T.C.
INONU UNIVERSITY
INSTITUTE OF EDUCATIONAL SCIENCES
DEPARTMENT OF FOREIGN LANGUAGES EDUCATION
ENGLISH LANGUAGE EDUCATION PROGRAM

MEDIATING ROLE OF MOTIVATION TOWARDS TEACHING
PROFESSION IN THE RELATIONSHIP BETWEEN TEACHER IDENTITY
AND PERSONALITY TRAITS

MASTER’S THESIS

OZGE KIRMIZIBAYRAK

Malatya — 2025



T.C.
INONU UNIVERSITY
INSTITUTE OF EDUCATIONAL SCIENCES
DEPARTMENT OF FOREIGN LANGUAGE EDUCATION
ENGLISH LANGUAGE EDUCATION PROGRAM

MEDIATING ROLE OF MOTIVATION TOWARDS TEACHING PROFESSION IN THE
RELATIONSHIP BETWEEN TEACHER IDENTITY AND PERSONALITY TRAITS

MASTER’S THESIS

OZGE KIRMIZIBAYRAK

ADVISOR: ASSOC. PROF. DR. GULTEN GENC

MALATYA - 2025



Dokiiman No INU-KYS-FRM-142

Y Tarihi 19.08.2019
KABUL ONAY FORMU R
Revizyon No

INONU UNIVERSITESI Revizyon Tarihi

INONU UNIVERSITESI
EGITIiM BILIMLERI ENSTITUSUMUDURLUGU

MEDIATING ROLE OF MOTIVATION TOWARDS TEACHING PROFESSION IN THE
RELATIONSHIP BETWEEN TEACHER IDENTITY AND PERSONALITY TRAITS

YUKSEK LISANS TEZI

DANISMAN HAZIRLAYAN
DOC. DR. GULTEN GENC OZGE KIRMIZIBAYRAK

Jirimiz tarafindan 20/01/2025 tarihinde yapilan tez savunma siavi sonucunda bu tez oybirligi
ile basarili bulunarak Yabanci Diller Egitimi Anabilim Dal1 Yiiksek Lisans Tezi olarak kabul edilmistir.

Jiiri Uyelerinin Unvam Adi Soyad1 imza

1.Dog. Dr. Gllten GENC e
2.Dr. Ogr. Uyesi Bettl KINIK GULEK

3.Dr. Ogr. Uyesi Batuhan SELVI

ONAY

Bu tez, Inénii Universitesi Lisansiistii Egitim-Ogretim Y&netmeligi’nin ilgili maddeleri uyarinca
yukaridaki jiri iiyeleri tarafindan kabul edilmis ve Enstitii Yonetim Kurulu’nun .../..../20... tarih ve
20... e, sayil1 Karariyla da uygun goriilmiistiir.

Prof. Dr. Eyiip 1ZCI

Enstitii Miidiirii



DECLARATION OF HONOR

I hereby declare that this study entitled “Mediating Role of Motivation Towards Teaching
Profession in the Relationship Between Teacher Identity and Personality Traits” which |
prepared as a master's thesis under the supervision of Assoc. Prof. Dr. Giilten Geng, was
written by myself without any help that would be contrary to scientific ethics and traditions,
and all the works I have benefited from are cited both in the text and in the bibliography in

accordance with the method, and I confirm this with my honor.

Ozge KIRMIZIBAYRAK



ACKNOWLEDGEMENTS

First and foremost, I extend my heartfelt thanks to my advisor, Assoc. Prof. Dr. Giilten
GENC, whose invaluable guidance and insightful knowledge have illuminated my path
throughout this journey. Her unwavering support has been instrumental in my academic
growth, making this master’s journey not only an educational experience but also an inspiring
one.

I am also profoundly grateful to my thesis committee members, Asst. Prof. Dr. Batuhan
SELVI and Asst. Prof. Dr. Betiil KINIK GULEK, for their invaluable feedback and
constructive suggestions, which have significantly contributed to improving this study. It was
an honor to have them on my jury and benefit from their expertise. Additionally, I owe a
special debt of gratitude to Prof. Dr. Murat TUNCER, Assoc. Prof. Dr. Ufuk ERDOGAN,
and Assoc. Prof. Dr. Miislim ALANOGLU for their invaluable insights and guidance during
the data analysis process.

Throughout this demanding journey, I was fortunate to have amazing friends who stood
by my side and offered unwavering support. I am especially grateful to my dear friend Ecem
Bilun UNSAL, as well as my esteemed research assistant friends for their constant
encouragement and support in both academic and non-academic matters. Their presence
made this challenging process much more meaningful and bearable.

Of course, no words can truly capture my gratitude to my family. My dearest parents,
Aysel and Vahap KIRMIZIBAYRAK, and my beloved siblings, Ezgi and Basak
KIRMIZIBAYRAK, have been my greatest source of strength, sharing in my joys and
standing by me through every hardship. Their unconditional support and love have been my
greatest motivation, and I look forward to celebrating many more achievements together.

Lastly, I extend my heartfelt thanks to my dear uncle, Turgut KIRMIZIBAYRAK, for
his invaluable guidance, encouragement, and unwavering support throughout my academic
journey. A very special mention goes to my dear grandparents, Yurdagiil and Thsan
KIRMIZIBAYRAK. My grandmother always encouraged me to pursue an academic career
and instilled in me the belief that I could achieve anything I set my mind to. Though they are
no longer physically with us, I know my grandmother has watched over me with pride at

every step of my journey, and I dedicate this success to her loving memory.

il



ABSTRACT

MEDIATING ROLE OF MOTIVATION TOWARDS TEACHING PROFESSION IN
THE RELATIONSHIP BETWEEN TEACHER IDENTITY AND PERSONALITY
TRAITS

KIRMIZIBAYRAK, Ozge
M.A., Inonu University, Institute of Educational Sciences
Department of Foreign Language Education
English Language Teaching

Advisor: Assoc. Prof. Dr. Giilten GENC
January 2025, X + 82 pages
This quantitative study focuses on the formation of professional identity among English as a
Foreign Language (EFL) pre-service teachers (PSTs) enrolled at Inonu University and Firat
University concerning personality differences and the mediating effect of motivation towards
the teaching profession. The study, which makes use of the Big Five Model, focuses on how
personality traits—Ilike openness to experience, conscientiousness, extraversion,
agreeableness, and neuroticism—shape the identity of teachers. Recognizing that the period
throughout their undergraduate education is a crucial time for identity development, the
research attempts to provide empirically validated insights into the relationship between
personality variations and EFL PTs’ teacher identity formation. The study intends to provide
a comprehensive understanding of the complex elements affecting the formation of teacher
identity in the particular context of EFL teaching by including motivation as the mediating
variable. To include as many participants as possible, convenience sampling method was
employed. Data collected through adapted versions of the “Early Teacher Identity Measure”
(Arpact & Bardakei, 2015), “the Big Five Personality Traits Scale” (Horzum et al., 2017),
and “Motivation on Profession and Field Choice Scale” (Atav & Altunoglu, 2013). Based on
the results, while intrinsic motivation towards profession plays the mediating role extrinsic
motivation did not play a mediating role in the relationship between teacher identity and

personality traits.

Key words: Teacher identity, identity construction, motivation towards teaching profession,

pre-service EFL teachers
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OZET

OGRETMEN KIMLIGI VE KiSILIK OZELLIKLERI ARASINDAKI ILISKIDE
OGRETMENLIK MESLEGINE YONELIK MOTIiVASYONUN ARACI ROLU

KIRMIZIBAYRAK, Ozge
Yiiksek Lisans, Inonii Universitesi Egitim Bilimleri Enstitiisii
Yabanct Diller Ana Bilim Dal
Ingiliz Dili Egitimi
Tez Danigmani: Dog. Dr. Giilten GENC
Ocak 2025, X + 82 sayfa
Bu nicel ¢aligma, Indnii Universitesi ve Firat Universitesi'nde grenim goren Yabanci Dil
Olarak Ingilizce 6gretmen adaylarinin mesleki kimlik olusumlarini kisilik farkliliklar1 ve
ogretmenlik meslegine yonelik motivasyonun aracilik etkisi baglaminda incelemeyi
amaglamaktadir. Biiyiik Besli Modeli'nin kullanildig1 ¢calisma, deneyime aciklik, vicdanlilik,
digadoniikliik, uyumluluk ve nevrotiklik gibi kisilik 6zelliklerinin 6gretmen kimligini nasil
sekillendirdigine odaklanmaktadir. Lisans egitimleri boyunca gegen siirenin kimlik gelisimi
icin ¢ok onemli bir zaman oldugunun bilincinde olan arastirma, kisilik varyasyonlar1 ile
ogretmen adaylarmin kimlik olusumu arasindaki iliskiye dair ampirik olarak dogrulanmis
bilgiler saglamaya calismaktadir. Calisma, motivasyonu araci degisken olarak dahil ederek,
EFL Ogretiminin 6zel baglaminda 6gretmen kimliginin olusumunu etkileyen karmasik
unsurlarin  kapsamli bir sekilde anlagilmasini saglamayr amaclamaktadir. Miimkiin
oldugunca ¢ok sayida katilimciy1 dahil etmek i¢in kolayda 6rnekleme yontemi kullanilmistir.
Veriler, “Erken Dénem Ogretmen Kimligi Olgegi” (Arpact & Bardakgi, 2015), “Bes Biiyiik
Kisilik Ozelligi Olgegi” (Horzum et al., 2017) ve “Meslek ve Alan Seciminde Motivasyon
Olgegi” nin (Atav & Altunoglu, 2013) uyarlanmus versiyonlar1 araciligiyla toplanmustir.
Sonuglara gore, meslege yonelik i¢sel motivasyon araci rol oynarken, digsal motivasyon

ogretmen kimligi ve kisilik 6zellikleri arasindaki iliskide araci rol oynamamustir.

Anahtar Kelimeler: Ogretmen kimligi, kimlik olusumu, &gretmenlik meslegine ydnelik

motivasyon, Ingilizce 6gretmen adaylari
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CHAPTER 1

INTRODUCTION
1.1. Problem Statement

Identity perception, which has been the subject of many academic fields such as
sociology, psychology, and philosophy, has also been included in many studies in education.
Identity, which is dynamic and complex in nature, is influenced by many factors and is a
developing structure rather than something innate throughout the life of the individual
(Beijaard et al., 2004). Moving from a more general idea of identity to the specific domain
of teacher identity, it is critical to consider how educators construct their professional
identities. The views, attitudes, and perceptions educators have about their work and the role
they play in their students' learning and development are part of their teacher identity and are
influenced by both internal and external variables (Teng, 2017). Therefore, teacher identity
can be characterized as a dynamic and multidimensional construct that is influenced by the
sociocultural environment in which teachers work, their own experiences, and educational

backgrounds (Hong et al., 2017; Kompf & Denicolo, 2005).

Teachers’ professional identity is shaped by various factors, including their personal
experiences, interactions with colleagues, and the broader educational landscape (Beijaard et
al., 2004). More importantly, the formation of teacher identity is closely linked to the concept
of community of practice (Wenger, 1998), where teachers engage in shared activities and
discussions that contribute to the development of their professional identity (Beijaard et al.,
2004). For English as a Foreign Language (EFL) teachers, too, the situation is not very
different when it comes to identity formation. For language teacher identity, which is a broad
concept, it is not possible to describe it with a single definition (Barkhuizen, 2019). However,
the community of practice plays a vital role in shaping the identity of non-native EFL teachers

which consequently emphasizes the importance of teacher education programs.

When it comes to examining teachers' personalities in the context of teaching and
learning, research indicates that the Five Factor Model is among the most crucial places to

start (Goncz, 2017). The model claims that openness to experiences, conscientiousness,



extraversion, agreeableness, and neuroticism are the five basic components that characterize
most personality traits (Roccas et al., 2002). Accordingly, research suggests that certain
personality traits can influence the development and expression of teacher identity. For
example, young teachers who are more conscientious, agreeable, open, and less neurotic are
more likely to embrace teaching philosophies, which boost student engagement and job
satisfaction (Li et al., 2021). In another study, Judge et al. (1999) conclude that both
neuroticism and conscientiousness have a unique variance in explaining job performance;

neuroticism predicts career success negatively and conscientiousness favorably.

However, looking at the literature, it would be inappropriate to say that people with a
certain personality trait have a teacher identity that can be evaluated as ‘good’ or ‘inadequate’
because the effect of personality traits alone is insufficient in the overall identity formation.
There can be situations when people are forced to adopt a different personality. For instance,
people with low levels of socially acceptable personality traits can have an intrinsic
motivation to develop these traits (Hudson & Roberts, 2014). Besides, motivation may lie
behind people's choice of teaching profession or their desire to become a teacher. According
to Lamb and Wyatt (2019), people may decide to become teachers because they have an
intrinsic motivation to impart knowledge and uplift society, or they may have an extrinsic or
instrumental motivation, which can be described as a decision made purely out of financial

need or a simple desire to choose a career.
1.2. The Significance and Aim of the Research

Goncz (2017) suggests that grounding studies in a well-established personality theory
can lead to empirically validated and reliable insights into teacher personality across different
educational levels, systems, and specific classroom contexts, including conditions,
objectives, and student interactions. Therefore, this study aims to investigate EFL PSTs’
teacher identity formation in relation to personality differences. Specifically investigating
PST teacher identity has been considered highly important because the period throughout
their undergraduate education is a critical period for all PSTs to develop an identity, also
examining personality differences may assist PSTs in gaining one of the most crucial skills

for teaching—identifying oneself (Arpact & Bardakgi, 2015). Since it is thought that



personality traits alone cannot be solely impactful on the formation of teacher identity,

motivation towards the profession was also included as a mediating variable in this study.

Big-Five Personality Traits _

Ve f: Intrinsic Field Motivation N

a. Agreeableness

b. Conscientiousness |, & Intrinsic Professional

Motivation

c. Extraversion

d. Neuroticism ™8z Extrineic Field Motivation "]

e. Openness to experience

\ i: Extrinsic Professional /

Motivation

Figure I Structure of the Present Study

1.3. Research Questions

Teacher |dentity

1. Does the formation of EFL PSTs’ teacher identities change based on some individual

variables?

1.1. Does the formation of EFL PSTs’ teacher identities differ based on gender?

1.2. Does the formation of EFL PSTs’ teacher identities differ depending on whether

they choose this department willingly or not?

1.3. Does the formation of EFL PSTs’ teacher identities differ depending on whether

they decide to pursue this profession after graduation?

1.4. Is there a change in the formation of EFL PSTs’ teacher identities during their

undergraduate education?

2. Does the motivation towards the teaching profession have a mediator role in the

relationship between EFL PSTs’ personality traits and teacher identity?

2.1. Do the personality traits of EFL PSTs have a significant effect their identity as

teachers?



2.2. Is there any differentiation for each dimension of personality trait and teacher

identity?
1.4. Hypothesis

Hla: Agreeableness has a positive impact on pre-service EFL teachers’ teacher identity.
Hl1b: Conscientiousness has a positive impact on pre-service EFL teachers’ teacher
identity.

Hlc: Extraversion has a positive impact on pre-service EFL teachers’ teacher identity.
H1d: Neuroticism has a negative impact on pre-service EFL teachers’ teacher identity.
Hle: Openness to experience has a positive impact on pre-service EFL teachers’ teacher
identity.

H2: Intrinsic field motivation has a positive impact on pre-service EFL teachers’ teacher
identity.

H3: Intrinsic professional motivation has a positive impact on pre-service EFL teachers’
teacher identity.

H4: Extrinsic field motivation has a positive impact on pre-service EFL teachers’ teacher
identity.

HS5: Extrinsic professional motivation has a positive impact on pre-service EFL teachers’
teacher identity.

H6: Agreeableness, conscientiousness, extraversion, neuroticism, and openness to
experience have a positive impact on pre-service EFL teachers’ intrinsic field motivation
to become English teachers, while neuroticism has a negative impact.

H7: Agreeableness, conscientiousness, extraversion, neuroticism, and openness to
experience have a positive impact on pre-service EFL teachers’ intrinsic professional
motivation to become English teachers, while neuroticism has a negative impact.

HS8: Agreeableness, conscientiousness, extraversion, neuroticism, and openness to
experience have a positive impact on pre-service EFL teachers’ extrinsic field motivation
to become English teachers, while neuroticism has a negative impact.

H9: Agreeableness, conscientiousness, extraversion, neuroticism, and openness to
experience have a positive impact on pre-service EFL teachers’ extrinsic professional

motivation to become English teachers, while neuroticism has a negative impact.



1.5. Limitations of the study

1. This study is limited to EFL PSTs’ that are studying at Inonu University and Firat
University.
2. The study is limited to the quantitative research method.

3. This study is limited to the scales that is specifically chosen to use for this study.
1.6. Definitions of the terms

Community of Practice: A community of practice is an association of individuals who

participate in shared activities, have a common interest, and exchange knowledge through
their interactions. According to Wenger (1998), learning is social, and communities play a

significant role in forming an individual's knowledge and skill set.

The Big Five Personality: In psychology, the Big Five Personality Traits are a commonly

used framework for characterizing and comprehending human personality. These traits are
considered broad dimensions that encompass various aspects of individual differences in

personality.

- Openness to experience: This trait reflects an individual’s degree of creativity,
intellectual curiosity, and willingness to embrace new ideas and experiences.
Those with high openness are often innovative, flexible, and enthusiastic about
exploring novel concepts.

- Conscientiousness: This personality trait is associated with self-discipline,
organization, and dependability. People with high conscientiousness are often
diligent, reliable, and goal-oriented. They tend to be well-organized and
responsible in their tasks.

- Extraversion: Extraversion refers to the extent to which individuals are outgoing,
sociable, and assertive. Extraverts are generally more social, talkative, and
energetic, while introverts are quieter and more reserved.

- Agreeableness: This trait reflects the degree of kindness, empathy, and

cooperativeness in an individual. Highly agreeable people are often



compassionate, considerate, and willing to cooperate with others, while those
lower in agreeableness may be more competitive or skeptical.

- Neuroticism: The inclination to feel negative emotions like worry, despair, and
insecurity is measured by neuroticism, which is often reversed and called
emotional stability. While those with low levels of neuroticism are typically more
emotionally resilient, those with high levels may be more vulnerable to stress and

emotional instability.

Intrinsic Motivation: The act of doing something because it is personally fulfilling or

innately pleasing is known as intrinsic motivation. Intrinsically motivated people don't

require outside rewards to be fulfilled and enjoy the process of achieving something.

Extrinsic Motivation: Extrinsic motivation is the act of doing something in order to receive

rewards from outside sources or stay out of punishment. In this case, the motivation comes

from outside influences rather than the inherent enjoyment of the activity itself.



CHAPTER 11

THEORETICAL FRAMEWORK AND RELATED STUDIES

This section offers thorough information on the key issues required for a better
comprehension of the study. Essentially, the goal in this direction is to lay the groundwork
for the reader to comprehend in great detail the teacher identity and the process by which this
phenomenon forms, as well as personality traits—the most fundamental qualities that set each
person apart—and motivation—which is undoubtedly important in deciding to become a
teacher.

2.1.Identity

Before delving into teaching identity and its formation, it may be helpful to first define
identity. Identity has been the focus of numerous academic disciplines as well as studies
projects for decades (Martel & Wang, 2015). Leading those who have contributed to this
effort have been the sociologist George Mead and psychologist Erik Erikson, with their
theories and research on identity (Holland & Lachicotte, 2007).

Mead and Erikson present different viewpoints on identity. Mead's method, which
draws inspiration from symbolic interactionism, sees identity as the outcome of social
interaction and participation. He highlights the importance of language and meaning in
forming identity, proposing that people create a variety of identities depending on the social
circumstances in which they interact with others. According to Mead (1962), people develop
their sense of self via their relationships with other people, and self-knowledge is a reflection
of how others respond to us. Thus, identity, for Mead, emerges through social interchange

and practical engagement with others.

Erikson (1968), on the other hand, viewed identity mostly as an internal processes,
seeing it as a personal endeavor to establish continuity and coherence amidst diverse social
roles and engagements. According to him, one of the most important tasks of adolescence is
identity formation, which emphasizes the struggle of the person to create an integrated
understanding of self in the complexity of modern society. Erikson's approach is more

inwardly focused, emphasizing individual efforts to achieve self-sameness, whereas Mead's



is more outward-oriented, emphasizing social interchange. Both scientists examine the
interaction between the individual and society.
According to Gee (2000), identity can be understood through four perspectives that

have historically shifted in prominence within societies.

1. The first perspective emphasizes inherent "natures" or essential traits as defining
identity.

2. The second perspective focuses on societal positions and roles as primary
determinants of identity.

3. The third perspective highlights individual accomplishments as recognized through
social interaction as central to identity.

4. The fourth perspective emphasizes the influence of experiences within specific

"affinity groups" on shaping identity.

Gee (2000) suggests that while different societies and historical periods may prioritize
one perspective over the others, in contemporary society, all four perspectives coexist. He
argues that the fourth perspective, which emphasizes experiences within affinity groups, is
gaining prominence in the context of increasing diversity and the recognition of marginalized

identities (Owens et al., 2010).

Danielewicz (2001) also supports the idea that an individual's identity is not
something they possess forever. She believes that one can have numerous identities
simultaneously, such as teacher, mother, and friend. As a result, the identity that each of us

possesses occurs in a dynamic and integrated structure.
2.1.1. Teacher Professional Identity

Theoretical frameworks for understanding teacher identity emphasize its dynamic,
multifaceted, and socially situated nature. Professional identity is not a fixed quality but
evolves through personal experiences, interactions within social contexts, and engagement
with professional roles. Vivekananda-Schmidt et al. (2015) define professional identity as the
degree of affiliation an individual feels towards their profession, shaped by a sense of

belonging and the perceived advantages and disadvantages of the professional environment.



This highlights how intrinsic motivation and external perceptions converge to influence

identity formation.

Wenger’s (1998) theory of situated learning provides a foundational lens for exploring
the construction of professional identity, positing that learning occurs through active
participation in social communities. Wenger emphasizes that participation is both action and
belonging, contributing to how individuals construct their identities and interpret their roles.
This perspective underscores the reciprocal relationship between social interaction and
identity development, where engagement in communities—such as classrooms, schools, and

professional networks—both shapes and reflects teacher identity.

In a similar vein, Yazan (2018) conceptualizes teacher identity as a dynamic self-
concept influenced by personal beliefs, external expectations, and social positioning. Yazan
identifies five key components of teacher identity: (1) teachers’ self-conceptions as educators,
(2) societal expectations and imposed roles, (3) the fluid nature of identity, (4) the role of
social interactions and contexts, and (5) commitment and investment in the teaching
profession. These elements demonstrate how identity is constantly shaped and reshaped

through engagements with students, colleagues, and institutional frameworks.

Building on this, Lasky (2005) characterizes teacher professional identity as the way
educators perceive their roles within their professional landscapes. Sachs (2005) further
delineates two contrasting identities that emerge within teaching: entrepreneurial identities,
aligned with performance-driven and neoliberal agendas, and activist identities, centered on
collaboration, equity, and social justice. This dichotomy emphasizes the influence of broader

socio-political contexts on how teachers negotiate their professional identities.

Combining these perspectives, teacher identity emerges as a negotiated process of
integrating personal beliefs, professional roles, and social contexts. Narratives are essential
in this process, allowing teachers to reflect on their experiences and express their dynamic
professional identities (Beijaard et al., 2004). Consequently, theoretical frameworks for
teacher identity must account for its fluidity, the interplay of individual agency and societal

structures, and the significance of involvement and acceptance in professional networks.
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2.1.2. Pre-service Teacher Identity

It is crucial to recognize and value the teacher identities of PSTs and the process by
which these identities were formed. As pre-service and student teachers embark on their
educational journey, they arrive with a set of teaching skills that should be acknowledged and
expanded upon and their observations. It is crucial to acknowledge that they are not beginning

from scratch as freshmen, but rather have a solid foundation to build upon.

PSTs identity refers to the identity formation process that occurs during teacher
education programs. PSTs are in a formative stage where they begin to construct their
professional identities based on theoretical knowledge, practical experiences, and interactions
with mentors and peers (Hsiao, 2018; Opoku, 2023). This stage is crucial as it shapes the
foundation of future teaching practices and professional self-concept (Hsiao, 2018; Opoku,
2023). Studies suggest that PSTs’ identity perceptions are heavily shaped by their practicum
experiences, where they participate in legitimate peripheral participation within educational
contexts (Hsiao, 2018). The shift from student to teacher entails a dynamic interaction
between personal aspirations, educational beliefs, and the practical realities of the classroom

(Opoku, 2023).

Early-career teachers often navigate a complex period of identity formation,
characterized by uncertainty and flux. This period can be marked by what Reeves (2018)
terms "identity crises," where emerging educators rapidly adopt and discard different teacher
roles as they grapple with the standards and requirements of the field. This phenomenon is
further explored by Zeichner (2010), who highlights the tension between idealistic teaching
intentions and the actual conditions of classroom practice. PSTs, in particular, may experience
a heightened sense of uncertainty as they transition from student to teacher. As they engage
in field experiences and begin to shape their own pedagogical approaches, they may
encounter conflicting expectations and values, leading to a sense of role ambiguity. This can
result in a period of experimentation and exploration, as PSTs seek to establish a coherent

and authentic teacher identity.

2.1.3. Language Teacher Identity
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Language teacher identity (LTI) is a pivotal construct in understanding the
professional trajectories and practices of language educators. It reflects the dynamic and
evolving self-perception of teachers as they engage with diverse social, cultural, and
institutional contexts. Yazan (2018) defines LTI as encompassing teachers’ self-perceptions,
the roles they are expected to assume, and their engagement in communities of practice.
These aspects highlight the dynamic and multifaceted nature of LTI, which is constantly
shaped and reshaped through interactions with students, colleagues, and the broader
sociopolitical context. Moreover, as Norton (2013) highlights, language use is central to this
process, as every act of communication contributes to the negotiation and renegotiation of

teacher identity.

Situated learning theory (Wenger, 1998) offers a lens to explore how LTI develops
through participation in communities of practice, emphasizing the importance of social
context in shaping professional roles. Teachers’ identities are not static but are fluid and
influenced by both their personal aspirations and external expectations. This dynamic is
further complicated by the linguistic and cultural dimensions of language teaching, where
ideas of "nativeness" and power dynamics frequently have a significant impact on how
teachers place themselves and are perceived by others (Varghese et al., 2005; Yazan, 2018).
These interactions reveal the interconnectedness of LTI with broader discourses of race, class,

and gender, situating it within a larger sociopolitical framework.

A critical component of LTI is the interplay between theory and practice, or praxis,
which allows teachers to reflect on and adapt their pedagogical approaches. Waller et al.
(2016) emphasize the need for reflexivity in teacher education, enabling teachers to critically
engage with their beliefs, ideologies, and teaching contexts. This process not only fosters a
deeper understanding of their professional identities but also empowers them to navigate and
challenge the complexities of the educational landscape. In essence, LTI is both a personal
and collective construct, shaped by individual experiences and broader systemic forces,

making it a vital focus for research in language teacher education.

Yazan (2018) presents a conceptual framework for understanding LTI that emphasizes
its dynamic and multifaceted nature. This framework situates LTI as a central component of

teacher development, shaped by the interplay between personal, social, and professional
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dimensions. According to Yazan (2018), LTI is shaped by six interconnected constructs:
“teacher learning, teacher cognition, participation in communities of practice, contextual
factors, teacher biographies, and teacher emotions”. Together, these elements provide insight
into how LTI develops and transforms over time. These constructs highlight the intricate
connections between teachers’ internal beliefs and their external environments, underscoring

the complexity of identity construction.

Vs

Contextual factors Teacher biographies

Y

Teacher identity Teacher learning

NS

Participation in

Teacher cognition .. . .
communities of practice

Teacher emotions

Figure 2 Yazan's (2018) Framework of Language Teacher Identity

Central to Yazan’s framework is the recognition that LTI is dynamic and context-
sensitive. It evolves as teachers navigate their professional journeys, participating in
communities of practice (Wenger, 1998) where they engage with peers, students, and
institutional structures. Teachers’ past experiences, or biographies, serve as a foundational
lens through which they interpret their roles, while their cognition—beliefs, attitudes, and
knowledge—guides their decision-making and pedagogical approaches. Furthermore,
emotional engagement is critical, as it shapes teachers’ responses to challenges and influences
their sense of agency. Contextual factors, such as societal expectations and institutional
norms, also play an important role in shaping how teachers view themselves and are

perceived by others. This framework offers a holistic perspective, encouraging an exploration
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of LTI that is both deeply personal and rooted in broader sociopolitical and cultural contexts,

making it a valuable tool for understanding teacher development.
2.1.4. Teacher Identity Formation

Teacher identity formation encompasses the processes through which educators
develop and refine their professional identities over time. This formation is influenced by
various factors, including personal beliefs, educational contexts, and social interactions
(Akslen et al., 2023). Theoretical perspectives such as social identity theory and narrative
identity theory provide insights into how teachers construct their identities through
storytelling and reflection on their experiences (Akslen et al., 2023). Furthermore, the Big
Five personality model's explanations for personality traits can also help teachers develop
their identities by affecting how they view themselves and relate to their students and
colleagues (Purna & Prawitasari, 2019). Conscientiousness and openness to new experiences,
for example, may improve teachers' flexibility and dedication to their professional growth

(Purna & Prawitasari, 2019).

As a teacher educator, Danielewicz (2001) narrates a typical first day of a class. She
recognizes that even though all the students belong to the same university community, there
are certain differences between them that are hard to decipher. These differences stem from
their diverse social and economic backgrounds, racial, ethnic, and religious affiliations,
gender-related behaviors, and their positions within their respective regions and countries.
Thus, she states that “these existing identities affect, influence, interact with, and often

conflict with an individual’s attempt to become a teacher, to develop a professional identity.”

(p-23).
2.2.Personality Traits

Personality is a multi-dimensional concept that has generated a significant amount of
research in psychology and, in general, it can be explained as “the consistent set of traits,
attitudes, emotions, and behaviors that people have” (Boyd & Pennebaker, 2017, p. 63).
Allport (1937), an influential personality psychologist, put forward the most significant

perspective about understanding the personality and he believed that personality is composed
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of various enduring dispositions he called "traits." However, unlike some models that focus
on a small set of broad traits, Allport (1937) acknowledged the vast number of potential traits
that could contribute to personality. He also believed personality is not just about identifying

traits but understanding how those traits uniquely combine within a person.

According to McAdams and Olson (2010), numerous studies have shown that
personality traits significantly influence how people behave, particularly when considering
their actions across various situations and over time. These traits also play a major role in
shaping people’s lives, impacting the quality of their relationships, how they handle
challenges, their success in work, involvement in communities, and even the happiness,

health, and morality.

Dornyei (2005) defines the concept of personality, which is subject to many different
fields and hundreds of different studies, as “the most individual characteristic of a human
being” (p. 10). Among the various individual distinctions, personality, which has been studied
since the early 20th century, is the most significant. It plays a crucial role in shaping an
individual's behavior, thoughts, and emotions, thereby influencing their interactions and

experiences in social contexts.
2.2.1. Personality Traits Models

Throughout human history, researchers have sought to understand and classify the
diverse range of human personality traits. Two taxonomies have emerged as foundational
frameworks in the study of personality, providing the basis for much of the contemporary
research in this field (Dornyei, 2005). The first of these is Eysenck’s three-dimensional
model, which posits that personality is primarily characterized through three broad factors:
“extraversion-introversion, neuroticism-emotional stability, and psychoticism-impulse
control” (Eysenck, 1990). Extraversion and introversion describe the degree to which
individuals are outgoing, sociable, and energized by external stimuli, as opposed to being
more reserved and introspective (Madison, 2019). Neuroticism versus emotional stability
indicates the inclination to undergo emotional instability, anxiety, and moodiness, compared
to being calm and resilient under stress. Lastly, psychoticism and tough-mindedness versus

tender-mindedness represent traits associated with aggressiveness and detachment versus
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compassion, empathy, and interpersonal sensitivity. Eyesenck’s model remains a cornerstone
of personality research, offering a structured way to explore individual differences in

behavior and temperament.

The second prominent framework in personality research is the Big Five model,
developed by McCrae and Costa (2008) and Goldberg (1992). This model identifies five core
dimensions of personality: extraversion, neuroticism, openness to experience, agreeableness,
and conscientiousness. While it retains the first two dimensions from Eysenck’s taxonomy—
extraversion and neuroticism—it substitutes three new dimensions that capture more
comprehensive and complex facets of personality for psychoticism. Openness to experience
reflects creativity, curiosity, and a willingness to embrace new ideas and experiences.
Agreeableness describes traits such as empathy, kindness, and cooperation, emphasizing how
individuals interact harmoniously with others. Conscientiousness pertains to self-discipline,
organization, and a strong sense of responsibility, highlighting the capacity to set and achieve

goals effectively.

The Big Five model has become a nearly universal paradigm in the study of
personality traits, offering a comprehensive framework that is widely applicable across
diverse cultural and research contexts (Anglim & O’Connor, 2019; McCrae & John, 1992;
Saucier, 2002). Its broad scope and flexibility allow it to address personality dimensions in
various domains, such as education, organizational behavior, and clinical psychology.
Furthermore, the Big Five’s empirical validity and theoretical clarity have contributed to its
enduring popularity and dominance in the literature, surpassing earlier models in its capacity

to explain and predict human behavior across different settings.
2.2.2. The Big Five Model

According to McCrae and Costa (2008), the Five-Factor Model (FFM) of personality
can be understood as “an empirical generalization about the covariation of personality traits”
(p. 159). This influential framework has its roots in the pioneering research conducted by
Allport (1937), Odbert, and Cattell during the 1930s and 1940s, which laid the groundwork

for modern personality psychology (Dornyei, 2005). These early studies aimed to create a
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systematic and comprehensive approach to defining personality by focusing on lexical

descriptors—single words that encapsulate key personality characteristics.

The researchers believed that language naturally reflects the traits most relevant to
human behavior and interaction. By analyzing the terms people use to describe themselves
and others, they identified patterns of consistency that capture stable dimensions of
personality. These descriptors were considered particularly effective because they provided
concise yet meaningful representations of individual differences. These terms were thought
to provide insight into fundamental aspects of personality by reflecting regularities in
behavior, thoughts, and emotions that define how individuals perceive themselves and how

they are perceived by others.

This lexical approach ultimately contributed to the development of the FFM, which
organizes these descriptors into five broad and empirically supported dimensions, providing

a unified and practical framework for understanding personality across diverse contexts.

Some of the adjectives used to describe these 5 dimensions, whose acronyms form

OCEAN, are given in the Figure 3 below:

Personality Traits Adjectives
Openness Lo Experience Artistic, Curious, Imaginative, Insightful, Original, Wide interest
Conscientiousness Efficient, Organized. Planful. Reliable, Responsible, Thorough
Extraversion Active, Assertive, Energetic, Enthusiastic. Outgoing,. Talkative
Agreeableness Appreciative, Kind. Forgiving, Generous. Sympathetic. Trusting
Neuroticism Anxious. Self-pitying. Tense. Touchy, Unstable, Worrying

Figure 3 Adjectives defines personality traits

The term "openness to experience" describes how willing, creative, and open-minded
a person is to try novel things. High scorers in this trait are often characterized by their
creativity and curiosity, while low scorers may prefer routine and familiarity (Shetty et al.,

2023). This dimension is crucial for understanding how individuals approach new ideas and
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experiences, influencing their adaptability and willingness to explore diverse perspectives

(Shetty et al., 2023; Isidore & Arun, 2022).

Conscientiousness includes characteristics like reliability, organization, and self-
control. Individuals who score high in conscientiousness tend to be diligent, goal-oriented,
and reliable, making this trait a strong predictor of academic and professional success (Isidore
& Arun, 2022; Arisanti et al., 2024). Conversely, low conscientiousness is associated with
impulsivity and a lack of reliability, which can impact personal and professional relationships

(Isidore & Arun, 2022; Arisanti et al., 2024).

Extraversion is characterized by sociability, assertiveness, and high levels of energy.
Extraverts are typically outgoing and enjoy social interactions, often thriving in environments
that involve teamwork and collaboration (Isidore & Arun, 2022; Shetty et al., 2023). In
contrast, introverts may prefer solitary activities and require more time alone to recharge
(Isidore & Arun, 2022; Shetty et al., 2023). This dimension is significant in understanding
interpersonal dynamics and individual preferences in social contexts (Isidore & Arun, 2022;

McAdams & Pals, 2006).

Agreeableness reflects an individual's tendency to be compassionate, cooperative, and
trusting towards others. While low agreeableness may suggest a more competitive or
aggressive temperament, high agreeableness is linked to pro-social behaviors and a
preference for harmony in relationships (Isidore & Arun, 2022; Arisanti et al., 2024). This
trait is essential for assessing interpersonal relationships and social cohesion within groups

(Isidore & Arun, 2022; Arisanti et al., 2024).

The last type, neuroticism, deals with emotional stability and the inclination to feel
unpleasant emotions like moodiness, anxiety, and sadness. While those with low neuroticism
are often more powerful and stable, those with high neuroticism are more likely to suffer
from emotional distress and may find it difficult to manage their stress (Isidore & Arun, 2022;
Shetty et al., 2023). Understanding neuroticism is vital for addressing mental health issues

and emotional well-being (Isidore & Arun, 2022).

2.2.3. Personality in Education
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Regarding the influence of personality traits in the context of education, the literature
addresses a variety of subjects. Many academics specifically concentrate on the relationship
between personality traits and university teachers' professional engagement (Zaidi et al.,
2013); teacher performance (Barr, 1960; Buttner et al., 2015; Kirkagac & Oz, 2017) and
teacher self-efficacy (Bozgeyikli, 2017).

As Barr (1960) advocates, research substantiates the significance of a teacher's
personality in determining their efficacy. Like academic proficiency, understanding of
children, or linguistic fluency, personality might be considered a component of a teacher's
efficacy. In this debate, the behavioristic method to assessing instructors' efficacy in terms of
personality is used, emphasizing performance or behavioral traits rather than fixed features

of personality such as age, weight, or height.

Research has also shown that a teacher's professional identity is influenced by their
emotional and personal traits (Gonzalez-Calvo & Arias-Carballal, 2017). This is further
supported by the finding that teacher personality has a positive direct effect on their
organizational commitment (Utami et al., 2021). The personality of a teacher, which is a blend
of internal and external traits, can significantly impact their classroom effectiveness (Mehta,
2017). However, the correlation between personality factors and teaching performance may

not always be significant (Tarpey, 1965).

Research has consistently shown a relationship between the Big Five Personality
Traits and various aspects of teacher identity. Berkovich and Eyal (2019) found that teachers'
personality traits, particularly conscientiousness, extraversion, and neuroticism, influence
their mood, which in turn affects their teaching. Komarraju and Karau (2005) further explored
this, revealing that certain traits, such as openness to experience and extraversion, are linked
to academic motivation. Zaidi et al. (2013) and Bozgeyikli (2017) both found that the Big
Five traits, particularly extraversion, agreeableness, conscientiousness, and openness to
experience, are positively related to work engagement and psychological capital,
respectively. These studies collectively suggest that teachers' personality traits play a

significant role in shaping their identity and behavior in the classroom.
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In a study, which utilized a mixed-method approach on a group of 187 adolescent and
investigated the relationship between perceived types of teachers and students’ well-being
and academic success — highlighting the key personality traits of liked and disliked teachers,
Eryilmaz (2014) found that liked teachers were associated with positive traits while disliked
teachers were associated with negative traits. Also, this study emphasizes extrovert,
conscientiousness, agreeable, emotional stability, and openness are important personality
traits of “liked” teachers. On the other hand, introversion, emotional instability, a suspicious
and antagonistic demeanor toward others, carelessness and emotional instability are among

the personality qualities of "disliked" teachers.

A study conducted by Aydin et al. (2013) aimed to determine how personality traits
affect the teaching abilities of PTs. The researchers found that various personality traits such
as conscientiousness, agreeableness, extraversion, and neuroticism significantly impact
teaching skills. Among these traits, extraversion has the most positive impact, while
neuroticism has the most negative. Personal development is the aspect of teaching

competences that is most affected by personality factors.

In a study, Henson and Chambers (2002) investigated that how personality types of
teachers affect their classroom management and their self-efficacy beliefs. As a result, it's
feasible that teachers who exhibit higher levels of extraversion may use more effective

teaching strategies and have effective interpersonal attitudes.

Individual differences in college students' academic motivation and personality traits
are examined in Komarraju and Karau's (2005) study because it is believed that understanding
the relationship between these two aspects may be essential to developing more successful
teaching strategies. The results of the study indicated that extraversion and openness to
experiences best-described engagement. However, conscientiousness, neuroticism, and
openness to experiences were the top factors that explained accomplishment. Furthermore,
the strongest explanations for avoidance were neuroticism, extraversion, and an antagonistic

relationship with conscientiousness and openness to experience.

In a study with EFL PSTs, Kirkagag and Oz (2017) focuses on personality factors that

predict academic achievement. The study's findings showed a significant correlation between
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academic achievement and personality traits like conscientiousness, agreeableness, and
openness. Among these, openness was the most reliable predictor, accounting for 17% of the

variation in academic achievement.
2.3.Motivation

Motivation is an internal state behind a person’s decisions, actions, and perseverance
(Dornyei & Ushioda, 2021; Green, 2002; Schunk, 1990). Qin and Alonso Trillo (2023) also
define motivation as a theoretical psychology term explaining the logic behind our actions
and responses to particular goals. Recognized as a crucial concept for understanding human

behavior, motivation has been extensively studied over the years (Cook & Artino, 2016).
2.3.1. Motivation Theories

Motivation is a complex concept, as there is no single explanation or solution for what
drives people to perform effectively in both their personal and professional lives. To
understand motivation, it's essential to explore internal cognitive processes—specifically,
how individuals think and feel (Dinibutun, 2012). Content and process theories provide a
theoretical framework for investigating motivation. Content theories focus on the specific
factors that motivate individuals. They seek to determine people's needs, relative strengths,

and what is required to meet those needs (Dinibutun, 2012).

Maslow's (1954) “Hierarchy of Needs” actually serves as the fundamental basis for
understanding motivation. Human needs are divided into five levels by Maslow (1954):
physiological, safety, social, esteem, and self-actualization. These levels are arranged
hierarchically, from the bottom to the top of a pyramid, representing the motivations that
drive individuals. According to Maslow (1954), as each level of needs is fulfilled, they

become less of a motivating factor, leaving only unfulfilled needs to drive motivation.
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Figure 4 Maslow's Hierarchy of Needs Model

Alderfer (1969) proposed a similar but more condensed theory, the modified need
hierarchy model or ERG Theory. Human needs are divided into three categories according to
the ERG Theory: Existence, Relatedness, and Growth. It can be considered as a more flexible
version of the previous theory. In contrast to Maslow's (1954) theory, Alderfer's does not
require that higher-level desires, such social and self-actualization, be addressed before
addressing lower-level needs, like safety and physiological demands. In accordance with
ERG Theory, needs are not strictly arranged in a hierarchy, and the Frustration-Regression
Principle (Alderfer, 1969) states that when a higher-order need is not met, it may increase the

desire for a lower-level need.

According to Herzberg's two-factor theory, also referred to as the dual-factor theory,
job satisfaction and dissatisfaction are caused by distinct sets of factors rather than being at
opposite extremes of a single spectrum (Herzberg, 1987). Herzberg classifies these factors
under two categories: “motivators and hygiene factors”. Motivators, which include
achievement, recognition, responsibility, advancement, and personal growth, are intrinsic to
the job itself and can lead to positive satisfaction and motivation. On the other hand, hygiene
factors, such as company policies, supervision, salary, working conditions, and job security,
can cause dissatisfaction if they are not adequately addressed (Henry Gaziel, 1986; Herzberg,
1987). However, while hygiene factors can prevent dissatisfaction, their presence alone does

not motivate people in their professional lives (Dinibutun, 2012).
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Another psychological framework known as McClelland's Achievement Motivation
Theory describes how human behavior and performance are influenced by three fundamental
needs: the need for achievement, the need for affiliation, and the need for power. These three
needs—which directly affect human motivation—align with Maslow's hierarchy of needs for
self-actualization, esteem, and love (Dinibutun, 2012). Need for achievement (nAch)
encompasses people who are motivated by goals and tasks that require effort, skill, and
responsibility. They favor tasks that let them prove their abilities and succeed personally.
Low-risk activities, which present no challenge, and high-risk activities, which mostly
depend on chance, are generally avoided by these people. People with a higher need for
affiliation (nAff) place a higher value on their interpersonal connections and take pleasure in
working in groups. Instead of individual achievements, they find inspiration in relationships
with others. Conversely, the need for power (nPow) encompasses individuals motivated by
influence and control over others. They find fulfillment in positions that necessitate the art of

persuasion, including teaching and public speaking (Dinibutun, 2012).
2.3.2. Intrinsic and Extrinsic Motivation

Engaging in activities for their own sake is known as intrinsic motivation, and it is a
fundamental idea in educational practices that promote creativity, discovery, and in-depth
learning (Ryan & Deci, 2000). Extrinsic motivation, on the other hand, requires taking action
in order to accomplish a specific goal. Ryan and Deci (2000) argue that extrinsic motivation
involves a wide range of autonomy, with behaviors ranging from those carried out with self-
endorsement to those carried out under external pressure. The satisfaction of the
psychological requirements of relatedness, competence, and autonomy is intimately
associated with both forms of motivation. People are more likely to feel better, be more

persistent, and be more motivated when these requirements are met.
2.3.3. Motivation in Education

In the educational aspect, motivation plays a crucial role and has been the focus of
numerous studies (Bakar et al., 2014; Ghenghesh, 2013; Serdarevi¢, 2023). It is essential for
both teachers and students; moreover, a high level of motivation within just one aspect of the

teacher-student relationship can positively influence the overall relationship and other factors
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that enhance the educational process. Cook and Artino (2016) identified five major categories
that shape motivation in education: expectancy-value theory, attribution theory, social-
cognitive theory, goal orientation theory, and self-determination theory. While these concepts
differ in what drives motivation, they share a commonality: this motivation can be both

intrinsic and extrinsic.

In the context of teacher motivation, these theories suggest that teachers may be
motivated by a variety of needs, including the need for financial security, the need for
belonging and social connection (Carson & Chase, 2009; Cheng & Yeh, 2009), and the need
for personal growth and self-actualization (Marcum, 2000; Mills, 1987). Whatever the
reasons or motivations teachers have for choosing the profession, this largely influences the
initial decision to become a teacher but also sustains teachers’ commitment and engagement

through their careers (Ddrnyei & Ushioda, 2021).

Motivation plays a significant role in shaping a teacher's professional identity (Ma,
2022; Petre, 2015). It is a key factor in their commitment to the profession and their
effectiveness in addressing challenges (Ma, 2022). However, the teaching profession is often
undervalued, which can impact teacher motivation and identity (Salifu & Agbenyega, 2013).
To address this, it is important to understand the sources of motivation for teaching and to

develop a model that can strengthen teacher identity (Cardelle-Elawar & Nevin, 2013).

Keller-Schneider's (2019) longitudinal study makes a significant contribution to the
existing body of literature by examining the impact of instructors' changing career
motivations during teacher education on their perception of professional requirements. The
study concludes that as student-teachers acquire more education, their professional
motivations shift from being primarily altruistic to becoming more intrinsic. Additionally, the
research reveals that student-teachers modify their motivations to better align with the
professional requirements in accordance with their career goals. These results have important
implications for teacher education programs, as they suggest that instructors' motivations
should be considered when designing curriculum and professional development

opportunities.
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According to the findings of a pre/post course survey conducted by Cardelle-Elawar
and Nevin (2013), participants had a greater awareness of the role of motivation in their own
development, as well as in the performance of their professional teaching responsibilities.
This increase in understanding was achieved through an experimental study focused on
teaching learning principles, motivation, and pedagogical practices. Notably, despite
encountering societal, political, and financial pressures, none of the participants, which
includes education major students, reported reconsidering their pursuit of teacher education

degrees.

Research has indicated that there are changes in career motivation over distinct career
phases, and Pannock et al. (2018) contended that it's critical to comprehend how these
variations appear. In light of this, they investigate the motivational differences across teachers
at various educational levels and professional stages (PSTs, early, mid, and late-career
teachers), with a focus on the consequences for teacher retention, especially for early career
teachers. It was discovered that PTs and early childhood teachers often exhibited the highest

levels of motivation.

Numerous studies have demonstrated that teachers' motivation towards their
profession has implications not only for their own career trajectory but also for student
achievement and classroom climate (Salifu & Agbenyega, 2013). Cruise and Graham (2014)
examined how student learning techniques and academic performance were affected by the
career motivation of their instructors. Their findings demonstrated the important role that
motivated teachers have in enhancing student learning outcomes. According to their research,
instructors who obtained their own professional incentives from external sources, or extrinsic
motivators, had a considerable impact on students' usage of resource management techniques,

including time and study management and effort regulation.



CHAPTER III

METHODOLOGY

This study investigates how EFL PSTs teachers construct their teacher identities,
paying particular attention to the relationship between personality traits and teacher identities
along with the mediating role of motivation toward the teaching profession. The chapter
provides an in-depth discussion of the methodology, including the research design,
participants and sampling, data collection procedures and instruments used, as well as data
analysis techniques employed. Together, these details offer a comprehensive overview of the

study.
3.1.Research Design

The study utilized a correlational research design along with a quantitative research
methodology. At this point, “correlational designs provide an opportunity to predict scores
and explain the relationship among variables” (Creswell, 2012, p.338) by establishing the
relationship between two or more factors without attempting to modify the variables. In this
study, career motivation for the teaching profession is the mediating variable, with personality
traits and teacher identity serving as the independent and dependent variables, respectively.
Creswell (2014) asserts that the mediating variable most likely results from the independent
variable, which then affects the dependent variable (p. 244).

3.2.Participants

The study includes PSTs who were enrolled in the English Language Teaching (ELT)
Department at Inonu University and Firat University. At Firat University, there were 67 first-
year students, 60 second-year students, 64 third-year students, and 89 fourth-year students
enrolled in the ELT department. On the other hand, at Inonu University, there were 84 first-
year students, 58 second-year students, 69 third-year students, and 82 fourth-year students
enrolled in the ELT department. Thus, in total, there were 573 students enrolled in both

universities.
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Convenience sampling was implemented in this study since the participants were
convenient for the researcher and available for the purpose of the study. When the goal is to
provide answers to questions, this kind of sample is appropriate (Dornyei, 2011). The
participants for this study contain 421 EFL PSTs enrolled in the foreign language education
departments at Inonu University (n = 209) and Firat University (n =212) during 2023 — 2024

spring semester.

Throughout the research process, ethical principles were prioritized. All participants
were informed with the help of written consent forms about their rights, the purpose of the
study, and their right to withdraw at any time. After being informed about the study and
participant rights, two participants from Inonii University requested to withdraw from the
study. Two participants from Firat University were also excluded from the study due to
responses with missing data. Following this procedure, the final sample comprised 419 EFL
PSTs from Inonu University (n=209) and Firat University (n=210). However, as a
consequence of the normality and extreme value analyses, which will be elaborated on in the
data analysis section, outliers were systematically excluded from the dataset. Consequently,
the study incorporated a final sample of 204 students from Inénii University and 209 students

from Firat University.

According to Table 1, the gender distribution indicated a substantial predominance of
female participants, constituting 70% (n = 143) at indnii University and 71% (n = 148) at
Firat University, while male participants represented 30% (n = 61) and 29% (n = 61),
respectively. When the entire study is evaluated, it concludes that 30% of participants are
men and 70% of participants are women. The high number of female participants in the study
reflects the perception that the teaching profession is predominantly female. Indeed,
according to UNESCO's 2022 data, from 2000 and 2020, the percentage of women in the
teaching profession climbed from 92% to 94% in pre-primary education and from 59% to
67% in primary school (UNESCO, 2022). This can be considered as a reflection of teacher

education programs.

Regarding age demographics, the majority of participants were within the typical

college age range, with nearly a quarter of the participants being 22 years old (approximately
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21% at inénii University and 26% at Firat University) and a comparable proportion being 21
years old which is around 22% at Inénii University and 21% at Firat University. Additionally,
the percentage of participants who were 25 years of age or older was quite low, making up
only 4% at Inonii University and 4% at Firat University. This suggests that the study

population placed a strong emphasis on younger PSTs.

Table 1 Differential Statistics of Participants — Gender & Age

. Inonu University ~ Firat University TOTAL
Variable

N % N % N %

Gender Female 143 70 148 71 291 70

Male 61 30 61 29 122 30

Age 18 8 4 5 2 13 3

19 30 15 20 9 50 12

20 40 20 39 19 79 19

21 45 22 43 21 88 21

22 43 21 53 26 96 23

23 25 11 28 13 53 13

24 6 3 12 6 18 5

25+ 7 4 9 4 16 4

TOTAL 204 100 209 100 413 100

As can be seen from Table 2, a wide range of representation from different academic
years can be seen in the participants' grade-level distribution. When analyzed in terms of each
university, it is seen that different class groups are predominant in both universities.
Comprising 62 participants from Indnii University and 51 from Firat University, first-year
students made up roughly 27% of the group of participants as a whole. Of the total, about
22% were second-year students, including 48 from Firat and 44 from Inonii. However, with
48 participants from Indnii and a higher number of 62 from Firat University, fourth-year
students accounted for 27% of the sample as a whole, indicating a significant concentration

of fourth-year students at Firat.

Table 2 Differential Statistics of Participants Based on Grade Level

Inonu University Firat University TOTAL
Grade Level N % N % N o,
1% grade 62 30 51 24 113 27
27 grade 44 22 48 23 92 22
3 grade 50 24 48 23 98 24
4™ orade 48 24 62 30 110 27

TOTAL 204 100 209 100 413 100




28

The table 3 presents data on the willingness of EFL PSTs at Inonu University and
Firat University to choose their current department and their plans for pursuing the teaching
profession after graduation. A high percentage of PSTs (90%) across both universities
expressed willingness to choose their current department. Specifically, Inonu University had

a slightly higher percentage of willing students (94%) compared to Firat University (87%).

Regarding future career plans, the majority of PSTs (74%) plan to pursue the teaching
profession after graduation. Both universities have similar percentages of students planning
to enter the profession; however, a notable 17% of students remain undecided about their

future career path.

Table 3 Differential Statistics of Participants Based on Willingness to choose this department
and intentions about pursuing this career

. Inonu University Firat University TOTAL
Variable N %, N o N %
Willingness in -~ yeg 191 94 181 87 372 90
choosing this
department No 13 6 28 13 41 10
Plan about Yes 153 75 152 73305 74
pursuing this 15 7 24 39 9
profession after
graduation Undecided 36 18 33 16 69 17
TOTAL 204 100 209 100 413 100

3.3. Data Collection and Instruments

3.3.1. Instruments

To gather data a questionnaire (Appendix C) consisting of four sections was utilized
during 2023 — 2024 spring semester. The first section of the survey is created by the researcher
and asks for demographic information from the participants. This section included questions
regarding the participants' gender, age, grade, whether or not they chose this department
voluntarily, and finally, if they planned to pursue this career after graduation. The remaining
sections include three scales that serve as the study's core. These scales include adapted
versions of “Early Teacher Identity Measure (ETIM)” (Arpacit & Bardakei, 2015), “Big Five
Personality Traits Scale” (Horzum et al., 2017), and “Motivation on Profession and Field

Choice Scale” (Atav & Altunoglu, 2013).
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3.3.1.1.Early Teacher Identity Measure (ETIM)

Originally developed by Friesen and Besley (2013), this scale is classified by Hanna
et al. (2009) under the self-image domain, “conceptualized in terms of how and in what way
do individuals view and feel as teachers” (p. 20). Arpact and Bardake1 (2015) translated the
scale into Turkish in a way that is both appropriate to Turkish culture and faithful to its
original purpose. In the original version of the scale, Friesen and Besley (2013) introduced
three sub-scales and specified them as follows: “self-categorization as a teacher, confidence
in becoming a teacher, and participation as a teacher”. The reliability score of the original

scale consisting of 17 items and 3 sub-scales was determined as 0.87.

In the adapted version, Arpaci and Bardake1 (2015) presented the scale as a single
factor following exploratory factor analysis (EFA) and scree plot. The reliability coefficient
of the adapted scale, which retains all the original items, was found to be 0.90. The scale's
items are rated on a 5-point Likert scale ranging from "strongly disagree" to "strongly agree",
and items 1,3, 7, and 10 are reverse-coded. The final evaluation of the scale involves
obtaining the total score at the end of the scale, known as the "ETIM score". In the present

study, Cronbach’ Alpha value has been found as 0.92.
3.3.1.2.Big Five Personality Traits Scale

The scale, which was developed by Rammstedt and John (2007), was adapted to
Turkish culture by Horzum et al. (2017). This ten-item scale’s internal consistency values for
the sub-dimensions of the scale consisting of extraversion (item 1 and item 6), agreeableness
(item 2 and item 7), conscientiousness (item 3 and item 8), neuroticism (item 4 and item 9),
and openness to experience (item 5 and item 10) vary between 0.81 and 0.90. In the scale
adapted into Turkish by Horzum et al. (2017), items 1, 3, 4, 5, and 7 are reversed coded. The
response options of the scale and their values were determined as "Disagree strongly (1),
Disagree a little (2), Neither agree nor disagree (3), Agree a little (4) and Agree Strongly (5)".
The internal consistency reliability coefficients were reported as follows: .84 for openness to
experience, .85 for neuroticism, .81 for agreeableness, .90 for conscientiousness, and .88 for

extraversion.
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3.3.1.3.Motivation on Profession and Field Choice Scale

The "Motivation on Profession and Field Choice Scale" developed by Mayr (1998)
and adapted into Turkish by Atav and Altunoglu (2013) was utilized to measure the level of
motivation for this choice. This 21-statement scale consists of intrinsic and extrinsic reasons
for choosing a profession and it consists of four sub-dimensions "intrinsic and extrinsic field
choice, and intrinsic and extrinsic profession choice". The item distributions of the scale were
the same as in the original language; the first 8 items belonged to the intrinsic profession
choice dimension; items 9, 10, 11, and 12 belonged to the extrinsic profession choice
dimension; items 13, 14, and 15 belonged to the intrinsic field choice dimension; and the

remaining last 6 items (items 16-21) belonged to the extrinsic field choice dimension.

In the Turkish adapted version, Cronbach's alpha coefficients vary between 0.73-0.85
depending on the dimension, whereas this value was 0.84 in the original scale. In the adapted
version of the scale, Cronbach's alpha values were established as follows: 0.85 for the
intrinsic profession choice dimension, 0.73 for the extrinsic profession choice dimension,
0.74 for the intrinsic field choice dimension, and 0.74 for the extrinsic field choice dimension.
Conversely, in the present study, the Cronbach's alpha values exhibit some variations: the
intrinsic profession choice dimension maintained a value of 0.85, while the extrinsic
profession choice dimension increased to 0.76. In contrast, the intrinsic field choice
dimension decreased to 0.66, and the extrinsic field choice dimension further declined to
0.60. A reliability value of 0.70 or more is deemed good, a number between 0.60 and 0.70 is
satisfactory, a value between 0.50 and 0.60 is regarded as poor reliability, and a value below
0.50 is considered unsatisfactory (Becker, 2000). The 5-point Likert-type scale is graded from
"very important" (5) to "not at all important" (1) according to the level of importance of

choosing a profession and field.

3.3.2. Data Collection Procedure

Prior to data collection, ethics approval (Appendix A) and research permissions
(Appendix B) were collected. The data collection process took place during 2023 — 2024
spring semester. The process took two weeks in total, one week for each of the two

universities, and the data were collected by the researcher during the compulsory
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departmental courses of each grade, in order to reach maximum participation. The instrument

was distributed as a hard copy and collected within a period of 10-15 minutes.
3.4. Data Analysis

The analysis of the gathered data was carried out with SPSS version 27. The initial
phase of analysis involved identifying items that required reverse coding. Following this, an
assessment was conducted to identify any missing data, revealing a minimal quantity of
missing responses. These missing values were addressed by imputing mean to missing data.
In addition to missing values, outliers were investigated and they are excluded from the

analysis.

Subsequent to the preparation of the data, normality analyses were performed to
evaluate whether the data conformed to a normal distribution, which was crucial for all
subsequent analyses. Due to the large sample size, Kurtosis and Skewness values of the data

were measured for normality analysis and these values are given in Table 4.

Table 4 Skewness and Kurtosis Values of Sub-Scales

Sub-Scales Skewness Kurtosis
Intrinsic Profession -1.058 1.111
Extrinsic Profession -.583 -.430
Intrinsic Field -1.004 .880
Extrinsic Field 201 -.261
TID -.985 1.210
(0] -.339 -.504
C -412 -.345
E -274 -713
A -.089 -.359
N 154 -451

Table 4 displays that the normality values are between -1,5 and +1,5. Most contexts
consider a kurtosis value between +1.0 excellent; however, depending on the specific
purposes, a value between £2.0 is often acceptable (George & Mallery, 2022). Since this

assumption was met, only parametric tests were applied in the study.

The Independent Samples T-test was used among parametric tests to assess group
differences for variables with two categories (such as gender and willingness to choose this

department). For variables with three or more categories (including grade, age, and plans to
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pursue this profession after graduation), one-way analysis of variance (ANOVA) was
employed. Post-hoc multiple comparison tests were conducted to identify the specific groups
exhibiting significant differences, as indicated by the ANOVA test results. Initially, the
Levene test was employed to evaluate the equality of variances among the groups. In
instances where equal variances were confirmed, the Bonferroni, Tukey, Scheffé, and Least
Significant Difference (LSD) tests were utilized. In contrast, when the assumption of equal
variances was violated, the Games-Howell and Dunnett's C tests were implemented to ensure
appropriate comparisons. In addition to these analysis, descriptive analysis, reliability
analysis, and Pearson correlation were conducted to determine the relations between

variables.

Lastly, in pursuit of the primary objective of this research—to explore the mediating
role of motivation in the relationship between personality traits and the teacher identity of
EFL PSTs—path analysis was employed. In certain situations, a direct relationship between
two variables might have an indirect effect through another variable. This is referred to as the
mediating effect. According to mediation models, the impact of the independent variable (X)
on the dependent variable (Y) is transmitted by a third intervening or mediating variable (M)
(Sen, 2023). In other words, X causes M and M causes Y (Sen, 2023). One way to estimate
the significance of the indirect effect is through bootstrapping, a multiplication-based method
that involves repeatedly drawing samples with replacement from the original data. In the
present study, a resampling method was utilized with 5000 bootstrapping to generate the
empirical sampling distribution and assess the indirect effect (Preacher & Hayes, 2008; Sen,
2023). The resulting confidence interval was examined to determine whether it contained the
value of zero. It was determined that the indirect effect was statistically different from zero
in cases when the confidence interval did not contain zero (Preacher & Hayes, 2008). To

perform all the mentioned path analysis, Model 4 from Hayes' Process Macro was utilized.



CHAPTER 1V

FINDINGS

This chapter aims to present and explain the results of the mediating analysis. This
analysis looked into the connection between personality traits and teacher identity, besides the
mediating influence of motivation for the teaching profession. Additionally, it examined the
correlation between the independent and dependent variables. The findings will be reported in

accordance with the research questions.

R.Q.1. Does the formation of EFL PSTs’ teacher identities change based on some

individual variables?

R.Q.1.1. Does the formation of EFL PSTs’ teacher identities differentiate based on

gender?

The results of the independent samples t-test were examined whether there is a
significant difference in motivation levels towards the profession and the field, and teacher
identities of PSTs studying in the ELT program according to their gender and the results are

demonstrated in Table 5.

Table 5 Independent Samples T-Test Results of the Subscales According to Gender Variable

Scales/Sub-Scales Gender N Mean Std. D. df t p Cohen’s d
Intrinsic Profession Flfgfée fgé g:zi :2(7) 411 3.860  .000%* 82
Extrinsic Profession Flfgfée fgé g:gé :gg 411 281 778

Intrinsic Field Flfgfée fgé ;‘éi :gg 411 4506  .000%* 77
Extrinsic Field Flfgfée fgé ;gz ;g 411 -342 732

ETIM Flfgfée fgé g:zg :% 411 4869  .000%* 70

*p<.05, **p<.01

When the findings in the table were examined in terms of motivation towards profession
and teacher identity, a significant difference was found in favor of females in the mean scores
of intrinsic motivation toward profession [t 411) = 3.860; p<.01] and intrinsic motivation for
field [t 411) = 4.506; p<.01], which are sub-dimensions of the motivation scale. Additionally, it
was determined that gender variable has a significant difference on teacher identity [t 411y =

4.869; p<.01], with females exhibiting higher scores in this regard. For the other sub-scales,
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there are no significant differences between genders. According to the effect size values
determined by the test, it can be said that this difference is at a “moderate” level in the teacher
identity (n? = .70), and at a “large” level in the sub-dimensions of intrinsic motivation toward

profession (n? = .82), intrinsic field motivation (n?> = .77).

R.Q.1.2. Does the formation of EFL PSTs’ teacher identities differ depending on

whether they choose this department willingly or not?

The independent samples t-test results were examined to determine if there is a
significant difference in the motivation levels towards the profession and the field and teacher
identities of EFL PSTs based on whether they willingly chose this department (“Yes”) or not
(“No”). Table 6 outlines the results.

Table 6 Independent Samples T-Test Results of the Subscales According to the Choice Variable

Scales/Sub-Scales Choice N Mean S]t)d df t P Cohen’s d
Intrinsic Profession SI(\IZS 33& g?g 13 411 4.146  .000** .80
Extrinsic Profession SI(\IZS 33& ggz g? 411 431 .667
Intrinsic Field {IZS 33& ;‘ég ;g 411 3.522  .000%* 78
Extrinsic Field SIEIZS 33& ;22 ;(5) 411 1.908 .057
ETIM {IZS 33& g?g 8451 411 5227  .000%* .68

**p<.01

When the findings in the table were examined in terms of motivation and teacher
identity, participants who voluntarily selected this department showed a significant difference,
particularly in terms of intrinsic motivation toward profession [t 411) = 4.146; p<.01], extrinsic
field motivation [t 411) = 3.522; p<.01], and teacher identity [t 411y = 5.227; p<.01]. No
significant difference that stem from the choice difference has been observed in extrinsic
motivation factors.

The effect sizes for these statistically significant differences have been calculated and
according to the results, Cohen’s d for Intrinsic motivation toward profession is .80, intrinsic
field motivation is .78, and teacher identity is .68, indicating a large effect of choice variable on

these factors.



35

R.Q.1.3. Does the formation of EFL PSTs’ teacher identities differ depending on

whether they decide to pursue this profession after graduation?

Table 7 below presents the results of an ANOVA test that was used to determine whether
or not PSTs’ teacher identities and motivation towards the profession differ significantly based
on their intentions to pursue teaching career after graduation. As a result of comparing
participants' post-graduation plans - categorized as "yes", "no", or "undecided" - significant
differences were found among these groups in the subscales of “intrinsic profession choice” [F
e-410) = 30.75, p < 0.05], “extrinsic profession choice,” [F (2-410) = 7.31, p < 0.05] and “intrinsic
field choice,” [F (3-409) = 17.95, p < 0.05] as well as in the "ETIM" [F 3.409) = 50.23, p < 0.05]
scale.

Further analysis using post-hoc tests, conducted to determine between which groups this
difference is, revealed that differences occur between those who want to do the teaching
profession after graduation and those who do not want to do the teaching profession and are
undecided. When the group averages are examined, it is understood that this difference is in
favor of those who plan to do this profession after graduation. In other words, the intrinsic
profession choice, extrinsic profession choice, intrinsic field choice and ETIM levels of those
who plan to do this profession after graduation are significantly higher than those who will not
do it and those who are undecided. Moreover, participants who are undecided in their intentions
have higher level of “extrinsic profession choice” than those who do not intend to pursue this
career. Another conclusion to be drawn from the table is that there is no significant difference

in terms of “extrinsic field choice” [F (2-410) = 2.65, p > 0.05].
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R.Q.1.4. Is there a change in the formation of EFL PSTs' teacher identities during their

undergraduate education?

Table 8 shows the results of the ANOVA test utilized to detect whether PSTs’ teacher
identities and motivation towards the profession differ significantly according to the grade
variable. According to the ANOVA results in Table 8, there is a significant difference in the sub-
scales of “intrinsic profession choice” [F 3.4009) = 3.35, p < 0.05] and “ETIM” scale [F (3.409) =
3.10, p <0.05]. Further analysis using post-hoc tests, for “intrinsic profession choice” sub-scale
Games-Howell and Dunnet’s C tests, for “ETIM” scale Bonferroni and Tukey tests, conducted
to determine between which groups this difference occurs. This analysis revealed that 4"-grade

students obtained higher scores than 1% and 2" grade students.

Another crucial result is no significant difference has been found in extrinsic profession
choice [F (3-409) = .45, p > 0.05], intrinsic field choice [F 3-409) = .68, p > 0.05], extrinsic field
choice [F 3-409) = .19, p > 0.05] dimensions. Accordingly, it can be said that the grade level of
EFL PSTs is not a determining factor on the levels of extrinsic profession choice, intrinsic field
choice, extrinsic field choice, which are the 3 sub-dimensions of the motivation scale towards

profession.
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R.Q.2. Does the motivation towards the teaching profession have a mediator role in the

relationship between EFL PSTs’ personality traits and teacher identity?

For the entire study group, Pearson correlation matrices were performed, analyzing the
interrelationships among key variables, including teacher identity, four subscales of motivation
toward the profession, and five subscales of personality traits. The intercorrelations for the total
group are displayed in Table 9. The findings suggest that the four motivation subscales exhibit
significant intercorrelations, with correlation coefficients (r) ranging from .269 to .626 and p-
values ranging from < .05 to <.01.

Notably, significant correlations emerged between teacher identity and several
dimensions of the motivation scale. Specifically, teacher identity was positively correlated with
the intrinsic profession subdimension (r =.670, p <.01), the extrinsic profession subdimension
(r =.168, p < .01), and the intrinsic field subdimension (r = .505, p < .01). However, no
significant correlation was found with the extrinsic field subdimension. These results suggest
that as EFL PSTs’ levels of intrinsic motivation toward their profession, extrinsic motivation
toward their profession, and intrinsic motivation related to their field increase, their sense of
teacher identity also enhances.

Furthermore, the analysis of the personality traits scale revealed that teacher identity
correlates with all five personality traits: extraversion (r = .299, p < .01), agreeableness (r =
145, p < .01), conscientiousness (r = .362, p < .01), neuroticism (r = -.194, p < .01), and
openness to experience (r = .221, p < .01). Notably, the data indicate a negative correlation
between teacher identity and neuroticism, signifying that a decrease in neurotic traits among
PSTs is associated with an increase in their levels of teacher identity. These findings contribute
to the ongoing discourse concerning the interplay between motivation, personality, and

professional identity within the teaching profession.
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4.1.Findings Regarding Hypothesized Structure of the Study
4.1.1. Testing the Mediating Role of Intrinsic Motivation in Profession Choice

The following tables present the findings of path analyses that were carried out to
determine whether intrinsic profession choice —which is teaching—is a mediating variable
in the relationship between personality traits and teacher identity, and if so, to figure out the
direction and magnitude of any mediating effect. The results have been organized per

personality trait, and the results have been presented accordingly.
4.1.1.1. Extraversion:

The mediating effect (role) of intrinsic profession choice on the relationship between
extraversion and teacher identity has been tested with Hayes Process Macro and the findings

are presented in Table 10.

Table 10 Path analysis of mediating effect of intrinsic profession choice on the relationship
between extraversion and teacher identity

Dependent  Independent Std. 2
Path Variable Variable b E. ¢ P LLCT ULCI B R ¥
[ntrinsic ——p o version 185 036 5.126 000  .114 256 245 06 26276
Profession
2 Teacher @ i aversion 196 031 6351 000 135 256 299 .09 40339
Identity
Extraversion  .094 024  3.858 .000 .046  .142 .143
3 Teacher Intrinsi 47 180.483
Identity nirnsic 551 .032  17.090 .000 487 614 635 :
Profession

Path 1 reveals that extraversion positively and significantly affects intrinsic
motivation towards English language teaching as a profession (b = 0.185, p < 0.001).
According to the R? value, extraversion explains 6% of the variation in intrinsic motivation.
Path 2 shows that extraversion has a positive and significant effect on teacher identity (b =
0.196, p < 0.001). In this model, it is evidenced that extraversion is found to be responsible
for 9% of the change in teacher identity. Path 3 shows that the relationship that starts from
extroversion and continues through intrinsic motivation toward teaching profession and
reaches teacher identity is significant (p < 0.001). Extraversion and intrinsic motivation
explain 47% of teacher identity. However, in order for intrinsic motivation to be considered
as a full mediating variable, the direct effect of extraversion on teacher identity should

become insignificant (p > 0.05) when intrinsic motivation toward profession is included in
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the relationship (Baron & Kenny, 1986). In other words, the effect of extraversion on teacher
identity should be realized only through intrinsic professional motivation. When Path 3 is
analyzed, it is seen that the effect of extraversion on teacher identity did not turn to be
significant (p < 0.001) but the strength of the relationship decreased from b =0.196 to b =
0.094.

The model for mediation analysis effect is shown in Figure 5. In the effect analysis
conducted with 5000 resampling in the Bootstrap method, the Bootstrap lower and upper
bound confidence interval (CI) values do not include the zero (0), thus indicating that intrinsic

motivation has a partial mediating variable role in the relationship between extraversion and

teacher identity (b = 0.102, 95% CI [0.060, 0.146].

R?=.06

Intrinsic Motivation in
Profession Choice

a=.185, p<.001 b=.551, p<.001
R2=.47
Extraversion ¢=.196, p<.001 Teacher Identity

Direct effect (c’) = .094, p<.001
Indirect effect (a.b) = .102, %95 BCA CI [.060, .146]

Figure 5 The Mediating Role of Intrinsic Professional Motivation in the Relationship

between Extraversion and Teacher Identity

4.1.1.2.  Agreeableness:

The table 11 presents the mediation model examining the relationship between
agreeableness (independent variable), intrinsic profession choice (mediator variable), and
teacher identity (dependent variable).

Table 11 Path analysis of mediating effect of intrinsic profession choice on the relationship
between agreeableness and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. t P LLCT uLa b R F
1 Intrinsic Agreeableness  .111  .058 1919 .056 -003 226 .094 .009  3.682
Profession
Teacher

Identity Agreeableness 149 050 2970 003  .050 247 .145 021 8819
3 Agreeableness 085 038 2255 025  0I1  .158 .083 456  171.590
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Teacher Intrinsic

Identity Profession 574 .032 18.093  .000 512 .637  .662

According to the results of the analysis, although there is a positive relationship
between agreeableness and teacher identity, there is no significant relationship between
agreeableness and intrinsic profession choice (p > 0.05). Therefore, the model could not be
formulated because the first condition of mediation analysis was not fulfilled which is a
significant relationship between the independent variable and mediator variable (Baron &
Kenny, 1986).

4.1.1.3.Conscientiousness:

The mediating effect (role) of intrinsic motivation in profession choice on the
relationship between conscientiousness and teacher identity has been tested and the findings

are presented in Table 12.

Table 12 Path analysis of mediating effect of intrinsic profession choice on the relationship

between conscientiousness and teacher identity
Dependent Independent Std.

2

Path Variable Variable b E. t p LLCT ULCI B R F

Intrinsic o entiousness 274 046 6.021 000 185 363 285 081 36253
Profession
2 fg:;ﬁfyr Conscientiousness  .302 038  7.879 .000 227 378 362 .131  62.080
Conscientiousness .156 .031 5.028 .000 .095 217 187

3 Teacher Intrinsi 481 189911

Identity rnsic 535 .032 16619 .000 472 598 617 :

Profession

When Path 1 is observed, it can be seen that conscientiousness positively predicts
intrinsic profession choice, indicating that more conscientious EFL PSTs tend to have higher
intrinsic motivation when it comes to choosing this profession (b=.247, p<0.001). Moreover,
the R? value indicates that the conscientiousness accounts for 8% of the variation in intrinsic
motivation for choosing this profession. Path 2 states that conscientiousness positively
predicts teacher identity (b=0.302), suggesting that conscientious individuals tend to have
higher teacher identity (p<0.001). In addition to this positive relationship, the R? value reveals
that conscientiousness explains 13% of the variance in teacher identity. When both
conscientiousness and intrinsic motivation for choosing this profession are considered as
predictors of teacher identity, the effect of conscientiousness (b=0.156) on teacher identity
decreases but remains significant. This indicates that intrinsic professional motivation

partially mediates the relationship between conscientiousness and teacher identity, suggesting
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that EFL PSTs’who are more conscientious may develop a stronger teacher identity partly
due to their higher intrinsic motivation towards their profession.

The model for mediation analysis effect is shown in Figure 6. In the effect analysis
conducted with 5000 resampling in the Bootstrap method, the Bootstrap lower and upper
bound confidence interval (CI) values do not include the zero (0), thus indicating that intrinsic
motivation has a partial mediating variable role in the relationship between conscientiousness

and teacher identity (b = .147, 95% CI [.092, .203].

R?*=.08

Intrinsic Motivation in
Profession Choice

a=.274, p<.001 b=.535, p<.001
R2=.48
Constientiousness ¢=.302, p<.001 Teacher Identity

Direct effect (c’) =.156 , p<.001
Indirect effect (a.b) = .147, %95 BCA CI [.092, .203]

Figure 6 The Mediating Role of Intrinsic Professional Motivation in the Relationship

between Conscientiousness and Teacher Identity
4.1.1.4.Neuroticism:

The mediating effect (role) of intrinsic motivation in profession choice on the
relationship between neuroticism and teacher identity has been tested with Hayes Process

Macro and the findings are presented in Table 13.

Table 13 Path analysis of mediating effect of intrinsic profession choice on the relationship
between neuroticism and teacher identity

Dependent  Independent Std.

2
Path Variable Variable b E. t P LLCL uLct B R F
1 Intrinsic Neuroticism  -.106 .042 -2.506 .013 -189  -023 -123 015 6281
Profession
2 Teacher Neuroticism  -.146 036 -4.007 .000 -217  -074 -194 .038 16.054
Identity
Neuroticism _ -.085 027 -3.105 002 -139  -031 -.113
3 Teacher Intrinsi 462 175.725
Identity nirmnsic 569 032 17967 .000 507  .631  .656 :

Profession
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In Model 1, the table shows that neuroticism negatively predicts intrinsic professional
motivation (b= -0.106, p < 0.05), indicating that higher levels of neuroticism among EFL
PSTs’ are linked to lower intrinsic motivation for choosing this profession. The R? value
indicates that neuroticism explains 1.5% of the variance in intrinsic professional motivation.
Model 2 further demonstrates a negative relationship between neuroticism and teacher
identity (b =-0.146, p < 0.001), signifying that EFL PSTs with higher neuroticism levels are
likely to exhibit weaker teacher identity. Besides, considering the R? value, neuroticism
explains 3.8% of the variance in teacher identity. When both neuroticism and intrinsic
professional motivation are included as predictors of teacher identity, the effect of
neuroticism on teacher identity increases from -0.146 to -0.085, and neuroticism’s effect on
teacher identity is less negative. By comparing the regression coefficients and their
significance levels across the models, it can be concluded that the intrinsic motivation in
choosing this profession serves as a partial mediator, reducing the negative impact of
neuroticism on teacher identity. Additionally, neuroticism and intrinsic professional
motivation together explain 46.2% of the variance in teacher identity.

The model for mediation analysis effect is shown in Figure 7. In the effect analysis
conducted with 5000 resampling in the Bootstrap method, the Bootstrap lower and upper
bound confidence interval (CI) values do not include the zero (0), thus indicating that intrinsic
motivation has a partial mediating variable role in the relationship between neuroticism and

teacher identity (b =.060, 95% CI [-.104, -.015].

R?=.015

Intrinsic Motivation in
Profession Choice

a=-.106, p<.05 b=.569, p<.001
R?=.462
Neuroticism c=-.146, p<.001 Teacher Identity

Direct effect (¢’) = -.085, p<.01
Indirect effect (a.b) = -.060, %95 BCA CI [-.104, -.015]

Figure 7 The Mediating Role of Intrinsic Professional Motivation in the Relationship
between Neuroticism and Teacher Identity
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4.1.1.5.0penness to Experience:

The mediating effect (role) of intrinsic motivation in profession choice on the
relationship between openness to experience and teacher identity has been tested with Hayes

Process Macro and the findings are presented in Table 14.

Table 14 Path analysis of mediating effect of intrinsic profession choice on the relationship
between openness to experience and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. t P LLCT - ULCI b R ¥
1 Intrinsic —— Opennessto o5 o497 H0e) 038 005 189 102 010 4331
Profession Experience
2 Teacher — Opennessto o) 040 4580 000 104 260 221 049 21.061
Identity Experience
Opennessto o5 30 4270 000 068 .85  .154
Teacher Experience
3 - b 472 183,515
entity . 567 031 18.143 .000 506  .629  .654
Profession

Model 1 indicates the positive relationship between openness to experience and
intrinsic motivation for choosing the teaching profession (b= 0.097, p < 0.05), suggesting that
participants with a higher level of openness to experience are more likely to exhibit higher
levels of intrinsic motivation when choosing teaching as a profession. Furthermore, openness
to experience explains 1% of the variance in this type of motivation. In Model 2, which shows
the direct effect of openness to experience on teacher identity, it can be said that openness to
experience positively predicts teacher identity (b= 0.182, p < 0.001). Specifically, openness
to experience explains 4.9% of the variance in teacher identity. Model 3 demonstrates the
indirect effect of openness to experience on teacher identity through intrinsic motivation in
choosing this profession. When both openness to experience and intrinsic motivation are
included as predictors of teacher identity, it is evidenced that the effect of openness to
experience on teacher identity decreases but remains statistically significant (b = 0.127, p <
0.05). This suggests that part of the impact of openness to experience on teacher identity is

mediated through its influence on intrinsic motivation in choosing the teaching profession.

The indirect effect is statistically significant since the bootstrapped confidence
interval for it does not include zero, as seen in Figure 8 below. In other words, intrinsic
motivation toward the teaching profession serves as a partial mediator, explaining a portion
of the positive impact of openness to experience on teacher identity (b = .055, 95% BCA CI
[.002, .111]).
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R*= .01

Intrinsic Motivation in
Profession Choice

a=.097, p<.05 b= .567, p<.001

Re= .47

Openness to
P . c=.182, p<.001 Teacher Identity
Experience >

Direct effect (¢’) = .127, p<.001
Indirect effect (a.b) = .055, %95 BCA CI [.002, .111]

Figure 8 The Mediating Role of Intrinsic Professional Motivation in the Relationship

between Openness to Experience and Teacher Identity

4.1.2. Testing the Mediating Role of Intrinsic Motivation in Field Choice

The tables provided below are the results of path analyses conducted to test whether
intrinsic motivation in field choice, which is English language teaching, is a mediating
variable in the relationship between personality traits and teacher identity, and if there is any
mediating effect, to determine the direction and magnitude of this effect. The data have been

organized in line with each personality traits and results have been presented accordingly.

4.1.2.1. Extraversion:

The mediating effect (role) of intrinsic motivation in field choice on the relationship
between extraversion and teacher identity has been tested with Hayes Process Macro and the

findings are presented in Table 15.

Table 15 Path analysis of mediating effect of intrinsic field choice on the relationship between
extraversion and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. t p LLCT  ULCI B R F
1 Inliri‘e?ffc Extraversion  .135 .035 3.887  .000  .067 204 .188 .035 15.106
2 Teacher i aversion  .196 031 6351 000 135 256 299 09 40339
Identity
3 Teacher Extraversion 138 .028 5.017 .000 084 192 211 208 87.186

Identity Intrinsic Field 424  .038 11.052  .000 .348 499 466

In Path 1, extraversion positively predicts the intrinsic motivation, indicating that

participants with higher extraversion tend to have higher intrinsic motivation in their field
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choice (b= 0.135, p < 0.001). The R? value depicts that extraversion explains 3.5% of the
variance in intrinsic field motivation. In Path 2, the results of the analysis show that
extraversion also positively predicts teacher identity, suggesting that participants with higher
extraversion tend to have a stronger teacher identity (b= 0.196, p < 0.001). Also, R? value
clearly states that extraversion explains 9% of the variance in teacher identity. In Path 3, when
both extraversion and intrinsic field motivation are included as predictors of teacher identity,
extraversion’s effect on teacher identity decreases from b=0.196 to b=0.138 but remains
significant when intrinsic field motivation is included, indicating partial mediation. This
suggests that intrinsic field motivation partially mediates the relationship between
extraversion and teacher identity. In other words, individuals with higher extraversion may
develop a stronger teacher identity partly because they have higher intrinsic motivation in

their field choice.

Figure 9 below displays the mediation model where intrinsic motivation in field

choice mediates the relationship between extraversion and teacher identity.

R?*=.035

Intrinsic Motivation

in Field Choice
a=.135 p<.001 b=.424, p<.001
R2=.298
Extraversion ¢=.196, p<.001 Teacher Identity

Direct effect (c’) = .138, p<.001
Indirect effect (a.b) = .057, %95 BCA CI [.026, .096]

Figure 9 The Mediating Role of Intrinsic Field Motivation in the Relationship between

Extraversion and Teacher Identity

According to this figure the bootstrapped confidence interval for the indirect effect
does not include zero, indicating that the indirect effect is statistically significant. In other
words, intrinsic motivation in field choice serves as a partial mediator, explaining a portion
of the positive impact of extraversion on teacher identity (b = 0.057, 95% BCA CI [0.026,
0.096]).



49

4.1.2.2.Agreeableness:

The mediating effect of intrinsic motivation in field choice on the relationship
between agreeableness and teacher identity has been tested and the relationship between these

variables presented in Table 16.

Table 16 Path analysis of mediating effect of intrinsic field choice on the relationship between

agreeableness and teacher identity
Dependent  Independent Std.

2
Path Variable Variable b E. ¢ P LLCT ULCI b R F
1 In;ri;‘;(silc Agreeableness  .136  .055 2459 014  .027 244 120 015  6.049
2 Teacher o ccableness 149 050 2970 003 050 247 145 021 8819
Identity
3 Teacher Agreeableness .087 .044 1.997 .046 .001 174 .085 262 72.965

Identity Intrinsic Field 451 .039  11.587  .000 374 527 495

Path 1 displays the positive relationship between agreeableness and intrinsic
motivation in field choice, suggesting that participants with higher level of agreeableness
tend to have higher level of intrinsic motivation in choosing this type of teaching field (b =
0.136, p < 0.05). Moreover, agreeableness explains 1.5% of the variance in intrinsic
motivation in field choice. Path 2 presents the direct effect of agreeableness on teacher
identity. According to the results given in Table 16, agreeableness positively predicts teacher
identity. In other words, participants with higher agreeableness tend to have a stronger teacher
identity (b= 0.149, p < 0.01). The R? value indicates that agreeableness explains 2.1% of the
variance in teacher identity on itself. According to Path 3, when both agreeableness and
intrinsic motivation in field choice are included as predictors of teacher identity, the effect of
agreeableness decreases from b = 0.149 to b = 0.087, but remains significant with the
presence of intrinsic field motivation. This indicates the partial mediation of this type of
intrinsic motivation. This suggests that intrinsic field motivation partially mediates the
relationship between agreeableness and teacher identity. In other words, participants with
higher agreeableness may develop a stronger teacher identity partly because they have higher

intrinsic motivation in their field choice.

Figure 10 below displays the mediation model where intrinsic motivation in field

choice mediates the relationship between agreeableness and teacher identity.
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R?*=.015

Intrinsic Motivation

in Field Choice
a=.136, p<.05 b= .451, p<.001
R?= 262
Agreeableness c=.149, p<.01 .| Teacher Identity

Direct effect (¢’) = .087, p<.01
Indirect effect (a.b) = .061, %95 BCA CI [.011, .110]

Figure 10 The Mediating Role of Intrinsic Field Motivation in the Relationship between
Agreeableness and Teacher Identity

According to this figure the bootstrapped confidence interval for the indirect effect
does not include zero, indicating that the indirect effect is statistically significant. In other
words, intrinsic motivation in field choice serves as a partial mediator, explaining a portion
of the positive impact of agreeableness on teacher identity (b = 0.061, 95% BCA CI [0.011,
0.110]).

4.1.2.3.Conscientiousness:

Table 17 below depicts the mediating effect of intrinsic motivation in field choice on

the relationship between conscientiousness and teacher identity.

Table 17 Path analysis of mediating effect of intrinsic field choice on the relationship between
conscientiousness and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. t p LLCI ULCI B R K
Intrinsic ..
1 Field Conscientiousness .220 .044 5.002 .000 .133 306 240 .057 25.022
2 fgjﬁﬁfyr Conscientiousness 302 038  7.879  .000 227 378 362 .131 62.080
3 Teacher Conscientiousness .214  .035 6.087 .000 .145 283 256 317 95.166
Identity Intrinsic Field 404 .038 10.562  .000 .329 479 444 ’

Path 1 examines the direct relationship between conscientiousness and intrinsic
motivation in field choice and it displays the statistically significant positive relationship (b
=0.220, p <0.001). This indicates that higher conscientiousness is associated with a stronger
intrinsic motivation in field choice. According to the R? value of this model,

conscientiousness explains 5.7% of the variance in this type of motivation. Path 2 investigates
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the direct relationship between conscientiousness and teacher identity. The results reveal a
positive relationship which is statistically significant (b = 0.302, p < 0.001), suggesting that
participants with higher level of conscientiousness tend to have higher level of teacher
identity. The R? value indicates that conscientiousness indicates a 13% variance on teacher
identity on its own. Path 3 displays the mediating effect of intrinsic motivation in field choice
with a significant positive relationship. In this case, the effect of conscientiousness decreases
from b = 0.302 to b = 0.214 which is statistically significant (p < 0.001). This means that
intrinsic motivation in field choice partially explains the relationship between
conscientiousness and teacher identity, but there is still a direct effect of conscientiousness
on teacher identity that is not explained by intrinsic motivation alone. Also, conscientiousness
and intrinsic motivation in field choice together explains 31.7% of the variance in teacher

identity.

Figure 11 below displays the mediation model where intrinsic motivation in field

choice mediates the relationship between conscientiousness and teacher identity.

R?*=.057

Intrinsic Motivation

in Field Choice
a=.220, p<.001 b= .404, p<.001
R2=.317
Constientiousness c=.302, p<.001 Teacher Identity

Direct effect (¢’) = .214, p<.001
Indirect effect (a.b) =.089, %95 BCA CI [.049, .132]

Figure 11 The Mediating Role of Intrinsic Field Motivation in the Relationship between
Conscientiousness and Teacher Identity

According to this figure the bootstrapped confidence interval for the indirect effect
does not include zero, indicating that the indirect effect is statistically significant (b = 0.089,
95% BCA CI [0.049, 0.132]). In other words, intrinsic motivation in field choice serves as a
partial mediator, explaining a portion of the positive impact of conscientiousness on teacher

identity.
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4.1.2.4.Neuroticism:

The table 18 presents the mediation model examining the relationship between
neuroticism (independent variable), intrinsic field choice (mediator variable), and teacher
identity (dependent variable).

Table 18 Path analysis of mediating effect of intrinsic field choice on the relationship between
neuroticism and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. t p LLCT  ULCI B R F
1 Inliri‘e?ffc Neuroticism  -.022 .041  -530 597 -101  .058  -026 .001  .281
2 Teacher (o roticism 146 036 -4.007 000 -217 -074 -194 038 16.054
Identity
3 Teacher Neuroticism -.136 .031 -4.337 .000 -.197 -.074 -.181 288 82.920

Identity Intrinsic Field 456  .038  12.008  .000 381 .530 .501

According to the results of the analysis, although there is a positive relationship
between neuroticism and teacher identity, there is no significant relationship between
neuroticism and intrinsic motivation in field choice (p > 0.05). Therefore, the model could
not be formulated because the first condition of mediation analysis was not fulfilled (Baron

& Kenny, 1986).

4.1.2.5.0penness to Experience:

Table 19 below displays the mediating effect of intrinsic motivation in field choice on

the relationship between openness to experience and teacher identity.

Table 19 Path analysis of mediating effect of intrinsic field choice on the relationship between
openness to experience and teacher identity

Dependent  Independent Std. 2
Path Variable Variable b E. t p LLCT  ULCI B R ¥
1 Intrinsic — Opennessto 0 o14 3268 001 057 231 159 025 10.677
Field Experience
2 Teacher  Opennessto o) 49 4580 000 .104 260 221 .049 21.061
Identity Experience
Opennessto 119 o35 3383 001 050  .I188  .144
Teacher Experience
3 Identity Intrinsic 276 71971
Fiold 439 039 11329 .000 363 515 482

Path 1 indicates the positive relationship between openness to experience and intrinsic
motivation in field choice (b= 0.144, p < 0.005), suggesting that participants with a higher
level of openness to experience are more likely to exhibit higher levels of intrinsic motivation

when choosing English language teaching as a field. Furthermore, openness to experience
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explains 2.5% of the variance in this type of motivation. In Path 2, which shows the direct
effect of openness to experience on teacher identity, it can be said that openness to experience
positively predicts teacher identity (b=0.182, p <0.001). Specifically, openness to experience
explains 4.9% of the variance in teacher identity. Path 3 demonstrates the indirect effect of
openness to experience on teacher identity through intrinsic motivation in field choice. When
both openness to experience and intrinsic motivation in field choice are included as predictors
of teacher identity, it is evidenced that the effect of openness to experience on teacher identity
decreases but remains statistically significant (b = 0.119, p < 0.005). This suggests that part
of the impact of openness to experience on teacher identity is mediated through its influence

on intrinsic motivation in field choice.

R?*=.025

Intrinsic Motivation

in Field Choice
a=.144 , p<.01 b=.439, p<.001
R?= 276
Openness to
P c=.182, p<.001 Teacher Identity

Experience >

Direct effect (¢’) = .119, p<.01
Indirect effect (a.b) = .063, %95 BCA CI [.023, .108]

Figure 12 The Mediating Role of Intrinsic Field Motivation in the Relationship between
Openness to Experience and Teacher Identity

Figure 12 indicates that the bootstrapped confidence interval for the indirect effect
does not include zero, indicating that the indirect effect is statistically significant (b = 0.063,
95% BCA CI[0.023, 0.108]). In other words, intrinsic motivation in field choice serves as a
partial mediator, explaining a portion of the positive impact of openness to experience on

teacher identity.
4.1.3. Testing the Mediating Role of Extrinsic Motivation in Field Choice

The following tables present the findings of path analyses that were carried out to
identify whether extrinsic motivation in field choice is a mediating variable in the relationship

between teacher identity and personality traits, and if so, to determine the magnitude and
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direction of any mediating effect. The data was sorted based on each personality trait, and the

results were presented accordingly.
4.1.3.1.Extraversion

The table 20 presents the mediation model examining the relationship between
extraversion (independent variable), extrinsic field choice (mediator variable), and teacher
identity (dependent variable).

Table 20 Path analysis of mediating effect of extrinsic field choice on the relationship between
extraversion and teacher identity

Dependent  Independent Std. 2
Pafg Variable Variable b E. d P LLCIggPrCl B R F
1 E’gir:llglc Extraversion  .083 .033 2502 013  .018  .148 .122 015 6259
2 Teacher i aversion 196 031 6351 000  .135 256 299 089 40.339
Identity
Extraversion 191 031  6.166 _ .000  .130 252 292
3 Teacher Extrinsi 092 20.836
Identity ’;irélglc 052 046 1.142 254 -038  .142 054 - :

According to the results of the analysis, although there is a positive relationship
between extraversion and teacher identity, there is no significant relationship between
extrinsic motivation in field choice and teacher identity (p > 0.05). Therefore, the model could
not be formulated because the first condition of mediation analysis was not fulfilled (Baron

& Kenny, 1986).
4.1.3.2.Agreeableness

The table 21 depicts the mediation model examining the relationship between
agreeableness (independent variable), extrinsic field choice (mediator variable), and teacher
identity (dependent variable).

Table 21 Path analysis of mediating effect of extrinsic field choice on the relationship between
agreeableness and teacher identity

Dependent  Independent Std. 2
Path Variable Variable b E. t P LLCT ULCI B R F
Extrinsic -
1 Field Agreeableness  -.039 .052  -.750 454 -.142 .064 037 .001 .562
2 Teacher ) o ccableness 149 050 2970 003 050 247 .145 021 8819
Identity
Agreeableness  .152  .050  3.050 .002 .054 250 .148
3 Teacher Extrinsi 030 6362
Identity XInnsic 092 047 1961 051  .000  .185 .095 ° :

Field
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According to the analysis, only significant relationship has been detected in the direct
path between agreeableness and teacher identity. There is no significant relationship between
extrinsic motivation in field choice and agreeableness or between extrinsic motivation and
teacher identity in the indirect path (p > 0.05). Therefore, the model could not be formulated

because the first condition of mediation analysis was not fulfilled (Baron & Kenny, 1986).
4.1.3.3.Conscientiousness

The table 22 presents the mediation model examining the relationship between
conscientiousness (independent variable), extrinsic field choice (mediator variable), and
teacher identity (dependent variable).

Table 22 Path analysis of mediating effect of extrinsic field choice on the relationship between
conscientiousness and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. t P . ' b R F
1 E’gir;?glc Conscientiousness 097 .042 2296 .022 014 180 .113 013 5273
2 Teacher - ccientiousness 302 038  7.879 000 227 378 362 131 62.080
Identity
3 Teacher Conscientiousness .298 .039  7.709 .000 222 374 357 134 31.631

Identity Extrinsic Field .048 .045 1.076 282  -.040 136 .050

According to the table, although a positive relationship between conscientiousness
and teacher identity and extrinsic motivation in field choice has been observed, there is no
significant relationship between extrinsic motivation in field choice and teacher identity in
indirect path (Path 3) (p > 0.05). Therefore, the model could not be formulated because the

first condition of mediation analysis was not fulfilled (Baron & Kenny, 1986).
4.1.3.4 Neuroticism

The table 23 outlines the mediation model examining the relationship between
neuroticism (independent variable), extrinsic field choice (mediator variable), and teacher

identity (dependent variable).

Table 23 Path analysis of mediating effect of extrinsic field choice on the relationship between

neuroticism and teacher identity

Dependent  Independent Std. 2
Variable Variable b E. t P LLCT  ULCI B R ¥

1 E’gir:l‘jlc Neuroticism  -.058  .038 -1.511 .132 -133 017 -074 .006 2284

Path
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Teacher

2 ldontity  Newroticism 146 036 4007 000 -217  -074 -194 038 16054
Neuroticism  -.141  .036 -3.886 .000 -213  -070 -.188
3 Teacher Extrinsi 043 9.285
Identity ’;ir:llglc 073 047 1568 118 -019  .166 076 - :

According to the results of the analysis, only significant relationship has been found
in the direct path between neuroticism and teacher identity. There is no significant
relationship between extrinsic motivation in field choice and neuroticism or between extrinsic
motivation and teacher identity in the indirect path (p > 0.05). Therefore, the model could not
be formulated because the first condition of mediation analysis was not fulfilled (Baron &

Kenny, 1986).
4.1.3.5.0penness to Experience

The table 24 illustrates the mediation model examining the relationship between
openness to experience (independent variable), extrinsic field choice (mediator variable), and
teacher identity (dependent variable).

Table 24 Path analysis of mediating effect of extrinsic field choice on the relationship between
openness to experience and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. t p LLCT  ULCI B R ¥
1 Extrinsic  Opennessto g 045 699 485 112 053  -034 001 489
Field Experience
2 Teacher — Opemnessto o) 040 4580 000 104 260 221 049 21.061
Identity Experience
Opennessto o5 040 4674 000 .107 263 224
Teacher Experience
3 Lt o 058 12.685
ty ’;i;‘f;‘c 094 046 2036 .042 003 .18  .098

According to the results, no significant relationship has been found between openness
to experience and extrinsic motivation in field choice since the p-value of Path 1 is .485.

Therefore, mediation model could not be formulated.
4.1.4. Testing the Mediating Role of Extrinsic Profession Choice

The following tables present the findings of path analyses that were carried out to
identify whether extrinsic motivation in field choice is a mediating variable in the relationship

between teacher identity and personality traits, and if so, to determine the magnitude and
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direction of any mediating effect. The data was sorted based on each personality trait, and the

results were presented accordingly.
4.1.4.1.Extraversion

The table 25 presents the mediation model examining the relationship between
extraversion (independent variable), extrinsic profession choice (mediator variable), and
teacher identity (dependent variable).

Table 25 Path analysis of mediating effect of extrinsic profession choice on the relationship

between extraversion and teacher identity
Dependent Independent Std.

2
Pl Variable Variable E E. t p LLCLEUECT B R F
1 Extrinsic = p i aversion 015 040 372 710 -064 094 018 .000 .139
Profession
2 Teacher o\ version 196 031 6351 000 .35 256 299 089 40339
Identity
Extraversion 194 030 6373 .000  .134 253 296
3 Teacher Extrinsi 116  26.884
Identity XUWSIC 130 037 3.510  .000  .057 203  .193 :
Profession

The results indicate that extraversion has a significant positive direct effect on teacher
identity (Path 2). However, the p-value of .710 in Path 1 indicates that the relationship
between extraversion and extrinsic profession choice is not statistically significant. This
violates the assumption of mediation analysis which is a significant relationship between the

independent variable and mediator variable.
4.1.4.2.Agreeableness

Table 26 illustrates the mediation analysis examining the relationship between
agreeableness (independent variable), extrinsic professions choice (mediator variable),
teacher identity (dependent variable).

Table 26 Path analysis of mediating effect of extrinsic profession choice on the relationship
between agreeableness and teacher identity

Dependent  Independent Std. 2
Path Variable Variable b E. t P LLCT  ULCI B R F
1 EXtrinsic o ccableness 040 063 639 523 -084 165 031 .00l 408
Profession
2 Teacher — \ ccableness 149 050 2970 003 050 247 145 021 8819
Identity
Agreeableness  .143  .049  2.899 .004 .046 241 .140
3 Teacher Extrinsi 048 10311
Identity XInnsic 131039 3402 .00l  .055 207 .164 :

Profession
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According to the results, although there is a statistically significant relationship
between agreeableness and teacher identity and agreeableness has a direct positive effect on
teacher identity (Path 2), this relationship is not mediated by extrinsic profession choice (Path
3). In other words, the results of Path 1 contradict the assumptions of mediation analysis

which includes a significant relationship between the independent variable and the mediator.
4.1.4.3.Conscientiousness

Table 27 below displays the mediation analysis examining the relationship between
conscientiousness (independent variable), extrinsic profession choice (mediator variable),
and teacher identity (dependent variable).

Table 27 Path analysis of mediating effect of extrinsic profession choice on the relationship
between conscientiousness and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. t P . b R F
Extrinsic | ccientiousness 016 051 303 762 -086  .117 015 000  .092
Profession
2 fg:ﬁﬁfyr Conscientiousness 302 038 7.879 .000 227 378 362 .131 62.080
Conscientiousness 300 .038 7.938 .000 226 375 360
3 Teacher Extrinsi 158  38.412
Identity Xinnsice 130 .036 3597 000 .059 202 163 :
Profession

The results suggest that conscientiousness has a direct positive effect on teacher
identity, and this relationship is statistically significant (p < 0.05) as can be seen in Path 2.
However, this relationship is not mediated by extrinsic profession choice. Path 1 indicates
that the relationship between conscientiousness and extrinsic profession choice is not
statistically significant since the p-value is .762. Therefore, the mediating model could not be

formulated.
4.1.4.4 Neuroticism

Table 28 presents the mediation analysis examining the relationship between
neuroticism (independent variable), extrinsic professions choice (mediator variable), teacher

identity (dependent variable).

Table 28 Path analysis of mediating effect of extrinsic profession choice on the relationship

between neuroticism and teacher identity

Dependent  Independent Std.
Variable Variable b E. t P LLCT  ULC B

Path R? F
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Extrinsic 1 oticism -042 046 -913 362 -133 049  -045 002 834
Profession
2 Teacher Neuroticism  -.146 036 -4.007 .000 -217  -074 -194 038 16.054
Identity
Neuroticism  -.140  .036  -3.901 .000 -211  -070 -.187
3 Teacher Extrinsi 063 13.819
Identity Xinnsic 128 038 3345 001 .053 203 .160 - :

Profession

According to the table, neuroticism has not statistically significant relationship with
extrinsic profession choice in Path 1 (p > 0.05). Even though Path 2 shows the negative but
statistically significant relationship between neuroticism and teacher identity, Path 1 violates

the assumptions of mediation analysis.
4.1.4.5.0penness to Experience

Table 29 below demonstrates the mediation analysis examining the relationship
between openness to experience (independent variable), extrinsic professions choice

(mediator variable), teacher identity (dependent variable).

Table 29 Path analysis of mediating effect of extrinsic profession choice on the relationship
between openness to experience and teacher identity

Dependent Independent Std. 2
Path Variable Variable b E. ¢ P LLCL UL b R F

Extrinsic  Opennessto o) g5 1418 157  -172 028 -070 005 2.010
Profession Experience

1

2 Teacher — Opemnessto 1o 40 4580 000 104 260 221 049 21.061
Identity Experience
Opennessto  1o3 39 4928 000 .116 269 234
Teacher Experience
3 ot i 083  18.484
entity XIrnsic 148 038 3.89%  .000 .073 222  .185
Profession

Given the p-value of .157, Path 1 suggests that there is no statistically significant
correlation between openness to experience and extrinsic profession choice. For this reason,
mediation analysis could not be developed even if other pathways indicated statistically

significant relationships.



CHAPTER V

DISCUSSION

The purpose of the present study was to investigate the mediating effect of motivation
towards the profession on the relationship between the personality traits of EFL PSTs and
their teacher identity. In line with this purpose, this study was conducted with 410 EFL PSTs
studying at Inonu and Firat University, and their personality traits, motivation toward the
profession, and teacher identities were determined with the help of scales. The aim was to
investigate whether motivation towards the teaching profession plays a mediating role in the
relationship between the big five personality traits and teacher identity, and the present study

also sought to determine the extent of this mediating role.

The study conducted an initial analysis to explore the relationship between different
variables such as gender, age, grade, voluntary program selection, and intent to pursue
teaching after graduation, and how they affect teacher identity and motivation. The results
showed that gender had a significant impact on both teacher identity and intrinsic motivation,
a sub-dimension of motivation towards the profession. Specifically, female PSTs displayed
higher levels of teacher identity and intrinsic motivation compared to their male counterparts.
While there are limited studies comparing teacher identity across different variables, Li et al.
(2023) also argue that gender plays a crucial role in shaping teachers' identity, affecting
aspects such as self-efficacy, commitment to the profession, and job satisfaction. However,
unlike the current study, Li et al. (2023) found that male teachers tend to report higher levels
of teacher identity, which contrasts with the findings of the present study. On the other hand,
Egmir and Celik (2019) aim to explore the relationship between the educational beliefs of
PSTs and their teacher identities, and they also revealed that gender has a significant
influence on teacher identity with female PSTs tend to have higher teacher identity score

compared to their male counterparts.

Additionally, as a result of the meta-analysis of master's and doctoral theses in
Turkey, Aydin et al. (2021) found that there are notable differences between male and female
teachers when it comes to the impact of gender on teachers’ job satisfaction, which suggests

a slight favor towards males. In addition, Karali et al. (2022) examined whether there was a
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gender-based difference using the same motivation scale and discovered a substantial
difference favoring female participants in the extrinsic field, intrinsic profession and extrinsic
profession sub-dimensions, while they did not find a significant difference in the intrinsic

field sub-dimension.

This study reveals that students who voluntarily selected this department exhibited
significantly higher levels of intrinsic motivation and a stronger sense of teacher identity. The
willingness to choose this educational path was found to have considerable positive effects
on both motivation and identity as educators. This finding emphasizes the importance of
student agency in selecting their teaching specializations, as it can profoundly influence their
subsequent motivational levels and professional identities (Fajardo Castafieda, 2014; Friesen
& Besley, 2013). Consequently, in this study, it can be asserted that the students from the two
universities made the right choices that align with their personal aspirations, because
choosing this department reluctantly could have caused diminished motivation or adverse

effects on the development of their teacher identity.

Research on the motivations influencing PSTs’ choice of the teaching profession
presents a dual perspective. Some studies indicate that intrinsic motivation predominantly
drives this choice (Akar, 2012; Eren & Tezel, 2010), whereas others suggest that extrinsic

motivation is more influential (Aksu et al., 2010; Kavanoz & Yuksel, 2017).

In examining the evolution of motivation within teacher education, Sinclair (2008)
demonstrates an initial emphasis on intrinsic motivation, which subsequently transitions to a
predominance of extrinsic motivation over a four-year period. Conversely, Kavanoz and
Yuksel (2017) assert that extrinsic motivation initially holds sway, but intrinsic motivation
becomes increasingly dominant over time. Notably, Kavanoz and Yuksel (2017)’s findings
indicate that first- and second-grade students are motivated primarily by extrinsic factors
when selecting the teaching profession; however, this motivation shifts towards a stronger

intrinsic orientation by the fourth grade.

This study also supports the fact that the formation of PSTs’ teacher identities is a
dynamic and developing construct. When the change in PSTs’ teacher identities throughout

their undergraduate education was examined, it was found that the teacher identities of fourth-
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year students is higher than those of first and second-year students which can be considered
the earlier stages of undergraduate teacher education. This reveals how identity formation,
which is actually a personal development, is actually supported and positively affected by the
teaching program. Kavanoz and Yuksel (2017) also found a similar result that the pre-service
language teachers' motivations and concerns changed across different years of their teacher
education program, suggesting that the context of the program influenced the development

of their professional identity.

Some studies attribute this change observed in the 4th grade or throughout teacher
education specifically to the practicum. According to Prabjandee (2019), for example,
practicum is essential in helping PSTs develop their professional identities since it evokes
strong feelings, provides hands-on experience, and validates their status as teachers.
Conversely, Kaya (2023) contends that the practicum may also yield negative consequences
alongside its positive impacts. It is important to acknowledge that students may face
disillusionment during the practicum process; their failure to meet expectations, coupled with
the challenges and difficulties encountered, might lead to a decline in motivation. This
disconnection could result in a sense of estrangement from the teaching profession, ultimately
undermining their developed teacher identities. Despite this, the 4-grade students in this
study had completed the first semester of the 2-semester teaching practice course as of the
moment the data were collected, and they had taken half of the teaching practice course in
the 2"d-semester. In other words, they had completed 75% of this 2-semester process. This
means that the teaching practice course had a positive effect on the 4M-grade students in this
context. According to Fajardo Castafieda (2014), who approaches this topic from a similar
perspective, professional identity is formed, shaped, or transformed by the act of being a part

of a teaching community during the final year practicum.

When the participants in this study were asked if they intended to pursue the teaching
career after graduation, it became evident from their responses and analysis that those who
were determined to pursue the career had a higher level of intrinsic motivation. In the relevant
literature, studies also supported the idea that teachers' initial motivations for entering the
profession can have a significant influence on their career satisfaction and plans to persist in

teaching (Richardson & Watt, 2010). Indeed, studies (Kelly et al., 2019; Lauermann et al.,
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2017; Hai et al., 2018; Richardson & Watt, 2010; Qin & Tao, 2021) have found that intrinsic
motivation is the key factor that drives individuals to choose teaching as a career, and that

this motivation are linked to their commitment to the profession.

This study reveals a significant relationship between the five-factor personality traits
and teacher identity, corroborating existing literature in the field (Unald: et al., 2023).
Specifically, it identifies a positive correlation between the traits of conscientiousness,
extraversion, openness to experience, and agreeableness with teacher identity. In addition,
the literature suggests a positive relationship between these traits and teacher effectiveness,
engagement, and burnout prevention (Kim et al., 2019). Conversely, a negative relationship
is observed with neuroticism, indicating that individuals exhibiting high levels of
neuroticism, also characterized by a lack of emotional stability, experience adverse effects on
their teacher identity. Emotional stability emerges as a critical personal attribute within
professional contexts (Alarcon et al., 2009), including the teaching profession (Kokkinos,

2007), emphasizing its importance for fostering effective teacher identities.

The correlational analysis exploring the interplay between teacher identity and
personality traits revealed that the conscientiousness exhibited the strongest correlation with
teacher identity, closely followed by extraversion. This finding is consistent with existing
literature; however, a meta-analysis study conducted by Kim et al. (2019) indicated that
extraversion may have an inconsiderably stronger correlational relationship with teacher

identity than conscientiousness.

In their comprehensive study, Unald et al. (2023) elucidated a significant correlation
between the personality traits of PSTs and their emergent teacher identity. This research is
particularly noteworthy due to the strong associations they identified between specific traits,
such as agreeableness and openness to experience, and the development of teacher identity.
These findings suggest that certain personality dimensions play a critical role in shaping how
PSTs perceive themselves in their professional roles. In contrast, the present study reveals a
comparatively weak correlation between teacher identity and the traits of agreeableness and
openness to experience. When examining the relationships between these traits and teacher
identity, it has been found that the correlations are minimal. In fact, traits such as

conscientiousness and extraversion exhibit much stronger associations with teacher identity.
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The mediation analyses revealed that extrinsic motivation did not play a mediating
role in the relationship between teacher identity and personality traits. This highlights the
importance of intrinsic motivation in this context. Consequently, any initiatives aimed at
enhancing intrinsic motivation among PSTs will have a positive indirect impact on their
teacher identities. Strengthening and improving relatedness, competence, and autonomy—

key components of motivation theories—will significantly boost the motivation of PSTs.



CHAPTER VI
CONCLUSION

This concluding section of the study aims to synthesize the findings related to the
researched topic within a broader framework. It presents a comprehensive summary and
conclusion, explores the implications of the results, and proposes recommendations for future

research based on these insights.
6.1. Conclusion

This study aimed to explore the relationship between the personality traits of EFL
PSTs and their teacher identities, along with the mediating effect of motivation for the
profession on this relationship. The study was conducted with all EFL PSTs studying in the
department of English language teaching at the faculty of education in the Firat and Inonu
Universities. The results of this study provide critical conclusions that are thought to shed
light on the literature and reveal important and dynamic relationships between these factors.

The analyses demonstrated that intrinsic motivational factors related to both the field
and the profession have a significant influence on teacher identity, whereas extrinsic
professional motivation has a negligible impact and extrinsic motivation toward the field has
no effect at all. As a matter of fact, when these motivational factors were examined as
potential mediators, intrinsic motivation related to both the profession and the field partially
mediated the significant relationship between teacher identity and each sub-dimensions of
personality traits. In contrast, extrinsic motivation did not exhibit any mediating influence in
this context. Furthermore, the analysis revealed that intrinsic motivation serves not only as a
mediator in the significant relationship between personality traits and teacher identity but also
enhances the strength of this relationship.

These results emphasize how important it is to support the intrinsic motivation of
PSTs during their undergraduate education, as well as the necessity of implementing
strategies to enhance this motivation. Regardless of individual personality traits—shaped by
unique personal experiences—taking actions to cultivate the intrinsic motivations of EFL

PSTs are highly critical. Such measures not only contribute to the formation of a well-
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structured teacher identity but also have lasting effects throughout their professional careers.
This enhancement of teacher identity serves to strengthen their presence in the classroom and
empowers them to effectively mentor and educate future generations in a manner that is both

impactful and transformative.
6.2. Implications

The findings emphasize the importance of nurturing intrinsic motivation in PSTs to
develop a strong teacher identity and positive personality traits, which are essential for
effective teaching. The research suggests that teacher education programs should focus on
cultivating autonomous motivation, self-efficacy, and a sense of personal responsibility
among prospective teachers, as these factors significantly impact their commitment to the

teaching profession (Lauermann et al., 2017; Sarid et al., 2020).

To achieve this, teacher education programs should foster intrinsic motivators such as
autonomy, competence, and relatedness. Practical strategies may include providing
autonomy-supportive teaching environments, offering meaningful practicum experiences,

and creating opportunities for reflective practices.

Teacher identity development is a dynamic process that significantly evolves
throughout undergraduate education, particularly influenced by hands-on practicum
experiences. These experiences serve as critical opportunities for aspiring teachers to engage
in classroom settings, interact with students, and apply theoretical knowledge in real-world
contexts. Research indicates that the practical application of teaching methods, along with
reflective practices during these practicum experiences, allows future educators to cultivate
their professional identities, align their teaching philosophies with classroom realities, and

develop a sense of belonging within the teaching community.

Such opportunities should include regular feedback, mentorship, and collaborative
reflection sessions that encourage aspiring teachers to analyze their experiences critically,
address challenges, and celebrate successes. By embedding these experiences within the early
stages of training, teacher education programs can foster a more profound sense of agency

and confidence in future educators, ultimately leading to more effective teaching practices
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and improved student outcomes. Furthermore, sustained support and opportunities for
reflection throughout the teacher education journey can help mitigate the challenges of
transitioning from theory to practice, ensuring that teacher identity development is not only
a one-time event but an ongoing process. This comprehensive approach enriches teacher
education programs, preparing aspiring teachers to meet the diverse needs of their future
classrooms while continuously evolving their professional identities in response to changing

educational landscapes.

Voluntary program selection plays a crucial role in shaping both the motivation of
prospective teachers and their professional identity within the field of education. Given the
complexities and demands of teaching, it is essential for universities to implement
comprehensive measures that support prospective students in making well-informed
decisions regarding their entry into teacher education programs. Counseling sessions could
serve as a fundamental component of this process, providing personalized guidance that
addresses the individual aspirations and concerns of prospective students. Through these
sessions, educational counselors can offer insights into the realities of the teaching profession,
practical teaching experiences, and the potential challenges educators may face. In addition
to fostering self-reflection, these discussions can help students align their motivations and

career goals with the demands of the teaching profession.

Furthermore, the inclusion of orientation programs can enhance this preparatory
phase by familiarizing students with the structure and expectations of teacher education
curricula. Such programs can provide an overview of pedagogical theories, classroom
management strategies, and the importance of fostering inclusive learning environments.
Additionally, they can introduce students to the diverse range of subjects and educational
contexts they may encounter, helping them gain a broader understanding of the teaching
profession. By combining counseling sessions with comprehensive orientation programs,
universities can equip prospective teachers with the knowledge and resources necessary to
make informed choices. This proactive approach not only helps students in selecting the
program that best fits their aspirations and competencies but also contributes to the
development of a strong teacher identity. Ultimately, prioritizing informed decision-making

in program selection has the potential to enhance students' motivation, satisfaction, and
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effectiveness as future educators, ultimately impacting the quality of education provided to

their students.

Personality traits of EFL PSTs should be taken into considerations while enrolling
new students. Administrators and educators may examine thoroughly the personality traits of
the PSTs while enrolling new students to Foreign Language Education teacher programs.
Moreover, teaching contents should be designed specifically to foster the EFL PSTs’

personality traits like conscientiousness and extraversion.
6.3. Suggestions for Further Research

In order to examine the continuity of PSTs’ intrinsic and extrinsic motivation and its
impact on their teacher identities in the process, motivation and teacher identities of the
participants after graduation or when they practice their profession can be measured again
with a longitudinal study. Longitudinal study helps to examine how motivation and teacher
identity evolve during the professional process and in the workplace environment.
Incorporating a range of intersectional factors, such as socio-economic backgrounds and
ethnicity, allows this study to be expanded into a broader context. By examining these
variables, the analysis can offer a more comprehensive understanding of the complexities
involved. Comparative studies can be conducted across different cultural and educational
contexts. The incorporation of diverse cultural backgrounds into this study is essential for
examining how cultural factors can influence the formation of teacher identities, motivation,
and personality traits. By exploring these dynamics, the research seeks to enhance our

understanding of the interplay between culture and educator development.



69

REFERENCES

Akar, E. O. (2012). Motivations of Turkish Pre-Service Teachers to Choose Teaching as a
Career.  Australian  Journal of  Teacher  Education, 37(10), 67-84.
https://doi.org/10.14221/ajte.2012v37n10.7

Akslen, A. N., Ohm, M., & Hu, A. (2023). “I’ll take it with me all my life”: A case study of
student teachers’ professional identity development. Nordic Journal of Comparative
and International Education (NJCIE), 7(3). https://doi.org/10.7577/njcie.5527

Aksu, M., Engin-Demir, C., Daloglu, A., Yildinim, S., & Kiraz, E. (2010). Who are the future
teachers in Turkey? Characteristics of entering student teachers. International Journal
of Educational Development, 30(1), 91-101.
https://doi.org/10.1016/j.ijedudev.2009.06.005

Alarcon, G., Eschleman, K. J., & Bowling, N. A. (2009). Relationships between personality
variables and burnout: A meta-analysis. Work & Stress, 23(3), 244-263.
https://doi.org/10.1080/02678370903282600

Alderfer, C. P. (1969). An empirical test of a new theory of human needs. Organizational
behavior and human performance, 4(2), 142-175.

Allport, G. W. (1937). Personality: A psychological interpretation.

Anglim, J., & O’Connor, P. (2019). Measurement and research using the Big Five, HEXACO,
and narrow traits: A primer for researchers and practitioners. Australian Journal of
Psychology, 71(1), 16-25. https://doi.org/10.1111/ajpy.12202

Arisanti, D., Dadeh, T., & Sutatminingsih, R. (2024). The Influence of Big Five Personality
and School Climate on Junior High School Students' Altruism Attitudes. Devotion:
Journal of  Research and Community Service, 5(1), 125-139.
https://doi.org/10.59188/devotion.v5il.674

Arpaci, D., & Bardakei, M. (2015). Meslek Oncesi Ogretmen Kimligi Olgeginin Tiirkge’ye
Uyarlanmasi. Gaziantep Universitesi Sosyal Bilimler Dergisi, 14(3), 687-719.
https://doi.org/10.21547/1ss.256762

Atav, E., & Altunoglu, B. D. (2013). Meslek ve alan se¢giminde motivasyon 6l¢eginin Tiirkce
formunun gecerlik ve giivenirlik ¢alismasi. Hacettepe Universitesi Egitim Fakiiltesi
Dergisi [Hacettepe University Journal of Education], 28(2), 58-70.

Aydin, M. K., Bavli, B., & Alci, B. (2013). Examining the effects of pre-service teachers’
personality traits on their teaching competencies. International Online Journal of
Educational Sciences, 5(3), 575-586.

Bakar, A. R., Mohamed, S., Suhid, A., & Hamzah, R. (2014). So You Want to Be a Teacher:
What Are Your Reasons?. International Education Studies, 7, 155-161.

Barkhuizen, G. (2019). Teacher identity. Teacher identity. The Routledge Handbook of
English Language Teacher Education, 536-552.
https://doi.org/10.4324/9781315659824-42

Baron, R. M., & Kenny, D. A. (1986). The moderator-mediator variable distinction in social
psychological research: Conceptual, strategic, and statistical considerations. Journal of
Personality and Social Psychology, 51(6), 1173-1182. https://doi.org/10.1037//0022-
3514.51.6.1173

Barr, A. S. (1960). The Assessment of the Teacher's Personality. The School Review.
https://doi.org/10.1086/442554



https://doi.org/10.14221/ajte.2012v37n10.7
https://doi.org/10.7577/njcie.5527
https://doi.org/10.1016/j.ijedudev.2009.06.005
https://doi.org/10.1080/02678370903282600
https://doi.org/10.1111/ajpy.12202
https://doi.org/10.59188/devotion.v5i1.674
https://doi.org/10.21547/jss.256762
https://doi.org/10.4324/9781315659824-42
https://doi.org/10.1037//0022-3514.51.6.1173
https://doi.org/10.1037//0022-3514.51.6.1173
https://doi.org/10.1086/442554

70

Becker, G. (2000). Creating comparability among reliability coefficients: The case of
Cronbach alphaand Cohen kappa. Psychological Reports, 87(3, Pt 2), 1171-1182
Beijaard, D., Meijer, P., & Verloop, N. (2004). Reconsidering research on teachers’
professional identity. Teaching and Teacher Education, 20(2), 107-128.

https://doi.org/10.1016/j.tate.2003.07.001

Berkovich, 1., & Eyal, O. (2019). Teachers’ Big Five personality traits, emotion regulation
patterns, and moods: mediation and prototype analyses. Research Papers in Education,
36, 332 - 354. https://doi.org/10.1080/02671522.2019.1677758

Boyd, R. L., & Pennebaker, J. W. (2017). Language-based personality: A new approach to
personality in a digital world. Current Opinion in Behavioral Sciences, 18, 63-68.
https://doi.org/10.1016/j.cobeha.2017.07.017

Bozgeyikli, H. (2017). Big Five Personality Traits as The Predictor of Teachers’
Organizational Psychological Capital. Journal of Education and Practice, 8, 125-135.

Buttner, S., Pijl, S. J., Bijstra, J., & van den Bosch, E. (2015). Personality traits of expert
teachers of students with behavioural problems: A review and classification of the
literature.  The  Australian  Educational  Researcher, 42(4), 461-481.
https://doi.org/10.1007/s13384-015-0176-1

Cardelle-Elawar, M., & Nevin, A. (2013). The Role of Motivation on Strengthening Teacher
Identity: Emerging Themes. Action in Teacher Education,25(3), 48-58.
https://doi.org/10.1080/01626620.2003.10734442

Carson, R. L., & Chase, M. A. (2009). An examination of physical education teacher
motivation from a self-determination theoretical framework. Physical Education &
Sport Pedagogy, 14(4), 335-353. https://doi.org/10.1080/17408980802301866

Cheng, Y.-C., & Yeh, H.-T. (2009). From concepts of motivation to its application in
instructional design: Reconsidering motivation from an instructional design
perspective. British ~ Journal  of  Educational  Technology, 40:  597-605.
https://doi.org/10.1111/1.1467-8535.2008.00857.x

Cook, D. A., & Artino, A. R. (2016). Motivation to learn: An overview of contemporary
theories. Medical Education, 50(10), 997—-1014. https://doi.org/10.1111/medu.13074

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating
quantitative and qualitative research (4" ed.). Pearson Education.

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods
approaches (4™ ed.). SAGE Publications, Inc.

Cruise, P. A., & Graham, C. (2014). The effect of instructor career motivation on student
learning  strategies and  performance. Education  Journal, 3(6),  345-354.
https://doi.org/10.11648/j.edu.20140306.14

Danielewicz, J. (2001). Teaching selves: Identity, pedagogy, and teacher education. State

University of New York Press.

Dinibutun, S. R. (2012). Work Motivation: Theoretical Framework. GSTF Business Review,
1(4), 133.

Doérnyei, Z. (2005). Motivation and self-motivation. The psychology of the language learner:
Individual differences in second language acquisition, 65-119.

Doérnyei, Z., & Ushioda, E. (2021). Teaching and researching motivation. Routledge.

Egmir, E., & Celik, S. (2019). The Educational Beliefs of Pre-Service Teachers as an
Important Predictor of Teacher Identity. International Journal of Contemporary
Educational Research. https://doi.org/10.33200/ijcer.621717



https://doi.org/10.1016/j.tate.2003.07.001
https://doi.org/10.1080/02671522.2019.1677758
https://doi.org/10.1016/j.cobeha.2017.07.017
https://doi.org/10.1007/s13384-015-0176-1
https://doi.org/10.1080/01626620.2003.10734442
https://doi.org/10.1080/17408980802301866
https://doi.org/10.1111/j.1467-8535.2008.00857.x
https://doi.org/10.1111/medu.13074
https://doi.org/10.11648/j.edu.20140306.14
https://doi.org/10.33200/ijcer.621717

71

Eren, A., & Tezel, K. V. (2010). Factors influencing teaching choice, professional plans about
teaching, and future time perspective: A mediational analysis. Teaching and Teacher
Education, 26(7), 1416-1428. https://doi.org/10.1016/j.tate.2010.05.001

Erikson, E. H. (1968). Identity: Youth and Crisis. New York: W.W. Norton & Company Inc.

Eryilmaz, A. (2014). Perceived personality traits and types of teachers and their relationship
to the subjective well-being and academic achievements of adolescents. Educational
Sciences: Theory & Practice, 14(6). https://doi.org/10.12738/estp.2014.6.2187

Eysenck, H. J. (1990). Genetic and environmental contributions to individual differences:
The three major dimensions of personality. Journal of personality, 58(1), 245-261.

Fajardo Castafieda, J. A. (2014). Learning to teach and professional identity: Images of
personal and professional recognition. Profile Issues in Teachers Professional
Development, 16(2), 49-65. https://doi.org/10.15446/profile.v16n2.38075

Friesen, M. D., & Besley, S. C. (2013). Teacher identity development in the first year of
teacher education: A developmental and social psychological perspective. Teaching
and Teacher education, 36, 23-32.

Gee, J. P. (2000). Identity as an Analytic Lens for Research in Education. In W. G. Secada
(Ed.), Review of research in education (pp. 99-125). Washington, DC: American
Educational Research Association.

George, D., & Mallery, P. (2022). IBM SPSS Statistics 27 Step by Step. Routledge.

Ghenghesh, P. (2013). Job satisfaction and motivation-what makes teachers tick?. British
Journal of Education, Society & Behavioural Science, 3(4), 456-466.

Goldberg, L. R. (1992). The development of markers for the Big-Five factor
structure. Psychological — Assessment, 4(1), 26-42. https://doi.org/10.1037/1040-
3590.4.1.26

Goncz, L. (2017). Teacher personality: a review of psychological research and guidelines for
a more comprehensive theory in educational psychology. Open Review of Educational
Research, 4(1), 75-95. https://doi.org/10.1080/23265507.2017.1339572

Gonzalez-Calvo, G., & Arias-Carballal, M. (2017). A teacher’s personal-emotional identity
and its reflection upon the development of his professional identity. The Qualitative
Report, 22(6), 1693-1709. Retrieved from https://nsuworks.nova.edu/tqr/vol22/iss6/14

Green, S. K. (2002). Using an expectancy-value approach to examine teachers’ motivational
strategies. Teaching and Teacher Education, 18(8), 989-1005.
https://doi.org/10.1016/s0742-051x(02)00055-0

Hanna, F., Oostdam, R., Severiens, S. E., & Zijlstra, B. J. H. (2019). Primary student teachers’
professional identity tensions: The construction and psychometric quality of the
professional identity scale. Studies in Educational Evaluation, 61, 21-33.

Henry Gaziel, H. (1986). Correlates of Job Satisfaction: A Study of the Two Factor Theory
in an Educational Setting. The Journal of Psychology, 120(6), 613-626.
https://doi.org/10.1080/00223980.1986.9915491

Henson, R. K., & Chambers, S. M. (2002). Personality type as a predictor of teaching efficacy
and classroom control in emergency certification teachers. Education, 124(2),261-268.

Herzberg, F. (1987). One more time: How do you motivate employees? Harvard Business
Review, 65(5), 109-120.

Holland, D., & Lachicotte, W., Jr. (2007). Vygotsky, Mead, and the new sociocultural studies
of identity. In H. Daniels, M. Cole, and J. V. Wertsch (Eds.), The Cambridge companion
to Vygotsky (pp. 101-135). Cambridge: Cambridge University Press



https://doi.org/10.1016/j.tate.2010.05.001
https://doi.org/10.12738/estp.2014.6.2187
https://doi.org/10.15446/profile.v16n2.38075
https://psycnet.apa.org/doi/10.1037/1040-3590.4.1.26
https://psycnet.apa.org/doi/10.1037/1040-3590.4.1.26
https://doi.org/10.1080/23265507.2017.1339572
https://nsuworks.nova.edu/tqr/vol22/iss6/14
https://doi.org/10.1016/s0742-051x(02)00055-0
https://doi.org/10.1080/00223980.1986.9915491

72

Hong, J. 1., Greene, B., & Lowery, J. (2017). Multiple dimensions of teacher identity
development from pre-service to early years of teaching: A longitudinal study. Journal
of Education for teaching, 43(1), 84-98.
https://doi.org/10.1080/02607476.2017.1251111

Horzum, M. B., Ayas, T., & Padir, M. A. (2017). Bes faktor kisilik 6l¢eginin Tiirk kiiltiiriine
uyarlanmasi.  Sakarya  University Journal of Education, 7(2), 398-408.
https://doi.org/10.19126/suje.298430

Hsiao, C. (2018). Legitimate Peripheral Participation and Teacher Identity Formation Among
Preservice Teachers in TESOL Practicums. Journal of Curriculum and Teaching, 7(1),
64. https://doi.org/10.5430/jct.v7nlp64

Hudson, N. W., & Roberts, B. W. (2014). Goals to change personality traits: Concurrent links
between personality traits, daily behavior, and goals to change oneself. Journal of
Research in Personality, 53, 68-83. https://doi.org/10.1016/.jrp.2014.08.008

Isidore, R., & Arun, C. J. (2022). The Influence of Investors’ Personality on Decision Making
in The Secondary Equity Market-Big Five Personality Model. The Economics and
Finance Letters, 9(1), 69-77.

Judge, T. A., Higgins, C. A., Thoresen, C. J., & Barrick, M. R. (1999). The big five personality
traits, general mental ability, and career success across the life span. Personnel
psychology, 52(3), 621-652. https://doi.org/10.1111/1.1744-6570.1999.tb00174.x

Karali, Y., Palancioglu, O. V., & Aydemir, H. (2022). Determining Education Faculty
Students' Motivations Which Are Effective in the Choice of Profession and Field,
Kastamonu Education Journal, 30(3), 669-678.
https://doi.org/10.24106/kefdergi.884962

Kavanoz, S., & Yuksel, H. (2017). Motivations and Concerns: Voices from Pre-service
Language Teachers. Australian Journal of Teacher Education,42(8), 43-61.
https://doi.org/10.14221/ajte.2017v42n8.4

Kaya, F. (2023). Identity (Re)construction of Turkish pre-service language teachers during
the practicum. International e-Journal of Educational Studies, 7 (14), 243-256.
https://doi.org/10.31458/iejes. 1228795

Keller-Schneider, M. (2019). Career motives, its change during teacher education and its
impact on the perception of professional requirements of student teachers. Educatia
Plus, SI ISAT, 82-94. https:// www.ceeol.com/search/article-detail?id=778097

Kim, L. E., Jorg, V., & Klassen, R. M. (2019). A meta-analysis of the effects of teacher
personality on teacher effectiveness and burnout. Educational Psychology Review,
31(1), 163—195. https://doi.org/10.1007/s10648-018-9458-2

Kirkagag, S., & Oz, H. (2017). The Role of Big Five Personality Traits in Predicting
Prospective EFL Teachers' Academic Achievement. International Online Journal of
Education and Teaching, 4, 317-328.

Kokkinos, C. M. (2007). Job stressors, personality and burnout in primary school teachers.
British Journal of  Educational Psychology, 77(1), 229-243.
https://doi.org/10.1348/000709905X90344

Komarraju, M., & Karau, S. J. (2005). The relationship between the big five personality traits
and academic motivation. Personality and Individual Differences, 39(3), 557-567.
https://doi.org/10.1016/j.paid.2005.02.013

Kompf, M., & Denicolo, P. (2005). Connecting policy and practice: Challenges for teaching
and learning in schools and universities. Routledge.
https://doi.org/10.4324/9780203012529



https://doi.org/10.1080/02607476.2017.1251111
https://doi.org/10.19126/suje.298430
https://doi.org/10.5430/jct.v7n1p64
https://doi.org/10.1016/j.jrp.2014.08.008
https://doi.org/10.1111/j.1744-6570.1999.tb00174.x
https://doi.org/10.24106/kefdergi.884962
https://doi.org/10.14221/ajte.2017v42n8.4
https://doi.org/10.31458/iejes.1228795
https://www.ceeol.com/search/article-detail?id=778097
https://doi.org/10.1007/s10648-018-9458-2
https://doi.org/10.1348/000709905X90344
https://doi.org/10.1016/j.paid.2005.02.013
https://doi.org/10.4324/9780203012529

73

Lamb, M., & Wyatt, M. (2019). Teacher motivation. The Routledge handbook of English
language teacher education, 522-535. https://doi.org/10.4324/9781315659824-41

Lasky, S. (2005). A sociocultural approach to understanding teacher identity, agency, and
professional vulnerability in a context of secondary school reform. Teaching and
Teacher Education, 21(8), 899-916.

Li, B., Li, Z., Tang, G., & Luo, Z. (2023). Variance of Teacher Identity in First-Year School
Teachers: The Role of Gender, Taught Subject, and Grade Level Taught. International
Journal of  Contemporary Educational Research, 10(3), 607-617.
https://doi.org/10.52380/ijcer.2023.10.3.437

Li, J., Yao, M., Liu, H., & Zhang, L. (2021). Influence of personality on work engagement
and job satisfaction among young teachers: Mediating role of teaching style. Current
Psychology: A Journal for Diverse Perspectives on Diverse Psychological
Issues. Advance online publication. https://doi.org/10.1007/s12144-021-01565-2

Ma, D. (2022). The role of motivation and commitment in teachers’ professional
identity. Frontiers in Psychology, 13, 910747.
https://doi.org/10.3389/fpsyg.2022.910747

Marcum, J. W. (2000). Out with motivation, in with engagement employee
relations. National Productivity Review, 19(4), 57-60. https://doi.org/10.1002/1520-
6734(200023)19:4%3C57::aid-npr9%3E3.0.co;2-n

Martel, J., & Wang, A. (2015). Language Teacher Identity. In M. Bigelow & J. Ennser-
Kananen (Eds.), The Routledge Handbook of Educational Linguistics (pp. 289-300).
NY, New York.

Maslow, A. H. (1954). Motivation and personality. Harper & Row.

Mayr, J. (1998). Motive fiir die Studien- und Berufswahl. Fragebogen zur Erkundung des
Lehrens und Lernens an der Pdddagogischen Akademie. Eine Materialsammlung.
Péadagogische Akademie der Didzese Linz.

McAdams, D. P., & Olson, B. D. (2010). Personality development: Continuity and change
over the life course. Annual  review  of  psychology, 61,  517-542.
https://doi.org/10.1146/annurev.psych.093008.100507

McCrae, R. R., & Costa, P. T. (2008). Empirical and theoretical status of the five-factor model
of personality traits. The SAGE handbook of personality theory and assessment, 1,273-
294.

McCrae, R. R., & John, O. P. (1992). An Introduction to the Five-Factor Model and Its
Applications. Journal of Personality, 60(2), 175-215. https://doi.org/10.1111/1.1467-
6494.1992.tb00970.x

Mead, G. (1962). Mind, Self, & Society. Chicago, IL: University of Chicago Press

Mehta, S. (2017). Personality of teachers. International Journal of Business and Management
Tomorrow, 2(2), 1-9.

Mills, H. (1987). Motivatin Your Staff to Excellence: Some Considerations. NASSP Bulletin,
71(503), 37-40. https://doi.org/10.1177/019263658707150308

Norton, B. (2013). Identity and language learning: Extending the conversation. Multilingual

matters.
Opoku, E. (2023). Pre-Service Teachers’ Perceptions of Identity Formation in Ghana. African
Journal of Empirical Research, 4(2), 1082-1090.

https://doi.ore/10.51867/ajernet.4.2.110



https://doi.org/10.4324/9781315659824-41
https://doi.org/10.52380/ijcer.2023.10.3.437
https://psycnet.apa.org/doi/10.1007/s12144-021-01565-2
https://doi.org/10.3389/fpsyg.2022.910747
https://doi.org/10.1002/1520-6734(200023)19:4%3C57::aid-npr9%3E3.0.co;2-n
https://doi.org/10.1002/1520-6734(200023)19:4%3C57::aid-npr9%3E3.0.co;2-n
https://doi.org/10.1146/annurev.psych.093008.100507
https://doi.org/10.1111/j.1467-6494.1992.tb00970.x
https://doi.org/10.1111/j.1467-6494.1992.tb00970.x
https://doi.org/10.1177/019263658707150308
https://doi.org/10.51867/ajernet.4.2.110

74

Owens, T. J., Robinson, D. T., & Smith-Lovin, L. (2010). Three Faces of Identity. Annual
Review of Sociology, 36(1), 477-499.
https://doi.org/10.1146/annurev.soc.34.040507.134725

Petre, C. (2015). The Identitary Motivation for Teaching Career. A Study on Primary and
Preschool Pedagogy Students. Procedia - Social and Behavioral Sciences, 180, 937-
944. https://doi.org/10.1016/j.sbspro.2015.02.248

Prabjandee, D. (2019). Becoming English Teachers in Thailand: Student Teacher Identity
Development during Teaching Practicum. Issues in Educational Research, 29, 1277-
1294.

Preacher, K. J., & Hayes, A. F. (2008). Asymptotic and resampling strategies for assessing
and comparing indirect effects in multiple mediator models. Behavior Research
Methods, 40(3), 879—891. https://doi.org/10.3758/BRM.40.3.879

Purna, R. S., & Prawitasari, J. E. (2019). Trait Relations: Openness, Conscientiousness,
Extraversion, Agreeableness, Neuroticism with Teacher Emotion
Regulation. International Journal of Humanities and Social Science, 9(3).
https://doi.org/10.30845/ijhss.vOn3p5

Qin, M., & Alonso Trillo, R. (2023). Antecedents of preservice music teacher students’ career
intention to become music teachers: the roles of demographics, personality traits, and
motivations. European Journal of  Teacher Education, 1-22.
https://doi.org/10.1080/02619768.2023.2259077

Qin, M., & Tao, D. (2021). Understanding preservice music teachers’ intention to remain in
the profession: An integrated model of the theory of planned behaviour and motivation
theory. International Journal of Music Education, 39(4), 355-370.

Rammstedt, B., & John, O. P. (2007). Measuring personality in one minute or less: A 10-item
short version of the Big Five Inventory in English and German. Journal of research in
Personality, 41(1), 203-212.

Reeves, J. (2018). Teacher identity. In J. Liontas (Ed.), TESOL encyclopedia of English
language teaching. Hoboken, NI: Wiley-Blackwell.
https://doi.org/10.1002/9781118784235.eelt0268

Richardson, P. W., & Watt, H. M. (2010). Current and future directions in teacher motivation
research. In The decade ahead: Applications and contexts of motivation and
achievement (pp. 139-173). Emerald Group Publishing Limited.

Roccas, S., Sagiv, L., Schwartz, S. H., & Knafo, A. (2002). The big five personality factors
and personal values. Personality and Social Psychology Bulletin, 28(6), 789-801.
https://doi.org/10.1177/0146167202289008

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and Extrinsic Motivations: Classic Definitions
and New Directions. Contemporary Educational Psychology, 25(1), 54-67.
https://doi.org/10.1006/ceps.1999.1020

Sachs, J. (2005). Teacher education and the development of professional identity: Learning
to be a teacher. Teaching and Teacher Education, 21(5), 531-546.

Salifu, 1., & Agbenyega, J. S. (2013). Teacher motivation and identity formation: Issues
affecting professional practice. MIER Journal of Educational Studies Trends and
Practices, 58-74.

Saucier, G. (2002). Orthogonal Markers for Orthogonal Factors: The Case of the Big Five.
Journal of Research in Personality, 36(1), 1-31. https://doi.org/10.1006/jrpe.2001.2335

Schunk, D. H. (1990). Introduction to the special section on motivation and efficacy. Journal
of Educational Psychology, 82(1), 3.



https://doi.org/10.1146/annurev.soc.34.040507.134725
https://doi.org/10.1016/j.sbspro.2015.02.248
https://doi.org/10.3758/BRM.40.3.879
https://doi.org/10.30845/ijhss.v9n3p5
https://doi.org/10.1080/02619768.2023.2259077
https://doi.org/10.1002/9781118784235.eelt0268
https://doi.org/10.1177/0146167202289008
https://doi.org/10.1006/ceps.1999.1020
https://doi.org/10.1006/jrpe.2001.2335

75

Sen, S. (2023). Mplus ile Yapisal Esitlik Modellemesi Uygulamalar: (2nd ed.). Nobel.

Serdarevié, S. (2023). Teachers® Motivation in the Digital Environment. DIEM, 8(1), 128—
133. https://doi.org/10.17818/diem/2023/1.13

Shetty, T., Thomas, N., & Munoli, R. N. (2023). The fundamentals of Indian personality: An
investigation of the big five. Indian Journal of Psychiatry, 65(10), 1052-1060.
https://doi.org/10.4103/indianjpsychiatry.indianjpsychiatry 577 23

Sinclair, C. (2008). Initial and changing student teacher motivation and commitment to
teaching.  Asia-Pacific Journal of Teacher Education, 36(2), 79-104.
https://doi.org/10.1080/13598660801971658

Tarpey, M. S. (1965). Personality Factors in Teacher Trainee Selection. The British journal
of  educational  psychology, 35, 140-149.  https://doi.org/10.1111/].2044-
8279.1965.tb01798.x

Teng, M. F. (2017). Emotional development and construction of teacher identity: Narrative
interactions about the pre-service teachers’ practicum experiences. Australian Journal
of Teacher Education, 42(11), 117-134.

Unaldy, 1., Tekin, S., & Kagmaz, E. (2023). Early Teacher Identity and Personality: Exploring
the Links through a Mixed Method Approach. International Journal of Psychology and
Educational Studies, 11(1), 1-12. https://doi.org/10.52380/ijpes.2024.11.1.1257

UNESCO. (2022). Global Education Monitoring Report — Gender Report: Deepening the
debate on those still left behind. UNESCO. https://doi.org/10.54676/RCZB6329

Utami, P. P., Widiatna, A. D., Ayuningrum, S., Putri, A., Herlyna, H., & Adisel, A. (2021).
Personality: How Does It Impact Teachers’ Organizational Commitment?. Jurnal
Cakrawala Pendidikan, 40(1), 120-132. https://doi.org/10.21831/cp.v40i1.33766

Varghese, M., Morgan, B., Johnston, B., & Johnson, K. A. (2005). Theorizing Language
Teacher Identity: Three Perspectives and Beyond. Journal of Language, Identity &
Education, 4(1), 21-44. https://doi.org/10.1207/s15327701jlie0401 2

Vivekananda-Schmidt, P., Crossley, J., & Murdoch-Eaton, D. (2015). A model of professional
self-identity formation in student doctors and dentists: A mixed method study. BMC
Medical Education, 15(1), 83. https://doi.org/10.1186/s12909-015-0365-7

Waller, L., Wethers, K., & De Costa, P. I. (2016). A Critical Praxis: Narrowing the Gap
Between Identity, Theory, and Practice. TESOL  Journal, 8(1), 4-27.
https://doi.org/10.1002/tes].256

Wenger, E. (1998). Communities of Practice: Learning, Meaning, and Identity (Learning in
Doing: Social, Cognitive and Computational Perspectives). Cambridge: Cambridge
University Press. https://doi.org/10.1017/CB0O9780511803932

Yazan, B. (2018). A conceptual framework to understand teacher identity. English Language
Teaching Journal, 72(1), 24-32.

Zaidi, N. R., Wajid, R. A., Zaidi, F.B., Zaidi, G., & Zaidi, M.T. (2013). The big five
personality traits and their relationship with work engagement among public sector
university teachers of Lahore. African Journal of Business Management, 7, 1344-
1353.

Zeichner, K. (2010). Rethinking the Connections Between Campus Courses and Field
Experiences in College- and University-Based Teacher Education. Journal of Teacher
Education, 61(1-2), 89-99. https://doi.org/10.1177/0022487109347671



https://doi.org/10.17818/diem/2023/1.13
https://doi.org/10.4103/indianjpsychiatry.indianjpsychiatry_577_23
https://doi.org/10.1080/13598660801971658
https://doi.org/10.1111/j.2044-8279.1965.tb01798.x
https://doi.org/10.1111/j.2044-8279.1965.tb01798.x
https://doi.org/10.52380/ijpes.2024.11.1.1257
https://doi.org/10.54676/RCZB6329
https://doi.org/10.21831/cp.v40i1.33766
https://doi.org/10.1207/s15327701jlie0401_2
https://doi.org/10.1186/s12909-015-0365-7
https://doi.org/10.1002/tesj.256
https://doi.org/10.1017/CBO9780511803932
https://doi.org/10.1177/0022487109347671

APPENDICES
Appendix 1: Ethical Report

ERRR2:3AR4ABA4Gs!: 27/02/2024-E.415003 Etik Kurul Otomasyonu
T.C.
iNONU UNIVERSITESI
BILIMSEL ARASTIRMA VE YAYIN ETiGi KURULU

Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulu

Oturum Tarihi : 22-02- Oturum Sayisi : 3 Karar Sayisi : 17
2024

Etik Agidan Uygun

Calisma Adi Ogretmen Kimligi ve Kisilik Ozellikleri Arasindaki iliskide Ogretmenlik Meslegine Yénelik Motivasyonun Araci
Rolii
Arastirmacilar Yiikseklisans Ogrencisi Ozge Kirmizibayrak ( Yiriitlicii )

Dog.Dr. Gilten Geng ( Danisman )

Baskan Prof.Dr. Hakan OZDEMIR
Kurul Uyeleri
Kullanict Mehmet YILMAZ Prof.Dr. Yusuf BATAR
ProfDr. Mehmet ONAL Prof.Dr. Bilal Altay
ProfDr. Mehmet GUNGOR Prof.Dr. Siileyman GALDAK

ProfDr. Litfiye OZDEMIR



Appendix 2: Permission to Collect Data

o®1VE,
> (] = o TC 1@*
] % o FIRAT UNIVERSITESI REKTORLUGU -
T L ~ Genel Sekreterlik e s e o

1975 °
Say1 :E-80802877-044-453674 07.03.2024
Konu : Uygulama izni (Ozge

KIRMIZIBAYRAK)

DAGITIM YERLERINE

Inénii Universitesi Egitim Bilimleri Enstitiisii Yabanci Diller Egitimi Anabilim Dali, Ingiliz Dili
Egitimi Bilim Dal yiiksek lisans &grencisi Ozge KIRMIZIBAYRAK'm, Dog. Dr. Giilten GENC
danismanliginda yiiriitmekte oldugu "Ogretmen Kimligi ve Kisilik Ozellikleri Arasindaki iliskide
Ogretmenlik  Meslegine  Yonelik ~ Motivasyonun ~ Aract  Rolii" konulu  ¢alismasimnin
Universitemizde uygulanmas: talebi goniilliilik esas1 ¢ercevesinde uygun goriilmiis olup, biriminizde
konuya iligkin gerekli duyurunun yapilmasi hususunda;

Bilgilerini ve geregini rica ederim.

Prof. Dr. Soner OZGEN
Rektor a.
Rektor Yardimcist

Ek: Yazi (25 Sayfa)

Dagitim:

Egitim Fakiiltesine

Insan ve Toplum Bilimleri Fakiiltesine
Yabanci Diller Yiiksekokuluna

77



Appendix 3: Data Collection Tool

Degerli Ogrenciler,

“Ogretmen Kimligi ve Kisilik Ozellikleri Arasindaki Iliskide Ogretmenlik Meslegine Yonelik Motivasyonun
Aract Roli” baslikli tez ¢alismamda goniillii katiliminiza ihtiya¢ duymaktayim. Arastirma sirasinda sizden
alinacak bilgiler gizli tutulacak ve sadece arastirma amagli kullanilacaktir. Arastirma siirecinde konu ile ilgili
her tirli soru ve gorigleriniz igin tarafima ................ adresinden ulagabilirsiniz. Bu
caligmaya katilmama ve/veya ¢alismaya katildiktan sonra ¢aligmadan ¢ikma hakkiniz bulunmaktadir.

Calismaya olan katkilarinizdan dolay1 simdiden tesekkiir ederim.

I.  BOLUM Bukisimda 1., 3., 4., ve 5. sorularda size uygun olan segenegi (x) isaretleyiniz. 2. soruda ise yasmiz1 belirtiniz.)

1. Cinsiyetiniz : Kadin () Erkek ()

2. Yagmiz HTOUOUOUUTORRRS TR U

3. Smifiniz 1) 2() 3() 4()

4. Ingiliz Dili Egitimi boliimiinde okumak isteyerek yaptiginiz bir se¢im miydi?

Evet () Hayir (1)
5. Mezun oldugunuzda 6gretmenlik meslegini yapmay1 planliyor musunuz?
Evet () Hayir () Kararsizim ()
IL  BOLUM (Bu kisim sizin dgretmenlik meslegini segmenize ydnelik motivasyonunuzu belirlemeye yéneliktir. Liitfen her maddede
size uygun olan segenegi (x) isaretleyiniz.)
Z B _ u
g Bu meslegi secmemde. .. § Bl ||| S E»
s =ha v S
1. | Cocuklarla ilgilenilirken edinilen olumlu deneyimler M 13| @] O
2. | Okul ¢agina ait giizel anilar ORI RECOREOIE®)]
3. | Bazi seyleri kendi 6gretmenlerimden daha iyi yapma istegi ORI RESOREOIE®)
4. | Ogretmenlik mesleginin toplum igin Snemi ORI EECO RGOS
5. | Ogretmenlik mesleginin ok yonliiliigii ORI ERCO RGNS
6. | Cocuklarla, genclerle birlikte olmaktan mutlu olma ORI EECO RGOS
7. | Egitime ilgim M 13| @] O
8. | Pedagojik yeteneklerim M Q13| @®]| O
9. | Is giivencesinin olmasi ORI RECOREOIE®)
10. | Oturulan yere yakin ¢aligabilme imkan1 OREERECOREGORES)
11. | Uygun ¢aligma saatleri @ 1| @] O
12. | Serbest ¢aligma imkani OREVEECO RGNS
13. | Ogrenim konularina olan ilgi ORI ERCO RGOS
14. | Sectigim 6grenim dalindaki yeteneklerim M 13| @®]| O
15. | Gelecekte 6gretmen olarak caligilmasa bile, alanda 6gretilen
konularin yararlilig H 1@ @6

16. | Diger 6grenim alanlarina ya da mesleklere yeterli ilginin olmayisi M 13| @] O
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17. | Goreceli uzun ofrenim siresi fo [oleal 6
' 18. | Ogrenimin pek de zor olmayacag diigiincesi M @@ B
19, 6grenim gordugum yerin yasadifim yere yakinlifis M @3 @] 5
20. ggéet;;l:iveya benim igin dnemli olan yetigkinlerin istegi ya da mlalolew!l 6
'21. | Arkadaslarimin ya da okul arkadaslarimin etkisi )@ e @] G
M. BOLOM (Bu ke sizin gretmenlik kimlifinizi belirlemeye yiineliktie, Litfer her maddede size uygun olan secenegi (x)
igaretleyiniz. )
|
g
1
s EIEIEIL:
: |
1. ?ugretmen olmak igin dogru kisi olup olmadiimdan siklikla giiphe ololele!l®
yarim.
2. | Goniillii caligmak igin daha ¢ok zamanmm olsaydi, ¢ocuklarla '
caligmay tercih ederdim. ORICARONRLRRS)
3. | “Iyi bir 6gretmen” olmanin ne oldugu hakkinda higbir fikrim yok. @ 3| @6
4. | Cocuk veya erigkinlerle ¢ahigma ve onlarla ilgilenme konusunda
ailem ve arkadaglarim bana siklikla danigirlar. H @6 @6
5. | Kendimi 6gretmen olarak goriiyorum. () |2 3)| 4| 5
6. | Cocuklann yeni seyler kesfetmesine ve dfrenmesine yardimen
olmaktan zevk duyarim. N @ @6
7. | lyi @retmen olma konusundaki yeterliliklerimle ilgili stklikla giiphe
Ayt Mm@ 6 @6
8. | Kendimi gocuklarla veya erigkinlerle galigirken ve onlarin
geligimine yardime: olurken kolaylikla hayal edebiliyorum. H @@ 6
9. | Kendimi rahathkla 6fretmen olarak nitelendiririm. () [(2) (3) | & | (5)
10. | Kendimi bir grup ¢ocuk veya erigkine dretmenlik yaparken
diiginmekte zorlaniyorum. () | @ G| @) |3 ‘
11. | Iyi bir 6gretmen olmak igin gerekli beceri ve yontemleri
geligtirebilecefiimden eminim. H @6 | @6 ,
12. | Bir giin iyi bir 5gretmen olacagimdan eminim. M@ @6
13. | Bog Mm& gocuk veya erigkinlerle ¢aliymak i¢in elimden mlelelel|e
geleni yapanm. |
14. | Bir gocugun yeni bir sey 6grenmesine yardimer olmak benim igin
mutluluk vericidir, H @@ 6
15. | Cocuklara etkinliklerinde yardim ederken mutlu oluyorum. (1 12 3| @ | (5
16. | Ogretmenlik egitimimde gosterdigim ilerlemeden memnunum. (1) [(2) (3) | (4) | (5)
17. | Ogretmenlik dogamda var. Ml 6elele
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IV.  BOLUM (8u kussm sizin kigilik szelliklerinzzi belis] ye yoneliktiz, Liitfen ber le size uygun olan segenei {x) igaretleyintz )
13£] 5] 3]
29|22 % |=9

1. | Kendimi igine kapanik biri olarak gﬁ;ﬁyomm. M 13| @] 6
2. | Kendimi genellikle giivenilir biri olarak goriyorum. M3 @| 3
3. | Kendimi yavas hareket etme egiliminde olan biri olarak o lolelwl ©
goriiyorum.
4. | Kendimi rahat ve stresle baga ¢ikabilen biri olarak gorilyorum. M ||| @D 5
5. | Kendimi ¢ok az sanatsal ilgisi olan biri olarak gorilyorum. (N (2|3 @ | (5
6. | Kendimi disa donilk, sosyal biri olarak gérilyorum. (1 |23 | @H (5)
7. | Kendimi bagkalarinin hatasimi bulma egiliminde biri olarak
gorilyorum. mHn @G| @ 6
8. | Kendimi bir igi tam yapacak biri olarak goriiyorum. M @3 |[@ | 5
9. | Kendimi kolay sinirlenen biri olarak gériiyorum. () 2| 3| @ (5
10. | Kendimi yaratic: biri olarak goriiyorum. MA@ B
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Appendix 4: Permissions to Use Scales

Bes Faktér Kisilik Olgeginin Kullaniimasina Dair izin Yazisi Golen Kutusu x ¢ 8 @

OZGE KIRMIZIBAYRAK 13 Kasim Pzt 16714 (2 glin once) ¥
Sayin hocam, Inéinil Universitesi Egitim Fakiltesi Ingiliz Dili Egitimi programinda yiksek lisans egitimimi stirdirmekteyim. Ayni programda gérev yapan danis...

Mehmet Barig Horzum @ 13Kasim Pzt 21:01(2gindnce) vy € :
Alici ben v

merhaba

Dr, Mehmet Barig HORZUM

Sakarya University

Faculty of Education

Computer Education & Instructional Technologles

2 Ek + Gmail tarafindan tarandi © ¥ &
Meslek ve Alan Segiminde Motivasyon Olceginin Kullaniimasina Dair izin Yazisi C 8 B
(Harici) Gelen Kutusu x

OZGE KIRMIZIBAYRAK 13 Kasim Pzt 15:19 (2 gin 6nce) ¥y

Sayin hocam, inénli Universitesi Egitim Fakiiltesi ingiliz Dili Egitimi programinda yiiksek lisans egitimimi strdirmekteyim. Ayni programda gérev yapan danis...

ESIN ATAV 14 Kasim Sal 1155 {(1gin énce) ¥ € H
Alici: ben ~

Sayin Ozge Kimizibayrak,

Uyarladiimiz Meslek ve Alan Secimindk Olgegini kullar

Gi

Kime: ESIN ATAV
Konu: Meslek ve Alan Segiminde Motivasyon Olgeginin Kullaniimasina Dair izin Yazisi

Bu e-posta mesaji kisiye 6zel olup, gizli bilgiler igeriyor olabilir. Eger bu e-posta mesaji size yanhslikla ulagmissa, igerigini higbir sekilde
kullanmayiniz ve e-postay siliniz. Hacettepe Universitesi bu e-posta mesajinin igerigi ile ilgili olarak higbir hukuksal sorumlulugu kabul etmez. —---—-
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Meslek Oncesi Ogretmen Kimligi Olceginin Kullaniimasina Dair izin Yazisi o=
- Gelen Kutusu x
OZGE KIRMIZIBAYRAK 13 Kasim Pzt 15:22 (2 gin once) ¥y

Sayin hocam, Inénii Universitesi Egitim Fakiltesi Ingiliz Dili Egitimi programinda yiiksek lisans egitimimi siirdirmekteyim. Ayni programda gorev yapan danis...

Dilara Somuncu 13 Kasim Pzt 15:49 (2ginénce) Yy € H
Alici: ben +

Ozge hocam merhaba,
Uyarlamis oldugumuz dlgedi kullanabilirsiniz.

lyi calismalar dilerim,

Dr. Dilara SOMUNCU

Assistant Professor

English Language Teaching
Gaziantep University
Gaziantep, Turkey

Farabi Coordinator



