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ABSTRACT

THE EFFECT OF LANGUAGE OF NOTE TAKING ON SUCCESSFUL
TASK COMPLETION

Zeral Bozkurt
M.A. Department of Teaching English as a Foreign Language
Supervisor: Asst. Prof. Dr. Philip Lee Durrant

September 2009

This study investigated the effect of language choice on students’ ability to take
notes while listening; another aim in this study was to compare these students’
performance in completing tasks, according to the language they take notes in.
Moreover, it explored students’ perceptions of and their preferences for language of

note taking.

The study was conducted with the participation of 38 intermediate level
students, divided into two classes at English Language Preparatory School of
Zonguldak Karaelmas University. A three-week note taking in L1 and L2
implementation was carried out according to the schedule and tasks developed by the

researcher.

The data were gathered through students’ notes they took in L1 and L2, the
tests they did after each note taking, the summaries written from their notes and
group interviews with the students. In each week of the three-week implementation,
the classes listened to a real world text in the second language and took notes in the

first or second language and they also summarized their notes in the language they



took the notes. After these procedures, they performed the tests. The first week of
this three-week implementation was like a preparation for students’ taking notes. The
students were interviewed in order to see their attitudes towards note taking and

language of note taking.

The quantitative and qualitative analyses demonstrated that there was no
significant difference between Turkish and English note taking on task completion.
Further, the students found Turkish note taking more difficult than English note

taking, yet they expressed positive perceptions of note taking in general.

This study implied that a note taking strategy could be incorporated into
English Language Preparatory School of Zonguldak Karaelmas University in order

for the students to understand the listening texts.

Key Words: Listening, note taking, language of note taking, task completion



OZET

NOT ALMA DILININ GOREVE DAYALI AKTIVITEYI BASARILI BiR

SEKILDE TAMAMLAMA UZERINDEKI ETKISi

Zeral Bozkurt
Yiiksek Lisans, Yabanci Dil Olarak ingilizce Ogretimi Boliimii
Tez Yoneticisi: Yrd. Dog. Dr. Philip Lee Durrant

Eyliil 2009

Bu ¢alismada dinlerken not almak igin dil tercihinin 6grencinin yetenegi
tizerinde etkisi aragtirtlmigtir. Caligmadaki diger bir hedef ise 6grencilerin goreve
dayal1 aktivite tamamlamadaki not aldiklar dile bagli olarak performanslarini
karsilagtirmaktir. Buna ek olarak, 6grencilerin not alma dili konusunda tutum ve
tercihleri de bu ¢alismada arastirilmistir.

Calisma Zonguldak Karaelmas Universitesi Ingilizce Hazirlik Okulu’nda, iki
sinif olmak {izere 38 orta diizey 6grencinin katilimiyla gergeklestirilmistir. Calisma
kapsamindaki birinci ve ikinci dilde not alma uygulamasi arastirmaci tarafindan
gelistirilen program ve goreve dayali aktivitelere gore yiirtitilmiistiir.

Veriler, 6grencilerin birinci ve ikinci dilde aldiklar1 notlar, her bir not alma
sonucu uyguladiklari testler, notlarindan olusturduklar1 6zetler ve grup miilakatlar
araciligiyla toplanmustir. Ug haftalik uygulamanin her bir haftasinda siniflar gergek
hayatla alakali bir metni dinleyip birinci ve ikinci dilde not aldilar ve ayrica not
aldiklar1 dilde notlarindan 6zet ¢ikardilar. Tiim bu siireclerden sonra testleri

uyguladilar. Bu ii¢ haftalik uygulamanin ilk haftas1 6grencilerin not almaya
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hazirlanmasi niteliginde olmustur. Not alma ve not alma diline yonelik tutumlarini
ogrenmek i¢in dgrencilerle miilakat yapildi.

Nitel ve nicel veri analizleri Tiirk¢e ve Ingilizce not almanin géreve dayali
aktivite tamamlanmasi tizerinde anlamli bir etkinin olmadigini géstermektedir. Buna
ek olarak, dgrenciler Tiirkge not almayi Ingilizce not almadan zor bulmus, fakat not
almaya kars1 genel olarak olumlu bir tutum sergilemistir.

Bu ¢alisma 6grencilerin dinleme metinlerini anlamalari igin not alma
stratejisinin Zonguldak Karaelmas Universitesi Ingilizce Hazirlik Okulu’nda
kullanilabilecegini gdstermistir.

Anahtar Kelimeler: Dinleme, not alma, not alma dili, goreve dayali aktivite

tamamlama
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CHAPTER I: INTRODUCTION

Introduction

Listening is generally regarded as a complex skill involving difficult processes,
hearing and discriminating the sound, identifying grammatical and pragmatic units
and connecting all these and other linguistic cues together (Rost, 1991). Note taking
Is a strategy used while listening which helps the individual comprehend more by
writing down the basic concepts. Students transfer information through note taking in
lectures (Boch & Piolat, 2005). Taking notes in lectures is a difficult process for
many students because they are working on two procedures, trying to comprehend
the incoming message while listening to the lectures and fitting this message into a
written form. However, note taking does not occur only in lectures, we do it also in
our daily lives. People may listen to something or somebody and take notes at
anytime, anywhere and in any language in order to remember, complete a task or
finish an academic program (Boch & Piolat, 2005). Note taking is a key to
comprehension and there may be many variables that affect this comprehension
procedure and the language of note taking while listening may be one of those
variables that have an effect on comprehension. This study seeks to discover the
effect of language of note taking on comprehension by examining successful task

completion based on note taking.



Background of the Study

Listening is the basic skill for learning a language due to the fact that it is the
first step in the acquisition process, in which the learner attempts to make sense of
the continuous flow of language in the environment. In this continuing process, the
listener has a chance to measure everything in his mind; that is, he hears anything
near him and in his mind, he tries to sort the sound into a describable pattern, which

is the meaning of the utterance (Schwartz, 1998).

Listening is not just receiving the sound waves that come to the ear, but also a
process in which the vibrations of the sounds are sent to the brain in the form of
meaningful messages in the brain (Underwood, 1989). During the listening process,
the individual uses different kinds of knowledge, one of which is linguistic
knowledge, such as phonetics, phonology or syntax. The other kind of knowledge is
non-linguistic, and includes the background knowledge of the person, or knowledge
about the subject (Buck, 2002). According to Vandergrift (2002), listeners apply both
their linguistic knowledge and prior knowledge to understand the incoming message;
in other words, bottom-up and top-down processing are used by the listeners during
listening. Vandergrift (2007) states that the use of these processes changes according
to the purpose for listening or listener characteristics. If we want to get more detailed
information, we use the bottom-up strategy, whereas when we want to get the
message as a whole, we use the top-down procedure. In addition, there are many
kinds of listener characteristics, each of which has an effect on the process of
listening comprehension. Rubin (1994) identifies these listener characteristics as
proficiency level of the learner, memory, age and gender. For instance, knowledge of

the language can affect cognitive processing while listening, but which part of



knowledge affects processing is not clear; it may be knowledge of grammar,

vocabulary, or discourse structures (Rubin, 1994).

Listening comprehension processes are not so different in the first and second
language; both first and second language learners may have difficulty while
listening, but the sources of this difficulty are different. Native speakers may not be
interested in the topic, so they do not get the message easily as they are not
concentrating on the subject. On the other hand, second language learners do not
have as much control of the linguistic or cultural knowledge of the target language,
so while listening, they may have difficulty as they are struggling with those

components (Buck, 2002).

In listening or reading, learners use a variety of strategies in order to understand
the incoming message. Note taking is one strategy that learners apply. According to
Fahmy and Bilton (1990), note taking is generally a difficult process involving many
skills, most prominently listening, writing and reading. Note taking is generally
thought of as an academic skill, but it occurs everywhere in our lives; we take notes
so as to remember the ingredients of a meal that is being prepared on a television
program, or while talking on the phone about an important issue, or while we are
listening to someone explaining a task. Therefore, note taking is an essential skill that

helps individuals to remember things easily (Fajardo, 1996).

Note taking is like a window into the listening skill, you should open this
window in order to understand the incoming information better and this window
entails certain cognitive procedures; that is, while the person is listening, he is trying
not only to comprehend the message, but also to shape this message into a

meaningful structure in order to go back and remember it, so this process needs time



and care (Simonet & Simonet, 1995). Note taking in listening is more difficult than
note taking in other skills, especially reading, due to the fact that while listening and
taking notes, there is little opportunity to look back and correct the notes; however,
while reading and taking notes, it is possible to go back and read again and again

(Simonet & Simonet, 1995).

Although Piolat, Barbier and Roussey (2008) state that note taking in the first
language requires cognitive effort, they note that note taking in the second language
is more difficult due to the fact that the linguistic knowledge of the non-native
learners is problematic, and this limited knowledge hinders the note taking process.
Therefore, the most important thing that the non-native learner has to develop is
linguistic competence in order to improve in note taking (Faraco, Kida, Barbier, &

Piolat, 2002).

In their study, Carrell, Dunkel, & Mollaun (2004) investigated the effect of
note taking on ESL listening comprehension tests in terms of lecture length, topic
and the listener’s aptitude in this process. They found that in computer-based
listening tests based on short lectures about arts and humanities topics, students did
better when they had taken notes than when they had not. However, in a listening test
about lectures on physical science topics, there was no difference between students
who took notes and those who did not. Hale and Courtney (1991) examined the
effect of note taking or non-note taking on students’ test performance in the context
of TOEFL mini talks. It was found that note taking had little impact on students’ test
performance. Fahmy and Bilton (1990) studied the listening comprehension
problems of non-native students in lectures by native speakers. The students’ notes

were analyzed in order to understand each lecturer’s method of explaining the



information. The results showed that notes taken by the students were poorly
organized and the students were not aware of the key words or discourse markers
that each lecturer used in the lectures. Kangli (1995) looked at the effect of linguistic
or cultural knowledge and grammatical or lexical cohesion on note taking for
consecutive interpretation. It was found that knowledge and cohesion activate many
skills for the individuals so as to take good notes. These studies have examined not
only the note taking concept in general, but also its effectiveness in the academic

listening environment.

Other studies have compared L1 with L2 note taking in listening
comprehension. For instance, Barbier, Roussey, Piolat and Olive (2006) compared
students’ note taking in the first and second language during lecture listening and
they found no difference in perceived difficulty of the comprehension and production
tasks, volume of the notes and their fidelity to the source texts and lexical or
discourse level abbreviation processes between students’ note taking in L1 and in L2.
Koren (1997) examined note taking while listening to academic lectures in L2. She
asked the students to take notes on an English passage about law read by their
lecturer. She found that while taking notes during the lecture, most of the students
chose to translate the text into their own language by simplifying syntactic and
lexical items because they would study from these notes for their examinations.
Piolat, Barbier and Roussey (2008) looked at the fluency and cognitive effort during
L1 and L2 note taking and writing procedures. The results of the study showed that
L2 note taking strategies were lower than L1 note taking strategies and the
participants spent greater effort in L2 note taking than L1 note taking. The study also

focused on the importance of note taking strategies in the second language. The



researchers stated that it was important to develop students’ note taking strategies in

L2.

We have seen in this section that several studies have looked at how note taking
affects students’ listening comprehension or have compared L1 and L2 notes in
academic listening environment. However, these studies generally examined whether
note taking in general had an impact on task completion, rather than comparing the
effects of different languages. Where studies did look at the language of note taking,
they chose to study the notes and tasks separately. Hence, there has been little
attention paid to the impact of language of note taking in listening on the completion
of tasks. The present study, therefore, intends to focus on the effect of language of

those notes affecting completion of a task.

Statement of the Problem

Many recent studies have focused on lecture note taking in listening (Carrell, et
al., 2004; Fahmy & Bilton, 1990; Hale & Courtney, 1991; Kangli, 1995; Koren,
1997), or the language of note taking in an academic environment (Faraco, et al.,
2002; Koren, 1997; Piolat, et al., 2008). However, to my knowledge, what is not
clear in the literature is the impact of the language of note taking on completing a
task that involves listening. Therefore, the aim of this study is to investigate the
effect of note taking language on task completion. In addition to this, it is aimed to

know people’s attitudes towards the language of note taking.



The preparatory school of English at Zonguldak Karaelmas University gives
importance to improving students’ listening comprehension and many tasks have
been developed according to listening skill for the students. However, little attention
has been paid to note taking while listening at my institution. Hence, at the local
level, I would like to know how the effect of language choice of note taking while
listening will have an effect on the tasks the students perform at my institution;

another aim is to know their perceptions about L1 and L2 note taking.

Research Questions

1) How does language of note taking affect completion of a task based on the

use of those notes?

2) What are students’ perceptions about the language of note taking?

Significance of the Study

Due to the lack of attention to the relationship between the language of note
taking while listening and students’ subsequent performance in completing tasks, the
results of this study may contribute to the literature by revealing the effect of L1 and

L2 note taking on students’ understanding.

At the local level, this study intends to show the impact of taking notes in
Turkish and English on students’ performance in task completion at Zonguldak
Karaelmas University. This information is valuable for the institution due to the fact

that the results may lead to new decisions on the design of listening courses through



note taking practices in Turkish or in English. Furthermore, with this study,
instructors will have the opportunity to see students’ preferences in language choice
in note taking while listening, so they need not force the students to take notes either

in Turkish or English during listening courses.

Conclusion

In this chapter, a brief summary of the issues concerning the background of the
study, the statement of the problem, the significance of the problem and research
questions have been described. The next chapter deals with the literature review of
listening and note taking concepts. The third chapter describes the methodology of
the study by presenting the participants, instruments, data collection procedure and
data analysis. The fourth chapter explains the analysis of the results performed after
first and second language of note taking and the summaries written from the notes.
The last chapter describes the conclusions of the findings and discusses the
limitations of the study, pedagogical implications and suggestions for further

research.



CHAPTER II: LITERATURE REVIEW

Introduction

This study examines the effect of language choice in note taking on task
completion and the attitudes of the participants towards language of note taking. The
present chapter gives background information on listening comprehension, different
types of listening, first and second language listening and testing listening. This is
followed by describing the note taking process in detail by exploring taking notes in
reading and listening skills and comparing note taking in the first and second
language. Lastly, research studies on the effect of note taking strategies in an
academic context and the language of note taking on academic tasks are presented in

order to emphasize the need for this study.

Listening Comprehension

What is Listening?

Listening involves not only hearing, but also attention, understanding and
remembering. Hearing is the concrete process of receiving the message, attention is
the focus on the incoming message, understanding is loading meaning to this
message, and remembering is collecting all the information in order to use it when
needed (Barker, 1971). Wolvin and Coakley (1979) describe these processes as
distinct but related components and it is also stated that listening is generally thought
to mean the same as hearing or attention, but listening is a meaningful action, more

than just receiving sound waves.
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Listeners participate in an active process while listening. In other words, they
are performing both physiological and cognitive processes (Schwartz, 1998). This is
a recent change from the previous belief that listening involved only a one-way
process, which focused only on the physiological process (Lewkowicz, 1991). The
current thought about listening is that both linguistic and non-linguistic factors are
thought to play major roles in listening. Linguistic items include phonemes,
morphemes, lexis or syntax, while non-linguistic knowledge is the background
knowledge of the listener. During the listening process, the listener analyzes these
linguistic components by integrating them with his world knowledge, and this two-
way processing is a combination of bottom-up and top-down processing (Buck,

2002; Lewkowicz, 1991).

In bottom-up processing, learners move from grammatical units to words,
then to sentence structures, and then assign a meaning to this hierarchy. In top-down
processing, on the other hand, the learner uses background knowledge in order to
interpret the message (Dunkel & Davis, 1994). However, both ways of processing
are significant for comprehension, because of the fact that each complements the
other. In other words, while bottom-up processing deals with specific units of the
text, top-down processing sees this text as a whole at first, so that the specific units

can be assigned to the whole picture (Nunan, 1992).

Bottom-up and top-down processing are used for comprehension in both
reading and listening. However, reading and listening differ in that they require
different types of decoding skills (Rost, 1992). While reading uses visual recognition
skills, listening applies auditory recognition skills; Rost (1992) explains these

recognition skills as follows:
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Listener strategies for making sense of speech must
include ways of recognizing unit boundaries and
editing heard speech to conform to these boundaries.
Whereas trained readers of English are attuned to left-
to-right visual orientations and word divisions as well
as to sentence and paragraph punctuation, listeners
must utilize temporal pause boundaries, rhythmic
groupings, tone placements, and intonation rises and
falls to segment speech. (p. 10)

Bottom-up and top-down procedures are common to reading and listening
(Rost, 1992). In reading, the bottom-up procedure conveys the message through
words and moving to more complex levels, while the top-down procedure involves
understanding the message using prior knowledge (Treiman, 2001). For instance,
when the reader starts with a sentence like ‘I felt very tired and went to b’, it is
automatically understood that the word is ‘bed’. Here, while engaged in the bottom-
up procedure, the reader reads to the end of the sentence in order to get the message,
but in the top-down procedure, using background knowledge and the context, the

reader can predict the word ‘bed’ (Treiman, 2001).

The bottom-up processing in listening entails coding the incoming data as
phonemes at first, and then moving to higher levels or more complex structures,
linking phonemes to words, phrases, utterances and then complete texts. Top-down
processing, on the other hand, involves comprehending the meaning of the sounds on

the basis of background knowledge (Nunan, 2002).
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Listening Contexts

An understanding of the cognitive process of listening comprehension in
general is provided by the bottom-up and top-down processing skills. However, these
procedures are not enough to understand the entire process of listening. What we
listen to and in which context we listen to something are important issues in this
respect. For the purposes of the present discussion, | will divide the contexts into

‘real life contexts’ and ‘academic contexts’.
Real Life Contexts

Underwood (1989) describes real life contexts as the situations from real life,
which can be listening to a conversation in order to understand what the speaker is
saying, listening to announcements at airports or stations to extract important
information, listening to the news on the radio so as to understand selectively only
the main points of the news, listening to songs for pleasure, or listening to the radio

in order to enjoy some interesting programs.

Academic Contexts

The type of context which | am also interested in this thesis is the academic
context. Lecture listening comprehension has distinct characteristics from other
situations in listening, especially conversational listening (Richards, 1983, pp. 228-
229). Listeners need specific subject background knowledge while listening to a
lecture in order to understand the specific points, but in conversations, people need
more general background knowledge because although the person may not know the
themes during conversation, he can ask the person speaking, yet in lectures the

situation is not the same. In conversations, there is turn-taking between people;
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however, in lectures, turn-taking takes place in the form of questions by the lecturer
and answers from the students, and vice versa (Flowerdew, 1994, p. 11). The focus
of attention is the other difference between academic and conversational listening.
Listeners pay attention to the information in lectures, but in conversational listening,
listeners give importance to interpersonal meaning during conversations (G. Brown
& Yule, 1983; Flowerdew, 1994). Lecture listening does not involve spontaneous,
but planned speech; in other words, in order to convey his message to the listeners,
the speaker is careful about uttering complete words and sentences in lectures by

self-corrections, rephrasing or repetitions, and so on (Buck, 2002; Ur, 1984).

First and Second Language Listening

In addition to the distinct features of conversational or academic listening,
whether listening takes place in one’s first or second language is significant to
listening comprehension (Buck, 2002). As Shang (2008) points out, non-native
listeners must deal with some basic second language forms or structures so as to be
effective in foreign or second language listening. In other words, they must know
grammar, syntax, phonology, morphology or phonetics of the target language;
otherwise, they cannot grasp what has been said. The sounds in the first language
that come to our ears are automatically comprehended. In other words, as first
language skills are learned unconsciously, we can understand many complex
utterances (Buck, 2002). However, second language learners cannot understand the
target language automatically due to the fact that they are not as skilled as they are in

their native language. In other words, they may cope with an utterance having many
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complex grammatical structures or unknown sounds different from the first language
and this is not the same as receiving input in the native language. There may be some
gaps in their structural or phonological knowledge of the second language while
listening in that language, so they must deal with these gaps. This does not mean that
native learners do not have difficulty in understanding a listening text; however, the
difficulty is not with linguistic or cultural patterns of the language, as it is with non-
native speakers, but with the kind of text listened to. They may not like the text, so
they cannot concentrate on it and understand it (Buck, 2002). According to
Flowerdew and Miller (2005), the procedures we perform in L1 situations are not
different from L2 situations, but there are some obstacles for listening
comprehension. In other words, L2 listeners need some extra processes in order to
thoroughly comprehend the input. For instance, during conversation, there may be
some noises around and those noises may not be a disturbance for an L1 listener
because he can compensate for this by his background knowledge or inferencing and
he can use automatic processing devices, which help the listener decide if the input
should be in short or long term memory. However, an L2 listener should focus on
controlled processing devices, which help the listener to think carefully before they
decide on any decision about the incoming message. Therefore, the L2 listener has
one more step so as to access automatic processing. In addition to these specific
differences between the first and second language listening comprehension, general
understanding of this concept can be much more revealed by focusing on assessing

the listening skill.
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Assessing Listening

Rost (1992) states that in order to know how much of a skill is learned there
should be skill testing. Hence, if we want to see the students’ improvement on
listening, we should assess it (p. 175). Testing listening ability in the second
language has changed over many years and in each year, not only ideas about the
assessment of listening, but also basic techniques used in testing have varied. There
have been three approaches coming one after the other in this historical change of
listening assessment. The discrete-point approach is the first one, which tests
linguistic items separately. Recognizing minimal pairs or paraphrases in the
language, or multiple choice tests are commonly used in this approach. This specific
focus is useful in understanding these discrete components of listening. However, as
these components are combined with other elements in the language in listening,
another approach, integrative testing, emerged. This approach has focused on testing
the language as a whole rather than the separate items in the language. Cloze tests,
gap-filling tests, translation and dictation are some of the techniques used in the
integrative testing approach. In integrative testing, general understanding of the text
is revealed, but the text cannot be linked to a communicative context (Buck, 2002).
Communicative testing is the last approach in testing listening in the second
language. Rather than what the person knows about the language, the most important
thing in this type of testing is the person’s using his knowledge in order to
communicate. Those test types focus on the individual’s performance rather than
competence. In other words, testing the person’s use of language in particular
situations is more important than testing his knowledge about a given structure.

Communicative testing has a strong connection with authenticity (Buck, 2002).
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Peters (1991) focuses on the importance of the authentic content in a communicative
assessment. Communicative test items should involve real world elements.
According to Thompson (1995), to be successful in an authentic test, people should
be careful about the authentic components in the tests; in other words, from the
outside voices or the tone of the speakers in the listening texts from real life, test
takers should understand what the speakers in those texts are talking about or where

they are.

As authenticity is thought to be a part of communicative listening assessment,
what is meant by ‘authenticity’ or ‘authentic’ needs to be clarified. Underwood

(1989) describes ‘authentic input’ as:

phrases like ‘real speech’, ‘not specially designed for
foreign learners’, ‘natural conversation’, ‘what people
say in real life’, ‘what native speakers say when talking
to each other’ [...] Many examples of where it might
be heard have been given, including ‘in the street’, ‘at
home’, ‘on some radio programmes’, ‘at meetings’, ‘in
school’, etc. (p. 98)

If ‘authentic’ texts are used in the tests, the ‘naturalness’ feature is the
primary focus for those texts; for instance, artificial tone of voice, slow speaking or
very clear utterances show the unnatural concept. Therefore, test developers try to
find normal tone of voice or normal speed in the conversations of the texts
(Underwood, 1989). Then, some problems emerge because of the ‘authentic’
concept. There are some questions about whether or not there can be a real world text
in the class, or how much of the texts are authentic due to the fact that these are all

applied in ‘classrooms’ (Buck, 2002, p. 92; Hughes, 2003, p. 17; Thompson, 1995).

As learners know that they are not in that situation, the texts do not seem to be real,
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yet instead of using ‘authenticity in the class’ term, Underwood (1989) prefers to
apply some terms in order to avoid these misunderstandings, so ‘near authentic’ or
‘authentic like’ phrases can be better examples for real texts. Widdowson (1985) also
states that authentic texts are not just texts from real life, which he calls ‘genuine
texts’. There must be a meaningful relationship between the listener and the text,
which is the feature of ‘authentic text’ itself. In other words, listeners must combine
the genuine text with authenticity. The purpose, the situation, the speakers or the
other basic components of the input must be meaningful to the listener. Then, a real

world context occurs for learners (Widdowson, 1979, p. 165).

Tasks in Listening

Listening tasks help the listeners to convert the coming input into meaningful
information in their mind (Buck, 2002). According to Ellis (2003), there are two
types of listening tasks; interactive (also known as reciprocal), and non-interactive
(also known as non-reciprocal). Interactive or reciprocal tasks include information
shared by another learner; in other words, there is an opportunity for an interaction in
those kinds of tasks. Completing an information card by interviewing other
classmates is an example of a reciprocal listening and speaking task. Non-reciprocal
or non-interactive tasks, on the other hand, include two kinds of tasks, academic
listening and listen-and-do tasks. Listen-and-do tasks are performed after listening in
order to see how well the learners have received the input. The listener demonstrates
his understanding through the task he has completed. Academic listening tasks, on
the other hand, require note taking while listening to lectures. They require cognitive

processing from learners, such as understanding and selecting the appropriate topic
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to note down, and the products of these tasks are the notes written. Those notes are
beneficial for students because they study with them for their exams.

In order to design listening assessment tasks, Brown (2004) suggests that
types of listening according to different kinds of objectives should be considered
beforehand. Intensive listening, for instance, requires understanding the surface
structure components, such as phonemes, words, or the stress of those words.
Responsive listening is for understanding the short texts so as to respond to them
easily. Selective listening is for receiving the meaning out of context; in other words,
listening for scanning the information taken. The last listening type is extensive
listening which involves overall understanding of the listening text. Listening for
main idea or making inferences may be examples for this type of listening. If the test
taker is at the extensive listening stage, he is supposed to be performing interactive
skills, such as discussion, questioning or note taking. Note taking, for instance, is
believed to give many clues to the quality of the student’s aural comprehension.
Notes taken by learners while listening show their understanding of the given input.

In the next section, this note taking strategy will be discussed in detail.

Note Taking

What is Note taking?

People take notes for various reasons; they write down the basic important
points while they are reading an article or a book in order to remember what they
have read. They take notes while listening to a lecture, a conference or a

conversation because they may study from the notes taken in the lecture or they may
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talk about some topics discussed in the conference or during the conversation later

(Simonet & Simonet, 1995).

Note taking is a complex process and it has two basic functions, one of them
is to record the data and the other one is to provide reflection. For instance, people
take notes from lectures or any kind of a written text. While they are noting down the
main parts of those lectures, they are receiving the information and reflecting on it.
What is meant by ‘reflection’ is that people perform cognitive processes while taking
notes; for example, they are trying to decide or judge which information to note
down and how the separate bits of information relate to each other, so they are going

through thinking processes (Boch & Piolat, 2005, pp. 101-102).

Note taking is a study skill that integrates such skills as listening, reading or
summarizing (Fajardo, 1996). Note taking in reading and listening skills should be
thought of as two different issues since they have different functions in an academic

context (Simonet & Simonet, 1995).

Note taking in Reading

Note taking in reading is a study skill for students because it helps them to
remember more concepts on the subject by analyzing the text effectively during
reading (Williams, 1989, p. 31). The person can take notes not to forget the things he
has read and note taking can be personal. The reader can write key words or draw
diagrams while reading because he is the one who must understand those notes after
he turns back to them (Devine & Meagher, 1989, p. 62; Simonet & Simonet, 1995, p.

85). However, the person can also take notes for other people by writing short notes
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from academic reports or articles. With these notes, people are able to write longer

texts, such as academic articles, theses, and so on (Simonet & Simonet, 1995, p. 85).

Note Taking in Listening

Note taking is generally thought to be an academic skill that is performed by
students during lectures; however, people take notes not only in classes, but also in
legal, occupational or medical contexts of real life situations. In other words, we
usually use this strategy beyond the classes (Hartley, 2002, p. 560; Piolat, Olive, &
Kellogg, 2005, p. 291). For instance, we take notes so as to remember the ingredients
of a meal that is being prepared on a television program, or while talking on the
phone about an important issue, or while we are listening to someone explaining a
task.

Students’ taking notes while listening to a lecture is believed to be beneficial
for their understanding the content of the academic context because their attention is
mainly on the lesson, which provides more concentration and opportunities to
remember the courses easily (Carrell, et al., 2004, p. 84). According to Fahmy and
Bilton (1990), note taking while listening involves several procedures, which are
listening to lectures, selecting the parts which must be noted and forming notes of
these lectures (p. 123).

In an academic context, students have difficulty in taking notes because they
do not know how to concentrate on the lecture, which points to note down or how to
form the notes taken in an organized way (Toole, 2000, p. 166). Therefore, note
taking while listening is thought to be difficult because the person is under a heavy

processing pressure; in other words, he hears the sound, relates it to a meaningful
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context and conceptualizes the data in his mind and reflects all these to a written
context. Moreover, if the listener has difficulty while taking notes, he cannot easily
turn back to the material whenever he wants because he listens to the listening text,

and it has gone (Simonet & Simonet, 1995).

Although it is believed to be a hard procedure because of the cognitive
processing required in note taking, such as sentence level comprehension, deciding
how the ideas are related each other, and deciding what to write or how to write it
down, people can use any kind of note taking strategy that will ease their
understanding the text. People may try to write every word that they hear, they may
shorten the sentences or they may develop their own system of symbols or
abbreviations (Fajardo, 1996; Simonet & Simonet, 1995). It is important to talk about
the research studies on note taking in order to see this hard procedure from different

points of views.

Research Studies on Note taking in Lectures

Carrell, Dunkel and Mollaun (2004) investigated the effect of note taking on
ESL listening comprehension tests in terms of the interaction of note taking with
lecture length, topic and the listener’s aptitude in this process. The participants were
234 students studying ESL at five different universities. There were two sessions in
the study. In the first session, a biodata questionnaire and a listening comprehension
test were employed to see the participants’ background knowledge and proficiency
level in the target language. In the second session, computer-based tests of listening

comprehension prepared for the research were administered. In this session, there
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were eight lectures, four of which were short and four of which were long. These
lectures were about arts and humanities and physical science topics. Each participant
listened to two short and two long lectures. They were permitted to take notes in
English in the first two lectures, one of which was long and the other short, but they
did not take notes in the other two lectures. When the interaction between note
taking and lecture length was considered, on short lectures, the students did
significantly better if note taking was allowed than if there was no note taking. On
longer lectures, there was no significant difference between note taking versus not
note taking situation. When the interaction of note taking and topics of the lectures
was considered, it was found that for arts and humanities topics, students who took
notes performed better than those who did not take notes in those topics; however,
that for physical science topics, there was no difference between note takers and non
note takers. Based on these results, Carrell et al. (2004) suggest that the students
should be allowed to take paper-and-pencil notes while listening to computer based
lectures. With respect to the length of mini talks, there should be more research on
this subject because although note taking was beneficial for the participants on short
lectures, it was not advantageous on longer lectures. However, if there had been an
increase in lecture length, but not in information load, the students might have
performed as well as they did on shorter ones. For topic and note taking, it was
suggested that different topics might affect students’ performance due to different

backgrounds of the students.
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Hale and Courtney (1991) also examined the effect of note taking in English on
students’ test performance in the context of six TOEFL mini talks, with 563
international students. There were two tests in the study, test A and test B, each of
which included three mini talks. The students were allowed to take notes for only one
of the tests and the instruction for this information was presented via tape recorder.
After listening to the first three mini talks and taking test A, the students listened to
the other mini talks and did test B. If the students were allowed to take notes while
performing test A, they did not take notes in test B, and vice versa. The results of the
study revealed that individually, the students’ test results between test A and B were
not different. However, overall, as a group, note takers performed better than non
note takers. Based on these findings, Hale and Courtney (1991) think that allowing
the students to take notes had only a small effect on their test performance.
Additionally, in short length lectures the students could not forget the points of the
lecture easily if they were allowed to take notes, but when they were not allowed to
take notes, they might forget as they did not have any written record. For the
questions asked in the research, taking notes must have helped the students to answer
detailed comprehension questions as they could write specific details from the
lecture, and their performance was good. However, when they were not allowed to
take notes, their performance was not better than note taking situation as they did not

write those details and as a result, they could not answer the questions easily.

Fahmy and Bilton (1990) studied the listening comprehension problems of non-
native students in lectures given by two British professors. The professors gave the
same lectures to three separate groups involving twenty five students over four

weeks. The first and last lectures were audio-taped and transcribed in order to see the
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differences in stress, intonation or some non-verbal features between the two
lecturers in these three groups. During these lectures, the students were asked to take
notes in English which were analyzed in order to understand each lecturer’s method
of explaining the information and then teaching styles of the lecturers were compared
with the notes taken by the students. The results showed that all of the students’
notes were poorly organized and the students were not aware of the key words,

discourse markers or any other method that each lecturer used in the lectures.

Kangli (1995) looked at the effect of linguistic or cultural knowledge and
grammatical or lexical cohesion on English note taking for consecutive
interpretation. This was not an experimental study, but an analysis of the notes taken
by the students in terms of the relationship between script, cohesion and the effect of
note taking on memory and comprehension of the lectures. It was found that
knowledge of the person and the cohesion of the notes written could activate many

skills for the individuals so as to take good notes.

Taken together, these studies have examined not only the note taking concept
in general, but also its effectiveness in the academic listening environment. Based on
the results of the studies on English note taking, the studies showed that the note
taking strategy is either not effective or only sometimes effective for the students. As
note taking in general is not so effective for understanding a lecture or a passage,
there might be other factors which influence the effectiveness of note taking. One

such factor may be the language in which notes are taken.
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The Language of Note taking

The difficulty of listening to an academic speech or a radio program and
taking notes at the same time may change from person to person. However, when the
language of note taking is considered in this respect, some problems emerge,
especially for foreign or second language learners if they are to translate the input. In
other words, if the language of incoming data is different from the individual’s own
language and needs to be translated, the non-native learner has more difficulty than
the native speaker. The reason for this difficulty is that note taking is a complex
process in itself involving cognitive procedures, such as choosing and placing the
meaningful input to an organized frame, and here, the learner is performing an

additional procedure, which is translation (Koren, 1997).

Note taking in the first and second language

Note taking and listening to a lecture or a speech in the first language require
cognitive processing since the note taker is trying to understand the data and produce
notes from these data at the same time (Barbier, et al., 2006). However, as compared
to first language note taking, taking notes in the second language is more difficult for
two reasons. Firstly, the linguistic knowledge of low level non-native learners may
not be enough to cope with note taking processing in the target language. The second
reason is that non-native learners may not know how to transfer note taking skills to
the target language and may have problems with applying their native tongue note
taking techniques to the second language (Barbier, et al., 2006; Faraco, et al., 2002;
Piolat, et al., 2008). Therefore, non-native learners must develop their linguistic

competence to be successful in note taking (Faraco, et al., 2002). Developing their
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linguistic competence in L2 note taking does not mean non-native learners are going
to take notes in the second language all the time. There is also a possibility for them
to take notes in their native language and the following research studies deal with

this possibility.

Research Studies on the Language of Note taking

Apart from the effect of note taking, the language of note taking in listening
comprehension is thought to be an important issue in various studies. Barbier, et al.
(2006) described a study that investigated note taking in the first and second
language by focusing on language procedures and self evaluation of the difficulties
in note taking with ten Spanish and twelve English intermediate level students
studying French. Two lectures were presented in the study, one in the students’ first
language and one in French. The students listened to one of the texts while note
taking in the same language as the lecture. Then, they wrote an abstract of the lecture
without using the notes they had taken. Then, they listened to another text in the
other language. They also took notes in the language they were listening to. They
then produced an abstract of the lecture in the same language without notes. It was
found that both English and Spanish participants used similar personal note taking
styles, such as abbreviations, formatting, and so on in their first language; however,
according to the structural similarities between L1 and L2, those participants used
different note taking styles while taking notes in L2. The study showed that the
structure of the native language affected participants’ perceived difficulty of

comprehension, and as a result the way they applied L2 note taking procedures by
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changing the volume of their notes and lexical or discourse level abbreviation

processes in their L2 note taking.

Koren (1997) examined note taking while listening to academic lectures in
L2. Thirty seven students studying law at an Israeli University participated in the
study. An English passage about law from a textbook was read to the students by
their lecturer. They were asked to listen and take notes as they were used to. Then,
they were interviewed by the researcher about the reason for their selection of the
language. The study revealed that while taking notes during lectures, most of the
students found English note taking difficult and they chose to translate the text into
their own language by simplifying syntactic and lexical items because they would
study from these notes for their examinations. As a conclusion, although listening to
the lecture in the second language and taking notes in the first language were
difficult processes because of the fact that the learners were both listening to and
translating the information, this made it easy to use the notes later; in other words,
while studying for the exams, it was better to read their own language in order to
understand much more. Furthermore, for those who preferred to take notes in
English, the researcher stated that listening and taking notes in the target language
would give a chance for the students to develop their proficiency in the second

language.

Piolat, et al. (2008) described a computer assisted study conducted with 22
undergraduate students about fluency and cognitive effort during note taking and
writing procedures. Among those participants, there were ten Spanish and twelve
English students and their second language was French. The study involved six

phases: in the first phase, the participants were trained about the computer part of the
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study. They were told to click the mouse the moment they heard sound signals while
they were taking notes or summarizing. The computer signaling was a special
program for understanding the cognitive effort for all of the participants. This
program provided detailed information by recording each participant’s reaction times
to the signals while doing each task. The participants’ mean weighted reaction times
for each task were compared. In the second phase, they were told to take notes of the
lecture which was in French for half of the participants and for the other half it was
in English or Spanish. The participants took notes in the same language they heard
and also clicked the mouse when they heard the signal. The third phase was about
summarizing the notes in the same language they had written and they were again
asked to respond to the sound in the same way. In the fourth and fifth phases,
participants listened to the other language and took notes in the same language and
summarized the text. In addition, while they were performing those procedures, they
were also clicking the mouse for the signals. In the last stage, the participants were
given questionnaires about asking about the difficulty of the study. When the results
were taken into consideration, it could be stated that writing a summary in both L1
and L2 needed more cognitive effort than taking notes in both L1 and L2. Based on
the duration of reaction times of the participants during note taking, the study
showed that note taking skills in L2 were lower than note taking skills in L1 because
the reaction time for taking notes in L2 was longer than taking notes in L1. Based on
this information, it was also stated that the students had more cognitive effort in L2
note taking than note taking in L1. Additionally, text comprehension could be seen in
the results stating that the participants’ summarized points in L2 were lower than the

points written in L1. The questionnaires also supported the results of the study that
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the participants had great difficulty in understanding the details of the texts in L2
while summarizing from their notes. Furthermore, they said they did not have any
difficulty in understanding the general ideas of the texts in either language. This
study focused on cognitive effort or note taking strategies in both languages much
more than the effectiveness of language of note taking in those situations. It showed
that thinking of L1 and L2 note taking concept in general, mastery of note taking
techniques was very important subject for developing non-native learners’ note

taking strategies.

We have seen that note taking while listening is the focus of many studies,
but when the language of note taking is taken into consideration, it can be stated that
researchers have mostly focused on the strategies of note taking and a careful
examination of the notes written in the first or second language, rather than on the
impact of language of note taking on completing a task, which is an important tool in
order to see learners’ performance in note taking and L1 and L2 note taking.
Therefore, in the present study, the importance of the effect of note taking language

to complete a task given will be focused on.

Conclusion

With regard to the studies, it can be concluded that the note taking concept
and the language of the notes were examined in detail. The studies on the note taking
concept showed that taking notes was not very effective for understanding a lecture
or a passage. Studies on the language of note taking mainly examined notes and note

taking strategies in the first and second language without giving so much information
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about the interaction between the language of note taking and task completion. To
my knowledge, no study has explored the effect of the language of note taking on the
completion of tasks. For this reason, there is a real need for examining note taking
language and task completion in order to understand if there is a relationship between
these two factors. In the next chapter, methodology of the study reporting the
participants, the instruments, data collection and analysis procedures will be

presented.



31

CHAPTER I1l: METHODOLOGY

Introduction

This study investigates the effect of language of note taking while listening on
Zonguldak Karaelmas University preparatory class EFL learners’ completion of
tasks. It also examines students’ perceptions of and their preferences for language of
note taking. A quasi-experimental study was conducted to measure students’ ability
to successfully complete the tasks on the basis of notes taken in either L1 or L2.
Then, students’ test scores performed after they took notes in L1 were compared with
the test scores performed after they took notes in L2. In addition to the test scores,
the participants’ summary scores which they wrote after L1 note taking were
compared with the summary scores which they wrote after L2 note taking. The
students’ attitudes about the language of note taking were examined in detail in terms
of the common points they told about the study in the interview. In this chapter,
information about the setting, participants, instruments, materials, data collection

procedure, and data analysis will be provided.

Research Questions

1) How does language of note taking affect completion of a task based on

the use of those notes?

2) What are students’ perceptions about the language of note taking?
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Setting

The study was conducted at Zonguldak Karaelmas University English
Language Preparatory School. If students fail the proficiency test at the beginning of
the term, they must attend the English preparatory school for one year. At the
beginning of the preparatory school year, students take a placement test and there
were three levels in the 2008/2009 academic year: intermediate, elementary and
beginner. There are 30 hours of English every week. The main course book is taught
for 14 hours and grammar, speaking, listening, writing and reading are equally
focused on this lesson. For instance, students study grammar rules, they improve
their reading and listening skills and they are exposed to some speaking tasks.
Furthermore, they study writing courses for two hours in which they learn to write
systematically and in an organized way. They also have multi-media courses for four
hours. Multi-media courses constitute two-hour video lessons and two-hour listening
and speaking lessons. In video lessons, students watch a television series subtitled in
English. In listening and speaking lessons, students listen to texts on different topics
and talk about these subjects. Laboratory lessons provide self-study time for students
to improve in listening, reading and writing skills. In addition to these, vocabulary
and grammar are the other parts of lab courses. At the end of the year, they must pass
the final exam and if they do not pass, they can go on their departments, but they
have to take the proficiency test which is given at the beginning of each year and

they must pass this test before they can graduate.
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Participants

The participants were 38 intermediate level students in total. They were from
two intact listening/speaking classes which included 19 students in each. These
classes were chosen because the instructors of those classes were willing to
participate in this study. In Class 1, there were 11 male and 8 female students while
in Class 2, there were 10 male and 9 female students. The age range of the
participants was between 17 and 19 years. The instructors were MA graduates in the
department of ELT and they had both been teaching for six years at the time of the

study.

Instruments and Materials

Listening texts and tasks and interviews with students were the data collection
tools that were used in this study. Six listening passages, all of which were in
English, were chosen from some Internet sites and practice test books (Austin,
Redisch, Lennon, & Prahl, 2007; Beare, 2009; Mills & Frazier, 2004). The listening
texts in the study were for ESL/EFL students and those texts lasted between 3 and
3.5 minutes. A sample of the six listening texts can be seen in Appendix A.

Table 1 shows data describing the length, topics, readability, vocabulary range
and speech rate of the six texts. The texts varied in length from 305 to 545 words. In
terms of readability, the information was provided from the readability part of
Microsoft Word program. The percent of passive sentences ranged from 0% to 7%. It
should be noted that texts C and D included rather more passive sentences (7%) than
the other four texts (which ranged between 0% and 2%). This suggests that these

texts may be more challenging for students. The reading ease level (in which high
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numbers indicate easier texts) ranged from 63.2 to 92.1 and the grade level in
readability (in which high numbers indicate more difficult texts) varied from 2.0 to
7.6. Again, texts C and D appear, on both of these measures, to be more difficult than
the other texts.

For vocabulary range, the information was provided from VocabProfiler

(www. lextutor.ca). K1 words are the most frequent one thousand words. K2 words

are the 1001st to the 2000th most frequent words, AWL is the academic word list
which includes 550 frequent words found in academic texts and off-list words are
words which are not found on any of the other lists. It can be seen in Table 1 that the
percent of K1 words ranged from 71.82 to 81.17, K2 words ranged from 3.94 to
11.31, AWL words ranged from 0.20 to 2.55 and off-list words ranged from 8.30 to
17.96. The speech rate of the speakers on the tapes varied between 101.6 and 155.7
words per minute. Based on these ranges, it can be concluded that texts C and D have
more ‘off-list’ words than the other texts. This suggests that they may be more
difficult in terms of vocabulary. On the other hand, their speech rate is slower. This
may counterbalance the findings that they are more difficult in terms of the
readability measures and vocabulary. Additionally, those texts are a bit shorter,
which may suggest a similar conclusion — the fact that students do not need to
concentrate for so long may counterbalance the effects of their more complex
grammar and vocabulary. The relative difficulty of the tests based on these texts will

be examined further in the pilot study (below).
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Text Length Topic Readability Vocabulary range (%) WPM
Words Time Passive |Reading | Grade | K1 K2 |AWL| Off-
(seconds) ease level list

A 428 180 London [0% 87.3 3.1 80.23 |9.77 |.47 |9.53 |142.6

B |305 180 Robbery |1% 88.0 2.1 80.66 |7.87 [1.64 |9.84 |101.6

C |38 210 | Walt o0 lg76 |61 |77.69 |3.94 |1.31 |17.06 |108

Disney

D |361 210 Food |7% 63.2 7.6 71.82 |18.29 [1.93 |17.96 |103.1

E 1545 210 Ojfglf)esat 2% [921 |20 [73.18 [11.31 (2,55 |12.96 |155.7

F 1493 210 Ice Hotel | 1% 86.2 3.1 81.17 10.32 |.20 |8.30 |140.8

Table 1- The Content of the Listening Texts

After the listening texts had been prepared, the researcher listened to and read the
listening texts and prepared the test tasks. The researcher identified a number of
pieces of general and specific information from the listening texts and used these as
the basis for test questions. Then, test questions were designed for the study. The
tests were composed of three different sections: finding true or false statements;
matching exercises; and multiple choice questions, which included three options
each. Each section was composed of five questions and the total number of questions
on each test was 15. The tasks and sections were chosen because of the fact that the
listening courses at the institution included these kinds of tests. Hence, the students
would know what to do while performing the tasks. All of the tests were checked by
one more instructor and all of these materials were piloted among 38 intermediate
level students. Minimum, maximum, mean scores and standard deviation of the
results of the pilot study can be seen in Table 2.

The analysis of the texts (above) suggested that texts C and D may be more
difficult than the other texts. In the main study, the results from tests C and D
(carried out in week 2 of the study) were compared with results from tests E and F
(carried out in week 3. Tests A and B will function as practice tests). It is therefore

important to know if there is any difference in the difficulty levels of these two sets
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of tests. In order to find whether week 2 tests (C and D) were more difficult than
week 3 tests (E and F), the scores for these two sets of tests from the pilot were
compared. The mean score for week 2 tests was 22.00 (SE = 0.64) and the mean
score for week 3 tests was 24.5 (SE = 0.51). A paired samples t-test showed that the
difference between these two sets of tests was significant (t (37) =-4.36, p <.001, r
=.58), which suggests that week 2 tests were more difficult than week 3 tests. This
will need to be taken into account when interpreting the results for the two sets of
texts in the main study. As no problems were encountered during the piloting, and as
the tests elicited a reasonably wide range of scores, no modification took place and
the texts and tests were ready for the actual study. A sample of the six tests can be

seen in Appendix B.

Test A| TestB Test C Test D TestE | TestF

N 38 38 38 38 38 38
Mean 11.39 |11.50 10.47 11.53 11.53 12.98
Std. Dev. 2.59 2.09 2.10 2.35 2.21 2.16
Minimum .00 4.00 4.00 6.00 7.00 8.00

Maximum |15.00 | 14.00 15.00 15.00 15.00 15.00
Table 2- Minimum, Maximum, Mean Scores and Standard Deviation of the Pilot
Study

As well as completing the tests, the students were also asked to write summaries
of the notes they had taken while listening to the texts. Eight participants - four
students in each class - were randomly chosen as samples. The reason eight students
were chosen as samples was due to time restriction of the study. In order to evaluate
these summaries, three instructors read the six listening texts and wrote their own
summaries. Then, all of these three instructors compiled their ideas about the

summaries they had written and together agreed on ten important common points
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from each text in order to form a grading scale for the summaries they were going to
evaluate. A sample of the summary list of points can be seen in Appendix C.

Finally, qualitative data were gathered through group interviews conducted
with eight students in total who were randomly chosen, four from each class. The
interview questions were designed by the researcher in order to get more information
about students’ perceptions of the experimental study. The interview sessions were
video taped and subsequently transcribed by the researcher. The interview questions

can be seen in Appendices D and E.

Data Collection Procedure

After piloting the listening texts and tests, those six listening texts and tasks
were used in the study among 38 intermediate level students, who were from two
different classes and the three-week implementation period started. Table 3 shows
the experimental design of the study. In the first week, all students were asked to
listen to the tape and to take notes in Turkish in the first task and in English in the
second one while listening to the material. The first week was intended as a practice
to prepare the students for listening to English texts and taking notes in Turkish and
English as they had not taken notes very often before. Hence, taking notes in both

languages would prepare them for the following weeks.

The second and third weeks provided the actual experimental data for the
study. In the second week, Class 1 took notes in English and Class 2 took notes in
Turkish. In the third week, the roles were reversed: Class 1 took notes in Turkish,

and Class 2 took notes in English. This design was adopted to counterbalance the
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possible effect of practice and of task difficulty. If all students had, for example,
taken notes in Turkish in week 2 and in English in week 3, then it would not be clear
if a difference between scores for the two weeks was due to differences in language
of note taking, to differences in the difficulty levels of the tasks used, or to practice.
In the design used here, the scores for both languages were sampled across both
weeks of the study, so variation due to practice or task difficulty should have affected

both languages equally.

There were two texts and tests in each week because it was thought that just
one text and test for each week were not enough to understand the effect of Turkish
and English note taking on students’ performance in the tests they did afterwards.
During this three-week implementation, the listening passages were played through
speakers to the whole classroom and for each week, the teacher told the students to
take notes in Turkish or English according to the implementation program while
listening to the texts. After they took notes, the students were asked to write short
summaries from their notes in the language in which they took notes. The last stage

for the students was to perform the tests about the listening passages by using their

notes.

WEEK Tests Class 1 Class 2

Test A Turkish Turkish

: Test B English English

TestC English Turkish

: TestD English Turkish

TestE Turkish English

3 Test F Turkish English

Table 3- Three-week Schedule of the Study
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Students’ perceptions of and their preferences for the language of note taking
were also examined in this thesis. At the end of the third week, four students from
each class were interviewed in order to explore their attitudes towards the language
of note taking. The students were interviewed in groups- one group from each class.
They were chosen randomly and not all of the students were selected because of time
limitations. The interviews were held in Turkish so that the students would feel free
and express themselves confidently and clearly. The students were mainly asked
about their ideas and feelings about language of note taking, the tasks that were
performed in the implementation week and the usefulness of note taking. After
transcribing the interviews so as to analyze the data, the researcher translated them
into English. Turkish and English transcripts of the interviews are given in

Appendices F, G, Hand I.

Data Analysis

In this quasi-experimental study, quantitative data were collected through
students’ scores on the tasks they did after listening and note taking. Students’ ability
to successfully complete the tasks was measured and each student's score on the task
for which they took notes in the first language was compared with their score on the
task for which they took notes in the second language. Therefore, a paired samples t-
test was used to compare their performance in English with their performance in
Turkish. The summaries written by eight participants were also examined in order to
better understand if the language of note taking had an actual effect on task

completion. Those eight participants - four students in each class - and their
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summaries from week two and three were randomly chosen as samples. For the
analysis of the summaries, three instructors read all those eight participants’ Turkish
and English summaries with the scale they had formed. The summaries were read
separately by the three instructors who had prepared the list of key points (see
‘Instruments and Materials’, above). After each marking the eight papers, the
instructors met to discuss differences in their marking. There was 100% agreement
before discussion and our meeting confirmed this agreement. Qualitative data, on the
other hand, were evaluated according to common themes inferred from the

statements of the participants.

Conclusion

This chapter has provided detailed information about the participants,
instruments and materials used in the study, the data collection procedure and the

data analysis. The next chapter will present the result of the data analysis.
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CHAPTER IV: DATA ANALYSIS

Introduction

In the present study, the students were asked to listen to the texts in the second
language and take notes in the first and second language. They also wrote summaries
of the notes in the language they had taken notes. After that, they performed the tests
according to the notes and summaries. This chapter will present the analysis of the
scores of the listening tasks and summaries and analysis of interviews. The results of
the scores of the listening tasks for which the participants took notes in their first and
second language were compared. The summaries were analyzed according to the
scale prepared. For the interviews, the students’ answers to each question were

studied one by one.

The Analysis of the Scores of the Listening Tasks

Quantitative data were gathered through listening tests after taking notes in
the first or second language. The data obtained from the tasks were entered into the
Statistical Packages for Social Sciences (SPSS) to be analyzed quantitatively. Then,
the quantitative data were analyzed through students’ scores on the tasks they
completed after listening to texts in English. The listening test-tasks are composed
of three parts; A part is the multiple choice, B part is the true-false questions and C
part is the matching type questions. In addition to the test scores, the summaries of

the written notes are also taken into consideration.
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As the purpose of this study was to examine the effect of language of note
taking on task completion, all of the tests the students did after taking notes and
writing summaries for the second and third weeks were collected in each language.
The first week was a practice session and so was not included in the analysis. In
addition to this, multiple choice, true/false and matching parts of the test were
analyzed separately in terms of each language.

Tables 4 and 5 show the mean scores of the two classes and their standard
deviations for each task across the second and third weeks. Across all four tests (C,
D, E, F), Class 1 achieved a mean score of 11.00, while Class 2 achieved a slightly
lower mean score of 10.41. Kolmogorov-Smirnov and Shapiro Wilk tests showed the
data to be normally distributed, so an independent samples t-test was used to check
for differences between classes. This test showed that the difference between the two
classes is not significant t (36) = 0.278, p > .05, suggesting that there is no strong

difference in ability between the two groups.

Test Section Class 1 Class 2
(English) (Turkish)
M SD M SD
C A 4.16 1.07 4.00 0.88
B 3.53 1.31 4.26 0.56
C 1.42 0.84 1.47 1.47
Total 9.11 2.38 9.74 2.23
D A 3.63 1.21 3.37 1.12
B 4.16 1.12 3.89 0.99
C 3.11 1.56 3.05 1.58
Total 10.89 2.75 10.32 2.21
Week 2 TOTAL 20.00 4.48 20.06 3.84

Table 4- Analysis of Week 2 tests
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Test Section Class 1 Class 2
(Turkish) (English)
M SD M SD
E A 4.37 0.76 3.68 1.00
B 3.79 1.03 3.42 0.90
C 2.74 1.37 3.16 1.34
Total 10.89 2.47 10.26 2.16
F A 4.42 0.84 3.68 1.00
B 4.05 0.85 3.95 1.03
C 4.63 0.90 3.68 1.34
Total 13.11 1.82 11.32 2.50
Week 3 TOTAL 24.00 3.45 21.58 3.13

Table 5- Analysis of Week 3 tests

In addition to checking the participants’ overall performance, whether the

participants improved from week two to week three is another important point to

focus on. As Table 6 shows, both classes did significantly better in the week three

tests than they did in the week two tests. Kolmogorov-Smirnov and Shapiro Wilk

tests showed the data not to be normally distributed. Wilcoxon signed rank tests

showed that the difference between weeks was significant for both groups. This

information may suggest that students were getting better at note taking as they

practiced it, or it might mean that week three tests were easier than week two. The

data reported in Chapter 3 regarding the texts used and students’ results in the pilot

test suggest that the latter interpretation is more likely.



WEEK 2 WEEK 3 WILCOXON SIGNED
TOTAL TOTAL RANKS TEST
Class 1 21 24 T=21.0,p<.005, r=-.67
T=225p<.05 r=-53
Class 2 19 22

Table 6- Analysis of the Improvement in Two Weeks

The

Part of Std.

Language of N Mean * oL t p
the Test Note taking Deviation
Turkish 76 4.04 0.986

A 1.458 | 0.147
English 76 3.79 1.123
Turkish 76 4.00 0.879

B . 1.452 | 0.149
English 76 3.76 1.118
Turkish 76 2.97 1.743

C 0.494 | 0.622
English 76 2.84 1.532
Turkish 76 11.01 2.506

Total 1.509 | 0.133
English 76 10.39 2.546

Table 7- Analysis of the Tests
* The maximum score of A, B and C parts is 5

* The maximum total score is 15

The main aim of the study was to find the overall difference between tests
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performed after Turkish and English note taking. To determine this, paired-samples

t-tests were used to compare participants’ mean scores on tasks performed after note-

taking in English with their mean scores after note-taking in Turkish. As Chapter 3

described, language of note-taking was counterbalanced across the two experimental

weeks so that, when both classes are considered together, effects of practice and

differences in task difficulty would affect each language equally. Table 7 shows the

results of this analysis. For A (multiple choice questions), B (true-false questions), C
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(matching questions) and total score parts there is no significant difference between
Turkish and English note taking conditions in the total score of the tests performed
after Turkish note taking and the ones performed after English note taking (p>0.05).
Students’ scores in the summary evaluation section of the test are shown in
Table 8. The small sample used in this section of the study does not allow for
inferential statistics to be used. However, these descriptive statistics appear to show
no clear difference between Turkish and English summaries of the two classes. For
both languages, the mean score was seven. The score for the English summaries
ranged from five to nine out of ten points while the Turkish summaries varied from

four to nine out of ten points.

English Summary Score | Turkish Summary Score
Participant | Text | Score | Text | Score | Text | Score | Text | Score
1 C 7 D 5 E 7 F 8
2 C 7 D 7 E 4 F 7
3 C 6 D 8 E 7 F 9
4 C 7 D 5 E 6 F 9
5 E 7 F 7 C 7 D 7
6 E 5 F 9 C 7 D 7
7 E 5 F 9 C 8 D 6
8 E 5 F 7 C 6 D 5

Table 8 - The Scores of the Summaries
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The Analysis of the Interviews

In this part, the interviews are analyzed to identify themes according to the
questions prepared for the interviews and the common themes that the students
focused on in the interview. The full transcripts are given in Appendices D, E, F and

G.

Enjoyable

All of the participants explained that they liked and enjoyed listening and
note taking procedures.

St5: We were just listening before this study. I think it was good to listen to

something and then, take notes in Turkish or English and it was really

enjoyable and interesting (lines 14 - 16).
The statement above is the common point of all of the participants in the interview.
They thought that listening and note taking in Turkish and English were very

enjoyable for them.

Effective and Useful

Apart from being enjoyable, all of the participants stated that listening and

note taking were effective. They believed that they could learn a second language

fast and easily by listening and taking notes.
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St8: | have never taken notes before. However, | can see that while taking
notes, you can learn those things permanently. After this note taking study,
one can easily answer related questions as | did. Therefore, note taking is
very effective for second language learning (lines 71- 74).

Additionally, whether or not the students could use Turkish or English note

taking strategy in their departments or daily lives was one of the questions asked to

the participants. Most of them believed that taking notes was a strategy for

remembering and learning, so they could use it in their departments as they would

have to listen to the lectures and take notes.

Stl: | think that it will be useful not only in our departments, but also in my
whole life. While speaking with tourists in many holiday resorts, I think I will
not have difficulty in trying to understand the sounds, pronunciation or stress.
When | think of notes, we tried to take notes and we succeeded in this, so we
could do the tests. To me, just listening to something is not enough; this will
be helpful in my department because we will have long lectures. Listening to
these long lectures and taking notes will be very beneficial for me to

understand the course more effectively (lines 62- 69).

Student 1 thought that the study was beneficial and he would definitely use note

taking strategy both in his department and real life because their departments are

different from preparatory school in terms of lecture length; hence, he might use this

strategy in order to be effective in those kinds of long lectures. In other words, during

the lectures in his department, he will know what he should do in order to be

successful.
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St4: 1 think that this will help me especially in my department, which is

medicine, so | can say that note taking will be very useful (lines 88- 89).
Student 4 stated that he would use the strategy he used in the study in his department.
This student focused on his department because the subject he would study
(medicine) is much more difficult than subjects offered by other departments in my
institution in terms of theoretical issues, and in order to be successful in this
department the students should listen to the lectures carefully and take notes of these

difficult theoretical terminologies.

St2: Here whatever we do is a positive thing for us, and this study will be
very useful for me because | will work abroad. Therefore, | will need real life
listening. At first, | thought that I could not understand what was said, but
then | realized that I could remember the words in the texts or | could
pronounce like the ones in those texts. The important thing is to learn by
taking notes, trying to catch the word or a sentence (lines 72- 77).

Student 2 focused on a different point of view because she stated that she gave

importance to real life listening much more and she would need real life listening and

note taking for her future working life.
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The First Impressions on Listening and the Process of Note taking

Although the participants said that they generally liked the study, at the
beginning of the research they did not feel like that. The fact that they could not
enjoy the study at first was a bias against listening and note taking because they
thought what they were going to perform might be boring. Therefore, they had some
negative thoughts.

St2: | had prejudice in my mind that | would never manage that kind of a

process and | did not have positive ideas for this study, but later, the study

was good for me (lines 9 - 10).

Student 2 showed the common thoughts of four of eight participants. In other words,

the first impressions of these participants were not positive because they thought that
they would not be successful in the procedure they went through. 1 think as they were
not accustomed to listening to an English text and taking notes in Turkish and

English, they thought they would be unsuccessful in the study.

The Difficulty of Turkish Note taking

In the interview, the difficulty of second language note taking was one of the
other points to be considered. The participants stated that Turkish language note
taking was more difficult than English note taking because they thought that they had
to do more processes in listening to something in English and taking notes in
Turkish; listening, taking notes in Turkish, trying to translate those notes into English

and answering the questions afterwards.
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St7: Taking notes in English is very easy. | realized that | sometimes wrote

some points in English although | was supposed to write them in Turkish. |

could think in Turkish, but as I heard it in English, writing in Turkish was

very hard for me (lines 34 - 36).

This information reflects the participants’ common perceptions on the
difficulty of the language of note taking and Turkish was thought to be the most
difficult for most of the students due to the fact that they had to translate the things

they had heard.

The Contradiction of the Feelings of the Participants and the Results

As | stated before, although seven out of eight participants felt that they had
difficulty in writing notes in Turkish, their results in the tests were the same as when
they took notes in English.

For instance, Student 6 was one of the participants in the study that got high
marks in all of the tests. However, he mentioned the difficulty of Turkish note taking
for him.

St6: In this study, | saw that | had difficulty in taking notes in Turkish, but not

in English and | said to myself that wow, | could understand English ( lines 32-33).
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Conclusion

This chapter reported the analysis of the quantitative and qualitative data
collected through test scores, interviews and summaries of the study. There is no
significant difference between the scores of the tests done after Turkish and English
note taking. As for interviews, seven of eight participants stated that Turkish note
taking was difficult for them and those eight participants believed that the study was
effective for their second language learning. Although they thought taking notes in
Turkish was difficult and they could not succeed in the tests done after Turkish note
taking, this feeling was not reflected in test results- students were also successful in
the tests performed after both Turkish and English note taking. The following chapter
will discuss and comment on the findings of this study and answer the research

questions of the study one by one.
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CHAPTER V: CONCLUSION

Introduction

The effects of first language versus second language note taking on task
completion, and the perceptions of students towards language of note taking were
investigated in this study. This chapter includes the general results and discussion,
limitations, pedagogical implications of the study and suggestions for further

research.

General Results and Discussion

This section will answer the research questions of this study and discuss the
findings in the light of the relevant literature.

Research Question 1: How does language of note taking affect completion of a
task based on the use of those notes?

This research question is answered by looking at the two groups’
performances on the listening tests they did after listening. In order to find how
language of note taking affects completion of a task based on the use of those notes,
paired samples t-tests were conducted for the groups. According to the results of
these tests, there was found to be no significant difference between the total score of
the tests performed after Turkish note taking and the ones performed after English
note taking (p>0.05). In addition to test scores, the summaries participants wrote

from their notes were also evaluated in the study. No differences were found between
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the quantity of important information given in the summaries made after Turkish and
English note taking.

Before this study, | thought that the students would have difficulty in taking
notes in Turkish while listening to an English text because of the difficulty of
translation procedure.

In contrast, Koren (1997) says that although there may be errors in their translation,
learners are able to receive the general ideas of the listening texts in the foreign
language while taking notes in the first language. In fact, she claims that students can
gain a greater understanding of listening texts when they take notes in their first
language. She argues that the greater processing involved in listening to texts in their
second language, trying to understand these texts and translating them into their first
language leads them to understand much more than they do when working only in a
single language.

The results seen in this study do not support either my original position or
Koren’s. Students were neither unsuccessful in their translations, nor was their first
language note taking better or worse than their note taking in their second language.
If these results are correct, then, according to Koren’s claim, this means that the
students appeared to spend the same amount of effort while dealing with only one
language or two different languages. Additionally, with regard to the translation
procedure, it can be stated that the participants did not have difficulty in translating
the input into their native language. In other words, the students were able to
evaluate, sort and translate the information. However, given the unexpected nature of

the results, we should question whether weaknesses in the study may have meant that
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genuine differences between the language failed to emerge. This possibility will be
discussed in more detail in the following section.

In addition to the results, it can also be interesting to state that before the
research, | thought that note taking in (either) language while listening to English
texts might be hard for the students. As Buck (2002) and Shang (2008) state listening
to a text in a second language is a difficult process for non-native learners due to
insufficient knowledge of foreign culture and linguistic or structural system of that
foreign language. However, these non-native learners were able to take notes of the
main ideas on the texts in both languages, so they understood those texts and
answered the tests they were asked to do afterwards. It is not possible to state
objectively that the scores in the study were ‘good’ or ‘bad’ for students’ proficiency
level by looking at the test results because the tests conducted in the study were not
adjusted to any independent proficiency standard. However, the interview
interpretation revealed that the participants believed their note taking and test
performance in the study were good and during this three-week implementation, they
gradually developed their note taking and test performance.

Stl: At first, we tried to write specific points, and then we tried to fill in the

gaps of these notes. After that, writing summaries was easy. In the first week,

we had difficulty, but then there was no problem. (lines 34-37)

St8: At first, | used to miss either listening or note taking procedures, but

after the first week, | was successful in doing both of them. (lines 22-23)
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Additionally, student 1 for instance, stated that they were able to take notes and write
summaries. He thought that as they were successful in these procedures, they were
able to perform the tests.

Stl: When | think of notes, we tried to take notes and we succeeded in this,

so we could perform the tests. (lines 65-66)

Research Question 2: What are students’ perceptions about the language of

note taking?

This research question is answered by looking at the participants’ thoughts
about the study in the interviews. The results show that the participants liked the note
taking process in the native and target language while listening in the second
language. However, they believed that note taking in the first language was more
difficult than note taking in the second language because of translation difficulties; in
other words, the students thought that listening to an English text and translating it to
Turkish was a difficult process. As mentioned above, Koren (1997) also states that
note taking in a language different from the language of the text is more complicated
than taking notes in the same language of the listening or reading text because of
many difficult procedures the students go through; listening, selecting, summarizing
and translating. Like the participants in Koren’s study (1997), my participants stated
that they had missed many points while listening and trying to translate what they

heard, so there might be some missing parts of the texts in their notes.
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The interview interpretation revealed that the students did not believe in
themselves while performing the tests they did after Turkish note taking. They stated
that they wondered about whether they could manage this process and in addition to
this, when the results of their tests were told to them, they were surprised that they
were successful in those tests. The reason for their surprise about the test results that
emerged from the participants’ statements was that they thought they were
insufficiently skilled in translation because of their low proficiency level and their
lack of experience in translation. They believed they must be at an advanced level in
order to be successful in listening to texts in the second language and taking notes in
the first language.

Perhaps the most important point which should be stated about the language
of note taking is that there is a conflict between students’ perceptions of Turkish note
taking as being more difficult than English note taking and their actual results in the
tests. The reason they were able to perform the tests after L1 note taking despite their
feeling of greater difficulty may have been that students were asked to summarize
their notes after they did their note taking. Most of them stated that while they were
summarizing their Turkish or English notes, they were able to remember the text and
complete the parts while summarizing. What I mean here is that the summaries they
had written might be beneficial for their comprehension and this might be the answer
for why they did so well in the Turkish tests when they felt they had done badly.
Additionally, another possibility might be that the tests were very easy for the
participants, so while performing the tests, they might not have needed to look at
their notes, or the participants might have relied on their memories and performed

these tests without their notes. For the texts, it can be stated that they were rather
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short (which lasted between 180 and 210 seconds), so the participants might not have
needed their notes during test performance.

Another thing that emerged from the interviews with the participants was
their feeling of self-development in the foreign language during the three-week
period. They stated that Turkish note taking was not an easy strategy or they could
not get used to what the speakers in the texts were saying, yet those participants also
said that they felt they somehow developed their English. It also says in the literature
that the students generally have positive thoughts about the effects of note taking on
their learning (Hale & Courtney, 1991, p. 15). This was an important point for the
study because of the fact that those students did something for their own
improvement in English language. Boch and Piolat (2005) state that learners go
through many cognitive processes while taking notes because they are trying to listen
and decide which information to note down. I think this statement supports the belief
about self-development due to the fact that those students tried to listen to something
in their second language, which they had been learning for only six months and they
also attempted to write those unfamiliar words, phrases or structures in their first and
second language. That’s why, | believe that they improved and realized their self-
improvement in English language.

There are many types of note taking strategy and different students may
have different preferences (Fajardo, 1996). In the study, a few interviewees said that
while translating, they focused on main ideas like time or place and they could do the
tests easily. This finding was supported by Koren (1997) who thought that the
students should stress the main points while translating during listening procedure.

The interesting point in this case was that although the participants received no
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training about taking notes, a few of them appeared spontaneously to use one type of
note taking strategy. If those students had been trained, they could have been better

at using more note taking techniques.

Limitations

There are some basic limitations inherent in the study, some of which have been
already mentioned. First, the study lasted three weeks because of time restrictions. If
the period had been longer, the students might be more and more successful in their
notes in each language and test. This may also have given us a clearer idea as to
whether the increase in scores seen between weeks 2 and 3 was due to actual
improvement in their skills or just due to the tests in week 3 being easier. Second, the
study was carried out with only one level of students, intermediate. There were
classes at three levels of proficiency in the Preparatory School of English at
Zonguldak Karaelmas University: intermediate, elementary and beginner. If these
three proficiency levels had participated in the study and also more students could
have participated in the study overall, there could be different kinds of results. The
students who are at higher or lower levels than intermediate, for instance, might be
more or less successful at note taking in either Turkish or English. Hence, we could
have a better idea to decide on the effect of L1 or L2 note taking on task completion.
In addition, only eight students were interviewed because of time limitations. If more
students had been interviewed, more insights in the processes involved might have
been uncovered. Additionally, as was noted in the previous section, the tests in the

study might have been too easy for the participants, so while performing the tests,
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they might not have needed to look at their notes, or the participants might have
relied on their memories and performed these tests without their notes. The
summaries might also have helped the participants to understand the texts better, so
they might have answered the test questions based on their summaries rather than
their notes. More research is needed to confirm whether the surprising finding that
L1 note taking did not differ in terms of test performance from L2 note taking is a
robust one. Finally, as was noted in Chapter 3, the analysis of the texts suggested that
texts C and D may be more difficult than the other texts. The counterbalanced design
adopted in the experiment aimed to allow for such variations. However, this design
assumes that no interaction exists between text difficulty and language of note
taking. If L1 note taking was more effective for easier texts and L2 note taking was
more effective for more difficult texts (or vice-versa), this fact would have been
disguised by the present study. By more carefully controlling the difficulty of texts

used, such possibilities could have been accounted for.

Pedagogical Implications

Because of the positive reactions of students, | can recommend integrating
note taking strategies into the curriculum at my university. At my institution, note
taking is not obligatory; some of the instructors prefer to teach this strategy and some
of them do not. Hence, if all instructors followed this practice, the students could
benefit from its advantages for language improvement. Note taking strategy may be
conducted in every class in addition to note taking class because as stated before, the

‘listening’ skill is involved in every course at Zonguldak Karaelmas University.
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Therefore, students’ taking notes may help the instructors while they are trying to
improve their students’ listening comprehension in all courses.

Although there are weaknesses in the present research, in the light of the
results, it may also be suggested that the instructors can choose to focus on either
Turkish or English note taking while teaching the strategy to the students. In other
words, as there was no difference in the results of the tests they did after Turkish and
English, the instructors need not force the students about the language of note taking;
they can take notes in whichever language they would like to use. Nevertheless, there
should be more research to check that it really does not make a difference in the
students’ performance while taking notes either in the first or second language.

As stated above, according to the study results, it can be stated that the
instructors may either encourage students to take notes in Turkish and English, or
leave this choice to the students because the similar results may mean that the
students will benefit from the notes which will be taken after either Turkish or
English. However, it can be stated that this language choice may change according to
the learning aims of the students because as Koren (1997) explained the participants
in her study who wished to learn the target language tried to write their notes in L2,
but the others who just wanted to understand the lecture and pass the class took notes
in L1 because when they wrote their notes in L1, they thought that they would
remember the lecture better than note taking in L2. As a conclusion, if the aim of the
students is to pass the class, they may not focus on the language of note taking, but
on the information itself. However, if the students want to develop their second
language, they focus on the language of their note taking. In other words, they want

to write their notes in the second language in order to be better at spelling or



vocabulary of that language, or they may need to write in the first language to
improve their translation. Hence, the students’ aims for the lessons are very
important in this respect.

Types of texts and tasks are also significant for the note taking situation. In
the present study, the texts were rather short, and | have suggested that the
participants might not have needed to use their notes to complete the tasks. For this
reason, the texts should perhaps be longer than this if it is going to be a note taking
class so that the students’ notes can be examined in detail.

Moreover, the tasks in the present study were test tasks including multiple
choice, true/false questions and matching exercises. Instead of those types of
questions, the tasks could involve detailed comprehension questions for which the
students have to write more and more notes in order to answer those questions.

It should not be forgotten that careful preparation is necessary to integrate
Turkish and English note taking strategies into the curriculum at Zonguldak
Karaelmas University. For instance, the instructors may need to receive training
about how to teach the note taking strategy in the first or second language to the
students. Through this training, the instructors will learn what to do and how they
will perform this strategy for their students, and in the same way, the students will
know what kind of strategies they will use while taking notes so that they can be

more successful in their tasks.
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Suggestions for Further Research

Based on the findings and limitations of the study, some suggestions can be
made for further research. To begin with, before the study, the students took notes,
but they did not know how to take notes systematically, and if they had been taught
this process, they might be faster while listening and taking notes in the first and
second language. Hence, the students may be taught how to take notes while
listening and the study could be repeated in order to see whether language of note
taking makes a difference to the students who know how to take notes.

Additionally, in this study, the students were also asked to write summaries of
the notes they had taken. For further research, the students might not be asked to
write those summaries, so whether their notes helped their test scores can be
understood much more through this procedure.

As was noted above, the tests used in this study might have been too easy to
uncover the differences between language of note taking. Therefore, in order to avoid
this criticism, open-ended questions or explanatory questions may be prepared for
further research in order to find whether the participants have really understood the
texts or not.

Finally, the study may be conducted with more students and different levels
of students for further research. With these different kinds of levels and more
participants, there might be different results for the study and the students’
differences in their test scores after taking notes in L1 and L2 could be seen clearly.
Additionally, since it is possible that personality type (e.g. extrovert vs. introvert)

may have an effect on students’ preferred approaches to listening comprehension,
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different personality types may be taken into consideration before conducting the

study in the further research.

Conclusion

This study investigated the effect of language of note taking on successful
task completion. The results showed that the learners could perform the tasks
successfully after taking notes in Turkish and English. From the aspects of attitudes,
the participants believed that they could understand the listening texts when they
took notes. For the language of note taking, although the participants thought that
they were more successful in the tests they did after English note taking, their test
scores were not as they thought; the scores were similar in both languages. To
conclude, in the present study, the note taking strategy appears to be beneficial for
students’ listening comprehension. Additionally, the study suggests that the language
of note taking may not have a distinctive characteristic in successful task completion;
in other words, the learners could be successful in their tasks after either Turkish or

English note taking.
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APPENDIX A: SAMPLE LISTENING TEXT
ICE HOTEL

A: Hello, may I help you?
B: Yes. Could you please tell me more about the special hotel in Sweden?
A: Certainly. That hotel is the Ice Hotel. It’s located in a small town in Swedish
Lapland, inside the Arctic Circle.
A: | see.
B: When would you like to go?
A: Well, I am looking for a winter vacation.
B: Perfect! In fact, you can’t go any other time of year because it’s only open in the
winter. That’s because it’s made of ice and snow!
A: Ice and snow?
B: Yes! You see. The Ice Hotel is built every November when the weather is cold.
Then in the spring it turns into water when the weather gets warm.
A: It melts?
B: Of course! It’s made of ice and snow! Would you like to hear more?
A: Uh, yeah. I guess so. . .
B: Well, if you are adventurous and looking for an unusual vacation, the Ice Hotel is
an interesting place to stay.
A: Adventurous. What do you mean?
B: Well, the weather is very cold there in the winter. It’s sometimes 40 degrees
below freezing. Also, in the winter, the days are very short- there are sometimes
three hours of sunlight.

A: Three hours? What can | do in three hours sunlight?
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B: Well, first let me tell you about the hotel. The Ice Hotel has guest rooms for about
100 visitors to stay each night. The guest rooms all have tall beds made of snow, but
there are no doors on the rooms. There aren’t bathrooms, either. If you need to use
the bathroom, you can go to the nearby inn. There also aren’t any closets for your
clothes. Remember, the Ice Hotel is made of ice and snow, so the rooms are always
very cold. To stay warm at night, you sleep in a very warm sleeping bag covered
with reindeer furs. And don’t forget to wear your hat to keep your ears warm!

A: And the three hours of sunlight? What can | do in three hours of sunlight?

B: Well, there are some other rooms to visit at the hotel. For entertainment, you can
look at some paintings in the hotel’s art gallery. The Ice Hotel also has a small
church, and some guests even get married there.

A: Well, I’'m not planning to get married!

B: Also, there are outdoor activities you can do near the Ice Hotel. If you enjoy
outdoor winter activities, you can go cross-country skiing or snowshoeing. The
exercise will warm you up quickly! You may also want to try dog sledding or
snowmobiling. You can enjoy the ride and the beautiful arctic scenery.

A: Huh. That all sounds very interesting. And could you tell me how much it costs?
B: Certainly. A room costs about $150 a night.

A: Well, That’s a lot of money, but for an interesting vacation, I guess it’s worth it!
B: Yes. I think so, too. Is there anything else?

A: Um, no. Thanks.

B: No problem. We hope you come to Sweden and visit the Ice Hotel. If you are
looking for an unusual trip, we think you’ll agree it’s a nice place to stay.

A: Bye!



APPENDIX B: SAMPLE LISTENING TASK
A. Circle the correct answer (5 x 1=15)

. What is the dialogue about?

. housing information about Sweden
. airplane flights to Sweden

. winter sports in Sweden

O T o -

N

. How much does the hotel cost?
.$ 150 b.$ 170 c. $180

o))

w

. When is the Ice Hotel built?
. every December  b. every March c. every November

b

D

a. 2 b.3 c.6

o1

. Does the hotel turn into water in the spring?
. sometimes b. yes c.no

o}]

B. Mark the ones that are true or false. (5 x 1=15)
. You can only go to the Ice Hotel in the summer.
. The Ice Hotel is made of ice and snow.

1
2
3. The Ice Hotel is just like most hotels.
4. The rooms are cold at night.

5

. The hotel does not have any bathrooms.

C. Match the sentences with appropriate phrases (5x 1=5)

1. If you like outdoor activities, you can go cross-country .
2. If you are , the hotel will be interesting for you.

3. You will love the beautiful scenery of Sweden.

4. The weather is sometimes 40 degrees below

5. To stay warm at night, you sleep in a warm

. In the winter, there are sometimes hours of sunlight in Sweden.

- 4 =4 - -
m T M M M

a. adventurous
b. sleeping bag
c. freezing

d. arctic

e. skiing

70
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APPENDIX C: SAMPLE SUMMARY LIST OF POINTS

ICE HOTEL
1. The hotel is made of ice and snow.
2. The hotel is in Sweden.
3. The hotel turns into water in the spring.
4. In the winter, there are three hours of sunlight.
5. The hotel costs $ 150.
6. The rooms are cold at nights.
7. The hotel is built every November.
8. You can go there only in winter.
9. For entertainment, there are some paintings in the hotel’s art gallery some

outdoor activities, such as cross- country skiing or snowshoeing.

10. To stay warm at night, you sleep in warm sleeping bags.
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APPENDIX D
Interview Questions — English

Could you briefly tell me about your general thoughts about this study?
Except from your teachers’ guidance on note taking, have you ever taken
notes before in the lessons?
In which language it was easy to take notes?
In which language did you feel that you were successful or you could take
good notes?
. When you go to your departments, do you think listening and note taking in
Turkish or English will be useful for you?
Do you feel that the study was useful for your future life?

Do you want to add something about the study?
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APPENDIX E

Interview Questions - Turkish
Genel olarak bu ¢aligma hakkinda diisiincelerinizi 6grenebilir miyim?
Ogretmeninizin not almaniza kars1 yonlendirmesinin disinda daha énceden bu
derslerde not almis miydiniz?
Hangi dilde not almak daha kolaydi?
Hangi dilde kendinizi daha basarili ya da daha 1y1 not alabildiginizi
hissettiniz?
Boliimlerinize gittiginizde Tiirkce ya da Ingilizce dinleme ve not almanin
faydali olacagin diisiiniiyor musunuz?
Gelecekteki yasaminizda bu ¢alisma size faydali olacak mi1?

Bu calismayla ilgili bagka bir sey eklemek istiyor musunuz?
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APPENDIX F
Class 1 Interview - English Transcript

1 T: Could you briefly tell me about your general thoughts about this study?
2What do you think about it?

3 St1: We understood that this study was something related with Turkish and English
4note taking. In general, | can say that it was good. I realized that Turkish note taking
5was a little difficult because after | had taken notes in English, it was easy to answer
6all the questions from the notes, but while listening to the text in English and at the
7same time taking notes in Turkish was very hard, | also had a little difficulty to
8answer the questions from those notes.

9 St2: | had prejudice in my mind that I would never do that kind of thing and 1 did
10 not have positive ideas for this study, but later the study was good for me. The
11questions were good. | sometimes had no time for summaries; | also sometimes
12could not hear what was said. | even could not understand the word | knew at the
13 beginning; I used to hear the beginning and the end of the word or sentences.
14However, | tried to understand and | thought that I improved myself in these three
15 weeks.

16 T: What about note taking?

17 St2: If I wrote notes in Turkish, | gave importance to specific points like date or
18 places. If I wrote in English, I did not write whole sentence; | wrote some
19important points. Moreover, when | saw the part of the sentence in the tests, |
20could immediately complete it by looking at my notes.

21 T: That is one of the advantages of note taking.

22 St3: Teacher, it was good for all of the students. At first, | was always asking
23myself why we were chosen for this study, but then | felt its usefulness. I also tried
24to write notes as much as I could. It was really good.

25 T: All of you take lots of good notes; this was a really nice thing.

26 St4: | think this study was very useful and | enjoyed a lot from this study. At first,
27 1 had some negative ideas because | thought that | would have pronunciation
28problems, | could not understand the words, and as a result | could not manage this
29 process, but then | saw that I could do this. It was easy to take notes.

30 T: Easy or you were used to it?
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31 St4: 1 think 1 was used to it and | improved myself

32 T: Yes, you are doing the study for three weeks and it is very normal that the
33 tasks are not difficult for you anymore.

34 Stl: | was listening for understanding specific information. At first, we tried
35 to write specific points, and then we tried to fill in the gaps of these notes. After
36 that, writing summaries was easy. In the first week, we had difficulty, but then
37there was no problem.

38 T: That is a very good thing!

39 T: In which language it was easy to take notes?

40 St1: English

41 St2: It does not matter. OK, | could write notes in Turkish very fast. When | took
42 notes in English, 1 tried to note down particular parts, but it was not difficult. I did
43 not write the notes completely, yet I could understand it. On the other hand, |
44wrote Turkish sentences completely.

45 St3: Turkish note taking was difficult. In the first week, | could not figure out
46how to write notes; should I use ‘I’ or ‘s/he’.

47 T: But, you know, those notes were important for your tests. If you hadn’t
48taken any notes, you could not have done all those tests. Therefore, it doesn’t
49matter to use ‘I’ or ‘s/he’. Notes were important.

50 St4: Turkish was difficult. I understood the text and while I was trying to translate
51 it into English, there was time consuming, so | missed some parts in some texts
52while translating. Of course, listening to an English text and taking notes in
53English was very easy.

54 St3: There is one more thing that after we looked at our notes which were taken in
55 English, we could easily remember the text, but when we took notes in Turkish,
56 we sometimes complete the text in our minds. We use our imagination.

57 St4: In addition, when we wrote in Turkish, we could not be objective; we always
58 add something from us to the text; we used our imagination to complete what we

59 could not catch in the text.

60 T: When you go to your departments, do you think listening and note taking

61 in Turkish or English will be useful for you?
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62 St1: | think that it will be useful not only in our departments, but also in my
63whole life. While speaking with tourists in many holiday resorts, | think 1 will
64not have difficulty in trying to understand the sounds, pronunciation or stress.
65When | think of notes, we tried to take notes and we succeeded in this, so we
66could perform the tests. To me, just listening to something is not. Note taking
67will be helpful in my department because we will have long lectures. Listening
68to these long lectures and taking notes will be very beneficial for me to
69understand the course more effectively.

70 T: I think this study is the beginning of this process, it is the first step. What
71do you think about this?

72 St2: Here whatever we do is a positive thing for us, and this study will be very
73useful for me because | will work abroad. Therefore, | will need real life
74listening. At first, | thought that I could not understand what was said, but then
751 realized that | could remember the words in the texts or | could pronounce like
76the ones in those texts. The important thing is to learn by taking notes, trying to
77catch a word or a sentence.

78 St3: | consider everything we do here is very important. The listening activities
79 and notes taken are really significant because of the fact that ‘English’ is not
80learned through receiving the structures or words. The people learn this
81language through those kinds of activities or tasks. It was the first time | had
82taken notes and I think that I will use this strategy more and more.

83 T: OK, you said you would take notes more and more, then, in which
84language do you think you are going to take these notes?

85 St3: | had a small experience from here, and I think I will take notes in
86English.

87 T: so you say you will be more relaxed in writing notes in English, OK.

88 St4: | think that this strategy will help me especially in my department, which is
89 medicine, so | can say that note taking will be very useful.

90 T: Because you have some courses that will be in English and you will need
91 to take notes in English.

92 St4: We focused on everything in this study, vocabulary, pronunciation, taking
93small notes.
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94 T: Generally, when | look at your results of the tests in the study, there is no
95 significant difference between Turkish and English note taking and most of
96 you said that you were relaxed in English except from one person who said
97 she was relaxed in both Turkish and English. OK, in which language of note
98 taking do you think that you have become successful?
99 St1: English
100 St2: As | stated before, it does not matter. When | wrote notes in Turkish, |
101wrote the whole sentence, but in English note taking, | took notes in small parts. |
102could understand in both languages.
103 St4: I think | sometimes used my imagination more.
104 T: That may be a strategy because you know, you had no idea about taking
105notes, so you gained lots of experience from this study.
106 St4: Yes, you can write my name in your next study, teacher.
107 T: Lastly, do you want to add something about the study?
108 St1: It was a really effective study.
109 St2: It was very effective.
110 St3: I cannot find any other adjective than ‘effective’ because I think this study
111 was very useful for all of us.
112 St4: | enjoyed a lot and if you do it again, | will definitely be in this process
113again.
114 St3: and | think in other lessons, this strategy should be taught.
115 T: I also think like that. You can clearly see that ‘listening’ is everywhere in
116every lesson. | addition, | always wondered how important note taking would
117be in these types of lessons and now | can see that it has very positive sides.
118 St3: Moreover, in a lesson consisting listening or any skill in it, a student can be
119 bored easily after some time, but if that kind of strategy is performed in the
120courses, the student has to concentrate on the course and s/he cannot give up
121easily.
122 St4: Trying to understand and reflecting these things on your paper is a very
123interesting and useful thing.

APPENDIX G

Class 1 Interview - Turkish Transcript
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1 T: Genel olarak bu ¢alisma hakkinda diisiincelerinizi 6grenebilir miyim?

2 St1:Anladik ki bu ¢alisma Tiirkce ve Ingilizce not almakla alakali. Genel olarak
3iyiydi. Fark ettim ki Tiirk¢e not almak biraz daha zor ¢iinkii ingilizce not aldiktan
4sonra notlardan sorular1 cevaplamak kolaydi, fakat Ingilizce parcay1 dinleyip ve
Sayn1 zamanda Tiirk¢e not almak ¢ok zordu. Ayrica bu notlardan sorulari
Byanitlamakta biraz zorluk ¢ektim.

7 St2: Boyle bir seyi asla yapamayacagima dair kafamda 6nyargi vardi ve bu
8c¢aligmayla ilgili hi¢ olumlu diisiincelerim yoktu, fakat daha sonra bu ¢alisma
9benim i¢in 1yi oldu. Sorular da iyiydi. Bazen 6zetler i¢in zamanim olmuyordu,
10bazen de ne denildigini duyamiyordum. En basta bildigim kelimeyi bile
1lanlayamiyordum, kelime ve ciimlelerin basini ve sonunu duyuyordum, fakat
12daha sonra anlamaya ¢alistim ve bu {li¢ haftada kendimi gelistirdigimi
13diisiiniiyorum.

14 T: Peki not almak?

15 St2: Tiirkge not aldigim zaman, yer gibi belli noktalara dikkat ettim. ingilizce not
16aldigimda ise biitlin climleyi yazmiyordum, belirli dnemli noktalar1 yaziyordum.
17Ayrica climlenin bir boliimiinii testlerde goriince notlarimdan yararlanarak
18hemen climleyi tamamlayabiliyordum.

19 T: Bu da not almanin avantajlarindan biridir.

20 St3: Ogretmenim, bu biitiin dgrenciler i¢in iyiydi. Onceden neden bu ¢alisma igin
21secildigimizi stirekli kendime soruyordum, fakat sonradan faydasini hissettim.
22Yazabildigim kadar not almaya ¢alistim. Cok iyiydi.

23 T: Hepiniz ¢ok iyi notlar ¢ikartmigsiniz, bu gercekten giizel bir sey.

24 St4: Bence bu ¢alisma ¢ok yararliydi ve bu ¢alismadan biiyiik zevk aldim. Basta
25baz1 olumsuz diisiincelerim vardi ¢linkii telaffuz problemlerimin olacagini,
26kelimeleri anlayamayacagimi ve sonug olarak da bu siireci yapamayacagimi
27disiiniiyordum, fakat sonradan gordiim ki bunu yapabildim. Not almak kolaydi.
28 T: Kolay miyd1 yoksa alistin m1?

29 St4: Bence alistim ve kendimi gelistirdim.

30 T: Evet, bu caligmay1 ii¢ haftadir yapiyorsunuz ve alistirmalarin sizin i¢in

3lartik zor olmamasi ¢ok normal.
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32 Stl: Detayh bilgiyi 6grenmek i¢in dinliyordum. Basta, detayli noktalari
33yazmaya ¢alistik ve sonra bu notlardaki eksikleri tamamlamaya calistik. Sonra
34da &zetleri yazmak kolayd. 11k haftada sorun yasadik ama sonra bir problem
35olmadi.

36 T: Bu ¢ok giizel bir sey!

37 T: Hangi dilde not almak daha kolaydi?

38 St1: Ingilizce.

39 St2: Fark etmiyor. Tamam, Tiirk¢e not alirken ¢ok hizliydim. Ingilizce not alirken
40belli boliimleri not almaya ¢aligtim, fakat zor degildi. Notlar1 tam olarak
41lyazmiyordum ama anlayabiliyordum. Tiirk¢e ciimleleri ise tam olarak
42yazabiliyordum.

43 St3: Tiirkge not almak zordu. 1k haftada notlar1 nasil yazacagimi bilemiyordum;
44‘ben’ mi yazayim, ‘0’ mu diyeyim kestiremedim.

45 T: Fakat biliyorsun, bu notlar testler i¢cin ¢ok 6nemliydi. Eger notlar1 almamis
460lsaydiniz, o testleri de yapamayacaktiniz. Bu sebepten ‘ben’ ya da ‘o’ demis
47olman 6nemli degil. Notlar 6nemliydi.

48 St4: Tiirkge zordu. Parcay1 anliyordum ve Ingilizceye ¢evirmeye ¢alisirken zaman
49kayb1 oluyordu boylece ¢evirirken parganin bazi boliimlerini kagirdim. Elbette
50ki Ingilizce parcay: dinleyip Ingilizce not almak ¢ok kolayd.

51 St3: Bir sey daha var ki Ingilizce aldigimiz notlara baktiktan sonra parcay1
52kolaylikla hatirlayabiliyorduk, fakat Tiirk¢e notlara baktigimizda kendi
53kafamizdan tamamlamaya ¢alistyorduk. Kendi hayal giiclimiizle parcay1
S4tamamliyorduk.

55St4: Ayrica Tiirkce not aldigimizda nesnel olamiyorduk; hep kendimizden bir
56seyleri pargaya katiyorduk; parcada yakalayamadigimiz kisimlar1 tamamlamak
57i¢in hayal giictimiizi kullandik.

58T: Boliimlerinize gittiginiz zaman dinlemek ve Tiirkce ya da ingilizce not
59almanin sizin icin faydasi olacagim diisiiniiyor musunuz?

60Stl: Sadece boliimlerimiz igin degil ayn1 zamanda tiim yasantim boyunca faydali
6lolacagini diislinliyorum. Birgok turistik yerlerde turistlerle konusurken seslerde,
62telaffuzda ya da vurgularda ¢ok fazla zorluk ¢cekmeyecegimi diisiinliyorum.

63Notlara gelince, not almaya ¢alistik ve bunda basarili olduk bdylece testleri
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64yapabildik. Bence bir parcay1 sadece dinlemek yeterli degil. Not almak benim
65boliimiimde faydali olacak ¢iinkii uzun derslerimiz olacak ve bu uzun dersleri
66dinleyip not almak konuyu anlamakta bana faydas1 olacak.

67 T: Bence bu ¢aligma siirecin baglangiciydi; ilk adimdi.

68 St2: Burada yaptigimiz her sey bizim i¢in avantaj ve bu ¢alisma da benim igin
69faydali olacak c¢iinkii yurt disinda calisacagim. Bu yiizden gergek dinleme
70parcalarin1 duymam gerekiyor. En basta ne sdylendigini anlayamayacagimi
71disiindiim, fakat sonradan fark ettim ki parcalardaki kelimeleri
72hatirlayabiliyorum ya da kelimeleri ayn1 parcalarda sdylendigi gibi telaffuz
73edebiliyorum. Onemli olan not alarak kelime ya da ciimleyi yakalamaya
T4calisarak 6grenmektir.

75 St3: Burada yaptigimiz her seyin bizim i¢in 6nemli oldugunu diisiiniiyorum.
76Dinleme aktiviteleri ve notlar gercekten dnemliydi ¢iinkii ingilizce yapilar1 ya
77da kelimeleri edinmekle 6grenilmiyor. Insanlar bu dil bu sekildeki aktivite ve
78calismalarla 6greniyorlar. Bu benim ilk not alisimdi ve daha da fazla bu
79stratejiyi kullanacagimi diisiiniiyorum.

80 T: Daha fazla not alacagini soyledin. Peki, hangi dilde not alacagim
81diisiiniiyorsun?

82 St3: Burada ¢ok kisa bir deneyimim oldu ve saniyorum ki Ingilizce not
83alacagim.

84 T: O zaman diyorsun ki Ingilizce not almada daha rahatsin, peki.

85 St4: Bu stratejinin tip olan bdliimiim i¢in 6zellikle bana yardimci olacagini
86diislinliyorum. Bu ylizden diyebilirim ki not almak ¢ok faydalidir.

87 T: Ciinkii baz1 dersleriniz Ingilizce olacak ve Ingilizce not alma ihtiyaci
88hissedeceksin.

89 St4: Bu ¢alismada her seye dikkat ettik; kelime, telaffuz, kii¢iik notlar almak.
90 T: Genel olarak calismamzin test sonuclarima baktigimda, Tiirkc¢e ya da
91ingilizce not almanin testlerinizde bir fark getirmedigini gordiim. Her iki
92dilde de rahat oldugunu séyleyen bir kisi haricinde cogunuz ingilizce not
93almada rahat oldugunuzu soylediniz. Peki, hangi dilde not aldigimzda
94daha basarih oldugunuzu diisiiniiyorsunuz?

95 St1: ingilizce.
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96 St2: Daha 6nce de soyledigim gibi fark etmedi. Tiirk¢e not aldigimda tiim
97ciimleyi yazabiliyordum, ingilizce not aldigimda ise kiiciik boliimler halinde
98yaziyordum. iki dilde de anlayabiliyordum.

99 St4: Bence ben bazen hayal giictimii kullandim.

100  T: Bu da bir strateji olabilir ¢iinkii biliyorsunuz not almayla ilgili higbir sey
101bilmiyordunuz, bu yiizden bu ¢alismadan ¢ok sey 6grendiniz.

102  St4: Evet, diger calismaniza benim adimi yazabilirsiniz 6gretmenim.

103 T: Son olarak, bu ¢alismayla ilgili eklemek istediginiz bir sey var mm?

104 St1: Gergekten ¢ok etkili bir calismaydi.

105 St2: Cok etkiliydi.

106 St3: ‘Etkili’ kelimesinden bagka bir sifat bulamiyorum bu ¢alisma i¢in ¢iinkii
107gergekten hepimiz i¢in faydali oldugunu diisliniiyorum.

108 St4: Cok eglendim ve eger bir daha yaparsaniz bu ¢alismada kesinlikle tekrardan
109 olurum.

110 St3: ve bence bu strateji diger derslerde de uygulanmali.

111 T: Ben de boyle diisliniiyorum. Sen de ‘dinleme’ nin her dersinizde oldugunu
112acikg¢a goriiyorsun. Buna ek olarak, bu tarz derslerde not almanin ne kadar
1136nemli oldugunu hep merak etmistim ve simdi goriiyorum ki bir¢ok olumlu
114yanlari var.

115 St3: Ayrica dinleme ya da diger becerilen oldugu bir derste bir siire sonra
1166grenci kolaylikla sikilabilir, fakat boyle bir strateji uygulanirsa 6grenci igin
117derse yogunlasmak gerekir ve kolayca pes edilmez.

118 St4: Anlamaya c¢aligmak ve bunlar1 kdgida yansitmak ¢ok degisik ve faydali bir
119seydi.

APPENDIX H

Class 2 Interview - English Transcript
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1 T: Could you briefly tell me about your general thoughts about this study?
2What do you think about it?

3 St5: First of all, we performed it in lab lessons. | enjoyed a lot while doing this. In
4addition, although | was listening to texts in lab courses, I could not understand
5anything due to the fact that | did not use to write notes and in my opinion, this
énote taking was very helpful for me.

7 St6: | have skill courses like speaking and video in addition to lab lessons and |
8think that this study may make the lessons more effective. This study was very
Quseful for me.

10 St7: It was very useful. I think this strategy will be performed in all courses. |
11think listening and note taking was very enjoyable.

12 St8: | learned lots of things in this study and I liked note taking.

13 T: Have ever experienced that kind of a thing?

14 St5: We were just listening before this study. I think it was good to listen to
15something and then, take notes in Turkish or English and it was really enjoyable
16and interesting.

17 St6: We used to listen. When | take notes in Turkish, I think in Turkish. When |
18need to take notes in English, I cannot do it immediately; at first, | take notes in
19Turkish and then, I translate it into English, but it is difficult to take notes in
20Turkish while listening to something in English.

21 St7: We used to listen, we did not take notes.

22 St8: At first, | used to miss either listening or note taking procedures, but after the
23first week, | was successful in doing both of them. This procedure helps the
24brain to work systematically and fast, so this provides effective learning. We are
25under two or three procedures; listening, writing and trying to translate it to
26another language. This is a very effective way for learning a language.

27 T: That’s good, thank you.

28 T: In which language it is easy to take notes?

29 St5: It is easy to take notes in the language to which I listen, so this was English

30because we listened to all texts in English. Translating is a hard work.
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31 St6: We need to learn a language, so we need to think in the language we want to
32learn. In this study, | saw that | had difficulty in taking notes in Turkish, but not in
33English and | said to myself that wow, | could understand English.

34 St7: Taking notes in English is very easy. | realized that | sometimes wrote some
35points in English although I was supposed to write them in Turkish. I could think
36in Turkish, but as heard it in English, writing in Turkish was very hard for me.

37 St8: This depends on the person. | mean, at the beginning of the term, | could say
38that Turkish note taking was very easy because I had no idea about English
39language. However, | improved my English and I had no difficulty in writing
40notes in English in this study.

41 T: In this study, was English easy for you?

42 St8: Yes.

43 T: In which language did you feel that you were successful or you could take
44good notes?

45 St5: English because we could take lots of notes in English and we could reflect
46those notes in the tests we did afterwards.

47 St6: English.

48 St7: English.

49 St8: English.

50 T: Do you feel that study was useful for your future life? You know, you will
51 have English courses and you will need to take notes.

52 St7: Of course. This will have a positive effect on me.

53 St5: This was good. We learned the system and we saw how effective it was.

54 St6: It will be helpful.

55 St8: My department is medicine and | think that it will be very effective in my
56courses. English should be practiced. This strategy is a kind of effective and fast
57learning, so | will use it in my life.

58 T: Now, you have many lessons that are related with listening skills, so except
59from your teachers’ guidance on note taking, have you ever taken notes
60before in those lessons?

61 St5:No.

62 St6:No.
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63 St7:No.

64 St8: No.

65 T: After this study, do you think you will continue to take notes during this
66 term of preparatory school?

67 St5: Yes, | will.

68 St6: | can take notes, but I won’t do practice exercises.

69 St6: | think note taking is more effective so that | can learn everything.

70 St7: 1 will try to take notes.

71 St8: | have never taken notes before. However, | can see that while taking notes,
72you can learn those things permanently. After this note taking study, one can
73easily answer related questions as | did. Therefore, note taking is very effective for
74second language learning.

75 T: Do you want to see this strategy in the courses?

76 St5: We had done it for three weeks and we enjoyed a lot. If we used this
77strategy in our courses, they would be very interesting and useful.

78 St6: It will be useful. Yes, we were the subjects in this study, but we were
79grateful for this experiment.

80 St7: Yes | do.

81 St8: Yes.

82 T: and lastly, do you want to add something?

83 St5: You can make this strategy as a separate course.

84 St6: This strategy will also be used in reading or other skills. For instance, in
85reading | do not completely read the text, and | try to answer the questions
86without enthusiasm. Therefore, if | took notes and | was tested according to my
87notes, it would be very effective. Thanks a lot.

88 St7: Thanks for everything; | learned a lot of things in this experiment.

89 St8: Thank you.



85

APPENDIX |
Class 2 Interview - Turkish Transcript

1 T: Genel olarak bu ¢alisma hakkinda diisiincelerinizi 6grenebilir miyim?

2 St5: Oncelikle bu ¢alismay1 laboratuar derslerinde uyguladik ve bu ¢alismayi
3yaparken ¢ok eglendim. Ayn1 zamanda laboratuar derslerinde dinleme yaparken not
4almadigim icin dinlediklerimi anlayamiyordum ve kendi agimdan sdyleyeyim not
Salmanin ¢ok faydali oldugunu diisiiniiyorum.

6 St6: Bizim laboratuar derslerine ek olarak konusma ve video gibi uygulama
7derslerimiz var ve bu ¢alismanin bu dersleri etkili hale getirebilecegini
8diislinliyorum. Calismanin da faydali oldugunu diisiiniiyorum.

9 St7: Cok faydal1 ve bu ¢aligsma tiim derslerde olabilir bence. Bence dinlemek ve
10not almak ¢ok eglenceliydi.

11 St8: Bu calismada ¢ok sey 6grendim ve not almay1 sevdim.

12 T: Daha once not alma gibi bir deneyiminiz olmus muydu?

13 St5: Sadece dinliyorduk. Ayrica énce dinleyip sonra Tiirkce ya da Ingilizce not
14almak 1iyi, eglenceli ve degisikti.

15 St6: Sadece dinleme yapardik. Tiirk¢e not aldigim zaman Tiirkg¢e diislinliyorum.
16ingilizce not aldigim zaman ise hemen yapamiyorum. En basta Tiirk¢e not
17aliyorum ve sonra Ingilizce ¢evirmeye ¢alistyorum, fakat ingilizce bir seyi
18dinlerken Tiirkge not almak zor bir is.

19 St7: Dinleme yapiyorduk, not almiyorduk.

20 St8: 11k yaptigimizda ya dinleme islemini ya da not almay1 unutuyordum, ama
21birinci haftadan sonra ikisini yapmada basarili oldum. Bu iglemler beynin
22sistematik ve hizli ¢alismasina yardimci olur bu da verimli 6grenmeyi sagliyor.
23Burada iki ya da ii¢ iglemi birden yapiyoruz; dinliyoruz, yaziyoruz ve diger bir
24dile ¢evirmeye ¢alistyoruz. Bir dili 6grenmede en etkili yol bu.

25 T: Giizel, tesekkiir ediyorum.

26 T: Hangi dilde not almak daha kolay?

27St5: Dinledigimiz dilde not almak daha kolay, bu da Ingilizceydi ¢iinkii biitiin
28dinledigimiz parcalar ingilizceydi. Ceviri yapmak zor bir istir.

29 St6: Bir dil 6grenmek ihtiyaci igerisindeyiz, bu yiizden 6grendigimiz dilde

30diisiinmemiz gerekiyor. Bu calismada Ingilizce not alirken degil, Tiirkce not
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3lalirken zorluk cektigimi gdrdiim ve kendi kendime dedim ki “vay” Ingilizce
32anlayabiliyormusum.

33 St7: Ingilizce not almak ¢ok kolay. Sunu fark ettim ki Tiirkge yazmam gerektigi
34halde bazen baz1 noktalar1 ingilizce yaziyordum. Tiirk¢e diisiinebiliyordum, fakat
35Ingilizce duydugum igin Tiirkge yazmak benim i¢in ¢ok zordu.

35 St8: Bu olay kisiye baglidir. Yani, donemin basinda ingilizce bilmedigim icin
36Tiirkge not almanin ¢ok kolay oldugunu sdylerdim. Fakat ingilizcemi gelistirdigim
37i¢in bu calismada Ingilizce not alirken hi¢ zorluk ¢ekmedim.

38 T: Bu ¢alismada Ingilizce senin icin kolay miyd1?

39 St8: Evet.

40 T: Hangi dilde not aldigimizda kendinizi daha basarili ya da daha iyi not
41aldiginizx hissettiniz?

42 St5: Ingilizce ¢iinkii Ingilizce ¢ok iyi notlar alip daha sonradan bunu yaptigimiz
43testlere de yansitabiliyorduk.

44 St6: Ingilizce.

45 St7: Ingilizce.

46 St8: Ingilizce.

47 T: Bu ¢alismanmin bundan sonraki yasamimizin herhangi bir doneminde bir
48faydasi olacagim diisiiniiyor musunuz? Biliyorsunuz, ingilizce dersleriniz
49olacak ve not alma ihtiyaci hissedeceksiniz.

50 St7: Elbette, bu calismanin bende olumlu etkisi oldugunu diisiiniiyorum.

51 St5: Calisma iyiydi; sistemini 6grendik ve ne kadar etkili oldugunu gordiik.

52 St6: Yararl olacak.

53 St8: Boliimiim tip ve bu ¢alismanin boliimiimdeki dersler kapsaminda faydali
54olacagin diisiiniiyorum. Ingilizce pratik yapilmali ve bu strateji de etkili ve hizli
550grenim yollarindan biri, bu sebepten ileride bu stratejiyi kullanacagim.

56 T: Su an dinleme becerisinin gerektirdigi bir¢ok ders goriiyorsunuz, peki
57daha once bunlardan herhangi birinde 6gretmeninizin yonlendirmesi
58haricinde not aldimiz m?

59 St5:Hayir.

60 St6:Hayir.

61 St7:Hayir.
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62 St8: Hayir.

63 T: Bu calismadan sonra hazirhgin bu doneminde not almaya devam edecek
64misiniz?

65 St5: Evet yapacagim.

66 St6: Not alacagim, ama aligtirma testlerini yapmayacagim.

67 St6: Bence daha iyi 6grenim saglanisi agisindan not alma ¢ok etkili.

68 St7: Yapmaya calisacagim.

69 St8: Daha dnce hi¢ not almamigtim, fakat gérdiim ki not alirken baz1 bilgiler
70kalict bir sekilde 6greniliyor. Bu not almadan sonra benim yaptigim gibi alakali
71sorular kolayca yanitlanabilir. Bu yilizden ikinci dil 6greniminde not almak ¢ok
72etkili.

73 T: Bu stratejiyi derslerde gormek istiyor musunuz?

74 St5: Bu galismay ti¢ hafta uyguladik ve ¢ok eglendik. Eger derslerimizde bu
75stratejiyi kullansak dersler ¢ok ilging ve faydali olur.

76 St6: Faydali olur. Denektik, ama denek oldugumuz i¢in size minnettariz.

77 St7: Isterdim.

78 St8: Isterdim.

79 T: Son olarak eklemek istediginiz bir sey var mi?

80 St5: Bu stratejiyi ayr1 bir ders olarak yapabilirsiniz.

81 St6: Bu strateji okuma ve diger beceri derslerinde uygulanabilir. Ornegin okuma
82dersinde pargay1 tamamen okumam ve sorulan sorular1 da higbir istek olmadan
83cevaplamaya calisirim. Bu sebepten eger not alsam ve notlarima gore teste tabi
84olunsam ¢ok daha iyi olur. Cok tesekkiirler.

85 St7: Her sey icin tesekkiirler, bu deneyde ¢ok sey 6grendim.

86 St8: Tesekkiir ederim.



