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ABSTRACT

Considerable research has been done on foreign language learning process in
recent years. Accordingly, more and more importance has been given to the
improvement of the quality of EFL (English as a Foreign Language) teaching and
learning. Students learning a foreign language approach the language learning
task in different ways. And it is a fact that some students are more successful than

others. There comes the question “What makes a good language learner?”

It is impossible to claim that one single method, technique, book or type of
teacher is the cause of achievement in language learning because the reasons for
varying learner performance cannot be explained only as a direct result of the
factors such as teaching methods, instructional tecniques, classroom environments

or teachers. Learner success is also dependent on learner based factors.

Self-direction is essential in the active development of learners’ abilities in
learning. It is especially important for language learners to be self-directed since
it is impossible to give them direct guidance or instruction when they use the
language outside the classroom. It is obvious that learners need to be empowered
with a wide range of learning strategies to achieve competence and autonomy in

learning the target language.

In this study it is aimed to find out whether there is a relationship between
learning strategy choice in reading comprehension and academic success or not.
In order to prove that such a relationship exists a questionnaire was applied to two
groups of students consisting of 15 students who are at the same level of English
profiency and were attending to a nine-month English course at Air Force
Language School at the time of the study. The questionnaire was applied for the

first time at the beginning of the study and it proved that all the students’ have a



low level of frequency of language learning strategy use and their results were
nearly the same because of their being unware of the learning strategies. Then a
six-week training on language learning strategies was given to the second group
of the study. After this training the questionnaire was applied for the second time
to both of the groups in order to find out whether there is a change in the students’
frequency of language learning strategy use. It was discovered that the frequency
of language strategy use of the students of the second group was higher than the
students of the other group. After that, both groups of students were asked to take
an achievement test of reading comprehension which is compulsory for the couse.
The students of the second group were successful than the students of the other

group in their achievement test.

To sum up, both students and teachers should be aware of the importance of
the language learning strategies both in learning and teaching. It can be said that
after a certain amount of practice and use, students will know how and when to
use learning strategies and their use of language learning strategies will effect

their success positively.



OZET

Son yillarda yabanci dil egitimi lizerinde ¢ok yogun c¢alismalar yapilmaktadir.
Buna es deger olarak Ingilicenin yabanci dil olarak 6gretilmesinde ve de
Ogrenilmesinde  kalitenin  arttirllmas1  iizerindede olduk¢a yogun olar
durulmaktadar. Yabanci dil &6grenenler dil O6grenimine farkli tarzlarda
yaklagmaktadirlar. Ve bazi 6grencilerin digerlerinden daha bagarili olduklarida

sorusunu getirmektedir.

Ogrencilerin performanslarindaki farklihiklan &gretim metodlan, smf igi
etkilesimler ya da 6gretmenler gibi faktorlerin direkt sonucu olarak agiklamak
miimkiin olmadigindan, dil 6grenimindeki basariy1 tek bir metoda, teknige, kitaba
ya dabelli bir 6gretmen tipine baglamak miimkiin degildir. Ogrenci basaris1 aym
zamanda 6grenci kaynakli faktérlerden de etkilenmektedir.

Siuf diginda Ogrencilere direkt bir miidahelede bulunmak miimkiin
olmadigindan grencilerin 6grenmedeki becerilerinin aktif olarak gelisiminde
kendi kendilerini yonlendirebilmeleri esastir. Ogrencilerin hedef dili grenmede
basar1 saglayabilmeleri igin Ofrenme stratejileri konusunda egitilmeleri

gerekmektedir.

Bu ¢alisgmada 6grencilerin okuma becerisinde 6grenme stratejiler: seg¢imi ile
akademik bagarilan arasinda bir iligki olup olmadigi arastinlmistir. Boyle bir
iliskinin varoldugunu kamtlamak igin c¢ahsma esnasinda Hava Lisan Okul
Komutanhigi'nda dokuz aylik bir Ingilizce kursuna devam eden, aym Ingilizce
seviyesindeki 15 kisilik iki 6grenci grubuna bir anket uygulanmistir. Anket ilk
olarak c¢aligmanin basinda uygulanmustir ve Ogrencilerin 6grenme stratejileri

fizerine herhangi bir egitimleri olmadif1 i¢in anket sonucunda hepsinin 6grenme



stratejilerini kullanma seviyelerinin diigiik oldugunu ve hepsinin sonuglarinin
hemen hemen aym oldufunu ortaya koymustur. Daha sonra ¢aligmanin ikinci
grubundaki 6grencilere Ogrenme stratejileri hakkinda alti haftalik bir egitim
verilmistir. Bu egitimden sonra anket 6grencilerin 6grenme stratejilerini kullanma
sikhiklarinda herhangi bir degisiklik olur olmadigini gérmek igin her iki grubada
tekrar uygulanmustir. Ikinci gruptaki 6grencilerin 6grenme stratejilerini diger
gruptakilere oranla daha sik kullandiklar1 anlagilmigtir. Daha sonra her iki grupta

kurs i¢in zorunluluk teskil eden bir okuma becerisi basar: testine girmistir.

Sonug olarak, hem O6grenciler hem de 6gretmenler 6grenme stratejilerinin
dgrenmede ve de dgretmedeki 6nemi konusunda bilingli olmahidirlar. Biraz pratik
yaptiktan sonra ve de daha sik kullandikga 6grencilerin 6grenme stratejilerini nasil
ve ne zaman kullanacaklarini Ogrenebileceklerini sdylemek miimkiindiir ve

Ogrenme stratejilerini kullanmalan basarilarin1 olumlu yonde etkileyecektir.
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CHAPTER 1

1.0. Introduction
In this chapter of the study sufficient information about the aim, scope,

methodology, and the problem of the study is given.

1.1. Aim

In this study it is aimed to find out whether there is a relationship between
the learning strategy choice in reading comprehension and academic success or
not. The related literature in the field of language learning strategies are
examined in the study to provide sufficient information about language learning
strategies and the ones which are especially used in reading comprehension. The
aim of providing this information and doing such a study is to make not only the
instructors but also the students aware of the importance of the language learning
strategies in language learning. It is believed that by being aware of the
importance of the language learning strategies, the learning process will be more

effective than it usually is.

1.2 Scope

The study is divided into five major parts. The first part of the study gives the
definitions of the language learning strategies. In the second part of the study the
characteristics of language learning strategies are studied. The third part of the
study consists of the typology of the language learning strategies. This part of the
study has four subsections each of which studies the different classifications of
language learning strategies. In the fourth part of the study information about
related studies in the field of language learning strategies is provided. The last

part of the study which is formed of three subsections studies the definition of the



reading process as well as the characteristics of effective readers. And also
learning strategies used in reading comprehension are studied in the last part of

the study.

1.3. Methodology

The study was made by searching the related studies and by combining the
informations which was taken from these studies. A questionnaire was applied to
two groups of 15 students who were attending a nine-month English course in Air
Force Language Course and at the same level in terms of their English
background in order to find out their strategy use both before and after the six-
week training on language learning strategies which was given to the second
group of the study. After that both groups of the study were asked to take a
reading comprehension test which is compulsory to take and used to determine

their academic success in the course.

1.4. Problem

Although it is a known fact that the use of language learning strategies has a
great effect on the learning process of the learners in second language learning, in
this study the problem was that whether there is a relationship between the
language learning strategy choice in reading comprehension and academic success

or not.



CHAPTER 2
REVIEW OF LITERATURE

2.0. Introduction

In this chapter, a review of literature related to language learning strategies
will be presented. First, language learning strategies will be defined and then,
their characteristics will be stated. After that, typology of strategies will be
studied. Following this, some of the related studies in the field of language
learning strategies will be mentioned. In the last part of this chapter under the title
of “Learning Strategies in reading Comprehension”, not only the definition of the
reading process will be given, but also characteristics of the effective readers will
be mentioned and also the learning strategies used in reading comprehension will

be given.

2.1. The Definitions of Language Learning Strategies

The term language learning strategy has been defined by many researches.

<

Wenden and Rubin (1987:19) define learning strategies as ‘...any sets of
operations, steps, plans, routines, used by the learner to facilitate the obtaining,
storage, retrieval, and use of information.” This information is specific to
language learning strategies and describes what kind of steps learners take in the
learning process. Tarone (1983:67) also stated that learning strategies can be
defined as ‘an attemp to develop linguistic and sociolinguistic competence in the
target language — to incorporate these into one’s interlanguage competence.’
‘.the special thoughts or behaviours that individuals use to help them
comprehend, learn or retain new information’ is how Chamot and O’Malley

(1990:1) account for learning strategies. According to Stern (1992:261), ° the

concept of learning strategy is dependent on the assumption that learners



conciously engage in activities to achieve certain goals and learning strategies can
be regarded as broadly conceived intentional directions and learning techniques.’
And another considerable definition was given by Green and Oxford (1995:262)
‘Language learning strategies are specific actions or techniques that students use,
often intentionally, to improve their progress in developing L2 skills. Strategies
encompass a wide range of behaviours that can help the development of language
competence in many ways..” More specifically, a learning strategy is an
individual’s way of organizing and using a particular set of skills in order to learn
content or accomplish other tasks more effectively and efficiently in school as

well as in non-academic settings (Boudah & O’Neill, 2000:4).

Finally, by taking at all these definitions into consideration, it can be claimed
that all language learners use language learning strategies either consciously or
unconsciously when processing new information and performing tasks in the

language classroom.

2.2. The Characteristics of Language Learning Strategies

Although various terms such as ‘learner strategies’ (Wenden and Rubin
(1987), ‘learning strategies’ (Chamot and O’Malley, (1990), ‘language learning
strategies’ (Oxford (1995) have been used by different researhers, there are a
number of basic characteristics of language learning strategies. First, language
learning strategies are learner generated, so they are steps taken by language
learners. Second, they enhance language learning and help develop language
competence. Third, they may be visible (behaviours, steps, techniques, etc.) or
unseen (thoughts, mental processes). Fourth, they involve information and
memory. Oxford (1990:9) summarizes the characteristics of language learning
strategies by listing twelve key features. In addition to the characteristics
mentioned above, she states that language learning strategies:

let learners to be more self-directed

expand the role of instructors



are problem-oriented
involve many aspects
can be taught

are flexible

are influenced by a variety of factors.

It can be said that language learning strategies appear to be among the most
important variables influencing performance in a second language. It can be
stated that teachers need to be more aware of language learning strategies through

appropriate teacher training (Clouston, 1999).

2.3. Typology of Strategies

Language learning strategics have been categorized by many researchers in
different ways. As a result it is not possible to talk about the exact number of
language learning straregies and an agreement on how they should be defined and
categorized. However, most of these attempts to categorize language learning
strategies reflect more or less the same categorizations of language learning
strategies without any radical changes. Although the researchers categorized them
in different ways, learning strategies help learners to control their learning and
promote their learning (Oxford, 1990). In the following part of the study some

important classifications of language learning strategies will be studied.

2.3.1. Bialystok Model

In Bialystok’s studies (cited in O’Malley et al, 1986) language learning

strategies are divided into two main groups:

Formal _Strategies: In this category monitoring and functional

practicing are included. The emphasis is put on the form and accuracy of the

target language.



Functional Strategies: This category includes functional strategies and

inferencing. In these strategies the use of the language for communication and
comprehension such as reading newspapers or magazines in the target language or
speaking the target language with peers, instructors or native speakers.

According to Bialystok, functional strategies focus on language use
while formal strategies focus on language form. When the learner has the chance
of using the language for communication, the use of functional strategies
increases. On the other hand, in order to increase the use of formal strategies
there should be lots of classroom exercises, memorization activities, and some

other structure based activities.
2.3.2. O’Malley Model
An alternative classification which contained three broad categories of
learning strategies was proposed by Chamot and O’Malley (1990:52). In this
classification language learning strategies are divided as metacognitive, cognitive

strategies and social / affective strategies.

Metacognitive Strategies: These strategies include having knowledge

about one’s own cognitive processes of learning and they require planning for
learning, thinking about the learning process, monitoring of one’s comprehension
and production and evaluating after an activity is completed. The main

metacognitive strategies can be classified as follows:

* Advance organizers: Making general but comprehensive preview of the concept
or principle in an anticipated learning activity.

* Direct attention: Deciding advance to attend in general to a learning task and to
ignore irrelevant distractors.

* Selective attention: Deciding in advance to attend to specific aspects of

language input or situational details that will cue the retention of language input.



* Self-management: Understanding the conditions that help one learn and
arranging for the presence of those condition.

* Advance preparation: Planning for and rehearsing linguistic components
necessary to carry out an upcoming language task.

* Self-monitoring: Correcting one’s speech for accuracy in pronounciation,
grammar, vocabulary, or for appropriateness related to the setting or to the people
who are present.

* Delayed production: Consciously deciding to postpone speaking to learn
initially through listening comprehension.

* Self-evaluation: Checking the outcomes of one’s own language learning against
an internal measure of completeness and accuracy. (Chamot and O’Malley,

1990:52).

In short, metacognitive learning strategies are the strategies by which
learners know about their own learning and adjust it where appropriate and
necessary. Thinking in that way about one’s own learning in this way has been
considered as metacognition by cognitive psychologists. The learner who has the
capacity of metacognitive strategy thinks about the learning process and then
plans the learning, supervises his comprehension and production while he is

learning and evaluating his learning after the learning activity is completed.

(1986:25).

Cognitive Strategies: They are more limited to specific learning tasks

and they involve more direct manipulation of the learning material itself. It is
claimed that they would include operations or steps in learning or problem solving
that require direct analysis, transformation or synthesis of learning materials.
(O’Malley et al, 1986:24). It is clear that they are more related to the individual
learning task and the learning material, in that, the learner needs to manipulate or
transform by inferencing the materials. The fifteen cognitive strategies mentioned

by O’Malley et al can be listed as follows:



* Repetition: Imitating a language model, including overt practice and silent
rehearsal.

* Resourcing: Defining or expanding a definition of a word or concept through
use of target language reference materials.

* Directed physical response: Relating new information to physical actions, as
with directives.

* Translation: Using the first language as a base for understanding and/or
producing the second language.

* Grouping: Reordering or reclassifying and perhaps labelling the material to be
learned based on common attributes.

* Note-taking: Writing down the main idea, important points, outline, or summary
of information presented orally or in writing.

* Deduction: Consciously applying rules to produce or understand the second
language.

* Recombination: Constructing a meaningful sentence or large language sequence
by combining known elements in a new way.

* Imagery: Relating new information to visual concepts in memory via familiar
easily retrievable visualizations, phrases, or locations.

* Auditory representation: Retention of the sound or similar sound for a word,
phrase, or longer language sequence.

* Key word: Remembering a new word in the second language by (1) identifying
a familiar wor in the first language that sounds like or otherwise resembles the
new word, and (2) generating easily recalled images of some relationship with the
new word.

* Contextualization: Placing word or phrase in a meaningful language sequence.

* Elaboration: Relating new information to other concepts in memory.

* Transfer: Using previously acquired linguistic and/or conceptual knowledge to
facilitate a new language learning task.

* Inferencing: Using available information to guess meanings of new items,

predict outcomes, or fill missing information. (Chamot and O’Malley, 1990:52).



Social / Affective Strategies: Tt can be stated that social / affective

strategies are related with social-mediating activity and transacting with others
(Brown, 1987: 93-94). Oxford (1990) also describes social / affective strategies
as ‘socially mediated strategies such as the strategy of being attentive to social
cues and actively seeking social situations for using an L2’. It is clear that social /
affective strategies include affective and social skills which need coping strategies
for motivational and affective situations. They demand various social settings and
interactions. During the learning process learner experiences a number of
affective and social contexts, such as, anxiety while talking with a native speaker.
These affect his learning during the course of the study periods. Cooperation and

question for clarification are the main social / affective strategies.

* Cooperation: Working with one or more peers to obtain feedback, pool
information, or model a language activity.
* Question for clarification: Asking a teacher or other native speaker for

repetition, paraphrasing, explanation and/or examples.
2.3.3. Stern Model

According to Stern (1992:262-266), there are five main language

learning strategies. These are:

Management and Planning Strategies
Cognitive Strategies
Communicative-Experiental Strategies
Interpersonal Strategies

Affective Strategies

Management and Planning Strategies: These strategies are related

with learner’s intention to direct his own learning. A learner can take charge of

the development of his own programme when he is assisted by a teacher whose
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role is that of an adviser and resource person. So it can be said that the learner
must not only decide what commitment to make to language learning but also set
himself reasonable goals. In order to achieve his goals he must decide on an
appropriate methodology, select appropriate resources, and monitor progress.
And after that he must evaluate his achievement in the light of the goals and

expectations which are determined previously (Stern, 1992:263).

Cognitive_Strategies: In Stern’s classification of language learning

strategies cognitive strategies are defined as the steps or operations used in
learning or problem solving that require direct analysis, transformation, or
synthesis of learning materials. Some important cognitive strategies are as

follows:

Clarification / Verification
Guessing / Inductive Inferencing
Deductive Reasoning

Practice

Memorization

Monitoring

Communicative-Experiential _Strategies: Communication strategies

such as gesturing, paraphrase, or asking for repetition and explanation are
techniques used by learners so as to keep a conversation going. The purpose of
using these techniques is to avoid interrupting the flow of communication (Stern,

1992:265).

Interpersonal Strategies: According to Stern, interpersonal strategies
include the idea that learners should monitor their own development and evaluate
their own performance. It is claimed that they should contact with native speakers
and cooperate with them. And also learners must become acquainted with the

target language (Stern, 1992:265).
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Affective_Strategies: It is evident that good language learners use

distinct affective strategies. Sometimes language learning can be frustrating. And
also in some cases, the feeling of strangeness can be evoked by the foreign
language. It is also possible to talk about the negative feelings of learners towards
native speakers of L2. Good language learners are more or less conscious of these
emotional problems. They try to create associations of positive affect towards the
foreign language and its speakers as well as towards the learning activities
involved. Learning training can help students to face up to the emotional
difficulties and to overcome them by drawing attention to the potential frustrations

or pointing them out as they arise (Stern, 1992:266).
2.3.4. Oxford Model

Oxford (1990) divides language learning strategies into two major
categories: direct and indirect strategies. These two major categories have six
subcategories: memory, cognitive, and compensation are the subcategories of
direct strategies and metacognitive, affective, and social are the subcategories of
indireét strategies. In Oxford’s system, metacognitive strategies help learners to
regulate their learning. Affective strategies are concerned with the learner’s
emotional requirements such as confidence, while social strategies lead to
increased interaction with the target language. Cognitive strategies are the mental
strategies learners use to make sense of their learning, memory strategies are those
used for storage of information, and compensation strategies help learners to

overcome knowledge gaps to continue the communication.

Direct Strategies: Oxford defines direct strategies as the strategies
which are directly related with learning. As it is mentioned before this category
includes three subcategories: memory, cognitive, and compensation strategies.
According to Oxford (1990) direct strategies need mental processing of the

language; however, three subcategories manage this in different ways for different

purposes.
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Memory strategies: These strategies help language learners to store
new information in memory and then retrieve it when needed for communication.
For example, a learner can remember a word from a traffic sign such as “stop” or
memorize vocabulary by making up a story in which he or she puts all the new
words into a context. Memory strategies are divided into four sets, and these sets

are also divided into different strategies (see Table 1).

A. Creating mental linkages 1. Grouping
2. Associating / Elaborating

3. Placing new words into a context

B. Applying images and sounds 1. Using imaginery
2. Semantic mapping
3. Using key words

4. Representing sounds in memory

C. Reviewing well 1. Structured reviewing

D. Employing action 1. Using physical response or sensation

2. Using mechanical techniques

Table 1. Memory strategies (Oxford, 1990:39)

A. Creating mental linkages: In Creating Mental Linkages set there are
three strategies: grouping, associating / elaborating, and placing new words into a

context.

1. Grouping: These strategies can be defined as classifying or

reclassifying language material into meaningful units, either mentally or in
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writing, to make the material easier to remember by reducing the number of
discrete elements.

2. Associating / Elaborating: By using these strategies learner relates
new language information to concepts already in memory, or relating one piece of

information to another, to create associations in memory.

3. Placing new words into a context: It is possible to define these
strategies as placing a word or phrase in a meaningful sentence, conversation, or

story in order to remember it.

B. Applying images and sounds: Four strategies are included in this
set: using imaginery, semantic mapping, using keywords, and representing sounds

in memory.

1. Using imaginary: Relating new language information to concepts in
memory by means of meaningful visual imaginary, either in the mind or in an
actual drawing. The image can be a picture of an object, a set of locations for
remembering a sequence of words or expressions, or a mental representations of

the letters of a word.

2. Semantic mapping: Making an arrangement of words into a picture,
which has a key concept at the centre or at the top, and related words or concepts

linked with the key concept by means of lines or arrows.

3. Using key words: Remembering a new word by using auditory and
visual links. The first step is to identify a familiar word in one’s own language
that sounds like the new word (auditory link). The second step is to generate an
image of some relationship between the new word and a familiar one (visual link).

Both links must be meaningful to the learner.
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4. Representing sounds in memory: Remembering new language
information according to its sound. That is a broad strategy that can use any
number of techniques, all of which create a meaningful, sound-based association

between the new material and already known material.

C. Reviewing well: This category contains just one strategy, structured
reviewing. Looking at new target language information once is not enough; it

must be reviewed in order to be remembered.

1. Structured reviewing: Reviewing the new language information in
carefully spaced intervals, at first close together and then more widely spaced
apart. Doing so, the learner becomes so familiar with the information that it

becomes natural and automatic.

D. Employing action: There are two strategies in this set: using
physical response or sensation and using mechanical techniques. Both involve

some kind of meaningful movement or action.

1. Using physical response or sensation: Physically acting out a new
expression (e.g., going to the door), meaningfully relating a new expression to a

physical feeling or sensation (e.g.,warmth).

2. Using mechanical techniques: Using creative but tangible techniques,
especially involving moving or changing something which is concrete, in order to
remember new language information. Examples are writing words on cards and
moving cards from one stack to another when a word is learned, and putting

different types of material in separate sections of a language learning notebook.

Cognitive strategies: Cognitive strategies help language learers to
manipulate and transform the target language. In other words, language learers

manipulate the target language for reception and production of meaning by using



cognitive strategies.
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According to Oxford (1990), cognitive strategies are the

most favored by language learners. There are four sets of cognitive strategies (see

Table 2).

A. Practising

B. Receiving and sending messages

C. Analysing and reasoning

1.
2.

N o= A

W N = W

D. Creating structure for input and output 1.
2.
3.

Repeating
Formally practising with sounds and

writing systems

. Recognising and using formulas and

patterns

. Recombining
. Practising naturalistically
. Getting the 1dea quickly

. Using resources for receiving and

sending messages

. Messages
. Reasoning deductively
. Analysing expressions

. Analysing contrastive (across

languages)

. Translating

. Transferring

Taking notes
Summarising

Highlighting

Table 2. Cognitive strategies (Oxford, 1990:44)

A.Practising: Strategies for practising are among the most important

cognitive strategies and of the five practising strategies, probably the most

significant one is practising naturalistically.
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1. Repeating: Saying or doing something over and over: listening to

something several times; rehearsing; imitating a native speaker.

2. Formally practising with sounds and writing systems: Practising
sounds in a variety of ways, but not yet in naturalistic communicative practice; or

practising the new writing system of the target language.

3. Recognising and using formulas and patterns: Being aware of and/or
using routine formulas (single, unanalysed units), such as “Hello, how are you?”;
and unanalysed patterns (which have at least one slot to be filled), such as, “It’s
timeto .7
4. Recombining: Combining known elements in new ways to produce a

longer sequence, as in linking one phrase with another in a whole sentence.

5. Practising naturalistically: Practising the language in natural, realistic
settings, as in participating in a conversation, reading a book or article, listening to

a lecture, or writing a letter in the new language.

B. Receiving and sending messages: There are two strategies for

receiving and sending messages.

1. Getting the idea quickly: Using skimming to determine the main
ideas or scanning to find specific details of interest. This strategy helps learners
understand rapidly what they hear or read in the new language, preview questions
often assist.

2. Using resources for receiving and sending messages: Using print or
nonprint resources to understand incoming messages or produce outgoing

messages.

C. Analysing and reasoning: This set of five strategies related to

logical analysis and reasoning as applied to various target language skills. Often
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learners can use these strategies to understand the meaning of a new expression or

to create a new expression.

1. Reasoning deductively: Using general rules and aplying them to new
target language situations. This is a top-down strategy leading from general to

specific.

2. Analysing expressions: Determining the meaning of a new
expression by breaking it down into parts; using the meanings of various parts to
understand the meaning of the whole expression.

3. Analysing contrastively: Comparing elements (sounds, vocabulary,
grammar) of the new language with elements of one’s own language to determine

similarities and differences.

4. Translating: Converting a target language expression into the native
language (at various levels, from words and phrases all the way up to whole
texts); or converting the native language into target language; using one language

as the basis for understanding or producing another.

5. Transferring: Directly applying knowledge of words, concepts, or
structures from one language to another in order to understand or produce an
expression in the new language.

D. Creating structure for input and output: The following three
strategies arc ways to create structure, which is necessary for both comprehension

and production in the new language.

1. Taking notes: Writing down the main idea or specific points. This
strategy can involve raw notes, it can comprise a more systematic form of note-
taking such as the shopping-list format, the T-formation, the semantic map, or the

standard outline form.
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2. Summarising: Making a summary or abstract of a longer passage.

3. Highlighting: Using a variety of emphasis techniques (such as
underlining, starring, or colour-coding) to focus on important information in a

passage.

Oxford explains that “cognitive strategies are practical for language
learning” (1990:43) because some of the strategies in this group make the
learners’ life easier. For example, skimming and scanning strategies included in
the category of receiving and sending messages make students’ reading more

comprehensible.

Compensation strategies: This strategy group enables learners to use
the target language, in spite of lacking knowledge especially in grammar or
| vocabulary. Oxford claims that *“ language learners can go with compensation
strategies” (1990:47). This strategy group consists of two sets guessing
intelligently, which is sometimes called inferencing as in O’Malley et al’s (1985)
classification, and overcoming limitations in speaking and writing (see Table 3).
Examples for this strategy group are guessing by using linguistic or non-linguistic
clues, using mime or gestures instead of an unknown word, switching to the
mother tongue, and selecting a topic which learners feel themselves competent
enough in to talk about this topic. Accordind to Oxford (1990) compensation

strategies are the heart of strategic competence.
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[y

A. Guessing intelligently . Using linguistic clues

2. Using other clues

B. Overcoming limitations in speaking 1. Switching to the mother tongue
and writing

2. Getting help

3. Using mime or gesture

4. Avoiding communication partially
or totally

5. Selecting the topic

6. Adjusting or approximating the
message

7. Coining words

8. Using a circumlocution or synonym

Table 3. Compensation strategies (Oxford, 1990:48)

A. Guessing intelligently in listening and reading: Guessing strategies
involve using a wide variety of clues to guess the meaning when the learner does
not know all the words. Two strategies which contribute to guessing intelligently

refer to two different kinds of clues: linguistic and non-linguistic.

1. Using linguistic clues: Seeking and using language-based clues in
order to guess the meaning of what is heard or read in the target language, in the
absence of complete knowledge of vocabulary, grammar, or other target language
elements. Language-based clues may come from aspects of the target language
that the learner already knows, from the learners’ own language, or from another

language.
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2. Using other clues: Seeking and using clues that are not language
based in order to guess the meaning of what is heard or read in the target
language, in the absence of complete knowledge of vocabulary, grammar, or other
target language elements. Nonlanguage clues may come from a wide variety of
sources: knowledge of context, situation, text structure, personal relationships,

topic, or general world knowledge.

B. Overcoming limitations in speaking or writing: Eight strategies are
used for overcoming limitations in speaking and writing. Some of these are

dedicated solely to speaking, but some can be used for writing, as well.

1. Switching to mother tongue: Using the mother tongue for an
expression without translating it. This strategy may also include adding word

endings from the new language onto words from the mother tongue.

2. Getting help: Asking someone for help by hesitating or explicitly
asking for the person to provide the missing expression in the target language.
3. Using mime or gesture: Using physical motion, such as mime or

gesture, in place of an expression to indicate the meaning.

4. Avoiding communication partially or totally: Partially or totally
avoiding communication when difficulties are anticipated. This strategy may
involve avoiding communication in general, avoiding certain topics, avoiding
specific expressions, or abondoning communication in mid-utterance.

5. Selecting the topic: Choosing the topic of the conversation in order
to direct the communication to one’s own interest and make sure the topic is one
in which the learner has sufficient vocabulary and grammar to converse.

6. Adjusting or approximating the message: Altering the message by
omitting some items of information, making ideas simpler or less precise, or
saying something slightly different that means almost the same thing, such as

saying pencil or pen.
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7. Coining words: Making up new words to communicate the desired

idea, such as hand-light for torch.

8. Using circumlocution or synonym: Getting the meaning across by

describing the concept (circumlocution) or using a word that means the same

thing (synonym).

Indirect Strategies: Indirect strategies are not directly related with

learning like direct strategies. According to Oxford (1990) indirect strategies
support and manage language learning without being directly involved in the
target language. There are three subcategories in the indirect strategy group:

metacognitive, affective, and social strategies.

Metacognitive strategies: This strategy group enables learners to
control their cognitive processes. ‘“Metacognitive means beyond, beside, or with
the cognitive. Therefore, metacognitive strategies are actions which go beyond
purely cognitive devices, and which provide a way for learners to coordinate their
own learning process” (Oxford, 1990:136). According to Oxford metacognitive
strategies make learners more “capable”. Three sets of strategies are included in
the metacognitive strategy group: centering your learning, arranging and planning
your learning, and evaluating your learning. Ten strategies exist in these three

groups (see Table 4).
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A. Centering your learning 1. Overviewing and linking with already
known material
2. Paying attention

3. Delaying speech production focuc on

listening

B. Arranging and planning 1. Finding about language learning
your learning
2. Organising
3. Setting goals and objectives
4. Identifying the purpose of a language task
5. Planning for a language task

6. Seeking practice opportunities

C. Evaluating your learning 1. Self-monitoring

2. Self-evaluating

Table 4. Metacognitive strategies (Oxford, 1990:137)

A. Centering your learning: This set of three strategies helps learners
to converge their attention and energies on certain language tasks, activities,

skills, or materials. Use of these strategies provides a focus for language learning.

1. Overviewing and linking with already known material: Overviewing
comprehensively a key concept, principle, or a set of materials in an upcoming
language activity and associating it with what is already known. This strategy can

be accomplished in many different ways, but it is often helpful to follow three
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steps: learning why the activity is being done, building the needed vocabulary,

and making the associations.

2. Paying attention: Deciding in advance to pay attention in general to a
language learning task and to ignore distractors (by directed attention) and/or to
pay attention to specific aspects of the language or situational details (by selective

attention).

3. Delaying speech production to focus on listening: Deciding in
advance to delay speech production in the new language either totally or partially,

until listening comprehension skills are better developed.

B. Arranging and planning your learning: This set contains six
strategies, all of which help learners to organize and plan so as to get the most out

of language learning.

1. Finding out about language learning: Making efforts to find out how
language learning works by reading books and talking with other people, and then

using this information to help improve one’s own language learning.

2. Organising: Understanding and using conditions related to optimal
learning of the new language; organising one’s schedule, physical environment
(e.g., space, sound, temperature, lighting), and language learning notebook.

3. Setting goals and objectives: Setting aims for language learning,
including long-term goals (such as being able to use the language for informal
conversation by the end of the year) or short-term objectives (such as finishing

reading short story by thursday).

4. Identifying the purpose of a language task: Deciding the purpose of a

particular language task involving listening, reading, speaking, or writing. For
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example, listening to the radio for the news, reading a play for enjoyment,

speaking to the cashier to buy a bus ticket, writing a resume to apply for a job.

5. Planning for a language task: Planning for the language elements and
functions necessary for an anticipated language task or situation. This strategy
includes four steps: describing the task or situation, determining its requirements,
checking one’s own linguistic resources, determining additional language

elements or functions necessary for the task or situation.

6. Seeking practice opportunities: Seeking out or creating opportunities

to practice the new language in naturalistic situations.

C. Evaluating your learning: In this set there are two related strategies.
One strategy involves noticing and learning from errors, and the other concerns

evaluating overall progress.

1. Self-monitoring: Identifying errors in understanding or producing in
the new language, determining which ones are important, tracking the source of

important errors, and trying to eliminate such errors.

2. Self-evaluating: Evaluating one’s own progress in the new language,
for instance, by checking to see whether one is reading faster and understanding
more than they did before, or whether one is understanding a greater percentage of
each conversation.

Affective strategies: This strategy group is related with learners’
feelings, emotions,and attitudes and help learners to deal with these affective
factors. There are three main sets in this group of strategies (see Table 5). Oxford
claims that “affective strategies help language learners let their hair down”
(1990:141). For example, the first set of affective strategies help learners to

reduce their anxiety and make learning more enjoyable, and the second set of
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strategies are used by learners who can encourage themselves instead of waiting

for encouragement from other people (1990:143).

A. Lowering your anxiety 1. Using progressive relaxation deep
Breathing or mediation
2. Using music

3. Using laughter

B. Encouraging yourself 1. Making positive statements
2. Taking risks wisely
3. Rewarding yourself

C. Taking your emotional temperature . Listening to your body

. Using a checklist

. Writing a language diary

BOWON =

. Discussing your feelings with

someone else

Table 5. Affective strategies (Oxford, 1990:141)

A. Lowering your anxiety: Three anxiety reducing strategies are listed

below. Each has both a physical and a mental component.

1. Using progressive relaxation, deep breathing, or mediation: Using
the technique of alternately tensing and relaxing all of the major muscle groups in
the body, as well as the muscles in the neck and face, in order to relax; or the
technique of breathing deeply from the diaphragm; or the technique of meditating

by focusing on a mental image or sound.
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2. Using music: Listening to soothing music, such as a classical

concert, as a way of relaxing.

3. Using laughter: Using laughter to relax by watching a funny movie,

reading a humorous book, listening to jokes, and so on.

B. Encouraging yourself: This set of three strategies is often neglected
by the language learners, especially those who expect encouragement mainly from
other people and do not realise they can provide their own. However, the most
potent encouragement -and the only available encouragement in many
independent language learning situations- may come from the learner. Self-
encouragement includes saying supportive things prodding oneself to take risks

wisely, and providing rewards.

1. Making positive statements: Saying or writing positive statements to

oneself in order to feel more confident in learning the new language.

2. Taking risks wisely: Pushing oneself to take risks in a language
learning situation, even though there is a chance of making a mistake or looking

foolish. Risks must be tempered with good judgements.

3. Rewarding yourself: Giving oneself a valuable reward for a

particularly good performance in the new language.

C. Taking your emotional temperature: The four strategies in this set
help learners to assess their feelings, motivations, and attitudes and, in many
cases, to relate them to language tasks. Unless learners know how they are feeling
and why they are feeling that way, they are less able to control their affective side.
The strategies in this set are particularly helpful for discerning negative attitudes

and emotions that impede language learning process.
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1. Listening to your body: Paying attention to signals given by the
body. These signals may be negative, reflecting stress, tension, worry, fear, and
anger; or they may be positive, indicating happiness, interest, calmness, and

pleasure.

2. Using a checklist: Using a checklist to discover feelings, attitudes,
and motivations concerning language learning in general, as well as concerning

specific language tasks.

3. Writing a language learning diary: Writing a diary or journal to keep

track of events and feelings in the process of learning a new language.

4. Discussing your feelings with someone else: Talking with another
person (instructor, friend relative) to discover and express feelings about language

learning.

Social strategies: The last strategy group in Oxford’s (1990) taxonomy
is social strategies which involve interaction with other people and understanding

the target language culture. Social strategies include three sets of strategies (see
Table 6).

A. Asking questions 1. Asking for clarification or verification

2. Asking for correction

B. Cooperating with others 1. Cooperating with peers
2. Cooperating with proficient users of

new language

C. Empathising with others 1. Developing cultural understanding
2. Becoming aware of others’ thought

and feelings
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Table 6. Social strategies (Oxford, 1990: 145)

A. Asking questions: This set of strategies involves asking someone,
possibly an instructor or a native speaker or even a more proficient learner, for

clarification, verification, or correction.

1. Asking for clarification or verification: Asking the speaker to repeat,
paraphrase, explain, slow down, or give examples; asking if a specific utterance is
correct or if a rule fits a particular case; paraphrasing or repeating to get feedback

on whether something is correct.

2. Asking for correction: Asking someone for correction in a
conversation. This strategy most often occurs in conversation but may also be

applied to writing.

Cooperating with others: This set of two strategies involves interacting
with one or more people to improve language skills. These strategies are the basis
of cooperative language learning, which not only increases language learners’

language performance but also enhances self-worth and social acceptance.

1. Cooperating with peers: Working with other language learners to
improve language skills. This strategy can involve a regular learning partner or a
temporary pair or small group. This strategy frequently involves controlling

impulses toward competitiveness and rivalry.

2. Cooperating with proficient users of the new language: Working
with native speakers or other proficient users of the new language, usually outside
of the language classroom. This strategy involves particular attention to the
conversational roles each person takes.

C. Empathising with others: Empathy is the ability to “put yourself in

someone else’s shoes” in order to better understand that person’s perspective.
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Empathy is essential to successful communication in any language; it is especially
necessary, although sometimes difficult to achieve, in learning another language.
Empathy can be developed more easily when language learners use these two

strategies.

1. Developing cultural understanding: Trying to empathise with another
person through learning about the culture, and trying to understand the other

person’s relation to that culture.

2. Becoming aware of others’ thoughts and feelings: Observing the
behaviours of others as a possible expression of their thoughts and feelings; and

when appropriate, asking about thoughts and feelings of others.

2.4. Related Studies in the field of Language Learning Strategies

Because of the fact that language learning strategies are defined as the
behaviours or actions which learners use to make language learning more
successful, self-directed, and enjoyable (Oxford, 1990:235), many researchers
have made attempts to discover what these learning strategies are. At the same
time other researchers have looked at the relationship between strategy use and
other factors that might be related to learning strategy choices, such as age,
gender, and career orientation. Others have looked at the relationship between

learning strategy use and language success.

A study has been carried out by Brown and Perry, Jr. (1991) in vocabulary
acquisition. The purpose of the study was to compare three learning strategies in
vocabulary acquisition. Six intact ESL (English as a Second Language) classes at
two levels of profiency were divided into threc treatment groups, each group

being treated in one of the three learning strategies this study dealt with. These
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students, who were Arabic, received four days of instruction. Both recognition
and cued-recall instruments were used to measure effects both 1 day and 9 days
after treatment. Cued-recall results immediately after treatment revealed that the
keyword method facilitated vocabulary acquisition for lower-profiency students.
The delayed results for both the recognition and cued-recall tests suggested that
the combined keyword-semantic strategy increased retention above the other

strategies.

Another research was conducted by Green and Oxford (1995) which related
strategy use to gender and L2 (second language) proficiency level. The aim of
their study was to describe the patterns of variation in overall strategy use,
strategy use by six categories (metacognitive, cognitive, memory, compensation,
social and affective), and strategy use at the individual level, by students in three
different course levels, and by males and females, in the specific setting of the
University of Puerto Rico. 374 subjects were used and the expectation of this
study was that the overall strategy use and the use of strategy categories would
vary significantly with L2 performance level and gender. The findings of this
study turned out to be consistent with their expectation in that strategy use of
learning strategies among more successful learners and higher levels of strategy
use by women than by men were found. Significant differences by proficiency

level and gender in students’ use of the broad strategy categories were also found.

A case study was carried out by Abraham and Vann (in Wenden and Rubin,
1987), one of the aims of which was to collect data on the learning and
communication strategies that successful and unsuccessful students used. 15
subjects were selected from intermediate classes to represent the population of the
program in terms of native language, cultural background (Arab, Latin American
and Asian and sex. Strategies were identified in two ways. First, the strategies
used during interviews were observed. Second, the subjects were presented with
four tasks typical of those assigned in their English classes- a verb tense exercise,

an article usage exercise, a cloze test, and a composition. Subjects were asked to
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think aloud as they carried out each task, and from these “process descriptions,”

their use of strategies was noted.

The findings showed that successful students used many more strategies that
could directly or indirectly contribute to learning than the unsuccessful students.
The successful students also used greater variety of strategies. The comparison of
strategy use by category showed that with respect to cognitive learning strategies,
both groups used more clarification / verification strategies than any other type.
As with inductive and deductive inferencing, successful students used more
strategies. Even though communication strategies were frequently used by both
groups of students, the successful students used more production tricks to make
themselves understood. Finally, social management strategies were used more

frequently by the successful students.

Another study has been conducted by Lawson and Hogben (1996) in
vocabulary learning strategies of foreign language students in Australia. By using
a think-aloud procedure, the behaviour of 15 university students with experience
in Italian were observed as they attempted to learn the meanings of new foreign
language (Italian) words. The great majority of the procedures they used involved
some form of repetition of the new words and their meanings. They gave little
attention to the grammatical [catures of words. Students rarely made associations
between context and word meaning and even when they did use the cues in the
sentences to generate possible meanings for the target words, this did not help

them establish representations for the meanings of the wirds.

Pickard (1996) conducted a study based on out-of-class language learning
strategies. The subjects participating in this study consisted of 20 German-
speaking first-year undergraduate students at Humberside University. Two
instruments were employed to collect data for the stdy-a questionnaire and an
interview. Findings lead to the major conclusion that every learner has his or her

own learning style. Subjects mostly used the activities which they had chosen for
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their own needs. Activities imposed by teachers seemed to be given less
consideration and it was found that most use was made of the receptive activities

of listening and reading, rather than the speaking and writing skills.

Finally, another study, conducted by Chamot and O’Malley (1990), set out to
identify the range of learning strategies used by high school students on language
learning tasks that are typical in language classes, to determine if the strategies
could be defined and organized within existing strategy classification frameworks
and to determine if the strategies varied depending on the task of the level of
English proficiency of the student. 70 high school age students and their teachers
participated in the study. Classrooms were observed and interviews were made
with both students and teachers. The data collected showed that students with
beginning level proficiency in English identified twice as many cognitive
strategies as students with intermediate level proficiency, and identified 40% more
metacognitive strategies. Overall, both beginning and intermediate level students

used far more cognitive strategies.

All the studies mentioned above are descriptive analyses carried out in the
field of second or foreign language learning strategies. All these studies prove the
importance of the language learning strategies in different aspects. Different from
all these studies in this study it is aimed to prove the importance of the language
learning strategies in reading comprehension by trying to find out whether there is
a relationship between the learning strategy choice in reading comprehension and
academic success or not. And also in this study in addition to the other models a
different strategy training model is suggested (see Chapter 4). Attempts have also
been made to carry out experimental studies in the field of language learning

strategy instruction.

2.5. Learning Strategies in Reading Comprehension
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This part of the study is divided into three major parts. In the first part the
definition of the reading process is given. The second part studies the
characteristics of effective readers. In the last part an information about the

learning strategies used in reading comprehension is given.

2.5.1. The Definition of the Reading Process

Nuttall (1982:9) claims that “The meaning is not merely lying in the
text waiting to be passively absorbed. On the contrary, the reader is actively
involved and will very often have to work to get the meaning out by constantly
guessing, predicting, checking and asking oneself questions”. By looking at
Nuttall’s description it can be said that reading is an active skill. Nuttall
(1982:12) terms the reading process as a “psycholinguistic guessing game” since
there is a constant making and remaking of hyotheses during the reading process
because comprehension nccessitates the “...active process of constructing mental

representations of meanings by anticipating message contents” (Nunan, 1992:20).

Another important point about reading comprehension is that meaning
is not just put forward by the writer for the reader to extract. The reader also

<

contributes to the making of meaning. “... reading has as much to do with what
the reader brings to the text and how the reader interacts with the text as with the

text itself,” says Zamel (1992:467).

Carrell et al. (1990:12) shares the same idea in claiming that reading is
“.. a psycholinguistic process in that it starts with a liguistic surface
representation encoded by a writer and ends with meaning which the reader
constructs.”. Therefore, there is an essential interaction between language and
thought in reading whercby the writer reflects his thoughts in language and the

reader decodes language to thought.
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Effective reading requires different skills. One of these skills required
by effective reading is “selectivity”. As Grabe (1991:375) claims that reading is
not primarily a process of picking up information from the page in a letter-by-
letter, word-by-word manner and it is a selective process. Grellet (1988:3) also
points to the selectivity aspect by claiming that “Undestanding a written text
means extracting the required information from it as efficiently as possible.”

The way reading approached is another important point. Grellet
(1988:7) supports the global approach. According to this approach, first the
layout is studied as regards title, length, and pictures of the text. Then, hypotheses
are made about the contents and function of the text. Skimming through the
passage, confirming or revising one’s guesses, making further predictions and
reading for a second time for more details are the procedures involved in the top-

down or global approach.

Finally, reading strategies should be dcveloped by learners in order to

make the reading process more efficient.

2.5.2. Characteristics of Effective Readers

Carrell et. al. (1990:12) defines the proficient readers as efficient and
effective. They are efficient in that they are able to use the least amount of effort
to achieve effectiveness. Carrell (1990:12) claims that in order to be efficient they
focus on constructing the meaning throughout the process and they always seek
the most direct path to meaning. As efficient rcaders they both use strategies to
reduce uncertainty and be selective about the use of the cues available. It is also
stated that any reader’s proficiency is variable depending on the semantic

background brought by the reader to any given reading task.

They are effective in that they can construct a meaning that they can
assimilate and which has some level of agreement with the original meaning of

the author.
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According to Block (1992:320-321), “Good readers are more aware of
how they control their reading and more able to verbalize this awareness. ... They
also appear to be more sensitive to inconsistencies in the text and to respond to a

wider range of inconsistencies than poorer readers do...”

2.5.3. Learning Strategies Used in Reading Comprehension

According to Cohen (1981:236), successful learners choose a reading
approach appropriate to the given text and their purpose in reading it, they
summarize as they go along, they read for general meaning rather than for literal
meaning, they adopt “fuzzy processing” in that they tolerate vague meaning until
they can clarify the meaning, they use dictionaries sparingly and they use

syntactic processing as a last resort.

Oxford (1990:321-324) provides a classification of cognitive reading
strategies under four headings as practising, recciving and sending messages,
analyzing and reasoning and creating structure for input and output. Reading a
passage more than once for different purposes cach time to understand it more
completely, understanding grammatical patterns or expressions when reading a
text and using the language in an authentic way for reading comprehension are
stratregies proposed for practising. Getting the idea quickly, that is, getting
exactly what is needed or wanted to understand and disregarding the rest or using
it as background information only and using resurces for receiving and sending
messages are the strategics given under the category of receiving and sending
messages. Within the category of analyzing and reasoning are the strategies of
reasoning deductively (deriving hypotheses from what is read), analyzing
contrastively (analyzing elements, like words and syntax of the new language to
determine likenesses and differences in comparison with one’s own language),
translating, which is useful when used with care ( however, word-to-word
translation can become a hindrance to language learners), and transferring, which

involves applying liguistic knowledge from the learners’ own language to the new
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language, linguistic knowledge from one aspect of the new language to another
aspect of the new language, or conceptual knowledge from one field to another.
Finally, taking notes, summarizing and highlighting are strategies for creating

structure for input and output.
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CHAPTER 3
THE ANALYSIS AND THE INTERPRETATION OF THE DATA
COLLECTED

3.0. Introduction

This chapter mainly consists of the analysis and the interpretation of the data.
Section 3.1 gives a general picture of the subjects to whom the questionnaire was
given. 3.2 gives information about the instruments used in the data collection.
3.3 briefly summarizes the data collection process. Section 3.4 presents the
analysis of the data. In the sections 3.5 and 3.6 the evaluation and the

interpretation of the data were given.

The study aims to find out the relationship between learning strategy choice

in reading comprehension and academic success.
3.1. Subjects

This study was conducted at the Air Force Language School in Izmir. The
general goal of this school is to train the officers of the military forces of the

country in terms of English by making them attend a nine-month course.

Two groups of randomly selected 15 B Level (the intermediate level)students

were chosen for the study.

3.2. Instruments

The instruments used in this study are a self-scoring questionnaire and an

achievement test of reading comprehension. The questionnaire which is an
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adaptation of the SILL (Strategy Inventory for Language Learning) established by
Rebecca L. Oxford. The questionnaire devised for and used in this study consists
of statements following the general format “I do such and such.” The
questionnaire is based on Likert’s scale as the items in the questionnaire represent
attitudes. According to Likert scales, students respond on a 5-point scale ranging
from 1 to 5. Each number represents an adverb of frequency (1-never; 2-rarely; 3-
sometimes; 4-usually; 5-always), which the students have to encircle depending

on their response to each statement.

The overall objective of the questionnaire was to test the hypotheses of this
study or, more specifically, to collect data to form a basis for the hypothesis. In
this way the extent and the type of learning strategies used in reading
comprehension by the subjects of the study both before and after the training on

language learning strategies which was given to the second group only.

In the questionnaire there is a total of 66 items of learning strategies that
could be used in reading comprehension. The strategies given in the questionnaire
include metacognitive, cognitive, social and affective strategies though the last
two are very few in number. For example, some metacognitive strategies in the
questionnaire are collecting resource materials, clearing the elements that distract
attention and highlighting some key words in the reading text. Some examples for
cognitive strategies are skimming and scanning, making a mental summary of the
text and guessing meanings of words. Asking the teacher or any native speaker
for clarification or explanation of a word, sentence or concept is a social atrategy
and motivating oneself is an example of affective strategy that is present in the

questionnaire.

The strategies in the questionnaire are formed by examining the classification
schemes of various linguists, which are mentioned in the second chapter of the

study. By analyzing these schemes the suitable ones for reading comprehension
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in English as a foreign language have been sclected and grouped into

metacognitive, cognitive, social and affective.

After having interpreted the definitions of cach strategy type, the strategies
have been categorized accordingly. The categorization of a few strategies shows
variation with the ones reviewed in the second chapter of the study. For example,
while writing a summary of the text is accepted as a metacognitive strategy in this
questionnaire, it has been listed within the cognitive group of learning strategies
in other classification schemes. The reason for this variation lies in what is
understood by metacognitive, cognitive, social and affective strategies in this

study.

Cognitive strategies are what students do in their minds to tackle a certain
skill in learning anything. Thus, in order to consider a strategy as cognitive, a

process in the mind should be going on.

Metacognitive strategies are strategies that aid in becoming aware of and
making effective use of cognitive strategies. That is, they are strategies that either

prepare for, monitor or evaluate cognitive processing.

Social strategies necessitate the involment of another person other than the

learner. The learner consults another person for help when needed.

Affective strategies are those that are related to the emotional side of the
learner. They come into use when emotional aspects, like anxiety or lack of self-
confidence or motivation inhibit the use of the other three strategies. Thus, the
aim of these strategies is to clear away emotional distracters so that the other

strategies can be made use of benefically.
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The items in the questionnaire are grouped under four headings, namely

¥ <<

“before staring to read,” “during the reading process,” “after finishing reading,”

and “in general, to improve the skill of reading comprehension.”

In the first section 9 strategies are listed. In the second part, there is atotal of
50 strategies. The third section consists of 11 strategies and a total of 5 strategies
is included in the last section. The strategies within each section are not organized

according to any specific system. They are listed randomly (see Appendix I).

Another instrument used in the study is an achievement test of reading
comprehension which was taken immediately after the six-week training which
was given on the language learning strategies. This test which is named as
‘Reading Comprehension Test’ is something compulsory in the process of the
course in Air Force Language School and it shews the academic success of the
learners in reading comprehension. Due to its being confidential, this test
couldn’t be involved in the study. It consists of 20 questions. These 30 questions

are mainly divided into these categories:

* Comprehension questions referring to the passages included in the test.(10)

* Filling in the blank(s) with the appropriate sta'ement(s) in the dialogs included
in the test.(4)

* Finding the synonym of the underlined word in the sentence.(4)

* Finding the antonym of the underlined word in the sentence.(4)

* Selecting the sentence which doesn’t fit in the context meaningfully.(4)

* Translating the sentences from Turkish to English.(2)

* Translating the sentences from English to Turkish.(2)

3.3. Data Collection
The questionnaire and the achievement test were administered to two groups

of 15 students from Air Force Language School. In May 2003 the questionnaire
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was applied for the first time in order to find out the frequency of their strategy
use. After six months during which a training on language learning strategies was
given to the second group of the study, the students were asked to answer the
questionnaire for the second time in order to find out the differences between the
strategy use of the two groups of the study before they took the achievement test
of reading comprehension. Students were given 30 minutes to fill in the

questionnaire and 40 minutes to answer the achievement test.

3.4. Data Analysis

The aim of making an analysis is to find out how often students use strategies
and what kind of a relationship exists between their stratcgy choice and academic
success in reading comprehension. To determine whether the subjects are low,
medium or high strategy users, the mean of each questionnaire has been
calculated. The subjects who have scored between 1-2.4 have been grouped as
low strategy users since this range represents the use strategies at a very low level
— “never” or “ rarcly”. Those scoring between the range of 2.5-3.4 have been
grouped as medium level strategy users as it means that they use the strategies
“sometimes”. The high level strategy users fall between 3.5-5 because this range
corresponds to the frequency scale of “often” and”always”. This grouping is done
on the basis of Oxford and Green’s (1995) grouping in their descriptive study of

learning strategies in relation to gender and proficiency.

The scores, however, represents the students’ averages of strategy use, which
means that while some strategies may be used at a high level of frequency, the
average may turn out to be between the ranges representing low strategy use since
this kind of an analysis does not deal with individuna! strategies but only conveys
an overall picture of how frequently students use the strategies on the

questionnaire in general.
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3.5. Evaluation of the Data Collected

After applying the questionnaire for the first time more than 50% of the
students of both groups have been found as using the learning strategies presented
in the questionnaire at a low level. For the first group it can be said that 86% of
the students have been found at a low level and 13% have been found at a medium
level. For the second group it can be said that 73% of the students have been
found at a low level and 26% of them have been found at a medium level (see
Table 1). By looking at these findings it can be said that, in general, most of the
students do not make maximum use of learming strategies in reading
comprehension in a foreign language since the percentages representing medium
level strategy users are very low with respect to the percentage of students who

fall in the scope of low level strategy users.

There was a considerable change in the percentages of the students who had
been found as using the stratcgies at a low level a®~r the training which was on
language strategies and given only to the second groi.» of the study. For the first
group percentages were the same. For the secor:d gro'p 80% of the students have
been found as using the language strategies at a high level and 20% of them have
been found as using them at a medium level (see Table 1). By looking at these
results it can be said that after becoming aware of the existence of these strategies,

students became automized in using them frequently.

1" Group (Contrc! Gro' ») 2" Group (Subjects)

Number of the students 15 15
Level of the students intermediate intermediate
Frequency of the strategy use before the training:
Low level: 80% Low level: 73%
Medium level: 13 Medium level: 26%

Frequency of the strategy use after the training:
High level: 80%
Medium level: 20%
*(The training was given only to the second group)

Table 1. Frequency of the students’ strategy use.
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As the last step of the study both groups were asked to take an achievement
test in order to determine their success levels. For the first group it can be said
that 73% of the students got grades between 63-75 and 26% of them got grades
between 78-86. For the second group it can be said that 86% of the students got
grades between 82-98 and only the 13% of the studerts got grades between 78-81
(see Table 2). By looking at these results it can be said that after taking a certain
amount of training on language learning stratcgies, it is possible to increase the

degree of the success.

1** Group (Control group) 2" Group (subjects)
Grades: 63-75 :73% 82-98 : 86%
78-86 : 26% 78-81:13%

Table 2. The grades of the students in the achievemer:! test

To conclude the study proved that there is a relationship between language
learning strategy choice in reading comprehension and academic success.
Therefore, more emphasis should be put on language learning strategies both
during the learning and the teaching process. In order to do this both the students
and the teachers should be aware of the impertarice of the language learning

strategies in the process of learning.
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CHAPTER 4
THE MODEL OF THE STUDY

It is stated in the previous parts of this study that the learning strategies assist
English Language Learners to master content material independently, either
individually or with others. Since learning stra‘egic: cannot be used all at once,
the most appropriate way to teach them is according to the nature of the learning
task. In other words, the curriculum determines the strategy to be used, and the
usefulness of any strategy should be with regard to the task. For example, before
a student engages in reading a chapter in a text she/he may be directed to
anticipate information in the text, to examinc the v-rious chapter headings and
subheadings, and to take notes as part of the n'annin process. Such strategies
help the student develop a model onto which nev infermation can be added in the
student’s existing schema. For that reason, in tls port of the study it is aimed to

provide a sufficient model for teaching languagc lcarning strategies.

Step 1 : Study Your Teaching Context

At first it is crucial for teachers to study their teaching context. They should
pay special attention to their students, their ma‘~+ials, and their own teaching. If
the students are going to be trained in using lunguuge learning strategies, it is
crucial to know something about these individuals, their interests, motivations,
and learning styles. For example, by observing their ' chaviour in class a teacher
can see what leaming strategies they already usc. Do they often ask for
clarification, verification, or correction? Do thev cc operate with their peers or
seem to have much contact outside of class with proficient L2 users? Beyond
observation, however, one can prepare a short cuestionnaire that students can fill

in at the beginning of a course, describing themselves and their language learning.
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And also students can be asked to complete such statements: ‘In this class want
to/will/won’t....",”My favourite/least favourite kinds of class activities are...”, ‘I

am studying English because...’, etc.

Beyond the students, one’s teaching materials are also important in
considering language learning strategies and lancuage learning strategies training.
For example, textbooks should be analysed to cce v ether they already include
language learning strategies or language Ico ning strategies training. The
textbooks should incorporate ‘learning strategy’ boxes which highlight language
learning strategies and encourage students to use them in L2 tasks or skills.
Audiotapes, videotapes, handouts, and other materials for the course should also
be examined for language learning strategies cr for shccific ways that language
learning strategies training might be implemented in nsing them. If teachers can
not find many language learning strategies inco poraicd! into their materials, they
might look for new texts or other teachineg materials that do provide such

opportunities.

Last, teachers need to study their own teaching methods and overall
classroom style. This can be done by considering ¢..¢’s own lesson plans. Do

1

they incorporate various ways that students can learr :he language the teacher is
modelling, practising or presenting, in order fo appecal to a variety of learning
strategies? Does the teacher’s tcaching allow learners to approach the task in a
variety of ways? Is the teacher’s language learning strategies training implicit,
explicit, or both? By audiotaping or videotaping o:.2’s classroom teaching, an
instructor may objectively consider just what was ac' 1ally taucht and modelled,
and how studcnts responded and appeared to lcarn. 1+ the class 'earner-centered?
Do the teacher allow students to work on their own and lecarn from one
another?As the teacher circulate in class, is she/c encouraging questions?

Whether formally in action research or simply for informal reflection, teachers

who study their students, their materials, and their ~wn teaching will be better
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prepared to focus on language learning strategies and language learning strategies

training within their specific teaching context.

Step 2 : Focus on Language Learning Strategies in Your Teaching

After a teacher has studied his/her teaching context, he/she should begin to
focus on specific language lcarning strategies in his /her regular teaching that are
relevant to their learners, their materials and their own teaching style. The
strategies should be introduced incrementally or in other words a few at a time.
Teaching a small number of strategies, perhaps one at a time rather than many at
once would be better. It should be considered that achieving success in using
strategies is the goal. In order to ensure the success in use of a strategy, students
should be engaged in tasks of manageable dilficuity. It is better to deliver
manageable content of moderate difficulty to demo: strate the appropriate and
useful application of a strategy. Over-loading studcnts with dense materials
which confuse and frustrate them will only serve to de-‘roy the motivation to learn

strategies.

In order to provide plenty of opportunities to the students for strategy training
during language classes, language learning strategies ti1ining should be integrated
mto regular L2 activities over a long period of tim~ rather than taught as a

separate, short intervention.

Strategies should be sequenced according to their observable applicability.
The strategies of outlining, and notetaking are more ¢ nerete and observable than
setting goals, activating background knowledec, or prodicting. As a result, these

strategies will enable students to actively comprchend in the process of learning,

Step 3 : Integrate strategics’ practice into regular eourse work
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It is a well known fact that strategies are not supplementary but an integrated
part of the existing curriculum. It can be said that language learning strategies
training needs to be integrated into students recular classes if they are going to
appreciate their relevance for language learning tasks. In other words students
need to constantly monitor and evaluate the strategics they develop and use and
they also need to be aware of the nature, function and importance of such
strategies. Students should be given the chance of ¢+ !uating their own progress
and the success of the training and the value of the sfrategics in different tasks.
Whether it is a specific conversation, reading, writing, or another activity, an
organised and informed focus on language !~arn 3 stratcgies and language
leaming strategies training will help students learn an:! provide more opportunities

for them to take responsibility for their learning.

How language learning strategies should be taught is open to question, but it
has been confirmed that strategy training is ven =ally mecre effective when
integrated into regular classroom activities th:n w' a presented as a seperate
course. It is possible to integrate the strategics into 1o u:lar course work by means
of explanations, handouts, activitics, brainstorming, 2nd materials for reference

and home study.
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CHAPTER 5

5.1. Conclusion

This present study investigated the relationship between learning strategy
choice in reading comprehension and academic success. The study was
conducted at Air Force Language School in Izmir. The participants were 30
students at the intermediate level of English proficiency. All the students were the

officers of Turkish Air Force and graduated from Air Force Academy.

In this study a self-scoring questionnaire, which is an adaptation of the SILL
(Strategy Inventory for Language Learning) established by Rebecca L.Oxford and
scores from an achievement test of reading comprehension prepared by the testing
office at Air Force Language School to dctermine their degrees of reading

comprehension academic success are used as the instruments of the study.

At the beginning of the study the questionnaire was applied to both of the
groups in order to learn about their language learning stratcgy choice in reading
comprehension. Bccause of the fact that they don’t have suffient information
about language learning strategies the results of two groups were similar. It can
be said that all the students were unawarc of the strategy use in reading
comprehension. After that a six-week training on language learning strategies
were given to the second group of the study. Then both groups were asked to take
an achievement test of reading comprehension in order to find out whether there is
a relationship between language learning strategy use and academic success. The
results of the second group to which a training on languagc learning strategies
were given were apparently higher than the results of the other group of the study.

As a result of the achievement test it can be said that the students of the second
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group who are aware of the language learning strategies were successful than the

others.

To conclude, the frequency level of language learning strategy use was taken
from a comparative perspective, which was virtually what this study aimed at.
When the data collected from the questionnaire after the six-week training on
language learning strategies given to the sccond group of the study is analyzed
globally, it can be said that the students of the second group use most of the
strategies given in the questionnaire at a high level of frequency. And by looking
at the results of their achievement test it can also be said that their use of language
learning strategies has positive ef™ct on their success. It can be said that the
research shows us that learners who receive strategy training cenerally learn better

than those who do not.

5.2. Suggestions

As it is stated in this study, language learning stratecies, being specific
actions, behaviours, tactics, techniques, focilitate the 'ocamning of the target
language by the language learner. All language learners use language learning
strategies in the learning process. Since the factors like age, gender, personality,
motivation, self-concept, life-experience, learning style, exticement, anxiety, etc.
affect the way in which language learners learn the target language, it is not
reasonable to support the idea thot all language learners use the same language
learning strategics or should be trained in using and developing the same
strategies to become successful lcarners. On the basis of the findings of this
study, it can be suggested that further descriptive and experimental studies should
be conducted in the ficld of language learning strategics in LT since the results
show that the use of lecarning stratecics contribntes to success in learning to a great
extent. And these studies should «ttempt to scek for answers o a wide range of
questions, such as: What types of I"nguage lcaming straicgics appear to work best

with what learners in which contexts? What is the role of language proficiency in
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language learning strategies use and training? How long does it take to train
specific learners in certain language learning strategies? llow can one best assess
and measure success in language lcarning strategies use or training? Are certain
language learning strastegies learned more easily in classroom and non-classroom
contexts? What language learning strategics should be taught at different

proficiency levels?

Since reading comprehension is one of the most important <kills that students
who are learning a second langua-c need, the training of students in becoming
automatized in employing lcarning strategics that cnhance this skill should

certainly be one of the major concerns of the instructors.

One of the properties of language learnin® strategies, mertioned before, was
that the ability to use learning strotegies was not innate, but could be learned.
Highly capable individuals are not torn with the abilitv to use learning strategies.
It is just a situation where some learners have not discnvered and practised using
them, while others have. Thercfore, they should be mule aware of these language
learning strategies and given practice opporfunities. In order to achieve this
language learning strategies training should he a meior part o the curriculum. It
can be said that using lanoune~ learning stratecics and innonage learning
strategies training in the class n-: only encourag~s lcarners in their language

learning but also helps teachers reficct on and improve their teaching.
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APPENDIX 1
THE QUESTIONNAIRE

This questionnaire has been designed for academic research purposes only. For this reason we

would like you to give honest answers to the questions asked.

Circle the number of the word of frequency that shows the frequency of the task that you do in

reading a text in English either in or out of class.

Never:1 Rarely:2 Sometimes:3 Often:4 Always:5

Before Starting to Read any Text:

1. I collect resource materials, such as a dictionary and grammar book, so that I can refer to them
when I need to.
1 2 3 4 S
2. I try to clear the elements in the environment that take away my attention.
1 2 3 4 5
3. I direct my attention on the reading activity that T will do.
1 2 3 4 5

4. I look at the lenght of the text and illustrations (if there are any) to prepare myself for the

context.
1 2 3 4 5

5.1 look at the title and try to guess what the text is about.
1 2 3 4 5

6. I think about what I know and do not know about the topic of the reading text.
1 2 3 4 5

7. 1 ask the teacher about the purpose of the reading activity.
1 2 3 4 5

8.1 try to understand what kind of an essay the text is (e.g. argumentative, cause-effect).
1 2 3 4 5

9. If I do not feel like reading, I know how to motivate myself.

1 2 3 4 5

During the Reading Process:
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10. I read some parts of the text first (e.g. introduction and conclusion) to get a general idea about
the subject.
1 2 3 4 5
11. I skim through the text to arrive at some general information about the text.
1 2 3 4 S
12. I scan the text to get only the information I want or read.
1 2 3 4 5
13. I guess the rest of the context as I read.
1 2 3 4 5
14. I read the text several times for a different purpose each time. (e.g. to get the main idea from
the first reading, to find information to questions or tasks in the second reading etc.)
1 2 3 4 5
15. I make a summary in my mind of the important points in the text as I read along.
1 2 3 4 5
16. T underline or circle sentences or words that I find important.
1 2 3 4 5
17. 1 try to imagine what [ understand from the text.
1 2 3 4 S
18. I connect the new idcas or information in the text with my general knowledge of the world.
1 2 3 4 5
19. I take short notes of the important points in the text.
1 2 3 4 5
20. I make an outline of the text.
1 2 3 4 5
21. I pronounce the words silently to assist comprehension.
1 2 3 4 5
22. When [ cannot concentrate by reading silently, I read aloud.
1 2 3 4 5
23. 1 do not translate everv single word or the whole text into my own language.
1 2 3 4 5
24. I try not to “think” in Turkish while I'm reading.
1 2 3 4 5

25. I make my own conclusions from what I have read.

1 2 3 4 5
26. I try to find out the implied meaning (meaning that is not written openly) as well as the explicit
meaning (meaning that is written directly).

1 2 3 4 5

27. If the topic of the text is not familiar to me, I get information from other sources.
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1 2 3 4 5
28. I do not get disappointed when I do not understand at first reading.
1 2 3 4 5

29. When I don’t understand a culture-specific aspect in the text, T ask someone to explain it to me.
1 2 3 4 5
30. When I am not satisfied with my level of comprehension, T read the text over and over again.
1 2 3 4 5
31. I pay attention to grammatical patterns and the way they are used in the text.
1 2 3 4 5
32. T try to make my own grammar rules by analyzing the grammatical structures used in the text.
1 2 3 4 5
33. When I do not understand the meaning expressed by a sentence:
a. I apply the grammatical rules I know i order to analyze its structure.
1 2 3 4 5
b. I try to guess the meanine hy using the context as a clue.
1 2 3 4 5
c. [ try to guess the meaning by using the signal words (transitions, connectors) as clues.
1 2 3 4 5
d. I break down the sentence into its grammatical components (such as subject, verb, object) or

shorter sentences especially if its a comp!'~x and long sentence.

1 2 3 4 S
¢. I ignore the sentence especially if T feel that it has not much importance to my purpose in
reading the text.

1 2 3 4 5

f. I ask the teacher for explanation.
1 2 3 4 5
g. I ask my friends for help.
1 2 3 4 5
34. When I come across words, the meanings of which I do not know:
a. I do not consider some of them, especiully those I feel that arc not important at all.

1 2 3 4 5

b. Ilook all the words up in the dictionary.
1 2 3 4 5
¢. Ilook up only the important key words in the dictionary.
1 2 3 4 5
d. I try to guess the meaning by looking for words in the text that have opposite or similar
meanings.
1 2 3 4 5
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e. I try to guess the meaning by searching for whether there is a definition of the word in the text.
1 2 3 4 5
f. I look at their affixes (prefixes and suffixes) and root to guess their meaning. (e.g. manuscript:
“manu”is a prefix meaning “hand”)
1 2 3 4 5
g. I guess the meaning by using the context as a clue.
1 2 3 4 S
h. I try to connect the words to any similar word in any other lancuage.
1 2 3 4 5
1. I ask the teacher for their meanings.
1 2 3 4 5
j. I ask my friends for help.
1 2 3 4 5
35. I do_not stop trying understand the text when I get frustrated (disappointed) if I do_not

understand it.

After I Finish Reading:

36. I write a summary of the text.
1 2 3 4 S
37.1 check whether I have understood the text correctly by:
a. matching my answers to comprehension questions with the correct answers given in class or the
book.
1 2 3 4 5
b. comparing my answers with other students’ answers
1 2 3 4 5
c. seeking for practice opportunities in class. (e.g. always volunteering to comment on the reading
passage)
1 2 3 4 5
38. I make a list of the new words that T learned from the text.
1 2 3 4 5
39. In order to learn the meanings of words:
a. I group them according to their meanings.
1 2 3 4 5
b. [ group them according to their parts of speech.
1 2 3 4 5

c. I try to imagine what the word refers to or represents,
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1 2 3 4 5
d. I associate it to other words or concepts.
1 2 3 4 5
e. | generate sentences with the new words.
1 2 3 4 5
40. T write the new structures or expressions I have learned and practice them by using them in
other contexts.

1 2 3 4 5

In general, To Improve my Skill in Reading Comprehension:

41. I read texts written in Enolish frequently.
1 2 3 4 5
42. I practice reading quickly in order to get ideas from a text in the shortest possible time.
1 2 3 4 5
43. I try to read and get inform:!ion about “reading strategies”.
1 2 3 4 5
44 1 ask proficient speakers ¢ tinglish how they go about reading a text.
1 2 3 4 5
45. 1 study grammar and vocabulary items from time to time in order to improve my English in
general.
1 2 3 4 5
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APPENDIX 2
ANKET

Bu anket sadece akademik arastirmalarda kullamlmak lizere diizenlenmistir. Bu sebeple, sorulan

sorulara igtenlikle cevap vermenizi rica ederim.

Smuf i¢inde ya da disginda bir metin okurken yaptigimza inandigimiz seylerin sikhigim belirten

sOzciigiin rakamunu isaretleviniz.

Asla:l Nadiren:2 Bazen:3 Sik sik:4 Her zaman:5

Herhangi bir metni okumay« baglamadan énce:

1. ihtiyag duydugumda basvurmak lizere sozliik ve dilbilgisi kitab: gibi yardimci materyaller
_ biriktiririm.
1 2 3 4 5
2. Cevremde dikkatimi dagitan unsurlari kaldiwimm.
1 2 3 4 5
3. Dikkatimi yapacagim oki:ma aktivitesine yogunlastiririm.
1 2 3 4 5
4. Kendimi metnin icerigine hazirlamak icin metnin ve de drneklerin uzunluguna bakarmm.
1 2 3 4 5
5. Bagliga bakarak metnin ne hakkinda oldugunu tahmin etmeye ¢aligirim.
1 2 3 4 5
6. Okuma parcasmin konusu hakkinda bildiklerim ve bilmediklerim tizerinde diigiindirtim.
1 2 3 4 5
7. Ogretmene okuma aktivitcsinin amacint sorarum.
1 2 3 4 5
8. Metnin yazi tiiriinii anlamaya calisinnm (6rn: tartisma sebep-sonug).
1 2 3 4 5
9. Eger okumak istemed:Zimi hissedersem kendimi nasil motive edecegimi biliyorum.

1 2 3 4 5

Okuma esnasinda:
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10. Konu hakkinda genel bir fikir edinmek igin ilk 6nce metnin bazi béliimlerini (6rn: girig, sonug)
okurum.

1 2 3 4 5
11. Metin hakkinda gene! bir bilgi edinmek amaciyla metne bir g6z gezdiririm.
1 2 3 4 5
12. Metni sadece okudugum ya da istedigim bilgiyi elde etmek igin tararim.
1 2 3 4 5
13. Okudukg¢a metnin geri zalanimi tahmin ederim.
1 2 3 4 5

14. Her defasinda farkl) bir amagla metni birka¢ defa okurum (6rn: ilk okuyusta ana fikri anlama,
ikinci okuyusta sorularin c~vaplarint bulma, vb.).

1 2 3 4 5
15. Okudukga zihnimde metnin dnemli noktalariin dzetini crkaririm,
1 2 3 4 5
16. Onemli buldugum ciinlclerin ya da kelimelerin altim ¢izerim.
1 2 3 4 5
17. Metinden aniadiklarin hayal etmeye ¢alisirim.
1 2 3 4 5

18. Metindeki yeni fikirl:1i ve bilgileri genel kiltlir bilgilerime dahil ederim.

1 2 3 4 5
19. Metindeki énemli nokt: lart not alinm.

1 7) 3 4 5
20. Metnin bir taslagm: ¢ikarnm.

1 2 3 4 5

21. Anlamay1 kolaylastirmak i¢in kelimeleri sessizce telaffuz ederim.
1 2 3 4 5

22. Sessiz okuyarak konsantre olamadizimda yiiksek sesle okurum.
1 2 3 4 5

23. Metindeki her bir kelimeyi ya da metnin tamamimi kendi anadilime ¢evirmem.
1 2 3 4 35

24. Okurken Tiirkge diisinmemeye gahigirim.
1 2 3 4 5

25. Okudugum metinden Fendi sonuglarimi ¢cikarirm.
1 2 3 4 5

26. Metinde belirtilen ac & »»lumlar kadar metinde gizli anlamlan da bulmaya ¢aliginm.
1 2 3 4 5

27. Eger metnin konusu hr!kinda bilgim yok -a diger kaynaklardan yararlanirim.

1 2 3 4 5
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28. 11k okumada anlamazsam bu bir hayal kirikhg1 olusturmaz.
1 2 3 4 5
29. Metinde anlamadigim kiiltiirel bir olgu oldugunda bagka hirisine sorarim.
1 2 3 4 5
30. Eger yeterince anlama:diysam metni bir¢ok defa okurum.
1 2 3 4 S
31. Dilbilgisi yapilarma ve metinde nasil kullamildiklarina dikkat ederim.
1 2 3 4 5
32. Metindeki dilbilgisi vipilarmi analiz ederek kendi dilbilgisi kurallarimi olustururum.
1 2 3 4 5
33. Bir ciimlede ifade edilcni anlamadigimda:
a. Yapismi anlamak icin t:!digim dilbilgisi k rallarim vygularim.
1 2 3 4 5
b. Metnin i¢inde ifade eilen kosullan bir ipucu gibi kullanarak anlamm tahmin etmeye galigirim.
1 2 3 4 5
c. Baglaglar, gegis kelime'ori oibi sdzetik!ori kullanarak anlasmi tahmin etmeye calisirim,
1 2 3 4 S
d. Cumleyi ogelerine avirinn ya da eger karmagik ve uzun hir ciimleyse daha kisa ciimlelere
bolerim.
1 2 3 4 5
e. Eger climle metni okuvus amecimu etkileyecek bir 6nemde dedilse, cliimleyi Snemsemem.
1 2 2 4 5
f. Agiklamasi i¢in 6gretmene sorarmm.
1 2 2 4 S
g. Arkadaglanmdan yarc' . *-lerim,
1 2 3 4 5
34. Anlamum bilmedigin, elimelerle karsilas*13imda:

a. Ozellikle ¢cok 6nemli o!madiklarim diisiindiiklerimi Snemsemem,

1 2 2 4

b. Sozliikten biitiin kelimc!erin anlamlariza bokarim.
1 2 2 4 5

¢. Sozliikkten sadece dneir! ~nahtar sdzciiklerin anlamlarma bakarim.
1 2 : 4 5

d. Anlam metindeki diger 1t ya da benzer anlaml sézciiklere bakarak tahmin etmeye ¢aligirim.
1 2 3 4

€. Anlam kelimenin mein-e tanmu olup oladigmi bulmay -l carak tahmin etmeye galigirm.
1 2 3 4 5
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f. Anlamlariu tahmin e'mck igin kelimelerin koklerine, én ve son eklerine bakarim (6m:
manuscript sézciigiindeki . winu’ ‘el” anlamina gelen bir 6n uictir ).
1 2 3 4 5
g. Anlarmm metnin igeriginden cikarmaya ¢nhisuim.
1 2 3 4 5
h. Kelimelerin herhangi -os!o bir dildeki benzer kelimelerle badlantilarm kurmaya gahsirm.
1 2 3 4 5
i. Anlamlarini 6gretmenc s. rarim.
1 2 3 4 5
j. Arkadaglarimdan yardim ©..lerim.
1 2 3 4 5
35. Zorluklarla kargilagt:3im'a ya da anlanmadifimda metni anlamaya ¢aligmaktan vazgegmem.
1 2 3 4 5

Okumay: bitirdikten sonv :

36. Metnin bir 6zetini ¢ikariim,
1 2 3 4 5
37. Metni dogru anlayip an’ nadigim konirol etmek igin:

a. Metin hakkindaki so:vlara simfta ya da kitapta verilen dogru cevaplarla kendi cevaplarmu

kargilagtiririm.
1 2 3 4 5
b. Cevaplarum diger 6grov.iierin cevaplar:yia kargilastirirm.
1 2 3 4 5
¢. Smfta pratik yapma san<mi yakalamava calisirim (rn: okuma metni hakkinda yorum yapmak
isteyerek.).
1 2 3 4 5
38. Metinden 6grendigin voni kelimelerin bir listesini yaparim.,
1 2 3 4 5
39. Kelimelerin anlamlarin ¢ Srenmek igir:
a. Kelimeleri anlamlarina ¢+~ gruplarim.
1 2 2 4 S

b. Kelimeleri tlirlerine gére « uplarim.
1 2 3 4 5

c. Kelimenin neyi belittiZ i1:i vada neyi kastettigini hayal etmeve galigirim.
1 2 3 4 5

d. Onu diger kelimelerle va -"a kavramlar’: iligkilendiririm.
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1 2 3 4 5
e. Yeni kelimelerle ciimlc!or kuranm.

1 2 3 4 5
40. Ogrendigim yeni yapilari va da tanim-'ar1 yazarim ve onlar1 diger baglamlarda kullanarak pratik
yaparmm.

1 2 3 4 5

Okuma-anlam becerimi o :iviirmek igin:
41. Ingilizce metinleri sik si% ckurum,

1 2 3 4 5
42. Bir metindeki fikirler: - -#mkiin olan en kisa zamanda anlayabilmek i¢in hizh okuma pratigi

yaparim.
1 2 3 4 5

43. Okuma stratejileri hal'»-1a bilgi almava caligirm.
1 2 3 4 5

44, Ingilizcede uzmanlagius isilere bir ol'nma metni iizerinde nasil ¢alisttklarim sorarim.
1 2 3 4 5
45. Zaman zaman ingilizcen - cclistirmel: icin dilbilgisi ve kelime ¢alisirim.

1 2 3 4 5



