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ABSTRACT
THE EFFECT OF THE SQ3R READING COMPREHENSION STRATEGY ON

THE READING COMPREHENSION SKILLS OF PRIMARY SCHOOL
SOPHOMORES
Korkmaz, Ozer
MA, Department of Curriculum and Instruction
Supervisor: Doc. Dr. Yelkin Diker Coskun
June 2022,

In this study, the effect of the SQ3R reading comprehension strategy on the
reading comprehension skills of primary school sophomores was investigated. The
research was carried out in the experimental model. In the research, the independent
variable is the SQ3R reading comprehension strategy, and the dependent variable is the
reading comprehension skill of the second grade primary school students.

An experiment and a control group were determined in the study. Turkish
lessons in the experimental group were taught according to the SQ3R reading
comprehension strategy for eight weeks. In the control group, Turkish lessons were
taught for eight weeks according to the instructions in the state textbooks. The teachers
of the classes attended the lessons of the experimental and control groups. The reading
comprehension achievement test pre-test was applied to the experimental and control
groups before the eight-week practice started, and the reading comprehension
achievement test post-test was administered after the eight-week practice was
completed.

This research was carried out with a total of 100 students, 50 in the experimental
group and 50 in the control group, in a Public Primary School in the Sancaktepe District

of Istanbul in the fall semester of the 2021-2022 academic year. The arithmetic mean



and standard deviation values of the reading comprehension achievement test pretest
and reading comprehension achievement test posttest scores of the experimental and
control groups were determined. Then, the experimental and control groups were
divided into upper and lower groups, and the arithmetic mean and standard deviation
values of the scores of the lower and upper groups from the pre-test application of the
reading comprehension achievement test and the post-test application of the reading
comprehension achievement test were calculated. Calculations were made in Excel
program using appropriate formulas.

When the results were examined after the calculations, it was determined that
the SQ3R reading comprehension strategy did not make a positive contribution to the
reading comprehension skills of the second grade primary school students.

Keywords: Reading, Fluent Reading, Reading Comprehension, Reading

Comprehension Techniques, SQ3R



OZET

SQ3R OKUDUGUNU ANLAMA STRATEJISININ ILKOKUL IKINCI SINIF
OGRENCILRININ OKUDUGUNU ANLAMA BECERISINE ETKISI
Korkmaz, Ozer
MA, Department of Curriculum and Instruction
Supervisor: Dog¢ Dr. Yelkin Diker Coskun
Haziran 2022,

Bu arastirmada SQ3R okudugunu anlama stratejisinin ilkokul ikinci smif
ogrencilerinin okudugunu anlama becerisine etkisi arastirilmistir. Arastirma, deneme
modelinde yiiriitiilmiistiir. Arastirmada bagimsiz degisken SQ3R okudugunu anlama
stratejisi, bagimli degisken ise ilkokul ikinci sinif 6grencilerinin okudugunu anlama
becerisidir.

Arastirmada bir deney bir de kontrol grubu belirlenmistir. Deney grubunda
Tiirkge dersleri, sekiz hafta siireyle SQ3R okudugunu anlama stratejisine gore
islenmistir. Kontrol grubunda Tiirk¢e dersleri, sekiz hafta siireyle devlet ders
kitaplarindaki yonergelere gore islenmistir. Deney ve kontrol gruplarinin derslerine
siiflarin kendi 6gretmenleri girmistir. Deney ve kontrol gruplarina sekiz haftalik
uygulama baglamadan 6nce okudugunu anlama bagari testi on test uygulamasi yapilmas,
sekiz haftalik uygulama tamamlandiktan sonra okudugunu anlama basari testi son test
uygulamasi yapilmigtir.

Bu arastirma, 2021-2022 6gretim yili giiz déneminde Istanbul ili Sancaktepe
Ilgesinde bir devlet okulunda bulunan 50 si deney grubu 50’si kontrol grubu olmak
lizere toplam 100 Ogrenci ile gerceklestirilmistir. Deney ve kontrol gruplarinin
okudugunu anlama basar1 testi 6n test ve okudugunu anlama basar1 testi son test

puanlarinin aritmetik ortalamalar1 ve standart sapma degerleri belirlenmigtir. Daha



sonra deney ve kontrol gruplari alt ve iist gruplara ayrilmis, alt ve iist gruplarin
okudugunu anlama basar1 testi 6n test uygulamasi ve okudugunu anlama basari testi
son test uygulamasindan aldig1 puanlarin aritmetik ortalamalar1 ve standart sapma
degerleri hesaplanmistir. Hesaplamalar uygun formiiller kullanilarak Exel programinda
gergeklestirilmistir.

Yapilan hesaplamalarin ardindan sonuglar incelendiginde, SQ3R okudugunu
anlama stratejisinin ilkokul ikinci sinif 6grencilerinin okudugunu anlama becerisine
pozitif yonde bir katki yapmadig tespit edilmistir.

Anahtar Kelimeler: Okuma, Akici Okuma, Okudugunu Anlama, Okudugunu Anlama

Teknikleri, SQ3R
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CHAPTER |

INTRODUCTION

1.1. Background of the Study

When we look at the history of humanity, it is seen that people have developed
various methods in order to express their thoughts and feelings through symbols and
convey them to the people, different from the way of speaking. The transmission of
thoughts and feelings started with the pictures drawn on the walls and the symbols
written on the claytablets, and it has survived until today when computer technologies
and the printing pres were developed. Although the Technologies used have made
progress, writing has remained the most basic way of storing and transferring
information, and reading is the most basic way of accessing information. Today, having
the ability to read has become a skill that has gained much more importance than in the
past. In our living age; It’s name is the "Information Age" and individuals living in the
information age need to read and understand what they read at every stage of their lives,

from the time they first learned to read until they die (Dadandi, 2020).

Reading comprehension is one of the most basic and considerable elements of
teaching and learning activities. Because students read to find the meaning in a written
material or to meet their information needs by taking the information from it. For this
reason, reading education given in schools should be complemented and integrated with

comprehension education (Ayg¢in, 2009).

After the major change in the education system in our country, the constructivist
learning theory aimed to turn students from being passive recipients of information into
people who are in action in the learning action and take responsibility forlearning.

Today's understanding of education is also the main purpose; It aims to raise conscious



individuals who question, analyze, make comparisons about what they see, hear and
read, and have an idea about themselves. Within the framework of this understanding,
it is important to teach the ways that will provide students to Access information rather
than storing information in the lessons. When it comes to ways of accessing
information, one of the methods that never loses its validity is to learn a subject
independently by reading from many sources. In this context, it is of great importance

for people to understand what they read (Kilig, 2019).

According to Capoglu (2021), people are in an effort to make sense of the
situations that are happening around them from the first moment they are born. When
a person reaches sufficient maturity, he gains the ability to read. After the acquisition
of this skill, the materials with writing on them are also among the subjects that are
tried to be made sense of. Since the day he has existed, man has an effort tomake sense
of what is happening around him, as well as to make sense of information. While it was
more difficult to Access in formation in the past than today, it has become easier to
accessin formation today, especially with technological developments. One of the most
valid ways to make sense of this information, which is more accessible today, is stil

reading and having the ability to understand what you read.

In order for the main objectives of the education given to the students to be
realized, the students must have the ability to understand what they read. Although
reading comprehension skill seems to be a necessary skill for students to be successful
in Turkish lessons, it is not. For student’s success in many courses that he will encounter
throughout his education life, he must be able to understand what he reads. If there is a
deficiency in the student's reading comprehension skills, he will encounter problems
both in his education life and in catching the Professional opportunities that may come

his way. However, it can be expected that students who have reading comprehension



skills can understand the information they read in different subjects and thus show

success in the lessons (Kanmaz, 2012).

While reading comprehension is such an important skill, some of the data
collected from our country's students in national and international exams are given

below.

According to the Student Selection and Placement Center (OSYM) data, when the data
of two million one hundred and twenty four thousand four hundred and twelve
candidates who took the entrance exam to higher education institutions in 2017 were
examined, the average number of correct answers to 40 Turkish questions based on
reading comprehension was 17.28. (Student Selection and Placement Center [OSYM],

2017).

According to the data of theStudent Selection and Placement Center, when the
data of two million two hundred sixty two thousand two hundred seventy-three
candidates who took the exam in the Basic Proficiency Test section of the Higher
Education Institutions Examination held in 2018 were examined, the correct answer
given on average to 40 Turkish questions based on reading comprehension was

examined. Number of answers is 16.2 (OSYM, 2018).

According to the data of the Student Selection and Placement Center, when the
data of two million three hundred ninety thousand four hundred and ninety-one
candidates who took the exam in the Basic Proficiency Test section of the Higher
Education Institutions Exam held in 2019 are examined, the correct answer given on
averageto 40 Turkish questions based on reading comprehension is examined. The

number of answers is 18.35 (OSYM, 2019).



In the Program for International Student Assessment (PISA), which evaluates
the knowledge and skills of 15-year-old students in three-year periods by the
Organization for Economic Cooperation and Development (OECD), in 2003, Turkish
students' reading skills average 441 points, in 2006 446 average points. It is seen that
they got 464 average points in 2009, 475 average points in 2012, 428 average points in
2015, and 466 average points in 2018. Although an increase was observed in the
average of reading skills in other years except 2015, the averages of Turkish students
remained far below the averages of developed countries (T.R. Ministry of National

Education [MEB], 2018).

In 2018, the Ministry of National Education conducted the Turkish -
Mathematics — Science Student Achievement Survey to determine the academic status
of students in Turkish, mathematics and science, to eliminate learning deficiencies in
this subject and to give feedback to parents on these issues. In the report published in
2019 after this study, the rate of correct answers to Turkish questions at the level of
knowledge of primary school 4th grade students was 62.82%, and the rate of correct
answers to Turkish questions at the level of comprehension was determined as 59.97%

(MEB, 2019).

When the above data are examined, it is felt that the students of our country

need to improve their reading comprehension skills.

According to Ay¢in (2009), in order for students to understand the information
in a written material, they must first decipher the meanings of the symbols that make
up the text and then understand the message that the text wants to convey to the reader.
Students' ability to understand the messages given in the texts depends on their regular

study and receiving a useful reading comprehension training. Students who do not



receive any training in reading comprehension memorize a lot of information in order
to be successful in school. However, this memorized information is forgotten in a short
time. Thus, permanence in learning cannot be achieved. Reading comprehension
strategies can be used to enable students to attribute meaning to the texts they read and

to make the reading process enjoyable.

In this study, SQ3R reading comprehension method, one of the reading
comprehension methods, was used. This technique was developed by Robinson (1941).
The technique is referred to as the SQ3R reading comprehension strategy in the
literature and takes its name from the initials of the words Survey — Question — Read-

Recite — Review.

1.2. Research Question
What is the effect of the SQ3R reading comprehension strategy on the reading

comprehension skills of primary school second grade students?

Hypothesis

1. When the reading comprehension achievement test pretest scores of the
experimental group in which the SQ3R reading comprehension strategy was
applied and the control group that did not use this technique were controlled,
there was a significant difference between the posttest scores in favor of the
experimental group.

2. When the reading comprehension achievement test pretest scores of the students
in the experimental group in which the SQ3R reading comprehension strategy
was used and the upper group in the control group were not used, there was a
significant difference between the posttest scores in favor of the students in the

upper group of the experimental group.



3. When the reading comprehension achievement test pretest scores of the students
in the experimental group in which the SQ3R reading comprehension strategy
was used and the control group in which the technique was not used are
controlled, there is a significant difference between the posttest scores in favor
of the students in the subgroup of the experimental group.

4. After learning to use the SQ3R reading comprehension strategy, sophomore

primary school students can apply it themselves without teacher guidance.

1.3.Aim of the Study
This study’s aim is to understand whether there is a significant difference

between the pretest and post test scores of thereading comprehension achievement test
between the experimental group in which the SQ3R reading comprehension strategy

was used and the control group in which the strategy was not used.

1.4. Significance of theStudy
It is thought that if the use of SQ3R reading comprehension method increases

the reading comprehension skills of primary school second grades students, the
teaching of this technique can start in the second grade of primary school and it will
contribute positively to the efficiency of teaching activities in schools.
1.5. Assumptions
e The students tried to do their best while answering the reading comprehension
achievement test.
e Students' reading comprehension achievement test pre-test and post-test scores
reflect their real success levels.
e Experimental group students and control group students have the same

motivation level during the application of achievement tests.



1.6. Limitations

The research is limited to Hiiseyin Temizel Primary School in the Sancaktepe
district of Istanbul province and one hundred primary school sophomore
students in the 2021-2022 academic year’s fall semester.

Data of research is limited to the data obtained from the reading comprehension
achievement test.

The research is limited to eight reading comprehension texts in the Turkish book
distributed to schools by the state in the 2021-2022 academic year.

The research is limited to the acquisitions of reading comprehension skills in

Turkish lesson for second year primary school students.



CHAPTER II

LITERATURE REVIEW

2.1.Reading

Reading is a process in which the prior knowledge of the individual reading and
the information written in the text are combined and this information gains a new
meaning. This re-meaning process includes various operations. These processes consist
of various operations of our eyes, sounds and brain, such as seeing, vocalizing,
understanding, structuring in the mind. This definition was made according to the
constructivist approach. First of all, lines, letters and symbols are perceived by the
reader, then attention is focused on finding the meanings of words and sentences.
Among the sentences and paragraphs, the reader's interests are selected and these
selected sections are passed through some mental processes. These processes are
processes such as sorting, classification, association, questioning, analysis-synthesis,
and evaluation. After the information is processed in this way, it combines with the
reader's prior knowledge and gains new meanings in the mind of the reader. Some
characteristics of the reader are effective in the reader's re-interpretation of the
information. These; reader's interest, motivation level, purpose of reading the text, skills
and general culture. In short, reading is the combination of the previously existing
information in the mind of the reader with the information in the text he reads and

creating new meanings. This is an active process (Giines, 2021).

According to Akyol (2020), reading requires communicating between the
person writing the text and the person reading it. This communication should be active

and effective. As a result of this active and effective communication, meaning should



be formed in the person reading the text. It is not possible to directly observe reading,

which is a process that takes place in the mind.

Reading is a skill that can be examined in three dimensions. These dimensions
are; physiological dimension, psychological dimension and sociological dimension.
Reaching the required proficiency in all three dimensions ensures that the individual

receives the benefit from the reading activity. (Basaran and Ates,2009).

According to Karatay (2014), the physiological dimension of reading is to
follow the written symbols by vocalizing them. This process includes factors such as
eye movements, posture positions of the eyes, visual capacity, and resting the eyes
when needed. The psychological dimension of reading is related to the reader's
interests, wishes, situations that motivate the reader towards life, the reader's general
attitudes, the fact that his mind has reached a certain level in perceiving and reasoning,
and the reader's reaching a certain level of emotional maturity. The sociological
dimension of reading is the traces left on the individual from the environment in which
the individual lives. The critical period in which reading skills should be acquired is the
primary school years. Individuals who cannot acquire reading skills in this critical
period will also develop less reading comprehension skills in the future. The success
and productivity of societies are also related to the development of reading habits of

individuals living in society.

2. 2. Fluent Reading

It saves time for a reader to read a text at an appropriate pace. If the reader is a
weak reader, he reads the text word for word and this wastes the reader's time. A good
reader is one who can read the text at an appropriate pace. Teachers should teach their

students to read fluently as a model (Akyol, 2020).
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Students need to have fluent reading skills in order to better understand what
they read. Students who can read fluently will be able to make sense of the texts they
read and understand what they read. Fluent reading skill, which will affect the future
periods in a positive or negative way, is a skill that should be acquired in primary school
years (Kaman & Sahin, 2013).

Achieving reading effectiveness depends on the existence of two features. The
first is to be able to decipher the words and the other is to understand what the decoded
words mean. Although the reading activity requires the application of these two features
at the same time, the attention capacity of people during cognitive activities is limited.
An automated word decoding skill allows people to devote their limited attentional
capacity to understanding what they read. Fluent reading means that the word decoding
skill has become automatic at the maximum level during reading. After the reader
acquires fluent reading skills, he or she will be able to direct all attention potential to
understanding the text he reads (Rasinski & Hoffman, 2003).

Fluent reading consists of three elements: reading at speaking rate, using
appropriate prosody during reading, and reading the text correctly. A reader with fluent
reading skills can read without a break for a long time, does not lose his fluent reading
skills after not reading anything for a long time, and can make generalizations by
comparing the texts he reads with each other. A reader with fluent reading skills is not
easily distracted (Hudson & Torgensen, 2006).

Fluent reading means that words are read automatically correctly and with
correct prosody. Fluent reading ensures that the person reading the text correctly
understands the message that the text wants to convey. The presence of fluent reading
skills is demonstrated by pronouncing words correctly, reading at an appropriate pace,

and using correct stress and intonation. The presence of fluent reading skills is a factor
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that facilitates the understanding of the text when reading aloud and silently, while the
absence of fluent reading skills makes it difficult to understand the text during oral and
silent reading (Kuhn & Schwanenflugel & Meisinger, 2011).

When the definitions of fluent reading are examined, it is seen that reading the
words correctly is of great importance. According to Yilmaz (2008), individuals whose
reading skills are not developed make mistakes during reading, cannot read fluently and
therefore cannot understand what they read. Because individuals whose reading skills
are not sufficiently developed focus on being able to read the words correctly rather
than understanding what they read. In other words, individuals whose reading skills are
not developed have a problem with word recognition. Since the age we live in requires
constant reading, people whose reading skills are not sufficiently developed have
difficulty in keeping up with the structure of the age.

According to Ilhan (2014), it is very important for students to have fluent
reading skills in order to be successful academically. Readers with fluent reading skills
are more likely to understand what they read. For these reasons, it is very important to

teach fluent reading skills to students within an appropriate program.

2. 3. Fluent Reading Strategies
When the relevant literature is examined, there are many strategies used to
improve reading fluency. Some fluent reading strategies that can be used to improve

students' reading fluency are reviewed below.

2. 3. 1. Repeater Reading

One of the techniques that develops fluent reading skills is the repetitive reading
technique. While applying this technique, a person with fluent reading skills and a
person who has not yet acquired fluent reading skills read the reading text together.

After this reading together, the person who has not yet acquired fluent reading skills
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tries to read the text like a fluent reader during sample reading. The person who has not
acquired the fluent reading skill repeats the same text until he or she can read it fluently.
This technique can be applied both individually and in groups (ilhan, 2014).

Students who read texts repeatedly and receive feedback from their teachers
about their fluent reading skills develop fluent reading skills. When students read a text
repeatedly until they can read it fluently, their reading fluency, word recognition speed
and ability to read words correctly improve. The repeated reading technique, which
improves fluent reading skills of all students at primary school level, also contributes
to the fluent reading skills of some students in later grades (Armbruster & Lehr &

Osborn, 2001).

2. 3. 2. Reading with a Friend

According to Akyol (2020), the technique of reading with a friend, which is one
of the techniques that develops fluent reading skills, can be applied in three different
ways.

In the first application of the reading with friends technique, two students whose
fluent reading levels are close to each other read together. These students do not have
to be the same age. Friends read the same pages and discuss the chapters they have read
after they have finished reading.

In the second application of the reading with friends technique, students whose
fluent reading levels are close to each other read together. Students who read different
texts from each other tell their friends about the chapters they have read after they have
finished reading.

In the third form of the reading with friends technique, the student with low
fluent reading skills is given homework to read a text and present it to his friends in the

class. The student reads the reading text at home, prepares it and presents the
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information in the text to his classmates. During this presentation, the teacher takes the
necessary precautions so that other students do not behave badly towards their
presenters.
2. 3. 3. Guided Reading
According to Aslan (2010), guided reading is a form of reading in which
students are told what they are expected to learn after reading. Guided reading is based
on the idea that students learn better when they know what is expected of them. In a
well-planned guided reading lesson, the teacher gives the students basic information
about the reading text they will read, guides the students by stopping the reading where
necessary while they are reading, and makes preparations to reinforce the students who
give correct answers in the discussion to be held after the reading.
The importance of guided reading is stated by Giines (2007) with the following
items.
e |t can increase students' attention to the text they read while reading.
e |t can contribute to students who have reading difficulties to overcome this
difficulty.
e |t provides the opportunity to make an individual reading plan for students in
need.
e |t provides an opportunity for information exchange and cooperation between

teachers and students.

2. 3. 4. Chorus Reading

Chorus reading can be done in several different ways. All students in the class
can read a poem or reading text together. After a reader student has read a section, other
students in the class can repeat the section read. The class can be divided into groups

and each group can recite a different section in chorus. Core reading is one of the
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methods that improves reading fluency. An important function of choral reading is to
bring together the best and the weakest reader. In the application of this technique, it
will be beneficial to use poems as it will be easier to read and repeat. The same poem
can be read several times. Thus, it will be very useful for students with reading
disabilities (Akyol, 2020).
2. 3. 5. Reverberant Reading

In resonant reading technique, a good reader meets a poor reader. The good
reader reads a section of the reading text and the poor reader follows the section read
by the good reader with his finger. After the good reader has finished reading, the poor
reader tries to read the same chapter with the fluency that the good reader reads. If the
weak reader cannot read the section with the expected fluency, the same section is

repeated until they read it with the expected fluency (Duran & Sezgin, 2012).

2. 4. Factors Affecting Reading Comprehension

Being able to read the words in a reading text and understand the meanings of
the words in the text one by one is an important skill. But what is more important is to
understand what the reading text is trying to convey as a whole. Some readers may not
be able to understand the message of the reading text as a whole because they do not
apply reading strategies such as re-reading the parts they cannot understand or reading
by reducing their reading speed in appropriate places. For these reasons, using
appropriate strategies while reading is a factor affecting reading comprehension
(Roberts et al., 2008).

Readers who can summarize the text they read, apply the information they
receive from the text they read, have the ability to understand deeply what is told in the
text they read, and have the ability to generalize the information in the text are the

readers who understand what they read. In order for a reader to have these skills, he



15

must first be able to analyze the words he sees, read aloud, and have an idea of what
the words he reads mean. If he does not have these basic skills, it is not possible for him
to understand what he reads (Caccamise & Snyder, 2005).

According to Pardo (2004), motivation is a very important factor affecting
reading comprehension. Highly motivated readers will try to use many different
strategies to understand the text they are reading and will spend more effort to create a
meaning about the text they are reading. Low-maotivated readers, on the other hand, will
not put in as much effort as highly motivated readers. Another factor affecting reading
comprehension is the cognitive development of the reader. Readers with a developed
cognition will be able to evaluate the reading text in many different ways, while readers
who do not have sufficient cognitive development will make simpler evaluations about
the text.

According to Gill (2008), the factors affecting reading comprehension can be
grouped in three main headings. The first of these titles is the characteristics of the
reader. While a reader is reading a text, whether or not the reading text is related to the
topics he is interested in, the reader's emotional state during reading, the reader's
physical condition during reading, the reading comprehension strategies used by the
reader during reading, the reader's perception of himself and the level of reading
comprehension about the text he reads. effects. The second of the main headings that
affect reading comprehension is the characteristics of the read text. The way the reading
text is arranged, the characters used while writing the reading text, how the reading text
is organized, the variety of words used in the reading text and the visuals used in the
text affect the reading comprehension level. The third of the main topics that affect

reading comprehension is the conditions. Determining a reading purpose before starting
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to read and helping the reader to understand the reading affects the level of reading
comprehension.

The SQ3R reading comprehension strategy, which we will examine in detail in
the following sections, includes the stages of survey, question, read, recite and review.
Studies on this method have found evidence that the technique improves reading
comprehension skills and increases the level of recall of learned information. In the
examination phase of the SQ3R technique, the questions produced by the readers about
the reading text enable the reader to focus on the reading text, the activities carried out
in the recite and review stages contribute to the transfer of the learned information from
the short-term memory to the long-term memory, and at the same time, the information
in the long-term memory can be easily transferred. It helps to remember. When
evaluated from these aspects, the SQ3R reading comprehension technique is related to
the theory of information processing. A brief introduction to information processing

theory is given below.

2. 5. Information Processing Theory

Cognitive theorists interested in learning have been interested in the processes
that take place inside the mind of the learner as well as observable human behavior.
They wondered about the internal structures inside the human head. One of the theories
that examines learning from a cognitive perspective is "information processing theory".
Modern cognitive learning theories work to determine the processes in the head of the
person during learning, the characteristics of the processes going on in the head, and
the laws that go into the head during learning (Senemoglu, 2020).

There are some processes that are carried out by humans but cannot be observed
how they occur from the outside. The process of receiving stimuli by the sense organs

of people and storing them as information in the human memory is one of the processes
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that cannot be observed from the outside. Wondering how this process works,
psychologists have put forward many hypotheses and developed theories based on the
hypotheses they have put forward. The most discussed and accepted theory of how
information coming from outside is stored as information in the memory is the theory
of information processing. Information processing theory deals with the stages of
collecting information, organizing information, storing information and remembering
information (Erden & Akman, 2018).

Cognitive learning theorists have compared the learning system of humans with
the working systems of computers. According to cognitive learning theorists, while
information is received by humans through sense organs, it is uploaded to computers
via keyboards and CDs. While information is changed and recorded by means of
electronic circuits and programs in computers, people change new information,
combine it with existing information and store it through their nervous systems. While
computers transfer the information inside them through printers and screens, people
transform their existing information into behavior with their organs such as hands and
mouths (Erden & Akman, 2018).

According to Senemoglu (2020), there are four basic questions that information
processing theory tries to answer. These;

e How is new information received from outside?
e How is new information received from outside processed?
e How is information stored for a long time?
e How is stored information retrieved and remembered?
According to the theory of information processing, the memories in which

information is stored in the human brain and the executive control processes that enable



18

the processing, storage and recall of information are the two main factors affecting
learning (Erden & Akman, 2018).
Memory types, which are one of the two basic elements of information

processing theory, are briefly examined below.

2. 5. 1. Sensory memory

As our daily life goes on, we are exposed to many stimuli from around us. For
example; noise from a crying child, smell from a car's exhaust, sunlight, noises from
lawnmowers, etc. stimulants are some of them. If we think for the classroom
environment, the sound coming from the teacher, the sounds and images coming from
the electronic devices in the classroom, the texture of a material prepared for a lesson,
the writings in the books, the voices coming from the whispering students are all
stimuli. The first stage of information processing theory begins with the receipt of these
stimuli (Senemoglu, 2020).

These stimuli coming from the environment are received by one of our five
sense organs and stimulate the nerves. Depending on the characteristics of the incoming
stimulus, it changes which sense organ will perceive it. The trace of the incoming
stimulus remains in the sensory recording for 1-3 seconds. All sense organs have the
ability to record as long as there is no organic disorder. The information coming to the
sensory recording, which has an unlimited capacity, will be deleted in a short time if
not paid attention to. This floating sensory memory is also called instant memory

(Erden & Akman, 2018).

2. 5. 2. Short term memory
The information that is noticed and perceived among the information coming to
the sensory register is transferred to the short-term memory. Short-term memory

performs two related tasks. For this reason, this memory is called by two different
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names. Short-term memory and working memory. The first function of short-term
memory is to temporarily store the amount of information varying between five and
nine units (Senemoglu, 2020).

Erden and Akman (2018) gave the following example regarding the first
function of short-term memory. A phone number that we look up from a written phone
book stays in our short-term memory until we dial that number. When we lose some
time to dial a phone number or when a different stimulus intervenes (such as someone
calling us or hearing an unexpected beep), we forget the number and have to look again.

Another aim of short-term memory is to perform brainly operations. Short-term
memory is also called working memory because it carries out mental operations. The
information coming to the short-term memory is converted into behavior by sending it
directly to the response generators, or it is coded in the mind and sent to the long-term
memory for later use. Bringing back the information in the long-term memory,
comparing the retrieved information with the new information, reorganizing the
compared new information and sending it back to the long-term memory are done in

the short-term memory (Senemoglu, 2020).

2. 5. 3. Long-term memory

The memory in which the information coming to the short-term memory is sent
as a result of the individual's effort and stored for a long time is called long-term
memory. The new information coming to the brain is integrated with the old
information and sent to the long-term memory and stored. It is believed that the
information coming to the long-term memory, whose capacity is thought to be
unlimited, has a very long time to stay in the long-term memory. While the information
in long-term memory can be remembered quickly, sometimes it can take a long time to

remember the information, varying from person to person and from information to
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information. The duration of remembering information in long-term memory varies
according to the way the information is stored in the memory. While well-organized
information is easier to remember in long-term memory, it takes longer to remember
information that is not well-organized in long-term memory (Erden & Akman, 2018).

It is thought that long-term memory consists of three parts, episodic memory,
semantic memory and procedural memory (Senemoglu, 2020).

Episodic memory is the part of long-term memory where our personal
experiences are stored, organized according to when and where they occurred. The
details of recurring ordinary events are difficult to remember in the episodic memory,
while the important and extraordinary events are easier to remember. For example,
while it is difficult for us to remember what we ate for lunch on Wednesday last year,
it is easier to remember the gift our spouse or mother gave us on our birthday last year
(Senemoglu, 2020).

Semantic memory is the memory that makes information meaningful. It is a
memory that contains schemas related to concepts and principles. Information related
to each other comes together to form a network of propositions. We mostly use schemas
in semantic memory when making sense of the events around us. Propositions that are
related to each other come together to expand our existing schemas. For example, from
childhood we create a diagram of cars. Thanks to this diagram, when we see a new car,
we understand that it is a car (Erden & Akman, 2018).

Procedural memory is the memory where information and processes about how
to do something are stored. It takes a long time for a process to occur in procedural
memory, but once it occurs, it has a strong persistence and recall feature. Automation

of processes stored in procedural memory depends on ample repetition and practice.
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Skills such as swimming skills, skiing skills, typing skills, and driving skills are
information stored in procedural memory (Senemoglu, 2020).

Executive control processes, which are the second basic dynamics of
information processing theory, are processes that involve processing the information
received by the sense organs into the sensory, short-term and long-term memory,
respectively, and bringing them back from the long-term memory when necessary
(Erden & Akman, 2018).

2. 6. Reading Comprehension

Giines (2015) explained reading comprehension according to the constructivist
theory. According to this theory, the information received by the reader by reading is
passed through some mental processes and new meanings are given to the information
read. These mental processes are examining information, ordering information,
classifying information, associating information, questioning and evaluating
information. The information created as a result of these mental processes is combined
with the reader's prior knowledge and is structured in the mind. According to the

constructivist approach, this process is called signification or meaning making.

According to Giingor (2005), it is only possible for readers to question what is
written in the texts they read, to produce creative ideas on the texts, to criticize what
they read, to make comments, to make comparisons between what they read, to make a

judgment about what they read, only if they comprehend what they read.

The reader decodes the written text by means of the prior knowledge he has and
gives meaning to these texts. This is called reading comprehension. When the reader
speaks out a text written in the text, he/she decodes the written code. Then, he gives

meaning to the words he has decoded in his mind (Muamber, 2008).
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According to Cure (2018), an interaction should be established between the text
and the reader in order to realize the reading comprehension. During this interaction,
the reader uses his past knowledge and experience to comprehend the information given

in the text.

Reading comprehension occurs when the two different processes, the reading
process and the comprehension process, complete each other with a cause and effect
relationship. Because a meaningful reading is an appropriate reading action. A reading

process concluded with comprehension is valuable (Kanmaz, 2012).

One of the variables that have the most important effect on learning is reading
comprehension. If the act of reading is to be transformed from being a mechanical act
into an intellectual activity, it must be completed with comprehension. If
comprehension occurs, the processes of criticism, interpretation and perception of the
text as a whole arise. These processes form the basis of acquiring knowledge by
reading. While the individual performs the comprehension skill through listening
before starting school, after starting school and learning to read and write, he starts to
do reading activities to understand and improves his comprehension skills in this way

(Uyanik, 2011).

According to Capoglu (2021), when the definitions related to reading
comprehension are examined, it is understood that reading comprehension consists of
many elements. Among these many elements, attention is drawn to the relationship
between the text and the individual, and it is mentioned that the individual creates a
new meaning by combining the information he has before and the information in the

text.
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2. 7. Reading Comprehension Strategies

Researchers have tried, developed and proposed many reading comprehension
strategies in accordance with the way the human mind works in order to guide the
reading education appropriately, to maximize the student’s reding comprehension skills

and to realize the reading comprehension in the best possible way (Ar1, 2014).

Gilingor (2005) stated that the using reading comprehension method affects the
reading comprehension skill positively. He emphasized that it is important for the
reader to be able to use many different reading comprehension strategies at the same

time to develop their reading comprehension skills.

Educational scientists, who know that the development of reading
comprehension skills is one of the most important tasks of teachers, have applied
strategies, techniques and methods for a long time in order to achieve this goal and have
proven the validity of these strategies. In order for the reader to understand the text
well, he should be active before starting to read, during reading and after reading and

should be able to use many reading comprehension methods (Epgagan, 2008).

Good readers set specific goals in their minds while reading written texts, and
they read in line with these goals. Therefore, good readers are expected to use their
creative side while reading. Good readers use reading comprehension strategies to
understand what is written in the text through the eyes of the author. The main factor
that determines the difference between good and bad readers is the use of reading
comprehension strategies. Good readers know how to understand a text and make a
plan before they start reading. They use many reading comprehension strategies within

the framework of this plan. Good readers know where to use reading comprehension
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strategies to understand the main ideas in the text and summarize the text (Ozgaylak,

2013).

According to Tuna (2016), reading strategies are some reading techniques used
by the reader before starting to read, while reading and after reading. Reading
comprehension strategies enable the reader to comprehend the text faster, make sense

of it, and retain the information in the text for a longer period of time.

Yilmaz (2008) mentioned that reading comprehension methods and techniques
should be taught to students by teachers, and that students should also apply these
techniques. He said that in this way, students can improve their reading comprehension
skills and show high success in exams or tests based on reading comprehension related

to Turkish course.

Reading strategies are the actions that the reader performs consciously while
reading. The reader uses reading comprehension strategies as a guide when the reading
comprehension is not realized or the text cannot be comprehended. Reading
comprehension strategies increase the cognitive competence of the reader and help the

realization of reading comprehension (Karatay, 2007).

Reading comprehension strategies play an important role in enabling readers to
understand the texts they read in an efficient and effective way. If reading
comprehension strategies are taught to readers with scientific methods, readers will rise
to higher levels in their reading comprehension. When reading comprehension
strategies are used, the mental processing stages required for comprehension occur in a
correct order. The correct realization of mental processing stages also ensures effective

reading comprehension. Many researchers consider it necessary to use reading
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comprehension strategies as it positively affects reading comprehension skills

(Epgagan, 2018).

When the relevant literature is examined, the reading comprehension strategies;
It has been determined that the strategies applied before reading, the strategies applied
during reading, and the strategies applied after reading are examined in three parts.

Some of these strategies are explored below.

2. 7. 1. Strategies Used Before Starting to Read

The purpose of the comprehension strategies used before starting to read is to
prepare the reader for the reading process and to have preliminary knowledge about the
reading material. Good readers do some mental activities about the reading material
before they start reading the reading material (Capoglu, 2021). These strategies are

explored below.

2.7.1. 1. Explaining the Purpose of Reading

According to Giines (2021), reading reading materials should be done within
the framework of a purpose. For this, readers should be taught the goal setting
technique. In order to determine the purpose of reading, the readers are asked, “Why
are you reading this text? What do you want to learn?” some questions may be asked.

Readers should be assisted if they have difficulty identifying the purpose of reading.

Readers need to know for what purpose and how to read the texts they will read.
This makes the strategy of "explaining the purpose of reading™ one of the most
important strategies to be used before starting to read. If reading is not done for a certain
purpose, the reader can continue reading after a certain period of time without
understanding. In order to be strategic in reading, it is necessary to read for a certain

purpose (Capoglu, 2021).
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2. 7. 1. 2. Helping the Student Guess the Topic of the Piece by Looking at
Elements Such as Title, Publication Date, Author, and Scanning the Reading
Material.

The main purpose of this guessing strategy is to stimulate readers' curiosity
towards the reading material. After the relevant sections in the reading material have
been examined by the readers, the readers should be asked to give their guesses. If the
reading material contains images, the images should be examined and the title and sub-
headings of the text should be checked. These reviews give readers the opportunity to
guess what the reading material is about (Capoglu, 2021). According to Akyol (2020),
good readers constantly make predictions. For good readers, reading is a way of making
predictions and making judgments about the accuracy and falsity of predictions. A

number of techniques can be used to maximize readers' predictive abilities.

2.7.1.3. TELLS

"TELLS Fact or Fiction' is a reading comprehension method that guides readers
before reading stories. 'TELLS' is an acronym to remind Readers of the stages of the
reading process. T: for study the title, E: examine the pages to find out what the story
is about, L: look for important words, L: look for hard words, S: identify settings. In
teaching the application of this technique, the teacher asks the students what they are
doing after each step and gives feedback on what the students have done at each stage

(Sorrell, 1990).

2.7.1. 4. Pre-Teaching Glossary

Students may encounter words they do not know while reading a text. The
teacher should scan the text before students and identify words that students may have
trouble knowing the meaning of. The main purpose of this reading comprehension

strategy is for students to learn the words they will encounter in the text, whose meaning
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they do not know, before reading the text. The teacher should teach the students the
words whose meanings they do not know, with techniques such as finding the meaning

in the dictionary and saying the synonym (Capoglu, 2021).

2. 7. 1. 5. Preteaching Concepts Through Concept Map and Story Map

According to Kansizoglu (2017), concept maps and story maps are graphic
organizers. Graphic organizers are one of the classification and definition methods that
increase the level of understanding of the information in the read material, show the
relations of the concepts in the reading material with each other, and ensure that the
learned concepts are better placed in the mind of the reader. In addition, thanks to
graphic organizers, readers can better understand the text by examining the

relationships between key concepts in the text more comprehensively (Tavsanli, 2014).

2. 7. 2. Strategies Used During Reading

A reader needs various studies to make sense of the text he reads. Thinking
about the paragraphs in the reading material, asking questions, examining the characters
in the text and making predictions about the possible events provide a link between
what is told in the text and the thoughts of the reader. The reader's ability to make
connections within the text, outside the text and between the texts during reading

depends on the strategies he will use during reading (Hartman, Akyol, Bas, 2021).

2.7.2. 1. Ensuring Fluent and Immersive Reading

Reading a reading material at an appropriate pace saves good readers time. Good
readers keep their pace at an appropriate level while reading a reading material. Poor
readers, on the other hand, read texts word for word and this puts a lot of time into the

reading process. One of the duties of teachers is to teach students fluent reading skills.
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To achieve this, it will be beneficial for teachers to set an example by reading aloud to

students every day from interesting reading materials (Akyol, 2020).

2.7.2. 2. Considering the Story Map for Narrative Texts

The story map technique can be described as a visual material that reflects the
facts in the reading text, the connections between the events and concepts in the text,
helps to describe the important ideas in the text and helps the readers in questions about
the narrative texts (Akca, 2002). According to Capoglu (2021), during the application
of this technique, the teacher should give responsibility to the students to create the
story maps after creating the sample story map a few times. Thanks to this technique,
the reader stays informed about the main events and people in the text while reading.

The teacher should check the readers' story maps and give feedback.

2. 7. 2. 3. Applying Strategic Note-Taking for Descriptive Texts

Readers can apply the strategic note-taking technique while reading explanatory
texts. This technique can be used to make estimations about what may happen in the
text before reading, to take classifying notes for the information in the text during
reading, and to summarize the text and evaluate the information in the text after reading

(Capoglu, 2021).

2. 7. 3. Strategies Used After Reading

In schools in our country, the studies done after the texts read are generally done
for evaluation purposes. In order to make this evaluation, mostly multiple choice
comprehension questions and open-ended questions are preferred. Since the purpose of
such questions is to check whether the student has understood the text they read, they
do not stimulate higher-order thinking skills. When the teachers were asked what kind

of work they did after the texts were read in the classroom, it was found that they usually
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had them retell the text. Instead, it would be more appropriate for students to question

the text, make comments about the text, and evaluate the text (Hartman et al., 2021).

2.7.3. 1. Summarizing

Summarizing is the process of classifying the information obtained from the
reading text. Summarizing is expressing the main theme of the text with as few words
as possible (Erdem, 2012). According to Senemoglu (2020), it is one of the efficient
learning strategies for the readers to summarize the reading material. Summarizing
helps the reader make the information more meaningful in his mind and store it
meaningfully in his long-term memory. The reason for this is listed in the following

three items;

e The reader reads to understand the reading text.
e The reader tries to distinguish important ideas.
e The reader is prompted to express the information in their own words.

Ozgakmak (2015) listed the summarization rules as follows.

Using your own sentences when writing the summary.

e Summarizing based on the structure of the original text.

e To summarize the text according to the purpose of the original.

e Creating paragraphs or sections while summarizing.

e Summarizing by using present tenses.

e Adding a title to the summary.

e To explain the summary in a plain and understandable language.

e Using short sentences when summarizing.

e Paying attention to punctuation and spelling rules while writing the summary.

e Making a summary by drafting.
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e Not quoting directly when writing the abstract.
e Write down what is described in the piece without adding your own thoughts.

2.7. 3. 2. Evaluation

Many readers, especially in primary school years, tend to accept that all the
information in the text they read is correct and complete. This point of view may cause
readers to remain in a passive position. Such readers have little or no connection to the
text. Reaching a judgment about the text and evaluating what is written in the text is
the most advanced goal between a text and the reader. Some dimensions that should be

considered in the evaluation of written materials are given below;

e Determining the author's point of view and purpose.

e Distinguish between ideas and facts.

e Distinguishing fact from fiction.

e Determining how valid ideas are.

e Identifying elements written for propaganda purposes in the text.

e Evaluating the literary aspect of the text (Akyol, 2020).
2.8.SQ3R

The SQ3R reading comprehension strategy was developed by Francis Robinson

in the 1940s to read explanatory texts in textbooks. The SQ3R can be divided into many
sub-steps. Separation into these steps is necessary for the full and proper application of
the technique. In the 'S' (survey) phase, which is the first letter of the technique, the
readers examine the text from beginning to end with its rough outlines. During this
review, they look at the titles and images of the text. In the 'Q' (question) phase, readers
prepare possible questions that can be answered while reading the text. In the 'read’
section, which is the first of the 3R (read, recite, review) stages, readers read the piece.

In the recite phase, they stop from time to time to stay in touch with the text they read,
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repeat the section up to the point they read with their own sentences and look for
answers to the questions they have prepared in the 'Q' section. In the review section,
after completing the previous activities, the readers review the piece again, make a
summary or write their own evaluations of the important information in the piece

(Huber, 2004).

All methods in the family of self-regulated reading methods contain three main
elements. First, readers review the material to determine what their attitudes should be
for better understanding, why reading material might be important, and how the
material is organized. Second, readers use active reading techniques to gain a good
understanding of the material. Finally, readers apply a variety of review techniques to
evaluate, use what they have learned in the future, and improve their ability to retain
information. In order to become effective metacognitive readers, readers should first
know different reading comprehension strategies and where they should use these
strategies. These reading comprehension strategies should be automated by repeating
them with lots of practice. The oldest of the self-regulated reading comprehension

strategies is the SQ3R reading comprehension strategy (Artis, 2008).

The teaching of reading has been constantly evolving and changing over the
years. If educators want to improve their students' reading skills, they must improve
their comprehension skills. Teachers of scientific courses must overcome the problem
of educating their students on how to read explanatory texts successfully. The use of
explanatory texts in lessons and evaluations of academic success become common in
secondary school years. During the secondary school years, students are asked to read
informational articles and keep the information in these articles in mind. In this case,
students have to understand and keep in mind the main topics in the explanatory texts.

Educators need to teach students how to successfully read and understand texts and
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retain information. Educators are expected to teach some techniques and strategies to
gain these skills to students. SQ3R is a reading comprehension technique that increases

students' comprehension skills (Baier, 2011).

When the Turkish literature is examined, we see that the SQ3R reading
comprehension strategy is written as ISOTEG or ISOAT reading comprehension
strategy. Kanmaz (2012) explained the stages of the ISOTEG reading comprehension

strategy as follows:

e |=Exam: Students gain perspective on the reading material they are studying.
For this, they review the title of the reading material, sub-titles and visuals, if
any. They also look at the introduction and summary sections.

e S=Questioning: The student asks some questions to seek answers while reading
the passage, based on the knowledge he has acquired in the ‘examination’
section.

e S=Reading: The student reads the readin passage to find the answers to the
questions asked during the 'questioning' phase.

e TE=Repetition: At this stage, the student explains what is remembered in the
reading material, in written or oral form, in his own sentences.

e G=Reuvision: The student makes a final review of the information in the reading
material, making it more solid in his mind.

When we look at the implementation stages of this strategy, it is seen that the
readers are active in all five stages. Readers seek answers to their own questions while
reading the text. Some of the questions that readers ask during the 'questioning’ phase
may not be included in the text. In such cases, the teacher should intervene in order to

prevent the student from losing their concentration. In the repetition phase, students
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explain the information in the text they read with their own sentences. At this stage, the
teacher can ask the students questions that he/she has prepared himself/herself. Thus,
students are guided to find the main and supporting ideas in the reading material

(Hartman et al., 2021).

2. 9. Related Studies

2. 9. 1. Research Done in the Country

In the study conducted by Aygin (2009), the effect of the ISOTEG technique on
the reading comprehension achievement and attitudes towards reading of fifth grade
students was examined. The research, which was carried out in the trial model, was
carried out with the fifth grade students of Mustafa Kemal Regional Primary Boarding
School in Feke District of Adana. A total of fifty students, twenty-six in the
experimental group and twenty-four in the control group, took part in the study. The
reading comprehension achievement test was applied to the experimental and control
groups as a pre-test, and then the ISOTEG reading comprehension technique was taught
to the experimental group for four weeks. After the application, the reading
comprehension achievement test post-test was applied to both groups, and as a result

of the results, a significant difference was found in favor of the experimental group.

In the study conducted by Ilhan (2014), the effect of the SQ3R reading
comprehension strategy on the academic achievement of primary school fourth grade
students in science and technology course, problem solving skills and attitudes towards
science course was examined. The research, which was carried out in the trial model,
was carried out in Akpmar District of Kirsehir Province. By applying the simple
random method, two different schools were selected, a fourth grade branch in one of

the schools was determined as the experimental group, and a fourth grade branch in
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another school was determined as the control group. Eight science and technology
subjects were taught with the experimental group using the SQ3R technique, and with
the control group according to the directions in the government books. When the results
of the achievement post-tests applied to the experimental and control groups were

compared, a significant difference was found in favor of the experimental group.

In the study conducted by Capoglu (2021), the effect of reading comprehension
strategies on reading comprehension and cognitive awareness skills of students at
different reading levels was examined. The research carried out in the quasi-
experimental model was carried out in Amasya Province. One hundred and forty-four
eighth grade primary school students from four different schools participated in the
study, seventy-one of them were in the experimental group and seventy-three of them
were in the control group. In the ten-week practice, the experimental group was made
to practice with the cooperative strategic reading technique, while the control group
was taught according to the instructions given in the state textbooks. A significant
difference was found in favor of the experimental group in the reading comprehension

achievement post-test scores after the ten-week application.

In the research conducted by Batmaz (2017), the relationship between primary
school 4th grade students' levels of using reading comprehension strategies in Turkish
lessons and their reading comprehension success levels was examined. The research,
which was carried out with the relational scanning model, was carried out in the
province of Bayburt. In the study in which a total of five hundred and three 4th grade
students participated, it was determined that the students who used the reading
comprehension strategy got higher scores on the reading comprehension achievement

test than the students who did not use the reading comprehension strategy.
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In the study conducted by Ozyilmaz (2010), the effect of teaching reading
comprehension strategies to primary school 7th grade students on reading
comprehension success was investigated. The research, which was carried out with the
trial model, was carried out in Kocaeli Province Izmit District Hizir Reis Primary
School. In the study, which included 69 students at the 7th grade level, 36 students were
in the experimental group and 33 students were in the control group. Three texts were
determined and the determined texts were processed with the experimental group using
reading comprehension strategies. The same texts were processed with the control
group without applying any strategy. After the application, the reading comprehension
achievement post-test was applied and no score increase was found in favor of the

experimental group.

2. 9. 2. Research Done Abroad

In Baier's (2011) research, the effect of the SQ3R reading comprehension
strategy on the reading comprehension skills of 5th grade students was examined. The
research carried out in the quasi-experimental model was carried out in a school close
to Bowling Green State University, but the name of the school was not mentioned in
the study. 32 fifth grade students were included in the study by taking the opinions of
the teachers working at the school. In the study, a reading comprehension achievement
pre-test consisting of 10 multiple-choice questions was applied to the students first, and
then the SQ3R reading comprehension strategy was taught one class hour a day for five
days. After teaching the reading comprehension strategy, the reading comprehension
achievement posttest was applied. When the results were examined, a significant
increase was found in the reading comprehension achievement post-test scores after the

SQ3R reading comprehension strategy was taught to the students.
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In the research conducted by Kasmawati and Sakkir (2020), it was investigated
whether the SQ3R reading comprehension strategy improved students' reading
comprehension skills. The research, carried out in a quasi-experimental model, was
carried out in the Sidrap residential area of South Sulawesi Region, Indonesia. A total
of 90 tenth grade students in three different classes were included in the study. A class
consisting of 30 people was chosen as the experimental group. First, the reading
comprehension achievement test was administered to all 90 students as a pre-test. After
that, the experimental group consisting of 30 students was given information about how
to apply the SQ3R reading comprehension strategy four times in total, each seminar
being 80 minutes. After the application, the reading comprehension achievement test
post-test was administered to all 90 students. When the results were examined, a
positive increase was observed in the post-test scores of the reading comprehension

achievement test in favor of the experimental group.

In the study conducted by Ayitey and Baiden (2020), the development of
reading comprehension skills of secondary school students in explanatory texts was
investigated by using the SQ3R reading comprehension strategy. The research was
carried out in an action research model, conducted in a secondary school within the
Kibi Pesbyterian Education College in the greater Accra Region of Ghana. A total of
45 students, selected with a simple random model, were included in the study. The 45
students included in the study were first given the reading comprehension achievement
test pre-test, and then the SQ3R reading comprehension strategy was taught for two
hours a week for six weeks. After the application, the reading comprehension
achievement test post-test was applied. When the pre-test and post-test scores were
compared, it was determined that there was a positive increase in students' reading

comprehension skills.
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In the research conducted by Swennumson (1992), the effect of the SQ3R
reading comprehension strategy on the reading comprehension skills of non-traditional
college students was investigated. The researcher defined the model of his research as
the univariate research model. “Non-traditional students” participating in the study
were defined as married students, students with parents, students over 24 years old, and
students who took a break from high school education for one or more years. In the
research, first of all, a pre-test called “McGraw-Hill reading test form A” was applied
to the participants, then a seminar was organized and the SQ3R reading comprehension
strategy was explained to non-traditional students. During the 8 weeks following the
seminar, the students came to the professor who gave the seminar twice a week and
exchanged information about the SQ3R reading comprehension method. After the
eight-week period, the participants were given a post-test named “McGraw-Hill reading
test form B” and a significant increase was detected in the post-test scores of the

participants when the data were analyzed.
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CHAPTER Il

METHODOLOGY
In this section, the research model, study group, data collection tools, data

collection and data analysis are discussed.

3. 1. Research Model
In this study, the effect of the ISOTEG reading comprehension strategy on the
reading comprehension skills of primary school sophomores was investigated. For this

reason, the research was conduct on experimental model.

The purpose of using experimental models is to reveal the effect of an
intervention or operation on variables. In this model, it is investigated whether an
independent variable (ISOTEG's reading comprehension strategy) has any effect on a
dependent variable (its effect on primary school sophomores' reading comprehension
skills). Therefore, it is recommended to use this model in studies investigating cause-

effect relationships (Yilmaz & Arik, 2019).

Since the research investigated the effect of the ISOTEG reading
comprehension strategy on the reading comprehension skills of primary school second
grade students, one experimental group and one control group were determined. In the
experimental group, the lessons were taught according to the ISOTEG reading
comprehension strategy for eight weeks. In the control group, the instructions in the
Turkish state textbook were applied for eight weeks. Before the start of the application
and after the eight-week application was completed, the reading comprehension

achievement test was applied to the experimental and control groups.

The design of the research is the pretest-posttest control group model.
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The pretest-posttest control group model is one of the most frequently used
experimental models in education. Two groups are formed, one for the experimental
group and the other for the control group. Before the application, the measurements of
the members of the experimental and control groups regarding the dependent variable
are taken. The experimental procedure tested is given to the experimental group during
the application, but not to the control group. Finally, the measurements of the dependent
variable of the subjects in the experimental and control groups are taken again with the
same measurement tool. In order to see the effect of the experimental procedure, the
measurement results of the dependent variable of the experimental and control groups

are compared using appropriate techniques (Biiyiikoztiirk et al., 2020).

According to Biytikoztiirk et al. (2020), the first advantage of the pretest-
posttest control group model is that the measurements obtained under different
experimental processing conditions are highly correlated in many experiments, since
the measurements are made on the same subjects. Another advantage is that it provides
less time and effort since the experimental procedures are performed on the same
subjects. The disadvantage of the pretest posttest control group experimental model is
that the behaviors learned during the pretest application may affect the behavior during

the posttest.

The symbolic view of the model is given in table 1.

Table 1

Symbolic View of the Research Model

Group Pre-test Process Post-test

D 01 X 03
K 02 04
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D: Experimental group

K: Control group

01 — 02: Reading comprehension achievement test pre-test scores
X: SQ3R technique

03 — 04: Reading comprehension achievement test post-test scores

3. 2. Study Group

This research was carried out with a total of 100 students in 2/A, 2/B, 2/D and
2/1 classes at a Public Primary School in Sancaktepe District of Istanbul in the fall
semester of the 2021-2022 academic year. For the control group, 25 students from 2/A
and 2/B classes were selected and the group consisted of 50 students in total. For the
experimental group, 25 students from 2/D and 2/1 classes were selected and the group
was formed from a total of 50 students. In the control group, the lessons were taught by
the classroom teachers of their own classes. The lessons of the experimental group were
taught by the researcher in the 2/D class, and by the class's own teacher in the 2/1 class.
The teacher of the 2/I class in the experimental group was informed by the researcher
about how to apply the SQ3R technique and the application of the technique was shown
as an example by the researcher.

The "Reading Comprehension Achievement Test" was applied to the study
groups as a pre-test. The data regarding the pretest application of the reading

comprehension achievement test are given below.
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Table 2

Data of Reading Comprehension Achievement Test Pre-Test Application

Groups N X SS
Experimental 50 16,40 6,52
Group

Control Group 50 10,86 5,79

When the table is examined, a difference of 5.54 points was found in favor of
the experimental group in the reading comprehension achievement test scores of the
experimental group and the control group.

3. 3. Data Collection Tools

In the research, in order to develop a data collection tool, the acquisitions related
to "reading comprehension™ determined by the Ministry of National Education for the
second graders of primary school were examined. A "reading comprehension
achievement test" was developed by the researcher to cover all relevant acquisitions.
The developed reading comprehension achievement test was applied to the
experimental and control groups as a pre-test and post-test. Information about the
mentioned measuring tool and the purpose of using the measuring tool is given in the

table below.
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Information about the data collection tool
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Data collection

Purpose of Use of

Who Will Answer

At which stage of

Comprehension
Achievement Test

Academic Success

Control and
Experimental

tool the Data the research it
Collection Tool will be used

Pre-test | Post-

test
Reading Measuring Students in the X X

Group

3. 4. Reading Comprehension Achievement Test

Before the "reading comprehension achievement test" was developed, the
relevant literature was searched. The "reading comprehension achievement tests"
developed for reading comprehension achievement were examined and an achievement
test was developed by the researcher for this study, taking into account the
achievements regarding reading comprehension determined by the Ministry of National
Education for primary school sophomores. In the development of this test, the steps
described below were applied.

1. Since the ISOTEG reading comprehension technique to be used in the
research is related to the illustrated texts, the illustrated texts were examined and the
text named “Messy Crow” was chosen, which is suitable for the level of the second
year primary school students. 32 multiple-choice and four-option essay items were
created by taking into account all the achievements for reading comprehension
determined by the Ministry of National Education for the second grade students in

primary school. The prepared questions were examined by 1 lecturer working at
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Yeditepe University and two experienced teachers working at Hiiseyin Temizel
Primary School. Some corrections were made in the test in line with expert opinions.

2.The trial form was applied to a total of 120 students in 3/A, 3/D, 3/E and 3/H
classes of Hiiseyin Temizel Primary School by their class teachers. Practitioner teachers
gave enough time to students. Opinions were received from the students about whether
there were any questions or questions that they had difficulty in understanding.

3. After the trial application, item analyzes and test analyzes were made. By
analyzing the items, the discrimination index and difficulty index of each item were
calculated. One item was excluded from the test as it was not found to be valid and
reliable. When the table is examined, item difficulties are between .26 and .87; There
are 31 items with discrimination indices ranging from .34 to .50.

Table 4

Reading Comprehension Achievement Test Item Analysis Results

Item Pj Sj Rjx Item No Pj Sj Rjx
No.

1 71 .38 .50 17 73 .61 44
2 71 .55 45 18 42 47 49
3 .87 48 34 19 .66 .48 47
4 12 44 45 20 73 .55 44
5 .58 49 49 21 39 .63 49
6 15 49 43 22 .56 47 .50
7 73 51 45 23 39 .36 49
8 45 48 .50 24 48 .60 .50
9 53 49 .50 25 42 .56 .49
10 18 54 41 26 .60 57 49
11 .63 .36 48 27 .26 41 44
12 .80 .61 40 28 .70 .64 46
13 52 42 .50 29 .29 32 45
14 81 54 39 30 55 .59 .50
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15 .66 49 47 31 .63 .39 48
16 .55 A48 .50

4 After the item analyzes were made, test analyzes were carried out. The results
obtained are shown in the table.

Table 5

Reading Comprehension Achievement Test Test Analysis Results

N X SD Hydrangea Mod Average KR 20
Difficulty
128 18,62 7,27 19 21 0.60 0.86

When the table is examined, it is seen that the average difficulty of the test is
.60. In this case, the test is slightly above medium difficulty. It is seen that the median
and arithmetic mean are close to each other (19;18,62). This situation can be interpreted
as the test distribution is normal. The KR20 alpha value of the test was calculated as

.86. This can be interpreted as a reliable test that can be used.

3. 5. Data Collection
In the study, in order to test the question whose answer was investigated, the

following steps were applied sequentially:

1. Inthe fall semester of the 2021-2022 academic year, the reading comprehension
achievement test pretest was applied to the experimental and control groups in
Hiiseyin Temizel Primary School in the Sancaktepe district of Istanbul.

2. After the pre-test application of the reading comprehension achievement test,
the SQ3R reading comprehension strategy was applied to the students in the

experimental group in Turkish lessons with 10 lessons per week.
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After the application was completed, the reading comprehension achievement

test post-test was applied to the experimental and control groups.

3. 6. Experimental Operation
The application stages of the SQ3R reading comprehension technique applied
in the experimental group and the Turkish lesson teaching stages applied to the students

in the control group are explained in sections below.

3. 6. 1. SQ3R Technique

In teaching the SQ3R reading comprehension technique, 8 texts selected from
the Turkish textbooks used in schools were used. Thus, the students followed the
curriculum while learning the technique. While teaching the technique to the students,
the teacher set an example by applying the technique himself rather than explaining the
technique to the students verbally. During the application of the technique, he informed
the students about the questions that should be asked by thinking aloud at the necessary
stages, and immediately gave the necessary feedback by watching the students' work

during the lesson. The lessons are given in the following order.

1. The previously determined reading text for the relevant week was opened
from the students' textbooks and the SQ3R form was distributed to the students. Since
the forms will be collected at the end of the lesson and distributed again in the next
lessons, the students were first asked to write their names and surnames on the upper

right side of the form and it was checked whether all students wrote it.

2. The following information on the first page of the form has been filled in by

the students.
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3. After the questions on this page were answered by the students, the students
were again asked to produce questions containing the words "what, when, how, why,

where and who" based on the title, sub-title and images if any.

4. After the work in the "Question" section, the students were asked to read the
reading text by keeping in mind the questions they created based on the title, sub-title
and visuals of the reading text and searching for the answers to these questions. Students

are given enough time to read the passage.

5. In the "recite” stage, the students were asked to answer the questions they
created in the "question” section. After the students gave their answers, the answers

given to all students' own questions were listened and necessary feedbacks were given.

6. During the review stage, the students were asked to read the reading text
again. After the review reading, the students wrote down what they remembered from
the reading text in their own sentences, trying to preserve the sequence and integrity of
the events. The summaries written by the students were checked one by one by the

teacher and necessary feedback was given.

7. After the completion of the review phase, the students were asked the "reading
comprehension™ questions prepared by the teacher about the reading text they read, and
the answers of the students were taken in written form. The answers were examined

and necessary feedbacks were given.

3. 6. 2. Instructional Techniques Used in the Control Group
The control group students followed their lessons in accordance with the
directions in the Turkish state textbook. The parts in the book were read silently and

aloud by the students after the teacher's sample reading, and then the reading
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comprehension activities of the Turkish book related to the reading text were done by

the students.

3. 7. Data Analysis
The analysis of the data collected in this study was carried out in the following

order.

1. The data collected from the "Reading Comprehension Achievement Test"
pretest applied to the experimental and control groups at the beginning of the study

were transferred to the excel program.

2. The arithmetic mean and standard deviation values of the scores of the
experimental and control groups from the pre-test of reading comprehension

achievement test were calculated.

3. The students in the experimental and control groups were divided into upper
and lower groups, and the arithmetic mean and standard deviation values of the scores
they got from the reading comprehension achievement test pretest application were

calculated.

4. After the eight-week program was completed, the data collected from the
post-test application of the reading comprehension achievement test applied to the

experimental and control groups were entered into the excel program.

5. The arithmetic mean and standard deviation values of the scores of the
experimental and control groups from the posttest application of the reading

comprehension achievement test were calculated.

6. The students in the experimental and control groups were divided into upper

and lower groups, and the arithmetic mean and standard deviation values of the scores
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they got from the post-test application of the reading comprehension achievement test

were calculated.
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CHAPTER IV

RESULTS
In this section, the findings obtained as a result of the research are given below.

4.1. Findings Related to the Hypothesis of the Research

4.1.1. Findings Regarding the First Hypothesis

In this study, the effect of the SQ3R reading comprehension strategy on the
reading comprehension skills of primary school sophomores was investigated.

The arithmetic mean and standard deviation values of the total scores obtained
from the pretest and posttest applications of the experimental and control groups in the
reading comprehension achievement test are presented in the table below.

Table 6

Arithmetic Averages and Standard Deviation Values of the Total Scores from the
Reading Comprehension Achievement Test of the Students in the Experimental and
Control Groups

Groups N Total Points
X SD
Experimental Group 50 Pre test 16,4 6,52
Post test 20,4 7,13
Control Group 50 Pre test 10,86 5,79
Post test 14,16 6,96

When the table is examined, an increase of 4.0 points was observed in the
arithmetic mean between the pretest and posttest application of the experimental
group's reading comprehension achievement test. The reading comprehension
achievement test of the control group showed an increase of 3.3 points in the arithmetic

mean between the pretest and posttest application.
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The data obtained as a result of the reading comprehension achievement test
showed that the use of the SQ3R reading comprehension strategy did not cause a
significant difference in favor of the experimental group in terms of reading
comprehension skills.
4.1.2.Findings Regarding the Second Hypotesis

The second hypothesis of the research is expressed as follows.

When the reading comprehension achievement test pretest scores of the students
in the experimental group in which the SQ3R reading comprehension strategy was used
and the upper group in the control group were not used, there was a significant
difference between the posttest scores in favor of the students in the upper group of the
experimental group.

In order to determine whether there is a significant difference in the pretest and
posttest scores of the students in the experimental and control groups, the groups were
divided into upper and lower groups, and the arithmetic averages of the total scores in
the reading comprehension achievement test were examined. The results are given in

the table below.
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Table 7

Arithmetic Averages of the Total Scores of the Students in the Upper Group of the
Experimental and Control Groups from the Reading Comprehension Achievement
Test

Groups N X
Experimental Group 14 Pre test 24,42
Upper Group

Post test 27,78
Control Group Upper 14 Pre test 17,14
Group

Post test 22,21

When the table is examined, the difference between the arithmetic mean scores
of the 14 students in the upper group of the experimental group in the reading
comprehension achievement test pretest and posttest total scores is 3.36 points. The
difference between the arithmetic averages of the pretest and posttest total scores of the
14 students in the upper group of the control group in the reading comprehension
achievement test is 5.7 points.

The data obtained as a result of the reading comprehension achievement test
showed that the use of the SQ3R reading comprehension strategy did not cause a
significant difference in favor of the upper group of the experimental group in terms of
reading comprehension skills.
4.1.3.Findings Regarding the Thirth Hypotesis

The thirth hypothesis of the research is expressed as follows.
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When the reading comprehension achievement test pretest scores of the students
in the experimental group in which the SQ3R reading comprehension strategy was used
and the control group in which the technique was not used are controlled, there is a
significant difference between the posttest scores in favor of the students in the
subgroup of the experimental group.

Table 8

The Arithmetic Averages of the Total Scores from the Reading Comprehension
Achievement Test of the Students in the Subgroup of the Experimental and Control
Groups

Groups N X
Experimental Group 14 Pre test 8,78
Subgroup
Post test 11,28
Control Group Subroup 14 Pre test 4,07
Post test 5,57

When the table is examined, the difference between the arithmetic averages of
the sum of the reading comprehension achievement test pretest and posttest scores of
14 students in the subgroup of the experimental group is 2.5 points. The difference
between the arithmetic averages of the sum of the pretest and posttest scores of the 14
students in the subgroup of the control group in the reading comprehension
achievement test is 1.5 points.

The data obtained as a result of the reading comprehension achievement test

showed that the use of the SQ3R reading comprehension strategy did not cause a
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significant difference in favor of the subgroup of the experimental group in terms of
reading comprehension skKills.
4.1.4. Findings Regarding the Fourth Hypothesis

The fourth hypothesis of the research is expressed as follows.

After learning to use the SQ3R reading comprehension strategy, sophomore
primary school students can apply it themselves without teacher guidance.

In the experimental group in which the research was conducted, the application
steps of the SQ3R reading comprehension strategy were carried out with the guidance
of the teacher in the first five weeks. Starting from the sixth week, the students were
told which text was to be read with the SQ3R reading comprehension strategy, and the
students were asked to read by themselves using the steps of the reading comprehension
strategy. It was observed whether the SQ3R reading comprehension strategy could be
applied by the students without teacher guidance.

It has been observed that students can apply the SQ3R reading comprehension

strategy on their own without teacher guidance.
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CHAPTER V

DISCUSSION AND COMMENTS

In this section, the findings about the effect of the SQ3R reading comprehension
technique on the reading comprehension skills of primary school sophomores are
interpreted and discussed.

After the SQ3R reading comprehension technique, which was taught to the
experimental group for 8 weeks, the reading comprehension achievement test posttest
was applied to the experimental and control groups, and the results were compared with
the pretest application of the reading comprehension achievement test applied to the
experimental and control groups. The difference between the arithmetic averages of the
pretest and posttest total scores of the reading comprehension achievement test applied
to the experimental and control groups was found to be 3.3 points in favor of the
experimental group.

Then, the experimental and control groups were divided into upper and lower
groups, and the difference between the arithmetic averages of the pretest and posttest
total scores of the reading comprehension achievement test was examined. The
arithmetic mean difference between the pretest and posttest total scores of the students
in the upper group of the experimental group was found to be 3.36 points in favor of
the posttest application. The arithmetic mean difference between the pretest and posttest
total scores of the students in the upper group of the control group was found to be 5.7
points in favor of the posttest.

When the findings of the students in the subgroups of the experimental and

control groups were examined, the difference between the arithmetic mean scores of
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the students in the subgroup of the experimental group in the reading comprehension
achievement test pretest and posttest total scores was found to be 2.5 points in favor of
the posttest. The difference between the arithmetic averages of the pretest and posttest
total scores of the students in the subgroup of the control group was found to be 1.5
points in favor of the posttest.

These data can be interpreted as the SQ3R reading comprehension strategy does
not make a positive contribution to the reading comprehension skills of primary school
sophomores.

When the relevant literature is examined, no studies at the second grade level of
primary school were found among the studies that investigated the effect of the use of
the SQ3R reading comprehension strategy on the reading comprehension skills of
students in studies conducted in Turkey and abroad. But there are studies conducted at
the third and fourth grade levels of primary school.

In the study conducted by Kanmaz (2012), the effect of Turkish instruction
using the SQ3R reading comprehension strategy on the reading comprehension success
of primary school fourth grade students was investigated. The research was carried out
in the experimental model with pretest posttest control group. In the study, the students
in the experimental group, in which Turkish was taught using the SQ3R reading
comprehension strategy, were more successful in the posttest application of the reading
comprehension achievement test than the students in the control group, where the
strategy was not used. This result of the study was not consistent with the result of the
present study.

In the research conducted by Batmaz (2017), the relationship between primary
school 4th grade students' levels of using reading comprehension strategies in Turkish

lessons and their reading comprehension success levels was examined. The research,
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which was carried out with the relational scanning model, was carried out in the
province of Bayburt. In the study in which a total of five hundred and three 4th grade
students participated, it was determined that the students who used the reading
comprehension strategy got higher scores on the reading comprehension achievement
test than the students who did not use the reading comprehension strategy. This result
of the study was not consistent with the result of the present study.

In Baier's (2011) research, the effect of the SQ3R reading comprehension
strategy on the reading comprehension skills of 5th grade students was examined. The
research carried out in the quasi-experimental model was carried out in a school close
to Bowling Green State University, but the name of the school was not mentioned in
the study. 32 fifth grade students were included in the study by taking the opinions of
the teachers working at the school. In the study, a reading comprehension achievement
pre-test consisting of 10 multiple-choice questions was applied to the students first, and
then the SQ3R reading comprehension strategy was taught one class hour a day for five
days. After teaching the reading comprehension strategy, the reading comprehension
achievement posttest was applied. When the results were examined, a significant
increase was found in the reading comprehension achievement post-test scores after the
SQ3R reading comprehension strategy was taught to the students. This result of the
study was not consistent with the result of the present study.

In the study conducted by Ayg¢in (2009), the effect of the SQ3R technique on
the reading comprehension achievement and attitudes towards reading of fifth grade
students was examined. The research, which was carried out in the trial model, was
carried out with the fifth grade students of Mustafa Kemal Regional Primary Boarding
School in Feke District of Adana. A total of fifty students, twenty-six in the

experimental group and twenty-four in the control group, took part in the study. The
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reading comprehension achievement test was applied to the experimental and control
groups as a pre-test, and then the ISOTEG reading comprehension technique was taught
to the experimental group for four weeks. After the application, the reading
comprehension achievement test post-test was applied to both groups, and as a result
of the results, a significant difference was found in favor of the experimental group.
This result of the study was not consistent with the result of the present study.

According to Giines (2021), the students in the classes where reading
comprehension is taught are highly successful, and that the developed comprehension
skills will positively affect the academic skills of the students in the future. She stated
that reading comprehension teaching should be taught to students with appropriate
techniques from the first years of education.

In this study, as Giines recommended, reading comprehension technique was
taught in the second grade of primary school, which is an early education period, but
no positive development was found in reading comprehension skills.

The final hypothesis of this research was that second year primary school
students could apply the steps without teacher guidance after they learned to apply the
SQ3R reading comprehension strategy.

Huber (2004) defined the application steps of the SQ3R reading comprehension

strategy as "Survey",

question”, "read", "recite”, "review".

In the first five weeks of the research, the students in the experimental group did
the steps of the SQ3R reading comprehension strategy with the guidance of the teacher.
In the sixth, seventh and eighth weeks, the students were told to apply the technique,
but they were not told step by step which order they would follow. In the observation
made by the teacher, it was observed that the students applied the steps of the SQ3R

reading comprehension strategy by following the correct order on their own.
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It is thought that the SQ3R reading comprehension technique, which was taught
to the experimental group for 8 weeks, contributes to the students learning how to do a
task step by step by dividing it into certain process steps.

In the first weeks of the SQ3R reading comprehension technique teaching
process, which lasted for 8 weeks, it was observed that the second year primary school
students in the experimental group had difficulties in producing questions that
contained the words "what, where, when, how, why and who". However, in the
following weeks (weeks 6, 7 and 8), it was observed that students had less difficulty in
producing questions containing the words "what, where, when, how, why and who".
Considering this situation, it can be said that SQ3R reading comprehension strategy
teaching contributed positively to the questioning skills of primary school sophomores.

According to Cakir et al. (2019), if the reader can find the answers to the
questions of what, where, when, how, why and who asked a reading text, it means that
the text has been understood. The answer to the "what" question about a text determines
the subject of that text. The answer to the "how" question is an important part of how
the event in the text took place. The question that explains the main purpose of the text
and the reason for the event in the text is the "why" question. By answering the question
"when", it is understood when the events in the text took place. In order to understand
the place where the event took place, the question "where" is asked. Finally, the "who"
question is asked to understand who is responsible for the events in the text.

When evaluated in the context of the above explanation, students' ability to
answer "what", "where", "when", "how", "why" and "who" questions about a reading
text and to generate questions about the reading text containing these words will enable
them to understand a text. It has been very useful in the development of thinking and

problem solving skills in order to solve or understand a problem and produce a solution.
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CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS
In this section, the conclusions reached in the light of the data obtained in the
research are emphasized. In addition, in the light of the data obtained from the research,

suggestions were made to researchers who want to conduct research on this subject.

6. 1. Conclusions
The results obtained from the research findings were examined in two parts in

parallel with the research hypotheses and the question.

6.1.1. Conclusions on Research Hypotheses

1. When the reading comprehension achievement test pretest scores of the experimental
group in which the SQ3R reading comprehension technique was used and the control
group that did not use this method were controlled, no significant difference was found
between the posttest scores in favor of the experimental group.

The first hypothesis of the study could not be verified.

2. When the students in the experimental group in which the SQ3R reading
comprehension strategy was used and the students in the control group in which the
strategy was not used were divided into upper and lower groups according to their
achievement test scores, no significant difference was found between the posttest scores

in favor of the upper group of the experimental group.

The second hypothesis of the study could not be verified.

3. When the students in the experimental group in which the SQ3R reading
comprehension strategy was used and the students in the control group in which the

strategy was not used were divided into upper and lower groups according to their
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achievement test scores, no significant difference was found between the posttest scores

in favor of the lower group of the experimental group.

The thirth hypothesis of the study could not be verified.

4. After primary school sophomore students used the SQ3R reading comprehension
strategy with teacher guidance for five weeks, they were able to use the SQ3R reading
comprehension strategy in the sixth, seventh and eighth weeks without teacher

guidance.

The fourth hypothesis of the study was confirmed.

6.1.2. Conclusions on the Research Question

The students in the experimental group were asked questions to get their views
on the SQ3R reading comprehension strategy. When the answers given by the students
to these questions were evaluated, they said that they found the reading comprehension
technique used entertaining. They said that they had difficulty in asking questions about
a text before, but after learning to use the technique, they could easily design questions
based on the visuals of the text. They said that they got bored when they were going to
read a text before, but they did not get bored when they read the text by applying the

SQ3R reading comprehension technique.

While the number of students who raised their hands to speak in Turkish lessons
before the SQ3R reading comprehension strategy was taught, there was a significant
increase in the number of students who raised their hands to speak after the technique

was taught.

While the number of students who raised their hands to speak in Turkish lessons

before the SQ3R reading comprehension strategy was taught, there was a significant
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increase in the number of students who raised their hands to speak after the technique

was taught.

As a result, although the SQ3R reading comprehension strategy did not
positively contribute to the reading comprehension skills of the primary school second
grade students, it made reading the text more fun for the students and increased the

students' participation in the Turkish lesson.

6. 2. Suggestions

6. 2. 1. Implementation Suggestions

1. In the last weeks (weeks 6, 7 and 8), it was observed that although the students
were more successful in applying the technique, they were bored of doing the same
things all the time. To avoid this situation, the technique can be used alternately with
different reading comprehension techniques.

2. In the first weeks of using the technique, students may not be very enthusiastic
to participate because they do not fully understand what they need to do. At this point,
the teacher should be encouraging and motivating the students.

3. During the application of the technique, the teacher can walk among the

students and make small reminders to the students who have difficulties. Can give tips.

6. 2. 2. Suggestions for Future Research
1. The effect of the use of the SQ3R reading comprehension strategy on the
reading comprehension skills of primary school third grade students can be

investigated.
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2. In this research, the use of the SQ3R reading comprehension strategy was
tested with the narrative texts in the Turkish state textbook. The technique can be tested
with informative texts designed for sophomore primary school students.

3. The effect of the use of a different reading comprehension strategy on the

reading comprehension skills of primary school sophomores can be investigated.

6.3.3. Suggestions for the Development of the Turkish Education System

In his eleven years of teaching experience, the researcher worked as a primary
school teacher in public schools of Istanbul, located in neighborhoods with low
socioeconomic status. The suggestions in this section are based on observations made

in these regions.

1. One of the biggest problems in primary schools in neighborhoods where
families with low economic income live is the crowded classrooms. In primary school
classrooms with an average of 40 students, teachers cannot find the time to identify the
individual needs of the students and respond to these needs of the students. For this
reason, it is thought that the number of students in the neighborhoods should be
determined and arrangements should be made to have a maximum of 25 students in

primary school classes.

2. Another problem observed in primary schools in neighborhoods where
families with low economic income live is insufficient technological equipment in
schools. Smart boards that make information both visual and auditory for primary
school students are not available in schools. It is thought that it would be beneficial to
deliver smart boards to all primary schools where applications that can make learning

fun and interesting for students can be used.
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3. It has been observed that in neighborhoods where families with low economic
income live, parents are unaware of what a good primary school education will
contribute to their children in the coming years, and therefore they do not show interest
in students. It is thought that it would be beneficial for them to be informed about the
importance of the support they will show to their children in terms of school activities
during the primary school years. It is thought that it would be effective if this

information was made through the state and by professionals.

4. It is thought that it would be beneficial to develop the state textbooks sent to

primary schools in order to increase the functionality in the lessons.

5. When the teachers were interviewed, it was determined that the majority of
primary school teachers did not renew themselves, did not know the concepts of
"Universal Design for Learning” and "Brain Based Learning” and did not apply
teaching plans based on these approaches in their lessons. It is thought that it would be
beneficial for teachers to be informed frequently through seminars about the latest
developments in education in the world and to make practices related to new

developments.

6. In the interviews with the teachers, it was determined that the classroom
teachers could not professionally give the students the basic education required by the
classes in physical education, music and visual arts. It is thought that it would be much
more beneficial for primary school students to teach the lessons of these branches by
teachers who are experts in these fields, so that primary school students can be given

basic education related to these fields effectively.
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6.4.4. Suggestions for Curriculum and Insrtuction in Turkey
Since this research was conducted with primary school students and their
reading comprehension skills, the suggestions in this section were made about these

areas.

1. It is thought that it would be beneficial to develop literacy teaching books
sent by the state for students in the first year of literacy teaching, and to develop and
send literacy teaching materials in accordance with the age groups of students, in which

all sense organs actively participate in literacy teaching, by the state.

2. In line with the information obtained during this research, it is believed that

fluent reading techniques such as "repeated reading™, "reading with a friend", "guided

reading”, "reading in chorus" will be added to the curriculum and applied in classes

until all students acquire fluent reading skills.

3. Acquiring fluent reading and reading comprehension skills depends on lots
of practice on these topics. However, primary schools are not sent any material other
than state textbooks, and for this reason, while a classroom library can be created in
some classrooms, it cannot be created in some classrooms. In addition, the storybooks
bought from outside are sometimes not suitable for the level of the students, the number
of pages of the books is sometimes more and sometimes less than the level of the
students. In order to prevent this situation and to ensure that all students make useful
readings, it is thought that it would be beneficial to develop storybooks suitable for the
age levels of the students and send them to schools by the experts appointed by the

state.

4. In the literature reviews conducted during this research, it has been

determined that the use of reading comprehension technique provides definite success
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at the primary school fourth grade level. In line with this information, it is thought that
it would be beneficial to include reading comprehension techniques such as "SQ3R",

"SQ4R", "KWL" in the curriculum of primary schools.
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APPENDIX A: EXAMPLE OF LESSON PLAN BASED ON SQ3R READING
COMPREHENSION STRATEGY
COURSE: TURKISH

CLASS: 2/D

THEME: VIRTUES

SUBJECT: GERCEK ARKADAS

TOOL - MATERIAL: Reading text, SQ3R reading comprehension strategy
worksheet

DURATION: 10 lesson hours (each lesson is 40 minutes)

LEARNING - TEACHING STRATEGY AND METHOD: SQ3R reading
comprehension strategy.

GAINS

1) Recognize the basic parts of reading material.

2) Applies reading strategies.

3) Guess the meanings of unfamiliar words based on images.

4) Answers questions about images.

5) Guess the subject of the text to be read based on the images.

6) Explains what he/she reads with the main lines.

7) Determines the subject of the text he reads.

8) Answers questions about the text read.

9) Determines the story elements in the text read.

10) Determines the appropriate title(s) for the content of the text he reads.

11) Understands the meaning of figures, symbols and signs.
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EDUCATIONAL SITUATIONS

SURVEY PHASE (2 lesson hours 40+40 minutes): At this stage, the aim is for the
students to examine the text with its main lines, to look at the title of the text and its
sub-titles, if any, and to examine the visuals of the text. After examining the title of the
text, sub-titles and visuals, if any, students activate their preliminary knowledge about
the subject based on these. They make predictions about what might be described in the
text. This phase should not take more than 5 minutes. The teacher said, “Guys, what do
you think friendship is? He draws the attention of the students to the subject by asking
the question ""'. After receiving the answer to the question asked from as many students
as possible, SQ3R distributes the reading comprehension strategy application form to
the students. The teacher asks the students to examine the title, if any, sub-headings and
visuals of the reading text titled “REAL FRIENDS”, which starts on page 18 and ends
on page 20 of the Turkish textbook, for 5 minutes. Students are asked to answer the
following questions in the "SURVEY" section of the SQ3R reading comprehension
strategy application form.

a) What is the title of the text? What kind of information do you have about this topic
before?

b) Write briefly the events in the visuals in the text.

c) Write briefly what subject you think the text is about.

Students are given sufficient time to write their thoughts. Then, as many students as
possible are promised, their answers are listened by the teacher and necessary feedbacks
are given to the students. After the activity is completed, the SQ3R reading
comprehension strategy study form is collected from the students.

QUESTION PHASE (2 lesson hours 40+40 minutes): In this section, students create

their own questions about the titles and images they have studied. During this activity,
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while preparing their questions, the students actively think about the answers to the
questions and thus their minds are more actively engaged in the learning process. At
this stage, the aim is to help students activate their minds, increase their curiosity about
learning and make meaningful reading. The teacher distributes the SQ3R reading
comprehension strategy worksheet to the students. The previous day's work is repeated.
The teacher says, 'Let's prepare questions based on the titles and the visuals of the text
and write the questions we have prepared in the 'QUESTION' section of the SQ3R
reading comprehension strategy application form. As many students as possible are
asked to read the questions they have written. Opinions are received on how questions
that are thought to have little relevance to the subject can be made more qualified. All
questions considered to be qualified are written on the board. The SQ3R reading
comprehension strategy study form is collected from the students.

READ PHASE (2 lesson hours 40 + 40 minutes): The students are reminded of the
questions prepared about the text the previous day. At this stage, students are asked to
read the text by looking for answers to the questions they prepared during the
“question” phase. Students do not take notes while reading. They try to answer pre-
prepared questions in their minds. With this study, reading activity is removed from
being a boring activity and it is tried to be made fun. After the reading activity, the
teacher asks the students for words whose meanings they do not know. The words are
written on the board. The meanings of the words whose meaning is unknown are tried
to be found by the students by animating the case studies. The meanings of the words
whose meanings cannot be found by example events are found from the dictionary.
RECITE PHASE (2 lesson hours 40+40 minutes): In the “recite” phase, the students
answer the questions they created during the inquiry phase according to the information

in the reading text. At this stage, students do not look at the text while answering the
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questions. While answering the questions, students are expected to answer with their
own sentences, not with the sentences in the text. The SQ3R reading comprehension
strategy worksheet is distributed to the students. The teacher asks the students to answer
the questions they prepared in the “question” section without looking at the text. As
many students as possible read aloud their answers to the questions. The answers to the
questions are discussed by the class. Unanswered questions are left blank. SQ3R
reading comprehension strategy study forms are collected by the teacher.

REVIEW PHASE (2 class hours 40+40 minutes): SQ3R reading comprehension
strategy worksheets are distributed to students. The questions that could not be
answered in the previous lesson are read again by the students. The sections with the
answers to the questions that cannot be answered by reopening the reading passage are
read by the students again. After reading, students are asked to answer the questions
they left blank in the 'recite’ phase. If the questions cannot be answered correctly, the
relevant section can be read once again. After the completion of this work, students
write what they remember from the reading text in their own sentences. SQ3R reading
comprehension strategy study forms are collected from students.

EVALUATION OF THE WEEK (2 lesson hours 40+40 minutes): The activities of
that week are repeated. Reading comprehension questions prepared by the teacher about
the reading text are asked to the students. Students are asked to write down the answers.

The lesson ends after the answers are checked and feedback is given.
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Oletun bahces! kogikts. Biz de bir késede top tutmoca oynugorduk,
Nosi oldugpa oldu. Murat, topa ayagufa sertce vurdu. Top da gt
bir cocugun yizine: Garpt Ortalik birden karst. Cocuk baylmist
Bgretmenlore haber verdiler: Cok korkmugturn.
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"Dederlerimiz. Honi beni qezdirecektin? Yorin evdesin degll mi?’
‘Eudaj. Bok bu iy oldu. Al do bizimle gelr ktanbulumuzu saj,
bir gezdirelim ona. Saboh kahvaltendon sonro hamen evden okan,
Fotograf makinesini almay unutmo.”
Bobomdon sbzii almatm. Asligla odamo gtk
"Deryo, dederlerimiz dedigin odev nasl bir seyf?’
Yo nosl anlatsom k.. Sey.. Senin icin degerli olan nedir?”

~ "Bu saedklerin senin icin
~ dederli. Bir de ulus olarak so-

&m“"wwmm tplo okt (.) Babam bize rehber
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Oguz Beyin derdi baskoud:

= Brr gin onu ziprete gitmistk. Sen Solrazi :

| _“ o9lodg1 fein cok Gzmigtom, Bang arkadoslon dzledigini

..'Af'bddslu'go bﬁghog:‘nlo konwnu:’or muydu?

porkta oynaamadd icin Gzulmista, PRt
= Bilgisayarinda ogun yok muyd?

Naz sosirdy:

— Vardr. O yatmaktan sikdmust, Eve hapsolmustu
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Tekerlegin Geligimi
Pek cok uzman tekerlegin tek bir kisi tarafindan leot edilmedigin,
yllor icinde yavas yavas gelistiginl dUsuniayor.

Tekerlekten once, insonlor nesneleri holatla stirGkluyorlard,
Sonra odr yUklerin altina ogoc kittkleri koyup s«mﬂemmb*" B

'/l

daha kolay oldugunu fark ettiler,
 Kittkere monte edilmis kizaklarla ise yorar tasitlor Grettiler. Kizok-
ar, 500 gma dizilmis kﬁwklerln icine ommlugordu y
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1
¢ at araboloring takmay ddrendile.

Ardindan insanlar dingili ol v '
Béylece tekerlekler serbestce dénebiligordu. Ame cok hizli gidemiye.

du. Bu nedenle bir zaman sonra

pormclduklu tekerlekler icat edild. ( )

Gunumdzde kullonilan  sisirilmis  lostikler,
mucit Robert Thompson (Rabirt Tomson) ta-
rofindan icat edild, Bu tekerlekler bisiklet ve
tasima oroglan icin cok daha yumusak ve ro-
hat bir surls soglodl.

Anna CLAYBOURNE (Ena Kileyborn)
Ceviren: Gizem SAKAR
(Kisalblmistir)
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APPENDIX C: SQ3R READING COMPREHENSION STRATEGY STUDY
FORM
A-) SURVEY SECTION

Browse through the text in a few minutes and answer the following questions.

1-) What is the title of the text? What information do you already have on this topic?

2-) Write briefly the events in the visuals in the text.

3-) What do you think the text is about?
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B-) QUESTION SECTION

Please write down the topics you stated in the "SURVEY"" section by turning them

into questions.

1)

2-)

3-)

5-)

6-)



104

C-) REVIEW SECTION
In the field below, write what you remember from the text you read, without

disturbing the order of events.
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ASSESSMENT OF THE WEEK
............................................................. READING TEXT, READING
COMPREHENSION QUESTIONS

1)

2-)

3-)

4

5-)

7-)
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APPENDIX D: READING COMPREHENSION TEST

Bir varmis bir yokmus.
Ewvel zaman icinde, bir sey

duydum.
Kulaglm: koydum.

KuluglmJun wkar dim,

Ooo000o.. Cebime koy-
dum

ol i B \\

IIIUWI UHIII ld(.lll (,Iklllﬂl

Yemyesil bir ormanda Gaguk odlndo bir ltorgo vonms
Gaguk, anne ve babasyla yasarmss. Gaguk, cok daginik
bir kargaymss. Hicbir zaman yuvalanni temz tutmaz,
gedil:lerinin artiklarin l'mp yuvasing atarmis. Annesi de
ona kizarmss. Yuvay ona temizlettirirmis. Gaguk, temizlik
yapmaktan hic hoslanmiyormus.

Bir giin anne ve babasina:

"Ben artik biyidim, ayr bir yuva kurmak istiyorum.”
demis.

Ailesi de "Tamam.” demis. Gaguk sevinmis. Hevesle
ormanin dder tarafina ucmus. Giizel bir agac begenmis.
Birkac gi‘m ugrceorok kendine gﬁzel bir yuva yapmie.
Ama kisa siirede yuvay berbat etmis. Clinkii wedigi yiye-
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ceklerin kabugunu, copini yuvasina atyormus. Bir gin
yuvasinda uyuklarken "Merhaba!® diye cagiran bir ses
duymus. Gézint actiginda leylek, givercin ve kirlangian
ona baktigini gérmds,

Gvercin:

‘Bizler bu yakinda oturan
kuslanz, sana hos geldin de-
meye geldik.” demis. :

Gagquk: -

‘Cok sevindim. Hos geldi- [ 78
niz, buyurun.” demis, Kuslar,
Gagukun yuvasina bakp ne
kadar kirli oldugunu gérmdsler.

Leylek:

"Ay, ne kadar pis bir ev, ben
burada oturamam.” demis.

Kirlangic, karganin yuvasina bakip yliziinG burustura-

rak:

"Biz baska bir zaman gelelim.” demis.

Guivercinse "Cépleri gétirip ucurumdan asag ata-
caksin, Tembel karga, tembel karga! Bunu sakin unutma.
Kendi evini temizlerken cevreyi kirletmeye hakkin yok. Bir
daha ormani kirlettigini gérmeyeyim.” diye tislamis ve
sonra hep birlikte oradan ayrilmslar.



Gin gelmis yuvasindaki cer copler o kadar artmis ki
artk yuvas: pis pis kokmaya baslamis. Gaguk, pisligin
icinde yasamaktan hasta olmus. Perisan ve yalniz bir se-
kilde yuvasinda yatms.

Gaguk'un annesi, onun hasta oldugunu duymus. He-
men yavrusunun yanina ugmus. Yuvasini temizlemis. Ona
yiyecek gotirmis. ljlesene kadar ona bakmis. Gaguk,
hasta yatarken temiz ve dizenli olmaya karar vermis.
ky‘leﬁnce annesinden 6zir dilemis. Annesinin temiz ve
dizenli olmasi icin yaptig uyarilarda ne kadar hakli ol-
dugunu anlamis. O glinden sonra ok temiz bir karga
olmus. Yuvasini tertemiz ve dizenli tutmus. Hatta etrafi
rengdrenk ciceklerle siislemis. Gelen misafirlerini utan-
madan, rahat rahat evinde misafir edebilmis. Mutlu ve

saglkl bir 6mir strmus.
9 Sema MARASLI

Gaguk, "Amaaan temizlik zor is." deyip tekrar daginik-
bgina dénmds.

108
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Answer the following questions based on the text above.

1. Which event in the text is the first picture about?

A. It is about Gaguk's mother getting angry with Gaguk for being messy.

B. Itis about the mess of his room in the house where Gaguk lives with his mother and
father.

C. It is about Gaguk not doing his homework and lying in his bed.

D. It is about Gaguk not being able to find the things he is looking for due to his messy
room.

2. What event is the second picture about in the text?
A. It is about stork, pigeon and swallow helping Gaguk to clean his house.

B. It is about the stork, pigeon and swallow describing the location of the shops in the
neighborhood to their new neighbor Gaguk.

C. Itis about stork, pigeon and swallow coming to ‘welcome' their new neighbor Gaguk
and being surprised to see the dirtiness of the house.

D. It is about Gaguk visiting his new neighbor, the stork, and the swallow and pigeon
coming for tea.

3. What event is the third picture about in the text?
A. It is about Gaguk's mother taking care of Gaguk, who is sick, until he recovers.

B. It is about Gaguk's mother waking Gaguk to go to school.

C. It is about Gaguk calling his mother because he saw something bad in his dream.
D. Itis about Gaguk's mother taking the newly picked grapes from her garden to Gaguk.
4. Which of the characters given in the options below is not a character in the text?
A. Stork

B. Gaguk

C. Pigeon
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D. Raven

5. In which of the following options are the characters in the passage given exactly?
A. Gaguk, Gaguk's mother, Gaguk's father, owl, raven, swallow.

B. Stork, swallow, pigeon, Gaguk.

C. Raven, worm, owl, stork, swallow.

D. Gaguk, Gaguk's mother, Gaguk's father, stork, swallow, pigeon.

6. What would Gaguk do with the leftovers from the meals he ate in the house where
he lived with his parents?

A. As soon as he finished his meal, he would throw his leftovers in the trash.

B. He divides the leftovers into sections and throws them in the recycling bins.

A. Gaguk did not eat at home, he always ate outside.

D. He used to throw leftovers into the nest where he lived with his family.

7. According to text what did Gaguk hear while napping in his new home?

A. Heard a voice calling 'Hello'.

B. Heard a loud noise coming from outside.

C. Heard his mother calling out to Gaguk.

D. Heard other animals singing in front of Gaguk's nest.

8. What did the swallow say when he came to Gaguk's house?

A. “What a dirty house the moon is. I can't sit here. ' said.

B. ‘Quickly pick up your trash and throw it in the trash. ' said.

C. With a grimace: 'We'll come back another time. ' said.

D. ‘I have a job, I have to go now. ' said.

9. According to text Gaguk always throws leftovers in the nest where he lives with his
family. According to this information, where in the nest can we not find garbage?

A. Under Gaguk's bed.
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B. On the carpet in the nest.

C. In the nest's litter box.

D. Under the cradle’s stand.

10. Where did Gaguk build his new home away from his family?

A. On the other side of the forest, into a beautiful tree.

B. Into the tree right next to the tree where his family's home is located.

C. Inside a utility pole in the city.

D. Into a tall tree in another forest.

11. Where did the stork, pigeon, and swallow decide to go, according to the text?

A. To listen to the concert of the nightingale, the most beautiful animal of the forest.
B. Going to say 'welcome' to their new neighbors.

They decided to go to C. Gaguk's parents' home to complain about Gaguk.

D. They decided to go to the cliff at the edge of the forest to play.

12. According to text, how did Gaguk ruin the beautiful new home he built for himself?
A. He messed up by constantly throwing the crust and garbage of the food he ate into
his nest.

B. He messed up because he was always at home with his friends.

C. The nest was ruined because other insects invaded the tree where it built the nest.
D. The nest has been ruined because the stork and pigeon brought their own litter to
Gaguk's nest.

13. According to the text, Gaguk got sick from living in the dirt. Which of the following
options is one of the things Gaguk can do to avoid getting sick?

A. Continuing to throw all leftovers and garbage into the nest, further contaminating

the nest.
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B. Collecting the leftovers and garbage of the food he eats in a bag and throwing them
in a suitable place outside the nest when the bag is full.

C. Not living in a nest, sleeping outside and waking up.

D. Taking food scraps and rubbish to their parents' home.

14. Hearing that her son was sick, how did Gaguk’'s mother go about taking care of
Gaguk?

A. He went to his son, cleaned his nest, and stayed with Gaguk until he was well.

He called B. Gaguk on the phone and told him what he had to do to recover.

C. went to Gaguk's home with his father and took Gaguk to their home.

D. took Gaguk to the hospital.

15. Why did Gaguk tell his parents that he wanted to start a new home?

A. To spend more comfortable time with friends.

B. She wanted to move to a new home because it was too far from her kindergarten
school where she stayed with her parents.

C. Now that he has grown up and is an adult bird, he wanted to build a new nest.

D. She wanted to move to a new home because her home with her parents was very
dirty.

16. Why did the pigeon say that Gaguk should throw his trash over the cliff?

A. Because he thought he had to go to the furthest place to punish Gaguk.

B. Because he thinks Gaguk has no right to pollute the forest while cleaning the
environment.

C. Because the cliff is used as the forest's trash can.

D. Because the abyss is the farthest place from the pigeon's home.

17. According to the text, why did Gaguk lead a happy and healthy life?

A. Because he doesn't care about anything.
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B. Because his parents are constantly taking care of Gaguk.

C. Because his new neighbors helped Gaguk with everything.

D. Gaguk for leading a clean and orderly life after what happened to him.

18. Which of the following options is not one of the conclusions we can draw from this
text?

A. Being clean helps us lead a healthy life.

B. If it is dirty and untidy, our friends may exclude us because of this situation.

A. We can get sick if we are dirty and untidy.

D. Living apart from our family makes us healthier.

19. When did Gaguk clean the nest where he lived with his parents?

A. Once a month.

B. Never.

C. Once a year.

D. Every day.

20. According to the text, when did Gaguk's mother go to Gaguk's after Gaguk moved
into her new home?

When A. Gaguk's friends go to their "Welcome' visit.

When B. heard that Gaguk was sick.

C. When he hears that Gaguk has started cleaning his nest.

One week after D. Gaguk moved into his new home.

21. When we examine the first picture in the text, which of the following can we say
about the meaning of the word 'scruffy'?

A. A person who cares about the order and cleanliness of his belongings.

B. Black-skinned, stretching crow.

C. Green doormat.
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D. A person who does not care about the cleanliness and order of his belongings.

22. In the second picture of the text, four birds appear. When we examine the picture,
which of the following can we say about the meaning of the word 'bird'?

A. A two-legged, bipedal animal with a beak, the body covered with feathers.

B. A white and furry animal with its wings on its waist.

C. A brown animal that loves cleanliness.

D. A warm-blooded animal that values its neighbors.

23. In the third picture of the text, Gaguk's mother is caring for Gaguk to recover. When
we examine the picture, what can be the meaning of the word 'maintenance'?

A. A mother giving fruit to her outstretched son.

B. The act of taking care of someone's needs, such as food and clothing.

C. Using purple blankets.

D. A mother's love for her son is called 'care'.

24. In which of the following options is the subject of the fragment 'Scattered Crow'
given correctly?

A. The mother and father describe the crow's sending their sons to a nest other than
their own.

B. He describes the events that took place among the birds in the forest.

C. It describes the use of the cliff in the forest as a garbage dump.

D. It tells the story of a messy crow becoming a neat and clean crow after negative
events.

25. Which of the following options is not one of the events in the passage?

A. Gaguk telling his parents that he wants to live in a separate house.

B. Stork, swallow and pigeon coming to ‘welcome' visit to Gaguk's new home.

C. Gaguk falls ill in his new home from pollution.
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D. Gaguk's new home in a forest in another city.

26. Which of the following titles is the appropriate title for this text?

A. The crow who learns from pollution.

B. New home, new excitements.

C. The crow's new home.

D. Neighboring birds.

27. Which of the following titles is not a suitable title for this text?

A. One misfortune is better than a thousand advices.

B. Pollution can make us sick.

C. Cleanliness keeps us healthy.

D. A fun evening with the neighbor birds.

28. When only the visuals of the 'scattered crow' text are examined, which of the
following can be said to be the subject of the text?

A. A crow who likes to eat fruit may be angry because his mother gave him grapes
instead of apples.

B. It can be said that a crow living in a dirty nest fell ill and its mother looked after the
sick crow for recovery.

C. It can be said that the little crow is having a good day at his new school.

D. It can be said that the little crow was attacked by a lion in the forest.

29. When only the visuals of the text are examined, which of the following cannot be
considered as the subject of the text?

A. A messy and dreamy crow cannot be thought of as making new friends.

B. It is unthinkable that a young crow falls ill and his mother takes care of the young
crow for recovery.

C. Itis unthinkable for a messy crow to host its bird friends in its home.
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D. It is unthinkable for a crow to be upset about having a bad day at school.

30. Which of the following essential parts is missing in the reading material titled “The
Messy Crow™?

A. Title

B. Images

C. Text

D. Dictionary

31. You have read the text called "The Messy Crow' in order to understand what is being
told and to answer the questions about the text correctly. Since all your classmates are
reading it at the same time as you, what is the most appropriate reading strategy for
reading this text?

A. Silent reading.

B. reading aloud.

C. Shared reading.

D. Reading in chorus.
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APPENDIX E: PICTURES OF STUDENTS WORKING WITH THE SQ3R

METHOD







