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ABSTRACT

AN INVESTIGATION OF FRESHMAN STUDENTS’ ATTITUDES TOWARDS
ENGLISH AT A TURKISH UNIVERSITY

Ismail SAKA

M.A. Thesis, English Language Educatiomn
Supervisor: Prof. Dr. Sehnaz SAHINKARAKAS
June 2018, 109 Pages

This thesis investigated Bozok University freshman students’ attitudes towards
English in terms of English in general, the current English education policies of Turkey
and the purposes for learning English. In addition, it purposed to find out whether there
is any significant difference in the attitudes of students towards English in respect to
three attitude domains according to some factors such as having and not having optional
English preparatory education, having native or non-native English teachers, faculty
type, having English intensive high school education and parents’ education, and to
understand whether these factors have an effect on their attitudes.

The research was conducted with 226 freshman students at Bozok University in
Yozgat utilising a survey design with a 6-point Likert type attitude questionnaire. The
quantitative data were analysed via descriptive statistics, Independent Samples T- test
and one-way ANOVA using SPSS.

The results reveal that students have positive attitudes towards English in terms
of English in general and the purposes for learning English, whereas they have neutral
attitudes towards English in terms of the current English education policy in Turkey.
The findings also suggest that studying in optional preparatory classes and having a
native speaker of English teacher do not have an effect on freshman students’ attitudes
towards English in terms of English in general, while these factors have an effect on
their attitudes towards English when their attitudes are examined with regard to the
current English education policies of Turkey and the purposes for learning English. This
research further finds that faculty type is not a factor on students’ attitudes towards
English regarding English in general and the purposes for learning English, whereas it is

a factor on their attitudes towards English in respect to the current English education



vii
policies of Turkey. It is also understood that having an education at an English intensive
high school does not affect students’ attitudes towards three attitude domains. Finally,
students’ attitudes towards English in terms of English in general differ according to
their parents’ educational background; however, their attitudes towards English
regarding the current English education policy in Turkey and the purposes for learning
English do not change.

The study has some implications for policy makers and English teachers and

several suggestions are made for further research.

Keywords: Attitudes, English Education Policy, Purposes For Learning English,
Optional English Preparatory Education



viii

OZET

BiR TURK UNIVERSITESI’NDEKI BiRINCI SINIF OGRENCILERININ
INGILIZCEYE KARSI TUTUMLARININ iINCELENMESI

Ismail SAKA

Yiiksek Lisans Tezi, ingiliz Dili Egitimi Anabilim Dah
Tez Damsmani: Prof. Dr. Sehnaz SAHINKARAKAS
Haziran 2018, 109 Sayfa

Bu tez, Bozok Universitesi birinci sinif 6grencilerinin genel olarak Ingilizce,
Turkiye’deki mevcut Ingilizce egitim politikas: ve Ingilizce 6grenmenin amaclar
acisindan Ingilizceye karsi tutumlarini incelemistir. Ayrica calisma, 6grencilerin g
tutum alan: agisindan ingilizceye kars: tutumlar: arasinda istege bagl ingilizce hazirhik
egitimi alip almama, ana dili Ingilizce olan bir Ingilizce 6gretmenine sahip olup
olmama, fakulte tiirt, ingilizce agirhikli bir lise egitimi alma ve anne-baba egitimi gibi
etmenlere gore belirgin bir farkliligin olup olmadigint ortaya c¢ikarmay: ve bu
etmenlerin onlarin tutumlar: Gzerinde etkisi olup olmadigini anlamay: amaglamstur.

Bu arastirma, altili Likert 6lgegine uyumlu bir tutum anketi kullanilarak Yozgat
Bozok Universitesi’ndeki 226 tane birinci simf 6grencisi ile yiritilmistir. Nicel
veriler, tanimlayici istatistikler, bagimsiz 6rneklemler t-testi ve tek yonlic ANOVA
vasitasiyla SPSS programi kullanilarak analiz edilmistir.

Sonuglar 6grencilerin, genel olarak ingilizce ve Ingilizce 6grenmenin amaclar:
bakimindan Ingilizceye karsi olumlu tutumlara sahip olduklarini ortaya koyarken,
Turkiye’deki mevcut Ingilizce egitim politikas: agisindan Ingilizceye kars: tarafsiz
tutumlara sahip olduklarini gostermektedir. Bulgular, istege bagh hazirlik siniflarinda
okumanin ve ana dili Ingilizce olan bir Ingilizce 6gretmenine sahip olmann birinci sinif
ogrencilerinin genel olarak Ingilizce agisindan ingilizceye kars: tutumlar: Gzerinde bir
etkisi olmadigin1 gosterirken; oOgrencilerin tutumlar: Tarkiye’deki mevcut egitim
politikas: ve Ingilizce 6grenmenin amagclar acisindan incelendiginde, bu etmenlerin
Ingilizceye Kars1 tutumlar: Gzerinde etkiye sahip oldugunu gosteriyor. Bu arastirma
ayrica, fakilte tiriniin 6grencilerin genel olarak ingilizce ve Ingilizce 6grenmenin

amagclar: bakimindan ingilizceye karsi tutumlar: Uzerinde bir etmen olmadigin
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bulurken, Turkiye’deki mevcut ingilizce egitim politikas: agisindan Ingilizceye yonelik
tutumlar: Gizerinde bir etmen oldugunu bulmaktadir. ingilizce agirlikli bir lisede egitim
gormenin, oOgrencilerin bu G¢ tutum alam agisindan Ingilizceye karsi tutumlarim
etkilemedigi de anlasiliyor. Son olarak, 6grencilerin anne baba egitimine gore,
ogrencilerin genel olarak Ingilizce acisindan Ingilizceye yonelik tutumlar: degisiklik
gosteriyor, ama Turkiye’deki mevcut Ingilizce egitim politikas: ve Ingilizce 6grenmenin
amaglar1 baglaminda ingilizceye kars: tutumlar: degismemektedir.

Calisma ingilizce politikasini belirleyenler ve Ingilizce 6gretmenleri icin bazi

cikarimlar elde etmistir ve ileriki arastirmalar igin birkac 6neride bulunulmustur.

Anahtar Kelimeler: tutumlar, Ingilizce egitim politikasi, Ingilizce 6grenmenin

amaglar, istege bagh Ingilizce hazirlik egitimi
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CHAPTER |

1. INTRODUCTION

1.1. Presentation

The introduction part of the thesis comprises of background of the study,
statement of the problem, significance of the study, objectives of the study, research

questions and limitations of the study.

1.2. Background of the Study

Globalization in today’s world necessitates knowing a foreign language for
people in all countries. English is one of the most important languages that should be
learnt in this era. As Munat (2005) states, English is accepted as a lingua franca all over
the world, and as reported by some estimations, more than 2,000 million people
involving native speakers (more than 380 million) and people learning it as a second or
foreign language speak it (at different levels of skills) throughout the world. According
to Crystal (2003), a language gets a real global status when it has a special role which is
known in all of the countries. He adds that such a role becomes more significant in
countries where a great number of people use the language. As English language is
accepted a global language and it is the most spoken foreign language, its prominence is
rising further day by day. Crystal (2003) explains why we need this global language and
asserts that in human history no other time have we needed to talk to each other so
much, wanted to travel so many places, given importance to translating and interpreting
that much, had the need for more widespread bilingualism and had a more urgent
necessity for a global language. English is widely used in technology, trade,
international relations, media, science, education, sports and many other domains.
Munat (2005) accepts English as the language of maritime navigation and air, of
internet and diplomacy. She adds that English is used as a vehicle for scientific
exchange internationally, and its dominant presence may be felt in popular culture and
the media all around the world. In addition, it is taught as a second or foreign language
in most of the countries in the world. Turkey is one of these countries where education
of English language is regarded highly crucial.
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In Turkey, English language starts at primary school and continues at university
years. However, English education and students’ proficiency levels are not satisfactory
in general. Specifically, students cannot use communication skills well enough even
though they know many grammatical rules to some degree. It may be because of
education policies, incongruent curriculum designs, wrong teaching strategies, teachers
or learners’ attitudinal dispositions towards learning English language, and the like.
This foreign language problem of Turkey has been examined by many researchers and
most of them put forward common reasons for the problem. For instance, Isik (2008)
attributes the problem to several reasons such as traditional language teaching methods,
teaching and learning habits, the shortcomings in planning of foreign language
education and their natural results such as inadequacies or mistakes in methods,
activities, materials, assessment and evaluation. According to the 2017 English
Proficiency Index provided by Education First, Turkey ranks 62" among 80 countries
in the world. Some researchers (e.g. Gardner & Lambert, 1959; Schmidt, Borai &
Kassabgy, 1996) emphasize that in the acquisition of second language, some agents like
attitudes, motivation, aptitudes, achievements in language, verbal intelligence,
personality, anxiety and such components are influential. In the scope of this research, it
Is important to investigate university students’ attitudes towards English as one of the

important agents within the language learning process.

1.3. Statement of the Problem

English language education has been unable to reach its desirable level in
Turkish education system for years. Even though the Ministry of National Education
has made many changes and educators have tried various ways to heal English
education, there are still no satisfying results. The problem proceeds for the Higher
Education Council at university education as the scaffolding is unconsolidated due to
the previous inadequacy at elementary, secondary and high school language instruction.

English is generally taught in the first class of departments as a compulsory
language that is determined by the Higher Education Council at Turkish universities. Its
weekly course hours may change according to the universities and departments, but it
does not usually exceed four hours of course. At many universities, there are English
preparatory classes for a year before the students go to their departments. The

preparatory classes are categorised as compulsory and optional. In the compulsory
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programs, students have to get a certain degree to be able to continue as the freshmen in
their departments, but in the optional preparatory programs, students can start their
education in their departments even though they are unsuccessful at the end of the year.
Bozok University in Yozgat is one of the universities in Turkey with a number of more
than 16.000 students currently. At this university, there is no compulsory English
preparatory program. In 2015-2016 academic year, the optional English preparatory
program started its first education at this university. Students of all the departments can
choose to take part in a one-year optional preparatory program. Students who do not
enrol in the optional preparatory program can take the exemption exam at the beginning
of the year, but they have to take the compulsory English course in the first year of their
departments unless they are successful in this exam. At Bozok University, English is
among non-credit courses for most of the departments. When students who receive
optional preparatory education are successful at the end of the year, they are given a
certificate of achievement and they become exempt from the compulsory English course
when they are freshmen in their departments. However, if the students in optional
preparatory classes are unsuccessful, they have to take the compulsory English lesson as
the freshmen in their departments. Among this unsuccessful group, the students who
fulfil the class attendance policy, which is 80% annually, are given a certificate of
participation, yet they also have to take the compulsory English course in their first-
year. Based on my personal observation throughout my nine-year teaching at different
universities, it is possible to state that although students come to optional preparatory
classes voluntarily, nearly half of them lose their willingness and enthusiasm towards
the end of the first term. Their absenteeism rates are quite high, as is the case at many
universities in Turkey. The same problem of optional preparatory class students is stated
by Tokug¢ (2014), Sen Ersoy and Kuirim Yapicioglu (2015) in their studies.
Absenteeism problem at Bozok University is not different for students who do not get
education in the optional preparatory program. They do not attend the lessons. This
problem may be due to their lack of motivation, their attitudes towards learning English
and such other reasons. As | teach at this university and | have the experience both in
the optional English preparatory classes and in the freshman classes, | have the
opportunity to observe and compare the attitudes of both groups towards English. In
order to provide an insight to the research on university students’ attitudes towards

English, this research tries to determine Bozok university students’ attitudes towards
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English in terms of English in general, the current English education policy in Turkey
and the purposes for learning English.

1.4. Significance of the Study

There have been many studies on the attitudes towards English language in
recent years as an individual’s attitude towards a foreign language may increase his/her
motivation to learn that language. As Gardner (1985) emphasises, it is an unavailing
endeavour to teach a foreign language lacking positive attitudes. Many researchers
(Gardner & Lambert 1972; Gardner, Clément, Smythe & Smythe, 1979) have found that
there is a strong relationship with the attitude and motivation. There are also many
studies on the attitudes of Turkish students towards English. This thesis will examine
the attitudes of Bozok University students towards English with regard to English in
general, the current English education policy in Turkey and the purposes for learning
English. It also aims to compare the attitudes of the students who received optional
preparatory education and the freshmen who did not study at optional preparatory
classes towards English. Identifying the attitudes towards English is important and it
may be the first step for the attempts to change the negative attitudes to positive if
negative attitudes are found in a teaching environment. In this sense, this study will also
make some contributions to the research on the attitudes, especially in Turkish context.
At Bozok University, as it was stated earlier, optional preparatory English program
started in 2015-2016 academic year. Since it is a new experience for this university,
there may be some shortcomings and wrong applications and this may influence
students’ attitudes towards English. At this university, there have been no studies on
students’ attitudes towards English and no comparison has been made between the
attitudes of the students who study in optional preparatory classes and the students who
do not choose this program. In this context, this study may provide precious insights for

this university, its students and its educators.

1.5. Objectives of the Study

The present study intends to examine the attitudes of Bozok University students
towards English in terms of English in general, the current English education policies of
Turkey and the purposes for learning English. Another aim of the study is to compare
the attitudes of students who study in optional preparatory classes and the freshmen who
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do not choose this program in order to understand whether studying in optional
preparatory classes has an effect on their attitudes. The study also seeks to find whether
any statistically significant difference exists in the attitudes of students towards English
in terms of English in general, the current English education policies of Turkey and the
purposes for learning English regarding some factors such as having native or non-
native English teachers, faculty type, having English intensive high school education
and parents’ education and to determine whether these factors have an effect on their
attitudes towards English regarding English in general, the current English education

policies of Turkey and the purposes for learning English.

1.6. Research Questions of the Study

The thesis intends to answer the research questions as follows:

1. What are the students’ attitudes towards English in terms of
a) English in general?
b) the current English education policies of Turkey?
c) the purposes for learning English?
2. Does studying in optional preparatory classes have an effect on freshman
students’ attitudes towards English in terms of
a) English in general?
b) the current English education policies of Turkey?
c) the purposes for learning English?
3. Does having a native speaker of English teacher have an effect on students’
attitudes towards English in terms of
a) English in general?
b) the current English education policies of Turkey?
c) the purposes for learning English?
4. Does faculty type have an effect on students’ attitudes towards English in terms
of
a) English in general?
b) the current English education policies of Turkey?
c) the purposes for learning English?



5. Does having an education at an English intensive high school have an effect on
students’ attitudes towards English in terms of
a) English in general?
b) the current English education policies of Turkey?
c) the purposes for learning English?
6. Does parents’ education have an effect on students’ attitudes towards
a) English in general?
b) the current English education policies of Turkey?

c) the purposes for learning English?

1.7. Limitations of the Study

This thesis is limited to 2017-2018 academic year, Yozgat province and
freshman students who studied optional English preparatory classes and those who did
not receive preparatory education. The study was carried out with 73 students who
studied optional English preparatory classes and 153 freshmen who did not receive
preparatory education. Therefore, the findings of the current research cannot be
generalized to all university students in Turkey because of the sampling method of this
study. In order to have a better comprehension of attitudes of Turkish students, further
studies with larger numbers from different regions and cities can be conducted. As the
current study was only implemented at one university, other studies with a few
universities can be done. Another limitation is that the current study was solely carried
out with optional preparatory class students and freshmen out of optional preparatory
classes. A further comparative study can involve compulsory preparatory class students,
optional preparatory class students and freshmen who do not receive any preparatory

education. The last limitation is that this study cannot trace any attitude changing.



CHAPTER II

2. LITERATURE REVIEW

2.1. The Definition of Attitude

There have been many studies on attitudes within the context of social
psychology, pedagogy and foreign language education by various researchers. The
attitude term has been defined and approached differently by many researchers. Likert
(1932) points out that “contemporary definitions cluster about two chief conceptions:
first, that attitudes are dispositions toward overt action; second, that they are verbal
substitutes for overt action” (p. 9). He prefers the first usage in his study and glosses the
definition of Century Dictionary and Cyclopedia (1904-1906, I, 374) by explaining that
“if an exact definition be regarded as useful, the following is preferred: relation of
persons viewed as the expression of, or as affecting, feeling, opinion, intentions, etc.”
(p. 9). As Allport (1935) defines, “an attitude is a mental and neural state of readiness,
organized through experience, exerting a directive or dynamic influence upon the
individual's response to all objects and situations with which it is related” (p. 810).
According to Gardner (1985), “an individual’s attitude is an evaluative reaction to some
referent or attitude object, inferred on the basis of the individual’s beliefs or opinions
about the referent” (p. 9). Oppenheim (1992) states that “for the purposes of verbal
measurement, most researchers seem to agree that an attitude is a state of readiness, a
tendency to respond in a certain manner when confronted with certain stimuli” (p. 174).
Ajzen (2005) describes attitude as “a disposition to respond favourably or unfavourably
to an object, person, institution, or event” (p. 3). Language attitudes are defined in the

Longman Dictionary of Language Teaching and Applied Linguistics (2010) as:

The attitudes which speakers of different languages or language varieties
have towards each other’s languages or to their own language. Expressions
of positive or negative feelings towards a language may reflect impressions
of linguistic difficulty or simplicity, ease or difficulty of learning, degree
of importance, elegance, social status, etc. Attitudes towards a language
may also show what people feel about the speakers of that language.
Language attitudes may have an effect on second language or foreign

language learning. (p. 314)



2.2. The Status of English

English language has an incomparable status among other languages in the
world and some researchers have evaluated and regarded its status differently such as
“English as a global language”, “English as a lingua franca (ELF)”, “English as an
international language (EIL)”, “World Englishes (WEs)” and Standard English. Crystal
(2003), for instance, sees English language as a global language and attributes its
present status to its people’s political, economic and military power adducing previous
similar achievements of languages such as Greek, Latin, Arabic, Spanish, and French in
history. For the term “English as lingua franca”, Mauranen (2017), in the “The

Routledge Handbook of English as a Lingua Franca”, reports the following:

Two kinds of widespread definitions of ELF circulate in the field of
applied linguistics, one that takes it to apply only to people for whom it is
not a first language, to the exclusion of native speakers (e.g. Firth 1996;
House 1999), and another that accepts native speakers as part of the mix
(e.g. Seidlhofer 2004, 2011; Jenkins 2007; Mauranen 2012). (p. 8)

Mauranen (2017) adds that “the more comprehensive definition also reflects the
reality of English today: English is spoken in situations with widely varying
combinations of participants, including first-language speakers of different varieties”
and she deduces that ELF means “a contact language between speakers or speaker
groups when at least one of them uses it as a second language” (p. 8). Firth (1996) states
that “English is a 'lingua franca' - a 'contact language' between persons who share
neither a common native tongue nor a common (national) culture, and for whom
English is the chosen foreign language of communication” (p. 240). When we define
ELF in this way, “ELF is part of the more general phenomenon of EIL or WES”
(Seidlhofer, 2005, p. 339). Before referring the term “WESs”, it is essential to mention
about “varieties of English”. Bauer (2002) defines the variety as follows:

We can use ‘variety’ to mean a language, a dialect, an idiolect or an
accent; it is a term which encompasses all of these. The term “variety’ is an

academic term used for any kind of language production, whether we are



viewing it as being determined by region, by gender, by social class, by
age or by our own inimitable individual characteristics. (p. 4)

In their discussion of varieties of English, Halliday, Mclntosh, and Strevens

(1964) put forward the following:

English is no longer the possession of the British, or even the British and
the Americans, but...exists in an increasingly large number of different
varieties...But the most important development of all is seen in the
emergence of varieties that are identified with and are specific to particular
countries from among the former British colonies. In West Africa, in the
West Indies, and in Pakistan and India...it is no longer accepted by the
majority that the English of England, with RP (it refers “Received
Pronunciation” here) as its accent, are the only possible models of English
to be set before the young. (pp. 293-294, as cited in Bolton, 2006a, p. 291)

Another significant point in this context is made by Kachru. He draws attention

to the famous American linguist’s quote as follows:

If English, rightly or wrongly, is to remain preeminent among world
languages, it has to be various. It exists in the minds of its multifarious
users, and its varieties mark differences among people and their
multifarious purposes. Variation in English remains, and has indeed
increased, despite centuries of effort to stamp it out. Its longevity results
from its utility. (Sledd, 1993, p. 275, as cited in Kachru, 2006, p. 466)

There have been many explanations for the term “WEs”. One of these can be

seen in Kachru and Smith’s assertion as follows:

“Englishes” symbolizes the functional and formal variation in the
language, and its international acculturation, for example, in West Africa,
in Southern Africa, in East Africa, in South Asia, in Southeast Asia, in the
West Indies, in the Philippines, and in the traditional English-using
countries: the USA, the UK, Australia, Canada, and New Zealand. The
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language now belongs to those who use it as their first language, and to
those who use it as an additional language, whether in its standard form or

in its localized forms. (Kachru and Smith, 1985, p. 210, as cited in Bolton,
2006b, p. 241)

In order to grip this issue from a broader perspective, we need to look at
Kachru’s another study. Kachru (1996) explains why he chooses the term ‘World
Englishes’ instead of ‘World English’. He answers this question by attitudinal,
linguistic, pragmatic, and ontological explanations. He states that the term ‘Englishes’
symbolizes distinct identities of the literature and language, alteration in function and
form, use of language culturally and linguistically distinct context, a series of variation
in literary creativity. Kachru (1990) indicates the status of English in the world and he
illustrates the division of countries that use English in the world by means of three

circles as shown in Figure 1.
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Figure 1. Three-circle Model for World Englishes (Kachru, 1990, p.4).
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“The Circles model was intended to represent (1) the types of spread of English
worldwide, (2) the patterns of acquisition, and (3) the functional domains in which
English is used internationally” (Bolton, 2006a, p. 292). Kachru (1990) presents these
circles as the Inner Circle, the Outer Circle and the Expanding Circle. The Inner Circle
refers to countries whose people are native speakers of English such as England, USA,
Canada, Australia, and New Zealand. The Outer Circle represents Anglophone countries
by post-colonialism i.e. India, Africa, Nigeria, Zambia, and Singapore. The Expanding
Circle stands for the regions where people learn EFL and people of those countries
regard English as an international language for using especially in technology,
education, science etc. These countries include China, Japan, Greece, Indonesia, Israel,
Korea, Saudi Arabia, Taiwan, the USSR and Turkey.

While Kachru upholds the notion of WEs, Quirk (1985) draws attention to
global status of English and emphasizes the term standard English in his words “the
English language works pretty well in its global context today: certainly the globe has at
present no plausible substitute” (p. 6). He believes that because of the trend in
neglecting standard English brought educational damage in the countries whose people
are native speakers of English and acknowledges that “there may well have been
compensating educational gains in the wider tolerance for an enjoyment of the
extraordinary variety of English around us in any of these countries” (Quirk, 1985, p.
6). Crystal (1985) agrees with Quirk’s assertion on standard English. Kachru (1990)
states that “Quirk rejects the sociolinguistic identity of the varieties of English in the
Outer Circle and considers the recognition of such identity as the false extrapolation of
English “varieties’ by some linguist” (p. 8). For the term EIL, Kachru (1985) points out
about his expanding circle that “the third circle, termed the expanding circle, brings to
English yet another dimension, understanding the function of English in this circle
requires a recognition of the fact that English is an international language” (p. 13). Then
he maintains that in this regard English left behind its linguistic rivals such as French,
Russian and Esperanto (an artificial language). He adds that “it is the users of this circle
(the expanding circle) who actually further strengthen the claims of English as an

international or universal language” (Kachru, 1985, p. 13).
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2.3. English Education in Turkey

The importance of English in Turkey’s education system is indisputable as, at
present, it is “the most commonly taught foreign language in Turkish schools” (Bayyurt,
2010, p. 163). In order to understand the status of English in Turkey, it is plausible to
look back historical background of foreign language education in this geographical

region.

2.3.1. Historical background of foreign language education in Turkey

As Saricoban (2012) states, Turkey is a strategically important country which
takes place between Asia and Europe as a bridge and it is close to Africa and Middle
East, so its status necessitates a lot of responsibilities for Turkey such as giving
importance to English education so as to catch up with the developments in the world
and communicate with foreign countries internationally. It is possible to see the traces
of foreign language in this region in earlier centuries, but as we will briefly address this
issue in this study, the examination of historical background here will be commenced
with the Ottoman Empire and our main focus will be on foreign language education,
especially English language education.

In the Ottoman Empire period, “Persian and Arabic were encouraged to learn.
They were both attached prestige and respected greatly. Under these circumstances,
Ottoman people were not interested in Western languages like their predecessors-the
Seljugs” (Uziim, 2007, p. 25). However, due to the empire’s regression and giving
capitulations to foreign countries in the process of economic and commercial relations
with these countries, other foreign languages also gained importance. Demircan (1988)
reports that European countries came into the Ottoman Empire for commercial
purposes, on the other hand, the Ottoman Empire’s focus was on foreign languages in
order to follow both commercial and military relations. Uziim (2007) states that “as they
were unable to follow developments in military during the decline years, French,
English and German officers were hired with high salaries in order to train Turkish
officers. This brought foreign languages into military schools” (p. 28). Uziim (2007)
maintains that “language policies were changed frequently and ineffective methods
were adopted resulting in loss of time and effort” (p. 28). Klgukoglu (2013) emphasizes
that foreign language education was first seen in schools’ curriculum in the Ottoman

Empire in 1880s. “It is recognized that the introduction of English language into the



13

Turkish education system dates back to The Tanzimat Period, the second half of the
eighteenth century, which marks the beginning of the westernization movements in the
education system” (Kirkgoz, 2005, as cited in Kirkgdz, 2007, p. 217). This period was
between the years 1839 and 1876. In this period, French was also important as the
sciences were taught by French teachers and using French materials (Sarigoban, 2012).
Sarigoban (2012) adds that in 1867, successful French education is seen in the Mekteb-i
Sultani (Galatasaray High School) in Istanbul. She affirms that the medium of
instruction as English first started at a private school, Robert College, which was
founded in Istanbul in 1863. Until 1908, English was not taught in state schools and in
those years, most of the people in Turkey were illiterate, so mostly the minorities’
children had education in English and other languages at Protestants Schools
(Dogancay-Aktuna, 1998). As Oktay (2015) informs us, the compulsory language was
French in all of the schools and English and German were elective languages in 1908, in
the period of Second Mesrutiyet.

Kirkg6z (2007) indicates that after the Turkish Republic was established in
1923, there were closer relationships with the USA and Europe, and it speeded up the
expansion of ELT in Turkey and English became more important than other foreign
languages. In this period, there was the influence of technological and scientific
improvements in the world and countries were closer to each other because of various
tools of communication, so foreign language education gained importance to catch up
with other nations (Kugukoglu, 2013). In this period, there were many reforms by
Mustafa Kemal Atatirk and in her article “Foreign language education policies in

Turkey”, Sarigoban cites this issue broadly as follows:

Ataturk as the founder of the republic associates initialized a series of
reforms after the establishment of the Republic of Turkey. He made
reforms on national, social, cultural, and educational levels to establish an
independent and modern nation, among which the Turkish Language
Reform, underlining the Kemalistic principles, was highly successful in
achieving the objectives set for the purification, standardization,
authentication, and modernization of the Turkish language.
(Buyukkantarcioglu, 2004, p. 38, as cited in Sarigoban, 2012, p. 2644)
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She maintains that the purpose of these reforms was to purify Turkish language
from foreign language elements, so a standard Turkish for written and oral
communication existed (Sarigoban, 2012). On the 3rd of March 1924, the Unification of
Education Law (Tevhid-i Tedrisat) was accepted, so medresas were closed, all the
schools were assembled under the same roof and they were linked to the Ministry of
National Education in order to bring up citizens who are republican, nationalist,
democrat, secularistic, statist and revolutionist for struggling against the enemies that
may be a threat to their country’s independence and their values (Sezer, 2003). Another
reform regarding language teaching in this period was ceasing Persian and Arabic
education in 1927, and instead of them, bringing English, French, Italian, German and
Latin (Demirel, 2003). National Public schools began to multiply in this period and in
1928, Latin alphabet started to be used instead of Arabic alphabet and schools became
secular (Sarigoban and Saricoban, 2012). “During the first years of the Republic in
foreign language teaching, understanding what one read and during the Ataturk’s Period
stressing on passing the technical and cultural transfers had more importance and
priorities (Ekmekgi, 2003, p.39, as cited in Oktay, 2015, p. 585). Isik (2008) states that
Turkish Education Association (TED) was founded in 1928 “on the purpose of rescuing
Turkish students from going to foreign schools in order to learn a foreign language”
(Demircan, 1988), and this school started English education completely after 1951-1952
school year. In the 1930s-40s, French and German had the precedence over English in
accordance with socio-political developments of those years (Dogangay-Aktuna, 1998).
According to Dogancay-Aktuna (1998), by the establishment of the republic in Turkey,
relations with Europe became stronger due to modernisation and Westernisation
specifically with French language, however, in the 1950s, Turkey’s interest moved from
Europe towards the USA and English as an international language because of the USA’s
economic and military power. In the Republic Period, foreign language education were
provided in some higher education institutions such as Middle East Technical
University (METU) (1956), Robert College (with its subsequent name Bogazici
University) (1957), Hacettepe, Cerrahpasa, Galatasaray University and almost all of the
Foundation Universities (Celebi, 2006). In 1960s and 70s, universities increased in
number, so a regular central planning for universities was a necessity. For that reason,
the Council of Higher Education was founded in 1981 and all of the higher education
institutions were gathered under the framework of this council. The schools where

English education was given increased in number during these years (Kugiikoglu,
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2013). As Sarigoban and Sarigoban (2012) indicate, Board of Education and Discipline
(BOED) founded a foreign language policy for the first time. Sarigoban and Sarigoban
(2012) report that between 1923 and 1997, there was a compulsory five-year primary
education, and later on, a six-year secondary education in which students received a
three-year middle school and a three-year high school education. After these stages, the
students could have Higher Education. They maintain that public schools comprised
general, vocational and Anatolian high schools. Preparatory English classes did not
exist in general and vocational schools (almost eight hours of English was taught in
these schools), but in Anatolian high schools which were opened in 1955 firstly, there
was one-year preparatory English class. In some Anatolian high schools, this
application still exists. Bartu (2002) points out that at some state universities such as
Marmara, Hacettepe and Cukurova, the medium of instruction is English in certain
departments and there is a preparatory class where 20-25 hours of foreign language
instruction takes place at these universities.

With the education reform in 1997, there were several important reforms in
Turkish educational system concerning foreign language instruction (Saricoban, 2012).
Because of the unsuccessful foreign language education, compulsory foreign language
courses turned into elective at general high schools at the 1988-1989 school year,
however in 1997, after compulsory education was increased up to 8 years, foreign
language education became compulsory starting from 4th grade of elementary schools
to 8th grade of secondary schools (Oktay, 2015). With the law of 4306 in 1997, foreign
language education which was formerly started at secondary schools began to be taught
from the 4th grade of elementary schools and it was decided that a second elective
foreign language was added to the curriculum (Haznedar, 2010). As Demirpolat (2015)
indicates, with the 8-year compulsory primary education reform in 1997, middle schools
of Anatolian high schools were closed and as a natural consequence of this change,
preparatory class application was shifted to high school level. She adds that, foreign
language curriculum of general high schools was also changed. As she states, according
to this curriculum, compulsory foreign language for 4 hours and elective foreign
language course for 2 hours were given in the 9th grade of these high schools weekly
and students who did not choose foreign language department in the 10th and 11th
grades were given compulsory foreign language for 4 hours and elective foreign
language course for 2 hours. Demirpolat (2015) summarizes some reforms at high

schools concerning foreign language education by specifying that together with



16

Anatolian high schools, also at foreign language intensive high schools which started at
the 1991-1992 school year, English education had a prominent position. However, these
foreign language intensive high schools were transformed to Anatolian high schools at
2005-2006 school year and in these years, preparatory classes were substantially
abolished from high school education. Preparatory classes continued only at Social
Sciences high schools and some well-established Anatolian high schools. Demirpolat
states that the reason why preparatory classes were abolished from high schools is to
extend English education over a period of time. She maintains that after the year 2005,
the notion of general high schools disappeared gradually and these high schools were
also called as Anatolian high schools. As she reports, another important reform in 2012
was the law that increased compulsory education year from 8 to 12 years (known as
4+4+4). With this law, English instruction started from the 2nd grade of elementary
schools with the aim of familiarizing English to the students at earlier ages. As Giir,
Celik and Yurdakul (2016) state, according to BOED’s decision in 2013, the law set the
stage for a foreign language intensive education in the 5th grade of elementary schools
where suitable conditions and opportunities are provided, so it is allowed that the hours
of foreign language instruction can be raised from 3 hours to 18 hours. They add that
this foreign language intensive education in the 5th grade has been applied only at some
schools whose substructures are suitable since 2013.

In terms of English education in higher education institutions, the law no. 2547
of Higher Education Council (YOK) explains the current situation of English education
in higher education institutions in Turkey. In accordance with the law no. 2547 (item 5-
1), English education is compulsory at higher education programs. Whether the students
who firstly enrol in a higher education program will be exempt from compulsory
English is determined according to placement tests or proficiency tests, as well as
exemption exams by senate’s decision. The students who cannot fulfil the exemption
requirements have to take compulsory English courses and succeed in them.
Compulsory English courses are programmed as at least 2 terms in order to meet the
foreign language knowledge level that is envisaged by Turkey Higher Education
Qualification Framework. In higher education institutions, elective English courses can
be opened for students who are successful at compulsory English course and who are
exempt from it (Official Newspaper-Resmi Gazete 23.03.2016 n. 29662). In
departments whose medium of instruction is completely Turkish, compulsory

preparatory classes cannot be opened, however, in these departments; optional
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preparatory classes can be opened by senate’s decision and vocational foreign language
courses can be given. In departments whose medium of instruction is partially or
completely English, preparatory classes are compulsory (Official Newspaper-Resmi
Gazete 23.03.2016 n. 29662).

2.3.2. Inadequacy of English education in Turkey

There have been many studies on how to teach foreign language better and many
different methods and techniques have been tried in Turkey; however, it is difficult to
say that the desired level could be caught. As Aktas (2005) emphasizes, it is difficult to
say that Turkey could reach the desired success in language instruction in spite of a lot
of time and great efforts that have been spent for many years. Isik (2008) draws
attention to this issue by saying that although a lot of time, resources and endeavour
have been spent on foreign language teaching, the low proficiency level of foreign
language in Turkey has not changed. Kizildag (2009) states that many learners of
English in Turkey could not reach the intended level of communicative skills despite
their learning experiences for years and they can get that position only when they study
at a private language school or go to a country where English is mostly spoken. Another
researcher pointing out this problem, Oktay (2015) specifies that the education system
in Turkey aims to bring up qualified and adequate manpower, so for the country’s social
and economic improvement and changing, knowing more than one foreign language is
important. She continues that despite many efforts given and money spent on language
teaching at schools and universities, foreign language instruction is still unsuccessful in
Turkey. As mentioned in Section 1.2, according to the 2017 English Proficiency Index
provided by Education First, Turkey ranks 62" among 80 countries in the world and
26" out of 27 countries in Europe where Azerbaijan is at the end of the list. Turkey’s
English proficiency point is 47.79 which is accepted as very low proficiency. Even this
report released by Education First reveals how dramatic Turkey’s English level is in
recent years. As this is the case for English language and its education in Turkey, it is
worth agonizing over the problem and the reasons why English proficiency of Turkey is
so low. As Hatipoglu and Bayyurt (2015) put it, from some determinants such as
planning of language instruction, teaching methodologies, students’ interest and
motivation, language teacher and his/her language knowledge is in the foreground of

these reasons. Aktas (2005) considers the issue from a different aspect in his study by
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addressing the concept of communicative competence as well as acknowledging the
influences of factors such as teacher equipment, students’ interest and motivation,
teaching methods, teaching materials and learning environment for the failure of foreign
language education of Turkey. He draws an inference by suggesting some implications:
In language instruction, culture of that language needs to be taught; basic language
skills need to be used at writing and speaking levels in natural communication
environments; sociocultural, pragmatic and other non-linguistic factors need to be
considered; four basic skills (listening-speaking, reading-writing) need to be taught
using an integrative approach; teachers should use extra teaching tools and materials
(apart from the course books) that engage students’ five senses; and students should be
given the opportunity to speak the language independently far from teacher pressure,
taking the responsibility and studying cooperatively in a group and decision making.
Isik (2008) attributes the problem to several reasons such as traditional language
teaching methods, teaching and learning habits, the shortcomings in planning of foreign
language education and their natural results such as inadequacies or mistakes in method,
activities, materials, assessment and evaluation. In his study he focuses on two problems
concerning foreign language instruction in Turkey. They are insufficiency of teacher
training system and as a consequence of this, methodological mistakes and
shortcomings of language planning. Finally, he suggests that undergraduate education
and in-service training of language teachers should be revised so as to have teachers
equipped with pedagogical content knowledge and methodological knowledge so as to
use the methods and materials effectively. In another study conducted by Kizildag
(2009), the problem is discussed in accordance with teachers’ speeches about the
difficulties at public primary schools. Kizildag categorizes teachers’ reasons of
difficulties they face at public schools as institutional, instructional and socio-economic.
Institutional difficulties include lack of prior organization and lack of support by the
school management or the Ministry of National Education. Instructional challenges
consist of prevention of teachers from providing effective learning environments. Socio-
economic challenges are parents’ undermining the importance of learning a foreign
language. In her study, according to instructors and students’ responses at a Turkish
university, Oktay (2015) finds out that the most stated problems concerning language
instruction in Turkey are: Foreign language teaching policy of Turkey is not
satisfactory, foreign language lessons are usually conducted as teacher-centred, there is

unnecessary emphasis on grammar instruction, students in Turkey do not spend enough
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time for learning language, classrooms are excessively crowded, language instruction
does not start early enough, and there is not a sufficient language teaching environment,
there is lack of practice, university entrance exams do not involve questions in foreign
language, students are not motivated enough to learn a foreign language, homework
does not contribute to learning language and students do not participate in foreign
language courses sufficiently.

The reason why English proficiency of students in Turkey is insufficient may be
related with not only above mentioned external effects, but also some internal effects
such as students’ attitudes towards English which will be investigated in the current
study. That is possible to attribute the inadequacy of students’ English level to their
negative attitudes towards English language and learning it and it may be claimed that
students’ attitudes towards learning English and their achievement in English are
related. In her examination of the effect of attitudes towards English and Turkish
courses on students’ academic achievement, Kazazoglu (2013) finds a relationship
between students’ attitudes towards English lesson and their achievement in English and
she sets forth that an individual’s potential to take part in learning process is designated
by his/her attitudes. Additionally, she suggests that as students’ positive attitudes
towards the language give them the opportunity to get cognitive success, foreign
language teaching curricula should contain an investigation on students’ choices
involving their attitudes, and a research on education and training applications that will
promote learners’ positive attitudes. In a similar study, Kara (2009) proposes that
learners’ positive attitudes towards teachers, schools and courses affect their learning
quality. In her examination of the relationship between attitudes of Elementary School
8th grade and Anatolian High School 11th grade students towards English and their
academic achievement, Anbarli-Kirkiz (2010) also finds a positive correlation between
their academic achievement and attitudes. Based on these studies and other similar
researches, negative attitude towards English may be regarded as one of the determining

agents for insufficiency of English proficiency in Turkey.

2.4. Review of Studies on Attitudes

In this part, firstly, studies on attitudes will be reviewed from a broader scope,
and then studies on attitudes within the context of Turkish students will be reviewed.
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2.4.1. Studies on attitudes from a general overview

It has been long accepted that there are individual differences in Second
Language Acquisition (SLA) and some affective variables such as aptitude, motivation,
attitude, age, anxiety etc. may lead success or failure in language learning process. Hall
(2011) points out that “it is self-evident that learners differ from one another in a variety
of ways including, for example, age, personality, motivation and attitudes” (p. 124). As
Lightbown and Spada (2013) state, “many of us believe that individual differences that
are inherent in the learner can predict success or failure in language learning” (p. 75).
Similarly, Ellis (1997) points out that “social factors to do with the context of learning
have an effect on how successful individual L2 learners are and possibly on how
interlanguage develops as well” (p. 73). He also indicates that “affective factors such as
learners’ personalities can influence the degree of anxiety they experience and their
preparedness to take risks in learning and using an L2” (p. 73). Kumaravadivelu (2012)
also emphasizes that “there are individual factors such as age, anxiety, attitude,
motivation, extroversion, introversion, and risk-taking. These factors play a crucial role
in determining individual success or failure in language learning” (p. 26).

In the field of social psychology and sociolinguistics, attitude research has
played a crucial role for years. Learners’ attitudes towards English Language have been
one of the main interests of second language researchers recently. First studies on
attitudes go back to more than 80 years ago and these studies in those years concentrate
on attitude measurement. As Ostrom (1968) conveys, “Thurstone's most often
acknowledged contribution to the study of attitudes was his solution to the problem of
attitude measurement. He put an end to much of the unproductive debate of that period
regarding the accessibility of attitudes to observation” (p. 6). Likert (1932) studied on a
method of measuring attitudes and comments about the definition of attitude as
“contemporary definitions cluster about two chief conceptions: first, that attitudes are
dispositions toward overt action; second, that they are verbal substitutes for overt
action” (p. 9). He prefers the first usage in his study. Allport (1935) investigates
attitudes and indicates that the attitude concept is possibly the most distinctive and
essential notion in modern American social psychology. He adds that it is seen in
theoretical and experimental literature more frequently than any other terms. He
continues to emphasize its importance by stating that it is not the possession of any one

psychological school of thought, so it contributes to the eclectic writers. He also states
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that the attitude concept serves the purposes of both sociologists and psychologists. In
addition, he emphasizes its universal use and indicates that in social psychology it has a
crucial role in many systematic studies. After a short review of the history of the notion
of attitude, Allport (1935) offers several definitions of attitude made by others and then
he defines it as “a mental and neural state of readiness, organized through experience,
exerting a directive or dynamic influence upon the individual’s response to all objects
and situations with which it is related ” (p. 810). In his study, about positiveness and
negativeness of attitudes, he puts that “an attitude characteristically provokes behavior
that is acquisitive or aversive, favorable or unfavorable, affirmative or negative toward
the object or class of objects with which it is related” (p. 819). Then, in the same study,
he reviews some previous studies on the measurement of attitudes and proposes that
“attitude scales should be regarded only as the roughest approximations of the way in
which attitudes actually exist in the mental life of individuals” (p. 832). Finally, he
briefly concludes as follows:

Each person possesses many contradictory attitudes, and for this reason his
mental set at the moment of submitting to a scale may tell only a part of
the story. Furthermore, attitudes often change, and an investigation made
under one set of conditions may not for long present a true picture of the
attitudes of any given group ... Rationalization and deception inevitably
occur, especially when the attitudes studied pertain to the moral life or
social status of the subject. The difficulty of obtaining reliable information
concerning attitudes toward sex is a case in point. So great is the tendency
to protect oneself that even anonymity is not a guarantee. Lack of insight,
ignorance, suspicion, fear, a neurotic sense of guilt, undue enthusiasm, or
even a knowledge of the investigator's purpose may invalidate an inquiry.
(Allport, 1935, p. 832)

These words show us that determining students’ attitudes precisely and ensuring
the validity of obtained data are not so easy.

Some researchers focus on functional analysis of attitudes. For instance, Katz
(1960) suggests four functions of attitudes. These are a utilitarian function (Katz uses
adjustive or instrumental alternatively), an ego-defensive function, a knowledge

function and a value-expressive function. Banaji and Heiphetz (2010) explain Katz’s
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four functions in details. They point out that utilitarian attitudes enable a person to get
rewards and abstain from punishments; knowledge function helps the individual
comprehend the situations in which he/she finds himself/herself; ego-defensive function
preserves the person from psychic dangers. Banaji and Heiphetz (2010) explain this
situation as follows: “an attitude toward the self, better known in the field as self-
esteem, is another example of an ego-enhancing preference that keeps the self ‘lifted’
and able to function in a world that constantly demands comparisons with others” (p.
356). They state that the fourth function, value-expressive function allows people show
their core values or foundational aspects of themselves.

More recently, Gardner (1985) who developed the well-known Attitude /
Motivation Test Battery conducted a study on attitudes and motivation and investigated
their role on second language learning. In his book, after reviewing the literature in the
field, he focuses on the ways of classifying attitude variables. He puts forward that one
of these classifications is as educational and social attitudes. He explains that
educational attitudes cover attitudes toward the teacher, the course, learning the
language, and so on. On the other hand, social attitudes embrace attitudes concerning
cultural components of second language learning. Then, he implies that the variable
involving attitudes toward learning the second language is relevant to educational aspect
whereas the other variable covering attitudes toward the second language community
refers to social aspect and both of them have been studied by several researchers. He
puts forth that attitudes both toward the second language community and second
language learning are associated with proficiency in the language; however, the
relationship including attitudes toward second language learning is more consistent.
According to Gardner, both of above mentioned attitudes are independent of
intelligence and aptitude while they are related to environmental factors or subject
characteristics such as sex or age. Gardner concludes this comparison by stating the

following words:

Whereas different types of attitudes relate in varying ways to different
aspects of achievement in the second language, attitudes toward learning
the language tend to be among the better predictors, while attitudes toward

the other community tend to be consistently poorer. (Gardner, 1985, p. 60)
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Gardner (1985) also explains the relationship between motivation and attitude
giving four components which are “a goal, effort, want, and attitudes toward the
activity” (p. 53) as shown in Figure 2. He states that in order to describe a motivated
individual, three components are necessary. One of them is attitudes toward learning the
language, so it is clear that motivation comprises of attitudinal aspect and also goal-
directed behaviour. He adds that “different reasons for learning a second language
might be related to achievement in the second language to the extent that they reflect
differences in motivation” (p. 60).

Attitudes toward
learning French

Goal
= - ing French i
) Motivational _Learnmg rench is
Desire intensity important to me
— because . . .

Figure 2. Schematic representation of the concept of motivation (Gardner, 1985, p. 54)

He maintains that motivation and attitudes may be related to other components
of behaviour concerning second language acquisition. These are “persistence in
language study and classroom participation, reflect volitional behaviour on the part of
the student, and a consideration of them demonstrates once again that attitudes and
motivation are involved in the learning process” (Gardner, 1985, p. 61). He suggests
that as attitudes and motivation reflect an active involvement on the part of the student
during the all process of second language learning, they are important. In the same
study, Gardner (1985) investigates attitude change and proposes that language
experiences may have an effect on students’ attitudes and their motivation. In order to
assess this investigation, he focuses on three different language experiences: Regular
language courses, bicultural excursion programmes, and intensive language training.
Then, he concludes that “the most pronounced attitudinal and motivational changes
seem to emerge in brief bicultural excursions, particularly among those students diving
right in and try to maximize their contacts with members of the other community
instead of acting like passive sightseers” (Gardner, 1985, p. 106). He adds that “those
who visit the other community and report active participation are the ones who develop
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the more favourable attitudes” (p. 106). After examining regular courses and intensive
language training, he suggests that what mediates the change in attitudes is novelty in
these programmes and students’ experiences, not the process of learning the second
language.

Before Gardner’s study, Gardner and Lambert (1959) conducted a study in order
to explore the significance of aptitude and motivational variables including attitude
scale in learning a second language. The study involved high school students in
Montreal who study French as a second language and they completed several tests
consisting of verbal intelligence, aptitude, and attitudinal and motivational features.
According to the analysis of the study, Gardner and Lambert (1959) find that “two
orthogonal factors equally related to ratings of achievement in French: a linguistic
aptitude and a motivational factor” (p. 272). They also find that “maximum prediction
of success in second-language acquisition was obtained from tests of. verbal
intelligence, intensity of motivation to learn the other language, students' purposes in
studying that language, and one index of linguistic aptitude” (p. 272).

Another important investigation on attitude was conducted by Dornyei, Csizer
and Nemeth (2006) who focus on language attitudes and motivation. They conducted
their study using three national surveys with a total of 13,391 Hungarian primary school
pupils in the years 1993, 1999 and 2004. In their study, Dornyei et al., (2006)
investigate motivation with its components which consist of instrumentality, integration,
linguistic ~ self-confidence, cultural interest, attitudes towards the L2
speakers/community and milieu. Their study also contains the investigation of students’
disposition towards five target languages: English French, German, Russian and Italian.
They suggest that due to the influence of globalisation, the status of different languages
changed during the time of their study which coincides with 12 years (1993, 1999, and
2004). After they analyse the popularity ranking order of above mentioned five different
languages, they find that English is most popular, the second is German, the third is
French, and then respectively Italian and Russian take the fourth and fifth places. It is
noted that Russian has never been popular for Hungarians. Another focus of their study
is explaining the Structural Equation Modelling in an attempt to generate a framework
of L2 motivation. This model is mentioned as the L2 motivation self-system in their
book. They conclude that “more and more people do not make a motivated decision to
learn English but study the language as an obvious and self-evident component of

education in the 21st century” (Donyei, et al., 2006, p. 89). In their detailed study, they
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also examine “the relationship between the various contact conditions and the students’
L2-related disposition” (p. 148) and they say that they found “a broadly linear
association for most languages and attitude/motivation aspects: the higher the degree of
contact, the more positive the students’ dispositions were” (p. 148). They add that
“increased contact promotes language attitudes and motivated language learning
behaviours, whereas if the contact exceeds a certain threshold level, it seems to
‘backfire’ and work against positive intercultural relations” (p. 148).

Attitude concept has been widely discussed with its three components: affect,
behavior, and cognition by many researchers. Breckler (1984) evaluates this tripartite
model’s validity in his study. He states that “attitude is defined as a response to an
antecedent stimulus or attitude object. The stimulus may or may not be observable, and
can best be thought of as an independent or exogenous variable” (Breckler, 1984, p.
1191). Then he explains these components in detail and illustrates Rosenberg and
Hovland’s tripartite model of attitude structure in Figure 3.

He illuminates this model elaborately as follows:

Affect, behavior, and cognition are three hypothetical, unobservable classes
of response to that stimulus... affect refers to an emotional response, a gut
reaction, or sympathetic nervous activity. One can measure it by monitoring
physiological responses (e.g., heart rate, galvanic skin response) or by
collecting verbal reports of feelings or mood. Behavior includes overt
actions, behavioral intentions, and verbal statements regarding behavior.
Beliefs, knowledge structures, perceptual responses, and thoughts constitute
the cognitive component... Affect can vary from pleasurable (feeling good,
happy) to unpleasurable (feeling bad, unhappy). Behavior can range from
favorable and supportive (e.g., keeping, protecting) to unfavorable and
hostile (e.g., discarding, destroying). Likewise, cognitions or thoughts may
vary from favorable to unfavorable (e.g,, supporting versus derogating
arguments). (Breckler, 1984, p. 1191)
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Figure 3. The tripartite model of attitude structure (Rosenberg & Hovland, 1960, as
cited in Breckler, 1984, p. 1192).

In his empirical research Breckler finds that in order to test these three
components’ distinction, the most important conditions that enable validity are “the use
of nonverbal, in addition to verbal, measures of affect and behavior, and the physical
presence of the attitude object” (p. 1191).

This tripartite model of attitude is also discussed by Ajzen (2005) in his book
‘Attitudes, Personality and Behaviour’. He reviews the related literature also referring
Breckler’s empirical study and then he points out that “attitudes and personality traits
are latent, hypothetical dispositions that are inferred from a variety of observable
responses” (Ajzen, 2005, p. 22). He emphasizes that one can obtain information about
these responses by means of self-reports of an individual, from friends or acquaintances,
or by making direct observation. He additionally notes that “in the attitude domain it is
customary to distinguish between verbal and nonverbal responses that represent beliefs,
feelings, and action tendencies” (p. 22). Then he shows some theorists’ argument on
reflection of these response classes as three different and distinct attitude components:
affect, cognition and conation at an intermediate level, and at the lowest level as
feelings, specific beliefs and action tendencies. He concludes that “attitudes and
personality traits are thus assumed to predispose overt behavior relevant to the trait or

attitude under consideration” (p. 22). In the same book, Ajzen discusses the principle of
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compatibility in another chapter. He points out that “attitudes and personality traits can
be reduced to the level of a particular behavior, and such behavior-specific dispositions
are found to correlate well with compatible action tendencies” (p. 96). Then he
emphasizes that “such behaviour-specific attitudes correlate well with the corresponding
behavior and, like perceived behavioral control, they can help explain why people act
the way they do” (p. 97).
In another detailed study on attitudes, Ajzen and Fishbein (2005) investigate

attitude-behavior relation and they present a reasoned action approach to explain this

relation. They explain this phenomenon as follows:

The behavioral, normative, and control beliefs people hold about
performance of a given behavior are influenced by a wide variety of
cultural, personal, and situational factors. Thus, we may find differences in
beliefs between men and women, young and old, Black and White,
educated and uneducated, rich and poor, dominant and submissive, shy
and outgoing, and between individuals who have an individualistic and
those who have a collectivistic orientation. In addition, they may be
affected by the physical environment, the social environment, exposure to
information, as well as such broad dispositions as values and prejudices.
(Ajzen & Fishbein, 2005, p. 194)

They make a few important assumptions in the sense of this reasoned action

approach which is illustrated in Figure 4. They aline these assumptions as follows:

1. Intention is the immediate antecedent of actual behavior.

2. Intention, in turn, is determined by attitude toward the behavior, subjective
norm, and perceived behavioral control.

3. These determinants are themselves a function, respectively, of underlying
behavioral, normative, and control beliefs.

4. Behavioral, normative, and control beliefs can vary as a function of a wide range
of background factors. (Ajzen & Fishbein, 2005, p. 194)
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Figure 4. The theories of reasoned action and planned behaviour (Ajzen & Fishbein,
2005, p. 194)

They briefly conclude that norms, beliefs, attitudes, intentions and perceived
behavioral control have roles as substantial premises of specific behaviors. However,

they indicate limitations of this reasoned action model. They acknowledge that:

Lack of volitional control can prevent people from carrying out an
intended behavior; inaccurate information can produce unrealistic beliefs,
attitudes, and intentions; unanticipated events can lead to changes in
intentions; and strong emotions in a behavioral context can activate beliefs
and attitudes that were not anticipated while completing a questionnaire.
(Ajzen & Fishbein, 2005, p. 208)

In many studies, attitudes have been investigated in terms of gender variable. In
these studies, it is aimed to find out the effect of gender on the attitudes of individuals
towards a second or a foreign language, or towards the varieties of languages. Some of
these studies (Geddes, 2016; Clark & Trafford, 1995; Burstall, 1975; Gardner &
Smythe, 1975; McKenzie, 2010; Dornyei, Csizer & Nemeth, 2006; Erzsébet, 2014) find
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statistically significant difference between female and male participants. However, in
some other studies (Garrett, Coupland & Williams, 2003; Fakeye, 2010) no significant
difference is found in regard to gender.

In a number of studies, attitudes have been investigated in relation to different
influencing factors such as age (Gardner, 1985; Gardner & Smythe, 1975; Yu, 2010),
language achievement (Oller & Perkins, 1978; Gardner & Macintyre , 1993; Rukh,
2014; Fakeye, 2010), geographical area (Dornyei, Csizer & Nemeth, 2006; Bartram,
2010), field of study (Yu, 2010; Abidin, Pour-Mohammadi & Alzwari, 2012), role of
parents (Gardner, 1985; Chambers, 1998; Oskamp & Schultz, 2005; Bartram, 2010),
role of teachers (Clark & Trafford, 1995; Chambers, 1998, Oskamp & Schultz, 2005)
and many various factors. Most of these studies find a correlation between attitudes

towards languages and above mentioned factors.

2.4.2. Studies on attitudes in Turkish context

Attitudes towards languages, especially attitudes towards English have been
widely investigated by a lot of researchers in the context of Turkish students in Turkey.
Attitude research has been carried out with students at universities, high schools or
primary schools in various parts of Turkey. All of these studies aim to reveal students’
attitudes according to different variables and they have various findings and
implications.

In a study conducted with 190 private primary school students in Adana, a
province in the Mediterranean Region, Karahan (2007) examined the relationship
between attitudes towards English and some factors such as the age students start to
learn English, gender, the place students start to learn English. She also investigates
students’ attitudes towards English usage among Turkish students. According to the
findings of the study, female students hold more positive attitudes, students between the
ages 0 and 6 have more positive attitudes than those who are 7 and above, students
starting to learn English at pre-school have more positive attitudes than those starting at
school and students have negative attitudes towards English usage among Turkish
students although they know the importance of the language.

Akay and Toraman (2015) carried out another study with a total of 655 students
at School of Foreign Languages at Anadolu University in Eskisehir that is located in the

Central Anatolia Region in order to find out students’ attitudes towards learning English
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grammar concerning a few variables. Their study results reflect that no significant
difference exists in the attitudes of students towards learning grammar with regard to
age, gender, time spent on learning English and their proficiency levels. On the other
hand, students’ positive attitudes differ regarding their faculties.

In the same region, at another university, at Necmettin Erbakan University in
Konya, Gliven (2016) investigated the relationship between the attitudes of students
towards using media tools and Information and Communication Technology (ICT) in
learning English and students’ emotional intelligence. She also aimed to explore
whether a significant difference is found in the attitudes of university students towards
using ICT and media tools in learning English and their emotional intelligence in terms
of students’ gender and departments. Her study involved 227 university students. The
results show that there is a positive relationship between the attitudes of participants and
emotional intelligence and the attitudes of university students towards media use and
ICT in learning English show significant difference in terms of their gender and
departments. According to gender difference, Guven (2016) finds that “female
participants are more emotionally expressive than males” (p. 26).

Oz, Demirezen and Pourfeiz (2015) conducted a similar study on examining the
relationship between perceptions of Emotional Intelligence (EI) and attitudes towards
foreign language learning with 159 students at a state university in Ankara, the capital
of Turkey that is located in the same region. Their study reveals that there is a positive
correlation between components of El and attitudes towards foreign language learning.
Oz, Demirezen and Pourfeiz (2015) point out that “perception of emotion was found to
be the strongest predictor of cognitive and behavioral/personality, and utilizing
emotions the strongest predictor of affective/evaluative components of attitudes toward
foreign language learning” (p. 416).

In the east part of Turkey at Firat University, Gémleksiz (2010) investigated the
attitudes of university students towards learning English with regard to their
department, gender and class level with totally 1275 participants. According to his study
findings, there are significant differences with regard to gender, department and class
level. Female students hold more positive attitudes towards learning English.

In another province that is close to this region, a research was carried out at high
school level with 421 students in Kahramanmaras by Inal, Evin and Saracaloglu (2003)
in order to discover the correlation between students’ attitudes towards foreign language

and foreign language achievement. In their examination, they aimed to find out whether
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students’ attitudes and their achievement differ in terms of type of school, gender,
knowledge of foreign language, knowledge of a second foreign language, parents’
education, and experience of going abroad. The findings of their study show that there
is a high relationship between students’ attitudes towards foreign language and foreign
language achievement. In terms of variables there are different results. Inal et al., (2003)
find out that there is significant difference in students’ attitudes towards foreign
language in terms of high school type, knowledge of first and second foreign language,
mothers’ education, yet there is no relationship between father’s education, second
foreign language and experience of going abroad. As for students’ achievement, there is
no relationship between foreign language achievement and the variables: second foreign
language, medium of instruction, experience of going abroad, school type, and parents’
education. However, significant relationship with gender is found, and accordingly
females have more positive attitudes towards foreign language and students having
negative attitudes are unsuccessful in their grades. This situation shows the high
relationship between the attitudes of students towards foreign language and foreign
language achievement (inal et al., 2003).

In the South-eastern Anatolia, Firat (2009) analysed the attitudes of young
learners towards learning English and the relationship between their attitudes and
language proficiency with 300 primary school students in Adiyaman. His study suggests
that students hold positive attitudes towards learning English and no significant
correlation is found between their attitudes and language proficiency level.

A number of studies on attitudes have been conducted with both university
students and high school students in the Marmara Region. Karatas, Alci, Bademcioglu
and Ergin (2016) conducted a study with 488 students at Istanbul Technical University
for the purpose of discovering students’ attitudes towards learning English in regard to
different variables such as level of language, gender, having preparatory education and
type of high school. Karatas et al., (2016) find no relationship between the attitudes
students towards learning English and their gender, level of language, having
preparatory education and type of high school. In a similar study carried out with 308
high school students in istanbul, Kiziltepe (2003) investigated the effect of gender
variable on students’ attitudes and motivation towards learning English. Kiziltepe
(2003) concludes that “female students have higher motivation than male ones

regarding attitudes towards the British, motivational intensity, attitudes towards learning
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languages in general and learning English, integrative attitude and attitudes towards the
English teacher” (p. 80).

In another part of Turkey, in the Black Sea Region, Sentirk (2015) examined
students’ attitudes and motivation towards reading in English according to their gender
and proficiency level with 61 participants at Zonguldak Bulent Ecevit University. Her
findings show that attitudes of students towards reading in English are neutral,
significant difference is found between intermediate level students and pre-intermediate
students and there is no gender-related difference concerning students’ attitudes towards
reading. Sentirk (2015) also finds that students with high levels of proficiency have a
positive attitude towards reading.

The Aegean Region has also been a research site regarding attitudes. In her
qualitative study at Dokuz Eylul University in Izmir, Cetinkaya (2009) studied learners’
perception of English and attitudes toward English. Her study results indicate that
English is perceived as an international language by the students and their attitudes
towards English are multi-layered. While they acknowledge English as a language of
power and desire to reach this power by having a good mastery of it, they have negative
attitude towards learning English questioning its dominance.

As one of the purposes of the current study is to examine the attitudes of
freshmen having and not having optional English preparatory education towards
English, it is beneficial to review the related studies in this sense. There have been
several studies on optional English preparatory program in Turkish students’ context.
Sen Ersoy and Kirlim Yapicioglu (2015) investigated optional English preparatory
program based on student and instructor views in their qualitative study. Their study
consisted of 109 students and 12 instructors in optional English preparatory program at
Dumlupinar University in Kutahya. Their study results show that students chose the
program in order to develop their personality and career, improve their knowledge and
understanding of English for practical use. The students verify that the program met
their prospects. Sen Ersoy and Kurim Yapicioglu (2015) also find that certain
instructors think that the optional structure of the program influenced the quality
positively, but others think that it effected negatively. Sen Ersoy and Kirim Yapicioglu
(2015) conclude that instructors had the opinion that optional nature of the program
influences “students’ motivation, course attendance and participation along with

academic achievement” (p. 7). But, the instructors believed that these factors differ for
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each student, and they can also vary according to student-instructor interactions and
class dynamics.

In another study conducted with 217 students at Akdeniz University in Antalya,
Tokug (2014) examined optional English preparatory students’ attitudes towards
learning English with regard to behavioral, cognitive and affective components. He also
aimed to find out whether students’ attitudes show difference significantly according to
their gender, department and education type. The findings of his study reveal that
optional English preparatory students have positive attitudes towards learning English
and there is significant difference in relation to students’ gender, department and
education type. According to gender difference, female students have more positive
attitudes than males.

In a number of other studies in Turkey, attitudes are examined in terms of gender
difference. Some of these studies (Uziim, 2007; Kesgin & Arslan, 2015; Ozer &
Yilmaz, 2016; Ardi¢-Ekiz, 2012; Genc & Aydin, 2017) find significant difference in
students’ attitudes with regard to gender and their study results indicate that female
students have more favourable attitudes than males. Contrary to these findings,
Kazazoglu (2013) and Tetik (2016) explore that male students have more favourable
attitudes than females in their studies that reveal significant difference in students’
attitudes with regard to gender. On the other side, some other studies (Glryay, 2016;
Kiziltan & Atli, 2013; Ozonder, 2015; Cakici, 2007; Memduhoglu & Kozikoglu, 2015;
Sarkmaz, 2011) report no significant difference.

Some studies investigate age factor in relation to attitudes towards English. Ozer
& Yilmaz (2016) find that as students get older, they have more positive attitudes.
Similarly, Tetik (2016) finds out a significant difference between the age groups of the
students and states that younger groups are more afraid of English lesson and they do
not love speaking English during the lesson when compared with their older groups.
Kazazoglu (2013) examines the relationship between the age of starting to learn English
and attitudes towards English and gets that students starting to learn English at pre-
school level hold more favourable attitudes towards English.

Several studies concentrate on the relationship between the attitudes and
academic achievement, grade level or passing marks. Some of the studies (Ozénder,
2015; Colak, 2008; Anbarhi-Kirkiz, 2010; Kazazoglu, 2013) find positive relationship
between the attitudes and the academic achievement. Ozer and Yilmaz (2016) examine

the correlation between students’ passing marks and their attitudes and they find a
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significant difference between the grades. They deduce that when students possess
positive attitudes, they will have higher marks. As opposed to these studies, Genc and
Aydin (2017) get no significant relationship between the students’ achievement and
their attitudes. Similarly, in her examination of the relationship between grade level and
attitudes, Tetik (2016) finds out no difference between students’ grade levels with
regard to their attitudes towards English lesson. In another study, Kiziltan and Ath
(2013) examined the relationship between the attitudes and language skills and their
findings show that the attitude of the students differ significantly according to language
skills.

A number of researchers focus on the relationship between students’
departments and their attitudes. Some of them (Ozer & Yilmaz, 2016; Cakici, 2007;
Sarkmaz, 2011; Genc & Aydin, 2017) find a significant difference between students’
attitudes regarding their departments while others (Colak, 2008; Memduhoglu &
Kozikoglu, 2015) report no significant difference.

Another variable, type of students’ high school they graduated has been also
studied by some researchers. Giiryay (2016), Ozer and Y1lmaz (2016) and Memduhoglu
and Kozikoglu (2015) get no significant difference between the attitudes of the students
towards English with regard to the type of high school they have graduated. On the
other hand, Cakici (2007) finds a significant difference between the attitudes in relation
to the type of high school students graduated. Sarkmaz (2011) examines the attitudes of
the vocational and technical high school students toward learning English in relation to
school type and she finds a significant difference between their attitudes toward
learning English regarding participants’ school types. In her thesis, she also aims to
determine whether there is a significant difference among students’ attitudes in terms of
their purposes to learn English and her study reveals a significant difference among
participants’ attitudes in regard to their purposes to learn English.

Some other researchers (Giryay, 2016; Kesgin & Arslan, 2015, Ardig-Ekiz,
2012) analyse the relationship between the family’s monthly income and students’
attitudes towards English language and they find significant difference according to
their income levels.

Educational statuses of fathers and mothers have also been an issue of concern
for some studies. While Kesgin and Arslan (2015) and Ardi¢-Ekiz (2012) find
significant differences in the attitudes of students in regard to parents’ education levels,
Ozer & Yilmaz (2016) find no significant difference.
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There have been some studies on the examination of the relationship between
the place students live and their attitudes, too. Kiziltan and Ath (2013) study the
relationship between learning environment and attitudes and they report a significant
difference between students’ attitudes with regard to their learning environment.
Similarly, Ardig-Ekiz (2012) investigates the relationship between students’ place they
have education and their attitudes and finds a significant difference between their
attitudes. However, in their study aiming to determine the attitudes of the high school
students towards English language, Kesgin and Arslan (2015) examine the relationship
between the place of the primary education from which they graduated and their
attitudes towards English and they find no significant difference accordingly. Likewise,
Ozer and Yilmaz (2016) investigate the relationship between students’ place they live
and their attitudes and they find no significant difference between their attitudes in

terms of living places.

2.5. Summary of the Literature Review

Chapter 2 reviews the related studies which constitute the main concerns of the
current study in the field. The chapter comprises of 4 different parts. In the first part,
several definitions of the attitude term are given chronologically and its importance for
foreign or second language learning is emphasized.

The second part involves the reference of the status of English and some terms
regarding the status of English such as English as a global language, English as a lingua
franca, English as an international language, World Englishes and standard English are
introduced and some fundamental theories and models with regard to these terms are
presented.

In the third part, foreign language education is reviewed in Turkish context as
the one aspect of the current study concentrates on the students’ attitudes towards the
current English education policies of Turkey. Therefore, firstly, historical background
of foreign language education in Turkey is looked over chronologically and the changes
in foreign language education policy in recent history are highlighted, then some
deficiencies concerning English language instruction in Turkey are indicated and the
reasons why English cannot reach a desired level are interrogated under the guidance of
some researchers’ studies in the field.
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Lastly, the fourth part reviews the related studies on the attitudes from a broader
scope, and then studies on attitudes within the context of Turkish students are reviewed
as this study aims to discover students’ attitudes towards English at a Turkish

university.
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CHAPTER I

3. METHODOLOGY

3.1. Research Design

This study intends to determine students’ attitudes towards English in terms of
English in general, the current English education policy in Turkey and the purposes for
learning English. The study composes of a survey-based quantitative research method.
As Creswell (2009) indicates, “a survey design provides a quantitative or numeric
description of trends, attitudes, or opinions of a population by studying a sample of that
population” (p. 145). He maintains that by means of results obtained from samples,
generalizations or claims can be made about the population. In order to explore
students’ attitudes, the researcher adopted a cross-sectional survey in this study, due to
the fact that different samples were compared and the data were collected at once in the
study. As Fraenkel and Wallen (2009) state, “a cross-sectional survey collects
information from a sample that has been drawn from a predetermined population” (p.
391). Additionally, they emphasize that in a cross-sectional survey, “the information is
collected at just one point in time” (Fraenkel & Wallen, 2009, p. 391). As one of the
purposes in the current study is to investigate the attitudes of the freshman students at a
Turkish university, this research is partially a case study. Fraenkel, Wallen and Hyun
(2012) state that in a case study, an individual or a group is investigated and the data are

obtained in order to make interpretations and generalizations beyond a particular case.

3.2. Participants

The study was carried out with a total of 226 freshman students at Bozok
University in Yozgat which is located in the Central Anatolia. The demographic
information about these students is presented in Table 1. Accordingly, the study
consisted of two different student groups as one of the aims of the study was to compare
these students’ attitudes towards English. While the first group involved 73 freshman
students who studied optional English preparatory classes, the second group composed
of 153 freshmen who did not receive preparatory education. The students in the first
group were from various faculties at freshman level as they spread out into their

departments after their one-year optional English preparatory education. The students in
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the second group consisted of 56 students from Faculty of Engineering and Architecture
and 97 students from Faculty of Education.

When the students from both groups were evaluated on the whole according to
their faculties, 99 students from Faculty of Education, 99 students from Faculty of
Engineering and Architecture, 16 students from Faculty of Arts and Sciences, 9 students
from Faculty of Economics and Administrative Sciences and 3 students from Faculty of
Health Sciences participated in this study. When students were asked whether they had
a native speaker English teacher or not, 98 of them specified that they had, while 128 of
them did not have.

Students also indicated their type of high school they graduated, and high
schools were categorized in terms of their English education. In this regard, it was
observed that 143 students graduated from an English intensive high school, whereas 83
of them did not. Students gave information about educational background of their father
and mother and the researcher categorized them into three groups. In this context, it was
designated that there were 19 students whose parents (both mother and father) had
university education, 32 students whose only one of the parents did not have university
education (it means when their father had university education, their mother did not, or
vice versa) and 175 students whose parents (both mother and father) did not have
university education.

As for the sampling method in the study, the researcher implemented a
convenience sampling method which is a type of non-probability sample since the
researcher has easy access to the sample groups and the results of the current study
cannot represent a wider population. Cohen, Manion and Morrison (2007) explain
convenience sampling as “choosing the nearest individuals to serve as respondents and
continuing that process until the required sample size has been obtained or those who
happen to be available and accessible at the time” (p. 113). The researcher of this study
teaches at this university and nearly half of the participants are among his own students.
Therefore, he accessed the students easily and controlled and administrated data

collection procedure better.
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Table 1.
Demographic Profiles of the Students

Demographic Profiles Number of
Students

Having Optional Preparatory Education

Yes 73
No 153
Experience with a Native Speaker English Teacher
Yes 98
No 128
Faculty Type
Faculty of Education 99
Faculty of Engineering and Architecture 99
Faculty of Arts and Sciences 16
Faculty of Economics and Administrative 9
Sciences
Faculty of Health Sciences 3
Graduation from an English Intensive High School
Yes 143
No 83
Educational Background of Parents
Both mother and father had university education 19
Only one of the parents did not have university 32
education
Both mother and father did not have university 175
education

Total number of students: 226 (n=266)

All of these students participated in the study willingly. At the beginning of the
survey, they were informed about the nature of the survey and they agreed to participate
in this study by signing the consent form as presented in Appendix 1. In order to
conduct the current study, the researcher got the approval of the ethics committee which

was shown in Appendix 4 and he had the permission of the university where the
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research was done. The permission form of the university administration was also

illustrated in Appendix 5.

3.3. Instruments

In order to obtain gquantitative data in this study, an attitude questionnaire was
implemented as the instrument. English version of the attitude questionnaire was
presented in Appendix 2 and Turkish version of the attitude questionnaire was given in
Appendix 3. The questionnaire involved two parts. The first part comprised of
demographic profiles of the students and the second part comprised of students’

attitudes towards English.

3.3.1. Demographic Profiles of the Students

In this section, participants were asked to give information about having
experience of a native speaker English teacher or not, their faculties, type of high school
they graduated and educational background of their parents. They were also asked to
specify whether they studied in optional preparatory class or not. This part totally
consisted of 6 items. The aim of this section was to collect information about
respondents in order to explore whether there is statistically significant difference in the
attitudes of students in terms of above mentioned factors. Students’ demographic
profiles were shown in Table 1 under the title of participants in detail.

3.3.2. Students’ Attitudes towards English

The second part of the survey involved a 6-point Likert type attitude
guestionnaire that consisted of a total of 40 items. The attitude questionnaire had three
different parts. The first part that contained the items 1-15 measured attitudes of
participants towards English in regard to English in general. This domain aimed to
understand the participants’ attitudes towards some terms such as “World Englishes”,
“Standard English” and “English as an international language”. It was also purposed to
explore the participants’ attitudes towards the English-speaking countries and societies,
their attitudes towards learning English and the importance of English.

The second part consisting of items 16-30 measured students’ attitudes towards
English in terms of the current English education policies of Turkey. In this domain, the

study gathered information about students’ attitudes towards compulsory English
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education at schools, English education policy and college English education
curriculum in Turkey, English learning textbooks and materials, English teaching
methods, native and non-native speakers as their English teachers, and oral and literacy
skills in learning English.

The last part representing items 31-40 measured students’ attitudes towards
English regarding the purposes for learning English. By means of this attitude domain,
it was intended to understand why the participants in this study learn English. They
specified their degree of agreement and disagreement with some English learning
purposes such as following economic and technological developments, being successful
at University examination, getting a university degree, having a job, better education
and job opportunities abroad, going to an English-speaking country. It also involved
some items which examine students’ attitudes towards the usefulness of English, its
priority over other foreign languages and their parents’ belief in the importance of
learning English.

Five of the items were negative and 35 of them were positive in the attitude
questionnaire. Students were expected to grade each item to what extent they agree or
disagree with the statements. The scale consisted of these six options respectively: 1.
Strongly Disagree, 2. Disagree, 3. Slightly Disagree, 4. Slightly Agree, 5. Agree and 6.
Strongly Agree.

The attitude scale applied in the current study was replicated substantially in
Yu’s (2010) dissertation. In her study, Yu (2010) used 46 items for examining Chinese
students’ attitudes towards English. Within the scope of this study, the researcher
excluded a total of 6 items that were irrelevant or improper for Turkish students’
context. Some of the items were adapted according to Turkish students. Firstly, all of
the statements were typed in English and then the researcher translated them from
English to Turkish in order to prevent students from misunderstanding and making
possible misinterpretations. Subsequently, two experienced co-workers of the researcher
made back translation of Turkish form of the questionnaire. Then an expert reviewed
and compared both Turkish and English versions in order to confirm the correctness of

the translation.
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3.4. Procedure of Data Collection

Upon approval of university administration, the researcher started to implement
the questionnaire in the classes where he taught English at the beginning of spring term
of 2017-2018 academic year. He asked three of his colleagues to administer the
questionnaires in their classes. The researcher and his colleagues explained the aim of
the study and gave instructions to the students about the questionnaire. The
questionnaires were given to students during English lesson hours. Students specified
the extent of their agreement and disagreement with the items. Both the researcher and
his colleagues followed the process while students were completing the questionnaire in
case they could ask some possible questions about the items. The duration to finish the
questionnaires was nearly 20 minutes in each class. The overall administration of the
guestionnaires took 2 weeks as the students studying in optional preparatory class were
in various departments, and that made it difficult for the researcher to reach them

simultaneously. Then the researcher obtained the data and analysed them.

3.5. Data Analysis

After collecting the necessary data, the researcher transcribed them into SPSS
Statistics 23 (Statistical Package for Social Sciences). As there were 5 negative items in
the survey (items 6, 7, 15, 19 and 20), they were recoded and reversely scaled before the
analysis of the data. For instance, when the participants stated that they strongly
disagree with “I do not like learning English” (item 6), it meant that they like English.
Although they mark value 1 (strongly disagree) for this item, it represents a positive
attitude towards English. Students’ attitudes towards English were analysed in terms of
three-sub-categories (students’ attitudes towards English in general, the current English
education policies of Turkey and the purposes for learning English) in all of the
research questions.

In order to determine the 1% research question that examines students’ attitudes
towards English in connection with English in general, the current English education
policy in Turkey and the purposes for learning English, the researcher calculated mean
and standard deviation for descriptive analysis.

In order to explore the 2" research question investigating whether studying in

optional preparatory classes has an effect on freshman students’ attitudes towards
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English in regard to three sub-categories, the researcher computed Independent Samples
T- test by using inferential statistics.

With the intention of analysing the 3" research question which investigates
whether having a native speaker of English teacher has an effect on students’ attitudes
towards English, and analysing the 5™ research question which examines whether
having an education at an English intensive high school has an effect on students’
attitudes towards English, Independent Samples T- test was carried out and mean and
standard deviation were calculated.

In an attempt to explore the 4™ research question aiming to determine whether
students” faculty type has an effect on students’ attitudes towards English, and to
analyse the 6" research question which purposes to determine whether parents’
education has an effect on students’ attitudes towards English, the researcher

implemented a one-way ANOVA as statistical analysis.

3.6. Reliability and Validity

As Fraenkel and Wallen (2009) explain, validity denotes how meaningful,
correct, appropriate or useful the results that the researcher gets according to data by
means of an instrument are, and reliability indicates whether the answers or scores
obtained through an instrument are consistent or not. In order to provide the validity and
the reliability of the survey in the current study, the questionnaire was reviewed by an
expert in research design, three English instructors, a Turkish instructor and a student
before the administration of the questionnaire. By their examination, it was checked
whether the items were suitable and sufficiently clear for the administration. By using
SPSS software program version 23, an analysis was made to measure the reliability of
the items by means of the reliability coefficient test. Cronbach’s alpha value was
computed and for all the items (totally 40 items) representing general attitudes of
students, Cronbach’s alpha was found as .84 which shows an acceptable consistency of
reliability. Fraenkel and Wallen (2009) state that “for research purposes, a useful rule of
thumb is that reliability should be at least .70 and preferably higher” (p. 157). When the
reliability of the sub-sections of the question was analysed, Cronbach’s alpha value was
calculated .62 for the items in the first part concerning students’ attitudes towards
English (items 1-15). Although this value did not reveal high reliability, it was still

acceptable. Cronbach’s alpha was .71 for the items (16-30) in the second part
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concerning attitudes toward the current English education policy in Turkey and .75 for
the items (31-40) in the third part concerning attitudes toward the purposes for learning

English as seen in Table 2. These values indicate an acceptable consistency of

reliability.

Table 2.

Reliability Statistics of the Sub-Categories

Attitude Domain Cronbach's Alpha N of Items
English in general .62 15
Current English education policy 71 15
Purposes for learning English 15 10
General attitudes .84 40

The validity of this survey was partially provided by the study conducted by Yu
(2010), as the questionnaire items were taken from her study and adapted version was

used in the current study.
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CHAPTER IV

4. FINDINGS

4.1. Presentation

In this section, the quantitative data obtained from Attitude Questionnaire were
analyzed by descriptive and inferential statistics. The researcher used SPSS Statistics 23
(Statistical Package for Social Sciences) for analysing the data.

In the current study, there were 6 research questions being investigated and the
findings regarding them were given respectively. In each research question, the findings
regarding students’ attitudes towards English were presented with regard to three
attitude domains separately. These attitude domains are students’ attitudes towards
English in general, the current English education policies of Turkey and the purposes
for learning English. The first domain (items 1-15) measuring their attitudes towards
English in terms of English in general purposed to explore the respondent’ attitudes
towards some concepts related to English such as “English as an international
language”, “World Englishes” and “Standard English”. Some of the questionnaire items
in this domain also aimed to examine students’ attitudes towards learning English, the
importance of English, the English-speaking countries and societies. The second
domain (items 16-30) measuring students’ attitudes towards English in terms of the
current English education policies of Turkey intended to investigate the participants’
attitudes towards English education policy and college English education curriculum in
Turkey, English language teaching methods, English learning textbooks and materials,
compulsory English education at schools, oral and literacy skills in learning English,
and native and non-native speakers as their English teachers. The last attitude domain
which involves items 31-40 measured students’ attitudes towards English in terms of
the purposes for learning English. This domain aimed to understand why the
respondents in the current study learn English. In this part, the research gathered
information about students’ attitudes towards their some English learning purposes such
as being successful at University examination, getting a university degree, having a job,
better education and job opportunities abroad, going to an English-speaking country,
following economic and technological developments. It was also intended to reveal
their attitudes towards the usefulness of English, its priority over other foreign

languages and their parents’ belief in the importance of learning English.
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While interpreting the quantitative data regarding the questionnaire items, the
evaluation is made according to the following criterion: When the score is between 1.00
and 2.50, it is accepted as negative attitude; when the score is between 2.51 and 3.50, it
Is accepted as neutral attitude; when the score is between 3.51 and 6.00, it is accepted as

positive attitude.

4.2. Students’ Attitudes towards English regarding three attitude domains

In order to analyze the first research question investigating what the students’
attitudes are towards English in terms of English in general, the current English
education policy in Turkey and the purposes for learning English, the mean score of all
the responses regarding three domains was measured. According to the findings (as
presented in Table 3), the mean of all students is 4.21 representing the first domain of
the questionnaire. It indicates that students have a positive attitude towards English in
general. For the second domain, the mean score is 3.50 and it shows that the participants
have a neutral attitude towards the current English education policy in Turkey. The
mean score of the last domain which examined the attitudes of students towards the
purposes for learning English is 4.05, and it means that the students adopt a positive

attitude towards the purposes for learning English.

Table 3.

Descriptive Statistics of Three Domains

Attitude Domain N Minimum Maximum Mean S.D.
English in general 226 1.47 5.33 4.21 .53
Current English education

solicy in Turkey 226 1.13 5.27 3.50 74
Purposes for learning English 226 1.00 6.00 4.05 90
Valid N (listwise) 226

4.2.1. Students’ Attitudes towards English in General

The mean score of all students’ replies for their attitudes towards English in
general was 4.21, which shows that they have positive attitudes towards English in

general. There are some important findings when the items are examined carefully.
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Table 4.
Descriptive Statistics of Attitudes towards English in General
Std.
Statements Minimum Maximum Mean Deviation
1. English is an international language. 1.00 6.00 5.20 1.23
2. English is the language used most widely in
1.00 6.00 5.22 1.19
the world.
3. Knowing English is important in
] ] 1.00 6.00 5.16 1.09
understanding people from other countries.
4. Knowing English is important in
understanding the cultures of English-speaking 1.00 6.00 4.55 1.43
countries, like U.S.A. or U.K.
5. If I have a chance, | would like to travel to
] ) o 1.00 6.00 5.06 1.54
English-speaking countries, like U.S.A. or U.K.
6. | do not like learning English. 1.00 6.00 2.29 1.51
7. The English spoken by Turkish people is not
) ) 1.00 6.00 2.71 1.38
authentic English.
8. Many varieties of English exist in the world. 1.00 6.00 5.23 1.11
9. The non-native English speakers can also
speak Standard English (Here, Standard English
) ) ) ) 1.00 6.00 4.60 1.31
refers to English spoken in the English-speaking
countries, like U.S.A. or U.K.).
10. As long as people understand me, it is not
) ) ) ) 1.00 6.00 4.29 1.63
important which variety of English | speak.
11. I have heard of the phrase “World
] 1.00 6.00 2.96 1.79
Englishes”.
12. Like “Singaporean English” and “Indian
English”, Turkey should have its own variety of 1.00 6.00 3.50 1.86
English: “Turkey English”.
13. When | speak English, | want to sound like
) 1.00 6.00 4.88 1.46
a native speaker.
14. When | speak English, | want to be
1.00 6.00 3.49 1.81
identified clearly as Turkish.
15. I am not confident in speaking English
1.00 6.00 4.08 1.71

because of my Turkish accent.
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As presented in Table 4, the results of the items in the first part of the
questionnaire (attitudes towards English in general) suggest that students acknowledge
that English is an international language (item 1, X=5.20) and English is the language
used most widely in the world (item 2, X=5.22). Similarly, participants agree that
knowing English is important in understanding people from other countries (item 3,
X=5.16) and they are in agreement with the 5" statement “If | have a chance, | would
like to travel to English-speaking countries, like U.S.A. or U.K.” (X=5.06).
Additionally, it is noticed that students are aware of the varieties of English as they
mostly agree that many varieties of English exist in the world (item 8, X=5.23). On the
other hand, they are not acquainted with the term of “World Englishes” as they disagree
with the 11" statement “I have heard of the phrase “World Englishes” (X=2.96). Other
noteworthy results from the first domain of the questionnaire can be seen in the negative
statements, 6 and 7. Students disagree with the 6" statement “I do not like learning
English” (X=2.29) and 7" statement “The English spoken by Turkish people is not
authentic English” (X=2.71). Because these were the reverse items, it shows that

students have a positive attitude towards English in general.

4.2.2. Students’ Attitudes towards the Current English Education Policy in Turkey

As stated before, the mean score of all students’ replies for their attitudes
towards the current English education policy in Turkey was 3.50, which shows that
students have a neutral attitude towards the current English education policy in Turkey.
After examining the questionnaire items in this part, some significant results attract our
attention as illustrated in Table 5. Although the mean score of 15 items in total implies
students’ neutral attitude towards the current English education policy in Turkey, it is
seen that students have different ideas about the statements in this domain when they
are investigated separately. While students agree with the 16™ statement “All Turkish
students should learn English.” (X=4.40) and the 24" statement “College English
classes should be conducted in both English and Turkish.” (X=4.11), they interestingly
confess that they would not take English if it were not a compulsory subject in school
(item 20, X=4.30). It may be due to their discontent with English education policy and
the college English education curriculum in Turkey as they state that they are not
satisfied with the English education policy in Turkey (item 26, X=2.00) and the college
English education curriculum in Turkey (item 27, X=2.50).
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Table 5.
Descriptive Statistics of Attitudes towards the Current English Education Policy in
Turkey
Std.

Statements Minimum Maximum Mean Deviation
16. All Turkish students should learn English.

1.00 6.00 4.40 1.60
17. Turkish college students should use English
in either spoken or written communications 1.00 6.00 3.38 1.71
among each other.
18. English education should start from the first
class of elementary school in Turkey. 1.00 6.00 3.98 1.90
19. English should not be a compulsory subject
at university education in Turkey. 1.00 6.00 3.33 1.94
20. I would not take English if it were not a
compulsory subject in school. 1.00 6.00 4.30 1.84
21. If English were not taught at school, | would
study it on my own. 1.00 6.00 3.79 1.71
22. Oral language skills are more important than
literacy skills in college English education. 1.00 6.00 4.56 1.55
23. College English classes should be entirely
conducted in English. 1.00 6.00 3.36 1.7
24. College English classes should be conducted
in both English and Turkish. 1.00 6.00 4.11 1.73
25. Besides English classes, other college
classes, such as Math, should be also conducted 1.00 6.00 2.18 1.47
in English.
26. | am satisfied with the English education
policy in Turkey. 1.00 6.00 2.00 1.27
27. | am satisfied with the college English
education curriculum in Turkey. 1.00 6.00 2.50 1.50
28. | am satisfied with the English learning
textbooks and other materials used in our 1.00 6.00 3.48 1.71
school.
29. | am satisfied with the English teaching
methods used in our school. 1.00 6.00 3.50 1.70
30. I prefer native speakers rather than non-

1.00 6.00 3.72 1.75

native speakers as my English teachers.
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Additionally, most of the respondents do not think that “Besides English classes,
other college classes, such as Math, should be also conducted in English” (item 25,
X=2.18). Another important finding is that students recognize that “Oral language skills
are more important than literacy skills in college English education” (item 22, X=4.56)
and accordingly, they have a slight preference for native speakers of English teachers
instead of non-native speakers of English teachers (X=3.72) as clearly seen in item 30.

4.2.3. Students’ Attitudes towards the Purposes for Learning English

According to the analysis of descriptive data, the mean score of all the students’
replies for their attitudes towards the purposes for learning English was 4.05 as stated
before and it suggests that the participants in this study have a positive attitude towards
the purposes for learning English. If the items in this part are reviewed more
comprehensively, there are some notable findings worth mentioning as shown in Table
6 below. Students recognize the importance of English as they are in agreement with the
statements “In Turkey, knowing English is more useful than knowing any other foreign
language” (item 31, X=4.45) and “Learning English is important for me, because
English is a very useful tool in contemporary society” (item 32, X=4.86). With respect
to their purposes for learning English, students admit that they learn English to catch up
with economic and technological developments in the world (item 33, X=4.38) and they
believe that English is essential for their job opportunities in the future as they agree
with the statements “An important purpose for my English learning is to get a decent
job” (item 36, X=4.48) and “I learn English in order to obtain better education and job
opportunities abroad” (item 38, X=4.16). On the other hand, students disagree that
before entering university, an important purpose for their English learning was to obtain
high scores in the University Entrance Examination (item 34, X=2.62) and they do not
see learning English as an important aim for obtaining a university degree (item 35,
X=3.03). In addition to students’ awareness of the importance of English, it is seen that
their parents also give importance to learning English as students accept that their
parents believe that learning English is important (item 40, X=4.69).

To conclude, it is seen that the participants in this study have positive attitudes
towards English regarding English in general and the purposes for learning English, but
they have neutral attitudes towards English with regard to the current English education

policy in Turkey.
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Table 6.
Descriptive Statistics of Attitudes towards the Purposes for Learning English
Std.
Statements Minimum Maximum Mean Deviation
31. In Turkey, knowing English is more useful
) ) 1.00 6.00 4.45 1.56
than knowing any other foreign language.
32. Learning English is important for me, because
English is a very useful tool in contemporary 1.00 6.00 4.86 1.40
society.
33. I learn English to catch up with economic and
) ) 1.00 6.00 4.38 1.40
technological developments in the world.
34. Before entering university, an important
urpose for my English learning was to obtain
p- g ) YN o J 1.00 6.00 2.62 1.54
high scores in the University Entrance
Examination.
35. An important purpose for my English learnin
) .p ) P -p Y= ’ 1.00 6.00 3.03 1.72
is to obtain a university degree.
36. An important purpose for my English learnin
) P -p P Y= ’ 1.00 6.00 4.48 1.59
is to get a decent job.
37. An important purpose for my English learning
is to obtain high scores in English examinations, 1.00 6.00 3.43 1.73
such as FLT (YDS) and TOEFL.
38. | learn English in order to obtain better
) ] - 1.00 6.00 4.16 1.70
education and job opportunities abroad.
39. I learn English so that | can go abroad to
) ) ) 1.00 6.00 4.29 1.60
experience English-speaking cultures.
40. My parents believe that learning English is
1.00 6.00 4.69 1.53

important.

4.3. Optional Preparatory Education and Students’ Attitude

In order to answer the second research question which investigates whether

studying in optional preparatory classes has an effect on freshman students’ attitudes

towards English in terms of English in general, the current English education policies of

Turkey and the purposes for learning English, descriptive and inferential statistics were
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used. Therefore, mean, standard deviation and Independent Samples T-Test were
computed.

Table 7.
Group Statistics of Freshman Students Having and not Having Optional Preparatory
Education

Having

Attitudes towards Optional

Preparatory

Education N Mean S.D S.EM t p
English in yes 73 4.28 48 .05 1.35 A7
General no

153 4.18 .55 .04

The Current yes 73  3.88 .59 .07 5.53 .00
English no 153 3.33 74 .06
Education Policy
in Turkey
The Purposes for yes 73 4.28 .85 10 2.69 .00
Learning English no 153 3.94 91 .07

When the results are examined, no statistically significant difference is found
between the two groups in terms of their attitudes towards English in general (t=1.35,
p>.05) as Table 7 indicates. Although there is no significant difference between the two
groups, students who studied optional preparatory classes have a bit more positive
attitude towards English in general (X=4.28) than those who did not study optional
preparatory classes (X=4.18). With regard to their attitudes towards the current English
education policies of Turkey, there is a significant difference between the groups
(t=5.53, p<.05): Students who studied optional preparatory classes hold more positive
attitude towards the current English education policies of Turkey (X=3.88) than those
who did not study optional preparatory classes (X=3.33). And as for their attitudes
towards the purposes for learning English, there is also significant difference between
the two groups (t=2.69, p<.05). Accordingly, students who studied optional preparatory

classes have more positive attitude towards the purposes for learning English (X=4.28)
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than those who did not study optional preparatory classes (X=3.94). It is seen that
studying in optional preparatory classes has an effect on freshman students’ attitudes
towards English regarding the current English education policies of Turkey and the
purposes for learning English, whereas it does not affect their attitudes towards English
in regard to English in general. Overall, it is possible to state that having optional
preparatory education may lead to more positive attitude, specifically towards the

English education policies and the purposes for learning English.

4.4. Experience of Having a Native Speaker of English Teacher

The third research question aimed to explore whether having a native speaker of
English teacher has an effect on students’ attitudes towards English in terms of English
in general, the current English education policies of Turkey and the purposes for
learning English. With intent to analyse the third research question, mean, standard

deviation and Independent Samples T-Test were counted.

Table 8.
Group Statistics of Students Having and not Having a native speaker of English

Teacher

Having a native
Attitudes towards speaker of English

teacher N Mean S.D. S.EM. t p
English in General yes 98 4.24 48 .04 e 45
no 128 4.19 .56 .05
The Current yes 98 3.78 .61 .06 5.02 .00
Engllsh Education no 128 330 77 06
Policy in Turkey
The Purposes for yes 98 4.24 .84 .08 2.80 .00
Learning English no 128 3.90 .93 .08

After the evaluation of the findings regarding students’ experience of a native
speaker of English teacher, there is no significant difference between the students who
had a native speaker of English teacher and the others who did not have such an
experience in regard to their attitudes towards English in general (t=.74, p>.05) as seen
in Table 8. Therefore, it is seen that having a native speaker of English teacher does not
have an effect on students’ attitudes towards English with respect to English in general.
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However, it is possible to state that students having a native speaker of English teacher
have slightly more positive attitude towards English in general (X=4.24) than the other
group who did not have a native speaker as their teachers (X=4.19).

As for their attitudes towards the current English education policy in Turkey,
there is significant difference between the two groups (t=5.02, p<.05). In this context,
students having a native speaker of English teacher have more positive attitude towards
the current English education policy in Turkey (X=3.78) than the other group (X=3.30).
On that account, it is found that having a native speaker of English teacher has an effect
on students’ attitudes towards English in regard to the current English education
policies of Turkey.

A significant difference between the two groups is also found in terms of their
attitudes towards the purposes for learning English (t=2.80, p<.05) and students having
a native speaker of English teacher have more positive attitude towards the purposes for
learning English (X=4.24) than the students who did not have a native speaker of
English as their teachers (X=3.90). As a consequence, it is determined that having a
native speaker of English teacher has an effect on students’ attitudes towards English
regarding the purposes for learning English.

In general, having optional preparatory education and having a native speaker of
English share a similar finding. In both, no significant difference was found for the
participants’ attitudes towards English in general while there were statistically
significant differences for students’ attitudes towards the current English education
policy in Turkey and the purposes for learning English.

4.5. The Effect of Students’ Faculty Types on Their Attitudes

The fourth research question of the study investigated whether faculty type has
an effect on students’ attitudes towards English in terms of English in general, the
current English education policies of Turkey and the purposes for learning English. In
order to analyse this research question, mean, standard deviation and one-way ANOVA
test were calculated. When Table 9 is examined, mean, standard deviation and one-way
ANOVA scores of students’ attitudes towards three domains can be seen. Although the
study was administered with students from 5 different faculties, students from Faculty
of Health Sciences were not included within the context of this research question as

there were only 3 students participating in the study from this faculty. Because such a
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small population may not give reliable results while calculating mean differences and
one-way ANOVA test. Therefore, Table 9 reports the statistics of students’ attitudes

from 4 different faculties.

Table 9.
One-way ANOVA Results of Students’ Attitudes According to Their Faculties

Attitudes towards Faculty Type N Mean S.D. S.E. F p

English in General Education 99 4.23 .56 .05 1.25 .29
Arts and Sciences 16 441 34 .08
Economics and 433 59 19
Administrative Sciences
Englr_1eer|ng and 99 4.16 52 .05
Architecture
Total 223 421 .53 .03

The Current

English Education

Policy in Turkey Education 99 345 12 .07 263 .05
Arts and Sciences 16 3.95 .54 A3
Economics and
Administrative Sciences 3.m 12 24
Engineering and 9 345 77 07
Architecture
Total 223 3.50 74 .04

The Purposes for

Learning English
Education 99 3.90 .89 .09 2.27 .08
Arts and Sciences 16 4.16 1.03 .25
Economicsand 460 .40 13
Administrative Sciences
Engineering and 9 412 90 .09
Architecture
Total 223  4.04 .90 .06

The findings show that there is no significant difference among the students’
attitudes towards English in general (F=1.25, p>.05) in terms of their faculty types. It
indicates that faculty type does not affect students’ attitudes towards English in respect
to English in general. Despite the fact that no significant difference appears among the

students’ attitudes towards English in general, the highest mean score among the
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faculties belongs to Faculty of Arts and Sciences (X=4.41) and it indicates that students
studying at Faculty of Arts and Sciences have slightly more positive attitudes towards
English in general than the students from other faculties.

With regard to students’ attitudes towards the current English education policy
in Turkey, a significant difference is found according to their faculty types (F=2.63,
p<.05). It shows that faculty type has an effect on students’ attitudes towards English in
relation to the current English education policy in Turkey, and as Faculty of Arts and
Sciences has the highest mean (X=3.95), students at Faculty of Arts and Sciences have
more favourable attitudes towards the current English education policy in Turkey.

No statistically significant difference is found among the students’ attitudes
towards the purposes for learning English with respect to their faculty types (F=2.27,
p>.05). On this basis, it is seen that faculty type does not have an effect on students’
attitudes towards English with respect to the purposes for learning English. Although
there is no significant difference among these faculties, the students studying at Faculty
of Economics and Administrative Sciences hold slightly more positive attitudes towards

the purposes for learning English (X=4.60) than the students from other faculties.

4.6. The Effect of Having an Education at an English Intensive High School on
Students’ Attitudes

Regarding the 5" research question which inquires whether having an education
at an English intensive high school has an effect on students’ attitudes towards English
in terms of English in general, the current English education policies of Turkey and the
purposes for learning English, the researcher counted mean, standard deviation and
Independent Samples T-Test values.

As Table 10 illustrates, no significant difference is seen between the students
who had education at an English intensive high school and the students who did not
have in terms of their attitudes towards English in general (t=-.07, p>.05). The mean
scores in both groups are almost the same: It is 4.22 for the students not having
education at an English intensive high school and 4.21 for the ones having English
intensive high school education. This result indicates that having an education at an
English intensive high school does not affect students’ attitudes towards English in
respect to English in general.

Concerning their attitudes towards the current English education policy in

Turkey, there is not also significant difference between the two groups (t=.06, p>.05). It
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shows that having an education at an English intensive high school does not have an
effect on students’ attitudes towards English in relation to the current English education
policy in Turkey. However, the students having education at an English intensive high
school have slightly more positive attitudes towards the current English education

policy in Turkey (X=3.53) than those who did not have such an experience (X=3.45).

Table 10.
Group Statistics of Students According to English Education at High School

Having
Education at an

Attitudes towards English Intensive

High School N Mean SD. SEM. t p
English in General yes 143 421 49 04 -07 94

no 83 4.22 .59 .06

The Current English yes 143 3.53 71 .05 06 .44
Education Policy in no 83 345 .79 .08
Turkey
The Purposes for yes 143 4.01 .87 07 -71 47
Learning English no 83 4.10 .96 10

As for their attitudes towards the purposes for learning English, no significant
difference is obtained between the two groups (t=-.71, p>.05). It suggests that having an
education at an English intensive high school does not affect students’ attitudes towards
English with regard to the purposes for learning English. But, as the mean scores
demonstrate, students not having education at an English intensive high school have
slightly more positive attitudes towards the purposes for learning English (X=4.10) than
those who had such an experience (X=4.01).

In short, it was found that having intensive English education at high school is

not a factor in students’ attitudes towards English.
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In order to analyse the last research question which aimed to find out whether

parents’ education has an effect on students’ attitudes towards English in regard to

English in general, the current English education policies of Turkey and the purposes

for learning English, mean, standard deviation and one-way ANOVA test scores were

computed.

Table 11.

One-way ANOVA Results of Students’ Attitudes According to Educational Background

of Their Parents

Attitudes Educational Background
towards of Parents N Mean SD. SE. = D
English in Only one of them did not have
) ) ) 420 54 09 489 .00
General university education
Both mother and father did
o © 175 425 45 .03
not have university education
Both mother and father had
) ) ) 19 386 .92 21
university education
Total 226 421 53 .03
The Current  Only one of them did not have
) ) ) ) 32 364 .78 13 88 41
English university education
Education Both mother and father did
o S ] 175 349 71 .05
Policy in not have university education
Turkey Both mother and father had
) ] ) 19 337 .99 22
university education
Total 226 350 74 .04
The Purposes Only one of them did not have
_ o _ 32 411 .87 15 26 .76
for Learning university education
English Both mother and father did
o _ 175 4.05 .86 .06
not have university education
Both mother and father had
) ) ) 19 392 1.28 29
university education
Total 226 4.05 .90 .06
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As shown in Table 11 above, the only statistical significance is observed for
students” attitudes towards English in general when their parents’ educational
background is taken into consideration (F=4.89, p<.05); and it shows that educational
background of students’ parents has an effect on students’ attitudes towards English in
relation to English in general. Interestingly, the students whose parents (both mother
and father) did not have university education have more favourable attitudes towards
English in general (X=4.25) than the others.

Concerning their attitudes towards the current English education policy in
Turkey, no significant difference among them is determined with regard to their
parents’ educational background (F=.88, p>.05). Therefore, it is found that educational
background of students’ parents does not have an effect on students’ attitudes towards
English in terms of the current English education policy in Turkey. Although no
significant difference is seen among their attitudes towards current English education
policy in Turkey, the students whose mother or father (only one of them) did not have
university education have slightly more positive attitudes towards the current English
education policy in Turkey (X=3.64) than the others.

Table 11 also demonstrates that there is no significant difference among
students’ attitudes towards the purposes for learning English with respect to educational
background of the students’ parents (F=.26, p>.05). According to this data, it is possible
to indicate that educational background of students’ parents does not affect students’
attitudes towards English regarding the purposes for learning English. Even though no
significant difference among students’ attitudes towards the purposes for learning
English is reported, students whose mother or father (only one of them) did not have
university education have the highest mean score (X=4.11), so they have slightly more

positive attitudes towards the purposes for learning English than the other students.
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CHAPTER V

5. CONCLUSION

5.1. Summary of the Study

The current study aimed to determine the attitudes of Bozok University students
towards English regarding three sub-categories: English in general, the current English
education policies of Turkey and the purposes for learning English. Another intention of
the research was to discover whether any significant difference exists in the attitudes of
students towards English with respect to English in general, the current English
education policies of Turkey and the purposes for learning English according to some
factors such as studying in optional classes, having native or non-native English
teachers, faculty type, having English intensive high school education and parents’
education and to find out whether these factors have an effect on their attitudes towards
English in terms of English in general, the current English education policies of Turkey
and the purposes for learning English.

In order to collect the data in the study, a survey design was preferred and a 6-
point Likert type attitude questionnaire which was adopted from Yu (2010) was
implemented. The questionnaire composed of two parts. The first section collected the
data about demographic profiles of the students and the second section involved 40
items that obtained the data showing the degree of students’ agreement and
disagreement with the statements. Forty of the items measured three different attitude
domains. In this context, the first domain consisting of the items 1 to 15 measured the
attitudes of participants towards English in general; the second domain consisting of
items 16 to 30 measured students’ attitudes towards the current English education
policies of Turkey and the last domain containing items 31 to 40 measured students’
attitudes towards the purposes for learning English.

The research was conducted with a total of 226 freshman students studying at
Bozok University in Yozgat. As one aspect of the study aimed to compare the attitudes
of the students having and not having optional English preparatory education, students
were categorized into 2 different groups. There were 73 freshman students who studied
optional English preparatory classes and 153 freshman students who did not receive
preparatory education. While the students in the first group were from various faculties

as they spread out into their departments after their one-year optional English
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preparatory education, the students in the second group involved 56 students at Faculty
of Engineering and Architecture and 97 students at Faculty of Education. When the
students from both groups were regarded according to their faculties in total, 99
students at Faculty of Education, 99 students at Faculty of Engineering and
Architecture, 16 students at Faculty of Arts and Sciences, 9 students at Faculty of
Economics and Administrative Sciences and 3 students at Faculty of Health Sciences
took part in the research.

All the data obtained from the questionnaire were transcribed into SPSS. A
number of measurements were conducted. In order to examine students’ attitudes
towards English regarding English in general, the current English education policy in
Turkey and the purposes for learning English, mean and standard deviation scores were
measured. In order to find out whether studying in optional preparatory classes has an
effect on freshman students’ attitudes towards English, Independent Samples T- test
was calculated. In an attempt to investigate whether having a native speaker of English
teacher and having an education at an English intensive high school have an effect on
students’ attitudes towards English, Independent Samples T- test was measured and
mean and standard deviation were calculated. With the intent to explore whether
students’ faculty type and parents’ education have an effect on students’ attitudes

towards English, one-way ANOVA scores were evaluated.

5.2. Discussion of the Findings

The first research question of this study aimed to find out students’ attitudes
towards English in terms of English in general, the current English education policy in
Turkey and the purposes for learning English. The findings show that students have a
positive attitude towards English in regard to English in general and the purposes for
learning English, but they have neutral attitudes towards English when their attitudes
are examined according to the current English education policy in Turkey. The fact that
the students in this study hold neutral attitudes towards English regarding the current
English education policy in Turkey shows that the students at Bozok University do not
have an idea about the English education policy in Turkey. Throughout this attitude
domain, a neutral attitude is seen; however, some of the responses to the items by the
students imply notable findings. The participants in this study mostly disagree that they

are satisfied with the English education policy in Turkey. In a previous study conducted
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by Oktay (2015) at another Turkish university, students and instructors similarly
specified that foreign language teaching policy in Turkey is not adequate enough. The
problem of English education policy in Turkey may be regarded as one of the reasons
why English proficiency level in Turkey is too low as Oktay (2015) also stated in her
study. Hence, English education policy in Turkey needs a closer examination by policy
makers. The respondents in the current study also disagree that they are satisfied with
the college English education curriculum in Turkey. In her study, Kirkgdz (2007)
identifies some negative aspects related to English language curriculum in Turkey such
as density of content, inappropriate textbooks and large class sizes. As Kirkg6z (2007)
emphasizes Turkey has launched some initiatives for revising the English curriculum
and teaching methods. However, the findings of the current study and other similar
studies reveal that English language curriculum still has some shortcomings as it can be
understood from students’ discontent with the English curriculum. On one hand, the
participants in the present study accept that all Turkish students should learn English; on
the other hand, they interestingly agree that they would not take English course if it
were not a compulsory subject in school. It validates their discontent with the English
curriculum. In the first domain of the questionnaire (attitudes towards English in
general), the respondents mostly agree that many varieties of English exist in the world;
however, they disagree that they have heard the phrase “World Englishes”. It shows that
students are not aware of this term and they are neutral to the idea: Turkey should have
its own variety of English.

The results in this study are similar to the findings of Yu’s (2010) study, as her
study found that students have positive attitudes towards English language and the
purposes for learning English, while they showed neutral attitudes towards the
education policies of China and their attitudes towards this domain are complex.
Besides, some characteristics regarding the attitudes of students towards the English
education policies share some similarities. For instance, in Yu’s (2010) study students
stated that they are dissatisfied with the English education policies in China and the
current study similarly finds that students show discontent with the English education
policies in Turkey. However, we have to acknowledge that students’ characteristics and
English education policies in Turkey and China cannot be same, thus these similar
results may not indicate that the students in both countries have the same kind of
attitudes towards English. Within the context of Turkish students, the results of the

current study show similarities to the findings of the study carried out by Karatas, Alci,
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Bademcioglu and Ergin (2016), as they found that university students have positive
attitudes towards learning English. The current study’s findings contradict with the
findings of the study conducted by Cetinkaya (2009) as her research revealed that
students have negative attitude towards learning English questioning its dominance. In
the last attitude domain of the questionnaire (attitudes towards the purposes for learning
English) in the present study, the respondents mostly agree that learning English is
important for them as English is a very useful tool in contemporary society. When the
participants’ purposes for learning English are examined, they mostly learn English in
order to get a decent job, catch up with economic and technological developments in the
world, and obtain better education and job opportunities abroad, but they disagree that
before entering university, an important purpose for their English learning was to obtain
high scores in the University Entrance Examination. It may be stated that students think
that they need English in working life rather than school life.

The second research question investigated whether studying in optional
preparatory classes has an effect on freshman students’ attitudes towards English
regarding English in general, the current English education policies of Turkey and the
purposes for learning English. The results indicate that no significant difference is seen
between the two groups’ attitudes towards English in regard to English in general, while
there is a significant difference between the two groups’ attitudes towards English when
their attitudes towards the current English education policies of Turkey and the
purposes for learning English are investigated. Thus, it is found that having optional
preparatory education has an effect on students’ attitudes towards English with respect
to the current English education policies of Turkey and the purposes for learning
English, whereas it does not affect their attitudes towards English in terms of English in
general. Overall, it can be stated that the students who studied optional preparatory
classes have slightly more positive attitude towards English in general than those who
did not study optional preparatory classes, although there is no significant difference
between the two groups. It is also understood that the students who studied optional
preparatory classes have more positive attitude towards the current English education
policies of Turkey and the purposes for learning English. It may be asserted that having
optional English preparatory education may lead to more positive attitudes particularly
towards English education policy and the purposes for learning English. More positive
attitudes of optional preparatory students in this study may be an indication of their

intensive language experiences at their university. As Gardner (1985) proposes,
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language experiences may have an effect on students’ attitudes and motivation. The
findings of the current study are in line with the findings of the study carried out by
Tokug (2014) as his study revealed that non-compulsory preparatory students showed
positive attitudes towards English. Similar findings to the current study’s findings
regarding students’ attitudes towards the purposes for learning English can be seen in
the study conducted by Sarkmaz (2011). She also found a statistically significant
difference among participants’ attitudes in terms of their purposes to learn English.

The third research question examined whether having a native speaker of
English teacher has an effect on students’ attitudes towards English in terms of three
sub-categories. The results suggest that no significant difference is seen between the
attitudes of the students who had a native speaker of English teacher and the others who
did not have such an experience towards English in terms of English in general. Another
finding is that a significant difference between the two groups’ attitudes towards
English is found with regard to their attitudes towards the current English education
policies of Turkey and the purposes for learning English. In this context, students
having a native speaker of English teacher have more positive attitude towards the
current English education policies of Turkey and the purposes for learning English than
the students who did not have a native speaker of English as their teachers.
Consequently, it is found that having a native speaker of English teacher does not have
an effect on students’ attitudes towards English in regard to English in general, while it
has an effect on students’ attitudes towards English in terms of the current English
education policies of Turkey and the purposes for learning English. As the researcher of
the present study had the teaching experience with both the students having a native
speaker of English teacher and the students who did not have a native speaker of
English at Bozok University, he may indicate that the students having a native speaker
of English teacher are more successful at English than the other group. It may be stated
that positive attitudes are connected with language achievement. As Kumaravadivelu
(2012) indicates, individual factors such as attitude and motivation play an important
role in designating an individual’s success or failure in learning a language. In addition,
Gardner (1985) emphasises that some factors such as motivation and attitude may be
related to achievement in learning a second language. It may be specified that a native
speaker English teacher attracts students in the process of learning a foreign language
more than a non-native English teacher does. Having a native speaker of English

teacher probably changes students’ attitudes positively especially towards English
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education policy and the purposes for learning English. The results of the current study
are different from the findings of Yu’s (2010) study as she found a significant
difference between the students who had a native speaker of English teacher and the
others who did not have such an experience with regard to their attitudes towards
English in general, while she found no significant difference between the two groups
according to their attitudes towards the English education policies and the purposes for
learning English. But as stated before, her study was carried out with Chinese students,
so it may be wrong to state that students in both studies have same or different kind of
attitudes.

Another research question investigated whether faculty type has an effect on
students’ attitudes towards English in terms of three attitude domains. The results show
that there is no significant difference among students’ attitudes towards English with
respect to English in general and the purposes for learning English. However, there is a
significant difference among their attitudes towards English in relation to the current
English education policies of Turkey, and the students studying at Faculty of Arts and
Sciences have more positive attitudes towards the current English education policies of
Turkey than the students at other faculties. Overall, it is found that faculty type does not
have an effect on students’ attitudes towards English regarding English in general and
the purposes for learning English, while it has an effect on their attitudes towards
English with respect to the current English education policies of Turkey. It may be
inferred that studies on attitude difference according to faculty types or departments can
get different results. It is possibly due to the fact that studies are conducted in different
regions and different universities and individuals or groups have different
characteristics. The finding regarding the students’ attitudes towards English in general
and the purposes for learning English is consistent with the results of the studies carried
out by Colak (2008) and Memduhoglu and Kozikoglu (2015) who found no significant
difference among the students’ attitudes with regard to their departments. However, this
study’s results contradict with the findings of the studies carried out by Akay and
Toraman (2015) who found that students’ positive attitudes differ regarding their
faculties and some other researchers (Giiven, 2016; Gémleksiz, 2010; Ozer & Yilmaz,
2016; Cakici, 2007; Sarkmaz, 2011; Genc & Aydin, 2017) who found significant
differences among students’ attitudes in terms of their departments.

The study also attempted to find out whether having an education at an English

intensive high school has an effect on students’ attitudes towards English in regard to
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three sub-categories. The findings show that there is no significant difference between
the attitudes of the students who had education at an English intensive high school and
the students who did not have towards English in terms of English in general, the
current English education policies of Turkey and the purposes for learning English.
Therefore, it is seen that having an education at an English intensive high school does
not have an effect on students’ attitudes towards English with respect to three attitude
domains. In the second research question, it was previously found that having optional
preparatory education has an effect on students’ attitudes towards English in regard to
the current English education policy in Turkey and the purposes for learning English,
whereas having an education at an English intensive high school does not affect their
attitudes towards English. In both English intensive high schools and optional English
preparatory classes, students are exposed to English for many hours; however, English
preparatory education may lead more positive effect on students’ attitudes. It is possibly
due to their more exposure to English as they learn English more than 24 hours a week.
It may be also due to teaching practices and the English curriculum at English intensive
high schools. The results regarding the English intensive high schools’ effect on
students’ attitudes are in accordance with the findings of the studies administered by
Karatas et al., (2016), Giryay (2016), Ozer and Yilmaz (2016) and Memduhoglu and
Kozikoglu (2015) as they found no significant difference between the attitudes of
students towards English regarding the type of high school they have graduated.
Contrary to the findings of this study, Cakici (2007) found a significant difference
between the attitudes of students according to the type of high school they graduated.
These different results from different studies may be due to the fact that the effect of
high school type on students’ attitudes may change according to the quality of education
at high school, the region where the study is conducted and characteristics of the
students.

The last research question purposed to discover whether parents’ education has
an effect on students’ attitudes towards English in terms of three attitude domains. The
results reveal that there is a significant difference among the attitudes of students
towards English in respect to English in general according to their parents’ educational
background. The students whose parents (both mother and father) did not have
university education have more favourable attitudes towards English in general than the
others. It is a surprising result as it is normally expected that the students whose parents

(both mother and father) had university education will have more positive attitudes than
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the others. It may be due to the fact that the parents who did not have university
education give more importance to their children’s English education as they feel the
need of English at their workplaces and so, they motivate their children to learn English.
Bartram (2010) emphasizes some sociocultural influences such as parents, peers and
media on students’ language learning attitudes. It may be specified that parents’
attitudes towards English, their motivation and encouragement to their children for
learning English may affect students’ attitudes towards English. The finding regarding
English in general in this study corroborates the findings of the studies implemented by
Kesgin and Arslan (2015) and Ardig-Ekiz (2012) as they also found significant
differences between the attitudes of students in terms of parents’ education levels. The
current study determines no significant difference among students’ attitudes towards
English with regard to the current English education policy in Turkey and the purposes
for learning English according to their parents’ educational background. This result is
consistent with the finding of Ozer & Yilmaz’s (2016) study that found no significant
difference between the attitudes of students in terms of parents’ education levels.
Overall, considering the findings of this study, it is found that educational background
of students’ parents has an effect on students’ attitudes towards English in terms of
English in general, while it does not have an effect on students’ attitudes towards
English with regard to the current English education policy in Turkey and the purposes
for learning English.

In general, it is seen that some factors regarding the current study show some
similarities and differences. For example, having optional English preparatory education
and having a native speaker of English teacher reveal similar findings. In both, there is
no significant difference between students’ attitudes towards English with respect to
English in general, whereas significant differences are obtained between their attitudes
towards English in terms of the current English education policy in Turkey and the
purposes for learning English. On the contrary, the research regarding educational
background of students’ parents gives a totally opposite result. Accordingly, a
significant difference is found among students’ attitudes towards English in regard to
English in general, while no significant difference is observed among students’ attitudes
towards English with regard to the current English education policy in Turkey and the

purposes for learning English according to their parents’ educational background.
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5.3. Pedagogical Implications

The findings of this study may provide some implications for English teachers,
policy makers in English education in Turkey and educators at Bozok University.

Although students hold positive attitudes towards English in regard to English in
general and the purposes for learning English, they have neutral attitudes towards
English in terms of the current English education policy in Turkey. It shows that they
have no idea about English education policy in Turkey; however, most of the students
disagree that they are satisfied with the English education policy in Turkey and the
college English education curriculum in Turkey when the questionnaire items are
examined in this sub-category. Therefore, teachers and policy makers should take it into
consideration and then revise the English curriculum and provide a curriculum that
meets students’ needs better.

Based on students’ responses in the questionnaire, it is seen that the students in
this study do not learn English in order to obtain high scores in the University Entrance
Examination. It implies that students want to learn English to communicate and get
better education and job opportunities, not to get good marks in the exam. It is clear
from their agreement with the statements: “Oral language skills are more important than
literacy skills in college English education” and “An important purpose for my English
learning is to get a decent job”. Therefore, English education should involve improving
students’ oral language skills instead of giving too much importance to grammar
instruction.

According to the findings, it is observed that having optional English
preparatory education can lead to more positive attitudes towards English especially
towards English education policy and the purposes for learning English, but it does not
have the same effect on students’ attitudes towards English in general. Therefore,
English instructors at Bozok University should pay more attention to English education
at optional preparatory classes in order to improve more positive attitudes towards
English by the students having optional preparatory education than the students who do
not have that education.

The study also reveals that no significant difference is seen between the attitudes
of the students who had education at an English intensive high school and the students
who did not have towards English regarding three attitude domains. It may be due to the

fact that English education at English intensive high schools does not meet students’
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needs well enough and it does not make any difference from the high schools where
English is not taught intensively. It is also seen that students’ English levels are low
when they come to universities, although many of the students graduate from an English
intensive high school where they learn English many hours of lessons. Therefore,

educators should reconsider the English education policies at high schools.

5.4. Recommendations for Further Research

The findings of the current research cannot be generalized to all university
students in Turkey. This study is limited to the freshman students who studied optional
English preparatory classes and the freshman students who did not receive preparatory
education. A further research may investigate the attitudes of compulsory preparatory
class students, optional preparatory class students and freshmen who do not receive any
preparatory education and it may compare their attitudes. The study was conducted with
a total of 226 students at Bozok University in Yozgat. With the intent to get a more
comprehensive understanding of the attitudes of the students in Turkish universities,
other studies with bigger populations from different regions and cities could be
implemented. As this study was only carried out at one university, further studies with a
few universities could be done.

The current study was executed by a survey-based quantitative research and it
involved an attitude questionnaire. In order to get a more profound knowledge about
students’ attitudes towards English, future studies may involve both quantitative and
qualitative research methods such as observations and interviews.

As this study cannot trace any attitude changing, further studies which consist of
pre-tests and post-tests can be conducted in order to understand whether students’
attitudes change in time after some teaching methods are implemented. In this way,
teachers may understand whether their teaching methods work well and they help
students improve their positive attitudes. When students’ attitudes turn into negative,
teachers may have the chance of reviewing their teaching practices and methods.

This study found that the only significant difference was seen among students’
attitudes towards English in terms of English in general according to their parents’
educational background and the students whose parents (both mother and father) did not

have university education interestingly have more favourable attitudes towards English



70

in general than the others. Its reasons may be investigated by the researchers in the field

of educational sociology.

5.5. Conclusion

This research investigated students’ attitudes towards English with respect to
English in general, the current English education policy in Turkey and the purposes for
learning English and it was found that students have a positive attitude towards English
when their attitudes towards the sub-categories (English in general and the purposes for
learning English) were examined, but they have neutral attitudes towards English in
regard to the current English education policy in Turkey.

The study also examined whether studying in optional preparatory classes and
having a native speaker of English teacher have an effect on students’ attitudes and the
results showed that these two factors do not have an effect on freshman students’
attitudes towards English in terms of English in general, whereas these factors have an
effect on their attitudes towards English when their attitudes were examined with regard
to the current English education policies of Turkey and the purposes for learning
English. In accordance with these results, it was understood that the students who
studied optional preparatory classes and the students who had a native speaker of
English teacher hold more positive attitudes towards English in regard to the current
English education policies of Turkey and the purposes for learning English than the
other groups.

Determining whether faculty type has an effect on students’ attitudes towards
English was another aim of this research. The findings revealed that faculty type does
not affect students’ attitudes towards English with regard to English in general and the
purposes for learning English, but it has an effect on their attitudes towards English in
terms of the current English education policies of Turkey. Accordingly, students
studying at Faculty of Arts and Sciences have more positive attitudes towards English
regarding the current English education policies of Turkey than the students at other
faculties.

The study intended to discover whether having an education at an English
intensive high school has an effect on students’ attitudes towards English and it was
seen that having an education at an English intensive high school does not affect
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students’ attitudes towards English in terms of English in general, the current English
education policies of Turkey and the purposes for learning English.

Lastly, the study investigated whether parents’ education has an effect on
students’ attitudes towards English and the researcher found that educational
background of students’ parents has an effect on students’ attitudes towards English
regarding English in general, while it does not have an effect on students’ attitudes
towards English with respect to the current English education policy in Turkey and the
purposes for learning English. Accordingly, the students whose parents (both mother
and father) did not have university education hold more favourable attitudes towards
English in terms of English in general than the others.
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7. APPENDICES

7.1. APPENDIX 1: CONSENT FORM

I would like to conduct an attitude questionnaire with freshman students studying at
Bozok University for understanding their attitudes towards English in terms of English
in general, the current English education policies of Turkey and the purposes for

learning English.

Consent Form
I confirm that | have been informed about the nature of the study and I voluntarily agree

to participate in the study. | agree to sign and date this consent form.

Please indicate whether you would like to participate in this attitude questionnaire.
Yes, | would like to take part.

No, thanks, I do not want to take part.

Signature Date
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7.2. APPENDIX 2: ENGLISH VERSION OF THE ATTITUDE
QUESTIONNAIRE

Dear student,

The main aim of this study is to examine the attitudes of Bozok University
students towards English in terms of English in general, the current English education
policy in Turkey and the purposes for learning English. Your answers will aid English
teachers and pedagogues to understand the needs of learners of English and to overcome
the problems and difficulties they may come across in English language. Be sure that
your personal data will be kept confidential. By completing this questionnaire, you

agree to participate in this study. Thank you very much for participating in this study!

A) Demographic Profiles of the Students

1. Have you studied in optional preparatory class?

Yes No

2. Have you had any English teacher(s) who is (a) native speaker(s) of English?
Yes No

3. Type of High School you graduated:

_____a) Science High School ____e) Industrial Vocational High School
______b) Anatolian High School _____T) Trade Vocational High School
______¢) Anatolian Teacher High School _ g) Medical Vocational High School
______d) Imam Hatip High School ______h) Other (Please specify it)

4. Your Current Faculty: (Please fill in the blank)
5. Educational background of your father:

______a) Primary School Graduate _____d) Associate Degree Graduate
_____b) Secondary School Graduate ______e) Bachelor's Degree or above

_____¢) High School Graduate

6. Educational background of your mother:

______a) Primary School Graduate _____d) Associate Degree Graduate
_____b) Secondary School Graduate ______e) Bachelor's Degree or above
_____¢) High School Graduate



82

B) Students’ Attitudes towards English

To what extent do you agree with the following items? The following items investigate
your attitudes towards English language. Do not forget that there are no correct or
wrong answers for these items and please answer them accurately. Please read the
following statements carefully and mark the best option that reflects your attitude

towards English language. Use the scale below to mark the items of the questionnaire.

1. Strongly Disagree
2. Disagree

3. Slightly Disagree
4. Slightly Agree

5. Agree

6. Strongly Agree

Part I. Your attitudes towards English in general

(Please put a X for your answer) 23 312820 o 2o
cCo O E U:E 8 8 = 8
O @ @© DO O (0T
52 2 =D2= <« |5
»m Aol O |»Aawm n
1 2 3 | 4 51| 6
S
2
1 | English is an international language.
2 | English is the language used most widely in the

world.

3 | Knowing English is important in understanding

people from other countries

4 | Knowing English is important in understanding
the cultures of English-speaking countries, like
U.S.A.or U.K.

5 | If I have a chance, | would like to travel to
English-speaking countries, like U.S.A. or U.K.

6 I do not like learning English.
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7 | The English spoken by Turkish people is not
authentic English.

8 | Many varieties of English exist in the world.

9 | The non-native English speakers can also speak
Standard English. (Here, Standard English
refers to English spoken in the English-
speaking countries, like U.S.A. or U.K.)

10 | As long as people understand me, it is not
important which variety of English | speak.

11 | I have heard of the phrase “World Englishes”.

12 | Like “Singaporean English” and “Indian
English”, Turkey should have its own variety

of English: “Turkey English”.

13 | When | speak English, | want to sound like a

native speaker.

14 | When | speak English, | want to be identified

clearly as Turkish.

15 | I am not confident in speaking English because

of my Turkish accent.

Part 11. Your attitudes towards the current English education policy in Turkey

(Please put a X for your answer) 23 32820 o Ba
cog olcgcd & |8
o @© [45] DB OO DO T
52 2 =22=gq <€ |5<
hAal o |vAav )
1 2 3 4 5

item

16 | All Turkish students should learn English.

17 | Turkish college students should use English in
either spoken or written communications

among each other.
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18

English education should start from the first
class of elementary school in Turkey.

19 | English should not be a compulsory subject at
university education in Turkey.

20 | I would not take English if it were not a
compulsory subject in school.

21 | If English were not taught at school, | would
study it on my own.

22 | Oral language skills are more important than
literacy skills in college English education.

23 | College English classes should be entirely
conducted in English.

24 | College English classes should be conducted in
both English and Turkish.

25 | Besides English classes, other college classes,
such as Math, should be also conducted in
English.

26 | | am satisfied with the English education policy
in Turkey.

27 | 1 am satisfied with the college English
education curriculum in Turkey.

28 | | am satisfied with the English learning
textbooks and other materials used in our
school.

29 | I am satisfied with the English teaching
methods used in our school.

30 | I prefer native speakers rather than non-native

speakers as my English teachers.




Part 111: Your attitudes towards the purposes for learning English

(Please put a X for your answer) =3 & > o 29 g = @
»n Al Q |vAaw n
2 4
g
31 | In Turkey, knowing English is more useful than
knowing any other foreign language.
32 | Learning English is important for me, because
English is a very useful tool in contemporary
society.
33 | I learn English to catch up with economic and
technological developments in the world
34 | Before entering university, an important
purpose for my English learning was to obtain
high scores in the University Entrance
Examination.
35 | Animportant purpose for my English learning
Is to obtain a university degree.
36 | An important purpose for my English learning
is to get a decent job.
37 | Animportant purpose for my English learning
is to obtain high scores in English
examinations, such as FLT (YDS) and TOEFL.
38 | I learn English in order to obtain better
education and job opportunities abroad.
39 | I learn English so that | can go abroad to
experience English-speaking cultures.
40 | My parents believe that learning English is

important.

Adopted from the Attitude Questionnaire Test employed by Yu (2010, p. 163).
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7.3. APPENDIX 3: TURKISH VERSION OF THE ATTITUDE
QUESTIONNAIRE

Sevgili 6grenci,

Bu calismanin temel hedefi, Bozok Universitesi 6grencilerinin, genel olarak
Ingilizce, Turkiye’deki mevcut ingilizce egitim politikas: ve ingilizce 6grenmenin
amaglar1 agisindan Ingilizceye kars: tutumlarini incelemektir. Cevaplariniz, ingilizce
ogretmenlerine ve pedagoglarina, ingilizce 6grenenlerin ihtiyaclarini anlamalar: ve
onlarin Ingilizce dilinde karsilasabilecekleri sorunlarin ve glcliiklerin Gstesinden
gelebilmeleri konusunda yardimci olacaktir. Kimliginizin tamamen gizli kalacagindan
emin olunuz. Bu anketi tamamlayarak, bu calismada yer almay: kabul etmis olursunuz.

Bu calismaya katildiginiz icin ¢ok tesekkir ederiz.
A) Ogrencilerin Demografik Profilleri
1. Istege Bagh Ingilizce Hazirhik Sinifinda okudunuz mu?

Evet Hayir

2. Daha 6nce ana dili ingilizce olan bir Ingilizce 6gretmeniniz hic oldu mu?

Evet Hay1r

3. Mezun oldugunuz lise tiru:

___a)Fen Lisesi _____e) Endustri Meslek Lisesi
______b) Anadolu Lisesi _____T) Ticaret Meslek Lisesi
____c) Anadolu Ogretmen Lisesi __0) Saglik Meslek Lisesi
___d) Imam Hatip Lisesi ___h) Diger (Lutfen belirtiniz)

4. Universitede su an okudugunuz fakiilte:

(Ldtfen bosluga yaziniz.)

5. Babamzin egitim durumu: (Litfen ilgili alana X koyarak seginiz.)

_a)ilkokul mezunu __d) On lisans (iki yillik tiniversite) mezunu

b)) Ortaokul mezunu ___e) Lisans (dort yillik Gniversite) veya daha Ustl mezunu

c) Lise Mezunu
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6. Annenizin egitim durumu: (Lutfen ilgili alana X koyarak seginiz.)
a) Ilkokul mezunu ___d) On lisans (iki yillik Gniversite) mezunu
b) Ortaokul mezunu __e) Lisans (dort yillik tniversite) veya daha Ustl mezunu

c) Lise Mezunu

B) Ogrencilerin ingilizceye Kars1 Tutumlan

Asagidaki maddelere ne derecede katiliyorsunuz? Asagidaki maddeler sizin
Ingilizce diline kars: tutumlarinizi sorguluyor. Bu maddelerde hicbir sekilde dogru ya
da yanlis bir cevap olmadigini unutmayiniz ve olabildigince dogru yanitlamaya
calisiniz. Asagidaki ifadeleri lutfen dikkatlice okuyunuz ve sizin Ingilizce diline kars:
tutumlarinizi yansitan uygun secenekleri isaretleyiniz. Anket maddelerini isaretlerken

asagidaki 6lgegi kullaniniz:

1. Kesinlikle Katilmiyorum
2. Katilmiyorum

3. Kismen Katilmiyorum
4. Kismen Katiliyorum

5. Katiliyorum

6. Kesinlikle Katiliyorum

Boliim 1. Genel olarak Ingilizceye yonelik tutumlarinz.

~5 & |55/52 = |x=2

i ilgili 2 2 lefES 2 EH
) ( Latfen cevabimzi ilgili alana X koyarak |z €| € |2 E|2 E| = |5 =
= - CE E XEXE &BICE
< seciniz.) X5 = g Z ¢ [¥Y
S ' Y| Y Y

1 2 3 14|65 6
1 | Ingilizce uluslararas: bir dildir.
2 | Ingilizce diinyada en yaygin kullanilan dildir.
3 | Ingilizce bilmek, diger tlkelerden insanlar
anlamak icin 6nemlidir.
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Ingilizce bilmek, Amerika Birlesik Devletleri
veya Ingiltere gibi Ingilizce konusulan

ulkelerin kultdrlerini anlamak icin 6nemlidir.

Eger firsatim olursa, Amerika veya Ingiltere
gibi Ingilizce konusulan tlkeleri ziyaret

etmek isterim.

Ingilizce 6grenmekten hoslanmam.

Tirk halk: tarafindan konusulan Ingilizce,

ozguin Ingilizce degildir.

Diinyada bir ok cesit Ingilizce
bulunmaktadir. (“Ingiliz ingilizcesi”,

“Amerikan Ingilizcesi vb.”)

Ana dili Ingilizce olmayan Kisiler de Standart
Ingilizce’yi konusabilirler. (Burada Standart
Ingilizce, Amerika veya Ingiltere gibi
Ingilizce konusulan Glkelerdeki Ingilizce’yi
ifade eder.)

10

Insanlar beni anladig: stirece, Ingiliz
Ingilizcesi konusmamin ya da Amerikan

Ingilizcesi konusmamin bir 6nemi yoktur.

11

“Dlnya Ingilizceleri” ifadesini daha 6nce

duydum.

12

Singapur ingilizcesi ve Hindistan Ingilizcesi
gibi, Turkiye de kendi Ingilizce gesidi olan
“Turkiye Ingilizcesi”ne sahip olmahdur.

13

Ingilizceyi anadili Ingilizce olan birisi gibi

konusmak istiyorum.

14

Ingilizce konustugumda, benim agikca Trk

oldugumun anlagilmasin istiyorum.

15

Tirk aksanimdan dolay, ingilizce konusma

konusunda kendime guvenmiyorum.
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Boliim 11. Tiirkiye’deki mevcut Ingilizce egitim politikasina yénelik tutumlarimz.

o | (LOtfen cevabinizi ilgili alana X koyarak E E E % E % _% _% E _%
% seciniz.) g‘EU ‘_% MC—%ME é §§
S Y| ¥ ¥
1 2 3 |4 |5 |6
16 | Butuin Turk 6grenciler, ingilizce 6grenmelidir
17 | Turkiye’deki universite 6grencilert,
aralarindaki sozli veya yazil iletisimlerde
Ingilizce kullanmalilardr.
18 | Turkiye’de Ingilizce egitimi ilkokul birinci
sinifta baglamalidir..
19 | Turkiye’de Ingilizce tiniversitelerde zorunlu
ders olmamahdir. .
20 | Eger Ingilizce zorunlu bir ders olmasaydi, bu
dersi almazdim.
21 | Eger Ingilizce okulda 6gretilmeseydi,
Ingilizceye kendi basima calisirdim.
22 | Universite Ingilizce egitiminde, dinleme-
konusma becerileri, okuma-yazma
becerilerinden daha 6nemlidir.
23 | Universite ingilizce dersleri, tamamen
Ingilizce islenmelidir.
24 | Universite ingilizce dersleri, hem ingilizce
hem de Tirkge islenmelidir.
25 | Ingilizce dersinin yanisira, Matematik gibi
diger tniversite dersleri de ingilizce
islenmelidir.
26 | Turkiye’deki Ingilizce egitim politikasindan
memnunum.
27 | Turkiye’de tniversiteki Ingilizce egitim

muifredatindan memnunum.
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28

Okulumuzda Ingilizce 6grenmede kullanilan
ders kitaplarindan ve diger materyallerden

memnunum.

29

Okulumuzda kullamlan ingilizce 6gretme

metodlarindan memnunum.

30

Ingilizce 6gretmenimin, ana dili ingilizce
olmayan biri yerine, ana dili ingilizce olan

biri olmasini tercih ederim.

Boliim 111: Ingilizce 6grenmenin amagclarina yonelik tutumlarimz.

Madde

( Litfen cevabinizi ilgili alana X koyarak
seciniz.)

Kesinlikle
Katilmiyorum

Kismen
Katilmiyorum

Kismen
Katiliyorum

Katiliyorum

Kesinlikle
Katiliyorum

e

N Katilmiyorum

w

SN

(6}

(op}

Turkiye’de Ingilizce bilmek, herhangi bir
baska yabanci dili bilmekten daha faydalidir.

32

Ingilizce 6grenmek benim igin énemlidir,
clinkl Ingilizce modern toplumda gok faydal:
bir aragtir .

33

Ingilizceyi diinyadaki ekonomik ve teknolojik
gelismeleri yakalamak igin dgreniyorum.

34

Universite’ye girmeden 6nce, ingilizce
ogrenmemin 6nemli bir amaci, Universiteye
giris sinavinda yiksek puanlar almakti.

35

Ingilizce 6grenmemim onemli bir amaci,
universite diplomas: almaktir.

36

Ingilizce 6grenmemim onemli bir amaci,
diizgln bir is sahibi olmaktir..

37

Ingilizce 6grenmemim 6nemli bir amaci, YDS
(YYabanci Dil Sinavi) ve TOEFL (‘YYabanci Dil
Olarak ingilizce Sinavi), gibi Ingilizce
sinavlarindan yuksek puan almaktir.

38

Ingilizceyi yurt disinda daha iyi bir egitim ve
is elde etmek icin 6greniyorum.

39

Ingilizce’nin konusuldugu kalttrleri yasamak
/ tecriibe etmek Uzere yurt disina seyahat
etmek i¢in Ingilizce 6greniyorum.

40

Annem ve babam Ingilizce 6grenmenin
onemli olduguna inanirlar.
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7.4. APPENDIX 4: APPROVAL OF THE ETHICHS COMMITTEE
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7.5. APPENDIX 5: PERMISSION FORM OF THE UNIVERSITY

ADMINISTRATION
TG,
BOZOK UNIVERSITESI REKTORLUGU
Genel S=kretedik
Savi - 95219772-044-E 4217 200022018
Konu : Tez Anket fzmi Haldoneh
DAGITIM YERLERINE

Universitemiz Yabanci Diller Bélivmil Okutmam [smail SAKA'nm “Students’ attitudes toward
Englizhat a Turkish University: Freshmen students having and no! having aptional preparatory
educction” konulutez ¢cahgmasi ile ilgili olarak binminizdz efinm gormekte :Ign dfzencileri gsm;.}k

Bilgilenma ve konu gerekh kolaylign saglanmas hususunda gerefin arz ederom.

| e imzalhdar
Yrd Deg Dr. Gisametin ERDOGAN
Genel Selreter V.

Dagitm:

Gerefi Bigi:
Yabanca Diller Bl Bagleanlifna Saym Tsmail SAKA
Fen Edekiyat Fakhltesi Dekanligina

Dctisadk v [dari Bilimler Fakiiltesi Dekanlifina

lahiyat Fakiiltesi Dekanligzna

Hetigim Fakiltesi Deknhizma

Sajlk Uygulama ve Aragtirma Merkszi Modtrlogise

Saghi Yiksekokulu Madurlsitme

Yabancs Duller Yiiksekobulu Mudirlagine

Ziraat Faidiltesi Dekanhfima

Adrex: Bosok Universitesi Evelofan Abdc Kampiisi Rekarlik R
v faari Bwinler Binas, Asarivk Folu 7. m 66900 Yosgar Biightptn: JockBul ASLAN

Elskeronik

Ag:hap Fomw borok ede o’ bogokuniversicerigh il kep o
5074 sayvils Eleltronic Inira Kanumu'ss uwygus olarak Givenli Elekcronik lmes fla dretilem gtir.
Evrak vevidi bttp: Vebyssergu.borok elu. ir adreiinden SDDM-MM¥FO-BLSL koda e vapilakilis,

Telafon: 3542421085  Faks: 3542421073
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