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Abstract 

Common European Framework of Reference (henceforth CEFR) was published to 

define what language learner can do at different levels and to provide a common 

basis for language practitioners to design content and method of language learning 

across Europe. Since its declaration, member countries of CoE, including Turkey, 

have oriented their language teaching programs to the CEFR guidelines and have 

adapted English language curricula and coursebooks accordingly. Thus, this study 

aims to explore to how successfully this adaptation process has been carried out in 

Turkey. B2 level, which corresponds to eleventh grade in the ELC, was chosen as 

the focus of the study and the objectives of the curriculum along with the activities 

of the coursebooks were compared to the CEFR. The comparison of ELC and the 

CEFR revealed that although objectives of the ELC for four skills could reflect B2 

levels features to some extent, it is essential that certain objectives be revised, and 

new objectives be added so that full correspondence can be achieved. Regarding 

the comparison of the relevant coursebooks with B2 levels, it was found that 

communicative activities in the relevant coursebooks are successfully designed 

according to B2 levels to some extent although there are a number of activities that 

are assigned to upper or lower levels and need certain adaptations. As a result, this 

study presents to what extent MoNE aligns ELC and coursebooks with target levels 

of the CEFR by exploiting B2 level as a sample. Besides, current study reveals the 

missing and problematic parts of the curriculum and coursebook so that necessary 

adaptations can be done. Finally, it contributes to the research on relating 

coursebooks to the CEFR levels, which is an underestimated area of research; by 

presenting a method that can be employed to analyze coursebooks in terms of the 

CEFR. 

 

Keywords: CEFR, English language curriculum, coursebook analysis, Turkish 

language education system 
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Öz 

Avrupa Dilleri Öğretimi Ortak Çerçeve Programı (ADOÇEP), dil öğrenenlerin farklı 

seviyelerde neler yapabileceğini detaylı bir şekilde tanımlayarak Avrupa’da dil 

eğitminin farklı aşamalarında rol alan bireylere dil öğretim yöntemleri, içerikleri ve 

çıktılarını tanımlayıp tasarlayabilecekleri kapsamlı bir temel oluşturmak için 2001 

yılında yayınlanmıştır. Çerçeve programın ilanından bu yana, Türkiye’nin de içinde 

bulunduğu Avrupa Konseyi’ne üye ülkeler, dil öğretim programlarını ADOÇEP 

esasları doğrultusunda düzenlemeye ve İngilizce dil müfredatlarını ve kitaplarını 

buna uygun olarak tasarlamaya başlamışlardır. Bu bağlamda, bu çalışma 

Türkiyedeki İngilizce dil müfredatının ve ders kitaplarının, ADOÇEP'in ilgili 

düzeylerine ne ölçüde uyumlu hale getirilebildiğini araştırmayı amaçlamaktadır. 

Müfredatta 11. sınıfa takabül eden B2 seviyesi hedef seviye olarak belirlenmiş; ilgli 

seviyeye ait müfredatın öğrenim çıktıları ve ders kitaplarının aktiviteleri ADOÇEP 

ilkeleriyle kıyaslanmıştır. İngilizce Dil Müfredatı ve ADOÇEP karşılaştırıldığında; 

İngilizce Dil Müfredatının dört beceriye yönelik çıktılarının B2 seviyesinin özelliklerini 

bir dereceye kadar yansıtmasına karşın, tam bir örtüşme sağlanabilmesi için bazı 

çıktıların revize edilmesi ve yeni çıktıların eklenmesi gerektiği saptanmıştır. İlgili ders 

kitabının B2 seviyesi ile karşılaştırılması için, kitaptaki okuma metinleri ve 

aktiviteleri, yazma aktiviteleri ve konuşma aktiviteleri detaylı bir şekilde analiz 

edilmiştir. Elde edilen sonuçlar, ilgili ders kitabındaki aktivitelerin bir dereceye kadar 

başarılı bir şekilde B2 seviyesine göre tasarlanmış olmasına rağmen; birçok sayıda 

aktivitenin bir alt veya üst seviye ile eşleştiğini ve belirli adaptasyonlara ihtiyaç 

duyduğunu göstermektedir. Sonuç olarak, bu çalışma B2 seviyesini örneklem 

oluşturması açısından seçerek MEB’in İngilizce dil müfredatlarını ve ders kitaplarını 

ne derecede ADOÇEP ilkelerine uygun olarak düzenlediğini açıklamaktadır. Buna 

ek olarak, bu çalışmada, müfredatın ve kitapların eksik ve hatalı kısımları 

belirlenerek düzenleme imkânı sunulmaktadır. Son olarak, bu çalışmada kitapların 

ADOÇEP ilkelerine uygunluğunun araştırılması için bir yöntem önerisi sunularak, 

ihmal edilmiş bir araştırma alanı olan ders kitaplarının ADOÇEP ile uyumunu 

araştıran çalışmalara katkıda bulunulmuştur.  

 

Anahtar Sözcükler: ADOÇEP, İngilizce dili müfredatı, kitap analizi, Türk dil eğitimi 

sistemi 
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Chapter 1  

Introduction 

Foreign language teaching is a multifaceted process which is open to 

constant changes. Because of this nature of the process, foreign language teaching 

regulations are inevitably affected by any political, cultural and social developments 

and changes. One of the biggest political developments which has radical influences 

on this process is the unification of European countries (charter members of which 

are Belgium, Denmark, France, Netherlands, United Kingdom, Ireland, Sweden, 

Italy, and Norway) under the name of Council of Europe (hereafter CoE) in 5 May 

1949. As Demirel indicated (2005, p. 1) “The Council aims to improve the living 

conditions of European citizens by finding solutions to the fundamental problems of 

European society, such as racism, ethnic discrimination, protection of the 

environment, to promote mutual understanding among European citizens from 

different cultures and to make every citizen gain European identity”.  

To accomplish this aim, CoE has focused on education and culture policies 

the most and has determined to create a "pluricultural and plurilingual" society for 

the future of Europe as an indispensable educational goal and has begun to direct 

member countries to achieve this aim (Demirel, 2005). In 1960s, Language Policy 

Division and European Center for Modern Languages, which are two bodies of CoE, 

started to work together to develop and implement language policies (CEFR, 

2001a). Subsequent to these studies, Common European Framework of Reference 

for Languages: Learning, Teaching and Assessment (hereafter CEFR) was officially 

published in 2001 (CEFR, 2001a). 

The CEFR mainly aims to present a common basis for language teaching 

and learning across Europe and it is recognized by vast majority of policy and 

decision makers as being a practical tool for teachers, curriculum, test and material 

developers (CEFR, 2001a). As Turkish Republic is one of the members of CoE since 

1949, Turkish Ministry of Education adapts the European education policy including 

the foreign language teaching practices to its system and for this purpose, it has 

used the CEFR as a guideline in designing of English language curriculum 

(hereafter ELC) and coursebooks (Mirici, 2015, p. 2). In this regard, the present 

study aims to discover to what extent this adaptation process can meet the 
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expectations. In order to do so, by selecting B2 level to serve as a sample (see 

Limitations), it is aimed to discover to what extent the objectives of eleventh grade 

ELC align with the objectives of the CEFR for this level (which corresponds to B2.1. 

and B2.2.) and to what extent the coursebook, designed by the government, is 

capable of reflecting outcomes of the curriculum and descriptors of the CEFR 

regarding the relevant level. 

In this thesis, a brief background to the study is presented first and it is 

followed by aim and significance of the study and research questions respectively. 

Afterwards, the CEFR is explained comprehensively in the literature review by 

analyzing each chapter separately. Following this theoretical information, the CEFR 

is dealt with in terms of practices for adopting it into language education programs 

and research studies that are conducted for different dimensions of it, namely 

language learning, teaching and assessment. For this aim, to have a broader 

viewpoint, the CEFR oriented practices and research studies in Europe is discussed 

first, which is then narrowed down to certain practices and research studies in 

Turkey. This part is followed by methodology chapter in which design of the study 

is provided with the necessary information about the eleventh grade ELC and 

coursebook as well as the descriptors of the CEFR for communicative activities for 

the related level. Subsequently, in findings and discussion part, contrastive analysis 

of the ELC and the CEFR and detailed evaluation of how successfully the 

coursebook has been aligned with the B2.1. and B2.2 levels of the CEFR are 

presented. Finally, this thesis is brought to the end by being summarized in the 

conclusion part along with the limitations of this study and suggestions for further 

studies. 

Background to the Study 

Text Concerning the aim of the study, taking the CEFR as one of the 

important aspects of the background to this thesis is inevitable. For this aim, this 

section will start with a brief description of the CEFR. The main aim and function of 

the framework has been declared in text of Council of Europe (2001) as follows: 

The Common European Framework provides a basis for the elaboration of language 
syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe. It 
describes in a comprehensive way what language learners have to do in order to 
use a language for communication and what knowledge and skills they have to 
develop so as to be able to act effectively. The description also covers the cultural 
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context in which language is set. The framework also defines levels of proficiency 
which allow learners’ progress to be measured at each stage of learning and on a 
life-long basis (p.  1).  

In other words, the CEFR provides a comprehensive theoretical approach to 

modern language learning and teaching to help practitioners (e.g. learners, 

teachers, parents, course designers, administrators, employers etc.) orient their 

options and inform each other in a comprehensive, transparent and coherent way 

(CEFR, 2001a).  By having these features, the CEFR does not intend to impose a 

single uniform system. Contrary, it is open, flexible, multi-purpose, dynamic, user-

friendly and non-dogmatic by presenting the chance to be applied to different 

situations with specific adaptations.  

The CEFR is descriptive in nature since it describes language levels and 

skills comprehensively. Mirici (2015, p. 2) stated that “In the CEFR all language 

competences (linguistic, communicative and intercultural) are valued and described 

at six levels from A1 to C2 level for five skills namely, listening, reading, spoken 

interaction, spoken production and writing”.  

The CEFR is a detailed document containing nine chapters. Chapter 1 

defines the political and educational context of the CEFR and its aims, objectives 

and functions. Chapter 2 focuses on the action-oriented approach of the framework 

and gives information about the general and communicative competences that 

learners needs to improve in order to carry out language activities in various 

contexts under certain conditions and constraints by using some strategies in order 

to accomplish the tasks. Chapter 3 defines the common reference levels and 

explains the criteria they must satisfy, clarifies the number and definition of the levels 

proposed, describes the nature of the descriptors used to define the levels and the 

ways in which the levels may be used. Following the first 3 explanatory chapters, 

Chapter 4 provides details concerning the categories to explain the language use 

and language user according to certain parameters such as domains, situations, 

conditions, mental context of the interlocuters, themes etc. In chapter 5, 

communicative and general competences of learners are categorized such as 

declarative knowledge, existential knowledge, linguistic competence and 

sociolinguistic competence. Chapter 6 deals with the nature of language teaching 

and learning and some methodological options. Chapter 7 explores the tasks and 

their roles in language teaching and learning. In Chapter 8, implications of linguistic 
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diversification for curriculum design is discussed as well as differentiated learning 

objectives and principles of curricular design with particular curricular scenarios. 

Finally, Chapter 9 concerns with different purposes of assessment and their roles in 

language learning, teaching and evaluation process. In the appendices part, 

development of descriptors of language proficiency, project for illustrative 

descriptors in Switzerland, DIALANG Project for self-assessment and The 

Association of Language Testers (hereafter ALTE) in Europe "Can Do" descriptors 

are provided respectively. 

Having mentioned the CEFR as one of the basis of this thesis, steps taken 

by Ministry of National Education (hereafter MoNE) in the process of implementing 

CEFR into the national curriculum and the nature of this curriculum and the 

coursebook will be clarified respectively. Since they are the other basis of this study, 

explanations of these concepts play a significant role so as to provide a strong 

background. By being one of the members of CoE since 1949, Turkish Republic has 

made many changes in different areas in the process of adaptation to the Council 

of Europe. Aligning educational policies with those of its European counterparts is 

one of the most important ones (Demirel, 2005). During this process, the main focus 

was on developing proficiency of students in foreign languages, particularly in 

English, and promoting plurilingualism and pluriculturalism as desired outcomes of 

foreign language learning (Mirici, 2008). For this purpose, MoNE adopted CEFR in 

2001 on the European Day of Languages. Pilot studies have been carried out since 

that year by being started in private colleges and in Anatolian high schools (Demirel, 

2008) in order to evaluate applicability of the CEFR into the national curriculum. As 

a result, curriculum and coursebooks for English language have been designed 

accordingly for all grades throughout the country (Mirici, 2015).  

Having presented information about the process which led to development of 

the CEFR based curriculum in Turkey, nature and content of this curriculum will be 

discussed at the rest of this chapter. In the curriculum for Anatolian High Schools, 

which was analyzed in the scope of the current study, it was revealed that “the 

selections of the functions for each unit were carried out in accordance with the 

descriptors of the CEFR” and “the order of CEFR levels (A1 to C2) (CoE, 2011) was 

adopted to meet the specific needs of high school learners in 9th-12th Grades 

English Curriculum” (Preparatory Class, 9th- 12th Grades English Curriculum, 2016, 
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p.  8, 14). By being based on the principles of the CEFR, this curriculum is claimed 

to be designed around following features: 

• Promoting plurilingualism 

• Fostering communicative competence 

• Presenting four skills in an integrated way 

• Promoting collaboration among students 

• Facilitating learner autonomy 

• Being task-based and project-based 

• Targeting authentic assessment 

• Promoting experiential learning 

• Simulating the natural process of first language acquisition in 

sequencing (Preparatory Class, 9th- 12th Grades English Curriculum, 2016). 

Since the English language curriculum is claimed to be designed according 

to the principles of the CEFR, the coursebooks for English are also expected to align 

with it. The English language coursebooks set, Yes You Can (Ağırbaş, Bektaş & 

İşbilen, 2013), which was analyzed in this thesis, was designed by Board of 

Education and Discipline in 2013. Along with the broad levels (A1, A1.1, B1, B1.1, 

B2, B2.2, C.1, C1.2), the set also includes a plus level for each broad level. Each 

book in the set is composed of 10 theme-based units and specified outputs, 

language areas, structures, and target vocabulary items for each of these units. All 

in all, this study has its roots is the CEFR, eleventh grade ELC for Anatolian High 

Schools and the coursebooks for this grade which were created by MoNE. 

Aim and Significance of the Study 

The aim of this study can be explained in two steps. First of all, it aims to 

explore to what extent the objectives of each skills for eleventh grade (listening-

speaking-writing-reading) match up with the descriptors of the CEFR for the related 

level (B2.1 and B2.2). Secondly, this study aims to find out to what extent English 

language coursebooks for eleventh grade (Yes You Can B2.1 and B2.2) can reflect 

the CEFR descriptors for B2.1 and B2.2 level by focusing on each skill separately.  
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The importance of the present study can be understood from different 

perspectives. To begin with, CoE has placed much importance on creating 

plurilingual and pluricultural society and creating a shared European identity ever 

since its foundation. In order to accomplish this aim, CoE has primarily worked on 

education, particularly language education, and has had the related institutions in 

its body create projects on this issue. The CEFR is a product of these studies and it 

has shaped foreign language policies of member countries. By being one of the 

members of the Council, Turkey has adopted the CEFR into its curriculum and has 

aimed to increase the quality of foreign language education to European standards. 

Since Turkey is in the process of harmonization to EU and foreign language 

teaching is always a major problem of this country, investigating how successfully 

ELC and the coursebooks have been aligned with the CEFR is of vital importance 

so as to increase the quality of English language education by promoting and 

guiding further studies.  

Moreover, when the literature was reviewed, it was found out that many 

studies were carried out to reveal the applicability of the CEFR into a specific 

curriculum (Arikan, 2015; Arikan & Zorba, 2016; Doğan, 2007; Tosun, 2007; Yiğit, 

2010) and to create CEFR based curricula (Ekşi, 2008; Mut, 2007; Üstünoğlu, 

Zazaoğlu, Keskin, Sarayköylü & Akdoğan, 2012). There are also numerous studies 

which aim to link exams to CEFR by exploiting standard setting and benchmarking 

procedures, (Krieken, 2009; Taylor 2009; Tsagari, 2010). However, although 

English coursebooks create a huge market and publishers increase their sales by 

making claims about the relationship between their products and the CEFR, neither 

is there a validated method to prove this claim (Alderson, 2007), nor are there many 

studies trying to link the coursebooks to the CEFR. Only a few research studies 

investigating the effectiveness of alignment of English language coursebooks to the 

CEFR were encountered in the literature (Dağ, 2008; Karababa, Serbes & Şahin, 

2010). Thereby, this thesis contributes the efforts to fill this gap in the literature by 

seeking the congruence between English language coursebooks and related the 

CEFR level. Accordingly, it proposes an empirical method which can be used to see 

uniformity between target CEFR level and the level of the coursebooks. Besides, in 

Turkey government has distributed all students the same books free of charge within 

the scope of the Free Textbook Distribution Project since 2006/7 (Karababa, Serbes 
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& Şahin, 2010). When the socio-economic situation of Turkey is taken into account, 

it is seen that majority of students have to use these books. Therefore, detailed 

analysis of the English language coursebooks in terms of its harmony with the CEFR 

levels gains much significance.  

Hence, it is expected that the result of this study will provide a general 

understanding of the current state of ELC for high schools and coursebooks for 

English language in terms of their congruence with the CEFR levels by presenting 

ELC and coursebooks for eleventh grade as sample and it will suggest a more 

experimental method for linking coursebooks to the CEFR. Subsequent to 

background to this study and significance of the study, research questions will be 

presented at the rest of the chapter.   

Research Questions 

Considering the aim of the study, research questions were determined as 

follows. The procedures that were carried out to answer these questions will be 

handled in methodology chapter and the results will be explained comprehensively 

in findings and discussions.  

1. To what extent do the objectives of the eleventh-grade English 

language curriculum align with the descriptors of B2.1 and B2.2 level of the CEFR? 

2. To what extent do the eleventh-grade English language coursebooks 

(Yes You Can B2.1 and Yes You Can B2.2) align with the descriptors of B2.1 and 

B2.2 level of the CEFR? 

Limitations 

At the process of writing present study, a few drawbacks were encountered. 

To start with, due to the reasons of space and readability, not the curricula and the 

coursebooks of all grades could be analyzed. To serve as a model, eleventh-grade 

ELC and coursebooks of this level were selected and it was expected that they 

provide a general understanding of the situation since curricula and coursebooks 

for all grades have similar qualities by being produced and approved by the same 

committee. The reason lying behind choosing the eleventh-grade is that it 

corresponds to Independent User - B2/B2.2 level, which means that the one who is 
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in this level has the necessary communicative competence to be able to survive 

linguistically in multilingual contexts effectively. Moreover, this level is the target set 

by preparatory classes and most of the institutions in European countries such as 

Poland, Estonia etc. (Arslan & Coşkun, 2013). 

Secondly, due to the reason mentioned above, this thesis does not aim to 

analyze the congruence between ELC and the CEFR in terms of all principles of the 

framework such as reinforcing learner autonomy, fostering plurilingualism and 

pluriculturalism, and task-based learning etc. rather it seeks for how effectively the 

ELC and the coursebook can meet the B2 levels criteria defined by the CEFR.  

Moreover, in present research only document review, which is one of the qualitative 

research techniques, was used as data collection tool. Other techniques such as 

observation in the target classroom or interview with the teachers could not be 

applied since the target books have not been being used anymore. For the same 

reason, listening texts of the coursebooks were not currently available, so they could 

not be analyzed in present study. 

Another limitation is that subsequent to the analysis of congruence between 

ELC and the CEFR, and between the coursebooks and the CEFR, the 

correspondence ratio between the coursebooks and ELC could not been assessed. 

The reason was that by being the most up-to-date ones, the coursebooks, which 

were published in 2013 and republished in 2016, and the ELC, which was published 

in 2016, were chosen to be analyzed so that the most current situation could be 

assessed. Therefore, since the coursebooks were published 3 years earlier, they 

could not have been designed to cover ELC objectives, which makes the efforts to 

evaluate to what extent the coursebooks can correspond to the ELC meaningless.     

Finally, ELC and the coursebooks were analyzed only by the researcher by 

using the abovementioned tools (see Manual for Relating Examination to the CEFR) of 

the Manual (2009), which could have affected the validity of the results negatively. 

As it was discussed by Alderson et. al (2006), individual analysis of the texts and 

activities could end up with discrepancy in the results and it was suggested that 

(Alderson et. al, 2006; Manual for Relating Language Examinations to the CEFR, 

2009) to eliminate discrepancy, users should carry out familiarization and training 

procedures in using the Grid along with the group discussion which follows individual 

analysis. Considering these suggestions, an extensive familiarization and training 
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procedure were carried out; however, since this is an individual study, group 

discussion could not be performed. To rule out this limitation, the tasks in training 

module that was provided in the online version of the grid 

(http://www.lancaster.ac.uk/fss/projects/grid/) were carried out and analyses of the 

researcher were compared with experts’ analysis.  
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Chapter 2  

Literature Review 

 In this chapter, first of all the CEFR will be analyzed by included each chapter 

of the framework respectively. As well as presenting a general perspective for all 

these chapters of the CEFR, this study discusses chapter 3, 4 and 5 (see Common 

Reference Levels, Language Use and Language User/Learner, The User/Learner’s 

Competences) more comprehensively since their understanding plays a significant 

role for ELC-CEFR and coursebooks-CEFR comparisons. Subsequently, the CEFR 

will be investigated from the perspective of European countries (see CEFR in 

Europe). With this aim, the steps taken by European countries in the process of 

adapting the CEFR into their language education policies will be dealt with first, 

which is followed by research studies for standard setting and benchmarking in 

these countries. Lastly, evolution process of Turkish language education policies 

since the day of acceptance of the CEFR will be handled along with CEFR related 

research studies that are carried out in Turkey (see CEFR in Turkey).  

The Common European Framework of Reference 

 Founded in 1949, European Council concerns with increasing the quality of 

communication among Europeans from different countries and cultures because of 

the fact that better communication increases the chance of mobility and more direct 

contact, which leads to a better understanding and closer co-operation in European 

countries (CEFR, 2001a).  Bearing this aim in mind, the CEFR, a guideline for 

practitioners for organizing language teaching, learning and assessment, was 

created as the product of 30-40 years of experience and hard work in 2001. It does 

not aim to show the practitioners what to do or how to do, rather to ask questions 

and encourages them to find answers accordingly which they will design language 

learning and teaching. The questions that should be kept in mind are as follows: 

 What will learners need to do with the language?  

 What do they need to learn in order to be able to use the language to achieve 

those ends?  

 What makes them want to learn?  
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 What sort of people are they (age, sex, social and educational background, 

etc.)?  

 What knowledge, skills and experiences do their teachers possess?  

 What access do they have to coursebooks, works of reference (dictionaries, 

grammars, etc.), audio-visual aids, computer hard – and software, etc.? 

 How much time can they afford (or are willing, or able) to spend? (CEFR, 

2001a, Notes for the user, para. 5) 

The framework guides practitioners and provides them with necessary information 

to be able to answer these questions in 9 chapters, which will be briefly explained 

in the rest of this chapter. 

The Common European Framework in Its Political and Educational 

Context. The Common European Framework in its political and educational context 

is the issue that is presented in the first chapter of the CEFR. As indicated in the 

CEFR (2001) “The Common European Framework provides a common basis for the 

elaboration of language syllabuses, curriculum guidelines, examinations, textbooks, 

etc. across Europe” (p. 1). It aims to eliminate the obstacles for communication 

among language professionals from different European countries by creating them 

a basis to define the objectives, content and method of language learning, which in 

turn leads to transparency of courses, syllabuses and qualifications. By using 

objective criteria for describing language proficiency levels of learners from various 

educational contexts, uniformity among European countries will be maintained, 

which creates more flexible conditions for mobility.  

In harmony with these perspectives, Council of Europe has given much 

importance to plurilingualism in its approach to language learning. It suggests that 

when a person learns more than one language, s/he does not keep these languages 

separately in his/her mental repertoire, rather s/he develops a communicative 

competence which consists of experience and knowledge of different languages and 

where these languages can interact. It has naturally affected the goal of language 

education; instead of creating language users who are proficient in one or more 

languages separately, it aims to promote having all linguistic abilities in relation to 

each other in single, uniformed mental store. 
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In accordance with these aims, the CEFR was designed to be used in the 

planning of language learning programs, certification programs and self-directed 

learning. To perform these functions, the framework needs to have particular 

features such as being transparent, coherent and comprehensive as well as being 

open, flexible, user-friendly, non-dogmatic, multi-purpose and dynamic at the same 

time (CEFR, 2001a). 

Approach Adopted in the CEFR. In this self-explanatory chapter of the 

CEFR, the approach adopted to create this framework is explained with a specific 

reference to each chapter of the CEFR briefly and some important terminologies, 

which is defined in a more detailed way in the following chapters, are dealt with. An 

action-oriented approach is adopted in the CEFR which perceives language users 

as ‘social agents’ who have particular tasks to carry out under some conditions in 

specific domains. More specifically, any type of language use is described as 

follows;  

“Language use, embracing language learning, comprises the actions performed by 
persons who as individuals and as social agents develop a range of competences, 
both general and in particular communicative language competences. They draw on 
the competences at their disposal in various contexts under various conditions and 
under various constraints to engage in language activities involving language 
processes to produce and/or receive texts in relation to themes in specific domains, 
activating those strategies which seem most appropriate for carrying out the tasks 
to be accomplished. The monitoring of these actions by the participants leads to the 
reinforcement or modification of their competences.” (CEFR, 2001a, p. 9) 

 Besides these terms, which will be explained in a detailed way in chapter 4, 

in chapter 5 general and communicative competences of language users to perform 

language activities are provided.  Preceding these, in chapter 3 ascending series of 

common reference levels are provided for describing learner proficiency in a vertical 

dimension. Since language learning is a very long process, calibration plays a very 

significant role in terms of creating standardization for award of qualification and 

course planning, which is the main goal of the CEFR.   

 In chapter 6, the nature of language learning and teaching is discussed by 

presenting different theoretical assumptions but not suggesting any of them 

particularly to the practitioners. By being comprehensive and transparent, the 

framework is open, dynamic and flexible at the same time. Therefore, it is not the 

function of the CEFR to impose one approach, rather it aims to encourage all those 

involved as partners to the language learning/teaching process to think about 
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possible options and make choice for their own theoretical basis and practical 

procedures.   

 In chapter 7, the tasks and their roles in language learning and teaching 

processes are stated. In subsequent chapter, the implications of the ideas which are 

proposed in chapter 6 and 7 for the diversification of language teaching and 

educational policies are revealed. In chapter 9, the decisions that needs to be made 

by the ones who will carry out assessment are argued. The options are stated in 

contrasting pairs and possible advantages and disadvantages of them are 

presented. 

 Common Reference Levels. In the third chapter of the CEFR, common 

reference levels and the procedure that was carried out to create them were 

explained comprehensively. The framework has been produced to serve as a 

reference document for textbook writers, test developers, curriculum and syllabus 

designers, and teachers. To carry out this function, it reviews all the elements that 

play a role in language learning, teaching and assessment in a comprehensive way. 

At the same time, it presents common reference levels for proficiency in order to 

provide consistency among different constitutions in member countries of EU.  

 These reference levels are the best-known features of the CEFR and they 

are intended to be relevant to learners but not over-specific, and “they should 

soundly base from a theoretical point of view, yet worded in a way that enables 

users to understand and apply them to their own situation” (CEFR A guide for user, 

2001b.). Since these features are pretty hard to achieve, a very rigorous and 

systematic combination of intuitive, qualitative and quantitative methods was 

employed. To begin with, an expert group analyzed the existing scales in the light 

of categories of description. Then, in intuitive stage, this group adapted the material 

by formulating new descriptors and discussing the newly generated set based on 

their experience and accumulation of knowledge. In the next phase, various 

qualitative methods were used in order to see whether the descriptors actually 

described the categories they were intended to describe. Finally, the best 

descriptors were selected as a result of these studies and they were scaled by using 

quantitative methods. Subsequently, replication projects were carried out to check 

how accurate this scaling is (CEFR, 2001a, p.  22). Common Reference Levels 

consist of three main levels and two sub-levels for each:  
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Figure 1. General proficiency levels (CEFR, 2001a, p. 23). 

 Although this scaling is the most accepted and widely used one, for some 

practical reasons narrower scaling, which are suggested by Swiss research Project 

that created the levels in the first place, can be used (see Figure 2).  

 

Figure 2. Narrower general proficiency levels (CEFR, 2001a, p.  31). 

 Reasons for narrower levels are explained as;  

 being more suitable for certain groups, institutions or contexts of learning;  

 providing appropriate objectives for various school sectors in an easier way;  

 being course planning aids to set objectives for shorter periods in settings; 

 helping student see their progress more visibly and specifically, which in turn 

fosters motivation for learning and feeling of accomplishment. (North, 1999).  

 In terms of presentation of these common reference points, there is no 

limitation in the ways of different institutions in different cultures to organize or 

describe their system of common reference points and it is even hoped that the 

wording and the formulation of descriptors for these levels will enhance in time with 

the contribution and experience of related foundations in member countries of EU. 

Different presentations of common reference points for various goals is desired; 

however, summarizing the set of proposed Common Reference Levels in single 

holistic paragraphs, as shown in Table 1, is more practical for users of the framework 
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Table 1  

Common Reference Levels: Global Scale (CEFR, 2001a, p. 24)  
P

ro
fi
c
ie

n
t 
U

s
e

r 

C2 Can understand with ease virtually everything heard or read. Can summarize information from 

different spoken and written sources, reconstructing arguments and accounts in a coherent 

presentation. Can express him/herself spontaneously, very fluently and precisely, differentiating 

finer shades of meaning even in more complex situations.  

C1 Can understand a wide range of demanding, longer texts, and recognize implicit meaning. Can 

express him/herself fluently and spontaneously without much obvious searching for expressions. 

Can use language flexibly and effectively for social, academic and professional purposes. Can 

produce clear, well-structured, detailed text on complex subjects, showing controlled use of 

organizational patterns, connectors and cohesive devices.  

In
d

e
p
e

n
d

e
n

t 
U

s
e

r 

B2 Can understand the main ideas of complex text on both concrete and abstract topics, including 

technical discussions in his/her field of specialization. Can interact with a degree of fluency and 

spontaneity that makes regular interaction with native speakers quite possible without strain for 

either party. Can produce clear, detailed text on a wide range of subjects and explain a viewpoint 

on a topical issue giving the advantages and disadvantages of various options.  

B1 Can understand the main points of clear standard input on familiar matters regularly encountered 

in work, school, leisure, etc. Can deal with most situations likely to arise whilst travelling in an 

area where the language is spoken.  Can produce simple connected text on topics, which are 

familiar, or of personal interest. Can describe experiences and events, dreams, hopes & 

ambitions and briefly give reasons and explanations for opinions and plans.  

B
a

s
ic

 U
s
e

r 

A2 Can understand sentences and frequently used expressions related to areas of most immediate 

relevance (e.g. very basic personal and family information, shopping, local geography, 

employment). Can communicate in simple and routine tasks requiring a simple and direct 

exchange of information on familiar and routine matters.  Can describe in simple terms aspects 

of his/her background, immediate environment and matters in areas of immediate need.  

A1  Can understand and use familiar everyday expressions and very basic phrases aimed at the 

satisfaction of needs of a concrete type. Can introduce him/herself and others and can ask and 

answer questions about personal details such as where he/she lives, people he/she knows and 

things he/she has. Can interact in a simple way provided the other person talks slowly and clearly 

and is prepared to help.   

 Common Reference Levels can be used by different parties who involve in 

language learning and teaching process for various reasons. To start with, language 

learners can make use of these as a reliable evaluation tool to see their progress 

while teachers may use them to design language teaching process more effectively 

(Mut, 2007). They also increase the opportunity to adopt a more communicative 
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approach to language learning and teaching as well as enabling goal-setting and 

assessment process for learners and teachers. Moreover, they constitute a sound 

system to which test developers and material designers can relate their work in 

terms of selecting and classifying the language to be incorporated into courses 

(Doğan, 2007). Finally, they can be used to determine strengths and weaknesses 

of textbooks and other learning materials in relation to the communicative demands 

of the curriculum (Little & Perclova, 2001, p. 14). 

B2.1 and B2.2 Levels. Since this study particularly focuses on B2 levels, 

presenting general information about these levels is of vital importance. To start 

with, learners in B2.1 level, can understand the content of difficult texts in concrete 

and abstract subjects, and discussions in his own field. S/he can interact with a 

native speaker in a natural and fluent way and can express himself/herself clearly 

in a wide range of subjects. S/he can express his/her opinion on a current topic and 

list the advantages and disadvantages of different options. When the learner 

becomes B2.2 level, s/he can contribute to the development of the discussion by 

giving feedback to the explanations and deductions of the speaker during the 

conversation. S/he can use the connectors efficiently to ensure the coherence and 

unity between ideas. S/he can develop his/her argument by focusing on important 

issues and providing necessary details. In Table 2, what a learner can do at B2.1 

and B2.2 levels is shown in terms of different skills as a self-assessment grid. 

Table 2  

Common Reference Levels: Self-Assessment Grid for B2 (CEFR, 2001a, p.  26) 

B2 

R
E

C
E

P
T

IO
N

 Listening 

I can understand extended speech and lectures and follow even complex lines of 

argument provided the topic is reasonably familiar. I can understand most TV news 

and current affairs programs. I can understand the majority of films in standard dialect. 

Reading 

I can read articles and reports concerned with contemporary problems in which the 

writers adopt particular stances or viewpoints. I can understand contemporary literary 

prose. 

IN
T

E
R

A
C

T
IO

N
 

Spoken 

Interaction 

I can interact with a degree of fluency and spontaneity that makes regular interaction 

with native speakers quite possible. I can take an active part in discussion in familiar 

contexts, accounting for and sustaining my views. 

Written 

Interaction 
I can write letters highlighting the personal significance of events and experiences. 
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P
R

O
D

U
C

T
IO

N
 Spoken 

Production 

I can present clear, detailed descriptions on a wide range of subjects related to my 

field of interest. I can explain a viewpoint on a topical issue giving the advantages and 

disadvantages of various options. 

Written 

Production 

I can write clear, detailed text on a wide range of subjects related to my interests. I 

can write an essay or report, passing on information or giving reasons in support of or 

against a particular point of view. 

 Language Use and Language User/Learner. Describing and analyzing 

language user/learner and their aim to use a language plays a very significant role 

for practitioners in designing and applying efficacious language teaching programs. 

For this reason, in Chapter 4 of the CEFR the parties who are involved in language 

teaching and learning practices are presented with comprehensive information 

about various types of language use and language user. Thus, they are expected 

to think about the following points and design their teaching practices accordingly; 

 teaching conditions 

 learner profile 

 learners’ needs and aims  

 what learners should know to act 

 what kind of tasks and activities learners need to be involved in so as to 

accomplish their aims  

 Before describing language use and language user, it should be kept in mind 

that in the process of foreign language teaching, the language learner is in the 

evolution of becoming language user. In accordance with the aim of the language 

policy of CoE, learners do not acquire a new language independent from the old 

one, rather s/he gains plurilingual competence and develops interculturality (CEFR, 

2001a). In this process, “the linguistic and cultural competences in respect of each 

language are modified by knowledge of the other and contribute to intercultural 

awareness, skills and know-how as well as an enriched, more complex personality” 

(CEFR, 2001a, p.  19).  Hence, in the framework, language use and language user 

are described in the light of these assumptions and they are categorized as shown 

in Table 3. 
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Table 3  

Language Use and Language User (Adapted from CEFR, 2001) 

The context of language use Communicative language activities and strategies  

 domains 

 situations 

 conditions and constraints 

 the user/learner’s mental context 

 the mental context of the interlocutor(s) 

 

 productive 

 oral production (speaking) 

 written production (writing) 

 receptive 

 aural reception (listening) 

 visual reception (reading) 

 audio-visual reception 

 interactive 

 oral interaction 

 written interaction 

 mediating 

Communication themes Communicative language processes 

E.g. personal identification 

               house and home, environment 

       daily life 

       free time, entertainment 

       travel 

       relations with other people 

               health and body care 

 

 

 planning 

 execution 

 production 

 reception 

 interaction 

 monitoring 

 practical actions 

 paralinguistic behavior 

 paratextual features 

Communication tasks and purposes  Texts 

  media 

 genres and text-types 

 spoken texts 

 written texts 

 The Context of Language Use. The type and the nature of the language 

which learners are expected to produce depends on the context in which 

communication takes place. In describing the context of language use, domains, 

situations, conditions and constraints, which are external factors, and the 

user/learner’s mental context and the mental context of the interlocutor(s), which 

are internal, are parameters that are used.   
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 “Domains are spheres of action and areas of concern in which social life is 

organized” and selection of the domain, in which language users perform 

communicative activities, creates a base to choose situations, tasks, activities, texts 

and themes (CEFR, 2001a, p.  45).  Although there is not a specific number of 

domain, their categorization under four broad title is possible:  

 the personal domain, in which the person concerned lives as a private 

individual, centered on home life with family and friends, and engages in 

individual practices such as reading for pleasure, keeping a personal diary, 

pursuing a special interest or hobby, etc.; 

 the public domain, in which the person concerned acts as a member of the 

general public, or of some organization, and is engaged in transactions of 

various kinds for a variety of purposes; 

 the occupational domain, in which the person concerned is engaged in his or 

her job or profession; 

 the educational domain, in which the person concerned is engaged in 

organized learning, especially (but not necessarily) within an educational 

institution. (CEFR, 2001a, p.  52).  

 In each of these domains, different external situations can develop and they 

can affect nature of the domains. Locations, institutions, persons, objects, events, 

operations and texts are the elements that are used to describe the situations and 

users of the framework need to reflect and determine on these domains to decide 

on what type of situation they want to deal with according to their students’ profile. 

On the other hand, even in optimum situations, external conditions, under which 

communication takes place, may lead to various constraints on interlocuters’ 

performances or learning. Some physical and social constraints such as ambient 

noise, the number and familiarity of interlocutors, physical conditions of the 

classrooms or time pressure can have certain negative effects on both students’ 

ability to learn and their performances. In exams or in classrooms, practitioners 

should be aware of these constraints and try to eliminate them to create better 

learning and testing environments.  

 User/learner’s mental context and the mental context of the interlocutor(s) 

are the last elements which play role in describing context of language use. Except 
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for the external factors mentioned above, some internal factors such as students’ 

readiness to learn, their psychological well-being, previous experiences and 

personality features can facilitate or impede learning and acts of communication. As 

well as these, the nature of the communication between teacher and students or 

among students may create differences on the quality of teaching or interaction.  

 Communication Themes. In order to be involved in communicative 

activities, students need a theme to talk, write, listen to or read about.  These themes 

may vary from domain to domain and according to students’ needs, interests, 

characteristics and motivation along with the resources available.  Each theme has 

a sub-theme, which is composed of specific notions. For example, ‘free time and 

entertainment’ is a broad theme, which can be subcategorized as leisure, hobbies 

and interests, radio and TV, cinema, theatre, concert, etc. Hobbies and interests, on 

the other hand, is a sub-theme and specific notions can be identified for it by creating 

relation with different situations. All in all, users of the framework, should reflect on 

domains, situations, conditions and constraints, user/learner’s mental context and 

the mental context of the interlocutor(s) and select themes, sub-themes and specific 

notions accordingly. Subsequently, bearing these decisions in mind, communicative 

language activities can be designed and strategies students may need can be 

determined.   

 Communicative Language Activities and Strategies. People need to 

involve in communicative activities and use communication strategies to be able to 

carry out communicative tasks in-and-out of the classrooms. These activities are 

commonly classified under four skills: listening, reading, writing and speaking. 

However, in this framework they are examined under categories of reception, 

interaction and production (see Table 4) and different type of activities in each 

category are provided with scales of proficiency as well as an analysis of the 

strategies used by a language user in carrying out an activity. More precisely, in this 

chapter, users of the framework are presented illustrative scales through which they 

can understand what type of language activities and how much of them language 

users can perform at different levels. Because of this mission, chapter 4 of CEFR is 

quite important and widely used.    
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Table 4  

Communicative Activities and Strategies (Adapted from CEFR, 2001) 

Communicative Activities 

 Reception Interaction Production 

S
P

O
K

E
N

 

Overall listening 

comprehension 

Overall spoken interaction Overall spoken production 

Understanding interaction 

between native speakers  

Understanding a native 

speaker interlocutor   

Sustained monologue: 

describing experience 

Listening as a member of a 

live audience 

Conversation Sustained monologue: putting 

a case  

Listening to announcements 

& instructions 

Informal discussion Public announcements 

Listening to radio & audio 

recordings 

Formal discussion (meetings) Addressing audiences 

 Goal-oriented co-operation  

 Obtaining goods and services  

 Information exchange  

 Interviewing & being 

interviewed 

 

W
R

IT
T

E
N

 

Overall reading 

comprehension 

Overall written interaction Overall written production 

Reading correspondence  Correspondence   Creative writing  

Reading for orientation Notes, messages & forms Writing reports and essays 

Reading for information and 

argument 

  

Reading instructions   

AUDIO/ 

VISUAL 

Watching TV & Film   

Communicative Strategies 

 Reception Interaction Production 

 Identifying cues and inferring   Taking the floor  Planning 

  Co-operating    Compensating  

  Asking for clarification Monitoring and repair 

 The User/Learner’s Competences. After describing what language 

learners/users are expected to perform to be able to communicate, chapter 5 of the 

CEFR deals with what makes it possible for human beings to be involved in acts of 

communication and what kinds of knowledge they need to possess. To be able to 
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perform tasks and activities in communicative situations, people benefit from certain 

competences such as linguistic and pragmatic, which is the set of various kinds of 

knowledge and skill they develop throughout their life (CEFR, 2001a). Although all 

the competences of human beings play a role in their ability to communicate, thus 

in the creation of communication, a classification can be made between 

communicative language competences and general competences. In designing 

language teaching programs, practitioners need to decide on what kind of 

knowledge learners already have and what kind of knowledge they need to acquire 

in order to perform specific communicative tasks. To serve this purpose, chapter 5 

provides a comprehensive map by presenting a detailed classification of different 

kinds of competences as shown in the following table. 

Table 5  

Language users’ competences (Adapted from CEFR, 2001) 

General competences Communicative language competences 

 declarative knowledge (savoir) 

o knowledge of the world 

o sociocultural knowledge 

o intercultural awareness 

 skills and know-how (savoir-faire) 

o practical skills and know-how 

o intercultural skills and know-how 

 existential competence (savoir-être) 

 ability to learn (savoir-apprendre) 

  

o language and communication 

awareness 

o general phonetic skills 

o study skill 

o heuristic skills 

 linguistic competences 

o lexical competence 

o grammatical competence 

o semantic competence 

o phonological competence 

o orthographic competence 

o orthoepic competence 

 sociolinguistic competence 

o markers of social relations 

o politeness conventions 

o expressions of folk-wisdom 

o register differences 

o dialect and accent 

 pragmatic competences 

o discourse competence 

o functional competence 

o schematic design competence 

 The Process of Language Learning and Teaching. After describing what 

a proficient language user is expected to do in order to engage in communicative 

activities and what types of competence s/he needs to possess to carry out these 

activities, in Chapter 6 of the framework, the questions of language learning and 
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teaching processes will be dealt with. The first issue is deciding on the objectives of 

this process. The global scale for common reference levels, presenting the criteria 

to be accomplished at each level, may be regarded as simplified statements of 

objectives, which are detailed in preceding chapters. The decision can be made 

about what competences of learner should be assumed as already existing, which 

one of them should be implicitly supported and which one of them should be 

explicitly taught regarding the target student profile. Among them, plurilingual 

competence can be seen as the most significant one and can be set as the main 

goal of most of the institutions when the political, educational and social balances in 

the world are taken into account.  

 After raising consciousness about selecting the objectives of language 

learning and teaching, the framework presents some theoretical assumptions about 

the nature of language learning and invites users of the framework to think about 

these assumptions, which significantly affects the practices in language learning and 

teaching process. Following these, some methodological options, which should be 

adopted according to the educational context, aim of language learning, and 

students’ profile are provided for the teachers and organizing bodies. Although the 

framework does not aim to present a strict and uniform method, which is against the 

nature of the CEFR, it states some preferred options and takes up its position by 

also showing drawbacks of problematic ones.  

 Options for methodological issues are categorized under sub-categories 

which are about the components of language education and parties involved in this 

process. Users of the framework are asked some questions and presented choices 

in each of the following categories and they are invited to take their stand by 

evaluating them: 

 General approaches 

 The relative roles of teachers, learner and media 

 Texts 

 Tasks and activities 

 Communicative strategies 

 General competences 
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 Linguistic competences 

 Sociolinguistic competence 

 Pragmatic competences (CEFR, 2001a) 

 Tasks and Their Role in Language Teaching. In Chapter 7 of the CEFR, 

tasks that are an indispensable element of daily life in any domain and may show 

difference in the extent to which requiring communication are handled 

comprehensively. They can be effectively drawn upon in language teaching for 

communicative purposes and there is a developing tendency in using them within 

the communicative approach. Tasks can dramatically differ in nature; they can 

reflect real life use or pedagogic purposes, they can be extremely difficult or easy, 

they may require individual work or group of people, they can need high level or low-

level competences etc. Therefore, when they are used for language education 

purposes, tasks (their conditions and constraints) need to be planned carefully by 

considering the target learner profile, their competences and characteristics and 

there can be a logical balance between form and meaning as well as fluency and 

accuracy.  

 Since the main function of the framework is to guide practitioners in terms of 

planning language teaching practices, presenting characteristics of different task 

types in everyday language use and in the language-teaching classroom is 

inevitable. The CEFR classifies tasks under three main categories; real-life tasks, 

communicative pedagogic tasks, and pre-communicative pedagogic tasks. Real-

tasks are selected according to learners’ needs outside the classroom, 

communicative pedagogic tasks “have their basis in the social and interactive nature 

and immediacy of the classroom, where learners engage in a willing suspension of 

disbelief and accept the use of the target language and such communicative 

pedagogic tasks have identifiable outcomes” (CEFR A Guide for User, 2001b, p.  

130), and pre-communicative pedagogic tasks are short exercises before the real 

tasks in order to focus on decontextualized practice of forms which will be used to 

carry out the task. Successful completion of these tasks depends on the task 

difficulty, which is decided by; 

 conditions and constraints under which tasks are performed,  

 learner characteristics and competences,  
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 the nature of the tasks themselves. (CEFR, 2001a) 

 Hence, curriculum and syllabus designers, textbook writers, material 

developers and teachers should keep these factors in mind while creating and 

applying tasks. Deeper analysis of these components is one of the objectives of 

CEFR and they can be summarized as follows: 

 cognitive characteristics of learners 

 affective characteristics of learners 

 linguistic competence of the learners 

 the presence or absence of support 

 time available 

 the nature of the task goal 

 predictability 

 physical conditions 

 the nature of participants 

 task support (the presence/ absence of instructions) 

 text characteristics  

 type of response required (CEFR, 2001) 

 Linguistic Diversification and the Curriculum. After a detailed analysis of 

the components of language learning and teaching process, in Chapter 8 of the 

CEFR, implications of these for language policies will be reviewed. To begin with, it 

should be remarked that, educating citizens of Europe as plurilingual and 

pluricultural individuals is one of the most primary goals of Council of Europe. As 

indicated in the CEFR (2001a); 

“Plurilingual and pluricultural competence can be described as the ability to use 
languages for the purposes of communication and to take part in intercultural 
interaction, where a person, viewed as a social agent has proficiency, of varying 
degrees, in several languages and experience of several cultures” (p.  177).  

 In the framework, it is included that language policies of the member 

countries should be designed by taking this aim into consideration. However, it is 

worth noting the de facto idea -to express the rational which should be behind the 
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process of curriculum designing in a more complete way- that based on the target 

students profile, their language proficiency level and the context in which language 

learning and teaching process is carried out, selection and ordering of the objectives 

can differ to a great extent.   

 Assessment in the CEFR. Since the CEFR is a framework for learning, 

teaching and assessment; previous chapters of it deal with the issues related to 

learning and teaching and Chapter 9 of the CEFR is devoted to assessment 

dimension of language education. Generally speaking, the CEFR can be used in 3 

different ways for assessment: 

 For the specification of the content of tests and examinations: what is 

assessed 

 In order to specify the content of the tests, chapter 4 of the CEFR (see 

Language Use and Language User/Learner) can be consulted since language use 

and language user are dealt with the help of illustrative descriptors in it. Chapter 7 

can also be helpful to guide the test developers in terms of the nature of the tasks 

and according the task difficulty for examinee.  

 For stating the criteria to determine the attainment of a learning objective: 

how performance is interpreted 

 The scales provide a source for the development of rating scales for the 

assessment of the attainment of a particular learning objective and the descriptors 

may assist in the formulation of criteria (CEFR, 2001a, p.  189). 

 For describing the levels of proficiency in tests and examinations thus 

enabling comparisons to be made across different systems of qualifications 

existing: how comparisons can be made. 

 After stating the use of the CEFR for assessment purposes, the framework 

presents various types of assessment which vary based on the context and the 

purposes. It cannot be said that one type of assessment is superior to the other one; 

they all have certain types of advantages and disadvantages which are explained 

by the CEFR, thanks to which different types of assessment can also be related to 

each other. 
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CEFR in Europe 

 After presenting comprehensive information about the CEFR, in this section 

of the study, changes that have been made by European countries in the process 

of adapting the CEFR into their language education programs will be dealt with. 

Subsequently, studies that are related to linking exams, curriculum and coursebooks 

to the CEFR levels in European countries are discussed.   

 CEFR Oriented Practices in Europe. Since declaration of the CEFR in 

2001, most of the member countries of CoE has started investigating this framework 

and incorporate it into their national curriculum with multiple adaptations. Estonia is 

one of the members of CoE which used the CEFR as the framework in planning 

foreign language teaching policy of the country (Estonia Country Report, 2008). 

Along with English, Russian, German and French are also taught in this country. As 

the primary goal of language education, making students proficient in these 

languages so that they can solve their problems independently in the natural 

language environment, communicate with people from different cultures, and see 

the differences between their mother tongue and the target language are 

determined. Taking students’ both academic and daily language needs into account 

and including cultural elements of the country where the language is spoken are 

prioritized in planning language teaching programs. In addition, language 

assessment tools are designed according to the CEFR criteria and students are 

supposed to be in B2 level while graduating from a higher education institution 

(Estonia Language Education Policy Profile, 2010).  

 Lithuania is another country who adopted the CEFR while designing foreign 

language policy of the country. As a reflection of this approval, they give much 

importance to facilitating communicational, social, problem-solving and critical 

thinking skills of learners along with cultural and linguistic abilities. Foreign language 

teaching practices are shaped with this aim in mind and in order to maintain the 

coherence between teaching and assessment processes, common reference levels 

are embraced both in teaching and assessment of for language skills (Lithuania 

Country Report, 2003-2004).  

 Luxembourg, on the other hand, decided to investigate the foreign language 

studies of CoE in 2005 in order to improve foreign language policy of the country. 



 

28 
 

At the end of the research which was conducted by a group of experts, using the 

CEFR as the framework to regulate the foreign language teaching and assessment 

processes was agreed. Methods, strategies and techniques, used for facilitating 

learners’ communicative language skills, were found quite beneficial and they were 

decided to be incorporated in language classes. Moreover, adapting the tools that 

are used to assess learners’ foreign language skills according to common reference 

levels was prioritized. Finally, integrating ELP, a process-based self-assessment 

tool produced by CoE, into the foreign language teaching program of the country 

was determined in order to give students the chance to observe their progress in 

foreign language learning (Grand Duchy of Luxembourg Language Education Policy 

Profile, 2005-2006). 

 Austria is another country which has a center called “European Language 

Proficiency Center” in order to follow the developments and innovations in other 

countries. This center is also responsible with enhancing foreign language policy of 

the county. The CEFR and ELP were incorporated into the national curriculum as a 

result of its efforts and foreign language teaching practices were designed 

accordingly with strong adherence to common reference levels (Austria Language 

Education Policy Profile, 2008). 

 Hungary is another European country which gives much importance to 

students’ specific vocational language needs in order to make them more qualified 

in terms of finding a job. That’s why raising multilingual and multicultural citizens is 

one of the objectives of the foreign language teaching programs and in order to 

accomplish this aim, the CEFR and English Language Portfolio (hereafter ELP) 

were incorporated into the curriculum successfully (Hungary Language Education 

Policy Profile, 2002-2003). 

 Poland, on the other hand, has a national core foreign language teaching 

program to fulfill language needs of the students. This country also integrated the 

CEFR principles into the curriculum and use common reference levels in deciding 

students’ language proficiency levels (Poland Language Education Policy Profile, 

2005.) Besides, like in Estonia, being in B2 level was decided as the goal to graduate 

from university in this country.  
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 Finally, in Slovenia it is believed that foreign language curriculum should 

reflect the country’s language education policy, which is the case in Poland 

(Slovenia Country Report, 2003). Process-based approach focusing on four 

language skills in an integrated way is the general feature of the program, which is 

also supported by the CEFR. That may be the reason for selecting coursebooks and 

materials that are prepared according to the CEFR principles is more common and 

feasible.  

 CEFR Related Research Studies in Europe. Having presented the CEFR 

oriented practices that have been carried out in Europe, in this section research 

studies that have been conducted to link exams, curriculum and coursebooks to 

CEFR will be discussed. To begin with, Trinity College of London performed a 

calibration project in 2005-2006 in order to link the Graded Examinations in Spoken 

English (GESE) and the Integrated Skills in English (ISE) suites of language 

examinations to the CEFR levels by exploiting the pilot linking Manual (Manual for 

Relating Language Examinations to the CEFR, 2009) (Taylor, 2009). GESE is a 

speaking exam that comprises one-to-one interview with the examinee and is 

divided into 12 levels equally divided into 4 stages from beginner to proficient user 

whereas ISE was designed to assess four skills in an integrated way benefiting from 

traditional spoken and written techniques and portfolio. Only the results of GESE 

were discussed in the paper due to the space limit. To carry out this project, 12 

judges who were all involved in examination either by being item writer and test 

designer or working in validation and quality assurance processes were employed. 

In the project, the process suggested by the Manual was followed; familiarization, 

specification, standard setting and benchmarking, and lastly empirical validation. 

Firstly, the judges got familiar with the exams, the CEFR itself and its scales, then 

they specified the test content in relation with the CEFR categories by using 

specification tables. After that, in standard setting and benchmarking, every judge 

was given different grades from GESE to assign them a CEFR level by using at 

least 3 scales. This process was followed by group discussion which was concluded 

with high level of consistency among judges’ decisions. It was concluded that while 

7 of 12 grades were in the CEFR level as they were intended to be, 5 of them needed 

revision to reflect features of target CEFR level.     
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 Another benchmarking study was carried out in Scotland by a small panel of 

people who were ESOL practitioners or examiners (Krieken, 2009). SQA ESOL 

Higher Course, which was claimed to be at C1 level, was benchmarked to prove 

that it really reflected descriptors of C1 level in the CEFR. For this aim, candidates 

studied one mandatory and one optional unit. Their success was evaluated 

according to the grades they got from external exams of reading, writing, listening 

and their performances for speaking during the courses. The first linking process 

was conducted in 2007 by a small group of 4. Firstly, like in the previous study, they 

familiarized with the CEFR scales and then they scrutinized the courses objectives, 

unit specifications, and sample exams. It was concluded that although course 

objectives aligned with descriptors of C1 level, unit specifications were too general 

to reflect the outcomes of target level and texts were generally below C1. The 

second linking process was carried out in 2008 by 10 judges who also participated 

in familiarization process. In the second process, items and tasks in the listening 

and reading exams, and candidates’ performances for writing and speaking exams 

were analyzed. In terms of listening, it was concluded that 1 of 3 texts was in C1 

while 2 of them were in B2 level. As for items, while there was no item in C1, 11 of 

them were revealed to be in B2 and 14 of them were in B1 level. In terms of reading, 

it was concluded that one of 2 texts were in C1 while the other showed features of 

B2. Regarding reading items, it was found out that there were 3 items in C1, 16 

items in B2 and 2 items in B1 level. With respect to speaking, it was concluded that 

4 of 5 candidates performed in C1 level while 1 of them is in B2. Lastly, for writing it 

was seen that 1 of the products was in C1, 6 of them were in B2 and 3 of them were 

in B1 for 2 pieces of writing for each of 5 candidates. All in all, it was found out that 

unit objectives were too general to reflect C1 level descriptors and tasks for all skills 

were lower than C1 level.   

 Cito and Dutch Institute for Curriculum Development, on the other hand, 

conducted an international project to benchmark videotaped oral performances of 

participants from various contexts against the CEFR levels (Maris, Noijons & 

Reichard, 2009). Participants were recruited from teenagers and adults by taking 

their levels into account; it was tried to be ensured that there were participants from 

all levels (pre-judged). Oral performances of these participants were videotaped, 

which included interaction between one native and one non-native speaker. Judges 
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who were among the members of ALTE and European Association for Language 

Testing and Assessment (hereafter EALTA) organizations were first asked to be 

involved in familiarization process as suggested by the Manual. Subsequently, in 

the first step, they were asked to decide upon what level (A1-A1-B1-B2-C1-C2) the 

task is at and in the second step, what level the performance is at. While deciding 

on the level of the task, it was concluded that there was no strong agreement among 

the judges’ decisions. However, a modal level was determined for each task by 

examining the majority of verdicts. Besides, it was revealed that providing a broader 

classification of levels (A-B-C) had been used, a stronger consensus could have 

been achieved among decisions of judges. In terms of relating performances to the 

CEFR levels, the judges were asked to decide whether a candidate performed at 

the level of the task, under the level of task or above the level of the task. As for 

deciding performances, it was also revealed that judges had difficulty in deciding 

upon the exact level of the performances, and coarser levels (A-B-C) were preferred 

also to have a more overwhelming agreement.   

 Tsagari (2010) conducted a project which was named “Linking Textbooks to 

the CEFR: A Collaborative Approach” and presented it in the 7th Annual EALTA 

Conference, Netherlands. It was suggested that although English coursebooks 

created a huge market and publishers commercialized their books claiming that they 

were at certain levels of the CEFR, there was little empirical evidence to support 

these claims. Therefore, in the project, it was aimed to benchmark coursebooks 

which were introduced in the Greek State School system for levels A1 to B1 against 

related CEFR levels. For this purpose, pre-use and post-use analysis of the 

coursebooks were carried out by making use of the CEFR Content Analysis Grids 

(Manual for Relating Language Examinations to the CEFR, 2009) which were 

originally invented to analyze exams (see Manual for Relating Examination to the 

CEFR). For pre-use evaluation, 22 pre-/in-service English language teachers were 

employed. As suggested in the Manual, 4 hours of familiarization with the CEFR 

itself and the CEFR scales was performed along with 5 monitoring meetings. 

Subsequent to this procedure, teachers were asked to scrutinize texts and tasks 

collaboratively by using the Content Analysis Grids and come to an agreement 

about the level of them. For post-use evaluation, 147 in-service English language 

teachers were expected to fill the same checklist which had been used in the pre-
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use evaluation. As a result, it was revealed that collaboration of teachers in 

analyzing textbooks was quite beneficial in terms of achieving reliability. Besides, a 

collaborative CEFR textbook manual was suggested to be produced so that claims 

of textbooks about the levels of text and tasks can be empirically proven. 

 All in all, there are numerous research studies that have been carried out to 

benchmark coursebooks, exams, curricula and learners’ performances against 

relevant CEFR levels. To do so, different methods have been employed with the 

aim of achieving validity in common. Besides, in all of these studies, familiarization 

with the CEFR and its scales are regarded as the first and most important step.     

 CEFR in Turkey 

Subsequent to presenting an overview of the CEFR by analyzing the case in various 

countries in Europe, in this section, it is scrutinized in Turkey setting by explaining the steps 

taken by Turkey Ministry of Education in the process of adapting the CEFR into its language 

education system. Besides, several research studies that have been conducted for making 

use of the CEFR in language learning, teaching and assessment are discussed. 

 CEFR Oriented Practices in Turkey. As mentioned in the previouse 

chapters, CoE, founded in 1949, has placed much emphasis on language education 

in order to raise plurilingual and pluricultural citizens who share a common European 

identity and has had many research done for this aim. As a result of these studies, 

between 15-17 October 2000, member countries of CoE conducted a meeting so as 

to celebrate European Day of Languages in Krakow, Poland. In accordance with the 

decisions made here, ministries of member nations decided to adopt and implement 

the CEFR and ELP into their language education system. In Turkey, this project was 

initiated by a Ministry approval of Education and Training Board in 2001.Within this 

context, it was decided to conduct pilot studies until 2004-2005, especially in private 

Turkish schools, training in foreign language, and Anatolian high schools and 

gradually extend its use to all schools and grades (Demirel, 2005). As a result, 

Turkish Ministry of Education designed the English language curricula in 

accordance with the CEFR principles and guidelines in 2002, and made adaptations 

in 2011 and 2013 (Mirici, 2015, p.  5). Besides, since 2006/07 the government has 

published and distributed the coursebooks to all students within Free Textbook 

Distribution Project and it has designed the coursebooks for English according to 
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the CEFR principles (New Bridge to Success, Breeze, Yes you Can). To present a 

comprehensive scheme for the CEFR and ELP oriented practices, from the approval 

of the CEFR to these days, Mirici (2015, p.  6) presented the following table in his 

study.  

Table 6  

The CEFR and the ELP Practices in Turkey 

Number Institution / Organization CEFR & ELP Based Implementation 

1 Ministry of Education Two ELP models for 10-14 and 12-18 years of age groups are 

accessible at the Ministry website. EFL programs have been 

developed through the CEFR principles. Several in-service training 

programs have been conducted. 

2 Council of Higher 

Education 

Foreign language teacher training programs of Education Faculties 

were redesigned and the CEFR was placed in the related programs 

as one of the topics in the Special Teaching Techniques 1 courses. 

In addition, preparatory class students at some universities such as 

Süleyman Demirel University, Cukurova University and Usak 

University are using an ELP model to self-assess their progress. 

3 Private College Schools Most private schools adapted CEFR based EFL curricula in their 

system and promote the use of ELP in their schools. E.g. Sınav 

schools, American Culture schools, Maya schools, etc. 

4 Private Language 

Schools 

The Association of the Private Language Schools in Turkey has 

started to promote the use of ELP in their CEFR oriented programs. 

5 Professional Competency 

Organization 

CEFR descriptors have become standards in determining 

professional language proficiency and the language and language 

passport has become a requirement as a standard document.  

 CEFR Related Research Studies in Turkey. Since the CEFR is a 

comprehensive framework for organizing language teaching, learning and 

assessment process, it has implications for every component of language 

education. That’s why it has been investigated from many different aspects such as 

curriculum, testing, teacher training etc. in the member countries of EU, including 

Turkey. In this section of the study, several studies conducted in Turkey will be 

reviewed.  

 One of the most important functions of the CEFR is guiding curriculum 

designers in the process of planning their curriculum and not surprisingly many 

researchers have investigated the effectiveness of the application of the CEFR to 

language teaching programs. Doğan (2007) is one of them who carried out a study 
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to see the applicability of the CEFR principles regarding language teaching methods 

and techniques to the English language program of the primary state schools in 

Turkey. For this study, principles of the CEFR were compared to teaching Training 

Committee Resolutions in successive years regarding language teaching in primary 

schools which have been published by MoNE and the congruence between them 

was assessed by creating frequency-density tables. It was found out there have 

been constant changes in the techniques and methods of MoNE among years and 

because of this inconsistent attitude, MoNE has difficulties in providing approved 

and embraced method. However, it was explored that principles of MoNE align with 

the ones of the CEFR more in recent years and many criteria can be matched. 

Besides, it was revealed that compared to the CEFR, which provides many options 

to be selected regarding target learners profile, context and the conditions of the 

language teaching, English program of MoNE presents a stricter method which is 

closed to interpretations. It was also uncovered that MoNE uses vogue statements 

the meaning of which cannot be understood thoroughly.  

 A similar study was conducted by Tosun (2007) who also investigated the 

applicability of CEFR principles to the Anatolian High Schools English program. In 

order to make comparison process more reliable and easier, criteria of the CEFR 

and English language curriculum of primary education and Anatolian High Schools 

were simplified in a way that each statement proposes just one proposition. Specific 

tables which were created for each grade, containing criteria of MoNE, and for each 

level of the CEFR, containing criteria of the framework for A1-A2-B1-B2.1 levels 

were compared and statistical analysis was carried out. At the end of the study, the 

degree of applicability of the CEFR in English program of Anatolian High schools 

was found quite high and satisfactory, which shows parallelism with Doğan’s (2017) 

study who also indicated that many criteria of the CEFR and curriculum of primary 

level overlap. Another common finding of these two studies is that some of the 

statements that MoNE provides in its curriculum express unclear objectives and 

grasping the meaning is difficult. 

 Arikan and Zorba (2016) conducted a more specific study, compared to the 

other studies mentioned previously, in order to see to what extent Anatolian high 

schools ninth-grade English language curriculum is successful in meeting the 

principles of the CEFR and to what extent gains for the five language skills of ninth-
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grade match up with the gains of these skills in A2 level of the CEFR, which is set 

as the goal for this grade. To carry out this study, the researchers firstly determined 

the most prominent features of the CEFR as follows:  

Table 7  

Principles of the CEFR (Arikan & Zorba, 2016, p.  17) 

Plurilingualism Task-based learning Self-assessment 

Pluriculturalism Interculturality The use of the ELP 

Communicative language teaching (CLT) Learner autonomy Learner-centeredness 

 After that, these principles were compared with the general features of the 

curriculum and it was concluded that 7 out of 9 principles of the CEFR correspond 

to the features of the curriculum although 2 of them remain in the background. In 

terms of gains of the skills, most strong congruence was found out in listening and 

writing skills with the percentages of 42.10 % and 46.2 % respectively, which is quite 

below the expectations. Besides, it was revealed that there is an unequal distribution 

in gains for skills. The coursebook which is used for this grade was also analyzed 

by getting ideas of the students and it was explored that one third of the students 

have negative feelings for the book. Moreover, researchers called for studies to 

examine coursebooks in terms of the CEFR principles in future studies, which is the 

case in this thesis.  All in all, the results of this study show parallelism with the 

studies of Doğan (2007) and Tosun (2007), who concluded that applicability of the 

CEFR principles into Turkish curriculum for English language is satisfactory, which 

is the case in this one with the proportion of congruence of 7 out of 9 principles.  

 Yiğit (2010) conducted a study in order to find out the consistency between 

the CEFR and 6th grade EFL curriculum prepared by MoNE. It was explored that the 

curriculum perfectly matches with the CEFR in terms of four language skills; 

however, it only meets 36% of linguistic competence defined by the CEFR as A2 

level descriptors.  

 Dağ (2008) carried out a more comprehensive study in secondary school A2 

level with the aim of revealing whether students’ proficiency level is really A2 

according to the CEFR, as stated in the curriculum, and whether their coursebook 

is efficient regarding the CEFR principles. Students’ performances were assessed 

and it was concluded that they were not even close to A2. Likewise, their coursebook 
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is insufficient when compared to the CEFR criteria and it does not meet the 

expectations in terms of teaching methodology, content and course hours proposed 

in the curriculum. Sarıca (2009) made a similar study and analyzed 210 8th grade 

students’ language levels in relation to the CEFR. It was found out that although 

they were expected to be A2 level students according to MoNE criteria, 95% of them 

are actually A1 level, which shows parallelism with Dağ’s (2008) study.  

 Karababa, Serbes and Şahin (2010) addressed the CEFR only from one 

angle and conducted a study in order to evaluate the textbook Breeze which is 

published by MoNE for the ninth-grade English language course. The book is 

claimed to be in A2 level according to the CEFR proficiency levels and the writers 

made a both qualitative and qualitative analysis in order to see the validity of this 

claim. The book was analyzed firstly in terms of total number of tasks, their 

distribution among five skills, learner autonomy, pair/group work, communicative 

approach, student-centeredness, and authentic text use. After that, each activity in 

the book were analyzed by using a checklist which is composed of ELP descriptors 

for A2 level. It was concluded that the skills are distributed equally and only 25% of 

the activities meets A2 level criteria. The findings suggest that coursebook does not 

promote learner autonomy and student centeredness. Moreover, the tasks do not 

serve communicative purposes although it is claimed to do so. Thus, it can be stated 

that the textbook Breeze does not meet the expectations in terms of being 

compatible with the CEFR, which is the case in Dağ’s (2008) study.  

 Another way that researchers draw upon the CEFR is using it as a guideline 

for designing syllabus for specific skills and a target learner profile in mind. As one 

of them, Mut (2007) developed a suggested reading syllabus for B2 level. In this 

process, criteria for reading comprehension in B2 level was set as learning 

outcomes and eclectic approach was adopted in terms of syllabus type because of 

various aims to be achieved. A number of syllabi were combined for different 

purposes; namely situational syllabus to provide authentic situations, contexts and 

aims; functional-notional syllabus to facilitate communicative competence, language 

awareness and plurilingualism; and finally, skill-based syllabus to develop reading 

skills with sub skills.  

 Ekşi (2008) also conducted a study in order to develop a syllabus for B2 level 

preparatory class students in Department of English Language Teaching at Gazi 
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University. At first, to define the student profile, a skill questionnaire, B2 “Can Do” 

statements and an interest checklist, was carried out. In the light of the findings, the 

drawbacks of the current syllabus were detected and a new syllabus in accordance 

with the CEFR objectives was originated. The syllabus was intended to be learner-

centered, by fostering learner-autonomy and making students to take more 

responsibility for their learning, and at the same time to promote plurilingual and 

pluricultural competences.  

 Gürocak and Çağatay (2016) approached the issue from a different 

perspective and carried out a study to reveal the perspectives of instructors from 

private universities and from state schools about their current teaching practices in 

terms of the CEFR and CEFR based curriculum at the university level. They 

discovered that both teachers in private university and in the state school have the 

same knowledge about the CEFR and they all believe that English language 

curriculum of universities should be based on the CEFR.  Moreover, both groups 

expressed that implications of CEFR should be seen more in curriculum as well as 

in teacher training. Kır and Sülü (2014) conducted a similar study in order to explore 

teachers’ knowledge about the CEFR and their thoughts about the applicability of 

this framework. Their participants are from 11 different cities in Turkey who work in 

different levels and institutions such as university, primary school, high school and 

private language center. They concluded that more than half of the teachers have 

read the document although they do not follow the current practices and they believe 

that the CEFR should be incorporated in both pre-service and in-service teacher 

training programs. However, most of the teachers do not apply the CEFR principles 

in their teaching, and the ones who do cannot make use of the CEFR ideally; they 

only apply the issues related to four skills by excluding the points which is about 

culture.  

 To sum up, the CEFR is a comprehensive framework which was created to 

guide practitioners for curriculum and syllabus development, textbook and exam 

writing, teacher training and self-assessment (see Common European Framework 

of Reference). Since the day of declaration of the CEFR, member countries of CoE, 

including Turkey, have gone through adaptation processes in the way of adopting 

the CEFR into their language education system and plenty of research studies have 

been carried out for different dimension of the CEFR; namely language learning 
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teaching and assessment. Thus, linking language education system of a country to 

the CEFR effectively plays a significant role in achieving quality language education, 

which in return helps gaining common European identity, which is one of the most 

important goals of CoE. Therefore, in this study, it is aimed to explore to what extent 

ELC for Anatolian high schools and coursebooks for these grades can be aligned 

with the descriptors of the CEFR for the related level. In the following section, the 

methodology that is employed to carry out this study will be presented with 

comprehensive information about the tools and changes that were made in the 

process adapting these tools.  
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Chapter 3  

Methodology 

 This study employs mixed method including qualitative and quantitative ways 

as the research technique. As the qualitative method, document analysis, which is 

a systematic procedure for reviewing or evaluating documents, such as 

organizational or institutional reports, books and program proposals, was utilized 

(Bowen, 2009). Document analysis requires data to be examined and interpreted in 

order to elicit meaning, gain understanding, and develop empirical knowledge 

(Bowen, 2009, p.  27). In this study, after analyzing and interpreting the documents, 

the findings were also presented quantitatively by means of frequency and 

percentage tables. CEFR, eleventh grade ELC and Yes You Can B2.1 and B2.2 

coursebooks (Ağırbaş, Bektaş & İşbilen, 2013) are the documents that were 

analyzed and compared in order to seek the congruence both between the CEFR 

and ELC, and between the CEFR and the coursebooks.  

 At the rest of this section, the methods which were used to answer each 

research question are presented respectively by providing information about the 

relevant document, data collection tool and data analysis procedure. Research 

questions that will be answered in this thesis are; 

1. To what extent do the objectives of the eleventh-grade curriculum align with the 

descriptors of B2.1 and B2.2 level of CEFR?   

2. To what extent does the eleventh-grade English language coursebooks (Yes 

You Can B2.1 and Yes You Can B2.2) align with the descriptors of B2.1 and 

B2.2 level of CEFR? 

Comparing Eleventh Grade ELC and the CEFR 

 For the purpose of the study, choosing the most current ELC for high school 

was necessary to be able to reveal out the most current situation. That’s why, the 

curriculum that was published in 2016 was chosen (Preparatory Class, 9th-12th 

Grades English Curriculum, MoNE, 2016) and eleventh grade was decided as the 

target grade to serve as a model (see Limitations). Since the eleventh grade is 

claimed to achieve B2.1 and B2.2 levels, descriptors of these level were chosen 
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from the CEFR for the benchmarking process that will be explained elaborately in 

the following sections.    

 ELC for Anatolian High School. ELC for high school embraces eclectic 

approach, comprising mostly elements of functional and skill-based syllabus. The 

curriculum is composed of 10 units which are organized around interrelated themes, 

chosen regarding learner profile, their interest and language level. “In addition to the 

thematic organization of the units, language functions, all four language skills 

(listening, reading, writing, speaking), and limited focus on language structures as 

well as some focus on explicit pronunciation are included in each unit” (ELC for 

Anatolian High Schools, 2016, p.  8). Materials and tasks are claimed to be authentic 

by addressing real-life needs and interests of students. They are also intended to 

foster the intake of English via various channels by appealing multiple senses of 

students. Besides, materials and tasks are designed with the purpose of supporting 

the presentation and practice of language skills in an integrated way. In terms of 

assessment, the curriculum supports the integration of traditional (multiple choice, 

true/false, and/or fill-in-the blanks) and performance based assessment (portfolios, 

projects, and/or communicative activities) with a strong emphasis on assessing 

production of language and communicative assessment tasks.  Besides, objectives 

for each unit are decided according to four skills (listening, reading, speaking and 

writing) and pronunciation (see Appendix-A). Since the CEFR does not contain any 

descriptors related to pronunciation, objectives of pronunciation were excluded from 

the analysis. For each skill, there are different numbers of objectives; there are 22 

objectives for writing, 39 for speaking, 40 for reading and 22 for listening. Regarding 

the first research question, to be able to explore to what extent these objectives can 

match up with the descriptors of the CEFR for the target level (B2.1 and B2.2), 

illustrative scales for communicative activities of the framework was utilized for the 

comparison. 

 The CEFR Descriptors.The CEFR includes 53 illustrative scales for different 

communicative activities, communication strategies, working with text and 

communicative language competences for each level (see Table 4). All of these 

scales describe language learners’ abilities in each of broad six levels and plus 

levels (A1.1, A2.1, A2.2, B1.1., B1.2., B2.1., B2.2., C1.1., C2.1.). Regarding the aim 

of this study, 31 of the scales, which are for communicative language activities, were 
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selected to be compared with the objectives of the ELC. Unlike eleventh grade ELC, 

which includes objectives for four skills (listening, reading, speaking and writing), 

scales of the CEFR are grouped under three categories (reception, interaction and 

production) and they are separated according to being written, spoken or 

audio/visual activities (see Table 4). To make the comparison process easier and 

more reliable, illustrative scales of the CEFR were regrouped according to four skills 

(see Table 8). 

 Numbering Objectives of ELC and Descriptors of the CEFR. Objectives 

of ELC and descriptors of the CEFR are numbered as follows in order to mention 

specific descriptors and objectives in an easier way while being analyzed. While 

each descriptor of the CEFR starts with “1”, each objective of ELC starts with “2”. 

The second number gives information about the skill that objectives or descriptors 

belong to; “1” indicates listening, “2” indicates reading, “3” indicates speaking and 

“4” indicates writing. For the CEFR scales, the third number gives information about 

the illustrative scales for communicative activities that a descriptor refers to. For 

example, while the first descriptor of Reading for Orientation is numbered as 

“1.2.3.1.”, the first descriptor of Reading for Instructions is numbered as “1.2.5.1.”. 

As for the objectives of eleventh grade ELC; whereas the first objective in the 

listening was numbered as “2.1.1.”, the first objective of writing was numbered as 

“2.4.1.”. 

Table 8  

Regrouping of the CEFR Scales According to Four Skills and Numbering 

1. CEFR 

1.1. Listening 

1.1.1. Overall Listening Comprehension 

1.1.2. Understanding Interaction between Native Speakers 

1.1.3. Listening as a Member of a Live Audience   

1.1.4. Listening to Announcements & Instructions 

1.1.5. Listening to Radio Audio &Recordings 

1.1.6. Watching TV & Film 

1.2. Reading  

1.2.1. Overall Reading Comprehension 

1.2.2. Reading Correspondence   
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1.2.3. Reading for Orientation 

1.2.4. Reading for Information and Argument 

1.2.5. Reading Instructions 

1.3. Speaking 

1.3.1. Overall Spoken Interaction 

1.3.2. Understanding a Native Speaker Interlocutor 

1.3.3. Conversation 

1.3.4. Informal Discussion 

1.3.5. Formal Discussion (Meetings) 

1.3.6. Goal-oriented Co-operation 

1.3.7. Obtaining Goods and Services 

1.3.8. Information Exchange 

1.3.9. Interviewing & Being Interviewed 

1.3.10. Overall Spoken Production 

1.3.11. Sustained Monologue: Describing Experience 

1.3.12. Sustained Monologue: Putting a Case (e.g. Debate) 

1.3.13. Public Announcements  

1.3.14. Addressing Audiences  

1.4. Writing 

1.4.1. Overall Written Interaction 

1.4.2. Correspondence 

1.4.3. Overall Written Production 

1.4.4. Creative Writing 

1.4.5. Writing Reports and Essays 

2. ELC  

2.1. Listening 

2.2. Reading 

2.3. Speaking 

2.4. Writing  

Note. Scale “Notes, Messages & Forms” was not used because it does not include any descriptors for B2/B2.2 

levels.  

 After this grouping, descriptors of B2.1 and B2.2 levels (which are the target 

set by ELC objectives) are extracted from these scales and one to one 

correspondence between these descriptors and eleventh grade ELC objectives was 

looked for. The number of the matching objectives and descriptors, and their 

percentages were also presented in the tables to make more reliable comments.  
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Comparing the Coursebook and the CEFR 

 As for the coursebooks to be analyzed, “Yes You Can B2.1” and “Yes You 

Can B2.2” (Ağırbaş, Bektaş & İşbilen, 2013), approved in 2013 and republished in 

2016, were selected since at the time of writing this thesis they were the most current 

coursebooks published by the government with the aim of accomplishing B2.1 and 

B2.2 levels in the eleventh grade. While being analyzed, these coursebooks were 

dealt with as one complied book because the objectives of the relevant grade in 

ELC were also written in a way to cover the descriptors of B2.1 and B2.2 level. 

Besides, as indicated in the previous section (see Comparing Eleventh Grade ELC 

and the CEFR), descriptors of B2.1 and B2.2 levels were combined to be compared 

also with the ELC objectives.  

 Subsequent to deciding the coursebooks to be analyzed, the method for the 

comparison of the CEFR and the coursebooks was decided. Since there is not an 

empirical method that is produced by Language Policy Unit of CoE for relating 

coursebooks to the CEFR, the tools that were created for relating examination to 

the CEFR (Manual for Relating Examination to the CEFR, 2009) were adapted to 

analyze reading, speaking and writing tasks. Listening tasks of these coursebooks 

were not able to be analyzed since the coursebooks were not in use any more and 

listening texts could not be obtained (see Limitations). The nature of Manual, the 

tools that it suggests and the selection and adaptation process of these tools will be 

examined elaborately in the following sections of this chapter.  

 Manual for Relating Examination to the CEFR. The Dutch CEFR Construct 

Project created a user-friendly manual that can be used by test developers and item 

writers to analyze and relate texts, tasks, items and specifications in a test to the 

CEFR levels (Manual for Relating Examination to the CEFR, 2009).  Along with this 

definition, it is also indicated in the Manual (2009) that “a single use or method was 

never intended for these Grids and it is not possible to give comprehensive 

instructions for their use” (p. 171), which suggests that these grids can also be 

exploited for different purposes. This manual was created on the basis of the CEFR 

by adding important dimensions that each test specification needs to possess 

(Alderson, Figueras, Kujiper, Nold, Takala & Tardieu, 2006).  Manual offers two 

different tools that can be used for analysis of tests; (i) Specification Tables and 
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Forms for communicative language activities and aspects of communicative 

language competences and (ii) the CEFR Content Analysis Grid for Listening & 

Reading and the CEFR Content Analysis Grids for Speaking & Writing (Manual for 

Relating Examination to the CEFR, 2009). To begin with, there are 24 specification 

tables and forms in total, while analyzing a test, all of them can be employed or 

certain forms can be chosen based on the aim of benchmarking. Content analysis 

grids, on the other hand, provides a chance to carry out the relating process in a lot 

more detailed way and they are found more useful for their purposes by the users 

of the manual. Regardless of the tool that will be employed, the Manual proposes 

four stages for the benchmarking process which are (i) Familiarization, (ii) 

Specification, (iii) Standardization Training and Benchmarking and (iv) Standard 

Setting Procedures. Familiarization and specification are two steps that were carried 

out in the current study and these processes will be explained in the following 

sections (3.2.1.1 and 3.2.2.2). However, the last two will not be mentioned since 

they are not relevant for the aim of the study.   

 Familiarization to the CEFR. Familiarization process is the first step that 

should be carried out to guarantee that the person who will conduct the 

benchmarking process has a comprehensive knowledge about the CEFR itself, the 

tools to be employed and the activities to be undertaken (Manual for Relating 

Examination to the CEFR, 2009). The Manual suggests four steps for the 

familiarization process and it proposes various activities for each of these steps, one 

of which can be chosen regarding the aim of the benchmarking. Therefore, to 

enhance validity and reliability of the findings in this study, a comprehensive 

familiarization stage was carried out by benefiting from CEF Train Project website 

(http://www.helsinki.fi/project/ceftrain /index.php.73.html), which was produced by 

Language Policy Division of CoE and proposed by the Manual. In this site, there is 

each and every suggested activity and they were performed by the researcher of 

this study. The activities are as follows:  

 Getting familiar with all the CEFR levels (A1-A2-A2.2-B1-B1.2-B2-B2.2-C1-

C2); 

 Working on the distinguishing features of the levels; 
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 Analyzing the illustrative scales for communicative language activities, 

strategies and competences; 

 Assessing researchers’ own foreign language proficiency; 

 Reconstructing scales for listening comprehension, reading comprehension, 

spoken interaction, spoken production and written production; 

 Assessing level of tasks and performance for different language skills; 

 Following familiarization, the activities in the training area that are suggested 

by the CEF Train Project site were also carried out with the aim of increasing validity. 

In this section, there are approximately 10 activities for four language skills. While 

the activities include communicative language tasks and texts for receptive skills, 

they also include tasks and performances for productive ones. Trainees are 

expected to assign a level to tasks, texts and performances by using relevant 

illustrative scales of the CEFR.   

 After familiarization and training, the tools that would give the most valid and 

effective results while relating communicative tasks of skills to a CEFR level were 

determined and adapted, which will be dealt with in the following section.  

 Selection of Tools. As stated above, the Manual proposes two different tools 

that can be employed to relate examinations to a CEFR level; (i) Specification Forms 

and Tables and (ii) the CEFR Content Analysis Grid for Listening & Reading and the 

CEFR Content Analysis Grids for Speaking & Writing. Since these are the tools that 

were created for examinations, using them without any changes for relating books 

to the CEFR would yield certain practical issues. Therefore, selecting the tool and 

making necessary adaptations so that it can give valid and effective results for 

benchmarking coursebooks against the CEFR was of vital importance. The first tool 

includes forms in which there are questions about certain dimensions of the CEFR 

for communicative activities and competences along with references to scales that 

can be used to answer these questions. On the other hand, the second tool provides 

grids that consist of parts which necessitate the user to decide on the features of 

the texts, items, tasks and performances in terms of various aspects and levels of 

the CEFR.  
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 Under the light of these facts about the nature of the tools, the CEFR Content 

Analysis Grid for Reading (Manual for Relating Examination to the CEFR, 2009) 

was decided to be used for relating reading components of coursebooks to the 

CEFR levels since it enables users to analyze the reading texts, items and tasks in 

a more comprehensive way than Specification Forms and Tables for reading 

(Manual for Relating Examination to the CEFR, 2009) do. However, for the analysis 

of productive skills, namely writing and speaking, Specification Forms and Tables 

(Manual for Relating Examination to the CEFR, 2009) were chosen because the 

CEFR Content Analysis Grids for Speaking and Writing entail the analysis of 

performances, too, which is not possible due to the lack of learner aspect of this 

study.  

 Subsequent to deciding on the tools, the tasks in the training module, 

provided in the online version of the grids 

(http://www.lancaster.ac.uk/fss/projects/grid/), were also performed. These tasks 

are taken from various tests of English for reading and listening, from a number of 

organizations such as Cambridge ESOL, Dialang, Finnish Matriculaton Board and 

they are all analyzed by experts and assigned to a CEFR level. In the training 

module, these texts and activities were analyzed by the researcher and results were 

compared with expert analysis.  

 After explaining the procedure and the justifications for selecting the tools, in 

the following sections the nature of these tools, the adaptations that were made and 

the process of using these tools will be handled. 

 The CEFR Content Analysis Grid for Reading.The original CEFR Content 

Analysis Grid for Reading (Manual for Relating Examination to the CEFR, 2009) is 

shown in Table 9. In this study, for relating reading texts of the relevant coursebooks 

to a CEFR level, only Text Length component of the table was excluded due to not 

yielding meaningful information for relating a text in a coursebook to a CEFR level. 

The following qualities of a text which are shown in Table 9 were specified by 

choosing from the options that are provided by the Online Manual (see Appendix-

B) and the CEFR level which the text likely to be comprehensible at was decided 

with the help of the illustrative scales (see Table 9) of the CEFR for the relevant 

activities.  
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Table 9  

The CEFR Content Analysis Grid for Reading 

Characteristics Text 1 Text 2 Text 3 Text 4  

Text source     

Authenticity      

Discourse type     

Domain     

Topic     

Nature of content      

Text Length     

Vocabulary     

Grammar     

Text likely to be 

comprehensible at 

CEFR level: 

    

 After analyzing the texts, to relate the activities of the texts to a CEFR level, 

the procedure that is proposed by the Manual was applied without making any 

changes. To analyze activities, the online Manual asks users to specify types of 

activities and operations that learners should go through to perform these activities. 

These decisions were made for each and every activity by choosing from the options 

(see Appendix-B) that Manual offers and relevant illustrative scales of the CEFR 

were employed to relate the activities to a level. Hence, the following table was 

created to analyze activities and present the results.  

Table 10  

Relating Reading Activities to the CEFR Levels 
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 Specification Tables and Forms: Writing. On the contrary to reading, for the 

analysis of writing tasks, Specification Tables and Forms were adapted. There are 

24 forms for different communicative activities, strategies and competences in total. 

For writing tasks, Form A12: Written Interaction and Form A14: Written Production 

(see Appendix-C) were combined; the only difference between them is the scales 

that can be referred to decide on the level. In the adaptation process, the first criteria, 

which requires information about certain contexts under which the test takers are to 

show ability, was excluded since the answer of it can only give eligible results for 

analyzing a task in a writing exam, not an activity in a coursebook. In addition, 

second and third criteria were combined in a column to make the table more reader-

friendly (see Table 11). While answering these questions, suggested illustrative 

scales were referred to. As for justification for relating a task to a level, descriptors 

of these scales were used mostly along with the direct quotations taken from the 

CEFR (2001) and Vantage (Ek & Trim, 2001), which is a comprehensive document 

to describe B2.1 and B2.2 level. With these decisions taken, the tool that is 

presented in Table 11 was generated. In findings and discussion (see Comparing 

Relevant Coursebooks to B2 Levels of the CEFR in Terms of Writing), the table will 

be presented in a way only to include names of the features that are investigated 

for the sake of making it more reading friendly (see Table 28).     

Table 11  

Specification Form for Writing   

N
u
m

b
e

r 
o

f 
A
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s
 

1. Which 

communication 

themes and/or 

subthemes are the 

students expected to 

be able to handle? 

(Reference: The lists 

in CEFR 4.2) 

2. Which 

communicative tasks, 

activities, and text-

types are the students 

expected to be able to 

handle? (Reference: 

The lists in CEFR 4.3, 

4.4.2.1, 7.1, 7.2, 7.3. 

4.6.2., 4.6.3.) 

3. After reading the scale for Overall Written 

Interaction and Overall Written Production, indicate 

and justify at which level(s) of the scale the activity 

should be situated. (Reference: Illustrative Scales 

for Correspondence, Creative writing, Reports & 

Essays, the CEFR, Vantage). 

1.  Theme:  

Subtheme:  

Domain:  

Task:  

Activity:  

Strategy:  

Text:  

Estimated Level of the Activity:  
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 Specification Forms: Speaking. In the analysis of speaking tasks, 

specification forms were employed, too. Since there are two types of speaking 

activities in the coursebooks; namely spoken interaction and spoken production, the 

forms that were created for these kinds of activities (Form A11: Spoken Interaction 

and Form A13: Spoken Production; see Appendix-D) were combined. Like in the 

writing activities, the only thing that makes the difference between these forms is 

the illustrative scales that should be referred to. To use these forms for 

benchmarking the speaking tasks of the coursebooks against a CEFR level, certain 

adaptations were necessary. Firstly, the first criteria, which is about the contexts in 

which examinees are supposed to perform speaking tasks, were excluded since all 

the speaking tasks are performed in the classroom. Secondly, the fourth criteria was 

also removed due to requiring information about text types that learners are to deal 

with while performing speaking tasks, which is not the case for the speaking 

activities in the coursebooks. Therefore, the final form that was benefited while 

relating the speaking activities to a CEFR level is presented in Table 12 In the 

process of deciding on the features of the speaking tasks, suggested illustrative 

scales were referred to. Besides, for providing justifications to estimate a level for 

the activities, the descriptors in these scales were used as well as the direct 

quotations from the CEFR (2001) and Vantage (Ek & Trim, 2001). Hence, the tool 

that was used to analyze speaking activities in this study was created in line with 

these decisions (see Table 12). However, in findings and discussion, the table will 

be presented in a way only to include names of the features that are investigated to 

make it more reading friendly (see Table 26).    
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Table 12  

Specification Form for Speaking 
N

u
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1. Which 

communication 

themes and/or 

subthemes are the 

students expected to 

be able to handle? 

(Reference: The lists 

in CEFR 4.2) 

2. Which 

communicative tasks, 

activities, strategies 

and text-types are the 

students expected to 

be able to handle? 

(Reference: The lists in 

CEFR 4.3, 4.4.2.1, 7.1, 

7.2, 7.3. 4.6.2., 4.6.3.) 

3. After reading the scale for Overall Spoken 

Interaction and Overall Spoken Production, indicate 

and justify at which level(s) of the scale the activity 

should be situated. (Reference: Illustrative Scales 

for Understanding a Native Speaker Interlocutor, 

Conversation, Informal Discussion, Formal 

Discussion, Goal-oriented Co-operation, Obtaining 

Goods and Service, Information Exchange, 

Interviewing & Being Interviewed, Sustained 

Monologue: Describing Experience, Sustained 

Monologue: Putting a Case, Public 

Announcements, Addressing Audiences, the CEFR, 

Vantage). 

1. Theme:  

Subtheme:  

Domain:   

Task:  

Activity:  

Strategy:  

Estimated Level of the Activity: 

 

 Subsequent to comprehensive information about the method that was used, 

the selection process for the tools that were employed, the adaptations that were 

made to use these tools for coursebook analysis and the nature of these tools, in 

the following chapter the results that were gained at the end of the process will be 

presented.  
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Chapter 4  

Findings and Discussion  

 In this chapter, analysis is presented under two subheadings in a way to show 

parallelism with the research questions. Firstly, comparative analysis of eleventh 

grade ELC objectives and B2.1 and B2.2 levels, the CEFR descriptors is dealt with 

and each 4 skills is handled under different subheadings. Subsequently, detailed 

evaluation of the coursebooks “Yes You Can B2.1” and “Yes You Can B2.2” 

(Ağırbaş, Bektaş & İşbilen, 2013), prepared by MoNE, in terms of meeting the CEFR 

criteria for B2.1 and B2.2 level is presented.  

Comparing Eleventh Grade ELC and B2 Levels of the CEFR 

 As it is explained in the methodology chapter, illustrative scales of the CEFR 

for communicative activities were regrouped according to four skills (listening, 

reading, speaking, writing) so that comparison with ELC objectives, which are also 

written for four skills, could be easier and more plausible. After regrouping, one to 

one correspondence between objectives and descriptors were looked for. Each 

objective was matched with only one descriptor; however, the CEFR descriptors 

could correspond to more than one objective since their scope is broader. In the 

following part, each skill is discussed with the help of demonstrative tables and 

numeric data which was obtained from these tables.  

 Comparing the ELC and B2 levels of the CEFR in Terms of Listening. 

CEFR has 6 illustrative scales ((i) overall listening comprehension, (ii) 

understanding interaction between native speakers, (iii) listening as a member of 

live audience, (iv) listening to announcements & instructions, (v) listening to radio 

audio & recordings, (vi) watching TV and film) and 11 descriptors under these scales 

for communicative listening activities in B2 levels. Eleventh grade ELC, on the other 

hand, consists of 22 objectives for listening to accomplish this level. When the 

descriptors of the CEFR for listening were analyzed, it was revealed that they were 

written for communicative activities that one person may need to perform to 

accomplish real world tasks. For that reason, their scope is broad and they generally 

include more than one statement in one descriptor, which leaded to correspondence 

of one descriptor to several objectives. To illustrate, “1.1.2.1. Can with some effort 

catch much of what is said around him/her but may find it difficult to participate 
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effectively in discussion with several native speakers who do not modify their 

language in any way.”  describes the conditions comprehensively and it presents a 

situation which is difficult to experience in classroom conditions. ELC objectives for 

listening, on the other hand, includes only one statement, they are activity based 

and do not provide information about the context or the condition. Hence, matching 

objectives with the descriptors was carried out under these circumstances and they 

are demonstrated in Table 13. 

Table 13  

Comparative Analysis of B2 Levels CEFR Descriptors and Eleventh Grade ELC 

Objectives in Terms of Listening  

1. CEFR 2. Eleventh Grade ELC 

1.1. Listening 2.1. Listening 

1.1.1. Overall Listening Comprehension 

1.1.1.1. Can understand standard spoken    

language, live or broadcast, on both 

familiar and unfamiliar topics normally 

encountered in personal, social, academic 

or vocational life. 

 

 

2.1.1. Students will be able to complete a table 

according to the conversation about the orientation 

process of a course or school abroad. 

2.1.2. Students will be able to follow order of events. 

2.1.3. Students will be able to identify the pieces of 

advice on international opportunities. 

2.1.4. Students will be able to catch the required 

information in the text. 

2.1.5. Students will be able to identify past events in 

the listening text. 

2.1.7. Students will be able to complete missing 

information while listening a text or dialogue. 

2.1.11. Students will be able to enumerate different 

entertainment activities. 

2.1.12. Students will be able to match the dialogues 

about news on beauty/fashion with photos. 

2.1.16. Students will be able to compare the 

suggestions or different perspectives given by a 

psychologist/friend and respond to them. 

2.1.19. Students will be able to obtain detailed 

information from an interesting friendship story, 

such as friendship of a human and an animal. 

2.1.21. Students will be able to identify wishes, 

regrets and apologies. 
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1.1.1.2. Can understand the main ideas of 

propositionally and linguistically complex 

speech on both concrete and abstract 

topics delivered in a standard dialect, 

including technical discussions in his/her 

field of specialization. 

2.1.8. Students will be able to follow scientists 

discussing possible future problems to draw 

conclusion. 

2.1.9. Students will be able to find the main idea. 

2.1.17. Students will be able to find out technical 

information, such as operating instructions for 

everyday equipment. 

1.1.1.3. Can follow extended speech and complex 

lines of argument provided the topic is 

reasonably familiar, and the direction of the 

talk is sign-posted by explicit markers. 

2.1.6. Students will be able to listen to a text or a 

dialogue about effects of social media on people to 

get required information. 

2.1.14. Students will be able to catch the main 

points of a discussion about the relationship 

between colors and moods. 

1.1.2. Understanding Interaction between Native Speakers  

1.1.2.1. Can with some effort catch much of what is 

said around him/her, but may find it difficult 

to participate effectively in discussion with 

several native speakers who do not modify 

their language in any way.  

 

1.1.2.2. Can keep up with an animated 

conversation between native speakers. 

 

1.1.3. Listening as a Member of Live Audience  

1.1.3.1. Can follow the essentials of lectures, talks 

and reports and other forms of 

academic/professional presentation which 

are propositionally and linguistically 

complex.   

 

1.1.4. Listening to Announcements & Instructions  

1.1.4.1. Can understand announcements and 

messages on concrete and abstract topics 

spoken in standard dialect at normal 

speed. 

 

1.1.5. Listening to Radio Audio & Recordings  

1.1.5.1. Can understand most radio documentaries 

and most other recorded or broadcast 

audio material delivered in standard dialect 

and can identify the speaker’s mood, tone 

etc.  

2.1.10. Students will be able to fill in the blanks with 

missing words of a song lyrics. 

2.1.20. Students will be able to complete the lyrics 

while listening to a song. 

1.1.5.2. Can understand recordings in standard 

dialect likely to be encountered in social, 

professional or academic life and identify 

2.1.15. Students will be able to identify the 

speaker’s mood, tone, etc. while listening to a short 

dialogue. 
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speaker viewpoints and attitudes as well as 

the information content. 

 

1.1.6. Watching TV and Film  

1.1.6.1. Can understand documentaries, live 

interviews, talk shows, plays and the 

majority of films in standard dialect. 

 

1.1.6.2. Can understand most TV news and current 

affairs programs. 

 

2.1.18. Students will be able to identify main point 

about technology on TV or radio program. 

2.1.22. Students will be able to detect the target 

information on TV or a radio program about 

Paralympics. 

Note. All the descriptors of the CEFR related to listening are provided in the table, but only matching objectives are 

presented. For the whole list of the listening objectives please see Appendix-E.   

 To make these data easier to comment on, total number of the descriptors 

for each illustrative scale, the number of the objectives which corresponds to them 

and percentage values of correspondence for each scale are presented in Table 14. 

Table 14  

Quantitative Demonstration and Percentages of Correspondence for Listening  

Illustrative Scales of CEFR Related to Listening 
Number of 

Descriptors 

Number of 

Matching 

Descriptors with 

Objectives 

Number of Matching 

Objectives with 

Descriptors and 

Percentages 

n=22a/b 

Overall Listening Comprehension 3 3 16 (76.3%) 

Understanding Interaction between Native 

Speakers 
2 0 0 (0%) 

Listening as a Member of Live Audience 1 0 0 (0%) 

Listening to Announcements & Instructions 1 0 0 (0%) 

Listening to Radio Audio & Recordings 2 2 3 (14.2%) 

Watching TV and Film 2 1 2 (9.5%) 

Total 11 6 21 (100%) 

aELC consists of 22 listening objectives. However, 21 objectives are evaluated since 2.1.3. and 2.1.14. is the same. 
b”n” indicates total number of objectives in ELC. 

 

 When the table is analyzed and the total percentage of the matching 

objectives (100%) is taken into account, it can be misinterpreted that listening 

objectives of eleventh grade ELC completely corresponded to the descriptors of 

listening for B2 levels. However, detailed analysis of the table showed that there 
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was an uneven distribution among different types of communicative listening 

activities and only 54% (n=6) of the CEFR descriptors could be matched with the 

ELC objectives for listening. It was found out that descriptors of overall listening 

comprehension corresponded to many of the ELC objectives with the percentage of 

76.3% (n=16). Following this, descriptors of listening to radio audio & recordings 

match with 14.2% (n=3) of the ELC objectives and finally 9.5% (n=2) objectives 

referred to the descriptors of watching TV and film.  On the other hand, there was 

no objective which corresponded to descriptors of understanding interaction 

between native speakers, listening as a member of live audience and listening to 

announcements & instructions.  

 These findings suggest that MoNE curriculum focuses on general listening 

abilities the most such as understanding main ideas or details of conversations 

generally related to familiar topics along with the ability to understand radio 

recordings and television broadcast, which are the conditions that can be easily 

created in classroom atmosphere. Nevertheless, understanding native speakers, 

talks, lectures or academic presentations and getting the meaning of 

announcements and instructions, which creates 46% of the communicative listening 

activities suggested by the CEFR, are not given attention in this curriculum. When 

the general features of the B2 levels learner (see B2.1 and B2.2 Levels) were 

considered, it was figured out that these neglected areas play an important role to 

be able to claim that one person has B2 levels listening abilities. Therefore, it can 

be stated that curriculum has certain shortcomings in this sense.  

 All in all, it can be deduced from the analysis that although all of the eleventh 

grade ELC listening objectives corresponded to the CEFR descriptors for listening, 

54% (n=6) of the CEFR descriptors could only be matched with the objectives. This 

suggests that existing objectives are suitable to B2 levels; however, there are many 

descriptors (46%, n=5) which do not have a correspondence in the curriculum. This 

rate is quite below to assert that eleventh grade ELC has the necessary 

qualifications to comfort with B2 levels in terms of listening.  

 Comparing the ELC and B2 Levels of the CEFR in Terms of Reading. 

CEFR consists of 5 scales for reading activities ((i)overall reading comprehension, 

(ii) reading correspondence, (iii) reading for orientation, (iv) reading for information 

& argument, (v) reading for instructions) and 8 descriptors under these scales for 
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B2 levels. On the other side, ELC specifies 40 objectives for reading in the eleventh 

grade to accomplish related levels. When the descriptors of the CEFR were 

analyzed, it was seen that they are comprehensive, they give information about 

conditions and context under which reading is performed. They also define 

knowledge and competences that readers need to possess to accomplish related 

reading task. Some of them may consist of more than one statements, that’s why 

they can correspond to more than one objective. For instance, “1.2.1.1. Can read 

with a large degree of independence, adapting style and speed of reading to 

different texts and purposes, and using appropriate reference sources selectively. 

Has a broad active reading vocabulary, but may experience some difficulty with low-

frequency idioms.” is a very detailed descriptor which proposes more than one 

statement by defining reader knowledge and competences.  

 Evaluation of reading objectives showed that they are activity based and 

always contain one statement. There are some objectives which describes strategic 

reading skills rather than communicative reading activities such as “2.2.14. Students 

will be able to use simple context clues to determine the meaning of new words in 

the text.” and “2.2.12. Students will be able to guess the meaning of unfamiliar words 

from the context.”. There are also some objectives which give the impression that 

they were written for a specific text, in other words there was already a book and 

the objectives were written for that book. To illustrate, “2.2.28. Students will be able 

to change the forms of the words to make meaningful sentences such as ignore- 

ignorance- ignorable in the text” is a descriptor which does not propose a 

communicative reading ability and seems to be written for a specific text. Matching 

these kinds of objectives with the descriptors were not possible and this situation 

affected correspondence ratio negatively. Following this brief information about 

descriptors of the CEFR related to reading in B2 levels and reading objectives of 

eleventh grade ELC, Table 15 is presented below to show the correspondence of 

descriptors and objectives.  

Table 15  

Comparative Analysis of B2 Levels CEFR Descriptors and Eleventh Grade ELC 

Objectives in Terms of Reading  

1. CEFR 2. Eleventh Grade ELC 
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1.2. Reading 2.1. Reading  

1.2.1. Overall Reading Comprehension   

1.2.1.1. Can read with a large degree of 

independence, adapting style and speed of 

reading to different texts and purposes, 

and using appropriate reference sources 

selectively. Has a broad active reading 

vocabulary but may experience some 

difficulty with low-frequency idioms. 

2.2.13. Students will be able to make inferences 

about the topic. 

2.2.21. Students will be able to find out sentences 

on cultural sense of humor. 

2.2.23. Students will be able to interpret a poem. 

2.2.33. Students will be able to find out required 

information in a real story about friendship.  

2.2.34. Students will be able to make inferences 

through the text. 

2.2.39. Students will be able to identify lexis and 

jargon related to Paralympics. 

1.2.2. Reading Correspondence   

1.2.2.1. Can read correspondence relating to 

his/her field of interest and readily grasp 

the essential meaning. 

 

1.2.3. Reading for Orientation   

1.2.3.1. Can scan quickly through long and 

complex texts, locating relevant details. 

 

2.2.2. Students will be able to scan a text in order 

to find out the detailed information. 

2.2.18. Students will be able to scan a text and its 

result about entertainment to answer the 

questions.   

2.2.37. Students will be able to scan a real 

success story of a paralyzed person. 

1.2.3.2. Can quickly identify the content and 

relevance of news items, articles and 

reports on a wide range of professional 

topics, deciding whether closer study is 

worthwhile.  

 

 

1.2.4. Reading for Information & Argument 

1.2.4.1. Can obtain information, ideas and opinions 

from highly specialized sources within 

his/her field. 

2.2.3. Students will be able to answer the 

comprehension questions about opportunities 

abroad in the text or dialogue. 

2.2.27. Students will be able to determine their 

personality type by answering given personality 

questionnaire. 

2.2.29. Students will be able to skim the text to 

find out the main idea. 

1.2.4.2. Can understand specialized articles 

outside his/her field, provided he/she can 

2.2.38. Students will be able to identify information 

about Paralympics to answer the questions. 
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use a dictionary occasionally to confirm 

his/her interpretation of terminology. 

1.2.4.3. Can understand articles and reports 

concerned with contemporary problems in 

which the writers adopt particular stances 

or viewpoints. 

 

2.2.9. Students will be able to read a research on 

Social Media to answer the questions. 

2.2.10. Students will be able to find out the main 

idea and details of a research on Social Media. 

2.2.30. Students will be able to find out benefits of 

technology for human beings in the text. 

1.2.5. Reading for Instructions   

1.2.5.1. Can understand lengthy, complex 

instructions in his field, including details on 

conditions and warnings, provided he/she 

can reread difficult sections. 

2.2.26. Students will be able to sort clearly written 

instructions for relaxation/ mediation. 

Note. All the descriptors of the CEFR related to reading are provided in the table, but only matching objectives of ELC are 

presented. For the whole list of the reading objectives please see Appendix-F.   

 

 Number of descriptors for each scale, number of matching objectives and 

their percentage values are presented in Table 16 so that these findings can be 

interpreted in an easier way.   

Table 16  

Quantitative Demonstration and Percentages of Correspondence for Reading  

Illustrative scales of CEFR related to reading 
Number of 

Descriptors 

Number of 

Matching 

Descriptors with 

Objectives 

Number of Matching 

Objectives with 

Descriptors and 

Percentages 

n=40a 

Overall Reading Comprehension 1 1 6 (15%) 

Reading Correspondence 1 0 0 (0%) 

Reading for Orientation 2 1 3 (7.5%) 

Reading for Information & Argument 3 3 7 (17.5%) 

Reading for Instructions 1 1 1 (2.5%) 

Total 8 6 17 (42.5%) 

a “n” indicates total number of objectives in ELC. 

 When the tables were analyzed from the CEFR perspective, correspondence 

ratio was found quite high, 75% (n=6) of the CEFR descriptors related to reading 

could be matched with ELC reading objectives. It indicates that different 

communicative reading activities, proposed in the CEFR for B2 levels, were tried to 



 

59 
 

be covered in eleventh grade ELC. However, detailed analysis of the tables showed 

that only 42.5% (n=17) of the eleventh grade ELC reading objectives corresponded 

to the descriptors of CEFR related to reading in B2 levels and 57.5% (23) of the 

objectives could not be matched with the descriptors for various reasons. To begin 

with, while 25% (n=10) of reading objectives was related to using words effectively 

to create meaningful sentences such as “2.2.28. Students will be able to change the 

forms of the words to make meaningful sentences such as ignore- ignorance- 

ignorable in the text.”, 25% (n=10) of the reading objectives was about strategic 

reading skills not about activities such as “2.2.25. Students will be able to guess the 

meaning of the idioms in the text and use them in a sentence.” On the other hand, 

7.5% (n=3) of the reading objectives was for simple post reading activities that could 

not be matched up with a descriptor in B2 levels, such as “2.2.6. Students will be 

able to match the stories with the pictures.”. This means that 57.5% of the eleventh 

grade ELC objectives for reading does not serve purposes of communicative 

reading activities.  

 When the matching ELC objectives with CEFR descriptors was investigated, 

it was discovered that reading for information & argument was practiced the most 

with the percentage value of 17.5% (n=7). Subsequently, 15% (n=6) of the reading 

objectives was found to be devoted to developing overall reading comprehension. 

It was followed by reading for orientation, which was matched with 7.5% (n=3) of 

the objectives. Finally, it was revealed that reading for instructions was practiced the 

least (2.5%, n=1) and reading for correspondence had no place in eleventh grade 

ELC. This distribution can be stated as reasonable when the overall objectives of 

the ELC for high school and academic needs of the students are considered.  

 To conclude, although 75% of the CEFR descriptors for reading in B2 levels 

corresponded to the reading objectives of eleventh grade ELC, only 42.5% of the 

objectives were matched with the descriptors of this level, which implies that 57.5% 

of reading objectives were not written to accomplish B2 levels communicative 

reading activities and these descriptors were not given enough importance. 

 Comparing the ELC and B2 levels of the CEFR in Terms of Speaking. 

The CEFR consists of 13 illustrative scales and 35 descriptors under these scales 

for communicative speaking activities in B2 levels. 8 of the scales are related with 

interaction ((i) overall speaking interaction, (ii) conversation, (iii) informal discussion 
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(with friends), (iv) formal discussion (meetings), (v) goal-oriented co-operation, (vi) 

transactions to obtain good & services, (vii) information exchange, (viii) interviewing 

and being interviewed) and these scales have 25 descriptors in total. Remaining 5 

scales, on the other hand, are about production ((i)overall spoken production, (ii) 

sustained monologue: describing experiences, (iii) sustained monologue: putting a 

case, (iv) public announcement, (v) addressing audiences) and they consist of 10 

descriptors. Giving more weight to interactive speaking activities is an expected 

result when language policy of CoE and the action-oriented approach of the 

framework are taken into account (see Approach Adopted in the CEFR). Since CoE 

aims to raise plurilingual and pluricultural citizens, it is so rational that CEFR, a 

framework which is created as a result of intense work of this council, mainly aims 

to develop communication skills of language learners. While CEFR describes 

communicative speaking activities as interactive and productive ones, ELC does not 

discriminate the speaking activities and explains them under one title and proposes 

39 speaking objectives for eleventh grade.  

 When descriptors for speaking were evaluated, it was noticed that they are 

quite comprehensive, they define the context and the conditions under which 

speaking activities are supposed to be performed in a detailed and clear way. 

Moreover, they give information about the manner, knowledge and competences of 

speakers along with the type of topics they talk about. There are also many 

descriptors containing more than one statement, which enables matching more than 

one objective with the same descriptor. For instance, “1.3.5.2. Can outline an issue 

or a problem clearly, speculating about causes or consequences, and weighing 

advantages and disadvantages of different approaches.”  is a quite comprehensive 

descriptor which can correspond to various objectives. On the other hand, some 

descriptors define context and conditions in an extremely detailed way and make 

the correspondence of objectives, which are always task-based, difficult. To 

illustrate, “1.3.1.1. Can with some effort catch much of what is said around him/her 

in discussion, but may find it difficult to participate effectively in discussion with 

several native speakers who do not modify their language in any way.” is a 

descriptor that defines conditions in an extremely detailed way and none of the ELC 

objectives can be matched up with it. Analysis of the speaking objectives of eleventh 

grade ELC, on the other hand, shows that each objective includes only one 
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statement and they are task-based, which is the case in listening and reading 

objectives. Following this general and introductory information about descriptors 

and objectives for speaking, Table 17 which shows the correspondence between 

them is presented below.  

 Table 17  

Comparative Analysis of B2 Levels CEFR Descriptors and Eleventh Grade ELC 

Objectives in Terms of Speaking 

1. CEFR  2. Eleventh Grade ELC  

1.3. Speaking 2.3. Speaking  

1.3.1. Overall Spoken Interaction   

1.3.1.1. Can use the language fluently, accurately and 

effectively on a wide range of general, 

academic, vocational or leisure topics, 

marking clearly the relationships between 

ideas. 

 

2.3.35. Students will be able to talk about values 

such as honesty, trustworthy, modesty for a good 

friendship.  

2.3.32. Students will be able to make complaints 

and offer solutions about relationship.  

2.3.36. Students will be able to talk about winter 

and summer Paralympic sports and equipment. 

2.3.37. Students will be able to express regrets and 

wishes in their life. 

2.3.39. Students will be able to about human values 

that make paralyzed people life easier. 

1.3.1.2. Can communicate spontaneously with good 

grammatical control without much sign of 

having to restrict what he/she wants to say, 

adopting a level of formality appropriate to the 

circumstances. 

 

1.3.1.3. Can highlight the personal significance of 

events and experiences, account for and 

sustain views clearly by providing relevant 

explanations and arguments. 

 

2.3.3. Students will be able to talk what kind of 

qualifications they need to contribute to their career. 

2.3.17. Students will be able to talk about kind of 

entertainment they like and their reasons. 

2.3.19. Students will be able to express their 

opinions about entertainment by using justification 

expressions. 

1.3.2. Conversation   

1.3.2.1. Can engage in extended conversation on 

most general topics in a clearly participatory 

fashion, even in a noisy environment. 

 

2.3.20. Students will be able to talk about sense of 

entertainment in different ages. 

2.3.21. Students will be able to talk about recent 

events. 

2.3.25. Students will be able to ask and answer 

questions about personality. 
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2.3.34. Students will be able to talk about online 

friendship.  

1.3.2.2. Can sustain relationships with native 

speakers without unintentionally amusing or 

irritating them or requiring them to behave 

other than they would with a native speaker. 

 

 

 

 

1.3.2.3. Can convey degrees of emotion and highlight 

the personal significance of events and 

experiences. 

2.3.30. Students will be able to express their ideas 

and feelings such as surprise, happiness, interests 

and indifference on technology products. 

1.3.3. Informal Discussion (with friends)  

1.3.3.1. Can keep up with an animated discussion 

between native speakers. 

 

 

1.3.3.2. Can express his/her ideas and opinions with 

precision, present and respond to complex 

lines of argument convincingly. 

 

 

 

1.3.3.3. Can with some effort catch much of what is 

said around him/her in discussion but may 

find it difficult to participate effectively in 

discussion with several native speakers who 

do not modify their language in any way. 

 

1.3.3.4. Can account for and sustain his/her opinions 

in discussion by providing relevant 

explanations, arguments and comments. 

2.3.11. Students will be able to discuss why social 

network is so popular around the world. 

2.3.22. Students will be able to maintain a 

discussion about a variety of methods to be more 

beautiful. 

1.3.4. Formal Discussion (meetings)  

1.3.4.1. Can keep up with an animated discussion, 

identifying accurately arguments supporting 

and opposing points of view. 

 

 

 

1.3.4.2. Can express his/her ideas and opinions with 

precision, present and respond to complex 

lines of argument convincingly. 

 

 

 

1.3.4.3. Can participate actively in routine and non-

routine formal discussion.   

 

1.3.4.4. Can contribute, account for and sustain 

his/her opinion, evaluate alternative 

proposals and make and respond to 

hypotheses. 

 

1.3.5. Goal-Oriented Co-operation  

1.3.5.1. Can help along the progress of the work by 

inviting others to join in, say what they think 

etc. 

 

1.3.5.2. Can outline an issue or a problem clearly, 

speculating about causes or consequences, 

2.3.13. Students will be able to talk about current 

conditions related to global issues. 
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and weighing advantages and disadvantages 

of different approaches. 

2.3.14. Students will be able to talk about causes 

and effects of global warming on climate in the 

future. 

2.3.16. Students will be able to talk about global 

events which will keep happening in the future. 

2.3.26. Students will be able to express their 

problems, such as friendship, parental, 

neighborhood conflict and ask for their friends’ 

suggestions. 

2.3.38. Students will be able to talk about difficulties 

that paralyzed people live in our country and 

solutions to their problems. 

1.3.6. Transactions to Obtain Good & Services  

1.3.6.1. Can cope linguistically to negotiate a solution 

to a dispute like an undeserved traffic ticket, 

financial responsibility for damage in a flat, for 

blame regarding an accident.    

 

1.3.6.2. Can outline a case for compensation, using 

persuasive language to demand satisfaction 

and state clearly the limits to any concession 

he/she is prepared to make. 

 

1.3.6.3. Can explain a problem which has arisen and 

make it clear that the provider of the 

service/customer must make a concession. 

 

1.3.7. Information Exchange   

1.3.7.1. Can understand and exchange complex 

information and advice on the full range of 

matters related to his/her occupational role. 

2.3.1. Students will be able to ask for and give 

information about educational programs such as 

Erasmus, Jean Monnet. 

 

1.3.7.2. Can pass on detailed information reliably.  

1.3.7.3. Can give a clear, detailed description of how 

to carry out a procedure.   

 

1.3.7.4. Can synthesize and report information and 

arguments from a number of sources. 

 

2.3.2. Students will be able to present the 

information about international volunteering 

programs such as Overseas after searching on the 

Net. 

1.3.8. Interviewing and Being Interviewed 

1.3.8.1. Can carry out an effective, fluent interview, 

departing spontaneously from prepared 

questions, following up and probing 

interesting replies. 

2.3.18. Students will be able to conduct a survey on 

entertainment preferences to present the results. 

1.3.8.2. Can take initiatives in an interview, expand 

and develop ideas with little help or prodding 

from an interviewer. 

 

1.3.9. Overall Spoken Production   
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1.3.9.1. Can give clear, detailed descriptions and 

presentations on a wide range of subjects 

related to his/her field of interest, expanding 

and supporting ideas with subsidiary points 

and relevant examples. 

2.3.23. Students will be able to make comments 

briefly on fashion and beauty products by looking at 

pictures. 

2.3.29. Students will be able to introduce a 

technology product or life saver technology by 

using visuals 

 

1.3.10. Sustained Monologue: Describing Experiences 

1.3.10.1. Can give clear, detailed description  

                on a wide range of subjects related               

  to his field of interest.   

2.3.5. Students will be able to tell a survival story or 

describe an event. 

2.3.6. Students will be able to describe pictures on 

a survival story. 

2.3.9. Students will be able to comment on 

photographs related to the topic. 

2.3.28. Students will be able to talk about what 

affects their moods. 

2.3.31. Students will be able to describe the 

problems about the life-saver products they have 

used. 

1.3.11. Sustained Monologue: Putting a Case (e.g. in a debate) 

1.3.11.1.  Can develop a clear argument,    

                expanding and supporting his/her      

                points of view at some length with  

                subsidiary points and relevant  

                examples. 

 

1.3.11.2. Can construct a chain of reasoned 

argument. 

 

1.3.11.3. Can explain a viewpoint on a topical issue 

giving the advantages and disadvantages of 

various options.   

 

2.3.4. Students will be able to express possible 

opportunities in different areas such as job, 

scholarship, internship, graduate study. 

2.3.12. Students will be able to talk about which 

social web sites they prefer to use and their 

reasons.   

2.3.15. Students will be able to offer solutions to 

global issues. 

1.3.12. Public Announcement   

1.3.12.1. Can deliver announcements on most 

general topics with a degree of clarity, 

fluency and spontaneity which causes no 

strain or inconvenience to the listener. 

 

1.3.13. Addressing Audiences   

1.3.13.1. Can give a clear, systematically developed    

presentation, with highlighting of significant 

points, and relevant supporting detail.   
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1.3.13.2. Can depart spontaneously from a prepared 

text and follow up interesting points raised 

by members of the audience, often showing 

remarkable fluency and ease of expression. 

 

1.3.13.3. Can give a clear, prepared presentation, 

giving reasons in support of or against a 

particular point of view and giving the 

advantages and disadvantages of various 

options.   

 

1.3.13.4. Can take a series of follow up questions with 

a degree of fluency and spontaneity which 

poses no strain for either him/herself or the 

audience. 

 

Note. All the descriptors of the CEFR related to speaking are provided in the table, but only matching objectives of ELC are 
presented. For the whole list of the speaking objectives please see Appendix-G.   

 To analyze these data more easily, number of descriptors for each scale, 

number of matching objectives and their percentage values are presented in Table 

18.  

Table 18  

Quantitative Demonstration and Percentages of Matching for Speaking 

Illustrative scales of CEFR related to speaking 
Number of 

Descriptors 

Number of 

Matching 

Descriptors with 

Objectives 

Number of Matching 

Objectives with 

Descriptors and 

Percentages 

n=39a 

Overall Spoken Interaction 3 2 8 (20.5%) 

Conversation 3 2 5 (12.8%) 

Informal Discussion (with friends) 4 1 2 (5.2%) 

Formal Discussion (meetings) 4 0 0 (0%) 

Goal-Oriented Co-operation 2 1 5 (12.8%) 

Transactions to Obtain Good & Services 3 0 0 (0%) 

Information Exchange 4 2 2 (5.2%) 

Interviewing and Being Interviewed 2 1 1 (2.5%) 

Spoken Interaction Total  25 8 23 (60%) 

Overall Spoken Production 1 1 2 (5.2%) 

Sustained Monologue: Describing Experiences 1 1 5 (2.8%) 

Sustained Monologue: Putting a Case  3 1 3 (7.6%) 

Public Announcement 1 0 0 (0%) 

Addressing Audiences 4 0 0 (0%) 

Spoken Production Total  10 3 10 (24.6%) 

Total 35 11 33 (84.6%) 

a “n” indicates total number of objectives in ELC.  
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 When the table was analyzed from the CEFR perspective, it was figured out 

that only 31.4% (n=11) of the CEFR speaking descriptors could be matched with 

ELC speaking objectives. While 22.8% (n=8) of these descriptors were related with 

interactive speaking activities, 8.6% (n=3) of them were for productive speaking 

activities. In terms of ELC objectives for speaking, the ratio was much more 

satisfactory, though; 84.6% (n=33) of them corresponded to the CEFR descriptors 

in the related level. 15.4% (n=6) of the objectives, on the other side, could not be 

matched with the descriptors for several reasons such as being about compensation 

strategies (2.3.8. Students will be able to use expressions to correct themselves in 

a conversation) or including statement only about the words that students should 

use (2.3.33. Students will be able to use phrasal verbs while talking about 

themselves and their friends).  

 After stating the reasons why certain objectives could not be matched, 

analysis of distribution of matching objectives among descriptors was necessary. 

Overall spoken interaction skills were explored to be practiced the most in the ELC 

with the percentage of 20.5% (n=8), subsequently descriptors in every one of 

Conversation, Goal-Oriented Co-operation and Sustained Monologue: Describing 

Experiences scales corresponded with 12.8% (n=5) of the objectives. In addition to 

this, Sustained Monologue: Putting a Case was matched with the 7.6% (n=3) of the 

objectives while every one of Informal Discussion (with friends), Information 

Exchange and Overall Spoken Production scales corresponded to 5.2% (n=2) of 

speaking objectives in ELC. Moreover, Interviewing and Being Interviewed scale 

was revealed to be practiced the least (2.5%, n=1) and there was no objective 

matching with Formal Discussion, Transactions to Obtain Good & Services, Public 

Announcement and Addressing Audiences. These rates may indicate that academic 

speaking skills of students were not given much importance, instead eleventh grade 

ELC tries to develop students’ interactive speaking skills which they can need in 

daily life. In total, while 60% (n=23) of the ELC speaking objectives corresponded to 

spoken interaction activities, 24.6% (n=10) of them matched up with spoken 

production activities. This distribution of objectives shows parallelism with the 

descriptors of speaking scales in the CEFR because 71.4% (n=25) of descriptors 

are related to spoken interaction and 28.6%(n=10) of them are about spoken 

production in this framework.  
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 All in all, although the correspondence ratio of eleventh grade ELC (84.6%) 

with the CEFR seems quite satisfactory, 68.6 % of the CEFR descriptors could not 

be matched up with any of the objectives, implying that there are many skills that 

are proposed by the CEFR but not given place in the curriculum to accomplish target 

levels. 

 Comparing the ELC and B2 Levels of the CEFR in Terms of Writing. 

There are 5 scales and 10 descriptors under these scales for communicative writing 

activities in the CEFR, 2 of them are about written interaction, which includes 2 of 

the descriptors, ((i) overall written interaction, (iii) correspondence) and remaining 3 

are about written production, which has 8 descriptors ((i) overall written production, 

(ii) creative writing, (iii) reports & essays). Eleventh grade ELC contains 22 

objectives for writing to accomplish this level. As in other skills, the CEFR descriptors 

are more comprehensive and describe the context and the content of the writing in 

a detailed way, which creates the opportunity for correspondence of several 

objectives to one descriptor. For example, “1.4.1.1. Can write an essay or report that 

develops an argument systematically with appropriate highlighting of significant 

points and relevant supporting detail.”  is a general and comprehensive descriptor 

and more than one objective can be matched with it. On the other hand, eleventh 

grade ELC objectives for writing are generally task based and they always contain 

one statement in one objective, which is the case in other skills in the curriculum. 

However, compared to other skills, writing objectives can be regarded as more 

explanatory by describing the conditions more clearly. The descriptor “2.4.21. 

Students will be able to write an opinion essay on ways of making paralyzed 

people’s life easier by synthesizing information about Paralympics they get by using 

information technologies. “can be given as an example. Except for this kind of 

objectives, which are based on interactive or productive writing skills, there are 

some objectives which only give information about the kinds of words student should 

use or about the pre-writing part in which students prepare what they will write such 

as “2.4.13. Students will be able to use participles in their writings.” and “2.4.9. 

Students will be able to make an outline to write a survey report.”. This nature of 

some objectives had a negative effect on correspondence rate. Following this 

general information about the CEFR descriptors and ELC objectives for writing, 

Table 19 is presented below to show the matching objectives and descriptors.  
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Table 19  

Comparative Analysis of B2 Levels CEFR Descriptors and Eleventh Grade ELC 

Objectives in Terms of Writing 

1. CEFR 2. Eleventh Grade ELC 

1.4. Writing  2.4. Writing  

1.4.1.  Overall Written Interaction   

1.4.1.1. Can express news and views effectively in 

writing and relate to those of others. 

 

1.4.2. Correspondence   

1.4.2.1. Can write letters conveying degrees of 

emotion and highlighting the personal 

significance of events and experiences 

and commenting on the correspondent's 

news and views. 

2.4.22. Students will be able to write a letter or a note 

on wishes, regrets. 

1.4.3. Overall Written Production   

1.4.3.1. Can write clear, detailed texts on a variety 

of subjects related to his field of interest, 

synthesizing and evaluating information 

and arguments from a number of sources. 

2.4.2. Students will be able to write an application letter 

by using additional linkers in their writings. 

2.4.17. Students will be able to write a description and 

purpose of a life saver production by using the 

information they have searched on the Net. 

1.4.4. Creative Writing   

1.4.4.1. Can write clear, detailed descriptions of 

real or imaginary events and experiences 

marking the relationship between ideas in 

clear connected text and following 

established conventions of the genre 

concerned. 

2.4.14. Students will be able to describe artist’s or 

writer’s mood reflected in a painting, photograph or 

poem through creative writing by following the given 

tips. 

1.4.4.2. Can write clear, detailed descriptions on a 

variety of subjects related to his/her field 

of interest. 

 

2.4.17. Students will be able to write a description and 

purpose of a life saver production by using the 

information they have searched on the Net. 

2.4.19. Students will be able to write down their 

thoughts and opinions about friendship.   

1.4.4.3. Can write a review of a film, book or play. 

 

2.4.3. Students will be able to summarize a survival 

story that they have searched on the Net. 

1.4.5. Reports & Essays   

1.4.5.1. Can write an essay or report that develops 

an argument systematically with 

appropriate highlighting of significant 

points and relevant supporting detail. 

 

2.4.10. Students will be able to write about survey 

report on people’s entertainment preferences. 

2.4.11. Students will be able to express facts and 

generalizations in their survey reports. 
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2.4.12. Students will be able to write an essay on their 

sense of beauty. 

1.4.5.2. Can evaluate different ideas or solutions 

to a problem. 

 

2.4.7. Students will be able to write a report about one 

of the problems of our country such as climate change, 

unemployment, pollution, deforestation, migration. 

2.4.15. Students will be able to offer solutions in a 

newspaper for certain problems sent by readers by 

using phrasal verbs related to the topic. 

1.4.5.3. Can write an essay or report which 

develops an argument, giving reasons in 

support of or against a particular point of 

view and explaining the advantages and 

disadvantages of various options. 

2.4.16. Students will be able to write a discursive essay 

on social media mentioning various viewpoints using 

contrasting linkers. 

 

1.4.5.4. Can synthesize information and 

arguments from a number of sources. 

2.4.17. Students will be able to write a description and 

purpose of a life saver production by using the 

information they have searched on the Net. 

2.4.20. Students will be able to report their friends, 

parents or wise men’s statements about friendship.  

2.4.21. Students will be able to write an opinion essay 

on ways of making paralyzed people’s life easier by 

synthesizing information about Paralympics they get by 

using information technologies.   

Note. All the descriptors of the CEFR related to speaking are provided in the table, but only matching objectives of ELC are 
presented. For the whole list of the speaking objectives please see Appendix-H.   

 Number of descriptors for each scale, number of matching objectives and 

their percentage values are presented in Table 20 so that analyzing findings can be 

easier.  

Table 20  

Quantitative Demonstration and Percentages of Matching for Writing 

Illustrative scales of CEFR related to writing 
Number of 

Descriptors 

Number of 

Matching 

Descriptors with 

Objectives 

Number of Matching 

Objectives with 

Descriptors and 

Percentages 

n=22a 

Overall Written Interaction 1 0 0 (0%) 

Correspondence 1 1 1 (4.5%) 

Written Interaction Total  1 1 1 (4.5%) 

Overall Written Production 1 1 2 (9.1%) 

Creative Writing 3 3 4 (18.1%) 
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Reports & Essays 4 4 9 (41%) 

Written Production Total  8 8 15 (68.2%) 

Total 10 9 16 (72.8%) 

a “n” indicates total number of objectives in ELC.  

 The analysis of the table showed that correspondence rate was quite high 

from both angles. 90% (n=9) of the CEFR descriptors for writing were matched with 

72.8% (n=16) of writing objectives of ELC. Remaining 27.2% (n=6) of the writing 

objectives could not be matched with any of the CEFR descriptors for various 

reasons such as presenting statement only about the planning writing task or just 

indicating what kinds of words students are expected to use in their writings etc., 

which were also previously explained. 

 As for distribution of matching objectives among descriptors, it can be 

indicated that Reports & essays is the scale that is practiced the most by ELC with 

the percentage of 41% (n=9), which can also be regarded rational when students’ 

academic needs are considered. Creative writing followed it, by being matched with 

18.1% (n=4) of the writing objectives. Subsequently, Overall written production 

corresponded to 9.1% (n=2) of the objectives. Finally, Correspondence scale was 

matched with 4.5% (n=1) of the writing objectives while there was no objective 

corresponding to Overall written interaction. In total, while 68.2% (n=15) of the 

objectives could be matched with productive writing activities, only 4.5% (n=1) of 

them corresponded to interactive writing activities, which is consistent with the 

distribution of descriptors in the CEFR (80% (n=8) of writing descriptors are in 

productive writing activities and 20% (n=2) of them are in interactive writing 

activities).  

 Overall Evaluation of Correspondence between the ELC Objectives and B2 

Levels CEFR Descriptors. After analyzing correspondence between eleventh grade 

ELC objectives and B2 levels CEFR descriptors in terms of 4 skills comprehensively, 

evaluation of overall situation was carried out with the help of following table and 

figure.  
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Table 21  

Overall Correspondence Ratio Between ELC and CEFR for Skills  

CEFR 
Number of 

Descriptors 

Correspondence 

Ratio with ELC (%) 
 ELC 

Number of 

Objectives 

Correspondence 

Ratio with CEFR 

(%) 

Listening 11 54  Listening 21 100 

Reading 8 75  Reading 40 42.5 

Speaking 35 31.4  Speaking 39 84.6 

Writing 10 90  Writing 22 72.8 

Notes. CR=Correspondence Ratio. NoD=Number of Descriptors. NoO=Number of Objectives.  

 

 

Figure 3. Overall correspondence ratio between ELC and CEFR for skills. 

 To begin with, when correspondence of B2 levels CEFR descriptors with 

eleventh grade ELC objectives was analyzed, it was revealed that writing had the 

highest rate of correspondence with the percentage of 90% and reading followed it 

with the rate of 75%. Subsequently, 54% of the listening descriptors were matched 

with the objectives of ELC and lastly 31.4% of speaking descriptors could 

correspond to ELC speaking descriptors. These findings suggest that eleventh 

grade ELC showed the biggest success in meeting B2 levels criteria in writing skill 

and it was the least successful while adapting speaking objectives to the CEFR 

descriptors for speaking. 

 On the other hand, analysis of correspondence of eleventh grade ELC 

objectives with B2 levels CEFR descriptors shows that all of the listening objectives 

could be matched with the CEFR descriptors although 46% of the listening 

descriptors of CEFR were not matched with any of the listening objectives. 

Moreover, while 42.5% of reading objectives corresponded to the CEFR descriptors, 
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25% of the CEFR descriptors could not be matched with objectives. Besides, 84.6% 

of the speaking objectives corresponded to the speaking descriptors of the CEFR 

while 68.6% of the descriptors had no equivalence in ELC. Finally, 72.8% of the 

writing objectives were matched with the CEFR descriptors although 10% of them 

could not correspond to any objectives.  

 All in all, eleventh grade ELC shows the greatest achievement in aligning 

existing listening and speaking objectives to B2 levels CEFR criteria (100% and 

84.6% respectively). However, these are the areas that has the biggest gap at the 

same time because 46% of the listening descriptors and 68.6% of the speaking 

descriptors of the CEFR cannot correspond to any of the objectives, which suggests 

that there are many neglected communicative activities for these skills. By 

considering the importance that the CEFR gives to communicativeness, it can be 

asserted that eleventh grade ELC can be modified in a way to include more of the 

communication skills that the CEFR suggests.  

Comparing Relevant Coursebooks to B2 Levels of the CEFR 

  As it has been comprehensively explained in the methodology chapter, for 

the analysis of activities in the coursebooks two different methods were employed. 

While the CEFR Content Analysis Grid for Reading (Manual for Relating 

Examination to the CEFR, 2009) was used to analyze reading texts and activities, 

Specification Forms and Tables (Manual for Relating Examination to the CEFR, 

2009) were employed to analyze writing and speaking activities. Before starting to 

analyze the activities, an extensive familiarization process was gone through. After 

that, texts and activities of each skill were analyzed with the help of previously 

mentioned tools and an estimated CEFR level was assigned to them by using 

illustrative scales of the framework. Thus, in the following sections, (i) texts and/or 

activities of the coursebooks, (ii) the process and results of relating them to a CEFR 

level with the help of the tools and (iii) overall deductions and comments based on 

the results will be provided for each skill respectively (reading-speaking-writing). 

 Comparing Relevant Coursebooks to B2 Levels of the CEFR in Terms 

of Reading. The first skill that was analyzed in this study is reading. Yes You Can 

B2.1 and B2.2 (Ağırbaş, Bektaş & İşbilen, 2013) have 65 reading texts and 198 

activities in total. Each book has 10 units composed of three sections (A, B, C) and 
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each section has at least one reading text with several activities.  Due to space 

limitation, including that many reading texts in the study was not possible (see 

Appendix-I to see all the texts); however, analysis of the texts is presented in the 

following table (see Table 22). As it has been explained extensively in previous 

chapters (see Methodology), to analyze reading texts and activities, the CEFR 

Content Analysis Grid for Reading (Manual for Relating Examination to the CEFR, 

2009) was adapted (see Table 9). Only Text Length component of the table was 

eliminated due to not providing meaningful information about the level of a text in a 

coursebook. Hence, detailed analysis of the texts in terms of (i) text source, (ii) 

authenticity, (iii) discourse type, (iv) domain, (v) topic, (vi) nature of content, (vii) 

vocabulary and (viii) grammar and the levels which they were assigned to is 

provided in Table 22. 

Table 22  

Estimated CEFR Levels Levels of Reading Texts  

Characteristics Text 1 Text 2 Text 3 Text 4  

Text source Magazine extract Newspaper article  Magazine extract Newspaper article  

Authenticity  Genuine Genuine Genuine Genuine 

Discourse type Mainly narrative Mainly narrative Mainly narrative 
Mainly 

argumentative  

Domain Occupational  Public  Public Public   

Topic Services 
Relations with 

other people  
Moral issues Success  

Nature of content  
Mostly concrete 

content 

Only concrete 

content 

Mostly concrete 

content 

Mainly abstract 

content  

Vocabulary Rather extended  
Mostly frequent 

vocabulary  

Mostly frequent 

vocabulary  
Rather extended  

Grammar 
Limited range of 

complex structures  

Mainly simple 

structures 

Mainly simple 

structures 

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 B1 B1 B2 

Characteristics Text 5 Text 6 Text 7 Text 8  

Text source Newspaper article  Poem  
Advertising 

material  
Formal letter  

Authenticity  Genuine Genuine Adapted   Genuine  
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Discourse type Mainly expository  Mainly expository  Mainly instructive Mainly expository 

Domain Public  Public  Public Educational 

Topic Stress sources  Struggle  Education  Education  

Nature of content  
Mainly abstract 

content 

Mainly abstract 

content 

Only concrete 

content 

Only concrete 

content 

Vocabulary Rather extended  Rather extended  
Mostly frequent 

vocabulary  
Rather extended  

Grammar 
Limited range of 

complex structures  

Limited range of 

complex structures  

Only simple 

structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 C1  B1 B2 

Characteristics Text 9 Text 10 Text 11 Text 12  

Text source Magazine extract  Magazine extract Leaflet  
Computer screen 

text 

Authenticity  Genuine Genuine Genuine Genuine  

Discourse type Mainly narrative Mainly narrative Mainly expository Mainly expository 

Domain Public  Public Public  Public  

Topic Travel  Entertainment  Travel  Entertainment  

Nature of content  
Mostly concrete 

content 

Only concrete 

content 

Mostly concrete 

content 

Mostly concrete 

content 

Vocabulary Rather extended  
Mostly frequent 

vocabulary 
Rather extended  Rather extended  

Grammar 
Limited range of 

complex structures  

Mainly simple 

structures 

Limited range of 

complex structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 B1 B2 B2 

Characteristics Text 13 Text 14 Text 15 Text 16  

Text source Formal e-mail Formal e-mail Personal letter  Magazine extract 

Authenticity  Genuine Genuine Genuine Genuine 

Discourse type Mainly expository Mainly instructive Mainly expository  Mainly expository  

Domain Public  Public  Personal  Public  

Topic Travel  Travel  Travel 
Relations with 

other people 

Nature of content  
Only concrete 

content 

Only concrete 

content 

Mostly concrete 

content 

Mainly abstract 

content 
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Vocabulary 
Mostly frequent 

vocabulary 
Rather extended 

Mostly frequent 

vocabulary 
Rather extended 

Grammar 
Mainly simple 

structures  

Limited range of 

complex structures 

Mainly simple 

structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B1 B2 B1 B2 

Characteristics Text 17 Text 18 Text 19 Text 20  

Text source Personal letter Personal letter Poem  Magazine extract 

Authenticity  Genuine  Genuine  Genuine Genuine 

Discourse type Mainly expository  Mainly expository  Mainly expository  Mainly expository  

Domain Public  Public  Public  Public  

Topic 
Relations with 

other people 

Relations with 

other people 
Phobia  Entertainment  

Nature of content  
Mainly abstract 

content  

Mainly abstract 

content  

Mainly abstract 

content 

Mainly abstract 

content 

Vocabulary 
Mostly frequent 

vocabulary 

Mostly frequent 

vocabulary 
Rather extended  Rather extended  

Grammar 
Mainly simple 

structures  

Mainly simple 

structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B1 B1 C1 B2 

Characteristics Text 21 Text 22 Text 23 Text 24  

Text source Legend  
Instructional 

materials 
Magazine extract 

Advertising 

material  

Authenticity  Genuine Genuine Genuine Genuine  

Discourse type Mainly narrative Mainly instructive Mainly instructive Mainly expository  

Domain Public Public  Public Occupational   

Topic Mythology  Art  
Relations with 

other people 
Occupation  

Nature of content  
Mainly abstract 

content 

Mostly concrete 

content  

Fairly abstract 

content 

Fairly abstract 

content 

Vocabulary Extended  Rather extended Rather extended Rather extended 

Grammar 
Wide range of 

complex structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

C1 B2 B2 B2 
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Characteristics Text 25 Text 26 Text 27 Text 28  

Text source Magazine extract  Magazine extract Magazine extract  Magazine extract 

Authenticity  Genuine  Genuine  Genuine  Genuine  

Discourse type Mainly expository  Mainly expository  Mainly expository  Mainly expository 

Domain Occupational   Public  Public Public  

Topic Occupation  Advertisement 
Communication 

with animals 
Miscommunication  

Nature of content  
Mostly concrete 

content  

Mainly abstract 

content 

Mainly abstract 

content 

Mainly abstract 

content 

Vocabulary 
Mostly frequent 

vocabulary 
Extended Extended Rather extended 

Grammar 
Limited range of 

complex structures  

Wide range of 

complex structures  

Wide range of 

complex structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 C1 C1 B2 

Characteristics Text 29 Text 30 Text 31 Text 32  

Text source Magazine extract Magazine extract Anecdotes  Legend 

Authenticity  Genuine  Genuine  Genuine Genuine 

Discourse type Mainly expository   Mainly expository   Mainly narrative  Mainly narrative  

Domain Educational  Public  Public  Public  

Topic Education  Technology  Technology  History  

Nature of content  
Mainly abstract 

content 

Mainly abstract 

content 

Mostly concrete 

content  

Mostly concrete 

content 

Vocabulary Rather extended Rather extended 
Mostly frequent 

vocabulary 
Rather extended 

Grammar 
Limited range of 

complex structures  

Limited range of 

complex structures  

Limited range of 

complex structures 

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 B2 B1 B2 

Characteristics Text 33 Text 34 Text 35 Text 36  

Text source Magazine extract Magazine extract Short story  Magazine extract 

Authenticity  Genuine  Genuine  Genuine  Genuine  

Discourse type Mainly expository   Mainly expository   Mainly narrative  Mainly expository   

Domain Public  Public  Public  Public  

Topic History  History  
Health and body 

care 

Health and body 

care 
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Nature of content  
Mostly concrete 

content 

Mostly concrete 

content 

Only concrete 

content 

Mostly concrete 

content 

Vocabulary Rather extended Rather extended 
Mostly frequent 

vocabulary 
Rather extended 

Grammar 
Limited range of 

complex structures  

Limited range of 

complex structures  

Limited range of 

complex structures 

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 B2 B1 B1 

Characteristics Text 37 Text 38 Text 39 Text 40  

Text source Formal e-mail  Magazine extract 
Advertising 

material 
Short story  

Authenticity  Genuine  Genuine  Genuine  Genuine 

Discourse type Mainly expository   Mainly expository   Mainly expository   Mainly narrative  

Domain Public  Public  Public  Public  

Topic 
Health and body 

care 
Fashion  

Free time and 

entertainment  

Relations with 

other people 

Nature of content  
Mostly concrete 

content 

Mostly concrete 

content 

Mostly concrete 

content 

Fairly abstract 

content  

Vocabulary 
Mostly frequent 

vocabulary 
Rather extended 

Mostly frequent 

vocabulary 
Rather extended 

Grammar 
Mainly simple 

structures  

Limited range of 

complex structures  

Mainly simple 

structures  

Mainly simple 

structures  

Text likely to be 

comprehensible at 

CEFR level: 

B1 B2 B1 B1 

Characteristics Text 41 Text 42 Text 43 Text 44  

Text source Magazine extract Magazine extract Magazine extract 
Instructional 

material 

Authenticity  Genuine  Genuine Genuine Genuine  

Discourse type 
Mainly 

argumentative  
Mainly expository  Mainly narrative  Mainly instructive  

Domain Educational  Public  Public  Public  

Topic Technology  Transportation   Inventions  Computers  

Nature of content  
Fairly abstract 

content 

Mostly concrete 

content  

Mostly concrete 

content 

Only concrete 

content 

Vocabulary Rather extended Rather extended Rather extended Rather extended  

Grammar 
Limited range of 

complex structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Mainly simple 

structures  
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Text likely to be 

comprehensible at 

CEFR level: 

B2 B2 B1 B1 

Characteristics Text 45 Text 46 Text 47 Text 48  

Text source Newspaper article  Newspaper article  Newspaper article  Formal letter  

Authenticity  Genuine  Genuine  Genuine  Genuine  

Discourse type 
Mainly 

argumentative  
Mainly narrative  

Mainly 

argumentative 
Mainly expository  

Domain Public  Public  Public  Public  

Topic Weather   Environment  
Endangered 

species 
Education  

Nature of content  
Fairly abstract 

content 

Mostly concrete 

content 

Mostly concrete 

content 

Fairly abstract 

content 

Vocabulary Rather extended  Rather extended  Rather extended  Rather extended  

Grammar 
Limited range of 

complex structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 B2 B2 B2 

Characteristics Text 49 Text 50 Text 51 Text 52  

Text source Magazine extract Formal letter  Magazine extract Magazine extract 

Authenticity  Genuine Genuine  Genuine Genuine 

Discourse type Mainly expository  Mainly expository  Mainly expository  Mainly narrative   

Domain Public  Public Public  Public  

Topic Education  Education  Facial expressions  Advertising  

Nature of content  
Mostly concrete 

content  

Mostly concrete 

content  

Fairly abstract 

content 

Mostly concrete 

content 

Vocabulary Rather extended 
Mostly frequent 

vocabulary 
Rather extended  Rather extended  

Grammar 
Limited range of 

complex structures  

Mainly simple 

structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 B1 B2 B2 

Characteristics Text 53 Text 54 Text 55 Text 56  

Text source 
Instructional 

Material 

Instructional 

Material 
Magazine extract Magazine extract 

Authenticity  Genuine Genuine Genuine Genuine 
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Discourse type Mainly instructive  Mainly instructive  Mainly narrative  Mainly expository  

Domain Public  Public Public  Public  

Topic Internet Security  Job application  Occupations Child labor  

Nature of content  
Fairly abstract 

content  

Fairly abstract 

content  

Mostly concrete 

content  

Mostly concrete 

content 

Vocabulary Rather extended  
Mostly frequent 

vocabulary 

Mostly frequent 

vocabulary 
Rather extended 

Grammar 
Mainly simple 

structures  

Mainly simple 

structures  

Mainly simple 

structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B1 B1 B1 B2 

Characteristics Text 57 Text 58 Text 59 Text 60  

Text source Magazine extract Teletext  Magazine extract  Magazine extract  

Authenticity  Genuine Adapted  Genuine  Genuine  

Discourse type Mainly narrative  Mainly expository  Mainly expository  Mainly expository  

Domain Public  Public  Public  Public  

Topic Travel  Travel Travel Fear  

Nature of content  
Mostly concrete 

content  

Only concrete 

content  

Fairly abstract 

content  

Mainly abstract 

content  

Vocabulary 
Mostly frequent 

vocabulary 

Mostly frequent 

vocabulary 
Rather extended Rather extended 

Grammar 
Mainly simple 

structures  

Mainly simple 

structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Text likely to be 

comprehensible at 

CEFR level: 

B1 B1 B2 B2 

Characteristics Text 61 Text 62 Text 63 Text 64  

Text source Magazine extract  Magazine extract  Magazine extract  Magazine extract  

Authenticity  Genuine  Genuine  Genuine  Genuine  

Discourse type 
Mainly 

argumentative  

Mainly 

argumentative  
Mainly expository  Mainly expository  

Domain Public Public Public  Public  

Topic Violence  Traffic  Culture  Language  

Nature of content  
Fairly abstract 

content  

Fairly abstract 

content  

Fairly abstract 

content  

Fairly abstract 

content 

Vocabulary Rather extended Rather extended Rather extended 
Mostly frequent 

vocabulary 
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Grammar 
Limited range of 

complex structures  

Limited range of 

complex structures  

Limited range of 

complex structures  

Mainly simple 

structures  

Text likely to be 

comprehensible at 

CEFR level: 

B2 B2 B2 B1 

Characteristics Text 65    

Text source Magazine extract     

Authenticity  Genuine     

Discourse type Mainly expository     

Domain Public     

Topic Aviation     

Nature of content  
Fairly abstract 

content  
   

Vocabulary Rather extended    

Grammar 
Limited range of 

complex structures  
   

Text likely to be 

comprehensible at 

CEFR level: 

B2    

 As it was presented in Table 22, reading texts were analyzed in terms of 

certain characteristics which are (i) text source, (ii) authenticity, (iii) discourse type, 

(iv) domain, (v) topic, (vi) nature of content, (vii) vocabulary and (viii) grammar. By 

taking these features into consideration and referring to relevant illustrative scales, 

each text was assigned to a level.  

 To begin with, in terms of text source, it was analyzed that learners were 

presented texts from fourteen different sources such as magazine, newspaper, 

poem, advertising material, e-mail, short story etc. However, it was found out that 

majority of the texts (49.2%, n=32) were taken from magazines while 2 or 3 

examples from each of other sources were only included in the coursebooks. As for 

authenticity, it was discovered that while 2 of the texts seemed adapted, the rest 

(96.9%, n=63) of them were found to be genuine. The other feature of texts which 

was analyzed is discourse type, as it was presented in Figure 4, 60% (n=37) of them 

were mainly expository, 23.2% (n=15) were mainly narrative, 10.7% (n=7) of them 

were mainly instructive and 9.2% (n=6) of the texts were mainly argumentative while 

no example of descriptive text could be found in the coursebooks.  
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Figure 4. Distribution of texts among discourse types. 

 As for domain types in which the reading texts were situated, it was revealed 

that public domain was by far the most common domain type with the percentage 

of 89.2% (n=58) and it was followed by occupational and educational domains with 

equal percentages of 4.6% (n=3) while personal domain was only used in 1 of the 

activities. In terms of topic of the texts, no meaningful classification could be 

obtained since each text had various topics.  

 With regard to nature of content, it was discovered that 40% (n=26) of the 

texts had mostly concrete content, 23.7% (n=15) of them had fairly abstract content 

and the other 23.7% (n=15) of the texts had mainly abstract content while 13.8% 

(n=9) of them had only concrete content.  

 Vocabulary items that were included in the texts were another point of 

analysis, as it is shown in Figure 5, while there was no text that included only 

frequent vocabulary, 29.2% (n=19) of the texts had mostly frequent vocabulary. 

Besides, 66.2% (n=43) of the texts included rather extended vocabulary whereas 

4.6% (n=3) of them had extended vocabulary.   

 

60%
23.20%

10.70%

9.20%

Mainly Expository Mainly Narrative Mainly Instructive Mainly Argumentative
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Figure 5. Level of vocabulary in reading texts. 

 Another characteristic that was analyzed is grammar structures which were 

used in texts. As it is presented in Figure 6, it was found out that grammar structures 

completely corresponded to vocabulary items; while there was no text that consisted 

only simple structures, 29.2% (n=19) of them included mainly simple structures. 

Moreover, in 66.2% (n=43) of the texts limited range of complex structures were 

used whereas in 4.6% (n=3) of them wide range of complex structures were 

exploited.    

 

Figure 6. Level of grammar structures in reading texts. 

 After analyzing the reading texts in the coursebooks in terms of their 

characteristics mentioned above, each reading text was related to a CEFR level by 

being referenced to relevant illustrative scales. As Figure 7 presents, it was 

concluded that 56,9% (n=37) of the reading texts were successfully matched with 

29.20%

66.20%

4.60%

Mostly Frequent Vocabulary Rather Extended Extended

29.2%

66.20%

4.60%

Mainly Simple Structures Limited Range of Complex Structures Wide Range of Comples Structures
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the descriptors of B2 levels (B2.1 and B2.2). However, 35.5% (n=23) of reading text 

were found not to meet the requirements and corresponded to B1 level, while 7.6% 

(n=5) of them were related to C1.  

 

Figure 7. Estimated levels of reading texts. 

 Subsequent to analyzing the reading texts, the activities that preceded and 

followed them were scrutinized. 65 reading texts in the coursebooks have 198 

activities in total and they are presented in Table 23. As for analyzing reading 

activities, no change was considered necessary and the tool, which is suggested by 

the online version of the Manual, was exploited in its original form (see Appendix-

B). 

Table 23  

Reading Activities in Yes You Can B2.1 and B2.2 
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Reading Activities in Yes You Can B2.1 / B2.2  

T
E

X
T

 1
 

B
2

.1
, 

U
n
it
 1

, 
p

.1
6
  

1.   Read a magazine extract about flight stories and find how many stories there are. 

2.   Read the text and choose the best title for it. 

o Flight Accidents 

o Horrific Experiences at Flights 

o First experiences as Flights 

3.   Read the definitions and find the words from the text: 

o people working in the same scheduled period: 

o helpless: 

o action of a volcano: 

35,5%

56,9%

7,6%

B1 B2 C1
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o the dust remained after anything is burned: 

o terrible: 

o taking control of a plane by force: 

o shocking: 

o members of the armed forces: 

4.   Complete the table with the information about the people and events. 

 1st event 2nd event 3rd event 

Time    

Place    

Characters    

Problems     
 

5.   Find the detailed information in the text.  

o What are most of the problems caused by? 

o What was the unusual solution of the military? 

o How did the American Airline cause the problem? 

o What kind of problems occurs after the volcanic eruption? 

T
E

X
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 2
  

B
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, 
p
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6.   Read the stories on the newspaper. Choose the most suitable heading from the list 

for each part. There is one extra which you do not need. 

o Story About an Entrepreneur Gone Badly 

o Honky Tonk Neighbor 

o Disaster at Neighbors    

7.   Read the words and definitions. Use the appropriate form of the words to fill in the 

blanks in the text. 

o yell: cry out or speak with a strong and loud sound 

o trespass: a wrongful entry upon the lands of another 

o honk: sound the horn of a vehicle 

o weary: bored and exhausted 

o pissed: extremely irritated or angry 

o hill: pile; stock  

8.   Read the text and describe the characters below. 

o Old boxer: 

o Unemployed yard worker: 

9.   Compare the events in the stories. Then share your ideas and reasons with your 

friends. Which story ended happily / sadly? Why?  

10.   Find the hopes and wishes of the writers in the stories.  

o Jane: 

o Marie:  
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11.   Read the text in detail and choose the best answer.  

1. How do you think Hilal felt when her teacher offered her to run? 

a. frustrated               b. irritated              c. curious             d. pleased 

2. What happened after she accepted to run? 

a. She told her family about it.              b. She ran for the race as soon as 

possible. 
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c. She was trained for a few months.   d. She and her friends had a party.  

3. What do you think Hilal said to herself when she saw her friend lying in pain? 

a. I wish she weren’t near me.             b. Oh, I must finish the race first. 

c. Why is she lying there?                    d. I must help my friend.  

4. Why are people talking and wondering about Hilal? Because her story is: 

a. encouraging              b. frustrating               c. ordinary               d. extraordinary  

12.   Read the text again and write Hilal’s plans for the future.  

T
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 4
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13.   Read the newspaper extract about Mark Zuckerberg and compare your ideas you 

listed above with Mark’s success tips. Add the different tips to your list in exercise 

B. (with reference to the above activity: Discuss with your partner. And list your ideas 

about the question below. What are the keys of being successful in one’s career? ) 

14.   Read Mark Zuckerberg’s success story and list his wishes and dreams before he 

envisioned Facebook. 

15.   Scan the newspaper report and find Mark’s important qualities that might have 

allowed him to make such far-reaching success.  

16.   Choose the correct word from the newspaper report for the given definitions. 

o not great and important; modest: 

o an enterprise involving some risk in an expectation of gain: 

o a second-year student in a US college: 

o required or necessary as a prior condition: 

o to make a choice or decision: 

o to come forth from obscurity: 

o little effort: 

o vastly; extremely:   

17.   Tell what you think about Facebook and Mark Zuckerberg’s success. Can his 

success be a coincidence? Why / Why not? 
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18.    Read the text. Match the headings (1-5) with the paragraphs (A-E). 

1. Conduction and Suggestions 

2. Questionnaire Used 

3. The Best Ways to Cope with Stress  

4. Stressor 

5. Survey Results 

19.   Read again and find out who carried out the survey and who the participants were.  

20.   Study the given percentage figures and write the stress sources.  

 

21.   Find the equivalents in the text for these words and expressions. 

o an event, experience, etc., that causes stress: 

o overcome obstacle: 

o a mental image that is similar to a visual perception: 
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o refer responsibility to: 

o young people aged between 13 and 19: 

o to relate to a particular cause or source: 

o to win victory over; beat: 

o develop intelligence:  

T
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22.   Read the poem by Edgar A. Guess and match the verbs with their meaning.  

 

23.   Read the poem again and describe the poet’s mood using the expressions below 

and explain your reasons for choosing them.  

ambitious / pleased / sincere / miserable / envious / sorrowful  

24.   Describe the successful person who is mentioned by the poet.  

TEXT 7   

B2.1, 

Unit 3, 

p.35 

25.   Read the ads of some British universities. Explain the differences in their 

departments and facilities to your friend.   

T
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 8
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26.   Read the letter and write what they are about: 

o 1st letter: 

o 2nd letter:   

27.   Choose the elements that Mario needs information about in his request letter. 

course schedule name of professors brochures  

list of necessary documents deadline  residency information  
 

28.   Now read Ms. Simpson’s letter and specify the required element which is not 

mentioned in it.  
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29.   Read the half of the story (Student A: Snapping Fingers, Student B: Ups and 

Downs). Ask and answer questions to your partner to understand the whole story.  

Stu. A: 

 

Stu. B:  

 

30.   Read the whole story and find Angela’s suggestions to people who want to be an 

au-pair and tell your partner. 

31.   Read the text to find and write the activities for the youngsters of different countries.  

o Japan: 
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TEXT 

10 

B2.1, 

Unit 3, 

p.41 

o The Netherlands: 

o Canada: 

32.   Read the text again and choose the main idea that suits best.  

o Teenagers always want to do their best for entertainment. 

o Youngsters fancy entertaining in different parts of the country. 

o Entertainment facilities change for teenagers in various countries. 

o Young people aren’t eager to do their chores.  

33.   Talk about the popular free time activities of the teens told above. Tell which you’d 

enjoy doing. Give your reasons.  

34.   Write the summary of the text answering the questions: 

o What kind of activities do the young people love doing? 

o Which activities are preferred by Japanese, Dutch and Canadian youth?  
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35.   Read the leaflet and write (T) True or (F) False. If it is false, correct the information.  

o It is a fortnight holiday. 

o You have to buy a motorbike if you don’t have one. 

o The travel agency provides you the accommodation. 

o The tour starts in Germany. 

o You have to be an experienced rider to join in the holiday. 

o There are 12 riders in each guide’s group 
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36.   Read the web page and write (T) True or (F) False. If it is false, correct the 

information. 

o The holiday takes twelve days. 

o They provide you the chance of meeting celebrities and act with them. 

o You have to bring your filming equipment. 

o You have to have an experience at filming. 

o They will let you take your film home on DVD. 

o They have strict rules to obey while filming.  

37.   Read the leaflet and the web-page. Think about the two alternative holidays as prize.  

o What kind of holiday does the first prize provide to the winner? 

o What kind of holiday does the second prize provide to the winner?  

38.   Now compare your ideas with your friends’ about the holidays. Which holiday 

provides; 

o adventure 

o the chance of being famous 

o the chance of exploring Europe 

o meeting and working with celebrities 

o meeting different local people   

39.   Choose one of the holidays and note its prize, activities and equipment. Work with 

your partner. Summarize it to your friend.  

Stu. A: First holiday 

Stu. B: Second holiday  

 Take notes to the table while your friends is summarizing.  

the prize  

activities  
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euipment you need  

  
 

TEXT 

13 

B2.1, 

Unit 4, 

p.49 

40.   Read Deniz’s e-mail and answer the questions. 

o What is the purpose of Deniz for writing this e-mail? 

o When does he want to go? Why? 
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41.   Find the meaning of the words related to visa application. Then read the mail and 

complete the sentences using them.  

o embassy: 

o visa application fee: 

o barcode: 

o digital photograph: 

o consulate: 

o mandatory: 

42.   Read the e-mail from Utopia Travel Agency and put the pictures in order according 

to the instructions given.  

 

43.   Read the agent’s e-mail and answer the questions. 

o What’s the deadline of application? 

o Where should he make an appointment? 

o What kind of documents does he have to carry with? 
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44.   Read the e-mail and fill in the important parts of the e-mail. Then check your answers 

with your teacher.  

Ending / Greetings / Signature / Body / Reason 

45.   Read the e-mail from Clark and write the places he is planning to visit when Deniz 

arrives.  

First day  

Second day  

Third day  

The last day   
 

46.   Think about the facilities for each day. If you were Deniz, which activities would you 

be interested in most, Why?  
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 47.   Read e teens magazine article about difficult personality types. Match the mottos 

with the difficult personality types in the article. 

o “I can do anything that helps you”: 

o “I am always right”: 

o “Nobody understands or helps me”: 

o “I am the winner! Who is the second?”: 
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o “Everything you do must be the best”:   

48.   Read the article again and say what features make them difficult. 

49.   Tell in what ways you agree or disagree with the ideas identifying personality types 

in the article.   

TEXT 

17 

B2.1, 

Unit 5, 

p.59 

50.   Read Margaret’s e-mail to the Doctor Constance and find how she has mentioned 

her wishes, interests and complaints. Support your answers with examples.  
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51.   Here are some unknown words taken from Dr. Constance’s e-mail. Look them up in 

a dictionary and complete it.  

enable / escalate / remedies / implementing  

52.   Read the article briefly and think about what you have done about conflict resolution 

before. Decide what you need to do instead. Read the instructions about what to do 

in a hostile situation and explain them with your own words.  

o Deal with the person’s feelings: 

o Identify the person’s problem: 

o Deal with the person’s problem:   

53.   Read the sentences. Write true (T) or false (F). correct the false statement.  

o Cutting the complaints short and arguing back are the best ways for an effective 

communication. 

o According to researchers four minutes is an average time to continue or stop an 

argument.   

o To acknowledge the person’s feelings, you must ask specific questions. 

o The problems of hostile people are urgent and must be solved at once. 

o You must pass to the second step as soon as possible.  
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54.   Read the poem and circle the main idea that suits best. 

o Whatever you do, you can’t avoid the effects of your phobias. 

o You must learn to live with your phobias. 

o  You are exposed to the phobias because you make yourself believe in them. 

o Phobias are not strong enough to change your feelings and behaviors.  

55.   Read the descriptions that tell the signs of a phobia from the poem and comment 

on them. 

o I’m choking I’m hot I’m cold I’m dizzy. 

o I mingle, already armed for the next wave rising in the distance and building like 

a tsunami. 

o I feel naked and exposed in my fear, visible on my face.  

56.   Describe the person’s mood during the periods of the phobia using the information 

from the poem. 

o Before the phobia attack 

o During the attack 

o After the attack 

57.   Read an article on the music and dance magazine, “Your Talent” which is organizing 

a dance contest in the town. Why is ballroom dancing so named?   
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TEXT 

20  

B2.1, 

Unit 6, 

p.67 

58.   There are 11 highlighted words. Match the definitions with the words below. Use a 

dictionary to find the definitions of the other 5 words.    

o hugging 

o not moving 

o smart and tidy in appearance 

o to grow or expand rapidly 

o very beautiful or skillful 

o beauty  

59.   Answer the questions: 

o Why do people call ballroom dancing as social dancing? 

o Which type of Ballroom dances are mentioned in the text? Name some of them. 

o Are all kind of Ballroom dances similar? Do they have the same style? 

o What is the difference between Waltz and Salsa?  
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60.   Read the Legend of the Golden Horn and insert the letters into the blanks. 

a. He had become the founder of the city 

b. Keroessa gave birth to the son of Poseidon 

c. The Mount Olympos to meet to 

d. In her wandering Io crossed the Bosphorus 

e. The daughter off Inachus  

61.   Read the Tale of the Shahmaran and put the words into the correct place.  

Viziers / mythical / gain / enemy / healed / find / furthermore / scales  

62.   Read two tales again and compare;  

 1st tale 2nd tale 

the characters: good / bad; 

why? 

  

place of the tales   

ends of tales: happy / sad; 

why?   

  

 

63.   Answer the questions about tales. 

o Where do the legends take place? 

o What did Zeus do after he had learnt that Hera had been following them? 

o Why did Byzas give the name Golden Horn to the city he had founded? 

o Why did Tasmasp leave her love; Shahmaran? 

o Which method did vizier use to find Shahmaran? 

o Hos did Shahmaran take revenge from the vizier?  

TEXT 

22 

B2.1, 

Unit 6, 

p.73 

64.   Read a visual presentation by a famous caricaturist, Mr. Oliver Renat, who is doing 

a workshop at Hill High School. Find the difference between a caricature and a 

portrait.  

65.   Read the presentation again and state the instructions to caricature a face in detail.  

 

TEXT 

23 

66.   Read the article. Match the headings below with the paragraphs.  

a. Eye contact 

b. Legs  
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B2.1, 

Unit 7, 

p.77 

c. Hands 

67.   Read the article and write three instructions for a successful interview under the 

correct heading. Then choose the most helpful (mh), the most /least appropriate (ma 

/ la), and the most difficult one (md). 

 

68.   Match the definitions below with the highlighted words in the text. 

because of spiritless 

understood to act with an excessively relaxed manner 

perfect  overbearingly proud  
 

69.   Suggest another title for the text.  
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70.   Read the ads below and match them with a job from ex. A. (with reference to the 

above activity: furniture tester / professional sleeper / caretaker / gum buster / 

personal shopper / professional whistler / greeting card writer)   

71.   Read again and match the ads with the statements below.  

 

72.   Read the ads again and choose the points for each job that attract you most.  
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73.   Read the extracts taken from a survey among teenagers and find out the jobs they 

have done.  

74.   Read the extracts again and tick the name of the correct person. 

 

75.   Write the advice of the teenagers for the part time jobs above.  
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TEXT 

26 
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Unit 8, 

p.87 

76.   Read the article and explain the steps of advertising process with your own words.  

77.   Choose the best explanation for the word / phrase in bold.  

 

78.   Read the article again and match the reasons with results.  
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79.   Read a magazine extract and tell the three ways of animal communication. Write 

examples.  

 

80.   Match the definitions with the highlighted words.  

 

81.   Complete the sentences: 
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82.   Read the text again. Tell in what ways animals use body language similar to human 

beings. 

TEXT 

28 

B2.1, 

Unit 8, 

p.93 

83.   Read a magazine article about miscommunication. Define the meaning of 

miscommunication.  

84.   Read the text and think of your effective ways to avoid miscommunication. Then find 

out the similarities and differences between yours and the ones in the text.  
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85.   Read the article and match the pictures with technologies defined in it. 

 

86.   Read the article again. Match the compound words with their definitions.  

 

87.   Read the article again and define the technologies used in education.  

o Simulations in education is a method used to … 

o Virtual Manipulatives …  

o Global Learning … 

o Technology in Assessment …  

o Epistemic Games …  

88.   Read the article. Give the definition of the term “technology”. 

89.   Match the definitions with the highlighted words in the text.  
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Unit 9, 

p.101 

 

 

 

 

90.   Read the article again. State briefly the signs that a teen is hooked on technology. 

To what extent do you agree with the ideas in the text?  

TEXT 
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p.104 

 

91.   Read the anecdotes briefly and describe the characters.  

92.   Choose the best title for the passage.  

a. Computers for Beginners   

b. Funny Experiences with Computers  

c. High-tech Computers    

93.   Read the anecdotes again to correct the information.  

o The woman who entered the shop was a very old lady with a walking stick. 

o Technology staff easily understood what she wanted to buy and helped her. 

o Computer viruses are harmful substances that must be cleaned with a bug 

spray. 

o Man, in the second story couldn’t log into the Internet because he was using the 

wrong system. 

o The man has been using the tech support’s computer. 

o The firm has forgotten to sell the man “my computer” icon.   
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94.   Read Robin Hood’s legendary story. Fill in the chart about his life.  

 

95.   Answer the questions: 

o Where and when did Robin Hood live? 

o What was wrong in his family when he returned from a crusade? 

o What was his reaction to the corruption in his homeland? 

o Who was he with in the forest?  

o How did the King realize the truth? How did he act?   

96.   Find the words in the text to match with the definitions.  
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97.   Find three pairs of words which are synonyms in the text.  

o o ….. & o …..  

o t ….. & r  …..  

o k ….. & t  …..  

98.   Read the story again. Say why you think Robin Hood became so loved and well 

known across the country.  
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99.   Read the text briefly and fill in the missing information.  

o Calendars they used: …….. , …….. . 

o They lived in …….. , …….. and …….. . 

o They believed in two worlds: …….. and …….. .  

100.    Read the text again and answer the questions. 

o In what areas were they skilled at? 

o What tools were used by the Maya to build temples, pyramids and 

observatories? 

o What were their calendars used for? 

o How were the crops grown according to their belief? 

o What reasons were shown for their disappearance?  
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101.   Read the text briefly and match the correct information with time periods. 

a. First Chocolate House 

b. Consuming Rates 

c. First Chocolate Theme Parks 

d. Usage of first cocoa beans 

e. Chocolate’s voyage from America to Spain  

f. Invention of Tables for Grinding   

102.   Read the text and write (T) for true statements, (F) for false ones. 

 

103.   Read the text again and say why there were many changes in chocolate production 

in 1800s and 1900s.  
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104.   Read the text and find what the text is about.  

105.   Joe and his friends are at hospital to visit Liz. Guess the feelings of the people below 

about the accident. 

o The mother: 

o Liz: 

o Joe: 

106.   Find the equivalents in the text for these words or expressions which are given in 

parenthesis.  

o The body produces chemicals which are natural ________. (pain pill) 

o A decisive win would certainly help to ______ the pressure on the team’s 

captain. (calm / comfort / relax) 

o Doctors are legally obliged to take certain _______.   
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o Although she’s ______ from her illness, her rate of progress is quite slow. (regain 

/ save) 

o I’ll go shopping when I have done my _______. (daily house tasks) 

o Many foreigners were ______ for the duration of the war. (housemen / medical 

intern)  

107.   Find out the sentences that give the meaning of wishes. 
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108.   Read and find the topic of the text.  

109.   Fill in the blanks using the words in bold guessing the meanings of the words in the 

text. 

overweight / compliment / stir-try / nutrition / underweight 

o Good ______ is essential if patients are to make a quick recovery. (nutriment / 

aliment) 

o _______ the chicken for one minute, then add vegetables. 

o I am a few kilos ______, but I just can’t seem to lose them. (heavy) 

o According to the hospital chart he’s four kilos ______.  (skinny) 

o I take it as a ______ when people say I look like my mother. (best wishes)   

110.   Read the text again and give a brief summary of the healthy life tips. 
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111.   Read these e-mails and tell what they are about. 

112.   Look at the e-mails again and find the answers of the questions. 

o What does Jenny want from the nutritionist? 

o How can Greg help to Jenny’s friend, David? 

o If you were Greg Hardy, what would you advise to David? 
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113.   Read the text and guess the meanings of the words or phrases in bold. 

114.   Read again and answer the questions. 

o Was the earliest clothing so complicated? Explain why / why not. 

o Why do people need clothes?  

o Give examples for identification function of clothing. 

o How did the youth affect the fashion industry?  

115.   Read the text and tell what each paragraph talks about to your class mates.   

T
E

X
T

 3
9
 

B
2

.2
, 

U
n
it
 2

, 
p

.2
9
 

 

116.   Read the advertisement below and tell what it is about. 

117.   Skim the paragraph and find out who it is organized for. 

118.   Read the advertisement again and write the answers of the questions. 

o What kind of activities has the Camping Adventure offered? 

o How can you apply to the Camping Adventure? 

o Why would you apply the Camping Adventure? 

119.   Look at the advertisement again and tell your ideas and reasons consisting of the 

questions below.  

o Why is this advertisement interesting for you? 

o Why do you want to attend this camping organization? 
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120.   Read the story. Find out the elements of the story and write them on the table.  

Characters  Time  Setting Event  
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121.   Work in pairs. Fill in the blanks with the phrasal verbs. The meanings are given in 

the parenthesis.  

stay up / bring sb up / get along with / back off / carry on / be fed up with / blame 

sb for sth / insist on 

o She started to criticize me, then she suddenly _______. 

o I am ______ cleaning up after you all the time. 

o These days if I ______ late one night I’m exhausted the next morning. 

o Frank ______his mother______ his lack of confidence. 

o She _______ her children in just the same way her mother did. 

o Students will _______ doing their English project. 

o She is 87 now, but she will _______ doing her own housework. 

o I don’t really _______ my sister’s husband.  

122.   Read the story again and answer the questions below. 

o In the second paragraph, it says “According to her they were building a wall”. 

What does “wall” symbolize in the story? 

o Why did Sally’s lessons get worse? 

o What was the turning point in Sally’s life? 

o What kind of solution did they find? 

o Why do you think Sally studies psychology at university?  
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123.   Read the text and find out what it is about.  

124.   Fil in the blanks with the given words in bold in the text. Two of them are extra.  

Bold words in the text:  despite / unlike / because of / however / perhaps / in 

addition / furthermore / so / finally 

o The train was delayed _______ weather. 

o Our furniture is very good ______ they are very cheap.  

o I still enjoyed the week ______ the weather. 

o ______ to this new car, he has other expensive and sports one. 

o After years of looking he ______ found a cheap house. 

o Mary has bought her ticket, ______ she will be at home on Saturday. 

o This is one of the possible solutions to the problem ______ there are others.  

125.   Read the text again and answer the questions below.  

o Who are the good technology consumers according to text? 

o What is the role of the parents affecting their children to become big consumers 

of high-tech equipment? 

o What technological devices are used as tools by cheaters? How? 

o What kind of solutions can be found by the schools instead of banning cell 

phones?  

126.   Look at the text again and underline the cause-effect relations of banning cell 

phones? 
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127.   Read the text and find the details below. 

o What the flying car’s future are: 

o Price: 

o Time of folding its wings: 

o Time of converting from road to air: 

o Range and elevation:  
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128.   Read the text and find how the play station emerged.  

129.   Read the texts again and express your ideas about the statements below. 

o In which ways do inventions affect human life? 

o It has been said that all of today’s inventions are just upgrades of past inventions. 

Do you agree? Why / Why not? 
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130.   Skim the dialogues and find what they are about. 

131.   Make a summary of the instructions with your own words. Write them in the table 

below.  

How to put music files 

on your device 

How to back up a file 

onto disk 

How to send a 

message 

- 

- 

- 

- 

- 

- 

- 

- 

- 

- 

- 

- 
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132.   Read the text and decide a title for it.  

133.   Read again and comment on reason and result statements considering how they 

affect each other; 

Reasons Results 

- Climate change - Famine, flood and drought 

- Famine, flood and drought - A decline in tourism 

- World’s rising consumption of fossil 

fuels 

- Changing the heat balance of the 

atmosphere   

- Oceans expand and glaciers melt  - Sea levels could rise 

- Drought - Crop production will be badly 

affected  
 

134.   Make references about the effects of climate change by answering the questions 

below. 

o According to you what will happen around 2100? 

o What do you think about the thoughts of forecast of famine, flood and drought? 

o According to you what would happen if the temperature rose by 4oC? 

o According to you what would happen if the sea level rose by one meter? 

o According to you what is the role of climate change in drought? 
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135.   Before reading the newspaper’s extract guess the feelings of; 

o The person in the volcanic area. 

o The person in the flood. 

 Read the newspaper’s extract and check your answers.  

136.   Read the newspaper’s extract again and decide whose experiences are more 

catastrophic, Mr. Carter’s or Mr. Harold’s. Why?  
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137.   Read the text again and fill in the table. 

 

 

Event  Where When What happened 

Volcano     

Flood     
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138.   Look at the photos and guess what the text s about.  

 

 Read the text and check your answers. While reading, consider the reading 

strategies below.  

o Underline the topic sentence while reading. 

o Underline the sentences that are related to the photos.   

139.   Read again and find what they refer or symbolize.  

 : 

 NAS: 

 Five and ten million: 

140.   Read the passage and find the correct answer. 

 

141.   Decide if the statements below are true or false. Correct the false statement.  

o Automobile fumes pollute the air. 

o Today’s bird watcher is just like the stereotype of a harmless eccentric person 

who chases birds with a pair of binoculars. 

o The habitats of many birds have been destroyed by a few bird watchers who did 

not stop to think about what they were doing.  

o Bird watchers seem to have to have little effect on birds.  
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142.   Read Samuel’s letter and find out why it is written.  

143.   Look at the phrasal verbs and phrases below and match them with their meanings.  

1. play truant a. to persuade of to persuade or force someone to tell or give 

you something 
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2. decide on sth / sb b. to begin by doing something. 

3. give up c. to be regularly absent from school without permission. 

4. start off d. to choose something or someone after careful thought. 

5. get sth out of sb e. to stop doing a regular activity or job.  

6. move on  f. to start a new activity. 
 

144.   Read the letter again and tell the reason why the Open University is popular with 

those can’t play physically attend the course.  

145.   Look at the questions and answer them.  

o What teaching materials does Open University use? 

o What were the most and least popular study areas at Open University during the 

2013-2014 academic year? 

o Which courses has Samuel done? 

o  For whom is the Open University a best choice? 

TEXT 

49  

B2.2, 

Unit 5, 

p.60 

146.   Read the text and match the headings to the correct paragraph.  

o Advantages of school-on-wheels program 

o The school-on-wheels drivers 

o The aim of the school-on-wheels 

o Trucks of school-on-wheels  

147.   Write True (T) or False (F). 

o The teachers of the schoolhouse-on-wheels project teach students how to read 

and write. 

o The schoolhouse-on-wheels project helped about 350 children in five states in 

an area of 20.000 square kilometers.  

o Students learn how to count up to 400 in the schoolhouse-on-wheels project.  

o Visiting some students in their homes is a part of the schoolhouse-on-wheels 

project. 

o The USA government pays for the expenses of the schoolhouse-on-wheels 

project. 

o The schoolhouse-on-wheels is mobile classroom.    

148.   Complete the sentences according to the passage.  

o The schoolhouse-on-wheels program is cheaper than the conventional 

kindergarten because ______. 

o Mrs. Beth Miller usually ______. 

o Children in many rural areas of West Virginia cannot go to regular schools 

because ______.  

o A preschool teacher teaches the children who _______. 

o The project has been operating ________.  



 

101 
 

149.   Read again and tick the correct answer.  

1. The word remote in the paragraph 1 is similar in meaning to the word ______. 

a. usual     b. unusual     c. rural      d. regular     e. impossible 

2. The word effective in the second paragraph means _______. 

a. unproductive     b. successful      c. impressive       d. powerful     e. useless 

3. This in the second paragraph refers ______. 

a. to teach young children 300-400 words on the printed page 

b. to help the pupils to learn to read 

c. to develop basic skills and social behavior in children three to five years of 

age 

d. to make small children to go to regular schools 

e. to accomplish the purpose of the school  

4. It in the last paragraph refers to _______.  

a. West Virginia       b. the schoolhouse-on-wheels project learning  

c. learning               d. parents and school officials’ being happy  

e. the traditional education system    

150.   Read the following statements and decide which cannot be inferred from the 

passage.  

o Usually school teachers don’t drive a large truck whose back has been turned 

into a classroom.  

o Some geographical factors don’t let some children go to regular schools. 

o The schoolhouse-on-wheels is only one part of Appalachia Educational 

Laboratory. 

o Regular kindergarten education costs twice as much as the expenses of the 

schoolhouse-on-wheels project. 

o West Virginian government plans to educate all the students by the 

schoolhouse-on-wheels project. 

151.   Read the text again and tell the reasons and the results of mobile tuition.  

Reasons  Results  

-  

-  

- 

-  
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152.   Read the formal letter and number these events in Ayhan’s education life in order.  

o He attended Universita Per Stranieri for 6 months. 

o He loves his host family. 

o His Italian teachers never spoke English. 

o He went to Perugia for learning language. 

o He studied computer engineering in Turkey. 

o He visited some cities and saw a lot of sights there. 

153.   Read the formal letter again and write True (T), False (F), Don’t Know (DK). 

o ___ Ayhan graduated machine engineering in Turkey. 

o ___ He completed his university education in 2010. 

o ___ Teachers at university know English. 

o ___ He learnt some good things about Italians. 

o ___ When he completed his course, he improved his Italian language. 
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154.   Read the formal letter again and answer the following questions. 

o What can you say about Perugia? 

o What were the advantages of staying with an Italian family?  

o Why did he enjoy his host family? 

o If you had a chance to go to Italy, would you like to go? Why / Why not? 

155.   Read the formal letter again and write your evaluation about factual information and 

Ayhan’s opinions about Peruagia. 

o Factual information of Perugia; ______ 

o Ayhan’s opinions about Perugia; ______  

TEXT 
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156.   Read the texts about facial expressions and tell the topics of the texts. 

157.   Read the texts again and answer the questions.  

o Why did the researcher reject the explanation that blind people learn facial 

expressions by touching their parents’ faces? 

o What will their next research be about in the first text? 

o What does the second text argue? 

o What is the conflict between two texts?  

TEXT 
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158.   Read the text and find out; 

o Why Odell directed people’s attention 

o Why Odell followed this kind of method to take an interest of people to his 

advertisement 

o Why Odell focus the people’s attention on his product   

159.   Read the text again and complete the sentences.  

o Allan Odell decided to use roadside advertising because _______. 

o Allan Odell’s first advertisement were _______. 

o Allan Odell’s second type of advertising _______. 

o The company eventually decided to stop this form of advertising because 

________. 

o The main purpose of Lyndon Johnson’s bill was to _______. 

o Roadside advertising continued because _______. 

o The same method refers to ________.  

o Catchy means ______. 

o Phase out means ______.  
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160.   Read the text and explain installation process of Internet security program in brief. 

161.   Read the text again and answer the questions. 

o What was the survey about? 

o What were the results of the survey? 

o Who disagrees with young people about technology? What might be the reason? 

o How can you register Dennis Internet Security Program? 

162.   Look at the definitions of the words below and find the words from the text. 

o people who answer the questions in a survey: ________ 

o separation: _______ 

o organised and performed activity: ________ 

o dependant: ________ 

o deal with: ________ 
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163.   Read the text and underline the topic sentences. 
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164.   Read the texts and find out the common points of three jobs. 

165.   Work with your partner. Answer the questions.  

o How long has Antonio been making ceramics? 

o What have hobbyists been enjoying? 

o Which products can Antonio make as ceramics? 

o What does Canan think about making carpet? 

o What do you need if you want to make a simple carpet at home? 

o What does Tim think about making sculpture? 

o If you want to make a simple sculpture, which ways must you follow? 

166.   Fill in the blanks with the given words.  

adhesive / sculptor / loom / fulfilling / immerse / mold 

o If you have a simple carpet ______ it’s not so difficult to make a carpet. 

o Shoes that gradually _______ to my feet. 

o She got some books out of the library and _______. 

o You will need a / some strong ______ to mend that chair. 

o Nursing is hard work, but it can be very ______. 

o Haluk Tezonar who died in 1995, is one of Turkish bets-known _______.   
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167.   Complete the essay with the given words. 

a. luncheonette      b. lynched      c. lunched       d. launched 

a. brands      b. bland      c. branded      d. branding 

a. with       b. by       c. of       d. around 

a. deep      b. deeply      c. depth d. deeper 

a. abused      b. abusive    c. abuser      d. abusing 

a. supposes   b. supposing    c. suppose    d. supposedly 

a. on      b. to    c. for     d. with 

a. fell       b. fall    c. full     d. fill 

a. rare    b. rarely        c. rarer d. rarest 

a. stalk        b. stalking     c. take     d. taking 

a. hands     b. eye      c. head      d. mind 

a. who’s     b. whose  c. who d. who is 

a. injuries    b. injured       c. injury   d. uninjured 

a. responsible  b. irresponsible    c. responsibly   d. irresponsibly 
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168.   Read the text and write True (T) or False (F).  

o Gap clothing company will look into allegations of child abuse. 

o The company has fired one of its suppliers in India. 

o It is too late for Gap to stop selling clothes made by supplier. 

o It is reports that kids as young as 16 are working 10-hours a day. 

o Gap has difficulty keeping its 3.000 global stores clean and tidy. 

o It is very unusual for child abuse to occur among Gap’s suppliers. 

o Gap finds addressing history to be very challenging. 

o Gap employs 90 people worldwide to ensure its standards are met.  

169.   Match the following words with their synonyms.  

 

170.   Scan the text and find out who Marka Hansen is. 

T
E

X
T

 5
7

  

B
2

.2
, 

U
n
it
 8

 p
.8

8
 

171.   Look at the photos and guess what the text is about.  

 

 

 

 Read the text and check your answers.  

172.   Read the text again and match the phrases with their meanings.  

 

1. turn back a. to take action in order to achieve something 

to solve a problem 

2. turn out b. to return in the direction you have come 

from 

3. be crawling with 

sth 

c. to happen or to have a particular result, 

especially an unexpected one 

4. dream about / of d. to think about something that you want very 

much 

5. deal with sth e. to be completely covered with or full of a 

particular type of thing. 
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173.   Read again and answer the questions. 

o Why did John go to a scuba-diving holiday in Australia? 

o Which transportations did they travel by? 

o What happened to John? 

o Where did Tom go on his holiday? 

o What had he been dreaming of? What was the problem?  
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174.   Read the telephone call between Mr. Blacky and receptionist, and answer the 

following questions.  

o When will Mr. Blacky and his family will come to hotel? 

o How many days will they stay? 

o Which type of room do they want? 

o How will Mr. Blacky pay the hotel fee? 

o What does the fee include? 

o When will the receptionist confirm their reservation? 

o Why does the receptionist need your personal info?   

175.   Choose the correct word from the text for the given definition.  

o make certain 

o people who stay in a hotel 

o reserve 

o set of rooms in a hotel 

o give personal information at a reception desk. 
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176.   Read the text and find out the answers. (see Appendix-J). 

177.   Do you agree with the writer about the positive effects of tourism? Think about the 

negative effects considering the questions below.  

o In what ways do you think tourism can be harmful to the local landscape and 

environment? 

o What can be done to reduce the damage done by tourism? 
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178.   Read the text and find the topic. 

179.   Read the text again and answer the questions. 

o What is fear? 

o What kind of quests do people do for some security? 

o What is the best solution to protect ourselves from fear? 

o How do we improve self-confidence? 

o What is your own solution to avoid fear? 

o Do you agree with the ideas in the text? 

180.   Read again and make inferences about why people can find safety in money or 

friends. 

181.   Look at the word and write the person who commits each of these crimes. 

- forgery: - burglary 

- robbery - theft 

- smuggling - shoplifting 

- fighting  - mugging  
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182.   Look at the pictures and guess what you are going to read.  

 

 Read the text and check your answers.  

183.   Read again and answer the questions (see Appendix-K).  

184.   Read the passage and make a comment on researchers’ ideas by giving examples: 

o Dennis Brock: 

o David Sampson: 

o Dr. Sharon Kennedy 

185.   Read again and; 

o Find what Edward Hirt thinks about people who kill or burn innocent people in 

mob violence. 

o Tell what you think about those people and explain why you think in that way.   
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186.   Read the text and say what the text is about. Discuss with your partner.  

187.   Read the text again and give a heading to each paragraph. Share them in the class.  

188.   Fill in the blanks with the given words. 

reliance / resident / conduct / eliminate / cycle lane / respiratory  

o The experiments were _______ by scientists in Ankara. 

o Smoking can cause ________ diseases. 

o The local _______ were angry at the lack of parking spaces. 

o The region’s _______ on tourism is unwise. 

o Bikers must ride their bikes on the ________. 

o He was _______ in the third round of the competition. 

189.   Read the text again and answer the questions. 

o Why is the report prepared for? 

o What are the results of the reliance on the cars? 

o How can we reduce the traffic jam? 

o How can traffic jam cause stress to both drivers and pedestrians?  

T
E

X
T

 6
3
 

B
2

.2
, 

U
n
it
 1

0
 p

.1
1

0
 

190.   Read the text and identify the problem. 

191.   Read again and make inferences about; 

o Is the result of meeting positive or not? 

o What are the differences in Chinese way of eating? 

192.   Match the phrasal verbs with their meanings.  

- stack up a. to decide not to do or involve yourself with sth when 

you were previously going to 

- at all cost b. to give sth to each person in a group of people 

- pass sth out c. to compare with another thing of a similar type 

- pull back d. before a particular time or event 

- prior to sth   e. if sth must be done or avoided at all costs, it must 

be done or avoided whatever happens 
 

193.   Make comments on cultural differences between China and Western countries. 
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T
E

X
T

 6
4

  

B
2

.2
, 

U
n

it
 1

0
 p

.1
1

3
 

194.   Read the report and say it is about. 

195.   Read the report again and answer the questions.  

o How many people are speaking English in the world? 

o How do you know that English has spread across in the globe? 

o Where is English used as a primary language in Europe? 

o Why isn’t English making the official language resident of Pakistan?  

o Which nations are the most well-known English spoken countries? 

196.   Fill in the blanks with the correct forms of words.  

globe / resident / adapt / influence / nation / spread 

o I never support the _______ of any book for TV. 

o The people living in this city need more car parks in the ______ part of this city. 

o They would you like to send on _______ opinion here. 

o The children of various countries wear their ________ costumes on 29 October 

in Turkey. 

o It’s a special sort of butter that _______ easily even when cold. 

o We have the chance to build and outward looking Europe that lives up to its 

_______ responsibilities.  

197.   Work in pair. Read the report again and write these sentences true (T), or false (F). 

o English is used in all North America as a primary language. 

o Mother language of Pakistan isn’t English. 

o New Zealand is the most well-known of the English-speaking South Pacific 

nation. 

o Most of the countries in Europe is using English as a native language. 

o English is used by more than half of the world’s population. 

o English has spread across the globe. 

o At least one country is speaking English as a main language on every continent.   

TEXT 

65 

B2.2, 

Unit 10 

p.116  

198.   Read the texts and answer the questions. 

o What countries attend İzmir Air show? 

o What kind of aircraft can you see in China Air Show? 

o What are the common points of Air shows?  

  As mentioned previously at the beginning of this section, to analyze reading 

activities, the procedure was followed exactly as suggested by the online version of 

the Manual. The activities were analyzed regarding activity types and operations 

that are to be applied to perform them. Based on these results and with reference 

to the relevant illustrative scales, each activity was related to a CEFR level not 

necessarily in a way that corresponds to the level of the text which they belong to. 

In Table 24, the results are presented.  
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Table 24 

Estimated CEFR Levels of Reading Activities  
N

u
m

b
e

r 
a

n
d

 

le
v
e
ls

 o
f 

th
e

 

te
x
ts

  

N
u

m
b

e
r 

o
f 

a
c
ti
v
it
ie

s
  

Activity 

Type 
Operations 

Estimated 

Level of 

the Activity 

T
E

X
T

 1
: 

B
2

  

1.  
Short 

answer  

Recognize – connection between parts – from explicit 

information    
B1 

2.  
Multiple 

choice  
Evaluate – main idea – from implicit information  B2 

3.  
Short 

answer  
Make inferences – detail – from implicit information  B1 

4.  
Informatio

n transfer  
Recognize – detail – form explicit information  B2 

5.  
Sentential 

response  
Recognize – detail – form explicit information  B2 

TEXT 2: 

B1 

6.  
Multiple 

choice  
Evaluate – main idea – from implicit information  B1 

7.  

Gap filling 

(one 

word)  

Make inferences – detail – from implicit information  B1 

8.  

Report in 

own 

words 

Evaluate – detail – from explicit information  B1 

9.  

Report in 

own 

words 

Evaluate – conclusion – from explicit information  B1 

10.  
Informatio

n transfer 
Recognize – opinion – from explicit information  B1 

T
E

X
T

 3
: 

B
1
 11.  

Multiple 

choice 
Recognize – detail – from explicit information B1 

12.  

Report in 

own 

words 

Recognize - detail – from explicit information B1 

T
E

X
T

 4
: 

B
2

  

13.  

Justify in 

own 

words  

Evaluate – opinion – from explicit information  B2 

14.  
Sentential 

response  
Recognize – opinion – from explicit information  B2 
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15.  
Short 

answer 
Recognize – detail – from explicit information  B2 

16.  
Short 

answer  
Make inferences – detail – from implicit information  B2 

17.  

Justify in 

own 

words  

Evaluate – conclusion – from explicit information  B2 

T
E

X
T

 5
: 

B
2
 

18.  
Multiple 

matching  

Evaluate – connections between parts – from implicit 

information  
C1 

19.  
Short 

answer 
Recognize – detail – from explicit information  B1 

20.  
Informatio

n transfer  
Recognize – detail – from explicit information  B2 

21.  
Short 

answer  
Make inferences – detail – from implicit information  B2 

T
E

X
T

 6
: 

C
1
 

22.  
 Multiple 

matching 
Make inferences – detail – from implicit information  B2 

23.  

Justify in 

own 

words  

Evaluate – writer’s mood – from implicit information  C1 

24.  

Justify in 

own 

words 

Evaluate – opinion – from implicit information  C1 

TEXT 7: 

B1 
25.  

Report in 

own 

words  

Recognize – detail – from explicit information  B1 

T
E

X
T

 8
: 

B
2
 

26.  

Report in 

own 

words 

Evaluate – main idea – from explicit information  B2 

27.  
Multiple 

choice  
Recognize – detail – from explicit information  B2 

28.  
Short 

answer  
Recognize – detail – from explicit information  B2 

T
E

X
T

 9
: 

B
2
 29.  

Report in 

own 

words  

Recognize – detail – from explicit information B2 

30.  

Report in 

own 

words 

Recognize – opinion – from explicit information B2 
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TEXT 

10: B1 

31.  
Short 

answer  
Recognize – detail – from explicit information B1 

32.  
Multiple 

choice 
Evaluate – main idea – from explicit information  B1 

33.  

Report in 

own 

words 

Evaluate – detail – from explicit information  B2 

34.  Summary  Evaluate – opinion – from explicit information  B1 

TEXT11: 

B2 
35.  

True 

False 
Evaluate – detail – from explicit information B2 

T
E

X
T

 1
2

: 
B

2
 

36.  
True 

False 
Evaluate – detail – from explicit information B2 

37.  

Report in 

own 

words 

Recognize – detail – from explicit information  B2 

38.  

Justify in 

own 

words  

Evaluate – detail – from explicit information  B2 

39.  Summary  Evaluate – detail – from explicit information B2 

T
E

X
T

1
3

: 

B
1

 

40.  

Report in 

own 

words  

Recognize – opinion – from explicit information  B1 

T
E

X
T

 1
4

: 
B

2
 

41.  
Fill in the 

blanks  
Make inferences – detail – from implicit information  B2 

42.  
Sequencin

g 
Recognize – detail – from explicit information  B1 

43.  
Short 

answer  
Recognize – detail – from explicit information B2 

T
E

X
T

 1
5

: 
B

1
 

44.  Matching  
Evaluate – connections between parts – from explicit 

information  
B1 

45.  
Short 

answer 
Recognize – detail – from explicit information  B1 

46.  

Report in 

own 

words 

Evaluate – detail – from explicit information  B2 

TEXT 

16: B2 

47.  Matching  Evaluate – opinion – from explicit information  B2 

48.  

Report in 

own 

words  

Evaluate – opinion – from explicit information  B2 
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49.  

Report in 

own 

words  

Evaluate – opinion – from explicit information  B2 

TEXT 

17: B1  
50.  

Justify in 

own 

words  

Evaluate – opinion – from explicit information  B2 

T
E

X
T

 1
8

: 
B

1
 

51.  
Fill in the 

blanks  
Make inferences – detail – from implicit information  B2 

52.  

Report in 

own 

words  

Evaluate – opinion – from explicit information  B2 

53.  
True 

False 
Evaluate – detail – from explicit information B2 

T
E

X
T

 1
9

: 
C

1
 

54.  
Multiple 

choice 
Evaluate – main idea – from explicit information C1 

55.  

Report in 

own 

words 

Evaluate – detail – from explicit information  C1 

56.  

Report in 

own 

words  

Evaluate – writer’s mood – from explicit information C1 

T
E

X
T

 2
0

: 
B

2
  

57.  
Justify by 

citing  
Recognize – detail – from explicit information   B2 

58.  Matching  Make inferences – detail – from implicit information  B2 

59.  

Report in 

own 

words 

Recognize – detail – from explicit information  B2 

T
E

X
T

 2
1

: 
C

1
 

60.  
Multiple 

choice 
Make inferences – detail – from implicit information  C1 

61.  
Multiple 

choice  
Make inferences – detail – from implicit information  C1 

62.  

Justify in 

own 

words 

Evaluate – detail – from implicit information  C1 

63.  

Justify in 

own 

words 

Evaluate – detail – from implicit information  C1 

TEXT 

22: B2  
64.  

Justify in 

own 

words 

Evaluate – detail – from explicit information B2 
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65.  Summary  Recognize – detail – from explicit information  B2 

T
E

X
T

 2
3

: 
B

2
 

66.  
Multiple 

matching  
Evaluate – main idea – from explicit information  B2 

67.  

Justify in 

own 

words 

Recognize – detail – from explicit information C1 

68.  
Multiple 

matching  
Make inferences - detail – from implicit information   B2 

69.  
Short 

answer 
Evaluate – main idea – from explicit information   B2 

T
E

X
T

 2
4

: 
B

2
 

70.  
Multiple 

matching 
Evaluate – main idea – from explicit information  B2 

71.  
Multiple 

matching  
Evaluate – detail – from explicit information B2 

72.  

Report in 

own 

words 

Evaluate – detail – from explicit information   B2 

T
E

X
T

 2
5

: 
B

2
 

73.  
Short 

answer  
Recognize – detail – from explicit information  B1 

74.  
Multiple 

matching  
Recognize – detail – from explicit information  B2 

75.  
Justify by 

citing  
Recognize – opinion – from explicit information  B2 

T
E

X
T

 2
6

: 
C

1
 

76.  

Report in 

own 

words 

Evaluate – detail – from explicit information  C1 

77.  
Multiple 

choice 
Make inferences – detail – from implicit information  B2 

78.  
Multiple 

matching 
Make inferences – detail – from implicit information  C1 

T
E

X
T

 2
7

: 
C

1
 

79.  
Short 

answer 
Evaluate – detail – from explicit information  C1 

80.  
Multiple 

matching  
Make inferences – detail – from implicit information  B2 

81.  
Sentential 

response  
Make inferences – detail – from explicit information  B2 

82.  

Justify in 

own 

words  

Evaluate – main idea- from explicit information  C1 
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TEXT 

28: B2 

83.  

Report in 

own 

words  

Evaluate – main idea – from explicit information  B2 

84.  

Report in 

own 

words 

Evaluate – detail – from explicit information  B2 

T
E

X
T

 2
9

: 
B

2
 

85.  
Multiple 

matching  
Recognize – main idea – from explicit information  B1 

86.  
Multiple 

matching  
Make inferences – detail – from implicit information  B2 

87.  

Report in 

own 

words 

Evaluate – main idea – from explicit information  B2 

T
E

X
T

 3
0

: 
B

2
 

88.  
Justify by 

citing  
Recognize – detail – from explicit information  B1 

89.  
Multiple 

matching  
Make inferences – detail – from explicit information  B2 

90.  

Report in 

own 

words  

Evaluate – details – from explicit information  B2 

T
E

X
T

 3
1

: 
B

1
 

91.  

Report in 

own 

words  

Evaluate – details – from explicit information  B2 

92.  
Multiple 

choice 
Evaluate – main idea – from explicit information B1 

93.  
Informatio

n transfer 
Recognize – detail- from explicit information  B1 

T
E

X
T

 3
2

: 
B

2
 

94.  
Short 

answer  
Recognize – detail – from explicit information B2 

95.  
Sentential 

response 
Recognize – detail – from explicit information B2 

96.  
Multiple 

matching  
Make inferences – detail – from implicit information  B2 

97.  C-test  Make inferences – detail – from implicit information  B2 

98.  

Report in 

own 

words  

Evaluate – conclusion – from explicit information  B2 

TEXT 

33: B2 
99.  

Short 

answer 
Recognize – detail – from explicit information  B2 
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100.  
Sentential 

response 
Recognize – detail – from explicit information  B2 

T
E

X
T

 3
4

: 
B

2
 

101.  
Multiple 

matching  
Evaluate – main idea – from explicit information  B2 

102.  True false  Recognize – detail – from explicit information  B2 

103.  

Report in 

own 

words  

Evaluate – conclusion – from explicit information  B2 

T
E

X
T

 3
5

: 
B

1
 

104.  

Report in 

own 

words 

Evaluate – main idea – from implicit information  B1  

105.  
Short 

answer 
Make inferences – detail – from explicit information B1 

106.  Gap filling  Make inferences – detail – from implicit information  B1 

107.  
Justify by 

citing  
Make inferences – opinion – from explicit information  B1 

T
E

X
T

 3
6

: 
B

1
 108.  

Report in 

own 

words 

Evaluate – main idea – from implicit information  B1  

109.  Gap filling  Make inferences – detail – from implicit information  B1 

110.  Summary  
Evaluate –  connections between parts – from explicit 

information  
B1 

T
E

X
T

 3
7

: 
B

1
 

111.  
Short 

answer  
Evaluate – main idea – from explicit information  B1 

112.  
Sentential 

response 
Evaluate – detail – from explicit information  B1 

T
E

X
T

 3
8

: 
B

2
 

113.  
Sentential 

response  
Make inferences – detail – from implicit information  B1  

114.  
Sentential 

response 
Evaluate – detail – from explicit information  B2 

115.  Summary  
Evaluate –  connections between parts – from explicit 

information 
B2 

T
E

X
T

 3
9

: 
B

1
  

116.  
Sentential 

response  
Evaluate – main idea – from explicit information  B1 

117.  
Short 

answer  
Recognize – detail – from explicit information  B1 

118.  
Sentential 

response 
Evaluate – detail – from explicit information  B1 



 

115 
 

119.  

Report in 

own 

words  

Evaluate – opinion – from explicit information  B1 

T
E

X
T

 4
0

: 
B

1
 120.  

Informatio

n transfer 
Recognize – detail – from explicit information  B1 

121.  Gap filling Make inferences – details – from implicit information  B1 

122.  
Sentential 

response 
Evaluate – detail – from explicit information  B1 

T
E

X
T

 4
1

: 
B

2
 

123.  
Sentential 

response  
Evaluate – main idea – from explicit information  B2 

124.  Gap filling Make inferences – details – from implicit information  B1 

125.  
Sentential 

response 
Evaluate – detail – from explicit information  B2 

126.  
Justify by 

citing 
Make inferences – opinion – from implicit information  B2 

TEXT 

42: B2 
127.  

Short 

answer 
Recognize – detail – from explicit information  B2 

T
E

X
T

 4
3

: 
B

1
 128.  

Report in 

own 

words 

Evaluate – detail – from explicit information  B1 

129.  

Report in 

own 

words 

Evaluate – opinion – from explicit information  B1 

T
E

X
T

 4
4

: 
B

1
 130.  

Report in 

own 

words 

Evaluate – main idea – from explicit information  B1 

131.  

Report in 

own 

words 

Recognize – detail – from explicit information B1 

T
E

X
T

 4
5

: 
B

2
 

132.  

Report in 

own 

words 

Evaluate – main idea – from explicit information  B2 

133.  

Justify in 

own 

words 

Evaluate – opinion – from explicit information  B2 

134.  

Justify in 

own 

words 

Evaluate – opinion – from explicit information  B2 

TEXT 

46: B2 
135.  

Justify by 

citing  
Recognize – detail – from explicit information B2 
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136.  

Justify in 

own 

words 

Evaluate – conclusion – from explicit information  B2 

137.  
Informatio

n transfer  
Recognize – detail – from explicit information  B1 

T
E

X
T

 4
7

: 
B

2
 

138.  
Justify by 

citing 
Recognize – detail – from explicit information  B2 

139.  
Short 

answer 
Make inferences – detail – from implicit information  B2 

140.  
Multiple 

choice  
Recognize – detail – from explicit information  B2 

141.  True false Evaluate – detail – from explicit information  B2 

T
E

X
T

 4
8

: 
B

2
 

142.  
Sentential 

response  
Evaluate – main idea – from explicit information  B2 

143.  
Multiple 

matching 
Make inferences – detail – from implicit information  B2 

144.  

Report in 

own 

words 

Recognize – detail – from explicit information  B2 

145.  
Sentential 

response 
Recognize – detail – from explicit information  B2 

T
E

X
T

 4
9

: 
B

2
 

146.  
Multiple 

matching 

Evaluate – connection between parts – from explicit 

information  
B2 

147.  True false Evaluate – detail – from explicit information  B2 

148.  
Informatio

n transfer  
Recognize – detail – from explicit information  B2 

149.  
Multiple 

choice  
Make inferences – detail – from explicit information  B2 

150.  
Multiple 

choice  
Make inferences – detail – from explicit information  B2 

151.  

Report in 

own 

words  

Evaluate – opinion – from explicit information  B2 

T
E

X
T

 5
0

: 
B

1
 152.  

Sequencin

g jumbled 

text  

Recognize – detail – from explicit information  B1 

153.  True false Evaluate – detail – from explicit information  B1 

154.  
Sentential 

response  
Recognize – detail – from explicit information  B1 
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155.  

Report in 

own 

words 

Evaluate – opinion – from explicit information  B1 

T
E

X
T

 5
1

: 
B

2
 

156.  
Short 

answer 
Evaluate – main idea – from explicit information  B2 

157.  
Sentential 

response 
Recognize – detail – from explicit information  B2 

T
E

X
T

 5
2

: 
B

2
 

158.  
Sentential 

response 
Recognize – detail – from explicit information  B2 

159.  
Informatio

n transfer  
Recognize – detail – from explicit information  B2 

T
E

X
T

 5
3

: 
B

1
 

160.  Summary  Recognize – detail – from explicit information  B1 

161.  
Sentential 

response 
Recognize – detail – from explicit information  B1 

162.  
Justify by 

citing 
Make inferences – detail – from implicit information  B1 

TEXT 

54: B1 
163.  

Justify by 

citing  
Evaluate – main idea – from explicit information  B1 

T
E

X
T

 5
5

: 
B

1
 164.  

Short 

answer 
Evaluate – main idea – from explicit information  B1 

165.  
Sentential 

response 
Recognize – detail – from explicit information  B1 

166.  Gap filling Recognize – detail – from implicit information  B1 

T
E

X
T

 5
6

: 
B

2
 

167.  Gap filling Recognize – detail – from implicit information  B2 

168.  True false Recognize – detail – from explicit information  B2 

169.  Matching  Recognize – detail – from implicit information  B2 

170.  
Informatio

n transfer 
Recognize – detail – from explicit information   B2 

T
E

X
T

 5
7

: 
B

1
 171.  

Short 

answer  
Evaluate – main idea – from explicit information  B1 

172.  Matching  Recognize – detail – from implicit information  B1 

173.  
Sentential 

response 
Recognize – detail – from explicit information  B1 

TEXT 

58: B1 

174.  
Sentential 

response 
Recognize – detail – from explicit information  B1 

175.  Matching  Recognize – detail – from implicit information B1 

T
E

X
T

 

5
9

: 

B
2

 

176.  
Multiple 

choice 
Recognize – detail – from explicit information  B2 
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177.  

Report in 

own 

words 

Evaluate – opinion – from explicit information  B2 

T
E

X
T

 6
0

: 
B

2
 

178.  
Short 

answer 
Evaluate – main idea – from explicit information  B2 

179.  
Sentential 

response  
Recognize – detail – from explicit information B2 

180.  

Report in 

own 

words 

Make inferences – detail – from implicit information  B2 

181.  
Short 

answer 
Recognize – detail – from explicit information  B1 

T
E

X
T

 6
1

: 
B

2
 

182.  
Short 

answer 
Evaluate – main idea – from explicit information  B2 

183.  
Sentential 

response 
Recognize – detail – from explicit information  B2 

184.  

Justify in 

own 

words 

Evaluate – opinion – from explicit information  B2 

185.  

Justify in 

own 

words 

Evaluate – opinion – from explicit information  B2 

T
E

X
T

 6
2

: 
B

2
 

186.  

Justify in 

own 

words 

Evaluate – main idea – from explicit information  B2 

187.  
Short 

answer  
Evaluate – main idea – from explicit information  B2 

188.  Gap filling  Make inferences – detail – from implicit information  B1 

189.  
Sentential 

response  
Recognize – detail – from explicit information  B2 

T
E

X
T

 6
3

: 
B

2
 

190.  

Report in 

own 

words 

Evaluate – opinion – from explicit information  B2 

191.  

Report in 

own 

words 

Make inferences – detail – from implicit information  B2 

192.  Matching Make inferences – detail – from implicit information  B2 

193.  

Report in 

own 

words 

Evaluate – opinion – from explicit information  B2 
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T
E

X
T

 6
4

: 
B

1
 

194.  
Short 

answer 
Evaluate – main idea – from explicit information  B1 

195.  
Sentential 

response 
Recognize – detail – from explicit information B1 

196.  Gap filling Make inferences – detail – from implicit information  B1 

197.  True false Evaluate – detail – from explicit information  B1 

TEXT 

65: B2 
198.  

Sentential 

response  
Recognize – detail – from explicit information B2 

 When the activity types which learners are supposed to deal with were 

analyzed, it was found out that there were a large variety of activity types. However, 

the most common ones were found as follows; report in own words (n=42), short 

answer (n=28), sentential response (n=27), justify in own words (n=17), multiple 

matching (n=16) and multiple choice (n=14).  

 As for the operations that students are expected to perform, it was discovered 

that for 45.5% (n=90) of the activities learners should evaluate information, for 

35.8% (n=71) of them students need to recognize certain details and for 18.7% 

(n=37) of the activities they are supposed to make inferences to answer the 

questions. Subsequent to analyzing the activity types and operations the learners 

are supposed to carry out, each activity was related to a CEFR level by referring to 

the relevant illustrative scales. As a consequence, as it is shown in Figure 8, 58.4% 

(n=116) of the reading activities could be related to B2 levels. Nevertheless, 34.3% 

(n=68) of the activities were found not to meet expectations by being matched with 

B1 level while 7.3% (n=15) of them corresponded C1 level.  

 

Figure 8. Estimated levels of reading activities. 

34.3%

58.4%

7.3%

B1 B2 C1
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  All in all, after analyzing the reading texts and activities comprehensively, 

they were all assigned to a CEFR level by using the CEFR Content Analysis Grid 

for Reading (Manual for Relating Examination to the CEFR, 2009). Firstly, 65 

reading texts were analyzed with regard to certain characteristics which are (i) text 

source, (ii) authenticity, (iii) discourse type, (iv) domain, (v) topic, (vi) nature of 

content, (vii) vocabulary and (viii) grammar. After that, each text was related to a 

CEFR level by referring to these features and relevant illustrative scales. As a result, 

it was revealed that 56.9% of reading activities were assigned to B2 levels, 35.5% 

of them were related to B1 level and finally 7.6% of them were matched with the 

descriptors of C1 level. Then, 198 reading activities that belong to these texts were 

analyzed regarding activity types and operations that learners are supposed to carry 

out to perform the activities. After specifying these characteristics, each activity was 

matched with a CEFR level by referring to the descriptors in illustrative scales. 

Consequently, it was found out that 58.4% of the activities corresponded to B2 

levels, 34.3% of them were related to B1 and 7.3% of them were assigned to C1. 

Although, one-to-one correspondence was not achieved between the percentages 

of matching for texts and activities, it was comprehended that there was a little 

discrepancy between them. This conclusion stems from the fact that a text in a 

certain level can have activities in lower or upper level.    

 Comparing Relevant Coursebooks to B2 Levels of the CEFR Terms of 

Speaking. Speaking activities in the relevant coursebooks are designed in three 

different ways which are as a lead-in activity, as integrated with other skills and as 

an isolated speaking activity. In this study, speaking activities that are used as lead-

in were not included to be analyzed. The reason lying behind this decision is that 

since they are simple activities which are designed for brainstorming or to activate 

learners’ schemata, they would be assigned to lower CEFR levels. As a 

consequence of this, total average of assigned levels to the speaking activities 

would go down, which could have a negative effect on the overall impression about 

the success of coursebooks in aligning the activities to B2 levels. Thus, speaking 

activities that are integrated with other skills and isolated speaking activities were 

taken from coursebooks to be analyzed. There are 118 speaking activities in 20 

units, 10 units from each book, in total and they are presented in Table 25. 

 



 

121 
 

Table 25  

Speaking Activities in Yes You Can B2.1 and B2.2 
N

u
m

b
e

r 
o
f 

a
c
ti
v
it
ie

s
 

Speaking Activities in Yes You Can B2.1 / B2.2 

1.  B2.1, Unit 1, p.15 

 Work in pairs and discuss about the car pool system mentioned in the interview. Compare your 

ideas with your partner’s. 

o Does this system appeal to people in your country? 

o Which means of transportation are used most in your neighborhood? Why? 

o If you lived in a big city what would you suggest about transportation problems? 

Use; 

 I strongly believe _______ 

 Although the public transportation system in my city_________ 

 To the transportation minimize problems in the city I suggest ______ 

2.  B2.1, Unit 1, p.17 

 Tell your friend about your most difficult travelling situation and ask your partner detailed 

questions about his/her experience: 

o Where did it take place? 

o How did it happen? 

o How did it end? 

 Now tell the class about your friend’s experience and express how s/he felt. 

3.  B2.1, Unit 1, p.19 

 Find and read stories from a magazine or a newspaper about the problems of neighbors. Share 

them with your friends.  

4.  B2.1, Unit 1, p.20 

 Work in pairs. Imagine that your friend has one of problems with his/her neighbor. Give some 

advice to solve the problems. 

o privacy 

o cleanliness 

o animal problems 

o noise 

5.  B2.1, Unit 1, p.20 

 Talk about your feelings when your neighbor has complaints about you.  

6.  Unit 1, p.21 

 Work with your partner. Imagine that you are Amy. You and your friend are organizing a charity 

campaign. 



 

122 
 

o Discuss about your detailed plans for the campaign with the help of questions below. 

 Who is the charity organization for? 

 Where and when does it take place? 

 How are you going to announce? 

o While planning, express your wishes and expectations from this organization. 

o Report your organization plan to classmates. 

Use similar function while speaking; 

 We are going to get the organization announces on the notice board.  

7.  B2.1, Unit 1, p.23 

 Act out a conversation between two people. One needs money and the other has money to lend 

but s/he is planning to buy a new CD player or a fashion designer’s dress. 

o Decide whether you will lend him or not. 

o Respond to your friend’s wishes and feelings. 

8.  B2.1, Unit 2, p.27 

 Imagine you and your friend have decided to open a business together. First decide what kind of 

enterprise you would like to launch. And tell your friend how important the following attributes are 

to be successful.  

o ability to work fast / a practical mind / good social background / accepting responsibility / 

physical and mental toughness / good education / ambition / willingness to take risks / being 

(-good with people, -creative, -persuasive, -informative, -flexible)  

St. A: I believe in order to run a profitable ___________ we need to be _______ 

St. B: For a _______ to succeed we need to have _________ 

 Talk to your friend about your feelings, expectations and opinions about your new enterprise. 

 I feel _______ about our new business enterprise because _______. 

 We need to ___________________. 

 In our new enterprise one goal I’d like to have reached by next year is ____. 

 In the next 3 years, I hope I’ll have_______________. 

 In ten years, I’d like to have. 

9.  B2.1, Unit 2, p.29 

 Work in groups. Compare and contrast your stress sources with the adolescents’ in the report.  

o grades / money / car / parents / marks / school / job / friends   

10.  B2.1, Unit 2, p.29 

 Prepare a survey about your classmates’ stress sources and their ways to cope with them. Use 

the phrases to ask questions. Make careful notes of their answers. 

o school stress 

o family conflicts 

o emotional stress 

o academic test stress 

o stress of new beginnings 

o life changes 

o others 

11.  B2.1, Unit 2, p.30 
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 Work with your partner. Make a phone call considering the topics below. 

o your feelings and thoughts 

o your dreams and expectations about the university education 

o your anxiety and solutions about the new life at university 

St. A: you have just passes the test for the university 

St. B: university consultant  

Use; 

 I can / could / would have / had better, etc. 

 I will be doing / will have done / will have been doing, etc.  

12.  B2.1, Unit 3, p.37 

 Imagine that your friend is going to apply for a foreign university. Inform him/her about the 

application process.  

o List the necessary document. 

o Tell the steps of application.  

13.  B2.1, Unit 3, p.39 

 Work in pairs. Imagine that a foreign teenager comes to your country and has a temporary job. 

State precisely the potential problems s/he may have in your country about the points below. 

o accommodation 

o transportation 

o finance 

o culture 

 Now find solutions to make it a peaceful and happy experience. 

Use; 

 If I were you ___________. 

 If you want to say _______. 

 If you buy ___________. 

14.  B2.1, Unit 3, p.40 

 Work in pairs. Talk to your friend about the work and travel program. 

St. A: You want to apply for a work and travel program. 

o Ask about the details of the program. 

o Ask about the points you don’t understand well. 

       Use; 

 Could you please ___ ? 

 Would you mind _____ ? 

 Is it possible _____? 

      St. B: You are the agent of the program. Indicate the points which are very    

      important.           

o Talk about the facilities you provide. 

o Answer your friend’s questions. Give some advice about living abroad. 
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       Use; 

 Certainly, you can ______. 

 If you can ______ do _______ . 

15.  B2.1, Unit 3, p.42 

 Prepare a presentation including the steps of applying for an abroad program for students. 

Consider the points below. 

o  Required qualifications of the applicants 

o The necessary documents 

o The facilities you will provide in your program.  

16.  B2.1, Unit 3, p.42 

 Talk about the popular free time activities of the teens told above. Tell which you’d enjoy doing. 

Give your reasons. 

17.  B2.1, Unit 3, p.43 

 Work in pairs. Imagine you have arguments with your parents about your leisure time activities. 

Make a role-play. 

St. A: You are a parent complaining about your son/daughter’s activities. Explain the things that disturb 

you and your solutions for the problem. 

St. B: You are a teen. Respond to your parent’s wishes and complaints.  

Use; 

 If you ______, you will/can _____. 

 If you were ______, you would _______. 

 If you had ______, you would have ______. 

 Unless you ______, you could _______.  

18.  B2.1, Unit 4, p.48 

 Choose one of the holidays and note its prize, activities and equipment. Work with your partner. 

Summarize it to your friend.  

St. A: First Holiday 

St. B: Second Holiday 

o Take notes to the table while your friend is summarizing. 

 

19.  B2.1, Unit 4, p.48 

 Decide which of the holidays you would pick if you won the prize. What would you pack in your 

suitcase for this particular holiday, considering the activities described? 

 Now work with your friend. Explain the reason for your choice to each other and compare the 

things you would take.  

20.  B2.1, Unit 4, p.48 

 Work in groups of five. Imagine you hold a quiz show themed ‘Countries’ in your class. In your 

group form a quiz show and ask questions to other groups. 



 

125 
 

o Be sure to set: 

o time limit 

o the number of questions  

o the prize 

o You can ask for further explanation for the rules or questions you don’t understand well. 

21.  B2.1, Unit 4, p.51 

 Imagine that your friend is travelling to the US. Tell him/her the steps of taking the US visa. Give 

advice when it is necessary.  

22.  B2.1, Unit 4, p.51 

 Imagine that your friend is being interviewed at the Consulate. Make a role play. 

St.A: Visa officer. Ask detailed questions about his holiday. Try to speak in a formal style.  

St.B: Traveller. Answer his questions in detail with examples. 

Use; 

o Could you tell me _________? 

o Would you mind explaining to me ________? 

o I am travelling ______ because _______. 

o The US is a country where I ______. 

o Moreover, I’d like to _____or _________.  

23.  B2.1, Unit 4, p.53 

 Make a presentation to your friends about your city. Remember the e-mail you have written to 

Clark.  

(With reference to the previous activity: Imagine that Clark is visiting your city. Write an e-mail to him 

describing your city. Compare the facilities in your city with the ones in Orlando.) 

o historical places to visit 

o places where the teens hang out 

o places for shopping) 

24.  B2.1, Unit 4, p.54 

 Work with your partner 

St.A: Check-in agent: Look at the layout to choose a gate and give detailed direction to your friend to 

go to that gate.  

St.B: Passenger: Ask questions to get information.  

25.  B2.1, Unit 5, p.58 

 Work in groups to make a class discussion about the personality types in the text.  

o Describe the features of each personality type. 

o State your own feelings about the personalities. 

o Mark their positive assets if you think you have. 

o Ask questions to your friends during and after conversation. 

Use; 

o Well / OK / Right / That’s a difficult question to answer / Interesting / Good question etc.  
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26.  B2.1, Unit 5, p.58 

 Work in pairs. State your opinion about the personalities of Margaret and her husband. Then 

comment on the couple’s personalities and ideas. Give brief examples to support your comments.  

Use;  

What do you think about _________’s personality? 

o I think s/he is bossy / understanding / tolerable, etc. because ______. 

o I agree with Margaret / her husband because ______. 

o I think they have / don’t have effective communication because ______. 

27.  B2.1, Unit 5, p.61 

 You will attend the seminar. Before the seminar tell your classmates: 

o why you want to attend 

o how you feel 

o what you think and expect 

28.  B2.1, Unit 5, p.61 

 Search ‘Effective Communication Ways’ from other sources (the Internet, self-development 

books, etc.) and share the information you have found with your friends.  

29.  B2.1, Unit 5, p.63 

 Work with your partner. Imagine that your e-mail is the best and you are connecting to the radio 

program. Make a role play. 

St.A: Ask questions about the listener’s feelings, thoughts complaints about the program. 

St.B: Answer the speaker’s questions where necessary.  

Use; 

Yes, you’re the winner. How do you feel? 

o I’m quite happy, excited _______ etc. 

o What do you think of ___________? 

o I think _____________. 

30.  B2.1, Unit 6, p.68 

 Think about a Waltz and a salsa lover and tell how their taste of music differences affect their 

moods.  

31.  B2.1, Unit 6, p.69 

 Work with your partner. Make a role play. Talk about the competition. 

St.A: You are Daniel who has failed in the competition. Express your feelings and wishes. Report the 

reason for your failure unexpectedly.  

St.B: You are Daniel’s best friend. Respond to Daniel’s feelings and wishes. 

Use;  

o I wish _________. 

o Unfortunately, ____________. 

o I felt terribly _____________. 

o What a pity! That sounds _______. 
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o Never mind! I hope ________. 

32.  B2.1, Unit 6, p.71 

 Work in groups to make a class discussion to compare tales from different eras. Mention the 

places, time, plot and characters. 

Group A: Find a tale from mythology. 

Group B: Find a tale from the modern era.  

Use; 

o I’m sure you’re right, but ________. 

o That’s your point of view, but if you think ______. 

o I don’t agree with you because_________. 

      Pay attention to the points below. 

o Choose a representative for each group to make a speech to start and finish the discussion. 

o Give respectful responses when your friends emphasize their point of views. 

33.  B2.1, Unit 6, p.72 

 Talk to your partner to compare the tales you have read and listened to. Mention about: 

o The characters -  imaginary, realistic or extraordinary 

o The events – how and why they occurred 

o The end – believable or unbelievable. Why?  

34.  B2.1, Unit 6, p.74 

 State your ideas giving your reasons. 

Is a caricature picking out someone’s the most catching features and exaggerating them; is it finding 

the truth or is it just for fun?  

35.  B2.1, Unit 6, p.75 

 Work in groups of 4 students. Make a role play. 

Students A / B / C: Teens who want to learn to caricature. Interview the caricaturist. You think 

caricaturing is too difficult to learn. Support your ideas with the reasons. Ask your questions in turn. 

Student D: A Master caricaturist. You think caricaturing can be learned. Encourage them to support 

your idea with examples and explanations. Give some tips and advice.   

36.  B2.1, Unit 7, p.78 

 Read the article again. It claims, “body language is the reflection of one’s emotion”. Tell you agree 

or disagree with the quote. Give your reasons. 

37.  B2.1, Unit 7, p.79 

 Work in pairs. Think of your teachers / classmates and compare your ideas about the questions 

below.  

o Who uses the body language most / least? 

o In which situations do they use it? 

o What messages do you get through his / her body language? 

o Do you get the real message by verbal or nonverbal communication effectively? 

38.  B2.1, Unit 7, p.79 
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 Work in pairs. Imagine your friend will be interviewed for his / her dream job. Talk about his / her 

feelings. 

St. A: You are the interviewee – really excited and worried. 

St. B: You – respond to his / her feelings – give tips to him / her to have a successful interview. 

Use; 

o I feel pretty anxious _______. 

o I don’t know what to do if _______. 

o Please keep in mind to ______. 

o If you behave ________. 

39.  B2.1, Unit 7, p.81 

 Imagine that you want to apply for one of the jobs above. First choose a job from the ads and list 

the qualifications required for the job. Then study with your partner to check the qualifications you 

have listed. Next advice to each other for the application process.  

Use:  

o You had better _______ / You should _______ / It will be helpful to _____. 

40.  B2.1, Unit 7, p.82 

 Study with your partner to make an interview for a job you want to apply for.  

St. A: (interviewee) 

St. B: (interviewer) 

o While making your interview, use polite & formal language. 

o Use some expressions to tell the things you want to mention in a different way. 

e.g. I mean… I want to say… The point I want to mention… In other words, …   

41.  B2.1, Unit 7, p.84 

 Examine the graph carefully and analyze it. Then 

comment on the jobs chosen by the students. Use the 

expressions below. 

Use; 

o I think this job ________ because ______.  

o In my opinion, choosing, doing this ______. 

o Although / Though this job _______. 

o This job is as _______ as _________. 

o I believe if you do this job ________. 

 

 

 

42.  B2.1, Unit 8, p.88 

 Work in groups to prepare a debate on the effects of advertisements. 

Group A: Defend the benefits of advertisements. 

Group B: Defend the harms of advertisements. 

Pay attention to the points below. 

o Prepare short comments on the subjects you defend. 

o Talk in turns. 
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o Request permission to continue and finish your speech.  

43.  B2.1, Unit 8, p.89 

 Think about the advertising methods to compare them with the advertisement you have listened 

to. Mention about: 

o means of communication they use 

o methods they use to convince consumers 

o the language they use   

44.  B2.1, Unit 8, p.91 

 Work in groups. Discuss the best way of communication with animals. 

o Remember to keep the discussion on your side. 

o At the end of the discussion make a conclusion adding how the opponent group’s ideas 

helped you to improve yours.  

Group A: Support the idea people should be trained to communicate with animals. 

Group B: Support the idea animals should be trained.   

Use; 

o Interspecies connection is possible because_________. 

o Some animals are easier to communicate than others because_______. 

o Communicating with animals is different from communicating with people because 

________. 

o Some animals are harder to communicate than others because _________. 

45.  B2.1, Unit 8, p.92 

 Discuss the thesis ‘Children raised with pets show many benefits.’ Correct the slips and errors in 

your speech if you think you are misunderstood. 

Pay attention to the points below.  

o develop positive feelings 

o develop communication skills 

o learn empathy 

o learn taking responsibility 

o develop self-confidence 

Use; 

o In other words 

o I mean 

o Look at it this way 

o To put it another way 

o What this means is (that)   

46.  B2.1, Unit 8, p.94 

 State your ideas with your reasons. 

“What’s the difference between talking and communicating? Do you agree with the thesis that 

sometimes a dialogue can be monologue?”  
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47.  B2.1, Unit 8, p.95 

 Work in pairs to make a dialogue about the situation above. 

(with reference to the previous activity: write a paragraph about a misunderstanding situation you have 

had. Mention about the points below: 

o How did it start? 

o Were you misunderstood or did you misunderstand? 

o How did you feel or react? 

o How did you solve it?) 

St. A: You misunderstood your friend mention your wishes about the situation. 

St. B: You were misunderstood. Respond your friend’s feelings and wishes.  

48.  B2.1, Unit 9, p.99 

 Study with your partner to check each other’s writings in exercise E. (with reference to the 

previous activity: Think about new technologies used in education and write why programmers 

have designed new programs and how they have renewed education. Add examples from real 

life to support your ideas.) Consider the points below. Also mention if you agree or disagree with 

your friend. 

St. A: Ask questions. 

St. B: Answer your friend’s questions. 

Use; 

o Why have they designed this? 

o How has it helped students to improve themselves? 

o Does it have any disadvantages? What are they? 

o This has been designed _________. 

o Students have developed in __________.  

49.  B2.1, Unit 9, p.100 

 Now, give a presentation to your friends to introduce your device. (with reference to the previous 

activity: Imagine that you have invented a new device to use in your classes. Write a paragraph 

describing your device in detail. Mention: how it is formed / where it can be used / how it will help 

students and teachers.) Convince them to buy and use your device.  

Use; 

o This is the _____ device / Once you try, _______ / It will help in _______ / You can use 

________ etc.  

50.  B2.1, Unit 9, p.102 

 Express your opinion about the reasons of a teen’s technology addiction.  Do you think that you 

/ your friends are addicted to any of technological devices? Why / Why not? 

51.  B2.1, Unit 9, p.102 

 Work in groups. Imagine you start a project to avoid teens technology addiction. Think of the 

reasons why they rely on technology too much and tip off them about the ways to get rid of it. 

While organizing the project, 

o First let your friends state their opinions. 
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o Decide the detailed steps of the project regarding their opinions. 

o After concluding the details of your project, establish task assignments in your group.  

o Choose team leader. 

o Identify project needs 

o Share work load. 

o Present your project. 

o Set timelines, deadlines, expectations. 

52.  B2.1, Unit 9, p.103 

 Think about the usage and importance of technological devices in teens’ lives. Voice your opinion 

about the thesis “Technology is changing our lives”. Analyze, evaluate and say to what extent 

you think it is true and support your argument with examples. 

53.  B2.1, Unit 9, p.105 

 Work in pairs. Imagine a new technology user has a problem with his/her new machine. Make a 

dialogue with a tech support to solve it. Try to be creative to make the story funny.  

o Choose one of them. 

software / voice mail / printer problem 

St. A: Costumer  

o Ask detailed questions to understand what to do. 

o Compare the solutions suggested by the tech support. 

St. B: Tech Support  

o Suggest solutions for the problem. 

o Try to convince the costumer to do what you say. 

54.  B2.1, Unit 9, p.105 

 Work in pairs. Think of the tech supports in your country. Discuss their work. 

St. A: supports they do their jobs well enough. 

St. B: supports they need to improve themselves for a better service. 

Support your ideas with examples.   

55.  B2.1, Unit 10, p.110 

 Remark your opinion if he (Robin Hood) was a historical fact or simply a medieval fiction. Give 

your reasons.  

56.  B2.1, Unit 10, p.110 

 Work in pairs. Think about the story of Robin Hood. 

o Explain the reasons and results of a noble man’s living as an outcast in the forest. 

o Criticize if he is a simple outlaw or the champion of the poor seeking justice. Give your 

reasons. 

Use; 

 Robin Hood is regarded a simple outlaw / a champion because _______. 

57.  B2.1, Unit 10, p.111 
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 Talk about Peter Pan’s story and the ‘Peter Pan Syndrome’. Explain to what extend you agree 

with his judgements about ‘Eternal youth’. After listening to your friends’ opinions, make a 

comment on them.  

58.  B2.1, Unit 10, p.114 

 Work in groups of three to discuss the end of the Maya. 

Group A: Support that their civilization disappeared because they used the nature unconsciously.  

Group B: Support that it disappeared because of deadly viruses.  

59.  B2.1, Unit 10, p.114 

 Work in pairs to discuss the views of researchers in the listening text. While talking about the 

subject comment on the views of the researchers about the end of Maya civilization.  

St. A: Support the idea of first researcher. 

St. B: Support the idea of second researcher.  

60.  B2.1, Unit 10, p.116 

 Do a research on the history of your favorite dessert, present it by comparing the history of 

chocolate.  

61.  B2.1, Unit 10, p.117 

 Work in pairs. Think about your own living area. Which of the following do you consider according 

to feng shui philosophy? Refer to ‘feng shui principles’ while describing your room. 

o Direction of the room / colors / placement of furniture & objects, etc.  

Use; 

 As it is mentioned in feng shui philosophy ___________. 

 As far as I know__________. 

 I strongly believe ________ .   

62.  B2.2, Unit 1, p.15 

 Work in groups and read the part “In School” with your friends. Think about the given statements 

in your group and explain your own feelings. 

IN SCHOOL; Joe was late for the school. The 

teacher was angry with him.  

 

o Imagine that you were Joe’s teacher. 

Would you behave like that? 

o If the teacher got angry with you about the 

same reason how would you feel? 

o One of your friends recovered from 

illness. What kind of ceremony would you 

do for him / her?  

63.  B2.2, Unit 1, p.17 

 Talk about an accident you have had or an ordinary hospital day you have had.  

64.  B2.2, Unit 1, p.17 
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 Work in pairs and discuss the qualifications you need for a first aid course. 

Stu. A: - the reasons you attend the First Aid Course  

            - your expectation from the course about qualification 

Stu. B: - surprises for his/her friends course when s/he heard 

           - s/he admires his/her behaviors  

 Share your ideas and feelings with your partner.   

65.  B2.2, Unit 1, p.18 

 Read Steve’s statement below. Discuss “how being positive can stop aging”.  

“Being positive stops your aging.” 

66.  B2.2, Unit 1, p.19 

 Work in groups. Read these opinions and choose one of them. Talk about your point of view. 

Compare your ideas with other’s point of view with the help of useful expressions.  

o I try to be as healthy as I can. I don’t want to see a doctor unless it is very serious. 

o Good health is the most important thing in the life. We should do everything to look after our 

bodies. 

o Everything is bad for you in some way. It’s better not to know what is good or bad just do what 

you want.  

 

67.  B2.2, Unit 1, p.21 

 Do the questionnaire about healthy diet.  

 Compare your results of the questionnaire with your classmates. Then talk about a healthy diet in 

detail.  

“What’s the importance of food, exercise and social activities in a healthy diet?” 

68.  B2.2, Unit 1, p.21 

 In the new millennium obesity appears to be the major health concern. How can you solve this 

problem? Use linking words while speaking and compare your answers with your classmates. 

69.  B2.2, Unit 1, p.21 

 A friend of yours has an obesity problem and s/he wants to lose some weight. Work in pairs about 

the changes your friends need to make, then decide which are the most important things s/he 

should do? 

70.  B2.2, Unit 1, p.22 

 David is worried about his image and he loses his confidence. Motivation is very important in his 

situation. Act out his problem by saying your good wishes for him. 

71.  B2.2, Unit 2, p.26 
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 You will go on a summer holiday but you need shopping. You will go to a famous shopping mall 

next week. Work in pairs and explain what you are going to buy. Share your plans about your 

weekend shopping.   

72.  B2.2, Unit 2, p.29 

 Work in groups. Imagine that you are going to be on a campsite in the forest for two weeks. Talk 

about where you are going to go and what you are going to do? Share your ideas and feelings 

within the group.   

73.  B2.2, Unit 2, p.29 

 Make a dialogue and act it out. 

o Imagine that your friend is going on a campsite. 

o Use the questions as a guide for your dialogue and learn your friends’ thought about camp.  

 What do you think of going on a campsite? 

 When you can’t see where you are going what do you use? 

 What will you use to find your way through the forest? 

 What will you need in case you get ill? 

 Where do you need a rope on a campsite? 

 How do you feel on a campsite? 

 What’s your opinion about camping?  

74.  B2.2, Unit 2, p.30 

 Imagine you applied for a camping organization and you are accepted. On your first day, you are 

asked to share your ideas about campsite considering these points; 

o how you feel 

o what your expectations are 

o why you come here 

75.  B2.2, Unit 2, p.33 

 Choose on the item below you argue about with your parents most of the time. Share your ideas 

about the problem in detail. 

o behaviors   

o clothes  

o staying out late 

o school 

 Decide the most common problem of your class.  

76.  B2.2, Unit 2, p.33 

 Work in pairs and make a dialogue about the situations below and tell your friend how would you 

behave to your kid.  

Group A: parents 

Group B: teenagers 

Situation: your kid; - comes home late 

                                - spends most of the time on computers 
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                                - has a boyfriend/girlfriend 

                                - does nor study enough  

77.  B2.2, Unit 3, p.37 

 Work with your group and discuss the advantages and disadvantages of using technology. 

Support your argument with examples. 

Group A: Think that you are a scientist. 

Group B: Think that you are an environmentalist. 

o Use linking words such as however, although, therefore, furthermore, thus, despite, in 

addition etc. while supporting your argument. 

o Use these ideas while discussing; 

 Science has made modern life healthier and more comfortable. 

 My government should spend more money on scientific research on diseases such as 

cancer, AIDS and less on other things. 

 Science and technology can solve any problem together. 

 Technology is an enemy for human beings.    

78.  B2.2, Unit 3, p.38 

 Make comment on given statements considering the expressions in the box. 

“Everything that can be invented has been invented.” (Charles H. Duell, Commissioner, U.S, Office of 

Patents, 1899)  

“Computers in the future may weigh no more than 1.5 tons.” (Popular Mechanics, Forecasting the 

relentless March of Science, 1949) 

o The reasons of their misjudgements 

o How you would have felt if you had lived at that time. 

o What you thought when you read the quotes first.  

79.  B2.2, Unit 3, p.43 

 Discuss these statements with your classmates.  

o Life is great fun because computers do the boring things for us. 

o Life is a bit boring because we are controlled by the computers. 

o Life is out of control and dangerous because computers are in charge. 

o Internet makes people less sociable because of their spending too much time on computers. 

80.  B2.2, Unit 3, p.43 

 Work in pairs and ask your friend how much time s/he spends doing; 

o playing computer games 

o chatting online 

o answering e-mails 

o shopping on the Internet  

o surfing on the net 

81.  B2.2, Unit 4, p.48 

 Work with your partner. Read the prompts and discuss whether you agree or not.  
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“The only thing we have to fear on this planet is man.” Carl Jung 

“The environment is everything that isn’t me.” Albert Einstein 

“If you poison the environment, the environment will poison you.” Tony Foliar 

82.  B2.2, Unit 4, p.48 

 Make predictions about consequences of climate change in your country. Give your reasons while 

expressing your ideas.  

83.  B2.2, Unit 4, p.49 

 Work in pairs and make an interview with your partner; 

Stu. A: You are a journalist interviewing people who have been affected by the earthquake. Prepare 

your questions. Ask descriptive questions about the event such as; 

o When did it happen? 

o What were you doing when it happened? 

o How did you feel? 

o What did you think at first? 

Stu. B: You live in the area which has been shaken. Share your feelings about the effects of earthquake 

you have had. While interviewing support your ideas with examples and detailed descriptions.  

84.  B2.2, Unit 4, p.51 

 Look at the table and talk about; 

o the country which is the most in danger 

o your country’s disaster  

o the continent which is in danger 

 

 

85.  B2.2, Unit 4, p.51 

 Make a disaster table of killed and injured people in your country as the table given above 

considering the year, day, month, type of disaster, city. 

 Give details about your table to your classmates: 

o the damage in the cities 

o financial support of the government 

o what happened after the disaster  

86.  B2.2, Unit 5, p.57 

 Discuss the advantages and disadvantages of distance learning with your partner and make 

presentation in the class.   

87.  B2.2, Unit 5, p.57 

 Choose one of the statements below and tell your opinions and feelings about it.  

o I think everybody should go to university and get a degree. 
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o I think, it is stupid to take a gap year. It is waste of time.  

o If often costs a lot money to go to university. 

o I would rather be taught than learn on my own. 

 While you are expressing your ideas use the phrases below and linking words such as however, 

but, although, in spite of, so that, because etc. 

o Absolutely. 

o Oh, I’m not so sure. 

o Oh, no, I do not agree with that. 

o Oh, yes, I agree. 

o Well, it depends.  

88.  B2.2, Unit 5, p.59 

 Work in groups and talk about your future education plans considering the subjects below. Look 

at your plans and choose one of your plans. Discuss the tasks in order to achieve your plan.  

o Subjects you want to study at university.  

o Free time activities at university. 

o Foreign languages you want to choose. 

89.  B2.2, Unit 5, p.62 

 Work in pairs and imagine that you were the teacher and driver of mobile tuition. Talk about the 

advantages and disadvantages of your job.  

90.  B2.2, Unit 5, p.62 

 You can see mobile kind of tuition, theatre, library and museum all over the world. Talk about the 

reasons and results of their being in mobile.  

91.  B2.2, Unit 5, p.65 

 Work in pairs. Imagine you are talking on the phone with the foreign language course manager.  

Stu. A: You are Ayhan. Ask question about the family, city, people and course you will attend in 

England. Be careful and use formal language.  

Stu B: You are a manager. Answer the questions. 

92.  B2.2, Unit 6, p.68 

 Work in pairs and give suggestions to your partner about how to use his/her body language to the 

subjects below. Then act it out in the class. 

o Present a project in class.  

o Give a speech for school leader election. 

o Have a part time job interview.   

93.  B2.2, Unit 6, p.68 

 Work in pairs and discuss the reasons why people do below; 

o Some people bit their nails because …  

o The majority of people shake their head because … 

o More people lick their lips because … 

o We nod our heads because … 
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o  People shrug their shoulders because … 

o People shake their hands because … 

o People twist their hair … 

94.  B2.2, Unit 6, p.69 

 Make a search whether people are born with or without facial expressions. Tell the similarities and 

differences between your opinions and the texts above. Share your ideas with your classmates. 

95.  B2.2, Unit 6, p.71 

 Talk about Odell’s idea with your partner considering the important parts you have taken notes in 

Exercise C on page 70. 

o Whether it was surprising, shocking, dull, interesting etc. 

o Whether it worked or not 

o When it started to lose its effect 

o What made people be interested in the advertisement.  

96.  B2.2, Unit 6, p.71 

 Work in groups. Read the advertisement of Burma-Shave below and tell what the relations are 

with Burma-Shave product. 

o Do some brainstorming about the relations. 

o Choose the common ideas about them.  

o Present them in your class.  

 

97.  B2.2, Unit 6, p.71 

 Work with your partner and talk about the statement below. 

o What do you think of ‘TV market’ ads? 

Stu. A: Ask your friend some questions. 

Stu. B: while answering your friend’s questions, ask some questions as below to understand. 

o How do you react to advertisement on TV? 

o Do you enjoy watching them? 

o Do you change channel? 

o Why are you impressed? Is it funny or shocking in some way? Is it because of its music, colors 

or actors/actresses? 

98.  B2.2, Unit 6, p.73 

 Work in pairs and discuss the comments below; 

“The Internet has forever changed the way we live.” 

99.  B2.2, Unit 7, p.78 

 Work in pairs and talk about what skills/qualities each job requires. Use the words in the box 

below. 
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o Scientist                                           

o Artist  

o Businessman 

o Politician 

o Comedian 

o Journalist 

 

        Stu. A: Tell the skills/qualities. 

        Stu. B: Find out which job your friends talk about.  

100.  B2.2, Unit 7, p.78 

 Work in group and ask some questions to take their ideas about the subjects below. Then, share 

your ideas with them. 

o Working hours (All workers should have at least thirty days holiday a year.) 

o Education (Is education always necessary for a good job? Why/ Why not?) 

o Money / salary (Older workers should get more money than younger workers.) 

101.  B2.2, Unit 7, p.78 

 Read the questions below and talk about them. 

o Do you want to be self-employed or work as an employee? Why? 

o What qualifications do you need for your ideal job? Why? 

o What kind of job would you like to do in the future? (What you are good at; what you like/ 

enjoy doing.) Why? 

102.  B2.2, Unit 7, p.78 

 Make a survey in the class about the qualities that are the most wanted and not wanted for being 

a pilot, then talk about “your survey results” to the class. 

 

103.  B2.2, Unit 7, p.81 

 Work in groups; choose one of these jobs and discuss it considering the questions below. 

o Patchwork 

o Sewing 

o Beadwork 

o Knitting 

o Mosaic 

o Puppetry 

o Shoemaking 

o Spinning  

o How important do you think they are? 

o How useful do you think they are? 

o What are the disadvantages / 

disadvantages of these jobs? 

o How much importance do these jobs 

have in your country? 

o Nearly, how much are people paid for 

these jobs in your country? 

o Do you think they should be paid more 

or less money? 
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104.  B2.2, Unit 7, p.84 

 Work in pairs and talk about one of the children considering the points below. Make a presentation 

about it in the class. 

o When s/he gets up 

o How s/he goes to work 

o The difficulties in his/her job 

o Gender problems in doing his/her job  

 

105.  B2.2, Unit 7, p.84 

 Work in pairs. Imagine that you are making an interview with a governor. Ask what can be done 

about child labor considering the subjects below in a formal way.  

Stu. A: Governor 

Stu. B: Interviewer 

o Having strong laws against child labor 

o Training police to combat child labor 

o Tackling poverty  

106.  B2.2, Unit 8, p.87 

 Talk about the most adventurous holiday you ever had. 

o when you went 

o where you went 

o who you went with 

o what made it adventurous  

107.  B2.2, Unit 8, p.88 

 Choose one of the statements below and discuss. Use the linking words below.  

o Travel deepens our self-knowledge and makes us better person.  

o It’s better to go on holiday where everything is arranged for you.  

 

 

108.  B2.2, Unit 8, p.94 

 Work in pairs and talk about your holiday. While you are talking, use the questions below in order 

to direct conversation.  

o Where did you go on your last vacation? 

o Who did you go with? 

o How did you get there? 

o Where did you stay when you were there? 
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o What did you do while you were there? 

o What did you eat and drink? 

o Do you prefer to go on a package tour or arrange things yourself? 

109.  B2.2, Unit 9, p.99 

 Choose a character who fight against crime in a book or on TV. Describe him/her including; 

o His/her appearance  

o His/her personality 

o His/her job 

110.  B2.2, Unit 9, p.99 

 Work in group and choose one of them. Talk about it in detail. 

o Your safety is more important than your property. 

o It’s always better to be safe than sorry. 

o Do you agree with the idea that “people are innocent until proven guilty”? 

111.  B2.2, Unit 9, p.103 

 Discuss with your friends. What do you think of restorative justice?  

112.  B2.2, Unit 9, p.105 

 Work with your pair. Choose one the problems. Discuss and share your opinions with your class. 

Support your opinions with examples.  

o They are too many cars on the roads. They should be fewer. 

o The biggest problem is traffic jam in big cities.  

o There aren’t enough parking places in big cities. 

o All cars make roads really dangerous for pedestrians.  

113.  B2.2, Unit 9, p.105 

 Make a research about traffic jam in big cities.  

o What solutions can be offered? 

o What are the social responsibilities on individuals? 

 Talk about your hopes, expectations and dreams of traffic jam in big cities.  

114.  B2.2, Unit 10, p.109 

 Work in pairs. Talk about the similarities and differences between your country and the countries 

mentioned in the interview. Give examples from your country’s customs and traditions. Share your 

opinions with your classmates. 

115.  B2.2, Unit 10, p.109 

 Work in pairs and think about your country’s customs and traditions. Discuss it with your group.  

Tell the class the most interesting custom you have talked about.  

o What do you like about your culture? 

o What don’t you like about your culture? 

o What are you most proud about your culture? 

o If you could change one thing about your culture, what would it be? 

o What is the most/best important thing your culture has given to the world? 
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o What is the most/best important thing your culture has adopted from another culture? 

116.  B2.2, Unit 10, p.109 

 Read the statements below and tell your ideas by using linking words.  

“When in Rome, do as the Romans do.” 

117.  B2.2, Unit 10, p.111 

 What advice would you give to the people who just came to your country from overseas? Tell your 

opinions and advices clearly.   

118.  B2.2, Unit 10, p.113 

 Work in group.  Use the words which are given below in box and talk about “English is used in 

many countries as an international language to communicate with people”. Do you agree with this 

opinion? Why / Why not?  

o official / replaced / native / depend on / established / property  

 To relate these activities to the CEFR levels, Specification Form A11: Spoken 

Interaction and Form A13: Spoken Production (see Appendix-D) were adapted and 

a tool (see Table 12) that can be used to analyze both kinds of speaking activities 

were obtained. While relating speaking activities to a CEFR level, suggested 

illustrative scales of the CEFR (see Table 4), the CEFR (2001) itself and Vantage 

(Ek & Trim, 2001) were referenced. Descriptors from these scales and/or direct 

quotations from the CEFR and Vantage were utilized to justify each level that was 

assigned to an activity. As a result, estimated CEFR levels that were assigned to 

speaking activities by using the mentioned tools and documents were presented in 

the following table. 

Table 26  

Estimated CEFR Levels of Speaking Activities in Yes You Can B2.1 and B2.2 

N
u
m

b
e

r 
o

f 

A
c
ti
v
it
ie

s
 

1.Communication 

themes / subthemes / 

domains 

(Reference: The lists 

in CEFR 4.2) 

2. Communicative 

tasks / activities 

(Reference: The lists in 

CEFR 4.3, 4.4.2.1, 7.1, 

7.2, 7.3. 4.6.2., 4.6.3.) 

3. indicate and justify at which level(s) of the scale 

the activity should be situated. (Reference: 

Illustrative Scales for Speaking (see Table 8), the 

CEFR, Vantage). 

1. Theme: 

Transportation  

Subtheme: 

Transportation 

problems  

Domain: Public  

Task: Expressing and 

understanding 

expression of, ideas 

and views about social 

issues (Vantage, 2001, 

p.  17) 

Activity: Spoken 

Interaction - Informal 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 
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Discussion (With 

Friends) 

 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

*a“Learners are able to account for their views and 

discuss them by looking at their and others’ views 

from a certain distance, analyzing the issues 

involved and attempting a critical assessment of 

their own views and of alternative ones” (Vantage, 

2001, 77).  

Estimated Level of the Activity: B2 

2.  Theme: Travel 

Subtheme: Most 

difficult travel 

situation  

Domain: Public  

Task: Providing and 

getting information 

about experiences  

Activity: Spoken 

Interaction - 

Information Exchange  

 

Information Exchange: 

- Can summarize and give his or her opinion about 

a short story, article, talk, discussion interview, or 

documentary and answer further questions of detail. 

- Can find out and pass on straightforward factual 

information. 

- Can obtain more detailed information. 

Sustained Monologue: Describing Experience: 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points.  

- Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can relate details of unpredictable occurrences, 

e.g., an accident. 

- Can describe events, real or imagined. 

- Can narrate a story. 

Estimated Level of the Activity: B1 

3.  Theme: Social 

interaction with 

people 

Subtheme: Problems 

with neighbor  

Domain: Public  

Task: Summarizing a 

story in detail  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

 

Sustained Monologue: Describing Experience:  

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points.  

- Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can describe events, real or imagined. 

- Can narrate a story. 

Estimated Level of the Activity: B1 

4.  Theme: Social 

interaction with 

people 

Subtheme: Problems 

with neighbor  

Domain: Public 

Task: Presenting a 

problem and providing 

advice for this problem  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends)  

 

Overall Spoken Interaction: Can communicate with 

some confidence on familiar routine and non-

routine matters related to his/her interests and 

professional field. Can exchange, check and 

confirm information, deal with less routine situations 

and explain why something is a problem. Can 

express thoughts on more abstract, cultural topics 

such as films, books, music etc. 
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Informal Discussion (With Friends): 

- Can express his/her thoughts about abstract or 

cultural topics such as music, films. Can explain 

why something is a problem. 

- Can give brief comments on the views of others. 

- Can make his/her opinions and reactions 

understood as regards solutions to problems or 

practical questions of where to go, what to do, how 

to organize an event.  

Estimated Level of the Activity: B1 

5.  Theme: Social 

interaction with 

people 

Subtheme: Problems 

with neighbor  

Domain: Public  

Task: Summarizing a 

story in detail  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

 

Sustained Monologue: Describing Experience:  

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points.  

- Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can describe events, real or imagined. 

- Can narrate a story. 

Estimated Level of the Activity: B1 

6.  Theme: Social issues 

Subtheme: 

Organizing a charity 

event   

Domain: Public  

Task: Agreeing upon 

and carrying out co-

operative actions for 

social activities 

(Vantage, 2001, p. 17) 

Activity: Spoken 

Interaction - Goal-

Oriented Co-Operation 

(e.g., organizing an 

event) 

 

Goal-Oriented Co-Operation (e.g., organizing an 

event):  

- Can help along the progress of the work by 

inviting others to join in, say what they think etc. 

- Can outline an issue or a problem clearly, 

speculating about causes or consequences, and 

weighing advantages and disadvantages of 

different approaches. 

* “Learners are to account for their views and 

discuss them with others by attempting a critical 

assessment of their own views and of 

alternative ones, modifying or maintaining their 

point of view while supplying 

reasons for this and drawing conclusions” (Vantage, 

2001, p.  77)   

Estimated Level of the Activity: B2 

7.  Theme: Social 

interaction with 

people 

Subtheme: Lending 

money   

Domain: Public 

Task: Acting out a 

conversation about 

lending money  

Activity: Spoken 

Interaction – 

Conversation   

 

Informal Discussion (With Friends):   

- Can give brief comments on the views of others. 

- Can compare and contrast alternatives, discussing 

what to do, where to go, who or which to choose 

etc. 

- Can make his/her opinions and reactions 

understood as regards solutions to problems or 

practical questions of where to go, what to do, how 

to organize an event (e.g. an outing). 
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- Can express belief, opinion, agreement and 

disagreement politely. 

Estimated Level of the Activity: B1 

8.  Theme: Job  

Subtheme: 

Launching a new 

enterprise  

Domain: 

Occupational  

Task: Acting out a 

conversation about a 

new enterprise by 

expressing 

expectations, wishes 

etc.  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences. 

Informal Discussion (With Friends): 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly.  

Estimated Level of the Activity: B2 

9.  Theme: Psychology  

Subtheme: Stress 

problems of 

teenagers  

Domain: Public  

Task: Expressing and 

understanding 

expression of, ideas 

and views about stress 

sources (Vantage, 

2001, p.  17) 

Activity: Spoken 

Interaction - 

Conversation 

 

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences. 

Informal Discussion (With Friends): 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly.  

Estimated Level of the Activity: B2 

10.  Theme: Psychology  

Subtheme: Stress 

problems of 

teenagers  

Domain: Public 

Task: Conducting a 

survey about stress 

sources of teenagers  

Activity: Spoken 

Interaction - 

Interviewing and Being 

Interviewed 

Interviewing and Being Interviewed: Can carry out a 

prepared interview, checking and confirming 

information, though he/she may occasionally have 

to ask for repetition if the other person's response is 

rapid or extended. 

 

Estimated Level of the Activity: B1 

11.  Theme: Education  

Subtheme: New life 

at university  

Domain: Educational   

Task: Making a phone 

call about worries 

about the new life at 

university 

Activity: Spoken 

Interaction – 

Information Exchange   

 

Information Exchange: 

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can pass on detailed information reliably. 

- Can give a clear, detailed description of how to 

carry out a procedure. 

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences. 

* “Learners are able to make personal and 

telephone enquiries by using information services” 

(Vantage, 2001, p.  12).  
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Estimated Level of the Activity: B2 

12.  Theme: University 

education   

Subtheme: 

Application process 

Domain: Educational  

Task: Acting out a 

conversation about 

application process for 

universities 

Activity: Spoken 

Interaction – 

Information Exchange   

 

Information Exchange: 

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can pass on detailed information reliably. 

- Can give a clear, detailed description of how to 

carry out a procedure. 

* “The learners can exchange information and 

views on educational matters, particularly types of 

education, school subjects and qualifications” 

(Vantage, 2001, p.  76). 

Estimated Level of the Activity: B2 

13.  Theme: Culture 

Subtheme: Possible 

problems due to 

culture differences   

Domain: Public  

Task: Raising 

problems and giving 

advice for solution  

Activity: Spoken 

Interaction -Information 

Exchange 

 

Information Exchange: Can understand and 

exchange complex information and advice on the 

full range of matters related to his/her occupational 

role. 

Goal-Oriented Co-Operation: Can outline an issue 

or a problem clearly, speculating about causes or 

consequences, and weighing advantages and 

disadvantages of different approaches. 

Estimated Level of the Activity: B2 

14.  Theme: Education 

Subtheme: Work and 

travel program 

Domain: Educational  

Task: Asking for and 

giving information 

about a cultural 

exchange program  

Activity: Spoken 

Interaction -Information 

Exchange 

 

Goal-Oriented Co-Operation: Can understand 

detailed instructions reliably. 

Information Exchange:  

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can pass on detailed information reliably. 

- Can give a clear, detailed description of how to 

carry out a procedure. 

Estimated Level of the Activity: B2 

15.  Theme: Education  

Subtheme: Abroad 

program  

Domain: Educational  

Task: Making a 

presentation about 

application process for 

a program  

Activity: Spoken 

Production – 

Addressing Audiences  

Addressing Audiences: Can give a clear, 

systematically developed presentation, with 

highlighting of significant points, and relevant 

supporting detail. 

Sustained Monologue: Describing Experience: Can 

give clear, detailed descriptions on a wide range of 

subjects related to his field of interest. 

Estimated Level of the Activity: B2 
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16.  Theme: Free time 

activities  

Subtheme: Free time 

activities for 

teenagers 

Domain: Public  

Task: Talking about 

free time activities for 

teenagers with 

reasons   

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case  

Sustained Monologue: Putting a Case (e.g. in a 

Debate): Can briefly give reasons and explanations 

for opinions, plans and actions. 

 

 

 

 

Estimated Level of the Activity: B1 

17.  Theme: Family 

problems   

Subtheme: Problems 

related with leisure 

time activities  

Domain: Personal   

Task: Acting out a 

conversation about the 

problems with leisure 

time activities  

Activity: Spoken 

Interaction – Informal 

Discussion 

     

Informal Discussion (with Friends) 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and 

comments. 

Estimated Level of the Activity: B2 

18.  Theme: Holiday 

Subtheme: Facilities 

of a holiday 

Domain: Public  

Task: Summarizing the 

details of a holiday  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

 

Sustained Monologue: Describing Experience:  

- Can give straightforward descriptions on a variety 

of familiar subjects within his field of interest. 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points. Can give detailed accounts of experiences, 

describing feelings and reactions. 

Estimated Level of the Activity: B1 

19.  Theme: Holiday  

Subtheme: Packing 

for a holiday 

Domain: Personal  

Task: Explaining 

choices by providing 

reasons  

Activity: Spoken 

Interaction – 

Conversation  

 

Informal Discussion (With Friends): 

- Can give or seek personal views and opinions in 

discussing topics of interest. 

- Can compare and contrast alternatives, discussing 

what to do, where to go, who or which to choose 

etc. 

- Can make his/her opinions and reactions 

understood as regards solutions to problems or 

practical questions of where to go, what to do, how 

to organize an event. 

Estimated Level of the Activity: B1 

20.  Theme: Countries  

Subtheme: Quiz 

show about countries 

Domain: Public  

Task: Holding a quiz 

show about countries 

Activity: Spoken 

Interaction - 

Interviewing and Being 

Interviewed 

     

 

Interviewing and Being Interviewed:  

- Can provide concrete information required in an 

interview/consultation (e.g. describe symptoms to a 

doctor) but does so with limited precision. 

- Can take some initiatives in an interview 

/consultation (e.g. to bring up a new subject) but is 

very dependent on interviewer in the interaction. 
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- Can use a prepared questionnaire to carry out a 

structured interview, with some spontaneous follow 

up questions. 

Estimated Level of the Activity: B1 

21.  Theme: Traveling 

abroad   

Subtheme: Taking 

visa 

Domain: Public  

Task: Explaining a 

procedure  

Activity: Spoken 

Interaction - 

Information Exchange 

     

 

Information Exchange: 

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can pass on detailed information reliably. 

- Can give a clear, detailed description of how to 

carry out a procedure. 

* “The learners can refer to, enquire about, make 

use of and help others to make use of postal 

services, telephone, telegraph, bank, police, 

diplomatic services, car maintenance services and 

petrol stations” (Vantage, 2001, p. 76).  

Estimated Level of the Activity: B2 

22.  Theme: Traveling 

abroad   

Subtheme: Interview 

for visa  

Domain: Public 

Task: Acting out a 

conversation for taking 

/ giving visa 

Activity: Spoken 

Interaction - 

Interviewing and Being 

Interviewed 

     

 

Interviewing and Being Interviewed: 

- Can carry out an effective, fluent interview, 

departing spontaneously from prepared questions, 

following up and probing interesting replies. 

- Can take initiatives in an interview, expand and 

develop ideas with little help or prodding from an 

interviewer. 

* “Learners are able to interact with custom officers; 

understand and answer questions concerning: 

• whether they have dutiable items to declare 

• the contents of their luggage and the value of 

items 

• where they have come from and where they have 

acquired items of property 

• whether items are for personal use or as gifts or 

for commercial use” (Vantage, 2001, p. 9). 

Estimated Level of the Activity: B2 

23.  Theme: House, home 

and environment 

Subtheme: 

Describing a city  

Domain: Personal  

Task: Describing the 

city where students 

live 

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

     

 

Sustained Monologue: Describing Experience: 

- Can give straightforward descriptions on a variety 

of familiar subjects within his field of interest. 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points. Can give detailed accounts of experiences, 

describing feelings and reactions. 

Addressing Audiences: Can give a prepared 

straightforward presentation on a familiar topic 

within his/her field which is clear enough to be 

followed without difficulty most of the time, and in 
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which the main points are explained with 

reasonable precision. 

Estimated Level of the Activity: B1 

24.  Theme: Places 

(Finding the way) 

Subtheme: Finding 

the way at the airport 

Domain: Public  

Task: Describing and 

asking for the 

directions  

Activity: Spoken 

Interaction - 

Information Exchange 

Information Exchange: 

- Can find out and pass on straightforward factual 

information. 

- Can ask for and follow detailed directions 

- Can obtain more detailed information. 

Estimated Level of the Activity: B1 

25.  Theme: Personal 

identification  

Subtheme: 

Personality types   

Domain: Personal  

Task: Discussing 

about personality types 

by presenting details 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends) 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

* “They can describe and discuss the appearance, 

character and personality of other people; and they 

can elicit/understand similar information from others 

and discuss factual details, views and opinions as 

required” (Vantage, 2001, p.  74).  

Estimated Level of the Activity: B2 

26.  Theme: Personal 

identification  

Subtheme: 

Personality types   

Domain: Public  

Task: Commenting on 

different personality 

types 

Activity: Spoken 

Interaction – Informal 

Discussion (With 

Friends)  

     

Informal Discussion (With Friends): 

- Can express his/her thoughts about abstract or 

cultural topics such as music, films. Can explain 

why something is a problem. 

- Can give brief comments on the views of others. 

- Can give or seek personal views and opinions in 

discussing topics of interest. 

Estimated Level of the Activity: B1 

27.  Theme: Education  

Subtheme: Attending 

a seminar  

Domain: Educational  

Task: Expressing, and 

understanding the 

expression of, 

opinions, views, 

emotions and wishes 

about the seminar  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

     

Sustained Monologue: Describing Experience: 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points. Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can describe dreams, hopes and ambitions. 

 

 

 

Estimated Level of the Activity: B1 
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28.  Theme: Social 

relations with other 

people  

Subtheme: Effective 

communication skills   

Domain: Public  

Task: Sharing 

information about 

effective 

communication skills 

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case 

 

Overall Spoken Production: Can give clear, detailed 

descriptions and presentations on a wide range of 

subjects related to his/her field of interest, 

expanding and supporting ideas with subsidiary 

points and relevant examples. 

Sustained Monologue: Putting a Case:  

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can explain a viewpoint on a topical issue giving 

the advantages and disadvantages of various 

options. 

Estimated Level of the Activity: B2 

29.  Theme: Mass media 

Subtheme: Radio 

program   

Domain: Public  

Task: Talking on the 

phone with a radio 

programmer  

Activity: Spoken 

Interaction – 

Conversation  

     

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences. 

* “The learners can exchange views on mass 

media, account for and sustain their likes and 

dislikes; they can characterize and describe events 

and experiences, including the progress of sporting 

events and the contents of broadcasts, 

performances and reading matter” (Vantage, 2001, 

p.  75)  

Estimated Level of the Activity: B2 

30.  Theme: Free time 

activities 

Subtheme: Effect of 

dance on people’s 

mood  

Domain: Public  

Task: Sharing ideas 

about the effect of 

dance on people’s 

mood  

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case 

SUSTAINED MONOLOGUE: Putting a Case: Can 

briefly give reasons and explanations for opinions, 

plans and actions. 

 

 

 

 

Estimated Level of the Activity: B1 

31.  Theme: Feelings  

Subtheme: Feelings 

after a dance 

competition 

Domain: Personal  

Task: Talking about 

feelings and giving 

advice after a failure  

Activity: Spoken 

Interaction - 

Conversation 

     

Conversation: Can express and respond to feelings 

such as surprise, happiness, sadness, interest and 

indifference. 

Information Exchange: Can summarize and give his 

or her opinion about a short story, article, talk, 

discussion interview, or documentary and answer 

further questions of detail. 

Estimated Level of the Activity: B1 

32.  Theme: Literary 

works  

Subtheme: Tales 

from different eras 

Domain: Public 

Task: Discussing 

about the qualities of 

tales from different 

eras  

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 
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Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

33.  Theme: Art  

Subtheme: Tales  

Domain: Public 

Task: Comparing the 

features of different 

tales 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can express his/her thoughts about abstract or 

cultural topics such as music, films. Can explain 

why something is a problem. 

- Can give or seek personal views and opinions in 

discussing topics of interest. 

- Can express belief, opinion, agreement and 

disagreement politely. 

Estimated Level of the Activity: B1 

34.  Theme: Art  

Subtheme: 

Caricature  

Domain: Public 

Task: Explaining an 

idea by presenting 

reasons  

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case  

     

 

Sustained Monologue: Putting a Case: 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument 

- Can develop an argument systematically with 

appropriate highlighting of significant points, and 

relevant supporting detail. 

Estimated Level of the Activity: B2 

35.  Theme: Art  

Subtheme: 

Caricature  

Domain: Public 

Task: Carrying out an 

interview with a 

caricaturist  

Activity: Spoken 

Interaction - 

Information Exchange 

     

 

Information Exchange: 

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can pass on detailed information reliably. 

Interviewing and Being Interviewed: Can carry out 

an effective, fluent interview, departing 

spontaneously from prepared questions, following 

up and probing interesting replies. 

Estimated Level of the Activity: B2 

36.  Theme: Psychology  

Subtheme: Effect of 

emotions on body 

language  

Domain: Public  

Task: Expressing 

ideas and opinions 

about body language 

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case 

Sustained Monologue: Putting a Case: 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument.  

 

Estimated Level of the Activity: B2 

37.  Theme: Psychology  Task: Task: 

Expressing ideas and 

Informal Discussion (With Friends): 
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Subtheme: Use of 

body language  

Domain: Public 

opinions about body 

language 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

     

- Can give or seek personal views and opinions in 

discussing topics of interest. 

- Can express belief, opinion, agreement and 

disagreement politely. 

- Can compare and contrast alternatives, discussing 

what to do, where to go, who or which to choose 

etc. 

- Can express his/her thoughts about abstract or 

cultural topics such as music, films. Can explain 

why something is a problem. 

Estimated Level of the Activity: B1  

38.  Theme: Feelings  

Subtheme: Feelings 

before an interview  

Domain: Personal  

Task: Acting out a 

conversation about 

feelings before an 

interview  

Activity: Spoken 

Interaction - 

Conversation  

Conversation: Conversation: Can express and 

respond to feelings such as surprise, happiness, 

sadness, interest and indifference. 

 

 

 

Estimated Level of the Activity: B1 

39.  Theme: Occupation   

Subtheme: 

Application for a job  

Domain: 

Occupational  

Task: Acting out a 

conversation about the 

requires qualities for a 

job  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

Informal Discussion (With Friends): 

- Can give or seek personal views and opinions in 

discussing topics of interest. 

- Can express belief, opinion, agreement and 

disagreement politely. 

- Can give brief comments on the views of others.  

 

Estimated Level of the Activity: B1 

40.  Theme: Occupation   

Subtheme: Job 

Interview   

Domain: 

Occupational  

Task: Carrying out a 

job Interview   

Activity: Spoken 

Interaction - 

Interviewing and Being 

Interviewed 

     

 

Information Exchange: Can understand and 

exchange complex information and advice on the 

full range of matters related to his/her occupational 

role. 

* “In moving to Vantage level, learners will gain 

more experience of the situations which call for 

more formal or more colloquial usage and judge 

when they may appropriately follow suit” (Vantage, 

2001, p.  3).  

Estimated Level of the Activity: B2 

41.  Theme: Occupation  

Subtheme: Part time 

jobs chosen by 

students  

Domain: 

Occupational  

Task: Analyzing a 

graph about Part time 

jobs chosen by 

students  

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case 

Sustained Monologue: Putting a Case: 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument.  

 

 

Estimated Level of the Activity: B2 
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42.  Theme: Mass media  

Subtheme: Effects of 

advertisement 

Domain: Public  

Task: Discussing the 

effects of 

advertisement 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

Strategy: Taking the 

floor  

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Sustained Monologue: Putting a Case: Can explain 

a viewpoint on a topical issue giving the advantages 

and disadvantages of various options. 

Estimated Level of the Activity: B2 

43.  Theme: Mass media  

Subtheme: 

Advertising methods 

Domain: Public 

Task: Analyzing an 

advertisement in terms 

of advertising methods  

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case      

Sustained Monologue: Putting a Case:  

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument: 

 

Estimated Level of the Activity: B2 

44.  Theme: 

Communication  

Subtheme: Ways of 

communication with 

animals   

Domain: Public  

Task: Discussing ways 

of communication with 

animals   

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

45.  Theme: Child 

development    

Subtheme: Children 

raised with pets  

Domain: Public  

Task: Discussing the 

effects of pets on child 

development  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 
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Monitoring & Repair: Can correct slips and errors if 

he/she becomes conscious of them or if they have 

led to misunderstandings. 

Estimated Level of the Activity: B2 

46.  Theme: 

Communication  

Subtheme: Effective 

communication  

Domain: Public  

Task: Expressing an 

idea by presenting 

reasons 

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case 

      

 

Sustained Monologue: Putting a Case: 

- Can develop an argument systematically with 

appropriate highlighting of significant points, and 

relevant supporting detail. 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

Estimated Level of the Activity: B2 

47.  Theme: 

Communication  

Subtheme: 

Miscommunication  

Domain: Public  

Task: Acting out a 

conversation about a 

misunderstanding  

Activity: Spoken 

Interaction – 

Conversation  

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences. 

* “Learners are able to recognize and deal with 

misunderstandings” (Vantage, 2001, p.  87).  

Estimated Level of the Activity: B2 

48.  Theme: Technology  

Subtheme: 

Educational 

technology  

Domain: Educational  

Task: Exchanging 

information about 

educational technology 

tools 

Activity: Spoken 

Interaction - 

Information Exchange 

 

 

Information Exchange: 

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can pass on detailed information reliably. 

 * “The learners can exchange information and 

views on educational matters, particularly types of 

education, school subjects and qualifications; they 

can engage in discussions on these matters and 

account for their views” (Vantage, 2001, p. 76). 

Estimated Level of the Activity: B2 

49.  Theme: Technology  

Subtheme: 

Educational 

technology  

Domain: Educational  

Task: Describing an 

educational device in 

detail  

Activity: Spoken 

Production – 

Addressing Audiences 

 

Addressing Audiences: 

- Can give a clear, prepared presentation, giving 

reasons in support of or against a particular point of 

view and giving the advantages and disadvantages 

of various options. 

- Can give a clear, systematically developed 

presentation, with highlighting of significant points, 

and relevant supporting detail. 

Estimated Level of the Activity: B2 

50.  Theme: Technology  

Subtheme: 

Technology addiction 

among teenagers  

Domain: Public  

Task: Expressing 

views and opinions 

about social issues 

such as technology 

addiction among 

teenagers 

Sustained Monologue: Putting A Case: 

- Can develop an argument systematically with 

appropriate highlighting of significant points, and 

relevant supporting detail. 
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Activity: Spoken 

Production - Sustained 

Monologue: Putting A 

Case  

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

 

Estimated Level of the Activity: B2 

51.  Theme: Technology  

Subtheme: 

Organization for 

technology addiction 

among teenagers  

Domain: Public  

Task: Arranging the 

details of an 

organization 

Activity: Spoken 

Interaction - Goal-

Oriented Co-Operation 

 

Goal-Oriented Co-Operation: 

- Can help along the progress of the work by 

inviting others to join in, say what they think etc. 

- Can outline an issue or a problem clearly, 

speculating about causes or consequences, and 

weighing advantages and disadvantages of 

different approaches. 

* “Learners are able to agree upon and carry out 

co-operative actions about current events, social 

and cultural issues” (Vantage, 2001, p.  17).  

Estimated Level of the Activity: B2 

52.  Theme: Technology  

Subtheme: Effect of 

technology on our 

lives  

Domain: Public  

Task: Accounting for 

an idea about the 

effect of technology on 

our lives  

Activity: Spoken 

Production - Sustained 

Monologue: Putting A 

Case  

     

Sustained Monologue: Putting A Case: 

- Can develop an argument systematically with 

appropriate highlighting of significant points, and 

relevant supporting detail. 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

Estimated Level of the Activity: B2 

53.  Theme: Technology  

Subtheme: A problem 

with a technological 

device  

Domain: Public 

Task: Acting out a 

conversation about a 

problem with a 

technological device 

Activity: Spoken 

Interaction - 

Transactions to Obtain 

Goods & Services 

 

 

Transactions to Obtain Goods & Services: 

- Can cope linguistically to negotiate a solution to a 

dispute like an undeserved traffic ticket, financial 

responsibility 

for damage in a flat, for blame regarding an 

accident. 

- Can outline a case for compensation, using 

persuasive language to demand satisfaction and 

state clearly the limits to any concession he/she is 

prepared to make. 

- Can explain a problem which has arisen and make 

it clear that the provider of the service/customer 

must make a concession. 

Goal-Oriented Co-Operation: Can outline an issue 

or a problem clearly, speculating about causes or 

consequences, and weighing advantages and 

disadvantages of different approaches. 
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* “Learners are able to agree upon and carry out 

co-operative actions about consumer goods, 

shopping, prices” (Vantage, 2001, p.  17).  

Estimated Level of the Activity: B2 

54.  Theme: Technology  

Subtheme: The 

works of tech support   

Domain: Public 

Task: Discussing the 

works of tech support 

by providing examples   

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

55.  Theme: Art  

Subtheme: A literary 

figure (Robin Hood) 

Domain: Public 

Task: Expressing 

views and opinions by 

providing reasons and 

examples 

Activity: Spoken 

Production - Sustained 

Monologue: Putting A 

Case 

     

Sustained Monologue: Putting A Case: 

- Can develop an argument systematically with 

appropriate highlighting of significant points, and 

relevant supporting detail. 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

Estimated Level of the Activity: B2 

56.  Theme: Art  

Subtheme: A literary 

figure (Robin Hood)  

Domain: Public 

Task: Expressing 

views and opinions by 

providing reasons and 

examples about Robin 

Hood 

Activity: Spoken 

Interaction -  Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

57.  Theme: Philosophy  

Subtheme: The 

concept of “Eternal 

youth”  

Domain: Public  

Task: Expressing 

views and opinions by 

providing reasons and 

examples about the 

concept of “Eternal 

youth” 

Activity: Spoken 

Interaction -  Informal 

Sustained Monologue: Putting A Case: 

- Can develop an argument systematically with 

appropriate highlighting of significant points, and 

relevant supporting detail. 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 
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Discussion (With 

Friends) 

 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

58.  Theme: History  

Subtheme: Maya 

Civilization 

Domain: Public  

Task: Expressing 

views and opinions 

about historical 

uncertainty  

Activity: Spoken 

Interaction -  Informal 

Discussion (With 

Friends)  

Informal Discussion (With Friends): Can easily 

follow and contribute to complex interactions 

between third parties in group discussion even on 

abstract, complex unfamiliar topics. 

 

 

 

Estimated Level of the Activity: C1 

59.  Theme: History  

Subtheme: Maya 

Civilization 

Domain: Public  

Task: Expressing 

views and opinions 

about historical 

uncertainty  

Activity: Spoken 

Interaction -  Informal 

Discussion (With 

Friends) 

 

 

 

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

60.  Theme: History 

Subtheme: History of 

desserts 

Domain: Public  

Task: Making a 

presentation about 

history of a favorite 

desert  

Activity: Spoken 

Production – 

Addressing the 

Audience 

 

Overall Spoken Production: Can reasonably fluently 

sustain a straightforward description of one of a 

variety of subjects within his/her field of interest, 

presenting it as a linear sequence of points. 

Addressing Audiences: Can give a prepared 

straightforward presentation on a familiar topic 

within his/her field which is clear enough to be 

followed without difficulty most of the time, and in 

which the main points are explained with 

reasonable precision. 

Estimated Level of the Activity: B1 

61.  Theme: Philosophy 

Subtheme: Feng Shui 

Philosophy  

Domain: Public 

Task: Describing a 

room according to 

Feng Shui Philosophy 

Activity: Spoken 

Interaction – 

Information Exchange  

     

Information Exchange: 

-Can pass on detailed information reliably. 

Can give a clear, detailed description of how to 

carry out a procedure. 

-Can synthesize and report information and 

arguments from a number of sources. 

Estimated Level of the Activity: B2 
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62.  Theme: Health and 

illnesses   

Subtheme: Excuses 

for illness 

Domain: Public  

Task: Expressing 

views and opinions on 

different scenarios 

about illness  

Activity: Spoken 

Interaction -

Conversation 

Conversation:  

- Can enter unprepared into conversations on 

familiar topics. 

- Can express and respond to feelings such as 

surprise, happiness, sadness, interest and 

indifference. 

Estimated Level of the Activity: B1 

63.  Theme: Health and 

illnesses   

Subtheme: A bad 

experience   

Domain: Public 

Task: Describing a bad 

experience about 

illness   

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

     

 

Sustained Monologue: Describing Experience: 

- Can give straightforward descriptions on a variety 

of familiar subjects within his field of interest. 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points. 

- Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can relate details of unpredictable occurrences, 

e.g., an accident. 

- Can describe events, real or imagined. 

Estimated Level of the Activity: B1 

64.  Theme: Health  

Subtheme: First aid 

course  

Domain: Public  

Task: Discussing the 

required qualifications 

for a first aid course  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends)  

Informal Discussion (With Friends): 

- Can give or seek personal views and opinions in 

discussing topics of interest. 

- Can give brief comments on the views of others. 

 

 

Estimated Level of the Activity: B1 

65.  Theme: Effect of 

thoughts on our lives 

Subtheme: Effect of 

positivity   

Domain: Public  

Task: Expressing 

views and opinions 

about the effect of 

positivity  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

Informal Discussion (With Friends): 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly.  

Estimated Level of the Activity: B2 

66.  Theme: Health 

Subtheme: How to 

maintain health  

Domain: Public  

Task: Discussing 

about the quotes about 

health  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

-Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 
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Estimated Level of the Activity: B2 

67.  Theme: Health 

Subtheme: Healthy 

diet   

Domain: Public 

Task: Expressing 

views and opinions 

about the results of a 

survey  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

-Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

68.  Theme: Health 

Subtheme: Obesity 

Domain: Public 

Task: Explaining views 

on how to solve 

obesity   

Activity: Spoken 

Production - Sustained 

Monologue: Putting A 

Case  

     

Sustained Monologue: Putting A Case:  

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can explain a viewpoint on a topical issue giving 

the advantages and disadvantages of various 

options. 

Estimated Level of the Activity: B2 

69.  Theme: Health 

Subtheme: Obesity 

Domain: Public 

Task: Discussing 

about the ways to cope 

with obesity  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

70.  Theme: Health 

Subtheme: Obesity 

Domain: Public 

Task: Carrying out a 

conversation about 

lack of self-confidence  

Activity: Spoken 

Interaction - 

Conversation 

 

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences. 

Informal Discussion (With Friends): Can account for 

and sustain his/her opinions in discussion by 

providing relevant explanations, arguments and 

comments. 

Estimated Level of the Activity: B2 

71.  Theme: Shopping  

Subtheme: Things to 

buy   

Domain: Public  

Task: Acting out a 

conversation about 

shopping list for 

summer holiday 

Activity: Spoken 

Interaction - Informal 

Informal Discussion (With Friends): 

- Can give or seek personal views and opinions in 

discussing topics of interest. 

- Can make his/her opinions and reactions 

understood as regards solutions to problems or 

practical questions of where to go, what to do, how 

to organize an event (e.g. an outing). 
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Discussion (With 

Friends) 

Estimated Level of the Activity: B1 

72.  Theme: Holiday  

Subtheme: Camping  

Domain: Public  

Task: Arranging details 

of camping 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can give brief comments on the views of others. 

- Can compare and contrast alternatives, discussing 

what to do, where to go, who or which to choose 

etc. 

- Can give or seek personal views and opinions in 

discussing topics of interest. 

- Can make his/her opinions and reactions 

understood as regards solutions to problems or 

practical questions of where to go, what to do, how 

to organize an event (e.g. an outing). 

- Can express belief, opinion, agreement and 

disagreement politely. 

Estimated Level of the Activity: B1 

73.  Theme: Holiday  

Subtheme: Camping  

Domain: Public 

Task: Acting out a 

conversation about the 

things to do in 

campsite 

Activity: Spoken 

Interaction – 

Information Exchange  

     

 

Information Exchange: 

- Can exchange, check and confirm accumulated 

factual information on familiar routine and non-

routine matters within his field with some 

confidence. 

- Can describe how to do something, giving detailed 

instructions. 

- Can find out and pass on straightforward factual 

information. 

- Can obtain more detailed information. 

Estimated Level of the Activity: B1 

74.  Theme: Holiday  

Subtheme: Camping  

Domain: Personal  

Task: Expressing 

views, opinions and 

feelings about camping  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

Sustained Monologue: Describing Experience:  

- Can give straightforward descriptions on a variety 

of familiar subjects within his field of interest. 

- Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can describe dreams, hopes and ambitions. 

Estimated Level of the Activity: B1 

75.  Theme: Family 

Subtheme: Problems 

in family  

Domain: Personal  

Task: Explaining the 

reasons of a problem 

in detail  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

     

Sustained Monologue: Describing Experience: 

- Can give straightforward descriptions on a variety 

of familiar subjects within his field of interest. 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points. 

-  Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can describe events, real or imagined. 
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Sustained Monologue: Putting A Case: Can briefly 

give reasons and explanations for opinions, plans 

and actions. 

Estimated Level of the Activity: B1 

76.  Theme: Family 

Subtheme: Problems 

in family  

Domain: Personal 

Task: Acting out a 

conversation about a 

parent-child issue 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): Can account for 

and sustain his/her opinions in discussion by 

providing relevant explanations, arguments and 

comments. 

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences. 

Estimated Level of the Activity: B2 

77.  Theme: Technology  

Subtheme: Effects of 

technology 

Domain: Public  

Task: Discussing the 

advantages and 

disadvantages of 

technology   

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

Informal Discussion (With Friends): 

Can easily follow and contribute to complex 

interactions between third parties in group 

discussion even on abstract, complex unfamiliar 

topics. 

 

 

Estimated Level of the Activity: C1 

78.  Theme: Technology  

Subtheme: 

Misjudgement about 

technology 

Domain: Public  

Task: Expressing 

views and opinions on 

misjudgement about 

technology 

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case 

Sustained Monologue: Putting a Case: 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

 

 

Estimated Level of the Activity: B2 

79.  Theme: Technology  

Subtheme: Effect of 

computers on our 

lives   

Domain: Public 

Task: Discussing the 

effect of computers on 

our lives   

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

-Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

80.  Theme: Technology  

Subtheme: Time 

spent with computers 

Domain: Public 

Task: Acting out a 

conversation about the 

time spent with 

computers 

Activity: Spoken 

Interaction – 

Information Exchange     

Information Exchange: Can find out and pass on 

straightforward factual information. 

 

 

 

 

Estimated Level of the Activity: B1 
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81.  Theme: Environment 

Subtheme: Effect of 

people on 

environment  

Domain: Public  

Task: Discussing 

about the effect of 

people on environment 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

Estimated Level of the Activity: B2 

82.  Theme: Environment  

Subtheme: Climate 

change  

Domain: Public  

Task: Expressing 

views and opinions 

about the 

consequences of 

climate change  

Activity: Spoken 

Production - Sustained 

Monologue: Putting A 

Case 

Sustained Monologue: Putting A Case: 

- Can develop an argument systematically with 

appropriate highlighting of significant points, and 

relevant supporting detail. 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument.  

Estimated Level of the Activity: B2 

83.  Theme: Natural 

Disaster 

Subtheme: 

Earthquake   

Domain: Public  

Task: Asking for and 

explaining the details 

of an earthquake  

Activity: Spoken 

Interaction - 

Conversation 

     

 

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences. 

Information Exchange: Can understand and 

exchange complex information and advice on the 

full range of matters related to his/her occupational 

role. 

* “Learners are expected to be able to 

describe/narrate complex events, occurrences, 

experiences and sequences of these” (Vantage, 

2001, p.  74).  

Estimated Level of the Activity: B2 

84.  Theme: Natural 

Disaster 

Subtheme: Countries 

affected by natural 

disasters  

Domain: Public 

Task: Analyzing a 

table and explaining it  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

 

Overall Spoken Production: Can reasonably fluently 

sustain a straightforward description of one of a 

variety of subjects within his/her field of interest, 

presenting it as a linear sequence of points. 

Sustained Monologue: Describing Experience:  

- Can give straightforward descriptions on a variety 

of familiar subjects within his field of interest. 

- Can relate details of unpredictable occurrences, 

e.g., an accident. 

Estimated Level of the Activity: B1 
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85.  Theme: Natural 

Disaster 

Subtheme: Effect of 

natural disasters   

Domain: Public 

Task: Describing a 

natural disaster and it 

consequences in detail 

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

 

Overall Spoken Production: Can give clear, detailed 

descriptions and presentations on a wide range of 

subjects related to his/her field of interest, 

expanding and supporting ideas with subsidiary 

points and relevant examples. 

Sustained Monologue: Describing Experience: Can 

give clear, detailed descriptions on a wide range of 

subjects related to his field of interest. 

Information Exchange: Can pass on detailed 

information reliably. 

Estimated Level of the Activity: B2 

86.  Theme: Education  

Subtheme: Distance 

Learning  

Domain: Educational  

Task: Discussing 

advantages and 

disadvantages of 

distance learning  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

* “The learners can exchange information and 

views on educational matters, particularly types of 

education, school subjects and qualifications; they 

can engage in discussions on these matters and 

account for their views” (Vantage, 2001, p.  76).  

Estimated Level of the Activity: B2 

87.  Theme: Education  

Subtheme: 

Educational 

discussions    

Domain: Educational 

Task: Explaining a 

viewpoint on a 

controversial issue 

Activity: Spoken 

Production - Sustained 

Monologue: Putting A 

Case  

 

Sustained Monologue: Putting A Case:  

- Can develop an argument systematically with 

appropriate highlighting of significant points, and 

relevant supporting detail. 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

- Can explain a viewpoint on a topical issue giving 

the advantages and disadvantages of various 

options. 

* “The learners can exchange information and 

views on educational matters, particularly types of 

education, school subjects and qualifications; they 

can engage in discussions on these matters and 

account for their views” (Vantage, 2001, p.  76).  

Estimated Level of the Activity: B2 
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88.  Theme: Education  

Subtheme: Future 

education plans 

Domain: Educational  

Task: Exchanging 

ideas about future 

education plans 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

     

 

Informal Discussion (With Friends): Can account for 

and sustain his/her opinions in discussion by 

providing relevant explanations, arguments and 

comments. 

Information Exchange:  

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can give a clear, detailed description of how to 

carry out a procedure. 

* “The learners can exchange information and 

views on educational matters, particularly types of 

education, school subjects and qualifications; they 

can engage in discussions on these matters and 

account for their views” (Vantage, 2001, p.  76).  

Estimated Level of the Activity: B2 

89.  Theme: Education  

Subtheme: Mobile 

tuition  

Domain: Educational 

Task: Expressing 

advantages and 

disadvantages of 

mobile tuition  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

Sustained Monologue: Describing Experience: Can 

give clear, detailed descriptions on a wide range of 

subjects related to his field of interest. 

Sustained Monologue: Putting A Case: Can explain 

a viewpoint on a topical issue giving the advantages 

and disadvantages of various options. 

 

Estimated Level of the Activity: B2 

90.  Theme: Social issues  

Subtheme: Mobility of 

services  

Domain: Public  

Task: Expressing the 

reasons of mobility of 

public services 

Activity: Spoken 

Production - Sustained 

Monologue: Putting A 

Case 

Sustained Monologue: Putting A Case:  

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can explain a viewpoint on a topical issue giving 

the advantages and disadvantages of various 

options.  

Estimated Level of the Activity: B2 

91.  Theme: Education  

Subtheme: Study 

abroad 

Domain: Educational  

Task: Arranging living 

conditions abroad  

Activity: Spoken 

Interaction - 

Information Exchange 

     

 

Information Exchange: 

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can pass on detailed information reliably. 

- Can give a clear, detailed description of how to 

carry out a procedure. 

* “Learners are able to book accommodation by 

letter or telephone and enquire about the nature 

and availability of accommodation in tourist 

information offices or travel agents, or on arrival at 

a hotel, guest house, camp site, etc.” (Vantage, 

2001, p.  10).  
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* “Learner will be more familiar with the conventions 

and able to act more flexibly with regard to formal 

and colloquial registers and the politeness 

conventions of a host community, more alert to 

cultural differences and skill in coping with them” 

(Vantage, 2001, p.  24).  

Estimated Level of the Activity: B2 

92.  Theme: Body 

Language  

Subtheme: Effect of 

body language on 

different situations  

Domain: Public  

Task: Giving advice on 

how to use body 

language  

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience     

Information Exchange: Can give a clear, detailed 

description of how to carry out a procedure. 

Sustained Monologue: Describing Experience: Can 

give clear, detailed descriptions on a wide range of 

subjects related to his field of interest. 

 

Estimated Level of the Activity: B2 

93.  Theme: Human 

Nature  

Subtheme: Reasons 

of human behaviors  

Domain: Public  

Task: Discussing the 

reasons of human 

behaviors 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends)  

 

Informal Discussion (With Friends): 

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

94.  Theme: Human 

Nature  

Subtheme: Facial 

expressions   

Domain: Public  

Task: Expressing 

views and opinions 

about facial 

expressions  

Activity: Spoken 

Production - Sustained 

Monologue: Putting A 

Case 

 

Sustained Monologue: Putting A Case: 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

- Can explain a viewpoint on a topical issue giving 

the advantages and disadvantages of various 

options. 

Informal Discussion (With Friends): Can take an 

active part in informal discussion in familiar 

contexts, commenting, putting point of view clearly, 

evaluating alternative proposals and making and 

responding to hypotheses. 

Estimated Level of the Activity: B2 

95.  Theme: 

Advertisement  

Subtheme: Effect of 

advertisement  

Domain: Public 

Task: Carrying out a 

discussion and 

agreeing upon the 

effect of an 

advertisement   

Informal Discussion (With Friends): 

- Can express his/her thoughts about abstract or 

cultural topics such as music, films.  

- Can give brief comments on the views of others. 
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Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

- Can give or seek personal views and opinions in 

discussing topics of interest. 

- Can express belief, opinion, agreement and 

disagreement politely. 

Estimated Level of the Activity: B1 

96.   Theme: 

Advertisement  

Subtheme: Effect of 

advertisement  

Domain: Public  

Task: Carrying out a 

discussion and 

agreeing upon the 

relations between 

product and 

advertisement  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

Informal Discussion (With Friends): 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

 

Estimated Level of the Activity: B2 

97.  Theme: 

Advertisement  

Subtheme: Effect of 

advertisement  

Domain: Public 

Task: Acting out a 

conversation about the 

effect of advertisement 

Activity: Spoken 

Interaction – 

Information Exchange  

     

 

Information Exchange:  

- Can exchange, check and confirm accumulated 

factual information on familiar routine and non-

routine matters within his field with some 

confidence. 

- Can summarize and give his or her opinion about 

a short story, article, talk, discussion interview, or 

documentary and answer further questions of detail. 

- Can find out and pass on straightforward factual 

information. 

-Can obtain more detailed information. 

Estimated Level of the Activity: B1 

98.  Theme: Technology  

Subtheme: Effect of 

the Internet on our 

lives  

Domain: Public  

Task: Discussing the 

effect of the Internet on 

our lives  

Activity: Spoken 

Interaction – Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends):  

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

99.  Theme: Occupation  

Subtheme: 

Qualifications for job  

Domain: 

Occupational  

Task: Expressing 

views and opinions 

about the qualifications 

for job  

Information Exchange: 

- Can find out and pass on straightforward factual 

information. 

- Can ask for and follow detailed directions 

- Can obtain more detailed information. 
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Activity: Spoken 

Interaction – 

Information exchange 

Estimated Level of the Activity: B1  

100.  Theme: Occupation  

Subtheme: 

Conditions for jobs  

Domain: 

Occupational 

Task: Expressing 

views and opinions 

about conditions for 

jobs 

Activity: Spoken 

Interaction – Informal 

Discussion (With 

Friends) 

     

Informal Discussion (With Friends): 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

101.  Theme: Occupation  

Subtheme: 

Preferences about 

job-related issues   

Domain: Personal  

Task: Expressing 

views and opinions 

about preferences 

about job-related 

issues   

Activity: Spoken 

Production – 

Sustained Monologue: 

Describing Experience 

Sustained Monologue: Describing Experience: Can 

give clear, detailed descriptions on a wide range of 

subjects related to his field of interest. 

Sustained Monologue: Putting A Case: Can explain 

a viewpoint on a topical issue giving the advantages 

and disadvantages of various options.  

Estimated Level of the Activity: B2 

102.  Theme: Occupation  

Subtheme: 

Qualifications for 

being pilot 

Domain: 

Occupational  

Task: Carrying out an 

interview about 

qualifications for being 

pilot 

Activity: Spoken 

Interaction – 

Information Exchange  

     

Information Exchange:  

- Can find out and pass on straightforward factual 

information. 

- Can ask for and follow detailed directions 

- Can obtain more detailed information. 

Sustained Monologue: Describing Experience: Can 

give straightforward descriptions on a variety of 

familiar subjects within his field of interest. 

Estimated Level of the Activity: B1 

103.  Theme: Occupation  

Subtheme: Features 

of jobs   

Domain: 

Occupational 

Task: Discussing 

features of jobs   

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends):  

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

104.  Theme: Occupation  

Subtheme: Child 

labor  

Task: Expressing 

views and opinions 

Informal Discussion (With Friends): Can account for 

and sustain his/her opinions in discussion by 
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Domain: Public  about the life of child 

workers   

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends)   

providing relevant explanations, arguments and 

comments. 

Sustained Monologue: Putting A Case: Can explain 

a viewpoint on a topical issue giving the advantages 

and disadvantages of various options. 

Estimated Level of the Activity: B2 

105.  Theme: Occupation  

Subtheme: Child 

labor  

Domain: Public 

Task: Making a formal 

interview about child 

labor  

Activity: Spoken 

Interaction - 

Interviewing and Being 

Interviewed 

     

 

Information Exchange: 

- Can understand and exchange complex 

information and advice on the full range of matters 

related to his/her occupational role. 

- Can pass on detailed information reliably. 

Goal-Oriented Co-Operation: Can outline an issue 

or a problem clearly, speculating about causes or 

consequences, and weighing advantages and 

disadvantages of different approaches. 

* “Learner will be more familiar with the conventions 

and able to act more flexibly with regard to formal 

and colloquial registers and the politeness 

conventions of a host community, more alert to 

cultural differences and skill in coping with them” 

(Vantage, 2001, p.  24).  

Estimated Level of the Activity: B2 

106.  Theme: Holiday  

Subtheme: The most 

adventurous holiday 

Domain: Personal  

Task: Describing the 

most adventurous 

holiday in detail    

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

     

 

Sustained Monologue: Describing Experience: 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points.  

- Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can relate details of unpredictable occurrences, 

e.g., an accident. 

Can describe events, real or imagined. 

Estimated Level of the Activity: B1 

107.  Theme: Travel  

Subtheme: Issues 

related to travel 

travel  

Domain: Public  

Task: Discussing 

about issues related to 

travel 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends)  

Informal Discussion (With Friends): 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

Estimated Level of the Activity: B2 

108.  Theme: Holiday  

Subtheme: The most 

adventurous holiday 

Domain: Personal 

Task: Describing the 

last holiday in detail    

Sustained Monologue: Describing Experience: 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points.  
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Activity: Spoken 

Interaction – 

Information Exchange 

     

 

- Can give detailed accounts of experiences, 

describing feelings and reactions. 

- Can relate details of unpredictable occurrences, 

e.g., an accident. 

Can describe events, real or imagined. 

Information Exchange: 

- Can exchange, check and confirm accumulated 

factual information on familiar routine and non-

routine matters within his field with some 

confidence. 

- Can find out and pass on straightforward factual 

information. 

Estimated Level of the Activity: B1 

109.  Theme: Literature  

Subtheme: Literary 

figures  

Domain: Public  

Task: Describing a 

literary figure 

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

Experience 

 

Sustained Monologue: Describing Experience:  

- Can give straightforward descriptions on a variety 

of familiar subjects within his field of interest. 

- Can reasonably fluently relate a straightforward 

narrative or description as a linear sequence of 

points.  

- Can relate the plot of a book or film and describe 

his/her reactions. 

- Can describe events, real or imagined. 

Estimated Level of the Activity: B1 

110.  Theme: Social issues 

Subtheme: Security 

and crimes 

Domain: Public  

Task: Exchanging 

views and opinions 

about security and 

crimes 

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends):  

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

111.  Theme: Social issues  

Subtheme: 

Restorative justice   

Domain: Public  

Task: Exchanging 

views and opinions 

restorative justice  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends):  

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 
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- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

112.  Theme: Social issues 

Subtheme: Problems 

in big cities  

Domain: Public  

Task: Discussing 

about the problems in 

big cities  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends):  

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

113.  Theme: Social issues 

Subtheme: Traffic 

jam in big cities  

Domain: Public 

Task: Expressing the 

solutions of traffic jam 

in big cities 

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case 

     

 

Sustained Monologue: Putting a Case: 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

- Can explain a viewpoint on a topical issue giving 

the advantages and disadvantages of various 

options. 

Conversation: Can convey degrees of emotion and 

highlight the personal significance of events and 

experiences.  

Estimated Level of the Activity: B2 

114.  Theme: Social issues 

Subtheme: Cultural 

differences  

Domain: Public 

Task: Talking about 

similarities and 

differences among 

cultures  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

Information Exchange: Can synthesize and report 

information and arguments from a number of 

sources. 

Informal Discussion (With Friends): Can account for 

and sustain his/her opinions in discussion by 

providing relevant explanations, arguments and 

comments. 

Estimated Level of the Activity: B2 

115.  Theme: Social issues 

Subtheme: Cultural 

differences  

Domain: Public 

Task: Talking about 

similarities and 

differences among 

cultures  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends):  

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 
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- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

116.  Theme: Social issues 

Subtheme: Behavior 

according to different 

cultures  

Domain: Public 

Task: Expressing 

views and opinions 

about behavior 

according to different 

cultures 

Activity: Spoken 

Production - Sustained 

Monologue: Putting a 

Case      

Sustained Monologue: Putting a Case: 

- Can develop a clear argument, expanding and 

supporting his/her points of view at some length 

with subsidiary points and relevant examples. 

- Can construct a chain of reasoned argument. 

- Can explain a viewpoint on a topical issue giving 

the advantages and disadvantages of various 

options. 

Estimated Level of the Activity: B2 

117.  Theme: Social issues 

Subtheme: Expected 

behavior according to 

different cultures  

Domain: Public 

Task: Expressing 

views and opinions 

and giving advice 

about expected 

behavior according to 

different cultures 

Activity: Spoken 

Production - Sustained 

Monologue: Describing 

experiences  

Sustained Monologue: Describing experiences: Can 

give clear, detailed descriptions on a wide range of 

subjects related to his field of interest. 

 

 

 

 

 

 

Estimated Level of the Activity: B2 

118.  Theme: Social issues  

Subtheme: English 

as lingua franca  

Domain: Public  

Task: Discussing the 

role of English as 

lingua franca  

Activity: Spoken 

Interaction - Informal 

Discussion (With 

Friends) 

 

Informal Discussion (With Friends):  

- Can express his/her ideas and opinions with 

precision, present and respond to complex lines of 

argument convincingly. 

- Can take an active part in informal discussion in 

familiar contexts, commenting, putting point of view 

clearly, evaluating alternative proposals and making 

and responding to hypotheses. 

- Can account for and sustain his/her opinions in 

discussion by providing relevant explanations, 

arguments and comments. 

Estimated Level of the Activity: B2 

a “*” is used for direct quotations from the CEFR or Vantage.   

 With the aim of relating speaking activities to a CEFR level, firstly they were 

defined in terms of their (i) theme, (ii) subtheme, (iii) domain, (iv) tasks, and (v) type 

of activities. Although specifying these traits do not provide any evidence about 

levels of activities, this process was quite significant so that extensive information 

about speaking activities could be provided, which was exploited to assign levels to 

the activities. Subsequent to defining, each speaking activity was matched with a 



 

172 
 

CEFR level by referring to descriptors of relevant illustrative scales, the CEFR and 

Vantage.  

 To begin with, the analysis of the themes that are chosen for the speaking 

activities shows that while 89.8% (n=106) of the activities have a theme proposed 

by Vantage, 10.2% (n=12) of them have incompatible themes that are literary works, 

history and philosophy. Besides, as Figure 9 shows, an uneven distribution was 

found out among themes of speaking activities in the coursebooks. While social and 

cultural issues is by far the most common topic exploited by the coursebooks, 

history, philosophy, places and shopping were handled the least. This situation can 

be justified with the reason that social and cultural issues covers plenty of topics 

and it is easier for learners to express their ideas about current and traditional topics.  

 

Figure 9. Distribution of themes among speaking activities.  

 When the domains in which learners are expected to perform the activities 

were analyzed, it was figured out that public domain was exploited by far the most 

with the percentage of 72.8% (n=86) and it was followed by personal and 

educational domains with equal percentages of 10% (n=12) whereas occupational 

domain was used the least (7.2%, n=8). This weight given to various domains for 

speaking activities is partially parallel with the one in writing; while public domain is 

the one that is used the most in both skills and personal domain is the second one, 

educational domain is given the same weight with personal domain in speaking 

activities contrary to being used the least in writing activities.   

42

12 11 10 9 8 7 7
4 3 4 4

1
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 As for the type of activities that learners are supposed to deal with, a broad 

classification was made first. As Figure 13 presents, it was found out that while 

32.20% (n=38) of the activities were based on production, 67.80% (n=80) of them 

were designed to make learners interact. The CEFR proposes four different types 

of production activity whereas for spoken interaction eight activities are suggested 

(see Table 8). To explore which types of spoken production and interaction activities 

are included in the coursebooks, a more extensive analysis was carried out. 

Speaking activities in the coursebooks include three types of production activity and 

six types of interaction activity (see Figure 10) unlikely the CEFR. For spoken 

interaction, understanding a native speaker and formal discussion (meetings) and 

for spoken production, public announcements are not included. The reason can be 

that these scales are produced to describe real-life language use, which is quite 

difficult to create in classroom atmosphere. Therefore, not being able to integrate 

them in the coursebooks can be regarded as reasonable. Scrutinizing the speaking 

activities included in the coursebooks revealed that each type of activity was given 

weight in different proportions. As it is displayed in Figure 10, informal discussion is 

the activity type that students are supposed to practice the most with the percentage 

of 38.2% (n=45). It is followed by sustained monologue: putting a case (16.2%, 

n=19) and information exchange (14.5%, n=17). Sustained monologue: describing 

experiences (13.5%, n=16) is the fourth most common activity type and 

conversation follows it with the percentage of 8.4% (n=10). Besides, to make 

students interview and to be interviewed is aimed in 4.2% (n=5) of the activities. 

Finally, addressing audiences is the activity type that is included in 2.5% (n=3) of 

the speaking activities while goal-oriented co-operation is practiced in 1.7% (n=2) of 

them and transaction to obtain good and services is covered the least with the 

percentage of 0.8% (n=1). When the total percentages of spoken production 

(32.2%) and interaction activities (67.8%) are compared with the written production 

(71%) and interaction activities (29%), it is figured out that while interaction is given 

much more importance in terms of speaking, as for writing, production is put more 

emphasis on.   
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Figure 10. Distribution of speaking activities among activity types.  

 As mentioned above, analysis of these features of speaking activities was 

carried out in order to assign them to a CEFR level. Each assigned level to an 

activity was justified with descriptors from scales and/or quotations from the CEFR 

and Vantage. Figure 11 presents the percentages of estimated levels for speaking 

activities. While 66.2% (n=78) of the speaking activities in the related coursebooks 

were successfully matched with the descriptors of B2 levels, it was revealed that 

32.2% (n=38) of them could not represent the features of B2.1 level rather they 

corresponded to the lower level, B1. Finally, only 1.6% (n=2) of the speaking 

activities was related to C1. When the distribution of levels that were assigned to 

speaking activities were compared with the levels of writing activities, it was found 

out that both of them included writing activities.   

38.2

16.2 14.5 13.5

8.4
4.2 2.5 1.7 0.8

Informal Discussion Sustained Monologue: Putting a Case
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Figure 11. Estimated levels of speaking activities.  

 To sum up, it was discovered that Yes You Can B2.1 and B2.2 (Ağırbaş, 

Bektaş & İşbilen, 2013) successfully included the themes that are suggested by 

Vantage in spite of uneven distribution of themes among activities. As for domain 

type, public domain was found to be given the most importance while educational 

and personal domain followed it by being given equal weight. Finally, occupational 

domain was emphasized the least. Type of activities that are supposed to be carried 

out in these domains was another factor to be analyzed and it was revealed that the 

relevant coursebooks outweighed spoken interaction activities over productive 

ones. Most significantly, following a comprehensive analysis of different dimensions 

of activities, each speaking activity was assigned to a level and it was discovered 

that 66.2% of them could be matched with B2 levels while the rest corresponded to 

upper or lower levels.   

 Comparing Relevant Coursebooks to B2 Levels of the CEFR in Terms 

of Writing. Yes You Can B2.1 and B2.2 (Ağırbaş, Bektaş & İşbilen, 2013) have 62 

writing activities in total. Each book has 10 units composing of 3 sections (A, B, C) 

that are designed according to topics. Almost each section has a communicative 

writing activity that is shown in Table 27. 

 

 

 

32,2%

66,2%

1.6%

B1 B2 C1
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Table 27  

Writing Activities in Yes You Can B2.1 and B2.2  
N

u
m

b
e

r 
o

f 

A
c
ti
v
it
ie

s
 

Writing Activities in Yes You Can B2.1 / B2.2 

1.  B2.1, Unit 1, p. 17 

 Write two paragraphs about the transportation problems of your country. 

o In the first paragraph write the most important problems briefly.  

o In the second express the best solutions for it. 

o Choose a suitable title. 

2.  B2.1, Unit 1, p. 20 

 Think about your neighborhood and write an unforgettable memory with your neighbor. Describe 

the event and people’s characters in detail. 

o Who… 

o When … 

o Where… 

o How did it happen? 

o How did it end? 

3.  B2.1, Unit 1, p. 22 

 Imagine that you are planning to start a charity campaign in your school. Write an announcement 

for the campaign. 

o First make a checklist for your friends to inform them about the steps of your campaign. 

o Indicate the steps as “First, next, after that, etc.” 

4.  B2.1, Unit 1, p. 27 

 Write a report giving detailed description of your new place you decided to launch in exercise H 

(with reference to the previous activity: Imagine you and your friend have decided to open a 

business together. First decide what kind of enterprise you would like to launch.) 

o name  

o location 

o product or service 

o decoration 

o slogan 

o special features 

o type of advertising  

5.  B2.1, Unit 2, p. 29 

 Now write a short report about the result of your survey.  

o Especially express different ways to cope with stress in the conclusion part.  

o Introduction  

 State what the report is about 

 Give general information 

o Main Body (2 Paragraphs) 

 Their stress sources 

 Their solution to cope with stress 

o Conclusion  
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 State your overall impression 

6.  B2.1, Unit 2, p. 30 

 Write a paragraph telling about your feelings, experiences and wishes while you were preparing for 

an academic test which was a milestone in your life. 

7.  B2.1, Unit 3, p. 37 

 Choose one of the university ads above to be an undergraduate student. Write an information 

request letter to the university. 

o Ask for detailed information. 

o Express your personal interest and achievement.  

8.  B2.1, Unit 3, p. 39 

 Write about the story of a teenager working abroad. Mention about: 

o The occupation 

o His/her feelings 

o Living condition  

o Problems, etc. 

 Be creative and imaginative while writing. 

9.  B2.1, Unit 3, p. 42 

 Write the summary of the text answering the questions; 

o What kinds of activities do young people love doing? 

o Which activities are preferred by Japanese, Dutch and Canadian youth? 

10.  B2.1, Unit 3, p. 43 

 Imagine you are always having an argument with your parents about your leisure time activities and 

you can’t solve the problem. Write a letter to them expressing your feelings, complaints and wishes. 

Be sure to suggest solutions as well. 

11.  B2.1, Unit 4, p. 48 

 Think you are planning to have a holiday but you want to try something exciting and unusual. Write 

a paragraph about your unusual dream holiday giving the details such as your aims, thoughts, 

feelings, and expectations. 

o Give a brief description of the destination. 

o Choose a suitable title for your writing. 

12.  B2.1, Unit 4, p. 53 

 Imagine that Clark is visiting your city. Write an e-mail to him describing your city. Compare the 

facilities in your city with the ones in Orlando.  

o historical places to visit 

o places where the teens hang out  

o places for shopping 

13.  B2.1, Unit 5, p. 58 

 Write a detailed description of a difficult person in your life. Then compare it with the personality 

types you have read. Identify which personality type closely fits his/her dominant behavior.    

14.  B2.1, Unit 5, p. 61 

 First, write a letter to the person who gives the seminar (Dealing with Difficult People & Conflict) 

telling the reason of attending the seminar including conflicts you usually have with people around. 

Give examples from your experiences. 

15.  B2.1, Unit 5, p. 61 

 Then, fill in the application form to apply for the seminar above. 
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16.  B2.1, Unit 5, p. 62 

 Imagine that you have listened to this radio program. Write an e-mail to the program including: 

o the parts you like most about the program. 

o the parts you complain about. 

o your suggestion for a better program.  

17.  B2.1, Unit 5, p. 64 

 Write your own poem about phobias using the instructions you have written. 

18.  B2.1, Unit 6, p. 69 

 Write a formal letter to the dance committee. Imagine that you are either Jack; you have won the 

dance competition or Daniel; you had to leave the competition because of an accident. Use formal 

expressions in your letter. (Could you please…? I would… etc) and mention about the points below: 

o Express your feelings and experiences in a competition. 

o After writing your letter, swap your letters with your partners to check if they are correct and well 

organized. 

19.  B2.1, Unit 6, p. 72 

 Now, carry out a research on Trojan War and Achilles and write a paragraph to complete the story 

that started in the poem. 

20.  B2.1, Unit 6, p. 74 

 Do a research on a well-known caricaturist from different sources and write an explanatory essay 

about his/her works. 

21.  B2.1, Unit 7, p. 79 

 Write a paragraph about the importance of posture during a occupation interview. Do a research 

about poses and their messages to the interviewer. Use the postures below to support your 

examples. 

o The walking & sitting style. 

o The position of the head (tilting, nodding or keeping it straight) 

o The facial expression  

22.  B2.1, Unit 7, p. 82 

 Choose one of the ads and write an application letter for it. 

o Why you want to apply.  

o Describe yourself (personal features, your qualifications, hobbies and interests.) 

o Try to convince them to choose you. 

23.  B2.1, Unit 7, p. 84 

 Write a report about the graph using your comments in it. Choose a suitable title for your report. 
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o Use: Most of / Some of / Half of / Nearly half of / None of... etc.  

 

24.  B2.1, Unit 7, p. 85 

 Think about your dream occupation that you would like to have in the future. Write a paragraph 

about: 

o Why you have chosen it 

o Which useful strategies you may need to get the occupation. 

o How your life would change after you have accomplished your dream. 

25.  B2.1, Unit 8, p. 89 

 Imagine that you have designed something and you want to sell it. Write an advertisement script for 

it. 

o Use pictures of your product 

o Emphasize the good parts of it 

o Write slogans to convince the costumers 

26.  B2.1, Unit 8, p. 85 

 Choose one of the miscommunication situations below. Write the details of the misunderstanding 

and the solution(s) for it. 

o meeting at a wrong place 

o booking a hotel room on a wrong date  

27.  B2.1, Unit 8, p. 94 

 Write a paragraph about a misunderstanding situation you have had. Mention about the points 

below. 

o How did it start? 

o Were you misunderstood or did you misunderstand? 

o How did you feel and react? 

o How did you solve it?  

28.  B2.1, Unit 9, p. 99 

 Think about new technologies used in education and write why programmers have designed new 

programs and how they have renewed education. Add examples from real life to support your ideas. 

29.  B2.1, Unit 9, p. 100 

 Imagine that you have invented a new device to use in your classes. Write a paragraph describing 

your device in detail. 

Mention: 

o how it is formed 

o where it can be used 

o how it will help students and teachers 

30.  B2.1, Unit 9, p. 103 

 Imagine a world without technology. Write a story including the answers of the questions below. 

o What would that world be like? 
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o How would our lives be different? 

o What would be easier or what would be more difficult? 

31.  B2.1, Unit 9, p. 106 

 Imagine you bought a device recently on the Internet and it does not work properly. You want to 

return the item to the e-store. Write a complaint e-mail. Mention in your letter. 

o what the item is  

o when you bought it 

o what exactly the problem is 

o what you want them to do  

 Try to assure them you checked everything but it doesn’t work. 

 Be assure that you write in an attentive and courtesy manner.  

32.  B2.1, Unit 10, p. 111 

 Do a research for writing a paragraph about “Peter Pan Syndrome” the second paragraph comment 

on Peter’s point of view about maturity. 

33.  B2.1, Unit 10, p. 114 

 Imagine that you are an expert, so write a critique report on the predictions about the year 2012. 

o Introduction: Topic (what you are going to write) 

o Summary: Examples of the facts 

o Critique: Weakness and strengths of the ideas  

o Conclusion: Overall opinion of the text. 

34.  B2.1, Unit 10, p. 117 

 Do a detailed research about the “feng shui philosophy”. Write a paragraph about whether the basic 

rule of feng shui, the flow of energy, and the impact of colors can affect our lives or not.  

35.  B2.2, Unit 1, p. 17 

 Put the pictures into correct order.  

 

 Write a story about pictures above. 

o Mention about the events. 

o You can use linking words. 

36.  B2.2, Unit 1, p. 20 

 Look at the essay plan and compare it to the sample.  

Introduction: Introduce the subject of the essay (What are you going to write?) (paragraph 1) 

Main Part: Present your ideas (suggestions, solutions, etc.) your point of view or (paragraph 2/3) 

your arguments (What ideas/points are you going to write? What suggestions are you going to 

make?) 

Conclusion: Conclude by summarizing your points (paragraph 4) Close with a general comment 

for the future. 

A sample essay: Unhealthy Eating Habits  

 Write your own essay in the light of given plan. Your topic is; “Let your food be your medicine. Let 

your medicine be your food.” 

Paragraph 1: What is medicine? What is food? 
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Paragraph 2: What are the advantages / disadvantages of using medicine? What are the 

advantages of eating healthy food? 

Paragraph 3: What is the relationship between food and medicine? 

Paragraph 4: What is your conclusion about the relationship between food and medicine? 

 Use the linking words below. 

Listing Points: firstly, to begin with, for a start, secondly, finally 

Adding more points: furthermore, moreover, in addition, also 

Expressing contrast: however, although, despite, in spite of, whereas 

Expressing result: Therefore, so, as a result of for this reason  

37.  B2.2, Unit 1, p. 23 

 Read the formal letter below. Identify its important parts and fill in the blanks. 

o The address: 

o The date: 

o The opening sentence: 

o Body part of the letter: 

o The closing sentence:  

 

 The formal letter is above. Write a reply especially to motivate her with your good wishes. 

Typical first sentences: I am writing to ask for information about … 

                                         I am writing to ask about … 

                                         I am writing to make a reservation …  

                                         I am writing to complain about … 

                                         I am writing to apply for … 

Typical last sentences: I would be very grateful if you could send me further     

                                         information …                

                                         Could you please send me application form? 

                                         I would appreciate it if you could … 

Closing: I look forward to hearing from you. 

               Yours sincerely.                                     

38.  B2.2, Unit 2, p. 29 

 Look at the Exercise B at page 28. Choose 3 items you need most when you go on a camp site. 

Write a paragraph about why you have chosen the items above.  

39.  B2.2, Unit 2, p. 30 

 Imagine that you went on a campsite. Write a letter to your best friend about your feelings and 

opinions of your camping activity.  

40.  B2.2, Unit 2, p. 33 

 Work individually and write an essay about ideal parents.   
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41.  B2.2, Unit 3, p. 37 

 Write your own essay on “Has technology improved human life or made it worse?” use linking 

words in the box while supporting your ideas.   

 

42.  B2.2, Unit 3, p. 43 

 Write an essay about “How much of our lives are already controlled by machines and computers?” 

In your writing use cause-effect relations considering the questions below to help your essay.  

o Why do you use computer? 

o Do you send e-mails? (Why / How often / Who) 

o Do you play computer games? (If yes, how often) Why /Why not?  

43.  B2.2, Unit 4, p. 48 

 Write an essay about “How will global warming change the way we live in the future? 

Paragraph 1: Introduction: What is global warming? 

Paragraph 2: Development: What damages does the global warming do? 

Paragraph 3: Development: How will global warming change our future life? 

Paragraph 4: Conclusion  

44.  B2.2, Unit 4, p. 51 

 Write a paragraph about the idea you have decided above by giving examples and share it in the 

class. (with reference to the previous activity: Imagine you want to raise money to help people 

after a natural disaster. Use the words in the bow below in order to talk about these ideas: 

o organize a concert  

o a photo exhibition  

o a sports event, e.g. marathon 

o go out on the street with collecting tins or blue bottle cap.  

e.g. I think organizing a concert is a good idea because everybody likes music.) 

 

45.  B2.2, Unit 5, p. 54 
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 Write a report about endangered species such as Mediterranean monk seal, Northern Bald Ibis, 

Anatolian leopard in your country considering the reasons being in danger. Share your report with 

your partner to see his or her recommendation. 

o Why are they in danger? 

o What should be done to protect them? 

46.  B2.2, Unit 5, p. 59 

 Write an essay about your perfect school by mentioning your feelings, opinions, aims and 

expectations. While writing your essay give some details about “your perfect school” considering; 

o the name and the place of the school 

o the number of the students 

o any special buildings 

o the school subjects (timetable) 

o the clubs which the school offers 

47.  B2.2, Unit 5, p. 62 

 Look at the subjects below and imagine that you have experienced one of them. Write an e-mail 

about your experiences by giving supporting examples. 

o mobile tuition 

o mobile theatre  

o mobile library 

o mobile museum  

48.  B2.2, Unit 5, p. 65 

 Read Ayhan’s e-mail carefully. Fill in the CV form.  

 

 CV Form: Abroad Education (see Appendix-M) 

49.  B2.2, Unit 6, p. 69 

 Write a letter to your foreign friend telling your ideas and feelings of body language in his/her 

country.  

50.  B2.2, Unit 6, p. 73 

 Choose an “area” below and make a research about it on the Net. Write a paragraph about “How 

the Internet will develop next fifty years.” 

o work 

o money 

o politics 

o personal communication  

o entertainment  

51.  B2.2, Unit 6, p. 75 

 Read the comment below and write a paragraph using “Keep in Mind” parts. 



 

184 
 

“The importance of Internet will continue to grow. By the year 2017 most of the world will be 

conducting its business, receiving its media (TV, films, music), and staying in touch solely via the 

Internet.”     

 

52.  B2.2, Unit 7, p. 78 

 Write a report on the results of the survey (which is about the qualities that are the most wanted 

and not wanted for being a pilot) you did above. Plan your report as;  

Paragraph 1: A brief introduction to the subject of the report. 

Paragraph 2: the results of your survey. (Majority, minority, few people, nobody, most people, a 

small number of people, many) 

Paragraph 3: Your personal comments about the survey.  

53.  B2.2, Unit 7, p. 79 

 Imagine you were applying for your dream job in your country. Write your letter of application in 

English by using the instructions in the text and “Keep in Mind” below.  

 

54.  B2.2, Unit 7, p. 82 

 Imagine you are a shoemaker. Write a composition on the topic; 

“Could you earn enough money for your life.”  

55.  B2.2, Unit 7, p. 85 

 Write an essay from the perspective of Ashique. Your journal entry should: 

o be told in the first person 

o have a clear focus and sense of purpose 

o present details in a logical order and 

o help your reader share your experience  

o use precise words to create a vivid image or express your emotions 

o use sensory details  

56.  B2.2, Unit 8, p. 89 

 Imagine you were Tom or John. Write a formal letter of complaint about the holiday you had 

experienced to the tour agent considering; 

o exact place of holiday 

o exact dates of holiday (when it happened) 

o complaints (describe what happened in detail) 
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o action expected to be taken   

o  

57.  B2.2, Unit 8, p. 92 

 Describe your dream hotel. Write a paragraph about it. 

58.  B2.2, Unit 8, p. 95 

 Write an essay about the advantages and disadvantages of tourism providing that your essay 

should; 

o have logical proofs and reasons 

o de admitted by the readers 

o contain your dreams and predictions  

59.  B2.2, Unit 9, p. 100 

 You had some security system installed as in the picture. Write a letter to your friend about it 

considering the subjects below: 

o about how you feel 

o about your expectations from it 

o about your aim 

o about your expectations from the company  

60.  B2.2, Unit 9, p. 103 

 Write a formal letter to Ministry of Internal Affairs to take some precautions against mob violence 

and add your reasons.  

61.  B2.2, Unit 10, p. 111 

 Write a composition about the advice you can give to the businessmen who will go to China 

considering the steps below. 

o the necessity of learning about other cultures 

o basic cultural points in Chinese culture 

o how to cope with cultural differences  

62.  B2.2, Unit 10, p. 117 

 Write an acrostic poem about aviation.  

 These activities were analyzed with the help of the tool (see Table 11) that 

was adapted from Specification Form A12: Written Interaction and Specification 

Form A14: Written Production (see Appendix-C). In the process of analyzing and 

relating writing activities to a CEFR level, suggested illustrative scales of the CEFR 
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(see Table 4), the CEFR (2001) itself and Vantage (Ek & Trim, 2001) were 

referenced. To justify each level that was assigned to an activity, descriptors from 

these scales and/or direct quotations from the CEFR and Vantage were provided. 

Therefore, estimated CEFR levels that were assigned to writing activities by using 

the mentioned tools and documents were presented in the following table.  

Table 28  

Estimated CEFR Levels of Writing Activities in Yes You Can B2.1 and B2.2  

N
u

m
b

e
r 

o
f 

A
c
ti
v
it
ie

s
 

1. Themes and/or 
subthemes and 

domain 

(Reference: The lists 
in CEFR 4.2) 

2. Communicative 
tasks, activities and 

text-types (Reference: 
The lists in CEFR 4.3, 
4.4.2.1, 7.1, 7.2, 7.3. 

4.6.2., 4.6.3.) 

3. Indicate and justify at which level(s) of the scale 
the activity should be situated. (Reference: 

Illustrative Scales for Writing (see Table 8, the CEFR 
and Vantage). 

1.  Theme: Hot Issues 
and current topics 

Subtheme: 
Transportation 
problems 

Domain: Public  

(Vantage, 2001) 

 

Task: Producing longer 
sequences of coherent 
discourse and 
presenting an 
argument on 
transportation problems 
(Vantage, 2001, p. 16) 

Activity: Written 
Production- Reports & 
Essays 

Text: Academic Essay 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reports & Essays: Can evaluate different ideas or 
solutions to a problem. 

 

 

 

 

Estimated level of the activity: B2 

2.  Theme: Interpersonal 
relationship 

Subtheme: Social 
relations with other 
people 

Domain: Personal  

(Threshold, 1990) 

Task: Describing and 
narrating an event in 
detail 

(Threshold, 1990, p. 
28) 

Activity: Written 
Production-Creative 
writing 

Text: Short story 

Overall written production: Can write straightforward 
connected texts on a range of familiar subjects within 
his field of interest, by linking a series of shorter 
discrete elements into a linear sequence. 

Creative Writing: 

-Can write accounts of experiences, describing 
feelings and reactions in simple connected text. 

-Can write a description of an event, a recent trip - 
real or imagined. 

-Can narrate a story. 

Estimated level of the activity: B1 

3.  Theme: Social Life  

Subtheme: Charity  

Domain: Public 

Task: Delivering 
information in 
sequence (Threshold, 
1990, p. 51) 

Activity: Written 
Production-Creative 
writing   

Text: Announcement 

Overall written production: Can write straightforward 
connected texts on a range of familiar subjects within 
his field of interest, by linking a series of shorter 
discrete elements into a linear sequence. 

Public Announcements (Spoken Production): 

Can deliver short, rehearsed announcements on a 
topic pertinent to everyday occurrences in his/her 
field (modified).  

Estimated level of the activity: B1 

4.  Theme: Professional 
events  

Subtheme: 
Advertising  

Domain: Occupational   

(Vantage, 2001) 

Task: Delivering 
information about the 
nature and facilities of 
an enterprise (Vantage, 
2001, p. 15) 

Activity: Written 
Production- Reports & 
Essays    

Text: Report 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reports &Essays: Can write an essay or report that 
develops an argument systematically with 
appropriate highlighting of significant points and 
relevant supporting detail. 

Estimated level of the activity: B2 
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5.  Theme: Feelings and 
affections 

Subtheme: Stress 
sources and solutions  

Domain: Personal  

(Vantage, 2001, p. 
17) 

 

Task: Expressing 
opinions, views, 

attitudes, emotions, 
wishes. (Vantage, 
2001, p. 17) 

Activity: Written 
Production- Reports & 
Essays 

Text: Report 

Overall written production: Can write clear, well-
structured texts of complex subjects, underlining the 
relevant salient issues, expanding and supporting 
points of view at some length with subsidiary points, 
reasons and relevant examples, and rounding off 
with an appropriate conclusion. 

Reports &Essays: Can expand and support points of 
view at some length with subsidiary points, reasons 
and relevant examples. 

Estimated level of the activity: C1 

6.  Theme: Feelings and 
affections   

Subtheme: 
Experiences and 
wishes  

Domain: Personal  

Task: Expressing 
opinions, views, 

attitudes, emotions, 
wishes. (Vantage, 
2001, p. 17) 

Activity: Written 
Production – Creative 
writing   

Text: Paragraph 

Overall written production: Can write straightforward 
connected texts on a range of familiar subjects within 
his field of interest, by linking a series of shorter 
discrete elements into a linear sequence. 

Creative writing: Can write accounts of experiences, 
describing feelings and reactions in simple 
connected text. 

Estimated level of the activity: B1 

7.  Theme: Education 

Subtheme: 
Application to 
universities  

Domain: Educational 

(Vantage, 2001) 

Task: Imparting and 
seeking information 
about a university 
application (Vantage, 
2001, p. 29) 

Activity: Written 
Interaction – Writing an 
e-mail  

Text: Information 
request letter 

*a “The learners can write letters of application and 
attend interviews giving written or spoken 
information about own personal data, qualifications 
and experience and answer questions about them” 
(Vantage, 2001, p. 15). 

 

 

 

 

Estimated level of the activity: B2 

8.  Theme: Daily life 

Subtheme: Living 
conditions and 
feelings  

Domain: Personal  

Task: Narrating 
complex events, 
occurrences, 
experiences and 

sequences of these 

(Vantage, 2001, p. 74) 

Activity: Written 
Production - Creative 
writing  

Text: Short story 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned. 

 

 

 

Estimated level of the activity: B2 

9.  Theme: Culture and 
entertainment 

Subtheme: Free-time 
activities  

Domain: Public  

Task: Summarizing the 
text  

Activity: Written 
Production – Creative 
writing  

Text: Summary 

Processing the text: Can collate short pieces of 
information from several sources and summarize 
them for somebody else. 

Creative Writing: Can write straightforward, detailed 
descriptions on a range of familiar subjects within his 
field of interest. 

Estimated level of the activity: B1 

10.  Theme: Family 

Subtheme: Problems 
with family members   

Domain: Personal  

Task: Expressing 
opinions, views, 

attitudes, emotions, 
wishes. (Vantage, 
2001, p. 17) 

Activity: Written 
Interaction - Writing a 
letter   

Text: Letter 

Correspondence: Can write letters conveying 
degrees of emotion and highlighting the personal 
significance of events and experiences and 
commenting on the correspondent's news and 
views. 

 

 

 

Estimated level of the activity: B2 

11.  Theme: Travel  

Subtheme: Unusual 
holiday  

Domain: Personal  

Task: Expressing 
opinions, views, 
attitudes, emotions, 
wishes. (Vantage, 
2001, p. 17) 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned. 
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Activity: Written 
Production – Creative 
writing  

Text: Paragraph 

* “The learners can describe journeys, exchange 
views on ways of travelling and types of 
accommodation, express their preferences and 
account for them, discussing them as required” 
(Vantage, 2001, p. 75). 

Estimated level of the activity: B2 

12.  Theme: Travel  

Subtheme: Places to 
visit 

Domain: Public  

Task: Comparing two 
cities  

Activity: Written 
Interaction – Writing an 
e-mail.  

Text: E-mail 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Creative Writing: Can write clear, detailed 
descriptions on a variety of subjects related to 
his/her field of interest. 

Estimated level of the activity: B2 

13.  Theme: Personality  

Subtheme: 
Personality types  

Domain: Personal  

Task: Describing and 
comparing 
personalities. 

Activity: Written 
Production- Creative 
Writing 

Text: Composition 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

* “They (the learners) can describe and discuss the 
appearance, character and personality of other 
people; and they can elicit/understand similar 
information from others and discuss factual details, 
views and opinions as required” (Vantage, 2001, p. 
74). 

Estimated level of the activity: B2 

14.  Theme: Social Life 

Subtheme: Relations 
with other people 

Domain: Public 

(Vantage, 2001, p.  
75) 

Task: Expressing 
opinions, views, 

attitudes, emotions, 
wishes. (Vantage, 
2001, p. 17) 

Activity: Written 
Interaction- Writing a 
letter 

Text: Letter  

* The learners can describe themselves, their views, 
feelings and experiences and can refer to social 
relations with other people (Vantage, 2001). 

Correspondence: Can write letters conveying 
degrees of emotion and highlighting the personal 
significance of events and experiences 

and commenting on the correspondent's news and 
views. 

 

Estimated level of the activity: B2 

15.  Theme: Personal 
identification 

Subtheme: Self-
introduction  

Domain: Personal  

Task: Providing 
personal information 

Activity: Written 
Interaction – Filling a 
form 

Text: Form  

* “The learners can complete registration forms” 
(Threshold, 1990, p. 16). 

Notes, Messages & Forms:  

-Can take messages communicating enquiries, 
explaining problems. 

-Can write notes conveying simple information of 
immediate relevance to friends, service people, 
teachers and others who feature in his/her everyday 
life, getting across comprehensibly the points he/she 
feels are important. 

Estimated level of the activity: B1 

16.  Theme: Media and 
Entertainment 

Subtheme: Radio 
program  

Domain: Public  

Task: Expressing and 
exchanging views 
(notably opinions, likes, 
dislikes, 

preferences) (Vantage, 
2001, p. 74) 

Activity: Written 
Interaction – Writing an 
e-mail 

Text: E-mail  

* The learner can exchange views on mass media, 
they can express and account for their likes, dislikes 
and experiences (Vantage, 2001). 

Correspondence: Can write letters conveying 
degrees of emotion and highlighting the personal 
significance of events and experiences and 
commenting on the correspondent's news and 
views. 

 

Estimated level of the activity: B2 

17.  Theme: Personal 
feelings and 
affections  

Subtheme: Phobias 

Domain: Personal  

Task: Expressing 
feelings in a poetic 
manner 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned. 
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Activity: Written 
Production – Creative 
writing  

Text: Poem  

* “The learners’ command of English is such as to 
enable them to read, and enjoy, many short stories, 
novels, poems, etc.” (Vantage, 2001, p. 118) 

Estimated level of the activity: B2 

18.  Theme: Personal 
feelings and 
affections  

Subtheme: 
Experiences in a 
dance competition   

Domain: Public 

Task: Expressing 
opinions, views, 

attitudes, emotions, 
wishes. (Vantage, 
2001, p. 17) 

Activity: Written 
Interaction- Writing a 
letter 

Text: Formal Letter 

Correspondence: Can write letters conveying 
degrees of emotion and highlighting the personal 
significance of events and experiences and 
commenting on the correspondent's news and 
views. 

Monitoring and Repair: (communication strategy for 
interaction): Can correct slips and errors if he/she 
becomes conscious of them or if they have led to 
misunderstandings. 

Estimated level of the activity: B2 

19.  Theme: History  

Subtheme: War  

Domain: Public  

Task: Searching for 
information and 
completing a story  

Activity: Integrated skill- 
Reading for information 
- Creative Writing  

Text: Poem – Story – 
Website  

Reading for Information & Argument:  

-Can obtain information, ideas and opinions from 
highly specialized sources within his/her field. 

-Can understand specialized articles outside his/her 
field, provided he/she can use a dictionary 
occasionally to confirm his/her interpretation of 
terminology. 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned. 

Processing the Text: Can summarize extracts from 
news items, interviews or documentaries containing 
opinions, argument and 

discussion. 

Estimated level of the activity: B2 

20.  Theme: Entertainment  

Subtheme: Caricature  

Domain: Public  

Task: Searching for 
information and 
producing longer 
sequences of coherent 
discourse and 
presenting a view on 
an art work.  (Vantage, 
2001, p. 16) 

Activity: Integrated 
skills- Reading for 
information & Argument 
– Reports & Essays   

Text: Website – 
Explanatory Essay 

Reading for Information & Argument: Can obtain 
information, ideas and opinions from highly 
specialized sources within his/her field. 

Processing the Text: Can summarize extracts from 
news items, interviews or documentaries containing 
opinions, argument and 

discussion. 

Reports & Essays: Can synthesize information and 
arguments from a number of sources.  

 

 

 

 

Estimated level of the activity: B2 

21.  Theme: Work life 

Subtheme: Job 
interview  

Domain: Occupational 

Task: Searching for 
and synthesizing 
information from 
different sources  

Activity: Integrated 
skills- Reading for 
information - Reports & 
Essays 

Text: Website – 
Paragraph  

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reading for Information & Argument: 

Can understand articles and reports concerned with 
contemporary problems in which the writers adopt 
particular stances or viewpoints. 

Processing the Text: Can summarize extracts from 
news items, interviews or documentaries containing 
opinions, argument and 

discussion. 

Reports & Essays: Can synthesize information and 
arguments from a number of sources. 

Estimated level of the activity: B2 
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22.  Theme: Work life 

Subtheme: Job 
application  

Domain: Occupational 

Task: Writing letters of 
application and 
providing personal 
data, qualifications and 
experience 

(Vantage, 2001, p. 15) 

Activity: Written 
Interaction – Writing an 
application letter  

Text: Application Letter  

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

* “The learners can write letters of application and 
attend interviews giving written or 

spoken information about own personal data, 
qualifications and experience and answer questions 
about them” (Vantage, 2001, p. 15). 

Estimated level of the activity: B2 

23.  Theme: Jobs   

Subtheme: Part-time 
jobs chosen by 
students 

Domain: Occupational  

Task: Analyzing and 
reporting a graph about 
part-time jobs chosen 
by students 

Activity: Written 
Production – Reports & 
Essays 

Text: Report  

Reports & Essays: Can write an essay or report that 
develops an argument systematically with 
appropriate highlighting of significant points and 
relevant supporting detail. 

 

 

 

Estimated level of the activity: B2 

24.  Theme: Job  

Subtheme: Dream job 

Domain: Personal  

Task: Express and 
account for their views 
and opinions about 
dream job 

Activity: Written 
Production – Creative 
writing  

Text: Paragraph  

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned. 

* The learners can describe and account for their 
opinions, make critical assessment of their own 
views and make conclusions. (Vantage, 2001). 

Estimated level of the activity: B2 

25.  Theme: Shopping  

Subtheme: 
Advertisement  

Domain: Public 

Task: Making 
reasonable and 
convincing claim 

Activity: Written 
Production – Creative 
writing  

Text: Advertisement 
script  

Overall written production: Can write clear, well-
structured texts of complex subjects, underlining the 
relevant salient issues, expanding and supporting 
points of view at some length with subsidiary points, 
reasons and relevant examples, and rounding off 
with an appropriate conclusion.  

Creative Writing: Can write clear, detailed, well-
structured and developed descriptions and 
imaginative texts in an assured, personal, 

natural style appropriate to the reader in mind. 

Estimated level of the activity: C1 

26.  Theme: Social 
Relations (Vantage, 
2001) 

Subtheme: 
Miscommunication 

Domain: Public  

Task: Putting a case 
with possible solutions  

Activity: Written 
Production – Reports & 
Essays  

Text: Paragraph 

Reports & Essays: Can write an essay or report that 
develops an argument systematically with 
appropriate highlighting of significant points and 
relevant supporting detail. 

* “The learners can account for their views and 
discuss them with others by looking at their and 
others’ views from a certain distance, analyzing the 
issues involved and attempting a critical assessment 
of their own views and of alternative ones” (Vantage, 
2001, p. 77).  

Estimated level of the activity: B2 

27.  Theme: Social 
Relations (Vantage, 
2001) 

Subtheme: 
Miscommunication 

Domain: Personal  

Task: Producing longer 
sequences of coherent 
discourse and 
describing and event 
with subsidiary details. 

Activity: Written 
Production - Creative 
Writing 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned. 
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Text: Paragraph   

Estimated level of the activity: B2 

28.  Theme: Technology  

Subtheme: 
Educational 
technology 

Domain: Educational 

Task: Expressing and 
accounting for views 
with relevant examples 
(Vantage, 2001) 

Activity: Written 
production – Reports & 
Essays  

Text: Paragraph  

Reports & Essays: Can expand and support points 
of view at some length with subsidiary points, 
reasons and relevant examples. 

 

 

 

 

Estimated level of the activity: C1 

29.  Theme: Technology  

Subtheme: Devices  

Domain: Educational 

Task: Describing a 
device  

Activity: Written 
Production – Creative 
Writing 

Text: Paragraph  

Overall written production: Can write straightforward 
connected texts on a range of familiar subjects within 
his field of interest, by linking a series of shorter 
discrete elements into a linear sequence. 

Creative Writing: Can write straightforward, detailed 
descriptions on a range of familiar subjects within his 
field of interest. 

* The learners can describe devices and amenities 
and can exchange ideas on them (Threshold, 1990). 

Estimated level of the activity: B1 

30.  Theme: Current 
issues 

Subtheme: 
Technology  

Domain: Public  

Task: Narrate complex 
events, occurrences, 
experiences and 

sequences of these 

(Vantage, 2001, p. 74) 

Activity: Written 
Production- Creative 
writing  

Text: Short story 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned. 

 

 

 

Estimated level of the activity: B2 

31.  Theme: Shopping  

Subtheme: Returning 
devices  

Domain: Public  

Task: Explaining a 
problem and asking for 
solution  

Activity: Written 
Interaction- Writing e-
mail 

Text: E-mail 

Correspondence: Can write letters conveying 
degrees of emotion and highlighting the personal 
significance of events and experiences and 
commenting on the correspondent's news and 
views. 

* “Learners are able to return faulty, inappropriate or 
unwanted goods and negotiate replacement, refund, 
etc. (Vantage, 2001, p.  12). 

Estimated level of the activity: B2 

32.  Theme: Health and 
Illnesses  

Subtheme: Peter Pan 
Syndrome 

Domain: Public  

Task: Synthesizing 
information and 
explaining a point of 
view  

Activity: Written 
production – Reports & 
Essays 

Text: Composition   

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reports & Essays: Can synthesize information and 
arguments from a number of sources. 

Estimated level of the activity: B2 

33.  Theme: Controversial 
issues 

Subtheme: Maya 
Civilization  

Domain: Public  

Task: Evaluating of 
different arguments  

Activity: Written 
Production - Reports & 
Essay    

Text: Critique  

Overall written production: Can write clear, well-
structured texts of complex subjects, underlining the 
relevant salient issues, expanding and supporting 
points of view at some length with subsidiary points, 
reasons and relevant examples, and rounding off 
with an appropriate conclusion. 

Reports & Essays: Can write clear, well-structured 
expositions of complex subjects, underlining the 
relevant salient issues. 

Estimated level of the activity: C1 
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34.  Theme: Philosophy 

Subtheme: Feng Shui 
Philosophy  

Domain: Public  

Task: Synthesizing 
information and 
explaining a point of 
view 

Activity: Written 
Production – Reports & 
Essays 

Text: Paragraph  

Reports & Essays: 

-Can write clear, well-structured expositions of 
complex subjects, underlining the relevant salient 
issues. 

-Can expand and support points of view at some 
length with subsidiary points, reasons and relevant 
examples.  

Estimated level of the activity: C1 

35.  Theme: Accident 

Subtheme: Home 
accident 

Domain: Public  

Task: Describing and 
narrating an event in 
detail 

(Threshold, 1990, p. 
28) 

Activity: Written 
Production-Creative 
writing 

Text: Short story 

Overall written production: Can write straightforward 
connected texts on a range of familiar subjects within 
his field of interest, by linking a series of shorter 
discrete elements into a linear sequence. 

Creative Writing: 

-Can write a description of an event, a recent trip - 
real or imagined. 

-Can narrate a story. 

Estimated level of the activity: B1 

36.  Theme: Health 

Subtheme: Unhealthy 
Eating Habits  

Domain: Public  

Task: Presenting an 
argument with 
subsidiary points    

Activity: Written 
Production – Reports & 
Essays   

Text: Academic Essay  

Overall written production: Can write clear, well-
structured texts of complex subjects, underlining the 
relevant salient issues, expanding and supporting 
points of view at some length with subsidiary points, 
reasons and relevant examples, and rounding off 
with an appropriate conclusion. 

 

 

 

Reports & Essays:  

-Can write clear, well-structured expositions of 
complex subjects, underlining the relevant salient 
issues. 

-Can expand and support points of view at some 
length with subsidiary points, reasons and relevant 
examples. 

Estimated level of the activity: C1 

37.  Theme: Health 

Subtheme: Unhealthy 
Eating Habits  

Domain: Public 

Task: Expressing 
opinions, views, 

attitudes, emotions, 
wishes. (Vantage, 
2001, p. 17)  

Activity: Written 
Interaction - 
Correspondence 

Text: Formal letter  

Overall Written Interaction: Can express news and 
views effectively in writing, and relate to those of 
others. 

Correspondence: Can write letters conveying 
degrees of emotion and highlighting the personal 
significance of events and experiences and 
commenting on the correspondent's news and 
views. 

Estimated level of the activity: B2 

38.  Theme: Social Events 

Subtheme: Camping 
equipment  

Domain: Public  

Task: Expressing 
reasons for personal 
issues  

Activity: Written 
Production – Creative 
Writing  

Text: Paragraph 

Creative Writing:  

- Can write straightforward, detailed descriptions on 
a range of familiar subjects within his field of interest. 

- Can write accounts of experiences, describing 
feelings and reactions in simple connected text. 

- Can write a description of an event, a recent trip - 
real or imagined. 

Estimated level of the activity: B1 

39.  Theme: Social Events 

Subtheme: Camping  

Domain: Public 

Task: Expressing 
opinions, views, 

attitudes, emotions, 
wishes. (Vantage, 
2001, p. 17) 

Activity: Written 
Interaction – 
Correspondence   

Text: Letter  

Correspondence:  

- Can write personal letters giving news and 
expressing thoughts about abstract or cultural topics 
such as music,films. 

- Can write personal letters describing experiences, 
feelings and events in some detail. 

 

 

Estimated level of the activity: B1 
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40.  Theme: Family 

Subtheme: Ideal 
Parent  

Domain: Public  

Task: Expressing 
opinions, views, 

attitudes, emotions, 
wishes about ideal 
parenting (Vantage, 
2001) 

Activity: Written 
Production – Essays & 
Reports  

Text: Academic Essay  

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reports & Essays: Can write an essay or report that 
develops an argument systematically with 
appropriate highlighting of significant points and 
relevant supporting detail. 

* “Learners are able to express, and understand the 
expression of, opinions, views, attitudes, emotions, 
wishes about politics, current events, economic, 
social and cultural issues” (Vantage, 2001, p. 17).  

Estimated level of the activity: B2 

41.  Theme: Current 
controversial issues 

Subtheme: Effect of 
technology 

Domain: Public  

Task: Producing longer 
sequences of coherent 
discourse and 
presenting an 
argument on the effect 
of technology 
(Vantage, 2001) 

Activity: Written 
Production – Essays & 
Reports   

Text: Academic Essay 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reports & Essays: Can write an essay or report that 
develops an argument systematically with 
appropriate highlighting of significant points and 
relevant supporting detail. 

* “Learners are able to express, and understand the 
expression of, opinions, views, attitudes, emotions, 
wishes about politics, current events, economic, 
social and cultural issues” (Vantage, 2001, p. 17).  

Estimated level of the activity: B2 

42.  Theme: Current 
controversial issues 

Subtheme: Effect of 
computers or 
machines  

Domain: Public  

Task: Expressing 
opinions and views and 
presenting cause and 
effect relation about the 
effect of computers 
(Vantage, 2001) 

Activity: Written 
Production – Essays & 
Reports   

Text: Academic Essay 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reports & Essays: Can write an essay or report that 
develops an argument systematically with 
appropriate highlighting of significant points and 
relevant supporting detail. 

* “Learners are able to express, and understand the 
expression of, opinions, views, attitudes, emotions, 
wishes about politics, current events, economic, 
social and cultural issues” (Vantage, 2001, p. 17).  

Estimated level of the activity: B2 

43.  Theme: Current 
issues 

Subtheme: Global 
Warming 

Domain: Public  

Task: Producing longer 
sequences of coherent 
discourse and 
presenting an 
argument on Global 
Warming (Vantage, 
2001) 

Activity: Written 
Production – Essays & 
Reports  

Text: Academic Essay 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reports & Essays: Can write an essay or report that 
develops an argument systematically with 
appropriate highlighting of significant points and 
relevant supporting detail. 

* “Learners are able to express, and understand the 
expression of, opinions, views, attitudes, emotions, 
wishes about politics, current events, economic, 
social and cultural issues” (Vantage, 2001, p. 17). 

Estimated level of the activity: B2 

44.  Theme: Social Issues 

Subtheme: Charity 
organization  

Domain: Public  

Task: Explaining an 
idea by providing 
reasons  

Activity: Written 
Production – Creative 
Writing  

Text: Paragraph  

Creative Writing: Can write clear, detailed 
descriptions on a variety of subjects related to 
his/her field of interest. 

* “Learners are able to express and account for their 
views, feelings and opinions” (Vantage, 2001, p. 74). 

Estimated level of the activity: B2 
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45.   Theme: Current 
Issues 

Subtheme: 
Endangered Species  

Domain: Public  

Task: Writing a report 
about endangered 
species by presenting 
cause and effect 
relations.  

Activity: Written 
Production – Reports & 
Essay 

Text: Report  

Overall written production: Can write clear, well-
structured texts of complex subjects, underlining the 
relevant salient issues, expanding and supporting 
points of view at some length with subsidiary points, 
reasons and relevant examples, and rounding off 
with an appropriate conclusion. 

Reports & Essays:  

- Can write clear, well-structured expositions of 
complex subjects, underlining the relevant salient 
issues. 

-Can expand and support points of view at some 
length with subsidiary points, reasons and relevant 
examples. 

Estimated level of the activity: C1 

46.  Theme: Education  

Subtheme: Perfect 
School   

Domain: Public  

Task: Expressing 
opinions and views 
about perfect school by 
providing details. 

Activity: Written 
Production – Reports & 
Essays 

Text: Essay  

Reports & Essays: Can write an essay or report 
which develops an argument, giving reasons in 
support of or against a particular point of view and 
explaining the advantages and disadvantages of 
various options. 

* “Learners are able to express, and understand the 
expression of, opinions, views, 

attitudes, emotions, wishes about politics, current 
events, economic, social and cultural issues” 
(Vantage, 2001, p. 17). 

Estimated level of the activity: B2 

47.  Theme: Current 
issues  

Subtheme: Mobility of 
public services  

Domain: Public  

Task: Describing an 
experience by 
providing supporting 
details  

Activity: Written 
Interaction – 
Correspondence  

Text: E-mail 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned. 

* “Learners are able to describe/narrate complex 
events, occurrences, experiences” (Vantage, 2001, 
p. 74). 

Estimated level of the activity: B2 

48.  Theme: Education   

Subtheme: CV 

Domain: Educational  

Task: Filling a CV form  

Activity: Written 
Interaction – Writing an 
Application Letter    

Text: CV Form  

* “Hotel registration forms, membership application 
forms, subscription forms, etc. 

demand little more than the ability to write one’s own 
name and address, to write dates (figures usually 
suffice), to tick boxes, to write the words yes and no, 
and perhaps to supply some further personal 
information well within the scope of learners at lower 
levels than 

Vantage” (Vantage, 2001, p. 93). 

Estimated level of the activity: B2 

49.  Theme: Cultural 
issues 

Subtheme: Body 
Language  

Domain: Public  

Task: Expressing 
opinions and views 
about body language 
on different countries  

Activity: Written 
Interaction – 
Correspondence  

Text: Informal letter  

Overall Written Interaction: Can convey information 
and ideas on abstract as well as concrete topics, 
check information and ask about or explain problems 
with reasonable precision. 

Correspondence: Can write personal letters giving 
news and expressing thoughts about abstract or 
cultural topics such as music, films. 

 

Estimated level of the activity: B1 

50.  Theme: Social issues 

Subtheme: Future of 
Internet  

Domain: Public  

Task: Searching for 
information and 
expressing ideas and 
views about the future 
of Internet 

Activity: Integrated 
Skills- Reading for 
Information & 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 
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Argument – Creative 
Writing  

Text: Website – 
Paragraph  

ideas in clear connected text, and following 
established conventions of the genre concerned. 

 

Estimated level of the activity: B2 

51.  Theme: Social issues 

Subtheme: Future of 
Internet  

Domain: Public 

Task: Reflecting on a 
comment and 
presenting own ideas  

Activity: Written 
Production – Reports & 
Essays  

Text: Paragraph  

Reports & Essays:  

- Can evaluate different ideas or solutions to a 
problem. 

- Can write an essay or report that develops an 
argument systematically with appropriate highlighting 
of significant points and relevant supporting detail. 

* “Learners are able to analyze the issues involved 
and attempt a critical assessment of their own views 
and of alternative ones” (Vantage, 2001, p. 77). 

Estimated level of the activity: B2 

52.  Theme: Jobs  

Subtheme: Qualities 
for being a pilot 

Domain: Occupational  

Task: Providing 
information about the 
results of a survey  

Activity: Written 
Production – Reports 
&Essays 

Text: Report  

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

Reports & Essays: Can write an essay or report that 
develops an argument systematically with 
appropriate highlighting of significant points and 
relevant supporting detail.  

Estimated level of the activity: B2 

53.  Theme: Jobs  

Subtheme: 
Application for the 
dream job 

Domain: Occupational  

Task: Writing letters of 
application and 
providing personal 
data, qualifications and 
experience 

(Vantage, 2001, p. 15) 

Activity: Written 
Interaction –  Writing a 
letter of application  

Text: Letter of 
Application 

Overall written production: Can write clear, detailed 
texts on a variety of subjects related to his field of 
interest, synthesizing and evaluating information and 
arguments from a number of sources. 

* “The learners can write letters of application and 
attend interviews giving written or 

spoken information about own personal data, 
qualifications and experience and answer questions 
about them” (Vantage, 2001, p. 15). 

Estimated level of the activity: B2 

54.  Theme: Jobs  

Subtheme: Being a 
shoemaker  

Domain: Occupational  

Task: Expressing views 
and opinions on an 
imaginative occurrence  

Activity: Written 
Production – Creative 
Writing  

Text: Composition  

Creative Writing: Can write clear, detailed 
descriptions of real or imaginary events and 
experiences marking the relationship between 

ideas in clear connected text, and following 
established conventions of the genre concerned.  

 

 

Estimated level of the activity: B2 

55.  Theme: Jobs  

Subtheme: Child 
Labor  

Domain: Occupational  

Task: Expressing 
somebody’s 
experiences and 
feelings in the first 
person.  

Activity: Written 
Production – Creative 
Writing  

    

Text: Composition  

Overall written production: Can write clear, well-
structured texts of complex subjects, underlining the 
relevant salient issues, expanding and supporting 
points of view at some length with subsidiary points, 
reasons and relevant examples, and rounding off 
with an appropriate conclusion. 

Creative Writing: Can write clear, detailed, well-
structured and developed descriptions and 
imaginative texts in an assured, personal, 

natural style appropriate to the reader in mind. 

Estimated level of the activity: C1 

56.  Theme: Holiday  

Subtheme: A holiday 
with bad experiences  

Domain: Personal  

Task: Complaining 
about a bad holiday 
presenting the details 
of it in a formal letter  

Activity: Written 
Interaction - 
Correspondence 

Text: Formal Letter  

Overall Written Interaction: Can express news and 
views effectively in writing, and relate to those of 
others. 

Correspondence: Can write letters conveying 
degrees of emotion and highlighting the personal 
significance of events and experiences and 
commenting on the correspondent's news and 
views. 
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Estimated level of the activity: B2 

57.  Theme: Holiday  

Subtheme: Dream 
hotel 

Domain: Personal  

Task: Describing an 
imaginative place  

Activity: Written 
Production – Reports & 
Essays  

Text: Paragraph  

Overall written production: Can write straightforward 
connected texts on a range of familiar subjects within 
his field of interest, by linking a series of shorter 
discrete elements into a linear sequence. 

Creative Writing:  

- Can write straightforward, detailed descriptions on 
a range of familiar subjects within his field of interest. 

- Can write a description of an event, a recent trip - 
real or imagined. 

Estimated level of the activity: B1 

58.  Theme: Tourism  

Subtheme: 
Advantages and 
disadvantages of 
tourism  

Domain: Public  

Task: Expressing ideas 
and views about 
tourism by identifying 
advantages and 
disadvantages  

Activity: Written 
Production – Reports & 
Essays   

Text: Academic Essay  

Reports & Essays: Can write an essay or report 
which develops an argument, giving reasons in 
support of or against a particular point of view and 
explaining the advantages and disadvantages of 
various options. 

* “Learners are able to express, and understand the 
expression of, opinions, views, 

attitudes, emotions, wishes about politics, current 
events, economic, social and cultural issues” 
(Vantage, 2001, p. 17). 

Estimated level of the activity: B2 

59.  Theme: Security  

Subtheme: Security 
system 

Domain: Public  

Task: Expressing 
feelings and wishes 
about security system  

Activity: Written 
Interaction – 
Correspondence  

Text: Informal Letter  

Correspondence: Can write letters conveying 
degrees of emotion and highlighting the personal 
significance of events and experiences and 
commenting on the correspondent's news and 
views. 

 

Estimated level of the activity: B2 

60.  Theme: Social issues 

Subtheme: Mob 
violence 

Domain: Public 

Task: Presenting ideas 
about mob violence by 
providing reasons  

Activity: Written 
Interaction – 
Correspondence  

Text: Formal Letter  

Reports & Essays: 

- Can write an essay or report that develops an 

argument systematically with appropriate highlighting 
of significant points and relevant supporting detail. 

- Can evaluate different ideas or solutions to a 
problem. 

Estimated level of the activity: B2 

61.  Theme: Culture  

Subtheme: Culture 
difference in China   

Domain: Public  

Task: Giving some 
advice on coping with 
cultural difference   

Activity: Written 
Production – Reports & 
Essays   

Text: Composition  

Reports & Essays:  

- Can write an essay or report that develops an 
argument systematically with appropriate highlighting 
of significant points and relevant supporting detail. 

- Can evaluate different ideas or solutions to a 
problem. 

* “Learners are able to express, and understand the 
expression of, opinions, views, 

attitudes, emotions, wishes about politics, current 
events, economic, social and cultural issues” 
(Vantage, 2001, p. 17). 

Estimated level of the activity: B2 

62.  Theme: Poem  

Subtheme: Acrostic 
poem about aviation  

Domain: Public  

Task: Writing a poem  

Activity: Written 
Production – Creative 
Writing    

Text: Acrostic Poem  

Creative Writing: Can write clear, detailed, well-
structured and developed descriptions and 
imaginative texts in an assured, personal, 

natural style appropriate to the reader in mind. 

Estimated level of the activity: C1  

a “*” is used for direct quotations from the CEFR or Vantage.   

 In Table 28, writing activities of the relevant coursebooks were defined in 

terms of their (i) theme, (ii) subtheme, (iii) domain, (iv) tasks, (v) type of activities 
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and (vi) text-types that learners are supposed to produce at the end of these 

activities. Analyzing the features mentioned above does not provide evidence about 

the level of the activities because of not varying from level to level, so they were 

analyzed with the aim of describing the activities comprehensively, which is a vital 

process to assign levels to the activities. Subsequent to this, an estimated CEFR 

level was assigned to each activity by being justified with descriptors from scales, 

quotations from the CEFR and Vantage.   

 When themes of the activities were analyzed, it was revealed that except for 

history and philosophy, all the activities (96%, n=60) aligned with themes that are 

proposed in Vantage. However, as Figure 12 shows an uneven distribution was 

found out among the themes of the writing activities. While social relations and 

social and cultural issues are the themes that are used the most, history and 

philosophy are handled the least, which is quite logical since the reasons of making 

activities with students is to enable them context to produce language and it will be 

a lot easier if the topic is familiar to them. When compared to speaking (see 

Comparing Relevant Coursebooks to B2 Levels of the CEFR Terms of Speaking), 

it was explored that distribution of themes in speaking activities show parallelism 

with the one writing activities, in which social relations and social and cultural issues 

are used the most on the contrary to history and philosophy, which are used the 

least.  

 

Figure 12. Distribution of themes among writing activities.  
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 As for the domain in which learners are supposed perform writing activities; 

it was noted that public domain (61.2%, n=38) was employed the most and followed 

by personal domain (20.9%, n=13) whereas occupational domain was exploited in 

12.9% (n=8) of writing activities and educational domain was employed the least 

with the percentage of 6.4% (n=4). When communicative language teaching was 

taken into account as the main aim of the CEFR, concordantly with the eleventh 

grade ELC, it was concluded that students have more opportunities to produce 

language in public and personal domain rather than educational and occupational 

ones, which can justify the uneven distribution of activities among domains. 

 Regarding the activity type that learners are expected to deal with, a general 

classification was made first. As it is shown in Figure 13, 71% of the writing activities 

(n=44) are based on production while 29% of them (n=18) requires interaction. A 

more detailed analysis showed that writing essays and reports and creative writing 

were given the most importance with the percentages of 37% (n=23) and 34% 

(n=21) respectively. On the other hand, formal correspondence (18%, n=11) and 

informal correspondence (11%, n=7) was found to be given less importance. When 

academic needs of students were considered, it can be suggested that prioritizing 

to develop students’ skills of writing essays and reports rather than working on 

correspondence is quite reasonable. These findings also indicate the types of texts 

that learners are supposed to produce; while students are expected to write essays, 

reports, compositions and paragraphs more, they are responsible for writing letters 

and e-mails less.  

 

 

 

 

 

 

 

Figure 13. Distribution of writing activities among activity types. 
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 Having analyzed the writing activities in terms of different dimensions of the 

CEFR, each one of them was assigned to a CEFR level with reference to the 

descriptors of relevant illustrative scales, the CEFR and Vantage. As Figure 14 

presents, 67.7% (n=42) of writing activities in the related coursebooks were 

successfully assigned to B2.1 level. However, 32.3% (n=20) of them could not meet 

the expectations by being matched with the descriptors of upper or lower levels. 

While 17.7% (n=11) of writing activities corresponded to B1 level, 14.6% (n=9) of 

them were aligned with C1.     

 

Figure 14. Estimated levels of writing activities. 

 All in all, it was concluded that Yes You Can B2.1 and B2.2 (Ağırbaş, Bektaş 

& İşbilen, 2013) were quite successful in terms of aligning themes of writing activities 

to B2.1 level although there was an uneven distribution among various themes. With 

regard to domain type, it was revealed that public domain was employed the most 

by the coursebooks, which was followed by personal, occupational and educational 

domains respectively. Type of the activities that are to be carried out in these 

domains was another dimension of analysis and it was found out that the 

coursebooks outweighed written production activities a lot more over written 

interaction ones. Finally, after an extensive analysis to relate writing activities of the 

relevant coursebooks to a CEFR level, it was explored that 67.7% activities could 

meet the expectations in terms of corresponding to B2 levels while 32.3% of them 

were not be able to be matched with the descriptors of target level.  

 Overall Evaluation of Relevant Coursebooks in Terms of Corresponding 

with B2 levels CEFR Descriptors. After analyzing the relevant coursebooks in 
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order to find out to what extent reading, writing and speaking activities align with the 

descriptors of B2 levels descriptors, it was found out that all of the skills had different 

percentages of correspondence values. Writing was the skill that had the highest 

correspondence value with the relevant levels; 67.7% of writing activities were 

successfully related to B2 levels descriptors. However, 17.7% of the activities were 

matched with descriptors of C1 level while 14.6% of them corresponded to B1 level. 

In addition, speaking had the second highest correspondence value with the target 

levels, 66.2% of the speaking activities were able to be matched with B2 levels. 

Nevertheless, the rest of it was found not to meet expectations; 32.2% of them were 

related to B1 whereas 1.6% of them were discovered to have C1 level features. 

Finally, it was revealed that reading was the least successful skill in terms of 

corresponding to the descriptors of relevant level. As mentioned before, to evaluate 

reading skill, both texts and activities were analyzed. As for texts, it was found out 

that 56.9% of them could be matched with B2 levels descriptors while 35.5% of them 

were found to correspond to B1 level and 7.6% of them were related to C1. 

Regarding reading activities, not a remarkable discrepancy was obtained; while 

58.4% of them were matched with B2 levels, 34.3% of the activities were related to 

B1 and 7.3% of them were found to correspond C1 level.  

Implications for English Language Teachers, Curriculum Designers and 

Research Studies related to the CEFR    

 This study primarily aims to explore to what extent eleventh grade ELC 

corresponds to the B2 levels of the CEFR and to what extent the coursebooks that 

are written for this grade are capable of reflecting the features of B2 levels. With this 

in mind, analysis was carried out by means of the tools mentioned above (see 

Selection of Tools) and the success of the coursebooks and the curriculum in terms 

of meeting target levels criteria was assessed. Hence, the results that were obtained 

at the end of the analysis have a number of implications for curriculum designers, 

English language teachers and CEFR related research studies. 

 To begin with, it is an undeniable fact that as curriculum of all kinds, ELC is 

a critical factor for language education by being the base on which coursebooks, 

materials and assessment are built on. Thus, it is vital that the curriculum is designed 

in a way to meet students’ needs and aims of programs because coursebooks, 
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which are the real-life reflections of the curricula, should be designed accordingly. 

As for current study, it was found out that eleventh grade ELC has certain 

shortcomings in terms of meeting the aim of the program which is accomplishing B2 

levels (see Overall Evaluation of Correspondence between the ELC Objectives and 

B2 Levels CEFR Descriptors, Figure 15) in this grade. It was revealed that in terms 

reading, speaking and writing, it is necessary to add a number of objectives and to 

revise considerable number of existing objectives along with the listening skill that 

needs to be added numerous objectives in order to accomplish the target level. 

Since detecting the problems in the curriculum is the first step to increase the 

standards so that the ELC can be revised and the coursebook can be designed 

accordingly, the current study presents a method and its results for curriculum 

designers.  

 Moreover, for the second aim of this study, a method for analyzing 

coursebooks in terms of the CEFR levels (see Comparing the Coursebook and the 

CEFR) and its results for the relevant coursebooks are presented (see Comparing 

Relevant Coursebooks to B2 Levels of the CEFR). Exploiting this kind of method 

and the results that were gained by means of it has certain implications namely for 

English language teachers and CEFR related research studies. To start with, due 

to non-existence of an empirical method for relating coursebooks to the CEFR 

levels, employing the tools that are put forward by the Manual (2009) with the 

adaptations that were regarded necessary (see Manual for Relating Examination to 

the CEFR) presents a new sight to teachers to assess the levels of the books they 

plan to use. As selecting the appropriate book for learners’ needs and levels is 

already a demanding job and there are a number of coursebooks claiming to 

accomplish certain levels of the CEFR, estimating the level of the coursebooks 

accurately can be highly important to obtain the intended outcomes at the end of the 

teaching process. With regard to the results of current study, it was found out there 

were a number of activities for all skills (reading, speaking, writing) that were not 

assigned to the target levels (B2.1 and B2.2) (see Figure 16). Generally speaking, 

while approximately 60% of the activities were able to be related to the relevant 

levels in the CEFR, the rests of them were found not to meet expectations by being 

matched up with lower or upper levels. Since the analyzed coursebooks (Yes You 

Can B2.1 and B2.2) are one pair of the set that was written and published by MoNE 
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(2013) and was used for three years in high schools (2013-2016), it can be claimed 

that they reflect the overall approach of MoNE towards adapting the CEFR levels. 

As a consequence, these findings aim to present the opportunities for necessary 

adaptations at micro level to the teachers and at macro level to the curriculum 

designers to relate more of the activities to the target level.  

 Secondly, the tools that were used to relate communicative activities of the 

coursebooks to the CEFR levels (see Methodology) provide implications for CEFR 

related research studies. Since there is not an empirical method that is created for 

estimating the CEFR levels of communicative activities of coursebooks, coursebook 

analysis is a neglected research area and researchers employ different methods for 

this purpose (Karababa, Serbes & Şahin, 2010; Tsagari, 2010). Hence, exploiting 

the tool that was originally created for relating examinations to the CEFR for the 

purpose of estimating the CEFR levels of the activities in a coursebook can direct 

the other researcher in the field to try this method out in various contexts, for different 

books and (if seen necessary) with different adaptations. 

 Besides, since the coursebook and ELC were found not to be related to the 

relevant levels effectively, it can be asserted that they fall short in preparing the 

students for target level, which can pose problems for assessment in foreign 

countries. Considering the situation in which Turkey has been (see Background to 

the Study), providing students with effective language education to catch the 

standards set by CoE is of vital importance. By being in the process of adaptation 

to EU, making necessary changes in order to be harmonized with the European 

countries in terms of language education plays significant role for maintaining 

sharing common European identity, uniformity and mobility among member 

countries.  

 Finally, comprehensive analysis of the results indicates that relevant 

coursebooks have the highest number of individual activity (n=118) for speaking and 

show the second-best success in relating them (66.2%) to target levels (see Figure 

16). These results have importance when maintaining communicativeness is 

considered as one of the major aims of the CEFR.   
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Chapter 5 

Conclusion 

 The CEFR is a comprehensive framework that was created by Language 

Policy Division unit of CoE with the aim of providing language practitioners with a 

common basis on which language education programs are to be built on. The CEFR 

does not intend to tell practitioners what to do, rather it guides them by raising 

questions about different dimensions of language environment and making them 

find answers and design their programs accordingly. By its nature, it is flexible and 

adaptable to a number of domains and situations for all kinds of learners. Contrary 

to its flexibility, the framework was produced to accomplish uniformity among 

language educations across Europe so that a shared language education system 

could be sustained and more opportunities for mobility could be ensured. To serve 

this goal, member countries of CoE, have adapted language programs of the 

countries in a way to reflect the CEFR principles. Turkey, one of the member 

countries of CoE, has been aligning its national language curriculum with the CEFR 

principles since 2002. Designing English language curricula and coursebooks of all 

grades is one of the most significant changes that has been realized for this purpose. 

Considering the significance of how successfully this alignment process has been 

conducted on the quality of language education, this study aimed to investigate how 

effectively curricula and coursebooks have been aligned with the CEFR features by 

sampling eleventh grade ELC and the relevant coursebooks. Since B2 (B2.1 and 

B2.2) levels are the target set by this grade, illustrative scales of these levels, 

descriptive tables from the CEFR and Vantage were exploited in the analysis 

process. To begin with, the correspondence ratio between the objectives of eleventh 

grade ELC, aiming to accomplish B2 levels, and descriptors of relevant CEFR levels 

was assessed for all skills. When correspondence of B2 levels CEFR descriptors 

with eleventh grade ELC objectives was analyzed (see Figure 15), it was revealed 

that writing was the skill the descriptors of which could be matched with the 

objectives of ELC the most; 90% of the writing descriptors were covered in the ELC. 

However, while 72.8% of the writing objectives could be related to B2 levels, 27.2% 

of them were found not to correspond to the relevant level. Reading descriptors, on 

the other hand, were explored to have the second highest correspondence ratio; 

75% of them were successfully included in the ELC. Nevertheless, it was discovered 
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that only 42.5% of the reading objectives were matched with the descriptors, 57.5% 

of them failed to satisfy expectations. In addition, it was found out that 54% of 

listening descriptors of the CEFR were covered in the ELC and 100% of the listening 

objectives were found to correspond to these descriptors. This ratio suggests that 

all of the listening objectives were successfully assigned to the CEFR although there 

were missing descriptors of the CEFR (46%) to be covered. Finally, it was explored 

that speaking was the skill the descriptor of which could be matched with the 

objectives the least; only 31.4% of the descriptors were found to be covered in the 

ELC. However, it was concluded that 84.6% of the speaking objectives 

corresponded to the B2 levels descriptors, suggesting that ELC could be regarded 

as successful in terms of aligning the existing objectives with the descriptors even 

though there were still quite a lot of descriptors of the CEFR (68.6%) that should 

have been included.   

 

Figure 15. Percentages matching CEFR descriptors and ELC abjectives. 

 Having analyzed the correspondence between eleventh grade ELC and B2 

levels of the CEFR, the coursebooks that were published for the relevant grade were 

scrutinized with the aim of finding out to what extent the activities in the coursebooks 

can reflect B2 levels descriptors. Since the listening texts and activities were not 

available at the time of writing this thesis, results of reading, writing and speaking 

will be presented respectively (see Figure 16). To begin with, reading texts and 

activities were analyzed by using the CEFR Content Analysis Grid for Reading 

(Manual for Relating Examination to the CEFR, 2009). They were analyzed 

comprehensively by specifying various characteristics of them and they were related 
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to a CEFR level by referring to illustrative scales and the CEFR itself and Vantage. 

It was concluded that only 54.6% of the reading texts could be related to the target 

level while 35.5% of the texts were found to reflect B1 level features and 7.6% of 

them corresponded to the upper level that is C1. As for reading activities, it was 

discovered that 58.4% of them could be related to the relevant level. However, 

34.3% of the activities were assigned to B1 whereas 7.3% of them were found to 

correspond C1 level. Secondly, writing activities were analyzed by exploiting 

relevant Specification Forms and Tables (Manual for Relating Examination to the 

CEFR, 2009) with several adaptations. As a result, writing activities in the 

coursebooks were found to be related to the relevant level the most successfully 

with the percentage of 67.7%. On the other hand, it was discovered that 17.7% of 

the writing activities corresponded to B1 level while 14.5% of them were assigned 

to C1. Finally, speaking activities of the target coursebooks were scrutinized with 

the help of Specification Forms and Tables (Manual for Relating Examination to the 

CEFR, 2009) with certain changes. As a consequence, 62.2% of them were found 

to match with the descriptors of relevant level successfully although the others were 

related to the lower or upper levels. It was concluded that 32.2% of the activities 

reflected the features of B1 level whereas 1.6% of them corresponded to C1.  

 

Figure 16. Percentages of activities that are related to B2 levels according to skills. 

 Subsequent to presenting overall results of the study, this chapter will go on 

with the factors that imposed limitations to the current study and it will be concluded 

with several suggestions for further studies.  
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Suggestions for Further Studies 

 Having discussed the factors that impose restrictions for the current study, in 

this section, certain directions for further studies will be presented. To start with, to 

obtain more extensive results, curricula and coursebooks of different grades should 

also be analyzed regarding to what extent they can align with the descriptors of 

relevant levels. Besides, in this study, objectives of the ELC and activities and texts 

of the coursebooks were scrutinized only to find out whether they can meet the 

expectations of the relevant level. However, since the curriculum and the 

coursebooks are claimed to be designed according to the CEFR principles, different 

dimensions of the CEFR such as promoting pluriculturalism, learner-centeredness, 

task-based language learning etc. can also be assessed. 

 Furthermore, in addition to the method that was used in this study, different 

techniques such as interview with the teachers and students, classroom 

observation, post-use evaluation of the book, assessing students’ performances etc. 

can also be used in the further studies that will be carried out in a longer time and 

for a book which is still in use. Finally, since analysis was carried out only by the 

researcher due to the restrictions of the study, group discussion about the results 

were not realized. In the further studies, books and curricula can be evaluated by a 

group of researchers who have carried out familiarization and training procedures. 

It is hoped that this study will create a base on which various research studies will 

be conducted both about relating existing coursebooks and curricula to the CEFR 

levels and about creating new curricula and coursebooks in a way to reflect features 

of target levels.   
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APPENDIX-A: English Language Curriculum for Eleventh-Grade 
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APPENDIX-B: Options for Describing Reading Activities 
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APPENDIX-C: Specification Forms for Describing Writing Activities 
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APPENDIX-D: Specification Forms for Describing Speaking Activities 
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APPENDIX-E: Listening Objectives of Eleventh Grade ELC 

 

 

 
 
 
 
 
 
 
 

2.1.  ELEVENTH GRADE ELC LISTENING OBJECTIVES 

2.1.1 
 

Students will be able to complete a table according to the conversation about 
the orientation process of a course or school abroad.  

2.1.2 Students will be able to follow order of events. 

2.1.3 Students will be able to identify the pieces of advice on international 
opportunities.  

2.1.4 Students will be able to catch the required information in the text.  

2.1.5 Students will be able to identify past events in the listening text.  

2.1.6 Students will be able to listen to a text or a dialogue about effects of social 
media on people to get required information. 

2.1.7 Students will be able to complete missing information while listening a text or 
dialogue. 

2.1.8 Students will be able to follow scientists discussing possible future problems to 
draw conclusion. 

2.1.9 Students will be able to find the main idea. 

2.1.10 Students will be able to fill in the blanks with missing words of a song lyrics. 

2.1.11 Students will be able to enumerate different entertainment activities. 

2.1.12 Students will be able to match the dialogues about news on beauty/fashion 
with photos. 

2.1.13 Students will be able to find out required information in the text.  

2.1.14 Students will be able to catch the main points of a discussion about the 
relationship between colors and moods. 

2.1.15 Students will be able to identify the speaker’s mood, tone, etc. while listening to 
a short dialogue. 

2.1.16 Students will be able to compare the suggestions or different perspectives 
given by a psychologist/friend and respond to them.  

2.1.17 Students will be able to find out technical information, such as operating 
instructions for everyday equipment. 

2.1.18 Students will be able to identify main point about technology on TV or radio 
program. 

2.1.19 Students will be able to obtain detailed information from an interesting 
friendship story, such as friendship of a human and an animal. 

2.1.20 Students will be able to complete the lyrics while listening to a song. 

2.1.21 Students will be able to identify wishes, regrets and apologies. 

2.1.22 Students will be able to detect the target information on TV or a radio program 
about Paralympics.  
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APPENDIX-F: Reading Objectives of Eleventh Grade ELC 

 
2.2. ELEVENTH GRADE ELC READING OBJECTIVES 

2.2.1. Students will be able to match headings with the paragraphs. 

2.2.2. Students will be able to scan a text in order to find out the detailed information. 

2.2.3. Students will be able to answer the comprehension questions about opportunities abroad in the 
text or dialogue.  

2.2.4. Students will be able to ask questions to clarify the information in the text. 

2.2.5. Students will be able to scan stories to put the events in the correct order. 

2.2.6. Students will be able to match the stories with the pictures.  

2.2.7. Students will be able to change the forms of words in order to make meaningful sentences such 
as survive-survival. 

2.2.8. Students will be able to guess the meaning of the vocabulary from the context.  

2.2.9. Students will be able to read a research on Social Media to answer the questions. 

2.2.10. Students will be able to find out the main idea and details of a research on Social Media. 

2.2.11. Students will be able to distinguish personal and impersonal statements in the text/dialogue. 

2.2.12. Students will be able to guess the meaning of unfamiliar words from the context.  

2.2.13. Students will be able to make inferences about the topic.  

2.2.14. Students will be able to use simple context clues to determine the meaning of new words in the 
text.  

2.2.15. Students will be able to identify word collocations related to the topic, such as food shortages, 
renewable resources, die of hunger.  

2.2.16. Students will be able to change the forms of the words in the text to make meaningful sentences 
such as pollute-pollution-pollutant.  

2.2.17. Students will be able to distinguish between continuing events which takes place in the future in 
the text.  

2.2.18. Students will be able to scan a text and its result about entertainment to answer the questions.   

2.2.19. Students will be able to guess the meaning of phrasal verbs from the context.  

2.2.20. Students will be able to change the forms of the words to make meaningful sentences in the text. 

2.2.21. Students will be able to find out sentences on cultural sense of humor.  

2.2.22. Students will be able to use context clues to get main ideas in the text.  

2.2.23. Students will be able to interpret a poem. 

2.2.24. Students will be able to change the forms of the words to make meaningful sentences such as 
trend-trendy, fashion- fashionable in the text.  

2.2.25. Students will be able to guess the meaning of the idioms in the text and use them in a sentence.   

2.2.26. Students will be able to sort clearly written instructions for relaxation/mediation.  

2.2.27. Students will be able to determine their personality type by answering given personality 
questionnaire.  

2.2.28. Students will be able to change the forms of the words to make meaningful sentences such as 
ignore- ignorance- ignorable in the text.  

2.2.29. Students will be able to skim the text to find out the main idea.  

2.2.30. Students will be able to find out benefits of technology for human beings in the text. 

2.2.31. Students will be able to change the forms of the words to make meaningful sentences such as 
inspire- inspiration- inspired in the text.  

2.2.32. Students will be able to highlight phrasal verbs in the text to match them with their meanings.  

2.2.33. Students will be able to find out required information in a real story about friendship.  

2.2.34. Students will be able to make inferences through the text. 

2.2.35. Students will be able to express opinions about the text.  

2.2.36. Students will be able to change the forms of the words to make meaningful sentences such as 
admire- admiration- admirable in the text.  

2.2.37. Students will be able to scan a real success story of a paralyzed person.  

2.2.38. Students will be able to identify information about Paralympics to answer the questions.  

2.2.39. Students will be able to identify lexis and jargon related to Paralympics.  

2.2.40. Students will be able to match the definitions with phrasal verbs in the text.  

Note. The highlighted objectives cannot be matched with any of the CEFR descriptors for reading.  
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APPENDIX-G: Speaking Objectives of Eleventh Grade ELC 

 
2.3.  ELEVENTH GRADE ELC SPEAKING OBJECTIVES 

2.3.1. Students will be able to ask for and give information about educational programs such as Erasmus, 
Jean Monnet. 

2.3.2. Students will be able to present the information about international volunteering programs such 
as Overseas after searching on the Net. 

2.3.3. Students will be able to talk what kind of qualifications they need to contribute to their career.  

2.3.4. Students will be able to express possible opportunities in different areas such as job, scholarship, 
internship, graduate study.  

2.3.5. Students will be able to tell a survival story or describe an event. 

2.3.6. Students will be able to describe pictures on a survival story. 

2.3.7. Students will be able to talk about sequential actions. 

2.3.8. Students will be able to use expressions to correct themselves in a conversation.  

2.3.9. Students will be able to comment on photographs related to the topic.  

2.3.10. Students will be able to talk about social media by using verb collocations.  

2.3.11. Students will be able to discuss why social network is so popular around the world.  

2.3.12. Students will be able to talk about which social web sites they prefer to use and their reasons.  

2.3.13. Students will be able to talk about current conditions related to global issues.  

2.3.14. Students will be able to talk about causes and effects of global warming on climate in the future. 

2.3.15. Students will be able to offer solutions to global issues.  

2.3.16. Students will be able to talk about global events which will keep happening in the future.  

2.3.17. Students will be able to talk about kind of entertainment they like and their reasons. 

2.3.18. Students will be able to conduct a survey on entertainment preferences to present the results.  

2.3.19. Students will be able to express their opinions about entertainment by using justification 
expressions. 

2.3.20. Students will be able to talk about sense of entertainment in different ages.  

2.3.21. Students will be able to talk about recent events. 

2.3.22. Students will be able to maintain a discussion about a variety of methods to be more beautiful.  

2.3.23. Students will be able to make comments briefly on fashion and beauty products by looking at 
pictures.  

2.3.24. Students will be able to use expressions about giving choice in their speech.  

2.3.25. Students will be able to ask and answer questions about personality.  

2.3.26. Students will be able to express their problems, such as friendship, parental, neighborhood conflict 
and ask for their friends’ suggestions. 

2.3.27. Students will be able to express their feelings by using different voice level such as surprise, 
happiness, sadness, interest, indifference. 

2.3.28. Students will be able to talk about what affects their moods. 

2.3.29. Students will be able to introduce a technology product or life saver technology by using visuals. 

2.3.30. Students will be able to express their ideas and feelings such as surprise, happiness, interests 
and indifference on technology products.  

2.3.31. Students will be able to describe the problems about the life-saver products they have used. 

2.3.32. Students will be able to make complaints and offer solutions about relationship. 

2.3.33. Students will be able to use phrasal verbs while talking about themselves and their friends. 

2.3.34. Students will be able to talk about online friendship.  

2.3.35. Students will be able to talk about values such as honesty, trustworthy, modesty for a good 
friendship. 

2.3.36. Students will be able to talk about winter and summer Paralympic sports and equipment. 

2.3.37. Students will be able to express regrets and wishes in their life. 

2.3.38. Students will be able to talk about difficulties that paralyzed people live in our country and solutions 
to their problems. 

2.3.39. Students will be able to about human values that make paralyzed people life easier.  

Note. The highlighted objectives cannot be matched with any of the CEFR descriptors for writing.  
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APPENDIX-H: Writing Objectives of Eleventh Grade ELC 

 
2.4. ELEVENTH GRADE ELC WRITING OBJECTIVES 

2.4.1 Students will be able to write an outline for the application letter.  

2.4.2 Students will be able to write an application letter by using additional linkers in their writings.  

2.4.3. Students will be able to summarize a survival story that they have searched on the Net.  

2.4.4. Students will be able to use necessary linking words in their writings.  

2.4.5. Students will be able to make an outline to write a discursive story.  

2.4.6. Students will be able to write a discursive essay on social media mentioning various viewpoints 
using contrasting linkers.  

2.4.7. Students will be able to write a report about one of the problems of our country such as climate 
change, unemployment, pollution, deforestation, migration. 

2.4.8. Students will be able to use expressions of quantity in their reports. 

2.4.9. Students will be able to make an outline to write a survey report.  

2.4.10. Students will be able to write about survey report on people’s entertainment preferences.  

2.4.11. Students will be able to express facts and generalizations in their survey reports.  

2.4.12. Students will be able to write an essay on their sense of beauty.  

2.4.13. Students will be able to use participles in their writings.  

2.4.14. Students will be able to describe artist’s or writer’s mood reflected in a painting, photograph or 
poem through creative writing by following the given tips.  

2.4.15. Students will be able to offer solutions in a newspaper for certain problems sent by readers by 
using phrasal verbs related to the topic.  

2.4.16. Students will be able to write a note asking someone to have something done.  

2.4.17. Students will be able to write a description and purpose of a life saver production by using the 
information they have searched on the Net.  

2.3.18. Students will be able to use clauses of purpose in their writings.  

2.4.19. Students will be able to write down their thoughts and opinions about friendship.  

2.4.20. Students will be able to report their friends, parents or wise men’s statements about friendship.  

2.4.21. Students will be able to write an opinion essay on ways of making paralyzed people’s life easier 
by synthesizing information about Paralympics they get by using information technologies.   

2.4.22. Students will be able to write a letter or a note on wishes, regrets.  

Note. The highlighted objectives cannot be matched with any of the CEFR descriptors for writing.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

229 
 

APPENDIX-I: Readind Texts in Yes You Can B2.1 and B2.2 
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