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SUMMARY

THE EFFECTS OF STORY MAPS ON THE SKILLS OF SUMMARIZING AND
FINDING THE MAIN IDEA IN NARRATIVE TEXTS OF PRIMARY EDUCATION
STH GRADE STUDENTS

The aim of this study was to determine the effect of story maps on the skills of
summarizing and finding the main idea in narrative texts of primary education 5th students.
The study was carried out in the first semester of 2011-2012 academic year, on two classes in
Anadol
study was completed within a period of six weeks.

Study group of consisted of a total of 55 students enrolled in class 5-A and 5-B in
these two schools. Class 5-A was randomly selected as the control group and class 5-B was
randomly selected as the experiment group.

This is a semi experimental study which used pre-test and post-test control group
models. In the study, lessons were conducted using story map method in experiment group
and using traditional method in the control group by the classroom teachers based on the
lesson plan prepared by the researcher.

To test summarizing skills of 5th
(2006); ding Comprehension and Finding
M -test and post-test data
collection tools.

One-way analysis of variance (ANOVA) was conducted to determine whether the
academic achievement of the classes selected as experiment and control group were equal.
The variables constituting the problem sentence and sub-problems of the study were analyzed
by Independent Sample t-test for independent groups.

As a result of research, the differences between the experiment group which used story
map method and control group which used traditional method consisting of 5th students are
presented below;

1. There was a significant difference in favor of experimental group in terms of the

skills of finding the main idea in narrative texts.
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2. There was a significant difference in favor of experimental group in terms of
summarizing skills in narrative texts.

3. There was a significant difference in favor of experimental group in terms of the
ability to identify the location of the story in narrative texts.

4. There was a significant difference in favor of experimental group in terms of the
ability to identify the time of the story in narrative texts.

5. There was a significant difference in favor of experimental group in terms of the
ability to identify the main character in the story in narrative texts.

6. There was no significant difference between the experimental and control groups
in terms of the ability to identify second most important characters in the story in
narrative texts.

7. There was no significant difference between the experimental and control groups
in terms of the ability to identify the problem in the study in narrative texts.

8. There was no significant difference between the experimental and control groups
in terms of the ability to identify the solution suggestions the characters in the
story produced in narrative texts.

9. There was no significant difference between the experimental and control groups
in terms of the ability to identify the reaction the characters in the story gave to
the results in narrative texts.

10. There was a significant difference in favor of experimental group in terms of the
ability to identify the reaction of the narrator to the resolution in narrative texts.

11. There was a significant difference between the
and post-test scores in terms of finding the main idea and summarizing in
narrative texts.

12. There was no significant difference between the control group student
post-test scores in terms of finding the main idea and summarizing in narrative

texts.

Key Words: Story, Narrative Text, Story Map Method, Summarizing, Finding the
Main Idea.
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gruplar t- tir. fikir

- testi ile test



70

BULGULAR VE YORUM
1
ve
Yorum
ylerinin
na
fikir bulma becerileri manidar bir fark
tir.
Tablo 4.1. - Testi
N X S sd t p
Deney Grubu 28 0,7143 | 2,62265 | 51 1,075 0,288
Kontrol Grubu 24 1,4583 | 2,32153
aras
-testi analizi
bulma puanlar yoktur (t=1,075 ve p>0.05). Bu bulgu deney ve

(¥ deney= 0,7143 ve X kontrol= 1,4583).
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In ana
fikir bulma becerileri
Tablo 4.2. t-
Test
N X S Sd { p
Deney Grubu 27 6,4148 | 4,40478 51 3,698 0,001
Kontrol Grubu 26 2,1154 | 4,04304
bir
nda istatistiksel olarak
manidar bir fark
X
deney= 6,4148 ve X kontrol=2,1154).
lan son test
v
Tablo 4.3. n t-
N X S Sd { p
Deney Grubu 26 19,8846 | 6,70717 48 1,180 0,244
Kontrol Grubu 24 17,9167 | 4,85366




manidar bir fark

72

-testi analizi

yoktur (t=1,180 ve p>0.05). Bu bulgu bize

Tablo 4.4. -
N * S Sd { p
Deney Grubu 27 33,5926 7,74725 51 6,390 0,000
Kontrol Grubu 26 18,6538 9,23447

manidar bir fark

deney= 33,5926 ve X kontr

43.B

belirle

eklinde ifade edilm

nda manidar bir

e

- testl



73

Tablo 4.5. -
N * S sd t p
Deney Grubu 27 8,8889 | 3,20256 51 2,701 0,009
Kontrol Grubu 26 5,7692 5,03831
Tablo
belirleyebilme beceril
p<0.05
(X deney= 8,8889
X kontrol=5,7692)
1 belirleme de geleneksel
yebilmeye
Tablo 4.6. -
N * S sd t p
Deney Grubu 27 6,6667 | 4,80384 51 2,747 0,008
Kontrol Grubu 26 3,0769 | 4,70679

belirleyebilme becerileri
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p<0.05
(X deney= 6,6667
(X kontrol=3,0769)
4.5.
-testi
Tablo 4.7. Etkisine
t-
N * S Sd { p
Deney Grubu 27 8,5185 3,62014 51 5,187 0,000
Kontrol Grubu 26 2,6923 4,52344

karakteri belirleyebilme beceril

ve p<0.05

4.6.

manidar bir fark

(X deney= 8,5185) kontrol grubu

X kontrol=2,6923)

ular ve Yorum

. Bu bulgulara

-testl



75

Tablo 4.8. Hika Belirlemeye
Etkisine
N x S sd t p
Deney Grubu 27 5,0000 | 3,10087 51 0,107 0,929
Kontrol Grubu 26 5,1923 10,72201
karakte n manidar bir fark olmad
(t=0,107 ve p>0.05
(** deney= 5,0000) kontrol
(X kontrol=5,1923)
4.7.
-testi
Tablo 4.9. -
N X S sd t p
Deney Grubu 27 2,9630 | 4,65322 51 1,634 0,108
Kontrol Grubu 26 1,1538 |4,25813
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hikayedeki problemi

belirleyebi
p>0.05
(X deney= 2,9630) kontrol gurubu
(X kontrol=1,1538)
4.8.
-testi
Tablo 4.10.
N x S sd t p
Deney Grubu 27 2,9630 | 4,65322 51 0,869 0,389
Kontrol Grubu 26 1,9231 |4,01918

kontrol grubu puanl

(X kontrol=1,9231)

ilme becerileri

(X deney=2,9630)

belirleyebilme becerileri
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4.9.
Tablo 4.11.
N * S sd t p
Deney Grubu 27 3,7037 |4,92103 51 1,809 0,076
Kontrol Grubu 26 1,5385 |3,67946
manidar bir
,809 ve p>0.05). Gr
(X deney=3,7037) ile X
kontrol=1,5385) bir fa
4.10. Sekizinci Alt
Tablo 4.12.
N x S sd t p
Deney Grubu 27 1,8519 | 3,95847 51 2,385 0,021
Kontrol Grubu 26 0,0000 |0,00000




,385 ve p<0.05

78

deney grubu

(X deney= 1,8519 X
kontrol=0,0000)
4.11.

- ve 4
Tablo 4.13.
N " S sd t p
t 28 0,7143 | 2,62265 | 53 6,005 0,000
Son Test 27 6,4148 4,44721

Xson test=6,4148

0,7143)

ek
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Tablo 4.14.
N £ S sd t p
t 26 19,8846 6,97170 51 6,838 0,000
Son Test 27 33,5926 7,74725
Tablo 4.14 metinlerde
X
son
X
grubunda uy
4.12.
ve 4 Ir.
Tablo 4.15.
N * S Sd { p
t 27 1,4583 1,97924 51 1,368 0,177
Son Test 26 2,1154 4,04304
ana fikir
yoktur X

son
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( 1,4583 mektedir;
Tablo 4.16. Kontrol
N o S Sd { p
t 27 17,9167 4,85366 45 1,886 0,066
Son Test 26 18,6538 6,57760
Tablo 4.16 rde

o

son
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Son

1987; Idol ve Croll, 1987 , 2008; Tok ve Kaya, 2007).

1.
ilgili so
kurt, 2005; Gardill ve Jitendra, 1999; Idol ve
Croll, 1987).
2.
Bu bulgu Bozkurt (2005), Duman ve Tekinarslan
3.
olumlu bir etkisinin ol
4.
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bir
fark
10.

Uygulamaya

4. etmenl

erilebilir.
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(Akyol, 2006)
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Sahne _—

@ Ana Kkarakterler

®

Problem

Ana fikir ’

Tepki _

00060 0 0
|
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DERS PLANI

5-A (Kontrol Grubu)
Konu:

40 dk.

Okuma, soru-cevap.

€ metni.

unsurlardan meydana gelir? g

Derse
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DERS PLANI

5-B (Deney Grubu)

Konu:

40 dk.

Okuma, soru-

- Kinlikleri:

unsurlardan meydana gelir? g

96

ngi



AN O

uyg

Gerek

97



Ek-
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- Biraz gelir misiniz?

- Hay hay.

Bell cevap verdi:

Aok ok
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bu

Hookk

dakika

sustular.

Egon LARSEN -



10.

SORULAR

rakterleri kimlerdir?

100
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Ek-4

Hokk

birisi.

can suyuydu

Aok sk
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pen

iki bir

Aok ok

evimizin bah

( Gonca Dergisi)



10.

yenin sonunda ne oldu?

SORULAR

kimlerdir?

103
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Baslik Yaziyor
Mu?

Ek-5 (Bulut, 2006)
1. Metin 2. Metin 3. Metin 4. Metin

& =| & HE: zle £
o sl gl =18l E| s|sl~|S8|E|s|s|l~lS8|ElS|lE|lalE¢E
Ozet Al I Y BN - I R I BN -0 It ) I N -0 S ) I
E : d | o sl =11z =l el 2zl el
Degerlendirme » _f g R _f 8 5| 5|2 f N s|12|% é Sl =
- : 0 o 3| = o i 2| = 2 12|12l E21=212]2
Kriterler sl alalzlZlzladlalzlZlZlalalzlzlzlalalz]E

Ozete Uygun

Yaziy1 Kagt
Yiizeyine Uygun
Bir Bigimde

Yerlestirmis Mi?

Noktalama
Isaretlerine ve
Imldya Dikkat
Etmis Mi?

Ozetlemede
Pragraf Yapmis
Mi?

Konuya Bagh
Kalmis M1?

Kendi Kelime ve
Ciimlelerini
Kullanmis M1?

Ozeti Orijinal
Metinden Kisa
Mi?

Yardimer
Fikirlere Yer
Vermis Mi?

Ozete Ana Fikri
Yazmis Mi?

Ozeti Konunun
Akisma Uygun
Yazmis Mi?

TOPLAM




Ek-6
Bulma Be
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Ana Fikir Bulma Beceri Puanlar
1 0 0 0
2 10 10 10
3 0 0 0
4 0 0 0
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0
13 0 0 0
14 0 0 0
15 0 0 0
16 0 0 0
17 0 0 0
18 0 0 0
19 0 0 0




20 0 0 0
21 0 0 0
22 0 0 0
23 0 0 0
24 0 0 0
25 0 0 0
26 0 0 0
27 0 0 0
28 10 10 10
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10

11

12

13

14

15

16

17

18

19

107



20

21

22

23

24

25

26

27
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Ek-7
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lar
1 0 0 0
2 10 10 10
3 0 0 0
4 10 10 10
5 10 10 10
6 10 10 10
7 0 0 0
8 0 0 0
9 0 0 0
10 10 5 5
11 5 5 5
12 10 10 10
13 0 5 5
14 10 10 10
15 10 10 10
16 0 0 0
17 10 10 10
18 0 5 5
19 10 10 10




Ana Fikir Bulma Beceri P

20 10 10 10
21 10 10 10
22 10 10 10
23 10 10 10
24 0 0 0
25 10 10 10
26 0 0 0
27 10 10 10
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1 0 0 0
2 0 0 0
3 0 0 0
4 0 0 0
5 5 5 5
6 0 0 0
7 0 0 0
8 10 10 10
9 0 0 0
10 0 0 0
11 0 0 0
12 10 10 10
13 0 0 0
14 10 10 10
15 10 10 10
16 0 0 0
17 0 0 0
18 0 0 0
19 0 0 0
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20 0 0 0
21 10 10 10
22 0 0 0
23 0 0 0
24 0 0 0
25 0 0 0
26 0 0 0

112



Ek-8 Hik Listesi

113

1. Uyku (Ek-9)

2. -10)
3. -11)
4. -12)

5. Bitirdin Beni Tatil (Ek-13)

6. Ah Bu (Ek-14)

7. (Ek-15)

8. Ladincan (Ek-16)
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Ek-9 Uyku

Bilmem

yerde uyurum,

masada

Yumurta

koysam hem Babam hep saate

Aok k

Annem

Ay, Halit
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Aok ok

Dizinin

annem

Aok sk

? Annem de 1
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Muzaffer
(MEB, 2005, 1-
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Ek-10

eslendi:

- Biraz gelir misiniz?

- Hay hay.

ook sk

Bell cevap verdi:
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geliyordu. Bell, bu

Bell veri

Hookk

sustular.

Egon LARSEN -
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EK-11

Heokk

Bu

Hokk
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Nimet ERKUNT -



Ek-12

121

bu! Kuduz o

Hkokk

Hokk
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Aok ok

getirdiler. Dah

k insanlardan

Handan DERYA
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Ek-13 Bitirdin Beni Tatil

idi.

Aok ok

an kayboldu.
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itmiyorsun, dedi. Evet, dedim. Ama herkes beni

( Gonca Dergisi)
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Ek-14 Ah Bu

. Kestane

ook sk

Bu

Yorulun

var.

Onlar hem beni daha az yoruyorlar hem de benimle vakitlerinden daha az h

Aok ok

beni p komik
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Anne

lirim ne

Nesibe
( Gonca Dergisi)
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Ek-15 Bir

Demek bizi burada unutup gittiler ha.

Aok ok

Emine Teyze bir gelsin,

Aok ok
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durdum.

( Gonca Dergisi)
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Ek-16 Ladincan

Aok sk

birisi.

cuklar

can suyuydu

Aok sk
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Aok ok

Kamy
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Ek-17

Aok ok

-Ben size

Aisopos (Ezop) -
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- Akdaniz Univers: lesi
il i

11.2011 -~ azsse
Milli Egitim Mudiirligi

Say1  B.08.4. MEM.4.81.00.20.02.044/ /5 ¢

Konu :Arastirma lzni. 24 Xasm 201

AKDENIZ UNIVERSITES] REKTORLUGUNE
(Ogrenci Isleri Daire Bagkanlhig)
Dumlupinar Bulvari 07058 Kampus/ANTALYA

Iigi  :a)Mart 2007 Tarih ve 2594 Sayih MEB Tebligler Dergisinde Yayimlanan Milli
g Egitim Bakanlhigina Baglh Okul ve Kurumlarda Yapilacak Aragtirma ve Arastirma
Destegtine Yénelik Izin ve Uvgulama Yonergesi.
b)Akdeniz Universitesi Rektorliigii Orenci Isleri Daire Bagkanligimim 10.11.2011
tarth ve B.30.2.AKD.0.72.02.00-302.08.01-6948/1 8074 sayili yazisi.
, €)23.11.2011 Tarih ve B.08.4.MEM.4.81.00.20.02‘04&’1538] say1h Valilik Oluru.

Akdeniz Universitesi Rektorliigii, Sosyal Bilimler Enstitiisii likdgretim Ana Bilim Dali

Yiiksek Lisans Programm &grencisi ilhami SAHIN'in ilgi (b) yazi eki “ilkégretim 5. Sinf

" Ogrencilerinin Hikaye Edici Metinlerde Ozetleme ve Ana Fikir Bulma Becerileri

Uzerinde Hikaye Haritalarinin Etkisi” konulu tez cahismasma veri saglamak amaciyla,

Diizee li Yiglea Tigesi Anadolu Kallunma Vakfi Cumhuriyet ilkégretim Okulu ve

 Aksaklar flkégretim Okulu 5. Sinf Ogrencilerine yinelik izin talebinin uygun
goriildigiine dair ilgi (c) makam onays, yaz1 ve ekleri ekte génderilmistir.

Adr gegen Sgrenciniz Ilhami SAHIN ne tebligini, arastirma tamamlandiktan itibaren

en geg iki hafia icerisinde, arastirmanin iki dmeginin CD’ ye kayith olarak ilgi (a) Yonergede

" belirtilen (Ek-1) Taahhiitname tutanags ile birlikte Midiirligiimize teslim edilmesini

saglanmasi hususunda geregini arz ederim.

EKLER :

1-Yaz: ve Ekleri (52 Sayfa)
2-Valilik Oluru (1 Sayfa)

4

Valilik Hizmet Binasi, D Blok e-posta:duzcemem@meb.gov.ir
PK: 81010/ DUZCE
Tel: 0380 524 13 80 Elektronik Aj:

Fax: 0380 524 1383 htip://duzce. meb.gov.1r
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Ek-19

Hotmail Iletiyi Yazdir Sayfal/1

izin

Kimden ~  ptasdemir@gazi.edu.tr
Génderme tarihi: 10 Ekim 2011 Pazartesi 11:05:00
Kime: sahinilhami@windowslive.com

Sayin flhami SAHIN, :
"ILKOGRETIM 5. SINIF OGRENCILERININ HIKAYE EDICi METINLERDE OZETLEME VE ANA FiKiR

BULMA BECERILERI UZERINDE HIKAYE HARITALARININ ETKiSi" baslikli tezinizde , yiiksek lisans
tezimde kullandigim 6lcedi kullanabilirsiniz, calismalarinizda kolayliklar ve basarilar dilerim...

.
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Hotmail iletiyi Yazdir Sayfal/1

Yan: ANA FIKiR BULMA OLCEGI

Kimden: Glhz Pltn (gulhizp@yahoo.com.tr)

Génderme tarihi: 19 Eyliil 2011 Pazartesi 13:16:47
Kime: . lthami SAHIN (sahinilhami@windowslive.com)

Sayin fihami Sahin,

"ILKOGRETIM 5. SINIF OGRENCILERININ HiKAYE EDICi METINLERDE OZETLEME VE ANA FIKiR
BULMA BECERILER] UZERINDE HIKAYE HARITALARININ ETKISI" baslikli yiksek lisans tezinizde,
doktora tezimde gelistirdigim ana fikir bulma &lgegini kullanabilirsiniz.

Calismanizda basarilar dilerim.

Gulhiz Pilten

--- 18/09/11 Pzr tarihinde ilhami SAHIN <sahinilhami@windowslive.com> séyle yaziyor:

Kimden: {thami SAHIN <sahinilhami@windowslive.com> %
Konu: ANA FIKIR BULMA OLCEGI

Kime: gulhiz@hotmail.com, gulhizp@yahoo.com.tr

Tarihi: 18 Eyliil 2011 Pazar, 8:06

Iyi gunler,

Sayin hocam, daha &nce Yrd. Dog. Dr. Yasin OZKARA danismanliginda hazirlayacak oldugum
"ILKOGRETIM 5. SINIF OGRENCILERININ HIKAYE EDICI METINLERDE OZETLEME VE
ANA FiKiR BULMA BECERILERI UZERINDE HIKAYE HARITALARININ ETKiSi" baslikl
yitksek lisans tezinde ‘ana fikir bulma becerilesini dlgmek amaciyla gelistirmis oldugunuz ana
fikir bulma 6lcegini kullanabilecegime dair bir izin yazisi géndermistiniz. Ana fikir

bulma &lcegini kullanabilecegime dair kisa stirede tekrar bir mail génderirseniz sevinirim.

flhami SAHIN
Akdeniz Universitesi Sosyal Bilimler Enstitiist
llkégretim Ana Bilim Dali Yiksek Lisans Ogrencisi /Sinif Ogretmeni
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2009-2012

Tez Konusu:
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