further testing by the
researcher herself.

However, we were aware that the reading strategies used by the participants might
have been limited to the text which was selected for use in our study. We were also aware that
the group of readers who had passed the proficiency exam given at Cukurova University and
had gained the right to attend Freshmen courses might have had different backgrounds in

English language leaming. Thus, before starting the think-aloud task, a student profile
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checklist was given to these students in order to have further information about their English

learning backgrounds.

5.4. Implications for Future Research

One of the aims of this process - oriented research was to provide feedback on the
existing prep-year programme at the ELT Department of Cukurova University. In future
research, it is recommended that the number of subjects be increased and the individual
;laﬁabl&s such as age, sex, social and economic backgrounds of the students be controlled
using a variety of reading texts. Variance in the individual variables and subject type and
complexity of texts might result in data which are also variable in the use of reading
strategies, which would suggest a relationship among different factors.

Another aim of this research was to enlighten the reading instructors to be aware of
learners’ reading strategies and thus understand and evaluate better their own knowledge of
what and how to teach reading. Despite being time consuming and difficult to analyse, think-
aloud protocols are recommended as the methodology for future research, since they allow
the objective observation of both the ongoing behaviours and the mental pictures of the
participants. When thought in a broader perspective, while designing reading curriculum and
course syllabi which can truly meet the needs of leamers, standardisation in terms of the
objectives of prep courses can be achieved. This can be done by means of future research
based on the collaboration of different universities during both the conduct and the analysis of
potential researches. However, to increase reliability of data, interviews and recall sessions are
suggested to be used so that they can subpoﬂ think-aloud protocols. This would also increase
validity by uncovering the strategies which may not be revealed in the protocols.

Consequently a model including effective reading strategies could be developed.
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5.5. Educational Implications of the Study

The main intention of this study was to identify the reading strategies of a particular
group of students while they are processing an authentic text. What we found was that
individual readers tend to use particular strategies in relation to their interest, experience and
training in reading. Thus, it seems reasonable to suggest that reading instructors should
provide strategy instruction for all students with the idea that these students need to
experiment and discover which strategies work best for them/

Secondly, it was quite apparent that most of the students who participated in this
study were attempting to use strategies but unsuccessful in constructing meaning and in
answering the multiple choice test. These readers need to have opportunities to practice and
refine the use of strategies which have been modelled for them by the instructors.

The findings of this study lead us to ask if “poor readers” who are not good at using
effective strategies to promote their comprehension could be taught to abandon ineffective
strategies and use at least some of the strategies “good readers” tend to use (Fehrenbach,
1991). This may help them to improve and use their abilities efficiently, of course then,
accordingly, pre and post tests on comprehension will be needed to assess the effectiveness of

the models as they apply to the students with reading problems.
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Appendix |
STUDENT PROFILE CHECKLIST

1) How long have you been learning English?
a)l b2 c¢)3 d)4 e)morethan4 years

If you have been learning English for more than 4 years,
say how long

...........................................

2) Where did you learn English?

....................................

........................................................

...........................

........................................................

....................................

3) Have you ever taken a course only on reading?
Yes/ No
If yes, how long.......ccceueeverrevenenrerenennennnns ?
4) How often do you read the following?
. 1.Always 2.0ften 3.Sometimes 4.Rarely 5.Never
a) Newspaper/
Magazine () () (O (O ()

b) Novel O O O O 0O
¢)Coursebook () () () O ()
d) None



Appendix 11
PRACTICE TEXT

Firms Take Fresh Look
At Saving on Sick Pay

" By Martha Nolan McKenzie

New York Tunes Service

NEW YORK — While large Ger-
nin compitnies have begun cutting
back on their annual grants of as much
as six weehs of paid days ot for ill-
nesses, American companies are try-
ing to control the benelit in a more
subtle way.

Suikes and protests erupted  last
month atter Germany’s Parliament al-
lowed companies to reduce minimum
sick-leave pay to 80 percent of regular
wages. But in the United States, the
federul  government  penerally  has
stayed out of sick-pay rules, mandating
only that employers provide compen-
sation for job-related ijurics.

According to  employee-benefits
specialists, the average U.S. company
gives its workers 10 to 12 sick days a
year at {ull pay or allows employees to
accrue days based on length of service.
The problem has been that some em-
ployees tend to come to work when sick
and save the days ofT for personal use or
1o extend vacations.

Many companies have been cutting
back by combining sick days, vacation
days, personal days and floating hol-
idays into one category called paid days
oft. In doing so, companies typically
reduce the total number of allotied days

by as much as 20 percent, according to

Michael L. Sass, a principal with Foster
Higgins, a New York benefits con-
sulting finn.

75



76

Appendix 111

REAL TEXT
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Appendix IV
INSTRUCTION SHEET

1) You will be given a news item to be read.

2) As you are reading, talk out loud about what you are doing and thinking as you

read.

3) When you see an asterisk, stop reading and
a. explain what was happening in the news item;
b. explain what you thought about as you were

reading;
¢. explain what you did as you read;
d. discuss anything else about the text or how

you read it.
4) You will not be interrupted or assisted once you begin.

5) When you have finished reading and responding to the text, I will ask you to

answer a multiple choice test.
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Appendix V

YAPITLMASI GEREKENLER

1. Simdi size okumaniz ig¢in bir gazete makalesi verilecek.
2. Okurken ne yaptidinizi ve ne disindiginlizii sesli olarak
stdyleyiniz.
3. Asterix gébrdugliniizde okumayi durdurup;
a) Makalede ne olup bittidini agiklayiniz.
b) Okurken ne disindiigilintizil agiklayiniz.
c) Okurken ne yaptidinizi agiklayiniz.
d) Ozellikle makale ve makaleyi nasil okududunuz
hakkinda baska bir sey yaptiysaniz, bunu da
tartisabilirsiniz.
4, Okumaya basladiktan sonra size miidahele yada yardim
edilmeyecek.
5. Makaleyi okumayi ve sesli tepki vermeyi bitirdiginizde
makaleyi anlama diizeyinizi 6l¢mek i¢in size 10 soruluk bir

¢oktan segmeli test verilecek.

NOT: Bu caligsmada harcadidiniz slire ya da verdidiniz
cevaplarin dodru olup olmadifi bir O6nem tasimamaktadir.

Onemli olan buradaki diisiinme tarzinizdir.



Appendix VI
MULTIPLE CHOICE TEST

1) Who began legal action over disaster?
a) ferry victims  b) German builder c¢) relatives
d) French and Swedish inspectors ) None

2) When did the disaster happen?
a) September 27, 1994  d) September 28, 1979
b) September 28, 1994 ¢) None
c) September 27, 1995

3) Who is the representative of International Estonia Support
Group?
a) Belinda Goldsmith d) Meyer Werft
b) Gunnar Bendrous e) None
¢) Henning Witte

4) What is the aim of International Estonia Support Group?
a) to give suggestions to shipyards how to build up
ferries
b) to ensure these kinds of disasters will happen again
c) to find out who was guilty and to what extent
d) to ensure sea safety for the future
e) to get financial compensation

5) How many people survived the disaster?
a) 852 b) 137 ¢) 1,304 d) 700 e) None

6) What made the Estonia sink?
a) heavy storm b) fire ¢) a hole in the deck
d) thunder  e) None

7) Which one of the following is true?

a) only the vessel's survivors received a package of about
600 million crowns

b) It was Sweden's National Maritime Administration who
insured the ship for safety

¢) The vessel was delivered by Meyer Werft

d) Estonia have denied any blame

€) Buéieau Veritas didn't seem to approve the ferry for
traffic

8) According to Henning Witte, which of the following is not a
reason for appointing an expert by the French judge to
investigate the disaster?

a) a damages claim may not be possible after two years

b) liability requires this type of action

¢) The case would be treated without bias in France

d) The chairman of the commission which was set up to
investigate the disaster is for covering up the event

¢) The commission will certainly find out the truth

79



9) Who have called for attempts to salvage the vessel?
a) 700 people  b) relatives of victims ¢) the commission
d) the representatives ) nobody

10) The decision about the wreck is;
a) certain  b) uncertain c) honest d) acceptable
e) profitable
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Appendix VII

Codification Scheme for the Reading Strategies

81

STRATEGY CODING

* Interpret Picture Ip
* Anticipate Content from Title AT
* Comment on Title CT
* Relate Title to Stimulus Sentence RS
* Relate Title to Picture RP
* Read Title before Starting the Text RBT
* Look at Picture LP
* Relate to Topic RT
* Look for an Appropriate Word to Get the Meaning LAM
* Code Switching CS
* Guess Meaning from Context GM
* Solve Vocabulary Problem SVP
* Word Pronouncing Concern WPC
* Question Long Term Memory QLM
* Relate to Reference Words RR
* Generalise Meaning Skipping Unknown Words GSU
* Read Subsequent Text RST
* Anticipate Content AC
* Summarize Accurately SA
* Summarize Inaccurately SI
* Make Inferences MI
* Fail to Understand a Word FUW
* Fail to Understant the Text FUT
* Use Context Clues to Interpret the Text UCI
* Re-read R

* Summarize Gist

SG




STRATEGY CODING
* Analyse Structure AS
* Use Visual Imagery Vi
* Translate T
* Skim
* Paraphrase
* Use Picture to Support Comprehension 8]
* Recognise Text Structure RTS
* Skip Numerical Information SNI
* Refer back to the Previous Information Given in the Text RPT
* Comment on Behaviour COB
* Correct Behaviour CB
* Intergrate Information 11
* Question Information in the Text QT
* Speculate Beyond the Information in the Text SBI
* Justify Speculations JS
* Question Meaning of a Word QMW
* Question Meaning of a Sentence QMS
* Confirm an Inference Cl
* Disconfirm an Inference DI
* Monitor Comprehension MC
* Use Prior Knowledge UPK
* Evaluate E
* React to Content RC
* React to Content Area RCA
* Refer to Previous Passage RPP




Appendix VIII

A PARTICIPANT’S CODED PROTOCOLS

Name of the participant :
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]
Prep Studled / Exempted: Exempted
Number . 9 .
STIMULUS SENTENCE RESPONDED PROTQCOL DESCRIPTION OF THE { STRATEGY IDENTIFIED
STRATEGY

Titte: Families start iegal action
over disaster

Bir baktim, soyle goz gey yaptm
ama once bir topide baktim yani
titie'a baktim,

Reader reaus the titie befored
starting the text to have an idea
refated to text.

Reading title before starung the
text

Pleture: Estonian passenger
Janek Nelson (L) stands on the
deck of the ferry Mare Baitikum, a
sister ship to the car ferry
Egtonia, which sank exactly two
years ago today, on his way to

Yani biimiyarur. ‘otografi faian
iigimi gekmed!. |

The reader describes strategy
use, Indicates awareness of the
components of the process or
expresses a ssnse of
accomplishment or frustration.

Comment an behaviour/process

againt yani -

soyle bir dusundom, kim madur
durumda dedim,

Estonya ferry victims  yanl
kurbaniar Estonya kurbanian

sonma  dasondom  kime  kargs
bunu yaptiar,

burda relative clouse falan
davasi vard
against Alman gemi

yapimcilarina ve Fransiz ve
{sveg yani inspectdrierine.

Yanl bu kazanin ne bileylm artik
852 kiginin dlamiyle senuglanan
iki sene &nce sonuglanan
kazanin ne biteyim arhk pinpoint
yani boyuk ihtimalle de neden
olabillr, yani galigtiran.

Burda  kullandidim  method
dedigim gibi paragrafa gins
yaptim. lyicene daha bir ik kat
dikkat verdim. Yani paragrahn
gisinl iyi basiardam buyuk bir
itimatle de ¢dzerim samnm ki

ayle.

Dedidim gibi igte bir bagiaglaria
falan cart curt bakhim,

Yani cdzmus gibi oldum.

The reader describes sirategy
use, indicates awareness of the
components of the process or
expresses a sanse of
accomplishment or frustration.

The reader analyzes grammatical
structure of the text by looking at
the structures such as relative
clause, noun clause.

Stockholm from Tailinn | Title'a bakhm sonra dOgindOm, |Reader finds & connection | Relating title to picture
September 27. blr  cafingim  yapabllimlyim | between the file and the picture
fotografia diye digundim tabi, while comprehending the text.
Ama o kadar bir ligimi gcekmedl
daha dofjrusuy, Comment on behaviour/process
Eh Relatives of the | Simdl paragrafi okuyayim birinci | Reader translates, gives the | Translating
Estonia ferry victims began legal | paragrafi Estonya‘daki meaning of stimuius sentencs,
action in Paris last week against mastly word by word, in his/her
the ship's Gemman btuilder and native tongue.
French ans Swedish inspectors to
fry to pinpoint blame for the {gemi kurbanian legal aksiyon | Reader uses an English word | Code switching
deaths of 852 pecpie two years | almiglar galiba Paris'te bir while responding In Turkish to the | Translating
ago. stimulus sentence.
yani ne blleyim demostrasyona Code switching
girmigler, Transiating
fdme karg:t? The reader asks questions|Question Information In  the
related to the text while reading. | tex/Translating
Aiman gemi Isgllerine yani
pardon Alman yapimcilanna - Translating

Comment on behaviour/process
Translating

Translating

Comment an behaviour

Transiating

Analyzing structure
Translating

Transiating

Cade switching
Transiating

Camment on benaviour

Analyzing structure

Comment on hehaviour
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: In Eurcpe's worst
peacetime maritime disaster, the
Estonia sank In Baitic Sea off the
coast of Finland on September
28, 1994, during a heavy storm.

Ikinci paragrafta bu olasn daha

dogrusy binnct paragrafia veriien
o Ik sene Gnceki Rkaza
agikiantyor.

Yani Estonya geminin ismi
gallba Estonya.

Balttk Cenizinde ne derler ona
sank yapmig.

Hah, Flilandiya
yanindaymis gailba,

layisinin

Ne zaman clmus?

1994 September yani 28, ha gsey
bir zamanda heavy stom, yani
gimgokll bir gecede yadmuiur

The reader connects new
information with previously stated
content.

Reader understands what Isn't
stated directly.

The reader forces his or her shart
term memory to find a word which
can summarze or reflect the
thought in his or her mind.
Reader uses an English word
while responding in Turlgsh to the
stimulus sentence.

Reader transiates, gives the
meaning of stimuius sentence,
mostly word by word, In his/mer
native tongue.

The reader asks questions
related to the text while reading.

Integrate information

Makining inferences
Looking for an appropriate word
to get the meaning

Cade switching

Transiating

Question information in the text

Transiating

: Gunnar Bendrous of
the interational Estonia Support
Group (ISG), which represents
victims' reiatives, said the action,
lodged on the eve of the second
anniversary of the sinking, was
not motivated by a dasire for
financlal compensation,

faian,

Gunnar Bendrous'a gore
Intemasyonal Estoriya Support
Cemiyetinden m| acaba birisi
onu bilemiycem,

bu Olen daha dodrusu kurban
olan gemide kurban olan
insaniann  akrabalanm temsil
edlyer, Buna gére nebllsyim bir
finansal motivellik verimiyor yani
finansal bir destek venlmiyor
biyuk ihtimalle, bu dlen ya da
kurban olan insaniara,

yanl ne bileyim bu paragrah o
kadar bOyUk bir Intimaile ne
bileyim ydzde yetmiglik bir

The reader asks questions
related to the text while reading.

Reader transiates, gives the
meaning of stimulus sentence,
mostly word by word, in his/her
native tangue.

The reader descgrives strategy
use, Indicates awareness of the
components of the process or

Question information in the text

Transiating

Caomment on behaviour/process
Transtating

truth,” said Bendreus, who lost
both his parents-in-law when the
car and passanger ferry sank en
the way from Estonia to Sweden.”

geliyor. lkinci boldme  ¢inku
burda tam olarak Bendrous'un
Gunnar Bendrous'un  gayesi
agiklamyor.

Yani bu kazanin asy nedenini
Afrenmek Istiyor. Bu arada o da
iki tane akrabasim yani daha

dogrusu kaynanasin ve
kayinpederini  kaybetmis bu
kazada,

Yan burda ne bileyim ¢ok basit
bir yapi kullaniimig. Cieminkinden
daha ziyade daha kolay
kelimeler kullanimig, evet kisa
bir paragral yani d&zetiemis,
Ucuncy bolumo bavad ozetled],

Information with previously stated
content.

Reader gives carrect infarmation
as he/she summarizes the text.

The resder analyzes grammatical
structure of the toxt by looking at
the structures such as relative
clause, noun clause.

oranla gdzmus giblyim. axpresses a sense of
accomplishment or frustration.
Ama bilemedigim kelime Comment on behaviour/pracess
agisindan dedll ama bilmiyorum.
g_gs_gmg&"" "We just want the | UguncO bolOmde daha agikik | The reader connects new| integrate information

Summarizing Accurately

Analyzing structure
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6™ Asteriis; “We need to know

who was guilly, and to what
extent, so steps can be taken to
make sure this never happens
again.

Baginci
vanyor,

bolomde tam  agiidik

Yani burda hatali kim ona gore
kimin suciv alup olmadidint bir
Ofrenip ona gore davranahm.
Yani nedeninl &frenirsek ona
gore llerdes daha zor yani bu
durumiann bir daha olmamast igin
daha iyl olur. Yani nedenini
Odrenirsek soruna gore daha lyl
neticeler vericez. Demin de
dedidim gibl

burda da o kadar zor bir yapi
kuilariimadi. Kelimeler kolay yani
ne blleyim informal diycem ama
tabi sagmalanm orda. Kolay bir
yapi._Yani svet,

The reader connects new
information with previcusly statad
content.

Reader gives correct information
as hefshe summarizes the text.

The reader analyzes grammatical
structure of the text by looking at
the structures such as relative
clause, noun clause.

integrate information

Summarizing accuraiely

Analyzing structure

| 67 Asterike; This is the only way
to ensure sea safety in the
future.*

Altinct bolumde besinci bolumun
tam ozetini vermis. Burda da
diyor ki boyle yapmakla yani
besinci bdlOmde saydiyim davayr
- nedeninl bulmakia denizdeki
govenlidi tam saglamig oluruz.
Simdi - gimdi igin ve gelecek igin,

Yani kullandiim hichir metod
yok. Blrsey de ¢adnstrmad: isin
agieasy ama  gimdl  resme
bakarsam tab#l birka¢ bslum
okudukian sonra anlayabiliim.

Estonya bayrad), sigara igen bir
adam,
Yani ne cagnshitiyor?

Blimiyorum sigara igmek o kadar
pek fazia birsey gagngtirmaz beiki
ama o bayrak tabi, buyuk bir
Ihtimalle arkada da bir gemi var.
Yani paragrafin = buyok  bir
bolumuyie bir ligisi olabitir.

The reader connects new
information with previcusly stated
content.

Reader gives correct information
as hefshe summarizes the text.

The reader describes strategy
use, indicates awareness of the
components of the process or
expresses a sanse of
accamplishment or frustration.

The reader either makes an
inference or forms a hypotheals
about the picture. Some readers
describe the picture as well.

Reader questions hissher memory
to call back some information
from long term memary into shart
term memory

Integrate information

Summarizing accurately

Comment on behaviour/process

Interpretting picture

Question long term memory

Interpretting picture
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(75 Aoteriks; The Estonia went
down after haavy saas ripped off
the car deck's ouler bow door
which allowed water to flood the
ship's cavemous car deck,
causing it to list and then sink.

Yadinci b&lomde bu Estonya
gomisinin nasil bathdin aniatiyer.

Galiba geminin arka kisminda mi
diysyim artik, car deck diyor,

¢onku bir stmnt meydana geimis
ve bu sznh ydzinden de
batmaya maruz kalmig, burda
biraz bir zoriuk gikh.

The Estonya went down after
heavy seas, burda gey aniadim.
Boyuk ihtimalle kigiler anladim.
Yani bir topluluk anladm. O
zaman dosindam. The Estonya
énceden de veriimig. Boyok
itimallede bir geminin  {smi
dedim,

Yani sonra geminin - float dedim
sonra da tam olarak aniadim
bunu, lik comienin ve idnci
cimienin sonunda anladim tam
ofarak ne demek istedidinl.

Bu da ne bileyim Kolombu'un
fiimint hatrath birden bana. Yani
olay orda da olmugtu, Yani
Kolambus geri dénerken daha
dogrusy, gemilerinden  birsi
batmigh. Hepsi degil birs
batmigh. Santa Mari diye bu
arada.

Yani figing.

Reader gives comrect information
as he/she summarizes the text.

The reader understands the
meaning of a word by giving an
equivalent of it

Reader understands what isn't
stated directly.

(The reader describes strategy

use, Indicates awareness of tha
components ¢f the process or
axprosses a sense of
accomplishment or frustration.

Reader uses what he/she already
knows to construct meaning.

The reader reacts emotionally to
information in the text.

Summarizing accurateiy

Salving vocabulary problem

Summarizing accurately

Making Inferences

Comment an behaviour/process

Using priar knowledge

React tc the text

. Last year victims'
relatives and the vessels 137
survivors received a package of
about 600 milllon crowns (USD
SC million) from ship owner
Estilne and Insurer
Assuranceforeningen Skuld.

Gegen senenin  kurbanlan ve
137kurtulaniar kag milyon toplam
dokaan milyon vyani doksan
milyan dolar - Amerkan dolan

aldidann sdyldyor.

Kimden? Geminin sahibinden
aldikiann soylayor.

Yani burda da bu akima geliyor -
oncekl paragrafa goére neden-
sonug

yani tabi haliyle gibi bakhktan
sonma kurbaniar ya da kurtulantar
tazminat alacak Bdyuk ihtimalle
Tarkiye'de de tabi. Bu biraz ruya
ama Amerika'da olduguna gore
normal birgeydir,

Q kadar zodanmadim,

Reader gives comect information
as he/she summarizes the text.

The reader asks questions
related to the text while reading.

The reader connects new
information with previously stated
content.

Reader makes a judgemental
statement about information in
the texd.

The reader descrives strategy
use, indicates awareness of the
components of the process or
expresses a sense of
accomplishment or frustration.

Summarizing accurately

Question Information in the text

integrate information

Evaluating

Comment on behaviour/process
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(8% Agtorike; The maker of

in Pans on Tuesday against
all the three bodies.

partinin mi diyeyim dava mi
diyeyim,

1304 akraba, kurbaniann
alaabalanm temsil eden, bir
sug duyurusunda m
bulundu?

Yani ne bileyim Pars, Salt
guny Paris, bir yere - evet
su¢ duyurusunda buiundy.
Galiba.

Ondan sonra against all three
bodies. Onu anfamadim,

Yani three bodles dedI§i ney?
Burda onceki bolimierde de
yani dldlerden bahsetti ama
U Oliden bahseftl. Onu
anlamadim. Tabi orayr yani
ne bileyim?

Burda akima gelen yine
neden-sonug. Yani doial bir
gey bunlan  mahkemeye
vermeleri..,

The reader forces his or her
short term memary to find a
word which can summarize or
reflect the thought in his or
her mind.

Reader transiates, gives the
meaning of stimulus
sentence, mostly word by
word, n hisfher native
tangue.

The reader assesses his or
her degree of understanding
of the text.

Reader makes a judgemental
statement about information
in the text.

Dolkuzuncu  bdidmde  bu | Reader summaries the mamn | Summarizing gist
Estonia, German shipyard | geminin  yapimcisi  yani | points.
Meyer Werft, which deiivered | Eatonya'min Aiman yapimcisi
the vessel In 1979, France's | Meyer Werlt bu geminin yani i
classification Soclety Bureau | ne bileyim hi¢ bir yani objektif
Veritas which approved the | kaldi bu olaya,
ferry for traffic, and Sweden's
National Maritime | biraz  tuhafima gith daha | Readar makes a judgemental | Evaluating
Administration, which | dogrusuy, yani ne bileyim o da | statement abgut information
inspected the ship for safety, | bOyok thtimails bir tazminatta | in the text. \
have denied any blame. bulundu, saninm ama dyle bir 1
sey yok
Burda da daha ¢ok hep| The reader analyzes
kisaitmalar Sweden National | grammatical structure of the | Analyzing structure
Maritime falan davalan var. taxt by looking at the
structures such as relative
clause, noun clause,
.O kadar ilgimi gekmed! daha | The roader reacts emationally | React to the text
dodrusu, to information in the text.
Daha ¢ok paragrafiann| The reader distinguishes | Recognizing text structure
botdniddune bakmak icin | between main points and
baglangictakl dava dnemtliydi | supporting detailg or
kimin cidudu sonunda da - discusses the purpose of
information.
which Inspected for safely Analyzing structure
have denled any blame - o
olay.
w The ISG,|Burda ISG taraftadan, o The reader asks questions | Questlon information In the
representing 1,304 reiatives | Gunnar Bendrous'un | reiated to the text while|text
filed & summans application | bagkaniik yaptig reading.

Looking for an appropriate
word to get the meaning

Question information in the
text

Translating

Maonitor comprehension

Question information In the
fext

Evaluating
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. ISG  lawyer
Henning Witte said the French
judge would appoint an expert to
investigate the disaster and
report back.

ISG'nin avukati dedl ki Fransiz
adliyesi buyuk ihtimalle bu davay:
aragtmmak  Igin  bir  rapor
haziriamig.

Yanl yok burde da biraz zoria
anladim.

Burda da bir an Adliye Koridorian
akhima geldl, Yani ne bileyim bir
davay savunmak gin avukabn
girdiyl akslyoniar daha dofrusu
davay: dagQrmemek igin elinden
geldidi cabalar falan,

Reader gives partially or tofally
wrong information as he/she
summarizes the text.

The reader describes strategy
use, indicates awareness of the
components of the process or
expresses a sense of
accomplishment or frustration.

Reader uses what ha/sha already
knows ta construct meaning

Summarizing inaccurately

Camment on behaviour/process

Using prior knowiedge

. “This is the first
step to establish liabiiity and it
could lead to a damages claim for
between five and 10 million
crowns In a year or two," Witte
told Reuters,

Burdan sonraid b&ldmde de diyor
ki bu ilk adim.

Neyi basarabillyor onu antamadim

Liability blimedidim bir kelime -
baydk ihtimalle pozitif bir anlam
vardi,

Ah, tazminata yol agahilir. Diyor
W bes fle an milyon krown bir ya
da ikl sene iginde alablilrer - yani
tazminet alabilirier sonugta. .

Yani burda da bilmedidim bir
kelime var ama yani baldman -
yani paragrafin diyeyim arbk,
paragrafin m diyeyim
blilemiycem, comienin diyeyim.
Comlenin icinden anlayabiidim.

Daha dofirusu ne  demek
Istedilderinl  yine ka¢ bdlom
dncedon de yani yine adiiye -
adllye lle iigil bir ctmle. Yani
geminin  batmasiyla ligiti denen
sonucy - hala da devam ediyor.

The reader judges the meaning of
a word considering ths overall
meaning of a sfimulus
sentence/context.

The reader assesses his or her
degree of understanding of the
text.

Reader translates, gives the
meaning of stimulus sentencs,
mostly ward. by word, in histher
native tongue.

The reader connects new
informafion with privecusly stated
content.

Guessing meaning from context

Monitar comprehension

Guessing meaning from context

Translating

Guessing meaning from context

Integrate information

month.”

yoksa yok.

Sonra demig K
anniversary this month. Yani ild
senelik anma mi?

Artik ben anu anlamadim, neyin
anniversarisini yapiyor, aont pek
¢azmusg defilim daha dodrusu.

Yani bilemiycem burda da o
kadar buyuk bir zoriuk ¢cekmedim,

ik senelik |

The reader asks questions
ralated to the text while reading.

The reader assesses his or her
degree of understanding of the
text.

-Reader uses an English word
while responding In Turkish to
stimulus sentence.

The reader describes strategy
uee, Indicates awarsness of the
components of the procass or
expresses a sense of
accomplishment ar frustration.

Ha bir de bunu gdrmemigtim, | The reader uses what he/she | Using priar knowledge
ckumamighm, Bunlan Reuters’a|already knows to construct
soyledl. Reuters da gey bir | meaning.
gigarta kurumu onu  biliyorum.
Avrupa'nin en buyuk
sigartaciarndan Reuters var
tabli.
l:g___qgﬂ_g”t\' "We had o act|Bu bdlimde ne bileyim “we®|Reader relates to reference | Relating to reference words
now as this type of action may | demis artik - we ISG den oian|words in order to establish
not be possible more than two | insanlardir blyuk ihtimaile Intrasentencial ties.
years after the accident and it is
the two-year anniversary this | diyor ki ¢abuk Yani elimizi ¢abuk | Reader re-experesses the | Paraphrase
futmamiz gerekii ¢unkd yani ik | stimulus sentences in words that
sgne iginde olursa olur bu ig, | are easier to understand.

Question infarmation in the text

Monitar comprehension

-Caode switching

Camment on hehaviour/process
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[14™ _Astariks: "Witte said the
action was lodged in France
because the relatives hoped the
case would be freated without
bias there.

Witte'ya gdre bu dava Fransa da
yapiimig ¢Onkd kurbaniann alletert
birseyin oimamasiyla
sonuglanmasint istiyorlar - blas
demig. Burda biasin ne oldugunu
bilmiyorum. Ama biasin negatif
oldufjunu gimdl ¢ézdim - ¢Onko

Istemedikierina  gére  negatif
birgaydir tabiid.
Boyok ihtimalle anlanm onu

sonraki paragraflarda -

burda da dedifim gibi iste gu "iki”
bolumlerde biraz zoriuk gekmeye
bagladm. Ama Ipin ucunu
kagirmadim - anemli olan ...

The reader judgea the meaning of
a word considenng the overall
meaning of a stimulus
sentence/context.

Reader indicates confusion that
what he/she thinks may be
cleared up by reading (urther in
the text.

The reader describes strategy
use, indicates awareness of the
components of the process or
expresses a senge of
accomplishment or frustration.

Guessing meaning from cant. «

'

Reading subsequent text
. } .
Caomment on behavicur/process
3

16% Asterike; He sald the ISG

wanted to avaid any Influence
from an international commissian
set up to investigate the accident.

He sald, damis. BOy0k ihtimalle
Witte idi bu. ISG deki kigiler neyi
Istemigler?

Ulusiararasi bir komisyonun . bu
davayla udragmasini
istemiyariardi. Yanl to avold any
influence - evet oyie yani

- niye udrasmadikianm
bilmiyorum. Niye bunu
istemiyoriar onu da anfamig
degilim.

Yani ne bileyim anliyorum gimdi,
onceld bolomiere nazaran bu
bdlomierde bayadl zoriuk
cekmeye bagladim ama niye -
yani bir zoriuk yok da belki
davaya mayonez olan Kkigller -
gahislar ne blleyim gruplar daha
da ¢ofaldifindan mi? Bana Oyle
gelebilir bilmiyorum, Daha
dadrusu yeni bu da akiima birgey

cafingtirmad. 1

Reader relates to reference words
in order to establish
Intrasentencial ties.

The reader connects new
informaticn with priveously stated
content,

The reader assesses his or her
degree of understanding of the
taxt.

The reader describes strategy
use, indicates awareness of the
components of the process or
expresses a sense of
accomplishment or frustration.

Relating to referance words

Integrate information

Monitor comprehension

Comment on behaviour/process
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(16" Asteriks: The Commision,
comprising representativea from
Sweden, Finland and Estonia has
teen in dissarry in recent months
with its chairman resigning amid
allegations of cover-ups.

Komisyon isveg, Fillandlya ve
Estonya

ne diyeyim ona - temsiicileriyle

bir kag ay iginde oturucuyla yani
chalmman dedidiyle olayla simdiye
kadar gelen sallangiclan yani
allegation sallangiglan gdxden
geciriyor,

yani buyok
gegiriyar.

Artk ne olacak bOydk ihtimalle
dava sonucglanacak - dyle bir
izlenim geldl icime bilmiyorum.

lhtimalle goaden

Burda q kadar
¢ekmedim

bir  zorluk

yaimz burda bir clause kultanmig
yani ne clause - ne derier ona,
Yani bu bir gargek.

Birka¢ balamden beri bdydk bir
paragraftan beridir bu davadan
neden bahsediyor -

baydk intimalle bu davanin da
sonucunu  verecelkder yani bu
kadar bahsettiderine gore.

Reader transiates, gives the
meaning of stimulus sentence,
mostly word by word, in histher
native tongue.

The reader forces his or her short
term memmory to find a word
which can summarize or reflect
the thought in his or her mind.

The reader predicts what cantent
will occur in succeeding portions
of the text.

The reader describes strategy
use, indicates awareness of the
components of the process aor
exprosses a sense of
accomplishment or frustration.

The reader analyzes grammatical
structure of the text by looking at
the structures such as relative
clausse, naun clause.

The reader connects hnew
information with priveously stated
content.

Translating r

Looking fof an appropriate word
to get the meaning

Translay

J

Anticipate content
Comment an behaviout/pracess
Analyzing structure

Integrate information

Anticipate cantent

;. “We don't think
any truth will come out of that
investigation,” Witte said,

Bu bdlom de zaten bir cOmie -
¢cok kisacik bir cimie - iki satirdan
olugan cumie

diyor ki Witte'ye gore bu
aragtirmarnin  sonucunda  higbir
gergek agikiiga geimeyecek,

Beld dodru lzlenimdeyim. Yani
buyuk intimalie ne yone dogru bir
dava yapiyorum blimiyorum

tabi oimdi kurbaniann ailelen
tazminat istlyor - ama buydk
{htimaille de bu yanl German
Shipyard Meyer Werft ve birkag
kigi, daha onlann isimlerini tam
hatirfayamiyorum - yani  bu
olaydan pek memnun degil -

yani bilmiyorum ¢ok kolay bir
cumieydl. Yani su iki-Og-dort
pbalimlerd  birnz  topariamama
neden oldu. Yam yardimc oldu,
daha buyuk ihtimalle yardimec
oldu.

Reader transiates, gives the
meaning of stimulus sentence,

- mostly word by word, in his/her

native tongue.

The reader assesses his or her
degree of understanding of the
text.

Reader understands what Isnt
stated directly.

The reader describes strategy
use, indicates awareness of the
components of the process ar
expresses a sense al
accomplishment or frustration.

Transiating

Monitor comprehension

Making inferencas

Comment on behaviour/process
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; The
commission's problems
followed a long row in
Sweden over whether to lay a
concrete shell over the
sunken wreck, which lles 58.
88 metres (180-270 faet)
down on the Baitic seabed
about 100 km (60 miles) off
Southwest Finland.

Daha sanraki boiomide hig
dava dan bahsetmiyor - yani
bahsediycr da yani tazminatia
ligii degil de gemiye alinan
bir karar buysk ihtimalle,
geminin OstOne boyak bir
goyin konuimas -

Shelt yani ne biteyim kapak
m derder @tk ona
biiemiyecedim.

Yani batan davanin Ostine
yani Estonya  gemisinin
Ostone burda kag ellibes-
seksenseiiz metre suyun
gitinda yani bayik ihtimalle
bunu ¢ekmeyi dOsinecekler
onu bilemiyorum -

yani bunun Iokasyonu nerde
tam olarak settied cldugunu
goeteriyar.

Fillandlya’'mn gineybatsinda
- burda biraz zorlama - yani
ne bileyim hayal kinkigina
ufjradim demiyim de yani
davanin sonuglanmaaiyla
ligilenen bir tazminat
davasiyla gelen bir sonug
ddgondom. Ama gemiye
yonelik alnan bir davayla
sonucta kargilaghm.

Blimiyorum, belki lerdes son
davaiarda san cOmielerde
gorebilirim bunu,

Reader gwes partially or
totally wrong information as
he/she summarizes the text.

The reader forces his or her
short term memary to find a
ward which can summarize or
reflect tha thought in his or
her mind.

Reader understands what
isn’t stated directly.

Reader uses an English word
while responding in Turkish ta
stimulus sentence.

The reader reacts emotionally
to tnformation in the text.

Reader Indicates confusion
that what hefshe thinks may
be cleared up by reading
further in the text.

Summanzing Inaccuratety

Looking for an appropriate
word ta get the meaning

Making inferences

Cade switching

Reacting ta the text

Reading subsequent text

[ 18 Asteriks; Reiatives have
complained that the
emtombment would deny the
700 pecple thought to remain
in the wreck a decent burial
and have called for attempts
to saivage the vessel.

Yani relativier - yani alleler

ne igin sikayetienmis danha
dogrusu gikayette bulunmug?

Boyok ihtimalle bu 700 Sid
insanin gemide mezar - yani

mezar varmig, Yani mezarian
boydk Intimalle  geminin
iginde kalsin diyoriar. Niye
ujragiyorsunuz, niya bu
gemiyi  yukan  cikarmak
istlyorsunuz -

yanl buyak Intimalle

entombment dedidi bir alay.

Yani daha dodrusu altta
kalwin - daha lyi.

Yani burda da % 60'Lk, %
70k bir oranda ¢tzalim bu
paragrafi.

Demin balitmistim Reuter
dedim. Orda bir sigorta geyl
dedim. Ben orda biraz
yanimigim gaitba. Reuter

pUydk bir fotograf, bir
haberlegme girketimi acaba,
buydk bir ihtimal.

Niye bir sigorta dedim, yani
sigorta kurumu dedim, buydk
intimatle belki sigorta
kurumuyla iigitanen bir
televizyon olabilirdi, oradaid
paragrafta. Bilmiyorum artik
nive dedim.

The reader understands the
meaning of a ward by giving
an equivalent of it.

The reader asks questions
related to the text while
reading.

Reader gives partially or
totally wrong information as
he/she summarizes the text.

The reader assesses his or
her degree of undarstanding
af the text.

The reader notices that an
assumption, interpretation or
paraphrase is Incorrect and
changes that statement.

Reader gives a good reasen
for his/her interpretation.

Solving vocabulary problem
Question Information In the

text

Summarizing inaccurately

Solving vocabulary problem

Summarizing inaccurately

Monitor comprehension

Correct behaviour

Justifying speculations
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20" Asgteriks: W Aateriks; The decision has
now been postponed untll after

the commission tables its final
report.

Yani son cUmiede de sonug
sirmndilik ¢in ertelenmig durumda.

Yanl birkag sonuglanmasindan
sonra komisyon orada davayia
ligilenecek. !

Yanl o zaman ertelenmesinden
sonra boyle bir gey.

Yani figing bir makale daha
dofjrusu makaie mi arbik bir yaz.

Reader understands what isn't
stated directly.

Reader gives partially or totally
wrong information as  he/she
summarizes the text

The reader reacts emotionally to
information in the text.

Making inferences

Summarizing inaccurately

Reacting to the text

Whers this Article taken from:
NEW EUROPE Ssptember 28 -
Qctober 8, 1998 )
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