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OZET

TERS YUZ EGITIM MODELININ ORTAOKUL OGRENCILERININ
INGILIZCE DINLEME BECERILERINE VE DINLEME KAYGISINA
ETKISI
KARAKAS, HAVVA
Yiiksek Lisans Tezi
Yabanci Diller Ana Bilim Dal1
Ingiliz Dili Egitimi Boliimii
Tez Danismani: Prof. Dr. Mehmet BARDAKCI
30 Ocak-2024, 110 sayfa

Bu ¢alismanin amaci Ters Yiiz Egitim Modeli“nin Ortaokul 6grencilerinin Ingilizce
dinleme becerilerine ve dinleme kaygilarina herhangi bir etkisi olup olmadigim
arastirmaktir. Bu calisma, Gaziantep Sahinbey ilgesinde bulunan bir ortaokulda 44
adet 7.siif Ogrencisi ile ylritiilmiistiir. Deney ve kontrol grubu adi altinda 22
ogrenciden olusan iki grup olusturulmustur. Calismada deneysel arastirma yontemi
kullanilmistir. Her iki grup i¢in de On test, son test ve yabanci dil dinleme kaygisi
Olcegi kullanilmistir. Ayrica, katilimcilarin ters yliz egitim modeli hakkindaki
diisiincelerini 0grenebilmek amaciyla deney grubuyla bir odak grup goriismesi
yapilmistir. Yapilan 6n test, son testin ve yabanci dil dinleme kaygist 6lgeginin
amaci, 6gretmen merkezli geleneksel 6gretim modeli ile ders isleyen kontrol grubu
ile sekiz hafta boyunca ters yiiz egitim modeli ile ders isleyen deney grubunun
dinleme becerisi ve dinleme kaygis1 arasinda belirli bir fark olup olmadigini tespit
etmektir. Calismanin bulgulart SPSS 25 analiz programi kullanilarak analiz
edilmistir. Arastirma sonuglart deney grubunun dinleme On test ve son test
sonuglarmin kontrol grubunun test sonuglarindan daha yiiksek oldugunu ortaya
koymustur. Ek olarak deney grubunun dinleme kaygisinda kontrol grubunun dinleme
kaygisina oranla ciddi bir azalma goriilmiistiir. Deney grubu katilimcilari ile yapilan
odak grup goriismesi sonuglarinda, katilimcilarin biiyiik ¢ogunlugunun, neredeyse
hepsinin, ters yliz egitim modeline karst olumlu tutum ve goriislere sahip oldugu
gOriilmiistiir.

Anahtar Kelimeler: Ters yiiz egitim modeli, yabanci dil dinleme kaygis1 6lgegi,
dinleme becerisi, dinleme kaygisi, geleneksel 6gretim
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ABSTRACT

THE IMPACT OF FLIPPED CLASSROOM INSTRUCTION ON
SECONDARY SCHOOL LEARNERS’ LISTENING ACHIEVEMENT AND
LISTENING ANXIETY

KARAKAS, Havva
M.A. Thesis
Foreign Languages Department
Department of English Language Teaching
Supervisor: Prof. Dr. Mehmet BARDAKCI
30 January-2024, 110 pages

The purpose of this study was to investigate the use of Flipped Classroom Instruction
(FCI/M) on secondary school learners™ listening achievement and listening anxiety.
Participants included 44 students from a Secondary School in Sahinbey, Gaziantep.
Two classes including 70 grade students were examined: one as a control group
consisting of 22 students and the other as an experimental group consisting of 22
students. In the study an experimental method of data collection was employed,
utilizing pre- and post-listening tests and foreign language listening anxiety scale
FLLAS for both groups. In addition, a focused group interview was conducted to
collect participants™ opinions about FCM. The purpose of the pre and post-tests was
to detect whether any statistically remarkable difference existed between the control
group, who was practiced by a traditional, teacher-based listening instruction, and the
experimental group, who was practiced by Flipped classroom instruction over the
course of eight weeks. For analyzing the data obtained from the tests, an
independent-sample t-test was employed. The results of the data were analyzed using
SPSS 25. Findings pointed out that a statistically significant difference existed
between the control and experimental groups and, the students of the experimental
group performed better on the listening tests than students of the control group. Also,
the decrease of listening anxiety level of experimental group participants was
significant. The feedback gathered from the interview showed that the majority of the
learners had positive attitudes towards flipped classroom instruction.

Keywords: Flipped classroom model, FLLAS, listening achievement, listening
anxiety, traditional teaching.
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CHAPTER ONE

INTRODUCTION

1.1. Presentation

The introduction chapter consists of the statement of the problem, the purpose
and significance of the study, statement of the research questions, limitations of the

study and assumptions of the study.

1.2. Statement of the Problem

The fact that the young generation have been grown up with technology and
internet exposure leads the educators to find possible and more effective ways to
integrate the technology into education. Ozkal (2019) stated that the active and
widespread use of computers with Internet has changed nearly every area of people™s
lives, including education specifically. People, especially young people, spend most
of their time using technology in various ways. One of them is watching videos.
Online resources like YouTube, TED Talks and Educational platforms like Khan
Academy and EBA Platform gives opportunity to students to watch target videos out
of classroom. Also, Karakas (2018) and Manisaligil (2018) emphasize that
YouTube“s limitless content permits both teachers and students to reach an infinite
number of videos easily. Using the computer applications for language teaching and
learning is giving students opportunity to practice the language whenever and

wherever they want. Brewer (2018) and Movahedazarhouligh (2018) contribute by



emphasizing the efficacy and efficiency processes that flipped classroom provides by

carrying the lecture part outside of the classroom.

Sirakaya (2015) mentions today*s modern educational technologies have
enabled students to study at their speed, increase their autonomy and communication
abilities, boost their motivation and lead them follow an independent learning. Since
internet enables teachers to find authentic materials, technology is a very powerful
and effective tool for language teachers especially. Authentic examples of the target

culture for all language skills make the instructors benefit from technology.

When the literature is examined, different ways of lecturing have been
mentioned for language skills. However, since they have been lecture based and
teacher-centered in these researches, there are many to be administered via a specific
online lecture design. In last years, computer based training gains popularity and a
number of studies are conducted on computer based learning. One of the technology
supported training/methods is Flipped classroom model (FCM). Because the flipped
classroom model is a very new model about fifteen years past, there is curiosity in
language teaching field about FCM whether it has any positive effect on language
learning. With this regard, the study has the purpose of revealing the link between
FCM and learners® listening comprehension and listening anxiety. The link between
FCM and EFL learners™ listening comprehension and listening anxiety will be
examined to figure out if FCM has an effect, ideally positive, on listening skill and

listening anxiety.

1.3. The Purpose and Significance of the Study

Ervin (2019) stated that education changes along with the society. The
methods and practices used in education have changed dramatically throughout the
centuries with the change of societies. With the beginning of 2000s computer and

Internet Technologies have become the big part of our daily routine lives.

Technology and internet exposure leads the educators to find possible and
more effective ways to integrate the technology into education. This directs
educators to create new teaching models equipped with Internet Technologies. One
of them is FCM. The flipped classroom model is a pretty new concept to search

about. “Origination stories differ, but most credit Jonathan Bergmann and Aaron



Sams, high school chemistry teachers from Colorado, who began using recorded
lectures in 2006 (Garza, 2014, p.8). Since it has had about only fifteen years past,
more research should be conducted to know the model better and its effect on
language teaching. In last years, effects of flipped classroom on major skills are
begun to be searched. When the existing literature is examined, it can be realized that
reading skill from receptive skills and writing from productive skills have been
favored to conduct studies because of the convenience of implementation. Samiei
and Ebadi“s (2021) research, Keskin“s (2023) and Roohani, Ali, Rad, Shafiee*s
(2022) studies showed the effectiveness and convenience of implementing flipped
classroom model on reading and writing skills. Also, when the conducted studies
have been analyzed, it can be easily detected that the studies directly focused on the
impact of flipped classroom on listening skill are rarely studied. Even, there is no
study concerning the effect of Flipped classroom instruction on listening anxiety.
That*s why supporting and filling this gap on this area will contribute the field.
Second, because of the internet age in which it is lived, combining the current
teaching methods and techniques with online and internet-computer based teaching
will help educators to catch up with the times. Generation z growing up with the
technology got used to technological devices, online applications and their
convenience. Since the students from their little ages use technology and internet for
watching videos, doing homework and especially sharing knowledge, they know that
they can get the needed knowledge via online learning tools and applications. “Khan
Academy, Coursera, TED talks, and even YouTube are online resources associated
with the flipped classroom, providing access to recorded lectures, instructional
videos, and sometimes other interactive elements for teaching and learning” (Garza,

2014, p.8).

Also, it is generally claimed that modern methods and techniques are difficult
to implement on crowded classes. Kasimi and Hangisi (2021) in their study found
out that overcrowded classes are a big problem and teachers, unfortunately, do not
have enough time to communicate each and every student in the classroom.
However; because of Flipped Classroom Instruction™s nature, it enables language
teachers and educators to use their classroom time to conduct more productive

activities and spare time for each and every student.



Therefore, for catching the age of internet, getting use of it in educational
settings and identifying its effects on listening sub-skills and listening anxiety, more

research are needed to conduct on FCM and this has led the present study.

1.4. Statement of the Research Questions

The current study takes the advantage of technology by applying a flipped
classroom model to teach listening comprehension and listening sub-skills through
online videos and detect students listening anxiety levels in use of flipped classroom
instruction. When the concerning literature is examined, it can be easily realized that
in most researches, traditional lecturing have mentioned and studied for listening
comprehension and listening anxiety. However, since they are lecture based in the
classroom and teacher-centered in many researches, there are many needed to be
administered compatible with the age of Internet. Also, when the skills practiced
with flipped classroom model are analyzed, it is realized that the researches targeting
the impact of flipped classroom model on listening sub-skills are rare but there is no
ample research concerning the effect of flipped classroom on listening anxiety.
Considering that, it is determined that there is no adequate number of studies on the
effect of flipped classroom model on listening comprehension (listening
achievement) and listening anxiety in the foreign language field. At this point, this
research will focus on these three research questions. The concerned three questions

can be listed as:

1. Is there a difference between the listening achievement of
learners who received flipped classroom instruction and those who were

taught in a traditional way?

2. Does flipped classroom instruction make contribution to the
development of EFL learners® listening comprehension and reducing listening

anxiety?

3. What are students™ overall opinions and perceptions of the

flipped classroom instruction?



1.5. Limitations of the Study

The first limitation of the study is that the study will give some thought to
impact of Flipped Classroom Model on listening achievement and listening anxiety.
Because the study will specifically analyze the effect of Flipped Classroom Model on
listening achievement and listening anxiety, the results obtained from the current
study cannot be generalized to other three main language skills; reading, speaking

and writing.

Next, the study will be conducted on a secondary school in Gaziantep,
Turkey. The subject group of the study is secondary school students who take four
hours of English lessons per week. Results can vary from schools to schools
according to the amount of English lesson hours learners take in a week and learners

background.

1.6. Assumptions of the Study

First, for creating a positive and ease atmosphere the instructions were given
in learners™ native language. Second assumption is that a stress-free environment was

mapped out to eliminate stressful factors.

This was managed by making the learners attend the study willingly. Before
the study, the learners were guaranteed that they were given the chance to reject
being a participant of the study or quit at any time that they desired. Learners were
told that the results of the study would have no effect on their lesson-school grades.
By this way, two classes were chosen as control group and experimental group.
Based on the above reasons, the researcher assumes that the participants in the study

have answered the questions in the scales and in the tests sincerely and seriously.



CHAPTER TWO

REVIEW OF LITERATURE

2.1. Presentation

This chapter investigates the literature on historical background of the
traditional methods, the new methods and techniques on language teaching, FCM,
features of Flipped Classroom vs. Traditional Classroom, Flipped Classroom and
Bloom®s Taxonomy, teaching skills using FCM, teaching listening skill using FCM,
anxiety, language learning anxiety and particularly foreign language listening

anxiety.

2.2. Historical Background of the Methods and Techniques

It is seen useful to describe main difference between the method and
technique terms even though they are related, before getting started directly with
giving the historical background of the methods and techniques. According to Tahir
(2012) the learning method can be simplified as an inseparable part of teaching
environment with a systematic order based on a specific approach to reach the
objectives. That is to say, “It is the coherent set of links between the actions of a
teacher in a classroom and the thoughts that underlie the actions” (Larsen-Freeman,
2001, p.88). On the other hand, the word technique is defined as a special way used
in teaching of a specific educational activity by Bilen (1996, p.55). Techniques are
the actions as Larsen-Freeman defines that are taken place in the classroom. After

choosing the method, the technique is selected to suit best to the method.



Towards the end of 18th century with the emergence of GTM which is also
called Classical method because it was used in teaching classical languages at first,
using methods for language teaching was begun to be widespread. “The foundation
of this method called GTM was an effort to teach grammar and translation and
achieve the objective of languages so that the learners gain some knowledge about
foreign languages after studying a number of grammatical rules. The learner applies
the knowledge and the text is interpreted easily” (Durrani, 2016, p.168). GTM was
followed by a concept that students can learn their own language well by writing and
speaking better with the help of target language.

It was also hoped that through the study of the grammar of the target language students
would become more familiar with the grammar of their native language and that this
familiarity would help them speak and write their native language better (Larsen-
Freeman, 2001, p.32).

The Purpose of using GTM was to prepare learners for their standardized
exam (Howatt, 1984). GTM taking deductive teaching of the language into center
stage has perceived the learners as the passive receivers of the information and

instructors have been the strict authoritarian transmitter of the knowledge.

In 1920%s as a reaction of GTM since it has been poor in terms of preparing
the students for real life, another method which is Direct Method was born. Direct
Method supports the idea that language is learnt for communication. “Direct Method
is characterized by the use of the target language as a means of instruction and
communication in the language classroom, and by the avoidance of the use of the
first language and of translation as a technique” (Stern, 1983, pp. 182-183). The
Direct Method has been seen very effective in that “provided an exciting and
interesting way of learning the foreign language through activity. It proved to be
successful in releasing students from the inhibitions all too often associated with
speaking a foreign tongue, particularly at the early stages” (Rivers, 1968, p.20). On
the contrary of GTM, inductive teaching is favored and vocabulary is emphasized
over grammar in Direct Method. Also, In terms of learners and teachers* role, there is a
difference drawing attention. In Direct Method, teachers initiate the activity and
direct the students. Students are less passive than GTM, but they are not still active,
and they are like partners with their instructors. It has been realized that Direct

Method can be successful only if the learners have excessive amount of target



language exposure. Because in EFL settings the exposure that the students have is

limited, Direct Method resulted in fluency with no accuracy.

With the learning theory Behaviorism was established by Skinner, habit
formation term was involved in our lives. As Behaviorism supports people are born
with empty minds (blank sheets), so conditioning and learning are done through
repetitions and certain drills. “Ninety-nine hundredths or, possibly, nine hundred and
ninety-nine thousandths of our activity is purely automatic and habitual, from our
rising in the morning to our lying down each night” (James, 1899, pp. 65-66). As
people repeat a behavior, it creates a habit. In the view of this information, Audio
Lingual Method (ALM) was born. ALM supports overlearning the target language.
That is to say, using the target language without stopping to think like a habit is the
main purpose of the method. While instructors who were seen as an orchestra leader
should be a good model of the target language, students were supposed to be the
imitators of the model. On the other hand, like Direct Method, ALM also says every
language has its own system, so the use of native language ought not to be allowed in

the classroom.

“Somewhere in late 1950s and 60s, Noam Chomsky, one of the greatest
Linguists of all time, actually demonstrated that language is more complex than how
it was perceived” (Pandya, 2017, p.5). Just the opposite of what Skinner explains,
Chomsky who takes the Cognitive Psychology as the basis identified that the
language learning is not habit formation but rule formation. In the view of
Chomsky*s this information, in 1960-1970%s Caleb Gattegno developed the Silent
Method. Silent Method favors the idea that learners born with Language Acquisition
Device (LAD) that is the natural inner ability of people for learning languages can
induce the rules from samples and they can transfer their knowledge from known to
unknown. Therefore, learners are responsible for their own learning. Since Silent
Method perceives that the learners have their own inner criteria to improve
themselves and express on language learning, it can be said that the Silent Method is

the first method taking learners* feelings and thoughts into consideration.

In 1970s lack of affective considerations in both behaviorist and cognitive
methods created a reaction developing Humanistic methods. The features like
concentration, innate ability and capacity that all learners are presumed to have

become more of issues. Silent Method, Community Language Learning, Total



Physical Response, and Communicative Language Teaching, Suggestopedia and
Task Based Language Teaching are humanistic methods for language teaching.
These humanistic methods, even though they differ in terms of techniques they used,
they have common principles on respecting learners®™ feelings, peer support, peer and
self-evaluation, seeing teacher as a facilitator, being autonomous, supporting
interaction and communication in the learning environment. They are based on the
idea that the human beings have great potential and the aim is to help students know
how to control their learning processes and encouraging them to use their emotions,

awareness and intellect.

2.3. The New Methods and Techniques on Language Teaching

The methods and practices used in education have adjusted dramatically
throughout the centuries (Ervin, 2019). With the beginning of 2000s computer and
Internet Technologies have become the big part of our lives. Technology and internet
exposure leads the educators to find possible and more effective ways to integrate the
technology into education. This directs educators to create new teaching models

equipped with Internet Technologies.

One of these new models is Computer-Assisted Language Learning
(CALL). “Computer-assisted language learning (CALL) covers different topics
concerning pedagogical design and educational innovations and is an important field
in language education” (Beatty, 2013). Another definition defines CALL as “learners
learning language in any context with, through, and around computer technologies”
(Egbert, 2005, p. 4). It can be deduced from the definition that CALL removes the
formal setting and formal learning restriction. Learners can reach the needed learning
material when and where they want. The main aim of CALL is to find ways to use

technologies in language education alternatively.

Another method is Web-based instruction. “With the simplest definition,
web-based education is a hypermedia-based learning program that uses resources on
www to create a meaningful learning environment where learning is encouraged and
supported” (Dogru, 2020, p.630). When the definition by Dogru (2020) is read, web-
based instruction and Computer Assisted Language Learning can be seen as same.

“As well as web-based education is similar to computer-based education to some
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extent, the difference is that web-based instruction is done via the internet, using a
web browser or other tools” (Dogru, 2020, p.630). Of course the web-based
instruction can create environments that the classic class environment cannot

provide.

Last model needs to be spoken is blended learning. “Blended learning is an
integration of face-to-face and online learning experiences” (Garrison, Kanuka,
2004, p.99). That"s why Blended Learning is also called Hybrid learning. In a BL
model, compulsory lessons are taught in classroom, but all other components of
education are held on the Internet as online. Of course it creates some advantages.
Brown (2003) contributes it with saying BL supplies some benefits such as location

convenience, motivation and effective time use.

BL has other models mostly used. Face to face driver model, Enriched Virtual
model and Flipped Classroom model are other types of BL. They are similar to each
other with having some differences in practice. Face to face driver model is pretty
similar to the classic classroom structure. In this type of Blended Learning, learning
happens online by logging into webinars or meeting sessions like an EBA or a Zoom
meeting. Homework 1is assigned after the session has completed. Enriched Virtual
model is, as Quigley (2019) depicts, an alternative online training permitting students
to complete the homework as online. As the definition suggests Enriched Virtual
model is more flexible in terms of letting students be more autonomous, to learn at
their own pace and take the responsibility of their own learning. Last type of BL,
which is FCM is the one mostly heard probably among others. “In the FCM, the
main lesson topic is exchanged outside the classroom, and students are allowed to
understand specific aspects through its context and relating general concepts to
different situations” (Gilboy, Heinerichs, & Pazzaglia, 2015). By introducing the
topics outside of the classroom online, it provides opportunities teachers and students

to deal with the activities and practice the active learning in the classroom.

2.4. Flipped Classroom

Flipped Learning is a type of Blended Learning. “Origination stories differ,
but most credit Jonathan Bergmann and Aaron Sams, high school chemistry teachers

from Colorado, who began using recorded lectures in 2006” (Garza, 2014, p.8).
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Bergmann and Sams, in their book named “Flip your Classroom” define the process
which leads them to create Flipped Classroom. They both started teaching at
Woodland Park High School in Woodland Park, a relatively rural school in
Colorado. The first problem they noticed is that some students miss a great amount
of school because the students engage in sports and activities. Another, students
spend lots of time on buses traveling to and from the school and the events.

Therefore, students missed the classes and had difficulty to catch up the lesson.

“And then one day our world changed.” says Bergmann and Sams (2012).
Aeron showed Jonathan an article about a kind of software recording a slide show,
including voice and any information you desire, and then converting the recording
into a video record. They internalized the idea and in 2007, they started to record
their lessons and posted them online for their students. The students who do not
attend the lessons physically liked the recordings and had a chance to learn the
topics, contents they missed. However, Aeron®s one observation changed the way

that they flipped the lesson.

“The time when students really need me physically present is when they get
stuck and need my individual help. They don“t need me there in the room with them
to yak at them and give them content; they can receive content on their own.” He
then asked this question: “What if we prerecorded all of our lectures, students viewed
the video as ,,homework,” and then we used the entire class period to help students
with the concepts they don“t understand?” (Bergmann, Sams, 2012, p.5). This

suggestion put the flipped classroom into the final form.

So, the basic logic behind FCM is to reverse the lesson format by carrying the
lecture part out of the classroom, and using the class time for activities and exercises
(Enfield, 2013). It reverses the classic traditional learning atmosphere. That is to say,
the main topic or content is introduced and taught the learners outside of the
classroom by making them watch online videos and films or listen to recordings. On

the other hand, activities and exercises are implemented in the classroom.

Of course the flipped classroom favors the effective class time for successful
implementation of the model. For achieving success with flipped classroom not only
out of class lectures which are recorded lessons but also activities and exercises done

inside of the classroom should be planned and implemented affectingly. “Since
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students are enabled to learn lesson content outside the classroom, more time is
allocated for engaging in practical and productive learning activities in the

classroom” (Fulton, 2012).

2.5. Features of Flipped Classroom vs Traditional Classroom

As previously mentioned it can be said that flipped classroom is in a way of
opposite of traditional classroom in terms of teaching a lesson. That™s why in this
part there will be no explanation about the teaching process but a comparison of
flipped classroom and traditional classroom concerning the titles “Environment,

Teacher*s Role, Student”s Role and Teaching Tools” as Abdel-Fattah states (2017).

In a traditional classroom, lectures are given in the classroom, practices and
exercises are assigned as homework for outside of the classroom. In classic settings,
teachers represent the authority. They are the source of the information, responsible
for giving the lecture and answering students™ questions. On the other hand, students
are listening to the lecture in the classroom and get their extra activities as homework
for doing outside of the classroom. For teaching tools, boards, smart boards,

projectors can be listed.

In flipped classroom model, videos, PowerPoint Slides, recordings and
quizzes are provided students for outside of the classroom. However, inside of the
classroom is full of activities, answering questions, practicing and problem solving.
In this model, teachers act as a guide, supervisor, developer and researcher. Students,
also, can engage in higher level thinking and critical thinking skills since they have a
chance to be autonomous learners by taking the responsible of their own learning.
Teaching tools can be said abound in diversity. All type of social media programs,
WhatsApp, Facebook, Instagram, Twitter, YouTube, web.2.0 tools, Gmail, Yahoo,
Mail, Khan Academy, EBA, Prezi, PowToon etc.

2.6. Advantages and Disadvantages of Flipped Classroom

As FCM is a relatively recent model began to be used, advantages and

challenges of it needed to be mentioned.
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In traditional classrooms learners are supposed to follow the lesson instantly
while teachers saying it. They can miss some important parts because they are trying
to understand the target topic. “The application of video and other prerecorded
media, by contrast, puts courses under the control of students: they can watch,
rewind, and fast-forward as necessary” (2014, p.18). With the help of pre-recorded
lesson materials, students can have the chance of revise the topic that they miss at
school. Another advantage, FCM can provide time efficiency. By sparing the class
time for checking students comprehension and help them to produce something with
the help of their teachers, the class time can be used more active and effectively for
production. “Since students are provided all lectures as homework (to be studied
outside of class), valuable class time is freed up and may be dedicated to student-
centered learning activities such as discussion, feedback, hands-on activities, etc”
(Akgayir, 2018, p.340). Other can be said that FCM can reduce anxiety levels of
students. Even though peer learning is something beneficial and supportive for
learners, students may be feel humiliated when they cannot comprehend or have
difficulty in the required content. By carrying the lecturing part at home, FCM can
remove this problem. Teo, Tan, Yan, Teo and Yeo (2014), in their study, found that
FCM provokes less anxiety on learners. Their study revealed that students
experienced less anxiety about “the complex practical steps and setup, and

subsequently, improved work efficiency”.

There are also some challenges of FCM. As first, learners can attend the
classroom without preparing the target lesson. In the study conducted by Al Zahrani
(2015), students mentioned “not being adequately prepared for this strategy, that the
flipped classroom required more effort than conventional lecture-based classes. (Al-
Zahrani, 2015, p.1143). In order to avoid this situation, they need clear guidelines
regarding how they should use their pre-class time and course materials. (Akgayir,
2018, p.341). Lack of technological support can be added as the next disadvantage of
FCM. As its nature suggests, FCM requires access to technology to follow the lesson
and shared materials. Without technological support, FCM cannot reach its goal. Shi-
Chun, Ze-Tian, and Yi (2014) contributed this issue by saying “students in poor areas
may not have the ability to possess the computers and the Internet that the flipped
classroom requires. Students who have not personal computers or network would be

forced to use public computers or network at a library or an internet café¢” (Chun, et
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al, 2014). When it is looked from teachers™ perspective, higher workload can be
included as another challenge of FCM. Since FCM requires preparation both before
the class time by arranging lecture videos and during the lesson by supporting
learners, it can burden extra workload to teachers. Therefore, “this method results in
more work for the instructors, and relies on last minute class preparation in order to
include student comments or find materials that are responsive to the needs students

identify in their journals” (Sage & Sele, 2015, p.13).

As everything has its nature, FCM also has positive and negative points.
However, since FCM is a partly recent concept to search about, more researches are

needed to broaden and understand the pros and cons of FCM.

2.7. Flipped Classroom and Bloom’s Taxonomy

When the Bloom*s revised taxonomy (Anderson & Kratwohl, 2001) which
describes human cognition under six major levels, remembering, understanding,
application, analysis, evaluation and creativity, is analyzed in terms of traditional and

flipped classroom domain, a different scheme of teaching lesson stands out.

The first level, which is remembering in the taxonomy consists of recalling
the given content and acquisition of knowledge. The second, understanding, level is
comprehension level and it includes the apprehension of what is being taught. The
applying level which is the last level before moving on the upper levels refers to the
use of the learnt content. Students use the information they learnt to solve problems
in different contexts and situations. Analyzing level follows the applying level. In
this level, students are supposed to identify components by comparing, contrasting,
distinguishing, and examining the information with the previously learnt one.
(Armstrong, 2010) The next level is evaluating level. This level includes creativity
and imagination of students. By using the knowledge that they acquired, students are
supposed to argue, defend, support, and evaluate their opinion. The top level of the
taxonomy is creating level. In this level, students are expected to put learnt
knowledge together to create a new whole to have a different structure. (Armstrong,

2010)

In traditional classroom settings, students are introduced the new content for

the first time in the classroom. Since in traditional classrooms, most of the class time
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is devoted to lecturing where students are often passive but teachers are more active,
it can be referred that mostly the lower levels of Bloom®s taxonomy, first and second,
are included in the lecturing process. However, the upper levels of the taxonomy are
given as homework for outside of the classroom. As its nature suggests in Flipped
Classroom, on the other hand, the lower levels, remembering and understanding
levels, are taught via video lectures outside of the classroom. By this way classroom

time is allocated for upper cognitive levels of taxonomy.

The following figure demonstrates the difference clearly between traditional

and Flipped Classroom Instruction in terms of Bloom*s taxonomy:

OUTSIDE THE CLASSROOM

Flipped Learning Model

"ANALYZING REMEMBERING
e

APPLYING . UNDERSTANDING

ADD ","'. NS
AFFLYING

“Traditional” Model

IN THE CLASSROOM

Figure 1. Difference between centers in the traditional classroom and flipped
classroom (Talbert, 2019).

2.8. Teaching Language Skills Using Flipped Classroom

“It is a well-known fact that language acquisition requires time, patience, and
practice; thus, EFL classroom students should be able to engage in as many activities
as possible to attain a better learning goal” (Turan & Akdag-Cimen, 2019, p.2).
Therefore, only in-class time is not enough for acquiring a language with all
components it has. Especially when the only practice done outside of the classroom
is doing the mechanical exercises and activities, the importance of the time spent in

the classroom is increasing for sure. FCM, thanks to its nature, gives instructors to
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use the classroom time equipped with activities and practice affectively. “Applying a
flipped classroom technology approach is likely to present additional valuable
outcomes in the process of learning and learning environments. It has a huge

instructional effect for both instructors and learners” (Kawinkoonlasate, 2019, p.31).

Expending the scope with other language skills, reading, listening, speaking
and writing, can also be a very comprehensible indicator of detecting the impact of
FCM on language learning area. Studies and researches investigating the effect of
FCM on education and, specifically language skills show the positive contribution of
FCM on teaching and learning. “FCM has been increasingly studied in many
disciplines and a growing body of research indicated that the FCM has positively
affected students* learning performances” (Cakiroglu & Oztiirk, 2017; Liu, Sands-
Meyer, & Audran, 2019).

Fatemeh Samiei and Saman Ebadi (2021) from Razi University of Iran
studied EFL learners” inferential reading comprehension skills by implementing a
flipped classroom. They used a mixed-method approach with a T-test and one-way
repeated measures ANOVA for analyzing the quantitative data. The results revealed
that the EFL learners had mainly positive attitudes towards the effectiveness of this
modern approach in improving their reading comprehension skills. In the study, it is
discussed that “The pedagogical implications of using WebQuest-based flipped
instruction as an efficient and effective alternative to traditional classroom practice”

(Samiei & Ebadi, 2021, p.1).

Another fresh study conducted by Fahmi, Friatin and Irianti (2020)
concerning the FCM on learners™ reading comprehension figured out that “the
students viewed that flipped classroom as a fun learning model, which helped them
became a more active learners, and help them overcome their shortcomings” (Fahmi,
Friatin and Irianti, 2020, p.77). Also, the data gathered from the questionnaire
showed that the most of the students concurred that in the flipped classroom model,

they benefited from the use of technology (Fahmi, Friatin and Irianti, 2020).

The study of Abaeian and and Samadi is also a contributor of FCM on
learners reading comprehension. Their study named The Effect of Flipped Classroom
on Iranian EFL Learners L2 Reading Comprehension: Focusing on Different

Proficiency Levels, displayed that teaching the lesson with flipped classroom
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instruction had a significant effect on intermediate and upper-intermediate EFL

students* reading comprehension (Abaeinan & Samadi, 2016).

The effect of FCM on writing skill, one of the important component of
language learning, has been also investigated by some researchers. Giiveng (2018) in
her study targeting the effect of FCM on teaching writing stated that

Flipped classroom is a promising, innovative and viable technology both for enhancing
students™ learning experiences by reversing the design of a classroom and for
instructors® development of their own awareness in the classroom, what works, what
does not and why, and what alternatives are convenient in their particular teaching
practices (Giiveng, 2029, p.431).

In order to achieve this, a she designed a 13-week plan. Data were collected
from a C-level (CEFR: B2-C1) Reading & Writing class. (In an English Language
Preparatory School). For collecting the data, self-reflections of students,

observational notes of teachers and a final student survey were used.

In another study by Afrilyasanti, Cahyono and Astuti (2016) searching the
efficacy of FCM on writing ability of EFL learners figured out that there is a
significant difference on the students™ post-test score between the experimental and
control groups. The result of this study also supports the previous study conducted by
(Leis, Cooke & Tohei, 2015). Their study investigating the effect of FCM on English
composition writing showed that the students taught with studying with the flipped
classroom instruction produced more words in their compositions (Leis, Cooke &

Tohei, 2015).

As for speaking skill, a research from Phoeun, Marady; Sengsri, Supanee
(2021) investigating whether a flipped classroom with Communicative Language
Teaching (CLT) approach can lead students to increased gains in speaking skills
obtained the result that “the participants not only enhanced their speaking ability but
also changed their attitude toward learning English”. In this regard, it can be inferred
that “the flipped instruction with the CLT activities were effective in improving the
participants' speaking ability which significantly contributed to better learning

outcomes” (Phoeun, Marady; Sengsri & Supanee, 2021, p.1025).

On the other hand, in terms of identifying the efficacy of FCM on speaking
skill, there are some studies contradicting the positive findings of studies above

explained. Al-Ghamdi and Bargi (2017) did a research. They explored the
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Application of Flipped Classrooms on EFL Saudi Students' Speaking Skill. Their
finding was “that the FC did not sufficiently enhance the experimental group®s
speaking skill to cause a statistical significance in comparison to the controlled group
even though students held a positive attitude toward the FC experiment and the used

instructional videos” (Al-Ghamdi and Bargi, 2017, p.29).

Another new study by Sudarmaji, Anwar and Mulyana (2021) aiming to
examine the impact of implementing FCM on students™ speaking skills revealed
“that the fully online flipped classroom model not only engage them with the English
material but also significantly improved their speaking performance. Furthermore,
the students were become more confident to speak in English during the class

session”(Sudarmaji, Anwar and Mulyana, 2021, p.188).

In brief, even though FCM is a relatively recent concept in language teaching,
there are many researches and studies conducted to explore the effect of FCM on
language skills and for demonstrating its effect, there are many needed to be

conducted.

2.9. Teaching Listening Skill Using Flipped Classroom Model

Listening skill is one of the most demanding skills in language acquisition.

As Osada (2004) states
Listening is a complex skill requiring comprehension and adjusting information that is
heard with prior knowledge. “Among the four key skills in English — writing, speaking,
reading and listening — the ability to listen well, which is the focus of this paper, is very
important because it can help improve other skills significantly (Darti & Asmawati,
2017, p.60).

Since listening is a relatively difficult skill to be acquired and practiced by
learners, it can be said that doing researchers targeting the effect of FCM on listening
skill may be less in terms of number. However, there are some researches on the
effect of FCM on listening in last years. One of these researches is from Sarani,
Behtash, and Arani (2014). Their study revealed that that the use of videos improved
listening comprehension skill. The study conducted by Shahani, Chalak and Tabrizi
(2022) showed that “the learners who experienced a flipped teaching method (via

Google Classroom) significantly performed better than the traditional group in the
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post-test of listening comprehension.” Besides, the results also displayed that
“critical thinking instructions through flipped teaching could significantly develop
the learners™ listening comprehension ability” (Shahani, Chalak & Tabrizi, 2022,
p.244).

These findings are in line with the results of Etemadfar, Soozandehfar and
Namaziandost (2020) study. The results of their study showed a significant
difference in learning English listening comprehension and critical thinking between
experimental and control groups in favor of the experimental group. Also, “the
results clearly demonstrate not only that the students felt confident and able to learn
listening comprehension at home alone, but also, they were willing to continue to do

so after the study” (Etemadfar, Soozandehfar and Namaziandost, 2020, p.15).

The results of this study are consistent with Ahmad (2016) who investigated
the effect of flipped classroom to develop learners listening comprehension. In the
study, “it was concluded that the flipped classroom had a significant effect on the

listening comprehension of Egyptian EFL students” (Ahmad, 2016, p.166).

In the light of the studies and researches depicted above, it can be stated that
language teachers and instructors can benefit from flipped classroom instruction to

enhance the learners™ listening comprehension ability.

2.10. Anxiety

Anxiety is a concept that has a significant effect on language learning. That™s
why, a number of researchers have been studied concerning anxiety. There are many
different definitions of anxiety from different perspectives. In the most known
definition by Spielberger, (1983) anxiety is the subjective feeling of tension,
apprehension, nervousness and worry, which is associated with an arousal of the
autonomic nervous system. In medical definitions are examined, it can be realized
that anxiety is defined as an emotion carrying fear, restraint and uneasiness. On the
other hand, Brown (1994) defines it as anxiety is the feelings of frustration,
apprehension, uneasiness, and self-doubt. Barlow describes it as (2002) “anxiety is
an uncontrollable, diffuse, unpleasant, and persistent state of negative affect,
characterized by apprehensive anticipation regarding unpredictable and unavoidable

future danger, and accompanied by physiological symptoms of tension and a
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constant state of heightened vigilance”. In another definition, “anxiety is defined as
an intense feeling of unease, worry, and fear” (What Is Anxiety? - Definition,
Symptoms & Causes, 2013). It is pretty normal to feel anxiety when encountered
with a challenging situation. However, there are some types of anxiety occurring

without need of a worrisome condition.
2.10.1. Types of Anxiety

Anxiety was classified into three categories by Maclntyre and Gardner
(1991), which are trait anxiety, state anxiety, and situation-specific anxiety. These

three anxiety types have been defined below briefly.
2.10.1.1. Trait Anxiety

Trait anxiety, as the name suggests, is the type of anxiety related to
individual®s personal characteristic. This type of anxiety is associated with already
established personal behaviors (Peng, Xiao, Yang, We & Miao, 2014). According to
Spielberger (1983), trait anxiety is “an individual“s likelihood of becoming anxious
in any situation”. That is to say, individuals having trait anxiety in their personal
character, without encountering any anxiety provoking conditions they may perceive

some situations anxiety provoking unlike other people.
2.10.1.2 State Anxiety

State anxiety, on the contrary, is not characteristic bounded. It is situation
generated and momentary generally. Sabbah (2018) asserts that that state anxiety is
temporary and arises upon unusual situations. While trait anxiety is related to the
general likelihood to become anxious, SA appears when a negative situation happens
in the learning atmosphere (Brown, 2000). “In other words, it is a transient anxiety,
an unpleasant emotional temporary state, a response to a particular anxiety-
provoking stimulus such as an important test” (Spielberger, 1983, cited in Wang,

2005, p.13, and cited in Tanveer, 2007, p.4).
2.10.1.3. Situation-Specific Anxiety

The third anxiety notion is situation-specific anxiety. According to Maclntyre
and Gardner state anxiety transforms situation - specific anxiety SSA due to the
repetition (MacIntyre & Gardner, 1989). In other words, if a person feels the same

emotions repeatedly on the same occasion again and again, it turns into SSA. Also
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the anxiety occurring in that condition is particular to a situation, and it repeats. That
is a person is not anxious in character, that person only shows anxiety in specific
situations. Speaking in front of people, doing an exam or working on some tasks can
be the example situations for SSA. A person can feel intense anxiety in one of the
example situations given the previous sentence, but when the irritating situation ends

or the person goes way from that situation, the anxiety feeling can disappear.
2.10.1.4. Facilitating Anxiety and Debilitating Anxiety

As for the foreign language learning anxiety, the situation differs. Among
three anxiety types explained above, none of them is directly related to foreign
language learning anxiety. At this point, two new terms come to the fore, which are
facilitating and debilitating anxiety. These two types of anxiety are contrary to each
other. Facilitating anxiety enhances language learning performance, but debilitating
anxiety is related to poor language learning performance. It is believed that anxiety is
something harmful to becloud learning process. However; if it is set in a satisfactory
level, even it can be helpful. Eysenck (1979) depicts facilitating anxiety by
accounting for learners” putting increased amounts of effort into learning or
performance when they are anxious, which leads to success.

However, although a certain level of anxiety may be beneficial, too much anxiety can
become debilitating: it motivates the learner to “flee” the new learning task; and
stimulates the individual emotionally to adopt avoidance behavior which may lead to
avoidance of work and inefficient work performance (Scovel, 1978, cited in Zheng,
2008, p.2; Scovel, 1991, cited in Tanveer, 2007, p.11).
Consequently, FA and DA exist in learners at the same time. While the
former provokes learning, the latter causes the student to be warned about the facts

around (Scovel, 1978).

2.11. Foreign Language Learning Anxiety

As anxiety affects mostly every field, foreign language learning field is also
affected by this term. It is one of the most important elements playing a role in
learning. Many studies show that anxiety has a negative effect on language learning
and is also a big role affecting foreign language achievement (Wei, 2022).

“According to Horwitz et al. (1986, p.128) foreign language anxiety is a distinct
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complex of self-perceptions, feelings, and behaviors related to classroom learning
arising from the uniqueness of the language learning process” (1986, p.128).
Learners encountering another language that they do not understand at the first place
may prone to feel anxious. For the most learners, learning a new language is an
uneasy and worrying experience. Learners have an anxious reaction during the
complex tasks because they have the feeling of lack of necessary skills to complete
them successfully (Brown, 1994). “Individuals who are anxious about foreign
languages are afraid to be corrected by their teachers and humiliated in front of their
friends if they make mistakes in the new language they have been learning in the
classroom; and they think that there may be social pressure on them” (Oner and
Gedikoglu, 2007). Despite the conflicting exceptions, it is clear that students
experience a considerable amount of foreign language anxiety in their classes (Kilig,
2007, p.18). As Philipps (1994) states Negative emotions reactions, negative
behaviors, and discouragement toward foreign language studies are noticed in a
language classroom where there is a high level of forein language learning anxiety.
In a study conducted at a school in London with English learners, Dewaele and
Thirtle (2009) students were given two options, “either to continue or drop out of
foreign language learning. The research showed that students who choose to give up
foreign language learning were those who had severe foreign language learning
anxiety (Wei, 2022). This study may be one of the clear examples of how foreign

language learning anxiety may block the learning process.

2.12. Foreign Language Listening Anxiety

Maclntyre and Gardner (1994) have stated that language learners feel anxious
or worried during the foreign language learning, and this feeling is correlated with
speaking, listening, and learning in foreign language learning contexts. Even though
several researches on language anxiety have revealed that “speaking skill provokes
the most anxiety, listening comprehension anxiety has also been considered as a
problematic area for EFL learners” (Young, 1992, p.14). “Considering the use of
skills in the communication process, it is emphasized that listening covers 40% of it
while speaking, reading, and writing cover 35%, 16%, and 9%, respectively”
(Burley-Allen, 1995). This can show how listening behaves as a source of other four

skills. Tompkins (1998) states that when the time spent for listening is compared the
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other three skills, the time only for listening equals to the total time spent on other

three skills, which it proves the importance of listening in language acquisition.

In spite of the detected importance of listening skill, listening is one of the
neglected skills in Turkish national education system because of implementation
challenges when it is compared to reading skill. That some areas of the language are
neglected may mean that the learners may see these neglected areas less in the
classroom. Unfamiliar things can create anxiety especially when it is a challenging
skill to achieve, which it may cause listening anxiety. There may be many reasons
for listening anxiety in the classroom.

Listening anxiety usually arises in situations where students undertake a challenging or
unfamiliar listening task; while they continue to have difficulty in hearing and
understanding words, to misinterpret the sounds s/he hears, or to make incorrect
inferences, the level of anxiety keeps increasing (Melanlioglu, Katranci, 2022, p. 279).

Elkhafaifi (2005) contributes this issue by saying that “listening anxiety
pervasively exists in doing L2 listening tasks mainly because of the variables such as
unintelligibility, perceived difficulty, unfamiliarity of tasks, and fear of failure in

comprehension”.

Listening anxiety is important because studies that have been conducted
found that anxiety inhibits listening comprehension process and cause serious
problems for EFL learners. That™s why, dwelling on reasons of listening anxiety may

be crucial for improving listening comprehension of learners.

Many studies have been conducted to identify the causes of listening anxiety
among EFL learners. Some variables are seen associated with listening anxiety.
Moghadam, Ghanizadeh and Akbari (2015) have stated that “students™ performance,
achievement, proficiency and other variables are associated with anxiety in relation
to listening comprehension”. With respect to learner achievement and proficiency,
being humiliated in the classroom, fear of failure may trigger listening anxiety.
Scarcella and Oxford (1992) explained that one of the reasons of listening anxiety
can be difficulty of listening tasks and lack of English knowledge. In addition to
learner related reasons, listening anxiety may be uncovered by other context related
reasons. On this point Gonen (2009) obtained that “causes such as speed of speech,
lack of clarity, characteristics of the listening text and lack of visualization lead to

listening comprehension anxiety”. Kim (2000) also contributed by adding that “text
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characteristics, personal characteristics and process-related characteristics were the

main reasons of listening comprehension anxiety”.

A research conducted by Vogely (1998) aimed to find and represent the
sources of listening comprehension anxiety reported by foreign language students. In
her study, four categories, which are listening comprehension input, process related
factors, instructional factors and personal factors were formed to separate and group
the reasons. Under the category of “listening comprehension input; nature of the
speech (28%), level of difficulty (11%), lack of clarity (5%), lack of visual support
(4%) and repetition of input (3%) sources were listed” (Vogely, 1998, p.69). Under
the “process related factors, inappropriate strategies (24%), lack of time to process
(3%), can®t study for listening (2%) and can“t check answers (1%) reflections have
come forward” (Vogely, 1998, p.69). “Lack of listening practice (3%), “the test
thing” (2%) and uncomfortable environment (1%) have listed under instructional
factors heading” (Vogely, 1998, p.69). Lastly, under “personal factors heading, fear
of failure (10%), nerves (2%), instructor*s personality (1%)” have been put (Vogely,
1998, p.69). As concluded from the study, listening anxiety of learners have been
mostly associated with the features of listening comprehension input (51 %). While
process related factors follows listening comprehension input, instructional factors

brought up the rear.

Even though the anxiety literature has dealt with a great many aspects of
foreign language anxiety, Krashen (1985) emphasized that researches concerning
listening comprehension anxiety are limited in spite of listening comprehension in

foreign language learning has been found to be highly anxiety provoking.

Overall, it can be understood that foreign language anxiety and especially
listening anxiety has many negative impacts on students” listening performance.
More research on listening comprehension anxiety is needed to be conducted and it is
hoped that this paper will inspire more research on FCM and its impact on listening

anxiety.
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CHAPTER 3

METHODOLOGY

3.1. Presentation

This chapter of the current study depicts the research design, participants,
instruments, data collection and analysis of the study. This chapter introduces the

reader into the discussion of findings.

3.2. Research Design

In this study, a mixed research design carried out to analyze the effect of
Flipped Classroom Model on secondary school learners™ English language listening
achievement and listening anxiety. The method designed for collecting necessary
data was based on the instruments including the Turkish adapted version of Foreign
Language Listening Anxiety Scale/FLLAS, Pre-Post tests for measuring listening
achievement and focused group interview. After the instruments were designed and
evaluated in terms of reliability, they were applied to the pilot group selected for the

study.

3.3. The Subjects

The experimental population of students for this research consisted of 7th
grade students of a secondary school in Gaziantep. The participants included 44

students ranging 12-15 years old who were eager to participate in this study. They
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were native speakers of Arabic and Turkish and had five years of experience
studying English. They were divided into two groups as experimental group and
control group. The both groups were divided equally in terms of number of students
and the academic levels of the students. The control group students were taught by
traditional teaching in the class directed with teacher, lecturing at first and moving
with the activities. On the other hand, experimental group students were taught by
flipped classroom interaction. The researcher was responsible for preparing the
videos and making the students watch the videos. Also, convenience sampling
method was used since the researcher has been working a secondary school in
Gaziantep. This could provide availability for monitoring students and willingness to

participate in the research.

In the table below (table 1) the demographic characteristics of controlled and
experimental group participants in terms of gender, mother tongue, and years of

English experience are displayed.

Table 1. Demographic characteristics of both groups

Demographic Characteristics of Controlled Group (n=22) Experimental Group (n=22)
Participants F F
Gender Male 10 12
Female 12 10
Mother Tongue Turkish 19 13
Arabic 3 9
Year of English experience 1-2 years - -
(education) 3-5 years 22 22
> 5 years - -

3.4. Instruments

The instruments used in this study consisted of Turkish adapted version of
Foreign Language Listening Anxiety Scale (FLLAS) to detect students foreign

language listening anxiety level, multiple choice and fill in the blanks type questions
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to asses students foreign language listening achievement and focused group

interview questions to collect participants® opinions about flipped classroom model.
3.4.1. Foreign Language Listening Anxiety Scale (FLLAS)

Before Kim developed The Foreign Language Listening Anxiety Scale
(FLLAS) in 2000, Wheeless* (1975) Receiver Apprehension Test was mostly used.
However, Receiver Apprehension Test was designed for native language acquisition
specifically there was a need for detecting the foreign language listening anxiety
scale in particular. By interviewing some language learners to have some information
about listening anxiety and listening difficulties, Kim generated a scale including 33
items in a S-point Likert-type. Kim implemented a pilot study to detect the reliability
and validity of the scale. 33 items created an alpha of .93. These items measure four
basic dimensions: Fear of Spoken English, Process-related Anxiety, Lack of Self-

confidence, and Concern about Insufficient Prior Knowledge.

Foreign Language Listening Anxiety Scale was adapted to Turkish by Kili¢
(2007). Kilig translated the items into Turkish. Then, the translated version was re-
translated by three area specialists. Researchers from the Turkish Language
Department also took part in evaluating process which led the Kili¢ to the final form
of the scale. The reliability value of this adapted scale was .86. The current study
held .69. reliability value.

3.4.2. Multiple choice and fill in the blanks questions

The listening achievement scores of the students were acquired from multiple
choice and fill in the blanks type questions. Three listening tracks, one or maximum
two minutes long, were provided for the participants. All three listening tracks were
appropriate for 70 grade curriculum of Ministry of National Education. First and
second listening track was taken by “British Council Teens” website. For first and
second listening tracks, while some questions were prepared by the researcher, some
questions were taken by the website of British Council Teens. The third listening
track was taken from “Listen in a minute” website. Since the website also provides
the questions freely itself, fill in the blanks questions in third listening track were

directly taken from the website.
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3.4.3. Focused Group Interview

In order to get feedback from participants on their opinions about Flipped
Classroom Model and the process that they went through, three questions were
prepared by the researcher. For checking the reliability and convenience of the
questions member checking were done, and expert opinion was received. With the
contribution and suggestion of the experts, number of the focused group interview
questions was increased to five. After, six students were chosen randomly from
experiment group. These six participants were interviewed on a list of questions
prepared by the researcher. The questions are listed below:

1)  What do you think about Flipped Classroom Model?

2) Do you like the Flipped Classroom Model? If so, what do you
like about Flipped Classroom Model and do you find it effective? If not, why
not?

3) Do you think learning English via Flipped Classroom Model
improve your listening comprehension/achievement? Why, why not?

4)  Before Flipped Classroom Instruction, how did you feel
yourself while doing listening in the classroom?

5) Do you feel yourself more relaxed while you do your listening

via Flipped Classroom Model? Why, why not?

Answers of the students were recorded and the transcript of the interview

was written to use them as the qualitative analysis of the data.

3.5. The Treatment
3.5.1 The Pilot Study

The pilot study was conducted to clarify the data collection procedures and to
measure the internal consistency of the scale and the tests to be implemented. g™
grade students who already knew the target topics were administered the scales and
the tests. The alpha (o) reliability score for the multiple choice and fill in the blanks
type questions based test prepared was .71. This demonstrated that the test would
reliably serve the purpose of the study. In order to avoid short term memory effect,

the students in the pilot study were not included in the main study.
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3.5.2. Data Collection Procedure

The study was conducted at a secondary school, a government school in
Gaziantep. Before getting started with the study directly, the students informed about
the process and study. They were told that they were absolutely free to reject
participating the study or quit the study at any time that they desire during the data

collection procedure.

The study lasted for eight weeks. After the piloting process was completed
and the results were convenient to conduct the study, the researcher began the study.
The experimental and control groups were given the pre-test and the FLLAS.
Following pretest and FLLAS implementation, the treatment process started. For five
weeks control group continued their lessons with their traditional classroom. That is
to say, the control group was introduced the topic at the classroom and extra
activities and exercises were assigned as homework. On the other hand, for the
experimental group, five - week listening video lectures about 10-12 minutes long
prepared by the researcher. The videos were held and recorded by using Zoom. Then,
the recorded videos shared with students via WhatsApp classroom groups. Video

lectures were in harmony with curriculum of Ministry of National Education.

In the first week of the implementation, the students were supposed to watch
the video which has the topic of “Predicting the Content” at their homes (presented at
Appendix 12). When the students came to school, before, directly moving with the
exercises, the researcher asked some questions for being sure if the students watched
video provided. There were some students who did not watch the video. For these
students, a short summary of video content was provided. Then, as a practice of what
was learnt, the researcher made the students listen to a listening track about
“Ordering at a café.” Then, the researcher instructs the lesson with exercises and
productive activities related to the video lecture and listening track they listened to.
As a post stage of the lesson students were supposed to do pair work activity (One of
the student acts as a waiter/waitress and the other student will be the customer).

Questions of the students if they had were answered by the researcher.

Second week, the participants watched the video lecture called “Listening for
Gist” (presented at Appendix 13). As in the first week, some questions were directed

to the students to check their background knowledge about the lecture video they
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were supposed to watch. “Interview with a swimmer” listening track was listened to
students to practice the content. After, the activities and exercises of the listening
track were done at the classroom. At last part of the lesson, students were assigned to
write their daily routines. Questions of the students were answered and the lesson

was finished.

Third week, the learners were supposed to watch the video lecture titled
“Detecting Signposts” (presented at Appendix 14). In the classroom, in accordance
with the video lecture content, the process of “How to make brownie?” was
introduced to students in a listening track. After the activities of listening track were
completed, the students were assigned to write the process of how to make favorite

meal.

Forth week, the students moved with watching “Detecting Clue Words” video
lecture (presented at Appendix 15). Students listened to a track about a weather
forecast as a practice of the lecture video. Then the researcher instructed the lesson
exercises and activities related to the listening track. As the post activity, students

discussed the question “What is the weather like in your town or city?”

Fifth and the last week of the implementation, they were assigned to watch
“Listening for Details” video (presented at Appendix 16). First four weeks™ steps,
also, were repeated in this week. This time, students were supposed to listen to a
track about “Shopping for clothes”. Following the activities and exercises of the
listening track done at the classroom, students were assigned to talk about “The last
item they bought”. Questions of the students if they had were answered by the

researcher and the lesson was ended.

After the implementation process, a post-test was administered to see the
effects of the study. Last week a focused group interview was held with the students
of the experimental group to gather their ideas and observations about the FCM and
its effects on their listening achievement and listening anxiety. The students for
focused group interview were selected randomly among volunteer participants. In
total 6 students were selected. The purpose of interviewing the participants was to
elicit their observations about the process and to get their opinions about the effect of
Flipped Classroom Model on their listening achievement and listening anxiety. The

interviews were conducted in the students™ native language, Turkish.
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The focused group interview questions were designed to collect detailed
information about the learners' autonomous learning processes outside the classroom.
The interview questions were adequately prepared to serve as a guide for the
researcher. The interviews were held in teachers™ room of the school. The
interviewees were seated in a circle to see one another. The interviews were recorded
using a smartphone to avoid data loss. The focus group interviews lasted an average

of 10 minutes. The speeches were transcribed into a Word file to conduct.

3.6. Data Analysis

This study included two different types of data: quantitative and qualitative.
The quantitative data obtained from the pretest, posttest and FLLAS were analyzed
using IBM SPSS 25.0. Since Independent sample t test provides information about
the differences, if any, between two groups, Independent sample t-test was applied to
analyze the test scores of the independent groups. Then, for identifying the difference
between two variables for the same subjects, sample t-test was applied to compare
the groups' results before and after implementation. The qualitative data, on the other
hand, were gathered by carrying out a focused group interview. Qualitative data were
gathered from the recorded responses of the focus group interview participants and
transcribed by the researcher. The transcripts of the interviews were examined and
analyzed by doing a content analysis to get participants opinions about the process in

total.

Shapiro-Wilk normality test was used to identify if the data was normally
distributed. In Shapiro-Wilk test, normality value is supposed to be between +2 and -
2 (Cil, 2020). Since this study held a value of 0,637 for pre-test and 0,634 for post-
test which it shows the data is normally distributed, and there is no significant
difference between the groups, parametric tests were used. In this sense, independent
sample t-test was used to determine if the groups were different from each other and

paired sample statistics to compare the two groups before and after the treatment.
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CHAPTER FOUR

RESULTS AND DISCUSSION

4.1 Presentation

In this chapter, the results of the quantitative analysis and the qualitative
analysis were presented. The results of the pre-tests and post-tests were reported
under the sub-headings "The results of the first research question" and "The results of
the second research question." Also, the results of Foreign Language Listening
Anxiety S(FLLAS) were added and represented under and "The results of the second
research question." heading. Lastly, the data collected through focus group
interviews were presented under the sub-heading "The results of the third research

question."

4.2. The Results of Research Questions
4.2.1 The Results of the First Research Question

Research Question # 1 Is there a difference between the listening
achievement of learners who have received flipped classroom instruction and

those who have been taught in a traditional way?

In order to answer this research question, both groups were applied to a series
of listening tests and the results were compared. That is to say, for detecting the

difference, both groups could have similar level of listening proficiency scores.
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Therefore, the pretest was used to assess the listening achievement scores of the

groups before the implementation.

Table 2. Descriptive statistics of the groups for the pre-test - independent samples t-
test

Groups N Mean Std. Deviation Std. Error Mean
Control Group 286 ,3636 ,48189 ,02849
Exp. Group 286  ,4021 49118 ,02904

The table visualizes that the mean score of the experimental group was
slightly higher than that of the control group. It was estimated that both groups would
have the similar pretest score on listening achievement. An independent sample t-test
was used to detect the differences between the groups to assure that both groups were

not statistically significant.

Table 3. Descriptive statistics of control group for the pre and post-test -
independent samples t-test

Groups N Mean Std. Deviation Std. Error Mean
Control G. Pre 286 ,3636 48189 ,02849
Control G. Post 286 4930 ,50083 ,02961

As the table 3 illustrates at the beginning of the process, pretest mean of
control group was (36.36). The implementation of post-test revealed that control
group®s score increased nearly 13 points (49.30), which shows a significant progress

in listening achievement of control group students.

Table 4. Descriptive statistics of experimental group for the pre and post-test -
independent samples t-test
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Groups N Mean Std. Deviation Std. Error Mean
Exper. G. Pre 286 44021 49118 ,02904
Exper. G. Post 286 ,5839 49377 ,02920

The table 4 above shows that the pretest mean of control group was (40.21) at
the initial stage. However, after the treatment stage a significant increase stood out

with almost 18 points.

Table 5. Independent-samples t-test of pre-test

Levene's Test for Equality of Variances t-test for Equality of Means

95% Confidence

Interval of the

Difference

F P T Df Sig. Mean Std. Error  Lower  Upper
(2 tailed) Difference  Difference

Pre-test Equal 3,502 ,062 -945 570 ,345 -,03846 ,04069  -,11838  -,04146

var. assumed

As the table demonstrates, the pretest means of the experimental group
(40.21) and control (36.36) group were not significantly different before the
implementation (T (57) = .945; p = .345 >.05). The independent samples t-test
revealed no statistically significant difference between experimental and control
groups (Sig. > 0.05). Accordingly, listening proficiency scores of the experimental

and control groups were similar.

Table 6. Descriptive statistics of the groups for the post-test - independent samples t-
test

Groups N Mean Std. Deviation Std. Error Mean

Control Group 286 4930 ,50083 ,02961
Exp. Group 286 ,5839 ,49377 ,02920
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From the table above, it can be understood that the experimental groups™
average score increased by nearly 20 points. On the other hand, the control group's
score increased by approximately 15 points, In the face of these findings, it may be
concluded that the flipped classroom model prevails the traditional classroom. These
results may explain how effective the treatment was. However, it cannot be denied
that the control group taking the lessons in a traditional classroom setting also made

a significant progress.

Table 7. Independent-samples t-test of post-test

Levene's Test for Equality of Variances t-test for Equality of Means

95% Confidence

Interval of the

Difference

F P T Df Sig. Mean Std. Error  Lower  Upper
(2 tailed) Difference Difference

Pre-test Equal 8,088 ,005 -2,186 570  ,029 -,0909 04159 -,17259 -,00923

var. assumed .

An independent sample t-test was conducted to determine if the difference
between the groups was statistically significant. The descriptive statistics of the post-
test revealed that the experimental group's mean post test score (= 58.39) was 9.09
points higher than the control group's mean post-test score (= 49.30). The
comparison of the groups' mean scores revealed that using the flipped classroom
model has a better effect on English listening achievement than the traditional
classroom. Therefore, a t-test for independent samples was used for further statistical
analysis. The mean difference between the groups is significant (T (57) =, -2.186; p
=, 0.29 > 0.5). Thus, the first research question of the present study is answered with
a positive response. A significant difference was detected between the groups that
applied the flipped classroom and those that applied the traditional classroom in

terms of listening proficiency scores.
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4.2.2 The Results of the Second Research Question

Research Question # 2 Does flipped classroom instruction make
contribution to the development of EFL learners’ listening comprehension and

listening anxiety?

That flipped classroom model had a significant effect on learners™ listening
achievement is obvious from pretest and post-test results of experimental and control
groups given the previous subtitle. Under this heading, the results of foreign
language listening anxiety scale (FLLAS) were reported. After the results were
displayed, whether flipped classroom model had an effect on listening anxiety came

out.

Table 8. Descriptive statistics of the pre-test and post-test results of control group

Pre-test-Cont.  Post-test Cont.

1- When listening to English, I tend to get stuck Mean 3,9091 3,0455
on one or two unknown words. N 22 22
2- I get nervous if a listening text is read only Mean 3,8636 3,6818
once during English listening texts. N 22 22
3- When someone pronounces the words Mean 3,8636 3,0455
differently from the way I pronounce them, N 22 22

I find it difficult to understand.

4- When a person speaks English very fast, Mean 3,7273 3,9091
I worry that I might not understand all of it. N 22 22
5- I am nervous when I am listening to Mean 3,5909 3,3182
English if I am not familiar with the topic. N 22 22
6- It is easy to guess about the parts that Mean 2,4091 2,8182
I miss while listening to English. N 22 22
7-If T let my mind drift even a little bit Mean 3,7727 3,1364
while listening to English, I worry that N 22 22
I will miss important ideas.

8- When I am listening to English, Mean 1,8636 2,0455
I am worried when I can’t watch the lips N 22 22

or facial expression of a person who is speaking.

9- During English listening tests, I get nervous Mean 4,0000 3,5000
and confused when I don’t understand every word. N 22 22
10- When listening to English, it is difficult to Mean 3,5455 2,5909

differentiate the words from one another. N 22 22
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11- I feel uncomfortable in class when listening Mean 2,5455 2,5455
to English without the written text. N 22 22
12- T have difficulty understanding Mean 2,5909 3,0909
oral instructions given to me in English. N 22 22
13- It is hard to concentrate on what English Mean 2,5000 2,4545
speakers are saying unless I know them well. N 22 22
14-1 feel confident when I am listening in English. Mean 3,2727 3,6818
N 22 22
15- When I am listening to English, I often Mean 2,0000 2,6818
get so confused I can’t remember what I have heard. N 22 22
16- I fear I have inadequate background Mean 2,6818 3,1818
knowledge of some topics when listening in English. N 22 22
17- My thoughts become jumbled and Mean 3,8182 2,6818
confused when listening to important N 22 22
information in English.
18- I get worried when I have little time Mean 3,1818 3,1818
to think about what I hear in English. N 22 22
19- When I am listening to English, Mean 2,5000 3,3636
I usually end up translating word by N 22 22
word without understanding the contents.
20- I would rather not have to listen to Mean 3,3182 2,2273
people speak English at all. N 22 22
21- T get worried when I can’t listen to Mean 3,4091 3,3182
English at my own pace. N 22 22
22- 1 keep thinking that everyone else Mean 3,3636 2,7727
except me understands very well N 22 22
what an English speaker is saying.
23-1 get upset when I’m not sure whether Mean 3,5455 3,0000
I understand what I am listening to in English. N 22 22
24- When a person speaks English very quietly, Mean 3,3636 2,7273
I am worried about understanding. N 22 22
25- 1 have no fear of listening in English Mean 2,9545 3,2273
as a member of an audience. N 22 22
26- I am nervous when listening to an English Mean 2,9545 2,6818
speaker on the phone or when imagining a situation N 22 22
where I listen to an English speaker on the phone.
27-1 feel tense when listening to English as a Mean 3,5000 2,3182
member of a social gathering or when imagining N 22 22

a situation where I listen to English

as a member of a social gathering.
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28- It is difficult for me to listen to English Mean 2,3636 2,8636
when there is a little bit of background noise. N 22 22
29- Listening to new information in English Mean 3,2273 2,4091
makes me uneasy. N 22 22
30- I get annoyed when I come across words Mean 2,8182 3,5909
that I don’t understand while listening to English. N 22 22
31- English stress and intonation seem familiar to me. Mean 3,5909 2,9091
N 22 22
32- When listening to English, I often understand Mean 3,0455 3,2727
the words but still can’t quite understand what N 22 22

the speaker means.

33- It frightens me when I cannot catch a key Mean 3,9091 3,4545

word of an English listening passage. N 22 22

Total Mean 3,1818 2,9917
N 726 726

When the table is examined, it can be detected that there is a 0.19 point
decrease in control group participants™ anxiety levels without any treatment process.
At the beginning of the process control group participants had 3.18 point level of
anxiety, whereas at the end of the process participants™ anxiety level decreased into
2.99 points. When it is looked at in detail, it can be realized that only item 11 and 18
remained the same level. However; items numbered 4-8-12-15-16-19-28-30 and 32
turned to negative in terms of anxiety level. That is to say, at the beginning of the
procedure these items were holding less anxiety level, but after the implementation,
contrary to expectations, they had a slightly more anxiety level. On the other side,

remained 22 items had positive decrease in terms of anxiety level.

Table 9. Descriptive statistics of the pre-test and post-test results of experimental
group
Pre-test-Exp. Post-test Exp.

1- When listening to English, I tend to get stuck Mean 3,0000 2,6364
on one or two unknown words. N 22 22
2- I get nervous if a listening text is read only Mean 3,5909 2,7727
once during English listening texts. N 22 22
3- When someone pronounces the words Mean 3,5000 2,9545

differently from the way I pronounce them, N 22 22
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4- When a person speaks English very fast, Mean 3,3182 3,1364
I worry that I might not understand all of it. N 22 22
5- I am nervous when I am listening to Mean 3,0455 2,7727
English if I am not familiar with the topic. N 22 22
6- It is easy to guess about the parts that Mean 2,7273 3,0000
I miss while listening to English. N 22 22
7- If I let my mind drift even a little bit Mean 3,0909 2,4091
while listening to English, I worry that N 22 22
I will miss important ideas.
8- When I am listening to English, Mean 2,1818 1,6364
I am worried when I can’t watch the lips N 22 22
or facial expression of a person who is speaking.
9- During English listening tests, I get nervous Mean 3,5000 2,1364
and confused when I don’t understand every word. N 22 22
10- When listening to English, it is difficult to Mean 3,2273 2,4545
differentiate the words from one another. N 22 22
11- I feel uncomfortable in class when listening Mean 3,0455 2,2273
to English without the written text. N 22 22
12- T have difficulty understanding Mean 2,9545 2,5909
oral instructions given to me in English. N 22 22
13- It is hard to concentrate on what English Mean 2,7727 1,9545
speakers are saying unless I know them well. N 22 22
14- 1 feel confident when I am listening in English. Mean 3,2273 3,5949
N 22 22
15- When I am listening to English, I often Mean 2,2727 2,1364
get so confused I can’t remember what I have heard. N 22 22
16- I fear I have inadequate background Mean 2,7273 2,6364
knowledge of some topics when listening in English. = N 22 22
17- My thoughts become jumbled and Mean 3,0455 2,5455
confused when listening to important N 22 22
information in English.
18- 1 get worried when I have little time Mean 3,0909 2,8182
to think about what I hear in English. N 22 22
19- When I am listening to English, Mean 2,2273 2,4545
T usually end up translating word by N 22 22
word without understanding the contents.
20- I would rather not have to listen to Mean 2,9091 2,0455
people speak English at all. N 22 22
21- I get worried when I can’t listen to Mean 3,0000 3,1818
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English at my own pace. N 22 22
22- 1 keep thinking that everyone else Mean 3,1364 2,5455
except me understands very well N 22 22
what an English speaker is saying.
23-1 get upset when I’m not sure whether Mean 3,0909 2,3636
I understand what I am listening to in English. N 22 22
24- When a person speaks English very quietly, Mean 2,9091 2,6364
I am worried about understanding. N 22 22
25-1 have no fear of listening in English Mean 2,8182 3,5455
as a member of an audience. N 22 22
26- I am nervous when listening to an English Mean 2,6364 2,5000
speaker on the phone or when imagining a situation N 22 22
where I listen to an English speaker on the phone.
27- 1 feel tense when listening to English as a Mean 3,1818 2,4091
member of a social gathering or when imagining N 22 22
a situation where I listen to English
as a member of a social gathering.
28- It is difficult for me to listen to English Mean 2,3636 2,4091
when there is a little bit of background noise. N 22 22
29- Listening to new information in English Mean 3,5000 3,5000
makes me uneasy. N 22 22
30- I get annoyed when I come across words Mean 2,5000 2.8636
that I don’t understand while listening to English. N 22 22
31- English stress and intonation seem familiar to me. Mean 3,7727 2,8636
N 22 22
32- When listening to English, I often understand Mean 2,8182 2,9091
the words but still can’t quite understand what N 22 22
the speaker means.
33- It frightens me when I cannot catch a key Mean 3,2273 2,7727
word of an English listening passage. N 22 22
Total Mean 2,9821 2,6488
N 726 726

As seen on the table, there was a 0.34 point decrease in experimental group

participants® anxiety levels in total following the treatment process. At the beginning

of the process experimental group participants had 2.98 points level of anxiety,

whereas at the end of the treatment process participants anxiety levels decreased

into 2.64 points. When it is examined in depth, it can be realized that only item 29

remained the same level. However; items numbered 21-28-30 and 32 turned to
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negative, increased, in terms of anxiety level. Other remained 28 items had positive

decrease in terms of anxiety level.

Table 10. Descriptive statistics of paired samples statistics - experimental group

Pair 1 N Mean Std. Std. df t

Deviation  Error Mean

Pre Exp. G. 726 29821  1,33843 ,04967 725 4,907 ,000
PostExp. G. 726  2,6488 131172 ,04868 725 4,907 ,000

Table 11. Descriptive statistics of paired samples statistics - control group

Pair 2 N Mean Std. Std. df t

Deviation  Error Mean

Pre Cont. G. 726  3,1818 1,31935 ,04897 725 2,834,005
PostCont. G. 726  2,9917 1,34828 ,05004 725 2,834,005

The two tables above illustrate the pre and post statistics of FLLAS
implementation. Separately in both groups, there was positive decrease in listening
anxiety levels though in experimental group this decrease was more significant. The

table below displayed the post statistics of experimental and control group in terms
of FLLAS.

Table 12. Descriptive statistics of paired samples test - post results of FLLAS

Pair 2 N Mean Std. Std. df t

Deviation  Error Mean

PostCont. G. 726  2,9917  1,34828 ,05004 725 2,834,005
PostExp. G. 726  2,6488 1,31172 ,04868 725 4,907 000
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The table illustrates that the mean difference between the control group and
the experimental group’s post implementation of FLLAS scores was -0,3429, which
was statistically significant. Also, both the groups' p-values were less than 0.05,
indicating a remarkable difference in two group participants® listening anxiety level
following implementation. With the help of this data, it is easy to deduce that the
experimental group's participants who studied the English listening skill using FCM

decreased their listening anxiety level more than the control group's participants.

4.2.3. The Results of the Third Research Question

Research Question # 3 What are students’ overall opinions and

perceptions of the flipped classroom instruction?

Six students from the experimental group were interviewed to answer the
third research question. Interviews were conducted in focused groups so that it boosts
interaction among participants by creating an ease atmosphere while discussing the
advantages and disadvantages of the FCM. Focus groups could provide information
about a range of ideas and feelings that individuals have about certain issues, as well
as 1lluminating the differences in perspective between groups of individuals. (Rabiee,
2004, p.656) The interviews were done in the participants™ native language, which is
Turkish and transcribed and translated by the researcher. In order to analyze the
qualitative responses given to the questions by participants content analysis was
used. The themes related to the flipped classroom model, listening achievement and
listening anxiety were categorized. Also, the positive and negative responses of the
participants were added and described. The students and their answers to target

question are indicated by numbers. (e.g., Student 1: S1)

The focused group interview questions directed to participants are as follows:

1. What do you think about Flipped Classroom Model?

2. Do you like the Flipped Classroom Model? If so, what do you
like about Flipped Classroom Model and do you find it effective? Why, why
not?

3. Do you think learning English via Flipped Classroom Model

improve your listening comprehension/achievement? Why, why not?
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4.  Before Flipped Classroom Instruction, how did you feel
yourself while doing listening in the classroom?
5. Do you feel yourself more relaxed while you do your listening

via Flipped Classroom Model? Why, why not?

Table 13. Participant views of the flipped classroom model

Themes Students
Knowing the Subjects S1,S3
Affective 52,83,56,54,S5
Key Points S1,S2,S3,S4
Different Learning Environments S5

Challenges S2

As the table demonstrates that the students™ positive views of FCM were
significantly higher than negative views. Examination of the table reveals that the
most commonly observed effect of FCM is that it helped students to be more self-
confident and relaxed. Since the students deal with the lecture part outside of the
classroom without their classmates, it may create a relaxation of not being humiliated
by their peers like it may occur in the classroom. This self-confidence also may have
an effect on classroom performance and increases the participation of students.
Student 2 contributed to this by saying “We were afraid of someone else with the
thought that they will make fun of us”. Student 4 stated “After watching those
educational videos, I got over my excitement.” The statement of student 4 (a shy
student in character) show that FCM may help characteristically shy students to
decrease their anxiety level. Another mainly observed effect is that with the help of
FCM students had an insight to where pay attention to. That is to say, after the
treatment process they learned that the titles of the listening tracks, the pictures it
includes and the most repeated words in the text may be a clue about the topic of the
listening track. Student 1 said “We guess what will come out in the listening. We
should look at the visuals first and we should look at the title”. Student 2 added “I

learned that there are other places I can pay attention to”. In addition, they learned
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the importance of signposts like first, second, then, next, last and how they may
affect the way of listening track. Student 2 noted “I learned that there are hints”.
Therefore, students mostly stated that they had an idea about which part they need to
listen to more carefully and they know the target part. Also, some of the students said
that they had an opportunity to practice the lesson outside the classroom in a
different environment. Even though the different environment that they call was their
home, they still had a positive impact on some students. Student 2 mentioned “We
see there is a difference at home. We can set a time and try to understand it during
that time”. Student 5 added, “We learned English in a different ina different

environment this time”.

As shown above, FCM has many points that positively affect the participants.
On the other hand student 2 explained two concepts to be thought of as challenges of
FCM. One was that the learners may not have access of the Internet to reach the
target lecture videos that they are supposed to watch. The other was that some
students may not have appropriate device to follow the lectures online. Both of the
reasons that the student emphasized are technical based problems out of educative
nature of the FCM. However, the students™ positive views of FCM are significantly

higher than negative views.

4.3. Discussion of the Results

The purpose of this study was to define the effects of FCM on students™
listening achievement and listening anxiety. Also, the study attempted to reveal the
students' perceptions and opinions about the effects of FCM on their listening
achievement scores and listening anxiety level through focus group interviews. The
findings of the focus group interviews corroborated the findings of the FLLAS and
tests conducted in the process. The findings of research questions and the

comparative results obtained by research instruments were shown in tables.

The findings for the first research question disclosed that FCM had positive
impact on students™ listening achievement scores. The analysis to reveal the students
listening achievement pointed out that the students in experimental group had a
higher level of scores in English listening achievement test when compared to the

control group. The experimental group outscored the control group on post-test. It
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can be concluded that the contribution of the flipped classroom model on learners*
listening achievement was greater than that of the traditional classroom. This study's
results align with current studies and literature research findings. The outcomes of
this study were in agreement with the findings reported by Rajabi, Mahmoodi and
Hosseini (2021). Also the findings were in rapport with findings reported by Xiaoyan
(2018) which show that using this model fosters learners' autonomy and their

listening level.

The second research question investigated the effect of FCM on learners™
listening anxiety level. The FLLAS measured the participants of both control and
experimental groups™ English listening anxiety level. Chang and Lin (2018)
conducted a study on Classroom Interaction and Learning Anxiety in Integrated
Flipped Classrooms. Their study's findings showed that ratings for English learning
anxiety in the experimental group displayed a greater reduction in anxiety. Learners
favored the flipped classroom approach regarding satisfaction, in-class activities,
cooperation and collaboration. The learners in the current study also favored the

flipped classroom model, so these findings were consistent it can be said.

The third and last research question looked into the opinions of students on
FCM in general. The focused interview results illustrated that the learners in the
current study found learning with FCM enjoyable and relaxed. The participants of
the experimental group mentioned that they felt themselves more self-confident
while learning with FCM. One of the students in the focused group interview
supported this by saying “We feel confident ourselves and we are eager to do more”
(see in appendix 9). That is to say, if the students feel relaxed and confident, they
think they have the power to go further and encourage themselves to do more.
Another, they had not have any hesitation of being humiliated that of in the
classroom. A student from the experimental group mentioned “There was a time
shortage at school or we were afraid of someone else..., with the thought that they
will make fun of us” (see in appendix 9). This sentence, also, was pretty related to
feeling relaxed at the classroom while listening to a track. If they feel comfortable
without being humiliated at the classroom, they may push their limits. The
atmosphere that FCM created absolutely contributes this idea. Even, with the help of
FCM, some of them got over their listening excitement and anxiety. “But after

watching those educational videos, I got over that excitement (see in appendix 9)”
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sentence can be a very good example of this inference. One of the most emphasized
positive feedbacks from students about FCM was that they can guess what may come
out. “I used to just listen and solve it while listening to, but now we guess what will
come out in the listening”, “I learned that there are other places I can pay attention
to”, “But now we learned how to do it, what words to look for” (see in appendix 9).
The opinions expressed by the students in focused group interview showed the
contribution of FCM on guiding students in listening skill by making them aware of
where to pay attention to in a listening track. Given the findings of interviews, which
revealed a greater variety of positive comments and feedback in the qualitative data,
it can be concluded that flipped classroom model resulted in a highly positive and
satisfied attitude among the learners. Other researchers' positive feedback concerning
flipped classroom model was similar to the participants of experimental group
learners' feedback in the current study. As Rajabi, Mahmoodi and Hosseini (2021)
depicted in their study, FCM provides opportunities for both teachers and learners by
increasing involvement, deeper learning, self-confidence, and decreasing anxiety

level of learners.

One last word, the flipped classroom model was certified to increase listening
achievement of learners and reduce their anxiety levels for listening skill. In addition,
FCM positively impacted students in terms of self-confidence. Therefore, the flipped
classroom model in secondary school context can benefit learners specifically in

English lessons.
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CHAPTER FIVE

CONCLUSION AND SUGGESTIONS

5.1. Presentation

In this chapter, summary of the study were presented and some suggestions in
the light of the results of this study were made. The first part of the conclusion
illustrated the summary of the current study. The second and last heading comprised

some suggestions for further researches.

5.2. Summary of the Study

This research was fulfilled at a secondary school in Gaziantep. A control
group of 22 (10 male, 12 female) and an experimental group of 22 (12 male, 10
female) participants representing 7th class students were chosen, and they were
applied two different instruments, namely; a pretest and post-test (some of them
prepared by the researcher and some of them taken by British Council Teens and
Listen in a minute websites) and foreign language listening anxiety scale (FLLAS).
After the administration of these instruments, the results were processed in SPSS 25
statistics program, and necessary data were analyzed and interpreted. The researcher
also wanted to know what participants think about FCM and how it affects their
listening achievement and listening anxiety, so a focused group interview was

applied.
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The treatment process for experimental group lasted for eight weeks in total.
However, the first, the last and seventh sessions were devoted to the implementation
of the pretest, the posttest and the focused group interviews and remained 5 sessions
for the treatment procedure. With analysis and comparison of the pre-post test scores

and FLLAS results, the effectiveness of the treatment was examined.

The experimental group was taught through the flipped classroom model. As
it was explained above, the main feature of flipped learning was the instruction
outside and the preparation inside the class. In order to start the treatment, the
researcher used the group (already created for announcement) on WhatsApp three
days before the class, the videos prepared by the researcher were sent to the
experimental group via WhatsApp. The participants were supposed to watch the
target content before attending the class. They were also able to ask questions,
answer their friends” questions. At the beginning of each lesson, the researcher and
the participants discussed the videos and audios together in the classroom. During
class time, the teacher engaged learners with exercises and activities to discuss and
practice the learned content. Since the participants were supposed to already know
the material, the teacher could ask learners to define and complete the tasks.
Therefore, learners completed the tasks and exercises in groups with peer

collaboration.

The students in the control group attended the class with no prior knowledge
of the new lesson. They received the listening instruction with the same textbook
(provided by Ministry of National Education) inside the classroom using traditional
teaching strategies (the same materials the experimental group watched before
outside the class). Before teaching target topic, the researcher provided background
knowledge. After teaching target topic, the learners were supposed to do activities
and exercises related to the lesson. The last stage was implementing the listening
posttest and classroom anxiety scale, which is FLLAS to both groups to measure the
participants' knowledge as well as the effectiveness of the treatment. In order to
analyze the data gathered by the pretest and posttest, SPSS 25 software was used to
run independent and paired sample t-tests. According to the results, there are
significant differences in listening achievement and especially listening anxiety of

experimental and control groups.
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Concerning the first study question, the impact of the flipped classroom
model and the traditional classroom on secondary school learners” listening
achievement, the pretests and posttests conducted revealed that both groups
improved their listening proficiency. At the end of the implementation period,
experimental group participants who took their lectures via flipped classroom
instruction scored higher than the traditional classroom. The comparison of the mean
scores of the post-tests of the two groups showed that the use of the flipped
classroom model had a better effect on the listening achievement of the students than
in the traditional classroom. Therefore, the researcher hypothesized that participants
who took their lectures using the flipped classroom model would show better growth
in their listening scores after implementation. Based upon these results, participants
in the flipped classroom model scored 9.09 points higher than participants in the
traditional classroom, indicating a significant difference between the two groups. The
findings on the impact of FCM on listening achievement of secondary school

learners support the hypothesis regarding the quantitative results.

The second question of the study, which searching an answer to the effects of
the flipped classroom model on listening anxiety of learners, was answered with the
foreign language listening anxiety scale, FLLLAS. A comparison of the mean scores
on FLLAS of the two groups showed that FCM helped more decreasing listening
anxiety than the traditional classroom. In addition, a significant difference was found
between the experimental group and the control group in terms of listening anxiety.
This difference arised was more apparent than the one post-test revealed. Learners in
the experimental group who used the flipped classroom model to decrease their
listening anxiety level reached their target more significantly than learners in the
control group. The difference between the groups' mean scores was 14.324, which is
statistically significant. The results on the effect of FCM on listening anxiety in
learners supported the hypothesis that the experimental group's participants who
studied the English listening skill using FCM decreased their listening anxiety level

more than the control group's participants.

The third question of the study aimed to find out more about how participants
perceive FCM in gross. A focused group interview was done with the participants of
the flipped classroom model in the experimental group to learn their attitudes

towards FCM. The analysis of the participants™ responses revealed that most
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participants, even all it can be said, had positive attitudes toward the Flipped
Classroom model. The most commonly observed effect of FCM was that it helped
students to be more self-confident and relaxed. Since the students deal with the
lecture part outside of the classroom without their classmates, it may create a
relaxation of not being humiliated by their peers like it may occur in the classroom.
Another mainly observed effect is that with the help of FCM students had an insight
to where pay attention to. That is to say, after the treatment process they learned that
the titles of the listening tracks, the pictures it includes and the most repeated words
in the test may be a clue about the topic of the listening track. Also, some of the
students said that they had an opportunity to practice the lesson outside the classroom
in a different environment. Even though the different environment that they call was
their home, they still had a positive impact on some students. In sum, it was observed
that the flipped classroom model had a positive impact on learners™ listening

achievement and listening anxiety when it is compared with traditional classroom.

5.3. Suggestions for Further Researches and Implications of the Study

The study's findings and conclusions are expected to contribute to the existing
research on flipped classrooms in foreign language acquisition. However, there is
insufficient research on flipped classrooms in foreign language learning. In
particular, there is little research on the use of FCM in listening achievement and
even there is no research concerning the effect of flipped classroom on listening

anxiety of secondary school learners.

This study was conducted to investigate the impact of the flipped classroom
model on listening achievement and listening anxiety of secondary school learners.
Another study could investigate the effects of the flipped classroom model on other
language skills, such as writing, reading and speaking. Also the effect of FCM on
vocabulary and grammar could be investigated. This study was conducted with
secondary school learners. However, a similar study may be conducted with young
learners or high school students. Another main focus of the study was to search about
the effectiveness of FCM on listening anxiety, but the effects of FCM on cognitive
and affective aspects of learning, such as motivation, attitude, and autonomy, could

be further searched. This study carried out two groups of forty four secondary school
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learners for eight weeks. In order to implement a more comprehensive investigation,
a greater sample size and a more extended study period can be used. The participants
of the study had nearly three years English background and have English classes for
four hours a week in a government school. The study can also be conducted with
students who have more than four hours of English classes or it can be implemented

to a private school.

The results of the data displayed from the FLLAS revealed that the decrease
in anxiety levels of the experimental group participants was achieved in a large scale.
However; along with anxiety, the impact of FCM on learner autonomy could be
investigated. Even though the videos of the target topic were assigned to participants
and they were supposed to the watch them, the researcher could not be fully ensured
that all the participants have watched the videos. Therefore, studies targeting
autonomy while investigating FCM, especially studying with younger learners, could

not be ignored.

This study showed that the flipped classroom model can be successfully
integrated into teaching English to secondary school learners in teaching listening
and reducing listening anxiety level. It was found that the students in the
experimental group benefited both academically and affectively from the flipped
classroom model throughout the study. For this reason, another study including
control group students are thought to be conducted. As a result, using the flipped
classroom model to teach listening skills and reduce listening anxiety is more

necessary because target skill should be learned and practiced more thoroughly.

In the light of results attained from this study and the recommendations
explained above can contribute the foreign language field for investigating more

about the effect of FCM on language acquisition and language field.
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Saym Veli;

Cocugunuzun katilacagr bu calisma, “The Impact of Flipped Classroom
Instruction on Secondary School Learners” Listening Skills and Listening
Anxiety” (Ters-yiiz Edilmis Sinif Modelinin Ortaokul Ogrencilerinin Dinleme
Becerilerine ve Dinleme Kaygisina Etkisi) adiyla, 31.03.2023 — 31.12.2023
tarihleri arasinda yapilacak bir arastirma uygulamasidir.

Arastirmanin Hedefi: Arastirmanin amaci son zamanlarda oldukca revagta
olan modellerden biri olan Ters Yiiz Simf Modelinin 6grencilerin Ingilizce
dinleme becerisine ve dinleme kaygisina herhangi bir etkisinin olup olmadigin
arastirmaktir.

Arastirma Uygulamasi: Anket / Goriisme / On Test — Son Test seklindedir.

Aragtirma T.C. Milli Egitim Bakanligi“nin ve okul yonetiminin de izni ile
gerceklesmektedir. Arastirma uygulamasma katilim tamamiyla goniilliilik esasina
dayali olmaktadir. Cocugunuz calismaya katilip katilmamakta 6zglirdiir. Arastirma
cocugunuz ic¢in herhangi bir istenmeyen etki ya da risk tasimamaktadir.
Cocugunuzun katilim1 tamamen sizin isteginize baghdir, reddedebilir ya da
herhangi bir asamasinda ayrilabilirsiniz. Arastirmaya katilmamama veya
arastirmadan ayrilma durumunda Ogrencilerin akademik basarilari, okul ve
ogretmenleriyle olan iligkileri etkilemeyecektir.

Calismada ogrencilerden kimlik belirleyici hicbir bilgi istenmemektedir.
Cevaplar tamamiyla gizli tutulacak ve sadece arastirmacilar tarafindan
degerlendirilecektir.

Uygulamalar, genel olarak kisisel rahatsizlik verecek sorular ve durumlar
icermemektedir. Ancak, katilim sirasinda sorulardan ya da herhangi baska bir
nedenden ¢ocugunuz kendisini rahatsiz hissederse cevaplama isini yarida birakip
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Onay vermeden once sormak istediginiz herhangi bir konu varsa sormaktan
¢ekinmeyiniz. Calisma bittikten sonra bizlere telefon veya e-posta ile ulasarak soru
sorabilir, sonuglar hakkinda bilgi isteyebilirsiniz. Saygilarimizla,

Aragtirmaci
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Ismim Havva KARAKAS, Sehit Cengiz Topel Ortaokulu“nda ingilizce
dgretmeniyim. Ayn1 zamanda Gaziantep Universitesi“nde Yiiksek lisans
yapmaktayim. Tezimde kullanmak iizere i¢in giincel bir egitim yaklagimi olan Ters
Yiiz Siif Modelinin ¢ocuklarin ingilizce dinleme becerisine etkisi iizerine bir
arastirma yapiyorum. Okul Miidiir, Ilge Milli Egitim Miidiirliigii ve Milli Egitim
Bakanligi“ndan bu ¢alisma i¢in gerekli izinleri almis bulunmaktayim. Bu mektubu
size yazig amacim oglunuz / kizinizin Ters Yiiz Sinif Modeli deneysel ¢alismasina
katilmasina riza gostermenizi rica etmek i¢indir. Aragtirmanin amaci, Ters Yiiz Sif
Modelinin Ingilizce dinleme becerisine ve Ingilizce dinleme kaygisina etkisinin olup
olmadigini incelemektir. Aragtirmaya konu olan Ters Yiiz Sinif Modeli, geleneksel
ders isleyis diizeninden farkli olarak konularin evde internet iizerinden video haline
getirilerek 0grencilere izletilip 6gretildigi, etkinlik ve caligmalarin ise sinif ortaminda
yapildig1 sinif modelidir. Okula gelmeden 6nce evlerinde mevcut olan tablet,
bilgisayar veya telefonlar araciligiyla videolar: izleyip 6grenen 6grenciler okula
geldiklerinde 6grenilmis konunun etkinliklerini yaparlar. Ozellikle ingilizce dersi
gibi pratik ve ¢calisma yapmanin olduk¢a 6nemli oldugu bir derste, dersteki siirenin
cogunlugunun aktivitelere ve ¢gocuklarin sorularina ayirma imkani vermesi Ters Yiiz
Sinif Modelinin avantajlarindandir. Cocugunuzun katilimci olmasi halinde, kendisine
ilk olarak bir 6n test yaparak ve dinleme kaygi 6lgegi uygulayarak ¢cocugunuzun
baslangigtaki Ingilizce dinleme becerisinin ve kaygisinin ne diizeyde oldugu
Ol¢iilecektir. Uygulama siirecinde ¢ocugunuzdan 8 hafta boyunca haftada 1 kez
olmak tizere 10-15 dakikalik bir video izleyerek sinifa gelmesini rica edecegiz.
[zlenilen videolar ile ilgili sinif igerisinde konuyla ilgili cesitli aktiviteler ve
calismalar yapilacaktir. Uygulama sonrasinda bir son test yaparak Ingilizce dinleme
becerisinin ne diizeye geldigine bakilacak ve dinleme kaygi 6l¢egi tekrar
uygulanarak cocuklarin kaygi seviyelerinde bir azalma olup olmadigina bakilacaktir.

Oglunuzun / kizimzin bu ¢alismaya katilmasina izin verirseniz, liitfen bu mektubu
doldurun ve bana génderin.

Saygilarimla
Havva KARAKAS, Ingilizce Ogretmeni
Oglumun/Kizimin ¢aligsmaya katilmasina izin veriyorum.

Isim — Soy isim imza
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Appendix 5. Foreign Language Listening Anxiety Scale

FOREIGN LANGUAGE LISTENING ANXIETY SCALE (FLLAS) TURKISH
VERSION (Kili¢ 2007)

Degerli Ogrenci,

Bu anket, sizlerin yabanci dilde dinleme ile ilgili sorunlarinizin ve yabanci dilde
dinlemeye kars1 genel tutumunuzun tespitine yonelik olarak hazirlanmistir. Bu
anketten elde edilen sonuglar yukarida sozii edilen amaclar disinda bagka bir amacla
kullanilmayacaktir. Sorulara vereceginiz yanitlar yabanci dil 6grencilerinin
dinlemeye kars1 tutumlarinin 6grenilmesi agisindan 6nem tasimaktadir. Sizlerin
degerli katkist olmaksizin yukarida s6zii edilen amaca ulagsmak miimkiin
olmayacaktir. Bu nedenle, liitfen bu anketteki sorulara dogru ve her tiirlii endiseden
uzak olarak yanit veriniz.

Katkilariniz i¢in simdiden tesekkiirlerimi sunarim.

Havva KARAKAS

Ingiliz Dili Egitimi Ana Bilim Dal1

Yiiksek Lisans Ogrencisi

1: Kesinlikle katilmiyorum.

2: Katilmiyorum.

3: Fikrim yok.

4: Katihyorum.

5: Kesinlikle katiliyorum. 1 2 3 4 5

1) ingilizce dinlerken bir iki kelimeye takilip
kalirim.

2) Ingilizce dinleme sinavlarinda dinleme
parcast sadece bir kere dinletilirse
kaygilanirim.

3) Kelimeler benim telaffuz ettigimden farkl
sekilde telaffuz edilirse, anlamakta
zorlanirim.

4) Birisi Ingilizceyi ¢ok hizli konustugunda,
tiim konusulanlar1 anlamayacagimdan
endiselenirim.

5) Ingilizce dinlerken, konuya asina



degilsem kaygilanirim.

6) Ingilizce dinlerken kagirdigim kisimlari
tahmin etmekte zorlanmam.

7) Ingilizce dinlerken az da olsa dikkatim
dagilirsa, 6nemli fikirleri kagiracagimdan
endiselenirim.

8) Ingilizce dinlerken konusan kisinin
dudaklarini ya da yiiz ifadesini géremezsem
endiselenirim.

9) ingilizce dinleme sinavlari esnasinda, her
kelimeyi anlamazsam kaygilanirim ve kafam
karisir.

10) Ingilizce dinlerken, kelimeleri
birbirinden ayirt etmekte zorlanirim.

11) Smifta yazili metin olmadan Ingilizce
dinledigimizde endigelenirim.

12) Bana verilen Ingilizce sdzlii talimatlart
anlamakta zorlanirim.

13) Kendilerini iyi tanimiyorsam, Ingilizce
konusanlarin sdylediklerine konsantre
olmakta zorlanirim.

14) ingilizce dinlerken kendime giivenirim.

15) ingilizce dinlerken genellikle o kadar
kafam karisir ki ne duydugumu
hatirlayamam.

16) Ingilizce dinlerken baz1 konularda
yetersiz temel bilgiye sahip oldugumdan
korkarim.

17) Ingilizcede 6nemli bilgiler dinlerken,
diisiincelerim i¢ ice gecer ve birbirine karisir.

18) Ingilizcede duyduklarimi diisiinecek
zamanim az oldugunda endiselenirim.

19) Ingilizce dinlerken, kendimi icerigi
anlamadan kelimeleri tek tek ¢evirmeye



caligirken bulurum.

20) Keske Ingilizce konusan insanlari hig
dinlemek zorunda kalmasam.

21) Duydugum ingilizce konusmalarin hizin
kendim belirleyemedigimde endiselenirim.

22) Benim disimda herkesin Ingilizce
konusan kisinin ne dedigini anladiginm
diigtiniirtim.

23) Ingilizcede dinledigim seyi anlayip
anlamadigimdan emin olamadigimda
huzursuz olurum.

24) Eger birisi ingilizceyi cok kisik sesle
konusursa, anlayamamaktan endiselenirim.

25) Bir dinleyici toplulugunun iiyesi olarak
Ingilizce dinlemekten korkmam.

26) Telefonda Ingilizce konusan birisini
dinledigimde veya boyle bir durumu hayal
ettigimde endiselenirim.

27) Sosyal bir toplantida bir iiye olarak
Ingilizce dinledigimde veya boyle bir
durumu hayal ettigimde endiselenirim.

28) Arka planda az da olsa giiriiltii
oldugunda, Ingilizce dinlemekte zorlanirim.

29) Yeni bilgileri ingilizce dinlemek beni
rahatsiz eder.

30) Ingilizce dinlerken anlamadigim
kelimelerle karsilastigimda kaygilanirim.

31) Ingilizce vurgu ve tonlamaya aligigim.

32) ingilizce dinlerken kelimeleri genelde
anlarim ancak tam olarak konugmacinin ne
demek istedigini anlayamam.

33) ingilizce bir dinleme parcasindaki
anahtar bir kelimeyi yakalayamadigimda,
konuyu anlayamayacagimdan korkarim.
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Appendix 6. Pre-test — Post-test

TRACK 1: “Describing People”

https://learnenglishteens.britishcouncil.org/skills/listening/al-
listening/describing-people

Transcript:

Aurelia: Who"s that boy over there, Hannah?
Hannah: That? Er, that™s my brother, Jem.
Aurelia: Your brother?

Hannah: Yes, and that"s his girlfriend Lucy. The pretty girl with the long, brown
hair.

Aurelia: Oh right. So, you“ve got a brother? Hannah:
No, [*ve got two brothers. Jem and Alex. Aurelia:
Really? ... and ... how old is Alex?

Hannah: Alex and Jem are twins, they“re both 15.
Aurelia: 15, mmm ... and does Alex look like Jem?

Hannah: They re exactly the same! They*re both tall and thin. They*ve both got short
brown hair, green eyes and big ears!

Aurelia: They“re not big, I think they“re cute. And ... has Alex got a girlfriend?
1) What do Hannah and Aurelia talk about?

a) Character of Hannah"s brothers.

b) Appearance of Hannah"s brothers.

¢) Hobbies of Hannah"s sisters.

2) Which person below can be Jem?

a) b) c) d)

>
)


https://learnenglishteens.britishcouncil.org/skills/listening/a1-listening/describing-people
https://learnenglishteens.britishcouncil.org/skills/listening/a1-listening/describing-people
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3) Do this exercise while you listen. Circle the best word to complete these
sentences. (www.britishcouncil.org/learningenglishteens)
1. Aurelia is asking about Hannah"s boyfriend / brother / friend.
2. Hannah*s brother, Jem, has long, brown hair / a girlfriend / a twin sister.
3. Hannah has one brother / two brothers / a brother and a sister.

4. Alex and Jem look different / look the same / have the same hair but different
eyes.


http://www.britishcouncil.org/learningenglishteens)
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TRACK 2: “Going to the Cinema”

https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/going-
cinema

Transcript:

Tamara: Hi, Mario. Do you want to go and watch a film?
Mario: Hi, Tamara. Sure, what"s on?

Tamara: Well, there are two action films, Mr and Mrs Jones and War Games, and
they*“re both in 3D.

Mario: I*ve already seen Mr and Mrs Jones. 1 haven®t seen War Games, but I don“t really
want to see an action film. What else is on?

Tamara: There“s that science fiction film, Robot 2075, but I*'ve already seen it.
Mario: Is it good?

Tamara: Yes, it is, but I don“t want to see it again. There*s a romantic comedy
called Forever.

Mario: Mmm, [*‘m not sure. Are there any horror films on?

Tamara: Yes, theres Midnight Moon. It‘s got vampires in it.

Mario: OK, sounds good. Let"s go and watch Midnight Moon. What time is it on?
Tamara: It"s on at 12 o*clock or at half past two.

Mario: Is it on this evening?

Tamara: Yes, at 7:30.

Mario: Perfect. Let™s go at 7:30.

Tamara: OK, shall we meet at the cinema at 7:00?

Mario: Great! See you later.

Tamara: Bye.


https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/going-cinema
https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/going-cinema
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A) Listen to the track and tick the movie types that you hear.

~ B
Comedy History Sci-Fi Romance
N\ “’7 ' % VY
:
Thriller Action Horror War

B) Do this exercise while you listen. Circle the correct answers.
(www.britishcouncil.org/learningenglishteens)

1) Which film are Mario and Tamara going to see?

Mr. and Mrs. Jones War Games Robot
2075

King Robert V Forever Midnight
Moon

2) What time does the film they want to see start?

12.00 p.m. 2.30 p.m. 5.20 p.m.
7.00 p.m.

7.15 p.m. 7.30 p.m.

3) What time are Mario and Tamara going to meet?

12.00 p.m. 2.30 p.m. 5.20 p.m.
7.00 p.m.

7.15 p.m. 7.30 p.m.


http://www.britishcouncil.org/learningenglishteens
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TRACK 3: “Tigers”

https://listenaminute.com/t/tigers.html

Transcript:

Tigers are the most beautiful creatures on Earth. They look so striking in every way.
Their size is awesome. They are much bigger than humans, and ten times more
powerful. They are very fast and very agile. But the best thing is their color and
pattern. I can®t think of another animal that has better colors. I also love looking at
tigers™ faces. Nowadays though, I get a little sad when I look at tigers. I always
wonder how long they can survive. The number of tigers around the world is
decreasing every year. Their habitat is getting smaller and more people are hunting
them. There is a big danger that tigers will become extinct. We might have tigers in
z00s, but it*s not the same.

Listen to the track called “Tigers” and fill in the gaps with the words given
below.

world hunting habitat powerful

extinct beautiful humans survive

Tigers are the most 1) creatures on Earth. They look so striking in every
way. Their size is awesome. They are much bigger than 2) , and ten times
more 3 . They are very fast and very agile. But the best thing is their color
and pattern. I can“t think of another animal that has better colors. I also love looking
at tigers™ faces. Nowadays though, I get a little sad when I look at tigers. I always

wonder how long they can 4) . The number of tigers around the 5)
is decreasing every year. Their 6) is getting smaller and more people are
7) them. There is a big danger that tigers will become 8) . We

might have tigers in zoos, but it“s not the same.


https://listenaminute.com/t/tigers.html
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Appendix 7. Focused Group Interview Questions

FOCUSED GROUP INTERVIEW QUESTIONS

1) What do you think about Flipped Classroom Model?
e Ters Yiiz Simif Modeli hakkinda ne diigiiniiyorsun?

2) Do you like the Flipped Classroom Model? If so, what do you like about
Flipped Classroom Model and do you find it effective? Why, why not?
e Ters Yiiz Simif Modelini sevdiniz mi? Eger sevdiyseniz hangi yoniinii
sevdiniz ve etkili buldunuz?

3) Do you think learning English via Flipped Classroom Model improve
your listening comprehension/achievement? Why, why not?
e Ingilizce*yi Ters Yiiz Sinif Modeli kullanarak égrenmenin, dinledigini
daha iyi anlamana ve dinleme basarin artirdigini diistiniiyor musun?

4) Before Flipped Classroom Instruction, how did you feel yourself while
doing listening in the classroom?
e Ters Yiiz Egitim Modelini uygulamadan 6nce sinifta dinleme yaparken
kendinizi nasil hissediyordunuz?

5) Do you feel yourself more relaxed while you do your listening via Flipped
Classroom Model? Why, why not?
e ingilizce dinleme calismalarini ve videolarini Ters Yiiz Sinif Modeli ile
yaparken kendini daha rahat hissettin mi?
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Appendix 8. Turkish Transcript of Students’s Answers

TURKISH TRANSCRIPT
Arasrirmaci: 00:00:00

Tamam bakalim ilk soruyu soruyorum dedigim gibi dncelik sonralik yok. Ortaklasa
bdyle muhabbet eder gibi cevaplayacagiz. Genel, bizim bu yaptigimiz 5 haftalik
caligmadaki ters yiiz sinif modeli hakkinda ne diisiiniiyorsunuz? Evet, Hanifi.

Ogrenci 1: 00:00:18

Bence gercekten ¢ok mantikli bir proje, ¢ilinkii nceden bizi dinleme yaparken sadece
dinleyip 0yle ¢oziiyordum ama artik neler ¢ikacagini i¢inden tahmin ediyoruz.
Ayristirtyoruz, ona gore dinleme yapiyoruz, dinlemeye bu sefer daha da dikkatli bir
sekilde yapip daha da iyi anliyoruz. Bence ¢ok yararl.

Arastirmaci: 00:00:40:

Tamam bakalim yani Hanifi olumlu bulmus, baska? Ecem.

Ogrenci 2 00:00:47:

Bence gayet etkili bir projeydi. Hani Hanifi arkadasimizin da dedigi gibi
tizerimizdeki etkisi biiylik oldu mesela evde .. tam bir kag kere dinleyip kavriyorduk.
Okulda zaman sikintis1 falan oluyordu ya da baskasindan korkuyorduk .............
bize komik diisiinecekler diislincesiyle ama evde dinleyip okulda yaptigimizda daha
bir aklimizda kalict oluyor.

Arastirmaci: 00:01:00

Tamam, yani sen birazcik Hanifi'nin sdylediginden de farkli olarak sey dedin Yani
sinifta dinlemedigim i¢in arkadaslarimdan da ¢cekinmiyorum. Evet, yani birazcik
boyle duyussal yoniine, psikolojik yoniine de degindin.

Ogrenci 2 00:01:18:

Bir ¢cok arkadagimiza da hani okumada sikint1 ¢ekiyordu. Evden dinleyip de hani bir
anda yapinca da daha bir. Ozgiiven geliyor ve daha ¢cok yapmaya hevesimiz oluyor.

Arastirmaci: 00:01:22:

Tamam bakalim 6zgiliven geliyor bagka.
Arastirmaci: 00:01:29:

Yok mu?

Arastirmaci: 00:01:31:



Ya da soyle sdyleyeyim, negatif bir sey diisiinen var m?
Tiim Ogrenciler: 00:01:35:

Yok.

Arastirmaci: 00:01:37:

Yok, tamam bakalim peki sevdiniz mi?

Tiim Ogrenciler: 00:01:40

Evet.

Arastirmaci: 00:01:43

Genel olarak hepiniz sevdiniz.

Ogrenci 2: 00:01:45

Gayet etkiliydi.

Arastirmaci: 00:01:47:

Peki hangi yonlii sevdiniz, sevdiyseniz? Ahmet.

Ogrenci 3 00:01:48:

Hocam burada bu projenin eskisi gibi olmadigi. Ciinkii eskide baz1 6grenciler
dinliyor, degerleri ise ses ¢ikariyor falan simdi ama tiim 6grencilerin hedefi ¢ok
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kullanilan kelime baglik bu kelimeler hedef oluyor. Bu yiizden tiim sinif odaklanarak

¢Ozlyoruz.

Arastirmaci: 00:02:06:

Anladim. Yani nereye bakacagini anlamis oldun, mantikli bagka.

Ogrenci 4: 00:02:11:

Bence ilk basta dinleme yaptigimizda mesela sinifta o dinlemede bazi detaylara
dikkat etmiyorduk mesela kelimeleri bulamiyorduk mesela diger arkadaslarimizda
bulamiyordu. Biz de bulamiyorduk. Fakat o videoyu izledikten sonra o kelimeleri
secmeye baglayip dinlemeden ne oldugunu ¢ikarabiliyoruz.

Arastirmaci: 00:02:29:

Artik anladim, yani birazcik bdyle net ¢ikacagini tahmin edebiliyorsunuz. Nereye

bakacaginizi biliyorsunuz bagka.
Arastirmaci: 00:02:36

Hmmm, tamam bakalim katiliyorsun.
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Arastirmaci: 00:02:41

Peki, basarinizin arttigini diisiiniiyor musunuz? Simdi bir 6n test yaptik, sonra son
test yaptik. Tabii siz bilmiyorsunuz sonuglarin ne oldugunu ama bir ikisi arasinda siz
fark gordiinliz mii? Bence daha iyi yapmisimdir. Su boliimii daha iyi yapmisimdir
falan dediginiz bir yer var mi1? Esmanur.

Ogrenci 5: 00:02:55

Var yani farkli bir ortamda farkl1 bir sekilde bu sefer ingilizce 6grendik. Yani bu
sefer sonuglar daha farkli oldu. Okulda yapinca daha farkli oluyordu ama orada
zamanimiz daha farkliydi, daha ¢oktu 6grenmis olduk.

Arastirmaci: 00:03:10
Farkl1 ortamlarda da denemis oldun. Ecem.
Ogrenci 2: 00:03:13

Mesela ¢ok ayrintiya girmemeyi 6grendim. Hani 2-3 seyden de ¢ikabilecegini
ogrendim. Bir de gorsellere dikkat etmeye baslikta da ipuglar oldugunu 6grendim.
Daha bir etkili oldu benim igin.

Arastirmaci: 00:03:15
Tamam bakalim giizel, Hanifi.
Ogrenci 1: 00:03:42:

Ben ilk basta yaptiZiniz test de direkt sadece okudum. Okuduktan sonra dyle yaptim
ama gercekten hi¢ anlamadim. Yani bazi kisimlar1 anlayabildim ancak bazi
kisimlarda sorun oldu izlettiginiz bu 5 videodan sonra da. Nelere dikkat edecegime
nelere daha fazla agirlik verecegimi 6grendim. Bundan sonraki en sonunda
yaptigimiz testte de bunlara dikkat ederek yaptim. Yani gelisme oldugunu tahmin
ediyorum.

Arastirmaci: 00:04.00:

Tamam bakalim benim de gordiigiim kadariyla en iyi yaptigimiz yer zaten son taraf
olmus. Oray1 daha iyi yapmigsiniz. Yani ikinciye gore fark cok fazlaydi, Ahmet.

Ogrenci 3: 00:04:05

Bence hocam dnceki test de yaptigimizda korkuyorduk, endiseli yedik. Evet, birkac
kelimeye takildik, yaris1 bos kalmisti. Ama simdi nasil yapacagimizi, hangi
kelimelere bakacagimizi 6grendik. Bu ylizden daha kolay, daha rahat.
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Arastirmaci: 00:04:21

Daha rahat oluyorsunuz, tamam bakalim. Peki isin bu akademik anlama boyutunu
falan birakirsak normal kendinizi nasil hissettiniz? Ciinkii ben biliyorum
O0gretmeniniz olarak siz dinleme yapacagimiz zaman korkuyorsunuz, bir
¢ekiniyorsunuz. Peki bir seyler kaptiniz mi1? Daha rahat hissettiniz mi? Bundan sonra
artik nelere bakacagini biliyordum ¢iinkii, Sadullah.

Ogrenci 4: 00:04:40:

Sinifta dinledigimizde bu etkinligi yapmadan 6nce mesela. Bu kelimeler neydi diye
heyecanlantyordum. Fakat o egitici videolar1 izledikten sonra artik o heyecanimi
yendim. Ondan sonra da kelimeleri daha detayli bakmaya bagladim.

Ogrenci 2: 00:04:53:

Bu etkinlikleri yapmadan 6nce mesela dinleme yaptim ya da bir yerde ¢ok takilip
duruyordum. Diger kisimlara unutup ge¢iyordum ama artik 6yle olmuyor. Hani
dikkat edebilecegim daha baska yerler oldugunu 6grendim. Mesela basliklar
gorseller yada ....

Arastirmaci: 00:05:13:

Takildigin yerler takilmaya degiyor muymus Ecem?
Ogrenci 2: 0:05:14

Degmiyormus.

Arastimaci: 00:05:14

Degmiyormus tamam bakalim, Ecrin sen.

Ogrenci 6: 00:05:15

Ben zaten hani ingilizceyi anlamiyorum falan diye béyle umursamazlikdan da
geliyordum. Ama yani bu videolar1 izledikten sonra bdyle kendime bir giivencim
geldi. Mesela o videolar izledikten sonra kendimi test ettigimde bdyle sey artik bazi
seyleri olumsuzluklari sey yani .........

Arastirmaci: 00:05:32

Sandigim kadar koétii degilmisim diyorsun. Yani kendini test edince onu fark etmis
oldun. Tamam, eklemek isteyen var m1 bir sey sdylemek isteyen? Sadullah.

Ogrenci 4: 00:05:44:

Bence artik bu videolari izledikten sonra artik i¢imizde de yapabilirim duygusu da
geldim.
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Arastirmaci: 00:05:50:
Evet, tamamdir. Giizel, Esmanur.
Ogrenci 5: 00:05:53:

Videolardan 6nce yani videolar1 izlemeden 6nce kendimi sinifta kot hissediyordum.
Hani benim haricimde herkesin yaptigini diislinliyordum ya da yapamayacagimi
diistiniiyordum. Ilk basta hizli gectigini gériiyordum ve video hani dinledigim
seylerin ¢ok hizli olacagini diisiinliyorum. Bazi kelimeleri anlamayacagini
diistinliyorum. Videolardan sonra daha rahat bir sekilde yapmay1 6grendim.

Ogrenci 2: 00:06:14:

Var hani ingilizcem iyi olabilir ama etkinligi yaptigimizda ii¢lincii bolimde adamin
sOyledikleri ¢cok hizli gegtigi i¢in igimde bayagi bir siiphe oluyordu. Hani oray1 nasil
yapacagim, nasil bulacagim gibi en sonki tekrar yaptigimizda ise daha ¢ok kolayima
geldi. Hani dinlediklerim daha iyi anlayabildim.

Arastirmaci: 00:06:30
Tamam daha iy1 oturttun yani, evet Hanifi.
Ogrenci 1: 00:06:35:

Ben ilk basta ses tonlamalarindan ¢cok korkardim. Ciinkii ilk yaptigimiz sesle adamin
sesi boguk geldiginden ve hizli konustugundan dolay1 higbir sey anlayamamistim
ama en son ¢ozdiigiimiiz test de artik 5 tane videoyu izlemistik ve nelere dikkat
edecegimizi anlamistik. Videoyu baslatma siz baglatmadan once ilk basta gorsellere
bakmaliy1z. Bagliga bakmaliyiz. Yani baglikta ne bahsediyorsa altinda onunla alakali
kelimeler, onunla alakali sanki bunun olumsuz oldugunu anlayip ne anlatacagini
yapabiliyoruz ve tahmin edip daha da kolayl....

Arastirmaci: 00:07:07:
Gizel, Sadullah bir sey mi soyliiyordun?
Ogrenci 4: 00:07:09:

Mesela dinleme yaptigimizda ses boguk geldiginde bunun olumsuz oldugunu
anliyorduk fakat videoyu izledigimizde bunun hic¢bir 6neminin olmadigini, bunun
olumlu da olabilecegini anladim.

Arastirmaci: 00:07:21:

Aynen Oyle, yani is yine doniip dolasip bir yerde takilmamaya geliyor. Tamam
bakalim, son sorumuzda arkadaglar. Kendimizi bu sekilde rahat hissettim diyorsunuz
ya bundan sonra mesela bu sekilde devam etmek ister misiniz?
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Ogrenci 6: 00:07:40:

Isterdim.

Arastirmaci: 00:07:41:
Stirekli olsa mesela, bu sekilde.
Ogrenci 2: 00:07:42:

Olumsuz bir de sdyle bir yan1 var, mesela evde interneti olmayanlar var
kullanabilecegi bir cihaz olmayabilir. Bu yonden de sikinti olabilir yani.

Arastirmaci: 00:07:52:

Herkesin internetinin ve cihazinin oldugunu diisiinelim, yani hi¢ negatif bir sey
gormediniz mi siz bunda?

Tiim Ogrenciler: 00:07:54

Hayir, yok.

Arastirmaci: 00:08:00:

Genel anlamda olumluydu, yani tekrar yapabiliriz diyorsunuz.
Tiim Ogrenciler: 00:08:01

Evet.

Arastirmaci: 00:08:04:

Ekleyebileceginiz bir sey var mi1 peki? Hocam surayi sdyle yapsaydik sanki daha iyi
olabilirdi gibi.

Ogrenci 2: 00:08:05

Yok, gayet 1yiydi.

Arastirmaci: 00:08:10:

Yok mu? Ekleyeceginiz bir sey. Bu kadar m1? Tamam o zaman. Arkadaglar ben size
cok tesekkiir ediyorum.

Ogrenci 2: 00:08:17:

Bir de soOyle bir sey olabilirdi mesela hani evde okulda fark oldugunu goriiyoruz ya
evde de mesela bir siire belirleyip o siire iginde onu anlamaya ¢alisabilirdik mesela.
Hani evde serbest zaman oluyor da evde kisitlaniyorduk ya evde de bir zaman
kurarak yapabilirdik.
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Arastirmaci: 00:08:36:

Yani evde de aslinda aktivite yapip buraya hazirlikli gelebilirdimi kast ediyorsun,
evet. Orast artik size kalmig bildiginiz biz dersi ¢iinkii evde yapmis olduk buraya
sadece aktiviteler kaldi. Daha fazla dinleme i¢in zaman buluyoruz.

Ogrenci 1: 00:08:49:

Bir de sunu yapabiliriz. Mesela evde dinledigimizle okulda dinledigimiz stirekli
birbirinden ¢ok farkli. Sonugcta biz dinlemeleri hep okulda yapariz, bu projeyle evde
de yapmistik. Ancak evde yaparken gelisimimizin daha fazla olmasi i¢in okulda
mesela tahminen zor bir seyi {i¢ defa dinleriz olmazsa da iki defa. Evde de bunun
aynisini dinleyip ilk defa bir bakariz anlamis miyiz, en sonda fazlalastiririz. Yani
okulda dinledigimiz kadar evde de aynisini dinlemeliyiz ki arasinda fark var m1 bunu
kesfedelim.

Arastirmaci: 00:09:24:

Evet mantikli. O da biraz sey oluyor sizin ekstra {izerine bir sey yapmaniz. Ya da
sOyle olabilir o dersler vardi ya, derslerin arkasina attyorum 2 tane de ekstra dinleme
koyulur dinleme ekleyip onu siz yapabilirsiniz. Belki bu yapilabilir, Hanifi mantikli
sOylityorsun. Bagka, bu kadar m1? Bu kadarsa bitiriyorum o zaman. Hepinize ¢ok
tesekkiir ediyorum hem projeye katildiginiz i¢in hem de sorularimi cevapladiginiz
icin.

Tiim Ogrenciler: 00:09:54:

Rica ederiz.
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Appendix 9. English translation of the students’ Turkish transcript.

ENGLISH TRANSLATION
Researcher: 00:00:00

Okay, I'm asking the first question, as I said, there is no priority for talking. We will
answer together as if we were talking like this. In general, what do you think about
the flipped classroom model in our 5-weeks study? Yes, Hanifi.

Student 1: 00:00:18

I think it's a really logical project, because I used to just listen and solve it while
listening to, but now we guess what will come out in the listening. We differentiate,
we listen accordingly, we listen more carefully this time and understand even better.
I think it's very useful.

Researcher: 00:00:40
Okay, so Hanifi found it positive, what else? Ecem.
Student 2: 00:00:47

I think it was a very effective project. As our friend Hanifi said, it had a great effect
on us, for example, at home.. we were listening a few times and understanding. There
was a time shortage at school or we were afraid of someone else.................. With the
thought that they will make fun of us, but when we listen to it at home and do it at
school, it becomes more permanent in our minds.

Researcher: 00:01:00

Okay, so you said something a little different from what Hanifi said. Yes, I mean,
you touched on the emotional side, the psychological side as well.

Student 2: 00:01:18

Many of our friends also had trouble at reading. When you listen from home and do
it all at once at school, we feel confident ourselves and we are eager to do more.

Researcher: 00:01:22
Okay, let's see, self-confidence is something positive.
Researcher: 00:01:29

What else?
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Researcher: 00:01:31

Or let me ask in this way, does anyone think anything negative?
All students: 00:01:35

No.

Researcher: 00:01:37

No, okay, let's see, do you like it?

All students: 00:01:40

Yes.

Researcher: 00:01:43

In general, you all loved it.

Student 2: 00:01:45

It was quite effective.

Researcher: 00:01:47

So which way-part did you like, if you did? Ahmet.
Student 3: 00:01:48

Sir, here is that this project is not the same as before. Because in the past, some
students were listening and others were making noise, but now the target of all
students is the word title, which is used a lot. So we solve it by focusing as whole
class.

Researcher: 00:02:06
I understand. So you learnt where to look, it makes sense.
Student 4: 00:02:11

I think that when we were listening at first, for example, we did not pay attention to
some details in that listening in the classroom, for example, we could not find the
words, for example, our other friends could not find them. We couldn't find it either.
But after watching that video, we can start choosing those words and deduce what
happened without listening.

Researcher: 00:02:29

Now I understand, so you can guess what will come out. You know where to look.
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Researcher: 00:02:36
Hmmm, okay.
Researcher: 00:02:41

So, do you think your success has increased? Now we did a pretest, then we did a
posttest. Of course, you don't know what the results are, but have you noticed a
difference between the two? I think you did better at posttest. Is there any part where
you can say you did better or something? Esmanur.

Student 5: 00:02:55

Yes, we learned English in a different way in a different environment this time. So
this time the results were different. It was different when we did it at school, but our
time there was different, we learned more.

Researcher: 00:03:10
You tried it in different environments, you mean. Ecem.
Student 2: 00:03:13

For example, I learned not to go into too much detail. I learned that you can come out
of 2-3 things. I also learned that there are hints in the title and to pay attention to the
visuals. It was more effective for me.

Researher: 00:03:15
All right, good, Hanifi.
Student 1: 00:03:42:

In the test you did at first, I just read it directly. I did the test right after listening to it,
but I really didn't understand it at all. I could understand some parts, but there were
problems in some parts. After these 5 videos you make us watched, I learned what to
pay attention to and what to give more importance. At the end of the next test, I did it
by paying attention to these. So I guess there is a progress.

Researcher: 00:04.00:

Okay, let's see, as far as I can see, the place where we did the best is already the last
side. You did it better. So the difference was too much compared to the second one,
Ahmet.

Student 3: 00:04:05

I think, teacher, we were afraid when we did the previous test, we feel anxious. Yes,
we stumbled upon a few words, it was half empty. But now we learned how to do it,
what words to look for. So it's easier, more comfortable.
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Researcher: 00:04:21

You're feeling more relaxed, okay, let's see. Well, if we let go of this academic
understanding aspect of the study, how did you feel? Because I know that as your
teacher, you are afraid and hesitant when we are going to listen to something. So did
you get anything? Did you feel more comfortable because you knew what to look for
from now on, Sadullah.

Student 4: 00:04:40

For example before we do this activity, when we listen in class. I was wondering
what those words were. But after watching those educational videos, I got over that
excitement. After that, I started to look at words in more detail.

Student 2: 00:04:53

Before doing these activities, for example, I was listening or I was stuck in one place
a lot. I used to forget about the other parts, but that's not the case anymore. You
know, I learned that there are other places I can pay attention to. For example, titles
are images or ....

Researcher: 00:05:13

Are the places you worry about worth worrying, Ecem?
Student 2: 00:05:14

It's not worth it.

Researcher: 00:05:14

It's not worth it, let's see, Ecrin you.

Student 6: 00:05:15

I used to be so careless because I don't understand English or something. But after
watching these videos, I have a confidence in myself. For example, when I tested
myself after watching those videos, this now makes some negative things into..., so

Researcher: 00:05:32

You say I'm not as bad as I thought. So when you tested it yourself, you realized it.
Ok, anyone want to add, something to say? Sadullah.

Student 4: 00:05:44

I think after watching these videos, I have the feeling that I can do it now.
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Researcher: 00:05:50
Yes, it's okay. Good, Esmanur.
Student 5: 00:05:53

Before the videos, that is, before watching the videos, I felt bad in class. You know, I
thought that everyone could do but I did not, or I thought I couldn't. At first, I saw
that it was going fast and I think that the things I listen to the video will be very fast.
I thought I won't understand some words. After the videos, I learned to do it in a
more comfortable way.

Student 2: 00:06:14

You know, my English may be good, but when we did the activity, there was a lot of
doubt in me because what the man in the third listening track talked very quickly.
You know, I had trouble how to do it, how to find it, etc. When we did the last one
again, it came to me easier. I could understand better what I heard.

Researcher: 00:06:30
Ok, you can find out now you mean, yes Hanifi.
Student 1: 00:06:35

At first I was terrified of intonations. Because from the first listening track we
listened to, I couldn't understand anything because the man's voice was muffled and
he spoke fast, but in the last test we did, we watched 5 videos and we understood
what to pay attention to. Before you start the video, we should first look at the
visuals. We should look at the title. In other words, whatever he is talking about in
the title can be related to the topic and the words.

Researher : 00:07:07
Good, Sadullah, were you saying something?
Student 4: 00:07:09

For example, when we were listening, when the sound was muffled, we understood
that it was negative, but when we watched the video, I realized that it had no
importance and that it could be even positive.

Researher : 00:07:21

That's right. Okay, on our last question guys. You say that you felt comfortable in
this way. Would you like to continue like this from now on?

Student 6: 00:07:40

I would have liked to.
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Researcher: 00:07:41
For example, you will have always lectures with flipped instruction?
Student 2: 00:07:42

There is also a negative side, for example, there are people who do not have internet
at home, there may not be a device they can use. So it could be a problem in that
aspect.

Researcher: 00:07:52

Let's say everyone has internet and the device, so you still wouldnt see anything
negative about it?

All students: 00:07:54

No there's not.

Researher: 00:08:00

It was generally positive, so you say we can do it again.
All students: 00:08:01

Yes.

Researher 00:08:04

So is there anything you can add? You can say “Sir, if we had done this and that, it
would have been better?”

Student 2: 00:08:05

No, it was fine.

Researcher: 00:08:10

Anything else? Something to add, Is that all? Ok then. Guys, I thank you very much.
Student 2: 00:08:17

It could also be something like this, for example, we can see that there is a difference
at home at school, or at home, for example, we could set a time and try to understand
it during that time. You know, when there was free time at home but we could do it
by setting up a time at home.

Researcher: 00:08:36

So you mean that I could actually do activities at home and come here prepared, yes.
It's up to you now, you know, because we did the lesson at home, only the activities
are left here. We find time for more listening.
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Student 1: 00:08:49

And we can do this. For example, what we listen to at home and what we listen to at
school are very different from each other. After all, we always do the listening at
school, we did it at home with this project. However, when we are doing it at home,
we listen to a difficult thing two times or three times, at school, for example, in order
to improve our development more. At home, we listen to the same thing and see for
the first time, if we do not understand, we can listen to two or three times the
recording. In other words, we should listen to the same at home as we do at school,
so that we can understand if there is a difference.

Researher: 00:09:24

Yes it makes sense. It's also related to you, you need to do something on the extra. Or
it could be that there were lessons, I throw behind the lessons, 2 extra listening can
be added and you can do it yourself. Maybe this can be done, Hanifi, it is logical.
Another, is that all? If that's it, then I'm done. Thank you all for participating in the
project and for answering my questions.

All students: 00:09:54

You're welcome.
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Appendix 10. Flipped Classroom Teaching Week 1 and Lesson Plan

: . s WEEK 1- 1.HAFTA
3 HavVaKARAKAS

PREDICTING THE

CONTENT
KONUYU TAHMIN ETME

https://drive.google.com/file/d/1scvPUfDUdBZzIR050Q4B5UUSucFz6ZL m7/view?us
p=sharing

WEEK ONE FLIPPED CLASSROOM LESSON PLAN

Type Flipped Classroom Instruction — Online Teaching

Goals Students will be able to
e Predict the content.

Materials ¢ https://learnenglishteens.britishcouncil.org/skills/listening/al -
listening/ordering-food-cafe

Time 10-12 min. (outside class) 40+40 (in the classroom)
Procedure
Pre e Students are supposed to watch the video prepared by the
researcher/teacher about predicting the content before coming to
school.

e Before directly moving with the exercises, the researcher asks
some questions for being sure if the students watched video
provided.

While e After simply reminding the content by questions asked, the
researcher make students listen a listening track for reinforcing the
content that they learnt.

¢ Questions and activities are done following listening track.

Post e Students are given extra tasks.
Pair work - Ordering food at a café



https://drive.google.com/file/d/1scvPUfDUdBzIRo5Q4B5UUSucFz6ZLm7/view?usp=sharing
https://drive.google.com/file/d/1scvPUfDUdBzIRo5Q4B5UUSucFz6ZLm7/view?usp=sharing
https://learnenglishteens.britishcouncil.org/skills/listening/a1-listening/ordering-food-cafe
https://learnenglishteens.britishcouncil.org/skills/listening/a1-listening/ordering-food-cafe
https://learnenglishteens.britishcouncil.org/skills/listening/a1-listening/ordering-food-cafe

Appendix 11. Flipped Classroom Teaching Week 2 and Lesson Plan
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A \ \WEEK 2- 2.HAFTA

LISTENING FOR GIST -

A ANA FIKIR ICIN DINLEMEK

https://drive.google.com/file/d/1tbx YehMKLSmN6JF5Paj7CDWFpmX FmL/view?

usp=share link

WEEK TWO FLIPPED CLASSROOM LESSON PLAN

Type Flipped Classroom Instruction — Online Teaching

Goals Students will be able to
e Listen for the gist of the text.

Materials *  https://learnenglishteens.britishcouncil.org/skills/listening/al -
listening/interview-swimmer

Time 10-12 min. (outside class) 40+40 (in the classroom)

Procedure

Pre e Students are supposed to watch the video prepared by the
researcher/teacher about listening for gist before coming to school.

e Before directly moving with the exercises, the researcher asks
some questions for being sure if the students watched video
provided.

While e After simply reminding the content by questions asked, the researcher
make students listen a listening track for reinforcing the content that
they learnt.

¢ Questions and activities are done following listening track.

Post e Students are given extra tasks.
e What"s your daily routine?



https://drive.google.com/file/d/1tbxYehMKLSmN6JF5Paj7CDWFpmX_FmL/view?usp=share_link
https://drive.google.com/file/d/1tbxYehMKLSmN6JF5Paj7CDWFpmX_FmL/view?usp=share_link
https://learnenglishteens.britishcouncil.org/skills/listening/a1-listening/interview-swimmer
https://learnenglishteens.britishcouncil.org/skills/listening/a1-listening/interview-swimmer
https://learnenglishteens.britishcouncil.org/skills/listening/a1-listening/interview-swimmer
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Appendix 12. Flipped Classroom Teaching Week 3 and Lesson Plan

WEEK 3- 3. HAFTA
H'I.VVlm'

N
.

DETECTING
SIGNPOSTS -

https://drive.google.com/file/d/1WCvdFkPVgFPI4IRELbB3SauZ2EDOEm/view ?us

p=share link

WEEK THREE FLIPPED CLASSROOM LESSON PLAN

Type Flipped Classroom Instruction — Online Teaching

Goals Students will be able to
e Detect signposts.

Materials https://www.ingilizceciyiz.com/8-sinif-meb-yayinlari-mastermind-ses-dosyalari-indir/

Time 10-12 min. (outside class) 40+40 (in the classroom)
Procedure
Pre e Students are supposed to watch the video prepared by the
researcher/teacher about detecting signposts before coming to
school.

e Before directly moving with the exercises, the researcher asks
some questions for being sure if the students watched video
provided.

While e After simply reminding the content by questions asked, the researcher
make students listen a listening track for reinforcing the content that
they learnt.

¢ Questions and activities are done following listening track.

Post e Students are given extra tasks.
e How to make their favorite meal.



https://drive.google.com/file/d/1WCvdFkPVqFPl4IRELbB3SauZ2EDOEm/view?usp=share_link
https://drive.google.com/file/d/1WCvdFkPVqFPl4IRELbB3SauZ2EDOEm/view?usp=share_link
https://www.ingilizceciyiz.com/8-sinif-meb-yayinlari-mastermind-ses-dosyalari-indir/
https://www.ingilizceciyiz.com/8-sinif-meb-yayinlari-mastermind-ses-dosyalari-indir/
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Appendix 13. Flipped Classroom Teaching Week 4 and Lesson Plan

4 HAFTA

DETECTING CLUE
WipBBES KELIMELERI ‘

YAKALAMA

https://drive.google.com/file/d/1Y yFfWivOPM942FkFTIjsweODXijx OM{fl/view ?usp
=share link

WEEK FOUR FLIPPED CLASSROOM LESSON PLAN

Type Flipped Classroom Instruction — Online Teaching

Goals Students will be able to
e Detect clue words.

Materials | earners#:~:text=Detecting%?20signposts.important%20in%?20presentations%20and%?20lectur
€s.
https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/weather-forecast

Time 10-12 min. (outside class) 40+40 (in the classroom)
Procedure
Pre e Students are supposed to watch the video prepared by the
researcher/teacher about detecting clue words before coming to
school.

e Before directly moving with the exercises, the researcher asks
some questions for being sure if the students watched video
provided.

While e After simply reminding the content by questions asked, the
researcher make students listen a listening track for reinforcing the
content that they learnt.

e Questions and activities are done following listening track.

Post e Students are given extra tasks.
e What is the weather usually like in your town or city?



https://drive.google.com/file/d/1YyFfWjv9PM942FkFTIjswgODXjxOMfl/view?usp=share_link
https://drive.google.com/file/d/1YyFfWjv9PM942FkFTIjswgODXjxOMfl/view?usp=share_link
https://www.britishcouncil.org/voices-magazine/five-essential-listening-skills-english-learners
https://www.britishcouncil.org/voices-magazine/five-essential-listening-skills-english-learners
https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/weather-forecast
https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/weather-forecast
https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/weather-forecast
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Appendix 14. Flipped Classroom Teaching Week 5 and Lesson Plan

WEEK 5 - 5_HAFTA

LISTENING FOR
DETAILS -

DETAYLAR ICIN
DINLEMEK

https://drive.google.com/file/d/1F_ KwuhJopMjulAP50FooG d96orzRn0/view Tusp=
share link

WEEK FIVE FLIPPED CLASSROOM LESSON PLAN

Type Flipped Classroom Instruction — Online Teaching
Goals Students will be able to
e Listen for the details.
Materials https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/shopping-
clothes
Time 10-12 min. (outside class) 40+40 (in the classroom)
Procedure
Pre e Students are supposed to watch the video prepared by the
researcher/teacher about listening for details before coming to
school.

o Before directly moving with the exercises, the researcher asks
some questions for being sure if the students watched video
provided.

While e After simply reminding the content by questions asked, the researcher
make students listen a listening track for reinforcing the content that
they learnt.

e Questions and activities are done following listening track.

Post e Students are given extra tasks.
e What was the last item of clothing you bought?



https://drive.google.com/file/d/1F_KwuhJopMjuIAP50FooG_d96orzRn0/view?usp=share_link
https://drive.google.com/file/d/1F_KwuhJopMjuIAP50FooG_d96orzRn0/view?usp=share_link
https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/shopping-clothes
https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/shopping-clothes
https://learnenglishteens.britishcouncil.org/skills/listening/a2-listening/shopping-clothes
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