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STTREC ODAKLT DIT. OGRETIMINGY INGILIZCTE*DEKT NE SOR YATESINI
OGRENEN TURK OGRENCILERDEKS RTKISI IZERINE BIR CALISMA

fikay CELIK-YAZICT

Doktora Tezi, ingiliz Dili l‘jﬂretimi Analyviling Il
Damvman: ¥rd, Dog. Dr TRrekay BULUT
Arahk, 2007, T8 sayfa

Bu calisma siireg odakl dil Sgredmi ve gelincksel dil dgreaminin ik $greneilerin
Ingilizee’deld ne-sorularun direnmelerindeki olas: etkilerini kargilagnmmaz, bu ik Giivetim
vénlerninin alast clumly elhilerimt ve bu Sfrenmenin weun siinel bellekie kaber olup
olrmshifing incelemeyi amaglamglar. Bu gabisma iging Cukorova Ui versilesi Yabuneo Diller
Yerhkesi'nde okevan ora-aib spvivedeld 56 Tk Ggrencd masteele %3 grube synlmistir: &)
sireg pdakh GErehm grubu, by melenclesel Hretim grubu, Bu galismeada, iki farkh déretm
paketl, bir o smav ve ki ant siay verlmistir, Smavlar anlama ve tieemoe obmak deeee iki
biltimden olugmustnr. Anlama bltmiinde yapisal dofmluk testi. tectine WS ldmnde ise
govitl vo resim jpulhe iki tesr bulunmaktadir. Uveulamadan iki hatia Snee o smav vecilimdstir.
Oaretim ve art simavi iceren tvenlama bir hafie sirmisiie. T Tafle sonn ayim ari simae
tekrar aruplara verilmigtis. On smay ve ot smavlardan elde edilen hum puanlar ki volln
varyars analizi kullanilarak incelenmiy: bulpn ve sanuglar tablolar ve schilforle gosterilmistir,

Anlama verlerinin analiviyle clde edilen bulgolar, horm siree odakh grabun bem de
welimeksel prubum wveolamatar snmcunda bir Hie kazaum elde ettifini; ancak sadece siire;
odakle dil d2retim grubundaki etkilerin zaman igimle kalier obduguno giislermiztr,

Uretim verilerinin analizivle elde edilen hubgulan, hem simeg odakh grubun hem de
gelencksel grubun wygulamalur sonueunds bit dy kazaoen clde cttiging ve iki dil Ggeetin
tekniginin de fogilisoes"deki ne-sonutarnu tiretone konmsunda olumiu bir etkive sabip oldugunu
phstermistir, Difer tamftan, ikinci art sinay sonuglan, pelenekse] peaptaki kuelidimelann
{irefimsle elde ettikleri kazamm ansiav] den actsiaw? ye tagiyamadiklanm, fka sinec
odalcl preptald katlimerlann kasmmbamuen daha kalic oldogune gostermigtin,

Anshtar Kelimelers Siireg adakh il &gretimi, gelenchsc] dil 8grotimi, ne-somlar.
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ABSTRACT

A STIIY OF THE EFFECTS OF PROCESSTNG INSTRUCTION ON TITE
DEVETOPMENT OF ENGLISIT WIT-QUTSTIONS USED
BY TTUTRKTSH EFT. LEARNERS

Ikay CELIK=-YAZIC]

Ph. D). Dissertatien, English Lappnage Teaching Department
Supervisar: Asst. Prf. Dr. Tlirkay BULUT
Trecernber 2007, 180 payes

This disseriativm has mired al comparing the possible ellecl: ol processing instuclion
(PTy and traditional instraction {TTH on the development of BEnghsh wh-guestions e Turkish
EFL learners. cxamining whether the possible improved porformance would be long-lasting in
e Leng-term memoty. For this study, 56 Turkish studenes attending preparatory program at
Foreign languapes Ceater (Y ADIM | at Cukurova Universit: were randomly assigned as a)
processng instruction peowg, and by traditional inséruction group. In this soady, two ditfferane
imsmationil packebs, a prelesh aml s mustlesis wens adminisiened. The sl wene consisted
ol 1w parlys: comiprehension and wolen-production, Tn the pornprebeensien par, then: wasa
srammatics ity judgement sk (G Tn the writcn-production parl, on the sdher hand, we
had a translation task (171 and a picturc-cucd task (MO0, Twoe weeks hefore the instroctional
trealment, the peatest was administered, ‘Lhe insteueticnal] teatment and the postiestt spanned
a period of one weeke Four weeks afler the posttest 1, the postiest? was administeced. L
sodimes oblatred T e predest and posilesls were examined hroeph using De-wey
ANOWV A amd e resulls were presenled in tahles uml Fygmes.

The findingy obiained from the comprehension task, nancly GF 1, revealed that bath
the P1and ‘11 growps resulted in some kind of knowledse pain duc to the treatments. Howevee,
the results of the posttest? presenied that only the effects of PLwere retained owver Lime.

The resul L al” the analyms ol the wrillenmsdoction daes indicated that both the BT and
TT gromapa resnlted in some kind of knosdedge gain and haoth the TTand PT had a positive
cffaet an how leamers produced the English wh-questions, However, in ohe postiestZ, 1he 11
aoup was nnable 1o retain the proficiency pains across L posteat] and postiest? winle de B1
plowpTs seors wene durable,

KEY WORDS: Mrecessing instruction, tradiconad iostnctoen, wh-gueslions
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CIIATTTER 1

TSTRODL CTION
1.1. Tntroduction

Research on Second Langusze Acquisition (5L.A0 aver the past Iwir docades has seen a
proliferation of sdies that address the effectivencss of various insiruclivnal byatmenls n
second or foreign languapee (L2Y classrooms. ndeed, a: Mortis and Ortega (2000 indicate, *a
relatively well-defined research apemls appears Lo hiave emerped in L2 instruction research
since Long (1983 concluded that instruetion makes o dilTerence in L2 acgusition, when
compared with nanralistic cxposurs”™ (p4 18} The primeipal focws of 1.2 msirochon research
has thus evolved firom whether or not insmuction makes a differoncs e whal fypes of

instruction are most eftoctive for fostering L2 learning in formal contexts,

Within (he Tast few years, invesOgalions have been made o the elative etfects of tvo
ditterent tvpes of cxplicit srammar mstmction (FOGTE (he one hal lcoses on Qe learmers”
processing sitategies followed by input-based peactice and the nther thaet focuses on raditi onal
prumenur explanation [eflowed by owtput-bascd practies, One of these stedizs was conducicd
by VenPutien und Cadienso (199320, They compared the effeets of the twa types of R{l
(proweessing tnstruclion vs. wnalifonal insrection) on learsers” ability o compechend and
produes semiences conliining Spunish iitic object prosouns. The findings of this stady
revealed that even though the processing group never prsduced the sieactoee, they perfonmed
ust as vwell 85 the tiitional group om production besks, As o result ol this sludy. 3L s possible
to sav that processing instruetion (PL) which helps lesmners process imformation vig
conm peethiension practice might be more effective than traditonal mstmection which regures

Teamard Lo poodece lansuape 00 prentimbely.

1.2, Stxtement of the Poeblem

The concept of input is peehaps the singfe most important concept of SLAL Tt is aivial
1o panimt vul that re individual can learn a second language withowt inpur of some sort. As
VamPallem {202 indicates, whal is clear From over two decades of SLA rescarch is thae it is
not sufficient 1o speak afinput in genend lermes. What s necessary 18 that "the leacning
mechanisms that act upon nput or indetact with W he spelled vl in some fashion”™ CvanTaten,

2002, p757), One wiy in which this is dome is by examining inpul processimg.
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Loput processing (1P s conuermned wath how leamers derive intake from inpet, In other
words, 1P {5 relatexd Lo the cognitive side of acquisition. Intake is defined by Erlam (2060, .
360) as "the linguistic data aciyally processed from the input and bheld in working memory for
fureher processing”. As such, TP allempls Lo explain how learners et form fiom input and
how they parse semrences during the acl of comprehension while their primary attention is om

meening. Form in this model refers to surface featumnes of languape (e.p. inglections).

According to VanPulien {2002, p. 7370, 1* is "one set of procesacs related to
acguisition that learmers derive some kimd ol inlake rom the input docs mean that the daa
contatned in the intake awtomatically make theie wiy inle the developing mental
representativn of the L2 in the bearner's head". In shorl, il cun be concluded that 1" makes dara
{input) available for acquisition. Indeed, Yantatten's potion of inpul processing is consistonr
with Schmidi's noticing hypothesis. That is. ettcotion to npat 15 necessary far o o

hecome intake that is available for further mental processing.

Processing instraction (1), as deseribed in VanPotten (19%6) and also Lee and
VanPatten (1995), is u type of grammar instrection or focus on form derived from the insights
of [, According {0 VanPusten (2002), 1Y is not 2 comprehension-hused spproach o kopuape
teaching such as total physival response, the natural approach, and 50 on, Since the point of [
is lor assist the learner in makimy fvrm-meaning connections duving IP. it is more appropriale
fa1 view it as a type of focus on fonm or input enhanesment (Sharwood Smith, 1993). H iz also
imporlant o mre that Vanlatten’s provessing instneclion differs trom raditional grammss
insteueliom. The firmer is concarned with changing the way that irput is perceived and
processed by the leurner; whersas, the latter focuses on osipul praclice aller explaining a
prammatical coneent. Tn P1, leaeners are given informastiom ahuoul o linguistic form or
struclure, and they are pushed to process form or sorocture duning ach vilics with sfrecired-

inpur. There are no mechanieal or non-meaningful sctivities i 'L

As mentioned above, in PL bewrmers are pushed to process the form or structure duning
aclivilies with strwcrered-igmuet, Brlum (20003 deseribes strnetured-inpul as "mpuk that is
manipulaled in particular ways so that lemmers hecome dependent on form amd siructure L get
mesning anlier B privilape the form or sémsctume in the input so that learners have a betler
chance ol aeending w it" {p. 561). [n other words, in steuctored-inpuat activitics, slwlents an:

tequired to work with language input thot focuses thair gllenlion oh a particular gt
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struciome, amd they are wiven lislening and reading tasks that require them to pay antention to

thes form ol the targel structure ol process its meaning. Smedents are pot at any stage engaged
in activities reguiring them o produce the Garget seractue. Indesd. the sequence of structired-
itpm activities would begin with bwa or thres relerential activities for which there s a night or

wrong answer and for which the leamer ovast rely om the targeted grammatical Toern 1o gel
meaning,

Fulluwing referential activities, leamers are cogaged in affeetive soeetured-impan
activitics, These ure sclvilies in which learners express an opioion, belief, or some other
affcetive response and are sngaged in processing infommation ahoul the ol woeld. 1n this
dissertalion, we will specitically bring referential activitics refated with the developmeny ol
Coglish whequestions to the classrooms and investigste whether processing instruchion aflTects

the developiment of this question type.

1arget Form : Wh-Urucstioms

In bath first and second language scquisition, many researchets hove investipated how
lesmmers avquite wh-questions, Among these prior research studies, Felix (1981} and Spada
and Lightbown (19931, for instance, have propoesed that theee appears to he a gencral
develupmenlal sequence in the acquisition of English wh-questions, This developmental
seguence has been indicaled as follows:

Stage 1: The learners wee unly intonational features o indicatc question formarion st
the inittal stage of the develupmenl of the stneclune
Stage 2: Questions with wh-fromting Rallow

Stape 3: Invarsion in wh-questions with copula —be comes helere mveruion with -

Anather researcher, Picnemann [[989), seds [orh the stapes ol developmenl, which e
ronghly exemplificd below, using the rele of the development sequence lor wh-yueslions,
Fuch successive stape invelves 4 now kind of psycholinguistic processing thal musl be
applicd i wdditinn fo or imveead ol earlier learned peocesses. Stadies bhave proved that leamers
in stiee 2 ean benelil Mmom instroclion on subject-auxiliary inversion but that fcamers in
stape 1 cannot {Pieneroann, Brindley & Tuhnston, 1988). These siages arc ilustramecd by
Diowpduty §1%98) a5 in the followimg rune:




Tahle |.1: Tevelopicnal Order OF The Acquisition Of English Wh- Questions
TARGET OUESTION CONSTRICTIONS ' ST

Whe question: Hfar s e doing?
lirnbedded wh-questicn: ! don's fmow what he is dofig,

Stupe 1, Preserve basic word arder. uging only intomatinn oo indieate the asking of o question.

Process: indicale thal you aee askine a question. He is doing?

Slope 3. Preserve basie word order and vse nzing intonatinn, but place a question word at the |
start,

Process: front a question word, * Bl he &y ceime?
Sty 3. Mampualate word oeder, but only in simple clauscs,

i Pracess: inverl subject and auxiliary verb, Whar is he doing

Stage 4. Preserve the question word order, even in embedded gquestivms.

Proccsas: embed o guestion inlo w senlence. * don 't bnow what is he doing?

Stage 8. Cancel the earlier-learned processes of question inversion smd reminae rising
intonation in ermbedded clomses.

Process: gance] imversiomn Feloe 't fmoawe whod frg G dioinp.

Beganding the Jevelopmental sequence in the acquisition of wh-questions, Berent
{195 also proposed  hierarchy based on fhe various possibilitics for wh-gquestion fermabon.
The hicrarchy is depicled ws foFlows:

Mo Movement < Bhot Moevement “ Long Movement

rLhe wacher adyised wha™ [ il the Lzecler wlviae 1 W docs e shedent thimk she feacier aiyised 7

U the basiz of such stidies, iU was supgested that the development of wh-questions in
SL.A is similar to that observed i firsl language acyuisidon. Howeser, this view of language
acqguisilinn is mainly concerned with children®s language scquisiton. On the other hand. there
iy Tillle reyearch investipaing how the adult lesimers acyuime wh-guestions in an insrmeted

EFL sellimy whurs e Teamners are exposed to 2 smmall amount of inpul.




Fore impormantiy. in many studies. it has beeo sugpested that the development of wh-

questions is attected by the differences hebween the beamer’s L1 and L2, Simitarly, in this
gtady, it was hypothesized that the strucoural ditferences between English and "1arkizh might
cawse leorners some diticulties. As o resull o this, EFL learners might not develop [ully in
the sequisitiom of English wh-gquestinns, The aoucnmal differences related in the fommulatinn

of wirquestions In Turkish and English can be cxplained as follows:

Tirst, the hastc stneclune T wh-guesbons i Tockish is gt inowhich the whewond

goenrs immedistely e the left of the verb, Here arc some cxamples:

a g [aply) [ypadresimi Gl kimy vendi]]
aciresa-possd I sg-ace vop-cal  who give-past
Wlo gave ol my auddress?

b T lpgp Sat] Lyp b Sullons'a nevi; sitacak ||

Hau Qamhmg-dat  what see sell-lutoe
Whae will San sell to Satilmag!

¢ [glnpAsh] [yp nereye piuil]
“Ash where  pa-past
Where did Ash go?
d bwlmpe|Ulaksm den  Akswry’a nasil gidilir]]

Taksim-abl  Aksuruy-dat how  EO-PRSE-HUEISL
[ Taw doos cne go from Tuksim to Aksatay!

(Akar, 1999, p. 67).

Anather mle v form wh-guestion is thal (he wh-wsanl appers inoposiHons ather than

the irnmeshialel v preverdal posiLion,

(S {WEt] [ypadreslmd km; st vedl]]
dddress-posallStsg-ace who yod-dt ive-past
v Who gave vou my sddress? aa
; Iy [congp kimg | ][ arlresitng samd 1 werdi||
- whn addrese-poaarl®sg e wime-dat  oive-past

WHo pave you my addnesT?

Ih




o, Iy [npSan |ypneyi

San

Saulmg's g
what-zee  Sanlong -dar

What will Sat sell g Habilnmg?

Lg Lo e Newlj] [ypsan ||
what-gee Nt

i satlnug’a

Saldesuy-Jat

What will Suu =211 o Satilomg?

i

wakarak]|

szl Fotere

i selaczk] |
el -fisrize

(Akar. 199G, p. 67-68)

In Turkish, the wh-woed canrnol lreely oceorimeall posibensy, however, Tor cxample,

Ihe slmciures in which the guestion word sppesms in postvorbal position are all unpraminatical

s in the follonwing senlomees:

o

lg {pap] Dypllezis'e
Merizis-dul
Gt aaery with Nergis whio

i

[y [pypisan] typ Sanlomy'a
Satr Kaolmug -dsl
WAl Sun sell e Satllioeg what

| B
-

kirch
Bt angoy-past

i sacacak|
ga]l-futurs

klm;]
who

neyi;]
whst-aee

{Akar, 1909, p. 68)

Tt English, huoswever, s indicated in Dulut omd Cun (200 1), 8 wh-phease is moved o

the begining of the sentence, leaviog a ace (). A trace is essentially an emply copy of what

pot moved; it has the same culepory, but containg ae phonetic midenial. Here i5 an cxample:

=]
.__r_,-h'_'_ s
BLX oE W _
| [ e i
P | (R TOR | k1 L)
| - __.-"r-.-\‘“‘-n. ..-"'F-\_h'-\-\__
FrT Aarh H r H-
| | ,.-"ﬁ\""'-\._
whaz chloger ir &rl e
—_— T ; |
T VL
s
a-"-. —\—n____— —_—
i kW L2
.-"'"--‘H“H- I ;'.fﬂ:?p Ir
-~ = owlll Frew .
e | P
. I S 11 L E ke .
wiet cilohs ! .",/‘”" -,
o arl H
I I
s aaen




Om the other hand, wh-movamnenr docs not always move words to the beginning of the
senence. [ embedded type of guestions, for imstance, movemenl 15 W the beginming ol a

sulwridiceare clase.

Tor s up, e word order variation in Teekish aod English seems to play a sipnificant
bz in the wh-formalion process. That s, English wh-guestions are ditficult structures for
Turkish EFL lcarners to acquire since in their 1.1 there 15 mo obligatory moverment of wh-
element 1o 4 specific position within the guestion structwre. Tn Turkish, the wh-word ic
senerlly placed in preverbal position by a latc movement mile which is reflened W as Q-
Placement (Aker, 1599),

1% Objeclives and Significance of the Study

This stndy aims at cxamining the possible effeets of pro bypes ol grummaor
ingtruetion: processing and traditional in the leaming of wh-guestions by Turkish TTT.
lcarners. Tn addition, the pressit sludy attempts to test whether possible positive effeots are
retained well onver time By PT and T1 orowps.

Fhis study may play a significant rale in using the grammar inalruetion, specilieaily, W
lezaching ol the wh-questions in Boplish, If the results of the study propose the posiiive elfecis
o PL, this will lead wsg oo conclude that P can be an altcmative to TLand structured mput

el Bess can be wsed while weaching the English wh-questions.

L. Statement of the Research Questions

1he memeral tesearch guestions Ly be Investigaed in this stady aee the followinps:
1) Will there be any skatisticslly stymiGeuny Gillenences ackeng the comprehension of the
Cnplish wh-questions by the following groups wl leamien:
a) those who reccive processmyg instruciion
by those who reeecive trsditional nstrucion
2} Will there be any staristically significant ditferences amomyg the prsdoction o e English
wh-juestions by the fellowing groups of leamwrs:
ul  those who eceive processing instmcrion

by those who recetve malibional instewcticn




3} If there is any differones for insimction on the comprehension wask, would this difference
be rerained equally weoll over time by the two instictional growps (processing and
traditional j?

41 If there is any differcnes tor instmction on the nrimen-production task, would this
ch MTerenee e melained equally well over tiome by the two Instructional proups {procassing
armd traudinonal¥?

Hypoethesis 1: The smedent in the PT group will outperform the enmprehension task when
compated to those in the 11 groap.

Hypothesi 22 The students in the PT group will produce more accurate wh-questions than the
o i the T1 group.

Hwpothesis 3: The srudents in P1growp will retain the posiive effects of the insimcton on

the comprehenzsion task better over time than the ones in 11 group.

Hypothesis d: The students in PT group will relain the positive etects of the instmction on
the praduetion task hetter aver time than the ones in TT group.
1.5, Operational Definitinns

T thee following. the definitions of frequently vsed terms in chis sty are given;

Llopuk: The taw Bnguistic dibe (orat or writlen) we which learmers are expased. Learners attend

1o input with o primary focus on perting meaning from it

Structured Tnput: The input used in processing ingtruction is called “steuctored input” sinee
it Is purposcly proparad and manipulated.

Input Proessing: Slratepies and mechanizms that promote form-meaning connection during
compmehensien. During inpur processing, input is filtered and converted e intakee, Input

processing is only one seb of processes involved 1n luguage acquisition.

Intake: The lingnistic data processes from the impud ancd held oo working memory for further

processing.




Processing Instruetion: A Lype of grammar instraction o which “leamners are piven
information sthoul a linguistic struclure of Torm, information about leamer processing
stratermes that may aciuslly hinder processing of the rampet item. and souchued input actvites
thar are designed 11 deter lewmens Mo using theie natoeal ingaet processing stratcpics and
instend use more henefieial stratogios,” (Farley, 20000 Tu seeks o alter the way in which

learmers perceive and process lioguistic data in the inpul.
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CITATTER 2

REVITW OT LITERATURE
21, Grammar Tosteucibon

The rale of grammar instrucrion in sacond lanpuage learming has alwayy beeome e
foens of researchers. Depending on the goal of instection, grammar rednuction has had o
variety of torms. Tn grammar-translaGon approacly, for example, the peal of foreign language
lcaming wras obviowsly not 4 communicate bul to el the classics of litceatune in that
lunpuage, Grammar-translation method was effective in Tangusge teaching ontil e
emergence of Aadlo-lingual methed. which was developed durimg World War 11 dee Lo a need
fur people Lo leurn foreien laneaages rapidly for military purposes.

1he theory of the audio-lingneat method was behavioeism. Theretors, the grammatical
system was viewed as a set of habits o be intemalized throweh practice and reintoreement.
Without knowing the mles, learners kad fo cormecdly repeal, trans rn, and pertoem other
manipulativns on sentences orally as o necessary first. stop toward communicari ve ability with
the language. After these methods, une of the most effective methods that heeame popular

wag the communizative language teaching,

2.1.1. Communicative Language Teaching

With the rise of communicadye methodology in the [ae 19705, the ole of grammar
insinuctivn in second langnaee Jearning was downplayed, Az Nagsagi and Foles (2004 poine
out, it was even supoested tha “teaching grammar was not only uphelpful but mighl sclually
be detrimental” (p. 126). Theoeetically, the debate was represented by Krashen s (19813
distinetion between conscions leaming and uneonseiows acquisition of lanpuage, [t was
claimesd that lunpunpe should be acquived through natuml cxpozure, not leamned through
formal instmaetion. Therefore, iy was believed that “formal prannmar lessons would develop
whty declarative knowledpe of grammur structures, hot e procedural ability to use forms
correctly, and that there was ne interfice hetween these teo wpes of knowledpe sinee they
exisied as different systems in the braim™ (MNassagt and Foles, 2004, p. [27). This position was
supporled by the findings of studics on the acguisiton of English morpshology, partcalarly dac
findings thal spesken, with difterent tirst languapes leam Enplish morphemes ina sieilar
arder (Dulay & Purt, 1974). These results led 1o claim that similar processes wede lie both

first aml secomd language feaming so it L1 learners do not require formeal mstraction G leam




bempuages, neither should 1.2 leamers {Schwarle, F993; Zobl, 1995 Simlar claess wene wlso
mede in the coplext of TTniversd Grumrmar (1700 and 1ty applicatiom i SLA. Researchers
(Cook, 1997; Schwarte, 1993 Goldschneider & DeKeyser, 2001 argued daar ir T07 s
accessible to L2 learners, then 1.2 leaming, lke 1.1 leaming, cocurs maindy through the
interaction of LU principles with input, Therefore, formal inatrashon wes seen o be

LI 2 S E2RY

Commueicative Languape Tesching (CLT) propuses wavs [or leaners w internalize a
sceond language snd to cxperiment in & classroom cuntext Therelure, the classroom context
iz usod W creato activitics to teach studimts how W repel in g real world siootoee el e lake
ceal-world situations. The activitics. materialz, and stravegics of CLT modified the limguage
classcoom and chanped its focns from form into finction and from tescher into lenmer, which

cavsed cumicwlum i be tch (Paea, 20000,

| lowever, the researeh carricd oul regarding this issue haxs revesled that thess
aul vilies, mateciats, and strategics have not been enowgh for learners to reach the proficiency
level for elective languape wuse. For example, several scholars (such as Celee-Murcia, 1961,
Déenyei & Thorrell, 1091, 1902 Kumarsvadivelu, 1993: asen-Freeman, 1990} have leveled
eritique ropacding “the pedagogicel treaemnenl of Finpuistic forms™ in CLLL For example, for
Celee-Murcia, Dédmyct & ' herrel] (1997, CL.T grew vol of the ack nowledgement that
previcus methods “did not adequately prepare beamers Tor the elTeclive and appeopiate wse of
language in natural communication” §p, 1443, Subseguently, n muygonty of seholars lacgely
Jiurpi seasd many aspects of previons methods such as e drlls amd patem prsctice of
Audiolingualism. As Tarsen {2003 ) states,, “dismissing many of these as less than optimal for
devcloping comrmunicative competence was probably warranted, but in some cases the babicy
miphl have been thrown out with the hath water” (p.8).

Anether entique of CLT indicited by Plinkel & Fotos (2002) 15 that academic and
professionsl speaking and wrifing are BiMicold w allain in the process of nameralistic learning.
Advacating the use of explicdt prammar insmuctiom, Termrell (1991} peoposes that seme initial
explicit grammar lclps sndents focws on what ke lislen Tor in subsequent ingut and by feeding

a learned rule to the monitor, lets them sequire it from ther own oulpul
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A a consequence of thesa critiques. a more colectic approach to C1.T has heen
adopled durng the last decade. Move specifically, thore is & growing baliel that & direct
approach by CLT may be more effecrive than the “ordginal indireet practice of CL1™ (Celee-
Mlurcia et wl, 1997, . V48 which, for exampic, Krashen (1485} is a proponent of. The
characteristic ol this dircet wpprosch is, in additiea o comuunicative tasks, teacher fonmulaic
speech, 2 foeus oo foem, a prosmolion of languepe awareness and consciousness-raising as

well as explicit instmetion.

2.1.2. Reasona for the Revonsideration of G rommar Llostruclion

A5 Mpssndi und Totos (2004 ) indicate, continuing in the tradition of more than 2000
viars of debate repartling whether prammur sheold be a peirary focus of langnage
instruction. should be chiminatesd enlirely, vr should be subordinated o meaning-focused vse
ol the rarget language, the need for grammar insiTuckion 5 once aguim alteiclng the altention
of aecond tarouwdpe acqusition researchers and teachers.dn revent STA Hieratlure, (Freme has
been & renewaed inwenesd inwhelher prammar should be tanght in L2 classes and how this
could he incotpomated. Aveording to Wassaji and Fotos (2004). there are at least four ressons
for the reevaluation of grammar a3 a novessary component of languape instruction.

Firel the bvpothesis that language can be leamed without some depree of
censciowsness has been found theorctcally problematic. For instanee, Schmide (1090, 1943,
00 y medwescates that conseiows alteslion o form, w his torm ‘ooticing”, is 5 nocessary

condition fur languge learning. Schmide (2001] emphasizes the role of attention as follows:

Fhe coneepl of sitention is necessamy 0 order e umdersland virlually every aspect of
second language sequisition (514, including (he development oF inlerlanguages {T1s)
ower Ome, variaticn within Il af particular points in time, the develepment of L2
flueney, the tode of individus]l diflerenees such axs modivation, aplilude amd leaming
stratogics in L2 lcarning. and the wayy interaction, megotislion Jor meming, smd ol
forms of instmetion contribate w language lcaming. (p. 3}

Waorewver, in thest studies Skelan (1998 and Tomasclio (199%8) have tound thar
language lesmers connob process largel Tanguage inpa Tor both meaning and form ar the sam

titne, Lhus, il is negessary for leamers b nolice w@igel fms i inpa otherwise thoy process
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inpnt for meaning only and do pot attend to speeific fonns, and conscguently Fdl to proceas
and acquire the,

Another reason for the reconsideration of granunar reaching in the LZ classroom
indicated by Massaji and Fotos (20047 is evidence thar L2 leamers pass throush
develaprnents] sequences. According to the empirical evidence obfained from Cennan
fcamers of Englich, Penemann {1989, 1998 developed the “eschability kvpothesis’, which
suggests that “while certain developmental sequences are fixed and cannot be aliered by
prammar teaching. other strucharcs can benefit from instroction any time they are ught™
(Massa and Foeos, 20604, p. 12E), Sinulae to icneman, Liphobown {20001 agroes that bascd
um this hepuethesis il s possible to infloence sequences of develapment favorably dheough
imstructon 1§ grarmimar leachure coincides with the leamee’s readiness to move to the next

deve]opment stage ol Tmgpistie profoency.

"T'he third reason for the resuzgence of grammar insmaction is the increasing mimber of
the regearch pointing to “the inadequacies of tepching approaches in which the focus is
primarily o meaning-tocused commurtication, and grammar is not sddressed™ (ossaji &
Fotna, 2004, p. [28). For exampie. in their research on learming outeomes im French
IMmETYIoT programs, Swain and e colleagoes (Swain, 1983, Swwin & Lapkin, 1089;
Lapkin. Hart & Swain, 1991) have found that despite substantial long-temm cxposurc to
mcaningfil input. the leamders did oot achicyve accuracy in comain granmumatical forms. This
finding suggogeed that some type of focus on granumatical forms was necessarw it learners

were to develop high levels of accuracy in de tarpet language.

The fourth reason for the renewed interest i 1.2 grammar instruetion is evidenee for
thies poasitive cllecks af gramener caching. Ax L is ndicated by Nassajt & Folos (20043, this
evidence comes from a larne number of laboratory and classcovon-based studies and also Itom
reviews of studies on (e ellects ol nstruclion over the past 20 vears, Tor instance, studies
exuamining (he elTecls of instruelion on the development of speeitic lungsze forms {c.g.
Coadliemnn, 1995; Doughly, 1991; Tightbhown, 1992; Liphtbown & Spada, 1990 prescot that
prammatical instruction has a significans cffect on the attainment of accuracy.
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L L3 Focus on Horm

Due to the problems prescented by traditional strocnme-hosed grammar tesching, Long
(F991) propeaed an approach that be tormed *focus on form” (Fonk) . Accordiog o Long,
fevenss on form 5“0 tepe of insoraction in which the primary focus i on meaning and
commum calion, wilh the leamers allention beine dravn o linguistic elements only as they
arize incidentally in lesson™ (1991, pp. 4546}, Long (19913 also states that Fonl is in shaep
contrast with traditional grammar instruction, or “foeus-on-forms” insirection, wiich places a
locus on forms themszelves in isolation and follows & stroctural avllahus. Foros {1998)

expluins Long™s view as follows:

Long suggeested thug the wwdional pedogogy of teachiong and testing isolating items, a
procedurs based on bebaviorist peychiskisy and struelund Tinguistics, was sutmoded
and ineffective ... Long also supeested that purely communicative wyllahoses wens
equatly inadequate becnuse of their neplect of pranunar instroction, A review of the
research comparing instructed with uninstrucred language leaming identified clear
advantapea for instruction in terms of learner’s mite of learning and achievement. Long
therofore recommended a third ype of syllebus, one which b lermed o (oeas on
form®, Such a svllabus would combine conurunmcative language uac with insunsetion

ot gramunar forms in conteat. {(pp. 300-302)

As can be sccn from the above quotation, Long articulates that “Fond overtly draws
students’ attcntion to linguiste clemcnes a3 they arise incidentally io lessons whose overridiong
Ioeus i o0 meaning oF comrtiwnication™ {Park, 1993, p2) Therelore, Toes am form mequecss a
task-based avllabus. Activities that meguine twe fearner o sommunicsls while focesing lesrmner
atlention gm speeilic hrmy s wsed; the insrucior provides eormeetive feedback on learner’s
creors during the conwse of communication (O & Lardngton, 2002). Most unporant, i
should be kept in mind that he fundamental asswnption of focus-on-foem inglouction is that
“rveumings aned pse miusl sieealy be evident 1o the learner o the lime that sttention 1y drem to
the Hinguistic apparatus nevded 0 pot the moaning across." (Dovghty and Williams, 1998, p.
1)

Fegarding the cffeet of focus on forny a considerable munber of cipirical studies
have heen camied our in so far. Doughty (19917, for example examine] die efiect of
corm puter-based insteuction on e beacning ol relativesation by university =51 sludenis,

comparing daree treatmants: meand ng-cnenied trealment rule-oncaeed treatment, m
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treatment. As o resull of her study, she reporled that “bath oy pes of instrectional treatment had
positive cffeots and thal meming-omjented instruclion was not detrimental to the formal
learning of relativization™ (p. 435). Avcording o Muranoi (2000, p. 6199, this has sipnificant
pedagogical implications in that it suggests “lepchers can ditect learners” altention o Janguage
forms etfectively within meaning-orientad instrocton if salicaey and redundamey o forms are
controlled sufficiently.” Liphtbown and Spada ¢ 19903, cbserving commumicali ve B3 coumses
in Quebec, alse repurted positive elfects of loens o Baem, Thes found that a class inwhich
foeus-on-form instruction was provided within 2 cormnnicative langnage teaching
framcwork contributed Lo kigh levels al linguistic knowlbedpe and improved command of

pregrcssive —mg and adjeetive-noun order in noun phmses,

2.2, Tnput

Input is the most important factor in SLA. [r affects the progress of the leavner in
lesarminy the T.2. Tn this section, the mde ol input in 8T.A and ispa-based appeoaches W

ETATTITIET ipsLrsion an: diseussed.

1.1.1. The Bole of [npul in SL.A

It zeems to he universalby accepted that SLA is dependent an inpast (YanPamen, 2004
Many studies (such as FEllis, 1990; 1arsen-eeman & Tong, 1991 arpue thal processing of
linguistic dara krawn as “inpul” 15 the principal reguirement Jor acquisition of bath tee nalive
langruape wred wsecond lunguagee. Interestingby, ns Tarley (20000 siales, even in pre-197 1
behusiarmsm, Inpul was seen s te “mejor doving leoree” of language segquisition (p. 2). fn
hehwvionam, humans do not possesy anonnate et of lsngeage rules in order to acquire a
language, miher it s the hearing and repeatng of langapes stimuli that causes habir
formation, resulting in Fanpuags acquisition”™ (Farley, 200, p. 2). 1o this case. the stimmuli act
a5 "input’ withowt which the leamer will be unable to form habits tha lead (o languawe

lewmming and use.

Reoparding the input in language learning, Krashen (1980, 1982} introduced the Treput
Typothesis, which states that leansers acquine Tanguage by comprehending the menming of
language containing structures/forms thal are shghtly above the lewrnes’s level of compedence
(). Tn cominast o the traditonal assamplions of his day, Krashen proposed that For
avequastlion 1o oceur, learmers must be exposed ooand undberstangd the semantic coptent of

langrusges that iy just aboss their current level of sompetence or interlanguage. 112 savs:
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- our sk plicns has Beeqr dhat we fiest bearre sttuetures. then practice using them in
commmumni calion, and this is low foescy develops. The input hypotheais says the
opposile. TL Says we mogoine by “going for meaning™ Tiest. and as & resnlt. we acaguive
structure! .. & neopssary condition by move rem stale (e cerrent nterlanpuape
ability) tr stalg i + 1 {i.c,, control of Inguisde sirocetores just besand the currec
pevcholinguistic procesaing level of the acquirer) is that the asquirer understand input
thut conlains § 11 level input, where "understand” means that the acquirer i3 focused
on the mesning ond nl the lomm of the messape. (1982, p221)

Erashen's asscrtion thar leamers stfend fo inpul for mesning lird and conseguently
acquire the forms amd struchures of 8 language is supporied by Taren-Treernan and T.ong
(FE2ET] i the following statcment:

Thi bt evidence fir Fonashen” s wiswpsoing s o be the faet that children or aduolts

wha aee not provided wath comprehenaible inpat, but omly MS-N5 models, either do
nol aequire ar all or acquite only & very linieed senck of loxical itema and fomulaic
utleranues . T'his peneralization holds aceoss studies of firer and sccond [anpueage

aeqguisition, by children and adults, in normal and abnermal pepulations. (p.123]

Sinee Krashen's emphusis on the imporlence of input for SLA, other researchers have
addressed the izsue of whether allenhion to form in the imput 15 necessary For acoui sition to
occur. While many SLA researchers agree thal some kind ol allenbonal process 15 reyuired for
imput to become intake. opinions vary as fo the aneoumt andd Lype of allenlion necessary lor
SLA. Schmidr (19, 19493, 1904, for example, has proposad that ‘nokicing’, 2 procesy
hevond conscious registration, is a prerequisite for languape acquisition and usage. According
to Schmidt {1995, p.207}. “the noticing hypothesis states that what leamens notiee in inpul is
what becoimnes intake for lecaming”. Schmidt also states that ab whether a learner deliberately
aliemcds fov a Binpuistie Torm in the ingut or it is netices parely unintentdonally. if it is noticed it
bicomes inlake uml, B thal nolicing is a necessary comdition for L2 acquisition (Cross, 2002).
‘' help elarify Schmidy's hypothesis, the illowing mode] is proposed by Ellis {1997, p.119):
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Fiaure 2. 1. The process of leamine Implicit knowledge

Ax cun be seen from the above fipure, two main stages arc ivrobved 1n the process of
input beeoming implicit kacwledpe. The first stage in which input becomes intake mvolves
learners noticing linguage features inthe input, absorhing (hem inlo their short-trm
memasics and comparing them 1o feateres produced as outpul. The second stage 1s onc
which inteke is absorbed into the lewner's inteclanguage system aml chanpes to this system
only oeenr when languape teatures become part of long-tern memery. Accurling o Schnidt
(1990, 1904, inpual cunnot be filtered for further prucessing unicss noticing takes place.

W hether one agrees on che issue of conseious allention or aot. the fact remain that all studics

reluledd o attention have assumed that input is cssenlial o SLA

The nput I'rocessing is unother lranwsnork that attributes o large role b impud.
VanPatten s mode] of inpat processing {1990, 1945, 1996} details the relationship betwoen
input proccssing snd langeage acquisition. The Input Processing framework explaans ko
intake, a subsct of the inpuL is devived from impul aml which pvcholinguiutic stratepies the
L2 lpgrmer wends to rely npon while processing the language duta™ (Faskey. 2000, p.4) Without
this finguistie data, inpear, the lesmes’s developing systom, would starve.

Lw short, regardless of the modet of 8T.A w which one ascribes, researchers agres that
input is u lundamental requitement lor BLA, and without 1t a learner’s linguistie system will

be disadwamiageed,
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2.2.2, lnpui-based Approaches to Grammar Instruction

Ellis { 1998 uses the lerm “opton’ in order Lo refer to a specitic stratepy for delivering
instrction. TTe clagsifes four macro-aptions based on a psycholinmuiste model of L2
acguisition, Thuse ans; 1y inpuel-hased instruction 21 explicit instruction 3) otput-based
instructiom, and 4) feedhack, We realiae cach macm-option with varions micro-options. For
inslancy, pranwar keesans are usually compozed of combinations of aptions. That is, 4
traditional pranumar lezson may stan with a grammar sxplanation {optiom 23, then move on o

produstion practice {oplion 3), and finish with feedback (oprion ), skipping the first opoion.

Lhe input-baze] option is “un sidempt G inlervene direcdy in the process of
intertanmape development by mumipulating the input o which learners are exposed™ (Ellis.
1999, i 63). Therctore, it constitutes one type of comprehension-based lanyuage lenching
(Grary, 1078 Winitz, 1981,

In the follnwing section, we will fews on the theoretical egtionales Tor input-based

arammar teaching.

2221, Universal Crammar

The Chamskyan TG model of acquisition is based on a mentalist theory that clains
thal human beings hiologically possess an innate language faculty that enables them 1o
acquite the grammar of particular language. This faculty consists of principles that do not
vary feom ome peeson o andther and parameter selings that vary acconding w e padicular
lamguape et the permson keows. Tnelher words, the buman rmined has built-ae language
‘prinsciplay’ thal sme nart af 3 kmewlodpe of any lang e, Bl 0 also hay ©paraaeiers” within
these principles whose values are set to the actual language it bearns. The principles {e.g.
strwclure depetulency) ade the peomanent equipment in all eminds; the parameters (e.p. pro-
drop purameler) wme the prineiples W o parlticoler languspe or lahppegees (Cook, 1996, The
lanpuage leamer®s task is to discover which pammcters peed to be “set” for whatewer langpuag:

hie or she is trving to leam.

In this model, the nale of Inpud 15 o “trigper™ parameter setting. That is, 107 15
aetivaleyd (hroogh esposone W inpul. According b TIG theory, paramedsr setling emerges

instamtanarsly 25 2 resolt ol 3 mimimel cxpozune e inpol contaning the appropriste ogeers
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{Cook. 1891, Maorcover, it §s said that paramcter sctting requires only positive linguiste
evidence. There i3 no nood for nepative linguistc cvidenee provided by emor cormeetion.

Tns the case of LI acquisition, children ser parameters, However., in L2 aequisition,
Tesarmaers have w rese! puramelers. To illusrate, Feeneh-speaking lenrners of L2 Enplish are
reguited Lo diseover the position of adverbs which is between the subject and the verb as in:

Lare jsially eds fiek or Frido:

This position, howewver, 18 nint permitted in French. Teamers need to discover thal in French
am adverb can be beoween the vere and the object. It 15 questionable whether French leamens
al' 1.2 English can achiewe the necessary parameter rezetting simply through exposure to
pusitive linguistic evidence {Cooke. [991; Ellis, 1999; Whitc, 198%). As Ellis (1%9%) points
aul, “input-hased instruction becomes a way al’ estine whether positive evidence is

sulficien™ [p.66).

2221, Tnfermation-processing Theorics

Unlike UG, intormation-processing theories claim that language learning camies on
other kinds of leaminp. Geoeral copnilive mechanians precess information i the inpul to

reach a mental represenistion of the Grget lmguege:.

According o the ‘noficing hypothesia® (Schmidt, 1990; 19%5), 1.2 leamems sme o
attend consciously to linguistic foatures available in the inpwt ia order to cavse intake to ocour
{For intakee, soe soction 2.4, Schmidt {1990 distdinmuishes botwoch CONSCIOUSTICSS &3
intentional and conscionsness as attention. He states that learners can learn incidentally, they
dn not kove to maoke a conscions decizion to leam bat thev cannor learn sublimally: that is,
they ave o he cunseions of whal they sliced o, A this peint, Schmide dilffers fam Krashen
{1985) and Tomlin and Yilla (F99%d), whn highlight the learners” deteetion of lingwistic
features in the input subvonscionsly, It can be said that form-focused instrection can help
learniers by leading Uhers conseivusly 1 nuliee linguistie fealures in e ispul, which results in
intake. However, baseauze not everything thet beeomes infake is imtegrated inio v lewrmer's
developing systom. natiging may nos be sufficient for acguisition (Ellis. 1999); Truscot,

1945},

Intormati on-processinge ey also claims that kunan beines hove limited processing

capacities. According to Filter mmodels, awention is selective by allowing learners to store only
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selected information, Capacity models permit attention ta be alloeated t more than one task
but only owe or both of the tasks can be performcd automatically. n L2 phenomenon,
VanPatten {1989, citcd in Ellis, 199%) has proposcd that csperially bepinner lesmmers may
experience diffienlty while amending simltancoushy to form and meaning, Thercfore, having
lesmers Toews on foem while pencessing input for meaning may nepatively infivence
comprehension. U ke contrary, hoving leamers Tocus on meaning may prevent them fom
noticing lingwistic forma i the input, particularly 3t fhase forms are meaniouless. The role ol
input-hased grammar instruetion s to azsist leamers th attend to form, or mather form-meaning
relationships in the input (Elkis, 15040,

22,23 Skill-deaming Theories

According ke skill-lewrning heories, we deam new skills us resoll ol pracics, Tor
mstunee, Amlemson’s Aduplive Conirol of Thought Model (CACT) (1976, 1980, 1993, ¢lled in
Ellis, 1999, p.677 views language lesming as “involvine a progression from an initial
declarative knowiedpe stage to o final procadural stape where knowledge is automatic.™ Fos
Anderson. L2 leamers pchieve knowledpe throuph practice in using the L2,

In the ACT thenry, there anc two separate long-temm memorics: declarative and
progedural, Aggording Lo Pefeyser (2001, p L1320, “declarmive knowlodge 15 knowledze
THAT, c.g. Washington DC is the capital of the US; procodural knowlcdpe HOW w do
something, c.z, shifting gears in the car or vsing the right form of & verb.”

In skill-building theosies such as Andersom®s, il iy essential 1o provide lange amounts
of input and enonph practice to achieve automatization. This is in contrast with 770 which
advocates the wse oF minimal ameenis for parameler seiing, Moreover, in skill-building
thiery pracice via inpul-bascd msiruclion may only serve to improve learmers” ability 1o
eomprehend the target structure ather than i produce i In this respeed, this thesry differs
from infomnation-processing theory, which claims thal inpul-bused instruction will facilitan:
birlh comprehension umd production because comprehension and production drawe on the same
tmderlving knowlodge sourcs (Ellis, 199%, p.670.

To swm np, diffesent theories can be tesied throuel stodies designed o investigale the
cifoets of teaching L2 learners specific prammatical points ander dilferent conditions. In the

case of 103, positive input alone s gufTscient fir acywiaiton e ke place. Tnoinpat-processing
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madel, it iz agpreed that input-hused proclice works better than peoduction-based practice.
Skifl-building theory, on the plher md, chams tha npul-hased and production-bazed
irestruction leads to gains only in the parficular skill being praciced (Tas, [999),

13 A Conilive View of Langoage Learning

In SLA theory, the concept of input is seen as the root of languags learming (K rashen,
19R2: VanPatten, 1903, 1996} und frum 4 copaitive pecspective, attention to inpat determincs
intcenalization of lampuoage (e, Tong, 1981 Schmide, 1990; Tomlbin & Yilla, 1994),

2.3.1, Attcnton snd Awarencis in Cognitive Psycholegy

Over e past two decades, researchers in the ficld of SLA have become interestad 1n
thee comcepl of avtention. E1lis (2002} points out “we anc novw at a stage at which there arc
impurlant connections bebween SLA thenry and the newroscience of learning and menory™ {p.
200, The comeept of agtentim by becmme especeally impsortast due oo ics crectal role in so
many aspects of SLA such as inpat, processing, develapment, amd mstruction, haost of thi
ltevature on attention also addresses the concept of swarcneas. The two conecepts are

inherently connecled bul can be eperationally distinguarsied,

Puxsner und Petersen (| 991 desceribe allenlivn i wems of theee networks: alertness,
oricntation, amd deteciion, Aleriness is the nitisl sage of uienton and relems o the peneral
readiness of 8 leammer fo reeeive inpat or stimwli, The higher the level of aleriness, the Fasler
the speed of scleeting informuetion for processing will be Orientation, on the other hand.
refars to “'the alienmenr of attentional resources to 4 particular stimulbus from among a host of
stimuli™ (Al-Hejin, 2004, 1t can be said thar orientation ditters from alertness in that o leamer
trght for exomple be ready to learn (alettneas) but not kaow whether o focus on form or
meaning (orenmtion). Detection ia probably the mogt important neoworl in amention: it refers
w the gognitive regi stration of a stimulus. Once a stimulus is detected, it bocmmes available

for further processing.

Regurding The coneept ol altenlivn, Schmadl (1994 ) bus emphasized detection, saving
that notieing 15 essental for leaming, Aceording 1o Schmide (1994), poticing refers to the
“registration (detection) of the ocourmence of @ stinmivs event e conscious awareness and
subsequent storape in longr term memory .7 (p. 179, [0 temms of the dimensions mentioned

above, Schmidt’s definition mipht be represented a3 follows: noticing=derection + awareness.
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Tur Robingon (19937, the concept of astention can be usad oy desceibe a'l the prosesses
i sed 3 Felecting the intormation to be processed and siored in the memory, b} our
‘capacily” for processing information, and cy the mental “eflort” involved o processing

i fummadiang.

Acpording kr Temlin and Villa {19904}, atention can be defned oy a bmited sapaciye
system characterized by awarcness, alertness, orientation, and deteetion, Tnatrmetion affoors
awareness; modivation affeets aleetness and oclentation. ke this syateny, deteetion is the centeal

part, and it s influenced by all three ol the above.

Avwureness. on the other hiowd, 32 “lhe subjective expenence of anyv copnitdve confont
or extermal stimmolus”™ (Tomlin & Ville, po 1945 Allport, (1988) sugpests that three eonditions
must be met n order for @ person to be aware of a given expericnee. First. the person must
chow a behavioml or cognitive change as a result of the experience. For example, a learner
might bepin vsing -d endings as a result of having been cxpreed K Input that fanectys e s
tense. Secatid, the person st teport that ahe was aware of the expenience at the time it took
place, For example, the leamer might report having been aware of -ed endings o the varbs ot
the fime of exposare. Fimally, the person st be able o describse the experiance. For
exumple, the leamer muwst be able to articulate the morpholegical mue underdving the repular
paut temse, Loow (2000 adopts a less amict definition of awareness requiring only the fimst lwoe
conditions to be mee, He calls this ‘low awareness’ and high ewareness is achieved when all
threr conditions arc met.

For Ellis {212}, there are Lwu Gypes of awaremiess, [0 the first tvpe, learners are to be
aware of the formal peoperties of (he Tanguspe i the input, That is. they can be made 1o
congciously “notice’ them. Tn the segomid one, learners are made aware explicit representacion

af & targer form,

In shorl, allention ad relaied tonns such as consciousness, noticing, and owareness
are sometimes s interchangeably in the literature. The season for this overlup is that these

congepts are inherently connected. and one concepi ollen enluils the other.




2.3.2. The Fifcets of Attentivn and Awarencss in Learning

The effects of stienlivn and awareness in leaming have been widely examined (i.g.
Anderson, 1983 Dulany, 1991, Curren & Keele, 1993; Rubinson, 1905). Divided-attention
studies have provided mixed nesults for the laims that learning may occur wilhoul AWareness.
For instance, it Missen and Tullemer {1987, cited in Rosy & O'Neill. 1999) the participants
were instrueted to performed s dual task in which they had fo fllow the appeanice of & light
in diffirem positions and count lones. As a resull ol tis stusly, leamers in this dusl-task
condition showed no lesrming of the sequence of lights when compared to 4 comlm] group
whe Rad had no previous experience with such a task. This finding has revealed that “the dual
sk had kept lewrners from puying [oeal attention to the position of lighs, which was

ncoessary 1o cIoaks awarencss af the sequence patterns™ {Rose & O Neill, 199, p. A

urran and Keele (19930, on the other hand, elaimed a dissociation between learming
and owarencss in single-task conditions. less avane individuals ghowed some lesrning of
stimulus sequences. | lowever, their findings have reeel ved different interpretations. O the
whe hand, Towmlin and Villa (1994) interpreled Curran amd Keele’s results as evidence Bor
learning wilhout awareness. On the other hand, lor Schmidl { 1995, this result shoes that
different degrees of leaming ure correluied with diflerent deyrees of awaremess. ln cther
words, Cutran wnd Keele referred to “more aveare” and *less aeare” imlividoals, i nesar 0

MIDAWHEE T OIS,

According 10 Robinson {1995}, leammimg withoul awarencss iz sp limnited that its effects
aree nesligible. He argued that permanent eneuding of @ stimuaius inlo memory CARDOL CEESERE
withoul deteetion plus nodicing ansd subscquent rehearsal of neticed matenial in short-lerm

THNOTY,

The view that leurning without atienlion is not possiple is also advecated by Carr and
Curran ¢ 1994), They state (hat “there is litte porapelling evidence (hat requires atzene b
pelieve in a strong [onm of “unconscious absraction’ the ol construction of very abstracl
rule svstems completely outside of awareness — * and 1hat “there iz compelling evidence thul
focused attertion is needed for sirucnral Tearning even if what is beiny, learned dies not rench

comacious lovels of processing’ (= 207,




I'o sm wp. thouph the 1ssue of learming vithoul alleation is soniroversial, then: i
murre aprecment related to twen poinis: 1) focal attenlion is a necessary sormponent of learning
(Carr arid Curran, 1994; Schmidt, 1994, 1995} 2) avareness allowrs for 8 mure elaborate Lype
of structural leaming (Carr & Curran, | 99%4; Curran & Keele, 1993}, As Wong £ poinds
cut, "we cannar iznare the growing body of research in SLA that demonstrales that a greater
depree of attendon, and in some cascs il s aWaIcess, Jeads ko more learming, Thus, wo mulier
whitl pogifion ane takes on the awarensss issue, (here is 4 general conscnsys {hut acendion fo

inpul i%a craclsl constuct for SLAT (p, 3d0).

2.4, Tatake in ST.A

Recently in SLA pevearch much attenlion has been fucused wpon the copnitive
mochanizms thal underpin leamer processing of nput, Tn studies of how second languags
ipstruction has an elfet on L2 learner’ s subsegquent processing of inpul, researchers have

wsamined how external manipulatien of input cen elfect ntake nd subsequent learning.
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Figure 22, Inpul vs. intake (Corder, 1967)

At seen in Figure 2.2, whit Teamers ts exposed to 15 not the same a5 what learners”
svind tukes in. Troditionadly, the dislinetion henwe:n Linguistic dmput that the learner bas yet ©
process and ieralke, the mental regisiration of the inpat thal tecurs aller procossing, s first
proposed by Corder {1967}, In his report, Corder claims;

The simple fact of presenting n certain linguistic form to o learner in the alassranm
does ot necessarily qualify it for the statos of input. for the reason fhiat Imprat 1y “what
s i’ ool what is avatdable for poing in, und we may reasnably suppase that it 13

the leamer whe controls this L, or more propetly his intake. (p. a5}

Howaver, there has been sone confusion about the definiticn of intake, Kceviewing
research wn intake, Kumaravadivelu (19%4) provides two wiews: intake as product and intake

as process. 1n the product view, iplake is a suhwet of input “befere the input is proccssed by




leammers™ (. 35); whercsy, in the process view, intude is “what eomcs afier pavcholinguishc
processing” {p. 36). In other words, in the produel view intake is inpuat thal i unproeessed
Tanguage, while in the peoecss view, 115 2 part of the learnes”s inuerianguuge syslet and is
thus processed languape, Hecognixing laws in both views, Kunaravadivelu redefines the
concept of intake = (oHows: *an abstract entity of learper binguige thar biay been (uliy oc
nartially processed by learners. and (ully or partially assimilated inte their develuping systoan™
(p- 370 He diageams the relationships amoeng iopat, intake, and ourpit. as shown in Figure
2.3
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Fignre 2.5 The relationships among impud, inake, and vutpul in 3 quanlilelve view
(from Kumaravadivelw, 1994)

According 1o SLA reseurchers, there are various fuelors influeneing the input-intake
process, Rwlors that determing which iopat becomes intake. For inctanes, Kumoravadivel v
{1944, p.39) proposes the following lewner-internal und leamer-extemal Taclurs as infmke

firtoes:

Individual factors: Ape ard Anxiely

Megoriation [actors: Tnietaction wnd lnterprefalion

Tuctical factors: Learning Sirategiey awd Commumication Stralegies
AfTective factors: Attitndes and Motivation

Knowledee factors: Fanguags Knowledge and Metalanguage Enowledpe

Emvironmental foegors: Social Conleat and Fducational Context




T is pencrally agreed thal comprehensible inpul is peecssary {hut not sufficient) for
SLA 1o vecwr. Comprehensibilily of luput is determined not anly by some of the factors hated
above, but alsn by “linsniste Tuwrs such as lappwaype complexity, fregquency, and perecptual
saliency™ (Mo, 20011, Scveral researchors have suggested that “perceplual saliency makes
certain teaturcs o the inpit mote comprehensiblc and thus mare lable to hecome intake”
(Henrichsen, 1984, p. 10G). Hakula {1976} recopnizes perceplual salieney we ane of the
factors delermining which forms are aequired. However, pereeprual salicovy i langely
affected by the presenee of reduced form:: When reduced [vrms are presenl, perceptual
saliency lossens, thereby lessening chances of the input becoming intaloe §Larsen-Trreeman.

141590},

A view that atterdinm o input is necessary for input w become intake is advorsled by
several studies (Schumidt, 1990; Tomlin & Villa, [994), Aceording to Schmidt (1990), there
are various faetors which influence soticcability. These include expectations, lrequency o
acewrrence, perceplual salience. skill level, and vsk demand, Huving 2 leamers listen 1o
noemal and slow L2 spesch, Kim (1993) examined speech cloments that L2 Jewrmers attend to
when they listen Lo L2 speceh. The findings revealed that phonetis prvninenee ol elements
soniributed o the nuticing of particolar clements.

2.5, Toput Processing

vanPatlen {1996} has pointed vut that grurnmar instraction has o positve role in de
aryuisition process as nstroction ean make conam prammatical forms more salicnt i the
inpet. According o him, yrammar instreclion provided through the input phase of the
BCqUiSIEON Provess can be heneticial while comTashing o Krushen's view (1982} which
proposes hat comprehensible and meaningfial input should by (ree of grammar instruction anil
propowed a mudel of seeond language acquisiticn. YanPuen’s misle] consisls ul three
proccsses: Ty input wied imtake (Lot processing) TT) intak e and the developing syslem
{rcciommodation — hov leamers actual by incorporate 4 grammatical form of Stuctume inme
the mewral picture of the lanpusze they are creating: Pestructirims — how the incorpuration of
4 fumm or struclure can cause a nipple effect snd make other things chanpe widhout the learner
ever knowing) T the developing system and gubpt {outpul). These throe processes g
illustrated by VanPatten (2003, p.15) as Follows;




CTNPUT | INTAKE T RLOPTHEG 1 nﬂ'rliﬂ'-l ml
- | SYSTEM '

e N R R e

Fipgure 2.4, Sels of processes in SLA

(ine ol the provesses in VanPatien's model of acquisidon is called “lput PrOcEsSING
According lo Sanz and VanPatten (1998, input processing refers to s research domain ahout
harw Teamers ruke form-mesning conncetions us well as parse meoming sentences in the L1
L ix, in B very eal senac. the application of peychalinguistie ingury fo socond langaape
sentenee cottprehension and provessing” (p. 30 Tor VanPatten (20077, input prucessing
cunsists of two sub-processes: making [oem-meaning conicetons uad parsing, Muking form-
MEuning conneclions means getting the connection beween, tor gxample, -3 sulfix und third
person singular from the input. Principle 1 (the primacy o meaning prineiple), 2 (the
availability of resourves prineiple), Principle 3 {the first noun principle), and 4 (the senlence
lucation principte) guide form-meaning conncchions. Parsing means “mapping synischc
stroclures ot (he witeranee, [t cxample, knowing which nown is the syhject and which is

object when bearing a sentence”™ {VanPallen, 23, p229.

VanPatten's model of input processing {1984, 1985, 1990, 18495, 1996 addresaes the
spescilic issue of how intake, 3 subset of the input, is derived from impos and which
pevchological strategive the L2 learmer temds Lo vely wpon during input processing. These
strategies have been most recently surmarized in YaoPatlen (2004, pp. 7-17) in the form of

fomr basic pringiples:

P1. The primacy of meaning I'rineiple: Learners process it for meaning belore
they process it for fonm.
P1tz). The primaey of coatent words principle: Loarners process coten
words in the inpa betors anything «lse.
Pi(b}. The lexical prefercace primeiple: Leamer: prefor processing lexical
igems lu grammatical itoms (e.g. morphalogical markings) for semantic

inlormation.




Plicl. The meaninp-before-nonmyuaning principle: Leamers prefer
processing mare meaningful morphokowy before less or ponmeaningful
etorpliclogy.

P2, The avilability of resources prineiple: Tor learners fo process form that 15 not
mesmingtisl, they musl he abl to provess inlormarionsl or communicative contemt
at no or Bittle cost to atimlivmal resourses.

P1. The first noun principbe: T.eamers process 3 default steategy thal assiens the rale
ol agent to the first noun (phrasc) they encounier n a scRtcne. We call this st
oL slratepy’

P3ia). The first noun sirategy can be overridden by lexical semantics and cven
prohabilives.
['3(b}, The contextual consiraint prinviple: Lcamer will adopl olher
proceasing stratexics for prmmatical role wsiznment emly after their
developing sysiem has incorporaled other cues (g8, case marking, Anonstic
St

P4 The sentence location prineiple: Losmers are sensilive 1o posifiun within an
ulleranes.
P4{u). 'I'he beginnings of utterances an: e e1siest 1Ly procoss,
P4(b). The ends of utterances are the nixl easiest 1 proccss.
P4¢c). The middle parts of uerunces arc the most diMienlt to process.

Tlye Grat too principle are reluted to the processing of morphological frm a3 well as
tionctors (functiomal categones such as arlicles, prepusitions, etc.) o the input, The: third
principle is relevant to onder. The torlh principle, on the ather hand, deaks with the location of
{he semmence. bt claims that senlence injHial and semience fina]l pusitions an cognitively mors

glient than other constiwents in & sentence,
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2.6, Processing Tustrochion

[Jesipile the fact that some recent SLA stdies have cocouraged language teachers @
provide a greater vole for input in the L2 elassmavm, relatively few teachers and praclitoners
have attempied to bridge the wap between whad we know about inpul processing und how we
tesch language. One exception I processing insiruclion (1), an insruction trpe based on
VunPulten® s [1992) model of seeund larguage scquisition and wee, TUis a delibormie abieingt
by the lunguage teacker to intervene in the acquisilion process by giving the learmer explicit
grammatical intarmation concetning the Larges item and sbructured inpul activitics (both oeal
and writton) thal loree them to altend to the target item fur meaning. Sanr and VanPatien
(1958 define BT as *a peycholinguistically molivaled focus on form that 15w sdjunct to
communicative Janguage teaching and‘or to compretrension-based approaches™ (p,540), Tn
addition, Wong and VanPatten (2003, p. 410} sugigest three hasie [eatures for PL These an as

Tl boyes:

17 Tearners arc given informalivn abour & Vnguistic stroctun: or form.

7y Tearners arc informed shoul a particalar input processing strlepy that may
negatively affeet theit pickiny up the formislmetime during comprehension.

Tt Learners ure pushed o proccss the form/struciure during activities with structured
it — input that is manipulaeed in particular ways so that leamers hecome
dependenl on form and siruchire b pet mcaning, andfor Wy privilege the
formésneture in the inpul s that lesmers have a better chance of allending to il

Loamers do mid peoduce the siructure wr form durng struetured input activities.

As can he undersioad from te compunents menlioned above, the P1 approach 4
desipned to aveid specilic problems that leam ecs have in processine inpit. In otder tn have 3
clearer vnderstanding of the processing instrugtion, we should examine the diflerence
hetween the traditional prammar instretion and processing instruction, While fgure 3.5
shwyws the stses of the waditional grammar insiaclion. firyme 2.6 shows the processing

Instmacic.

\ i1 m
FNPLT — THNTAKFE — DEVELOPING SYSTEM - (HITPLT

1
FOCUSED PRACTICE

Piewe 2.5, Lrwditinnel Gooemar Tnstruction in Foreien Longage Teaching
VanPullen & Cudiern, 1995
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Traclitiongd peammar instruction invelves xplanation and output practiee of a
prammatica] poine and tocuses on The manipulation of learmer oul pur o affect chanpe in the
developine sylem.

L 1 14
NP 4 IAKE - DEVELOPTNG 5YS TEM - QUTPT
1
HEURISTIC BEVICES
.. Lnterpretation Stratorics
t
FOLUSED PRACTICE

Fignre 2.6, Processing Instruclion in Foreign [anguspes Teaching {¥anPalbes & (adicrme, (997)

As can be depicted from Figume 2.6, processing inslroction sttempls to change the
strategies and mochanisms used by language learners when processing 1.2 inpul; whercas, as
tnenrioned ubove, traditiona] instruction involves prescating learmers with explanations
regarding the form and then giving them practics in how to make semences with the relevant

grammur point-

2.6.1. Structured Input Activities

In P1, in comtrast to muny other famms of instruetion, leamers du not produce the
lanyuage at firsl - they prowess mpat to understund it, and activities are desipned to focus
their attention on wetling the right meaning from the stinwuhi [VenPatien, 1996). One of the
criticisms that ¥ anPuiten [1996) mukes of many lenching materials is that learners can oy
many activities without undesstanding the cowmtent, Howewver, thiz i not accoptable within the
Processing Tnstniction model.

The activities used in PT frequently require the Jemers (o sxpress a personal opinion
an & theme; they aften involve themes which are fumiliar even o beginning leamers, and
ollen an atternpt has been made to make them lively and humaoroos. Bocanse These activities
are selective in whal thew target, they arc said o be sreucnured i aellvities. To dhevelop
appropriae and cffective stmetred input activities, cerain procedures should be kepl in
mind. YanPatten (1996, p. 69) offers (he following, auidelines for deveboping structured inprt

artivities:




1)
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Fiin
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1)

i}
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Terrch omly one thing o @ fime. (e differencey fetwess sueffecr amd ohfect

pervenael promoymy ppad mod Gy + snhfecr-verh apreemeni).

VenPatten's adwiee is e to burnden che learmer with more than one thing until
the instructor 1% sure that the lsamer’s have noticsd and understood the form-

mecaning relation.
Aeap meaning IR focus Learners must snderstand the simnli to perform tho
QR

Lecrrers mrwst o something with the imme. Thiv does mod eean “repest ™ or

“aw ot Teead 7 dnet rather Mimiermodly proeess

VamPualten favours aclivitiea which require leumeta o aeree or disagres with
sdalemnenls or L swy: Y, that applics wme™ or “Ma, o dogsn ™™,

Liye Both orad amd writeen imput,
Ressereh on individual leaming stvles sugrests that some learnees react quite
neeatively to getting oaly oral iopat;, they want to sce what they are hearing.
Certminly. written input a0 hedp learners to sepment the stimuli inlo words
and porhaps also o see cettain paradipmatic relations. Becawse tee sUmubi ure
nof teangitory (i presented oo a pape cather thun on a computer seteen),
lzarncrs who are still quite slow m processing can have the tme they need to
weotfl ol the mewnin ol e stimuali.

Meaove fram sedfences fy cormected ofvereerve.

Pavcholispuizlic resesrch sugzests that we parse semtences and link their
meanites into larger test wmals 2l the iscoumse leveel, [ we start with sentences
in ashveties, the lenmer has a limited serctch of specch or text w atlend o
rislice relevant loms, Connected discourse will not give the learners sufficient
Limne ko prosgys, but this §5 not bamtressed by impirical data. Presumably, [ong
zentences will present the sume dilfieulty to leamers. In short, practice the new
form=meaniop comnactions in discowmse aciaiies, hat leam them first o the
sertlence leve],

feap the papciolinguinic procesying sirategies i mint
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The pavcholinguistic ralivnale for the structured mpuot activitics 15 that acquisition
oeeuTs when learners aitend w the new struciure in input rather than when they attempt
produce 1L VanPartcn (1993) distinguishes between relerential and affeclive aclivities,
Referential aclivilies arc those far which there is a vighl or wrong answer und [ur which the
learner must rely un (e targeted grammatical form to gel meaning. Monnally, ws Wong and
VanPatten (2003) indicate, a sequence of strucmred inpul aetivities would hegm with tao or
three referential activities. Following referential activities, leamers anc cogaged in affective
strnetured inpul activitics. These are activities in which feamers expecss an opinion, heliet, or

worre other affective response und sre engaped in processing infirmation about the real world.

2.6.2. Processing Instroction vs Conscionspess Ralsing

Allhouph 11 scerns W be similar o conscionsiess-rasite (C-R), it ditters from this
approach in sume ways, According o Rustherlied (1987, ‘rummatical conscieusness-
raging’ s any “deliberate attenpd to draw the learners attentivm specifically to the fommal
proficrties of the farger language™ {p. 107). Rutherfunl alse claims thew langmage acquisilion
can he assisted by snch consciowsness-raising, bul That the actusl form of C-Romay ditTer
depending on [irst-second languape contrasls and the nalurs of prammatical ifcmm o sirocoare.,
Fur Rutherford, “C-R cannet be squated with troditiona] granmar mstruction. .. It helps the
processes that unker|ie acquisilion of grammar and does rol aim to contein the knowledge (or
producty dias must eveniually be acquived” (1987, p. 243,

As For Van Paten {1996), be stales the following about PLund C-R:

In & ewl sense, PIis a tvpe of conscivusness pising, althaugh de torm
wenpseiousness” iw somewlt nfortunate, Sinee P amempls o nfluenes de processes
imvelved in the derivation of intake, it is not a preduct-oricoted npproach o grunmar
teaching Lhat Ruther(ord appears to crivique. That iz, P1 dues not scek o = pour
knowledee” of any kind into Jearners’ heads; il a3sists eerlain processes that can sid The
grawth of the developing systern aver time, For this reason, we conchude that
Tutherford would not kave much probiem in considering I as one mrani festation of

erammarical consciousness-nasing. (p. 35)




A il s stated above, VanPullen prefers thinking ol his approach tn instruction as
crriching learners’ subcomstious intake but not as mising Lheir consciousmens about

prammmnatival e

2.6.%. Rescarch on Processing [nstruction

VonPatten and Cadierno [ 19932, ) was the first smdy thal compared the effects uf PL
and those of aditional instruction. The study was based on the fivst toun strateiry which
states that lesrners assign the rle of apent Lo the st poun in s serilence. The first newn
strateny expluing why many learmers of Spanisl interpret aentences soch a8 Le lamg o chica
as “TTe calls the @ivl™, when in fact fo is an object pronoun and the comect interpretation is
| he girl calls him™, Thus, Vanamen und Cadiemo (1993 placed the suhjecls af the end ol
each senfence. A native Frglish speaker mormally assumes thut the subjects comes befor the
varb, which might cause them us interpret Spanish objcets (e, le. ros, ete.] s subjects.
Comgidering {his, the structured input activites stempled 0 reonguntz2 the intcrpretatlion
steatcgics of leamers of Spanish, so that they took natiee of how cich ulerance was organiced
syntactically in terms of aubject and objecl position.

The purpose of ¥anPatten and Cadioma (199 3a]) was o study the ellects of progessing
instruction on the acguisition of objecl pronowns in Spamsh. There were three groups of
subjeces: 1) a comml proup which reveived no insbruction on abject pronouns; 1) a fmoup
oliich received raditonal instruction which neluded 1 geammatical explanation, a3 well as
aral and written mechumical drills, mesmingfil drills, und communicallve aotivaties: amnd 3 2
growp which received processing instruction {explanation and struciured inpert activities), The
last group reccived ingut activities struetured to coumeract thie first oum siratcgy. and were
never wsked o produes amy Jangoage. The indings propseie that P has w preater eflect onthe
pequisiion of ehject promouns (and Sparish wird order) thin traditional mswetion which
foruses on languape productivn. Leamers who received P putperfommed the other W fToups
o thee interpretation Lask, and the resulta of e production task showed no sigmihcant
ditterence betwoen the PL group smd the traditionul instruction eroug, with bath
autpertorming the contrel geoup, However, in VanPatten and Codierno {19930). only
wenditional instruction group was significantly betler than eontrul For production, Cveral],
considering both interpretation and production reselts rom both sldies, 'l appears to show
an advamage v traditional instrction.
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Suhsequent 1o VanPatten and Cadierno (19934 193h), VanPatten amd other
resityrche s andeHook eeplications of the inidal stedies with new targer fonns and a wider
variely 1 sk measures, Cadiere 393 investigated e effects of processing instruction on
the seoguisition of he preteril lemse o Spariste. Tler study was based an the processing
principle (P1k) tha, wheen a leadeal 1em and a grammalical fomn eneode the semae sermantic
information, the learmer wall prowsess the lexiea] em over the grammatical form. Boecaose
Ienrmers may use the adverbs to assion fense to an uiterance. Cadicrwo climinaged ail adwerhe
U dimmie Jrn Deer steuctured bput aclivities so that the leamers weee forced to atfend fo the
verh endings bo assipn lense. Jusl as in VanPaweon and Cadiemo (1993, there were theee
oroups of subjocts; 17 8 control proup that regeives] no mstructon, 23 a proup thal received
rraditional insrietion which focwsed on production alens, and 3) 0 group thal recedved
processitp instructdon {cxplanation and structured npwt activides), The results of her stody
revealed thar the learners who received procossing instruction performed better than the omwr
Lt wroups o bodh eoanprehension and produection ests, even ough the processing
instruction group wias nover gsked o prsdoce any lanpoasge doring the tearmene Her
coclusion was that proscssing instretion had ones again proved in be mors hene fivial than

rucditionzl insteuction, which paratleled those of Vanl"atten and Cadierno (19%3a),

VamPullen and Sans (19935 investizaled the elTects of 11 on oral lanpuage production,
ey ohject pronowms in Spanish, There wers bwa proops o subjects: 1) those wha received
Pl wnd 23 the contrl group thiet rece ved e inslruction, The pre-lest umad pusit-Lest consisted
of three tasks, These are: i sentenee-level lagk, o vider-ommation vk, and o guesiion-answer
task. Each task had both an orad and a written version, According to the resulbt of VanPatten
and Soanz (1993} study. Pl vielded beneficial effecrs not only fior written lanpuape production
but als tor oral langnage production. For instance, the 1'] aroup performed sipniticantly
bewer on all three tosks alier the treatment, whereas (he control group showed no significant

Imnprovciment,

VanPanen and Oikkenon { 1998) carded oul a stody bo snvestinare whether the better
perlormance by teie swhir receave PTmighi be attnhoated e the explicil infommation giver as
part of P or whether 1§ was the strugchmed inpul getvities slene thal produced the supemior
pertonuance. The subjects in this study were divided mte throe groups: 1) those who receied
explicit grammatical information only, 2) those wha receivied struedured inpin activivies, and

3} those who received bodh explicit prammatical information and structured input activities,




A i result of the sty 10 wis ndicated (hal the struclured inpul-only groeog perlommed
Agmificantly hetter pm ban pust-Lests Gan interpredalion and a produciion sk than the explicit
information-only group, Thers was moe sigmifGeant diMerence hedwsen the struciured mpui-
only group and the tnpul — explied! information group. Tnoaddition, the explicl infomation-

anby proup showed no sipnificant improvemers after the treatment.

Another study un PLwis comducted by Chene (2002, She mvestipaled the ellecls of
PL om the ey wisition ol the lwe principle copuly verbs in Spanish, yer and estor teough using
three tasks: inferpretation, senlence completion, and composition. Her results reveal thet on
the infcrpretation task, both the processing group and the maditional group mesds significant
aains fhom pre-test to pose-test, with the proccssing pronp making preater gains on the fivst of
two poar-tests. There was no significant ditterence between the processing peoup and the
traditarial group on e inlecpretation task of the secoml pest-Lest. On both the sentemwee
prosductien sk and the eormposiaon sk, however, there way sipnilicant imposement fmom
pre-fesl o posl-test for beth growps, and their perfommianes: was almost the same for the

socond posf-test,

Lo adudress the issue of meaminglulness, Benati (2001) compared PLio a more
meanting il aulpul instreclion on the Tl eire lense. The resolis mimmered those of Yan
Tatten and Cadierno (19931) e thad, lor inlerprelaton, P1oolpecfommed the ouipun amd comtrol
gromepe, amd for productivm, there was o slatisheal Ji ffierence botween insmuctional
treatrrienls. The Mmdings were anigue, however, in that the ourput proup also cutperformed the
comirol grosnp on indetpretation, According to VanPatten (2002). this difference emeroad from

the: acdded mesninelilness of his outpur condition.

Contrary to the studies menuened above, there are soms other studics propesing no
st ficant differences hetween PTand TT gromps. Yor instance. Allen (20000 investipsted the
velative cffcct of FI and TI on the acquizsition of the French causative and she foand ihae P
was as effective as T1 enabling learners vy interprer the French cousuive pnd that pragional

instruclion is e effeclive in etabling leamens L produce the Trench cousnive,

Simmilarly, Cantiirk ¢ 2001 found no sipnificant difference between PLand T1 prowps on
interpretation and produstion wsks, Regarding the retention of proticiency pains. both PEand

T1's gainz were retained over time on the production sk, wherens T s pains faded over me.
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Lhis study hay m signi ficend place becoose s the only stwly, which measured the retenton of

the proficieney gains enghl maontbe afler the adrtir seradion oF de immediate post-oest.

W another study, Morgan-Short and Bowden [(2006] investigated (he eflfests
tneaningtol cutpur-kased insroetion (MOBE compared @ PT. The el ferm used i this
study was Spanish preverbal direct object pronouns, following several provious P1studics
(Cadiemo, 1995; VanPulienn & Cadiemo, 10936, 19930 Vanlatten & Sanz, 1995). The
results of this study indicute thal for hoth experimental proups, immediate and <delayed west
scores were significantly higher than predest scones for inderpretntion und prsduciion, which
sugpeats cthat I'] and MOBI both lead to improved performance for inlerpretadion amd
production of 8panish direct object pronouns, For the delaved west- for both interpretation smed
praduction- no differences weee found between any groups. Dverall, the results reveal thert
fIOBY andd PT performed similarly om interpretation measuees, and only MOBE outperformed

controd on production,

The following table swnmarizes the sedies caried on 11
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2.7, VTarget Structure in the Stady

The target structure in this siudy is wh-yuestions: Simple Questions (e.g. Who are you
calling?). Embedded Taversian (e.e. Do you know where the post oflice is?h, and Long-
distance wh-questions (.. What do vou think Joe hought vesterday 7).

2.7.1. Bounding Theoery and Subjacency

L'he notion of bounding goes back to early ohservalions, for cuample, Raoss (1967, thed
mrvements abe not possitle out of sortin construetions, knwwn as “islands”. The hasic idea
o be captumed by bounding theory i& that no mavement Can mave an element ioup far. This
requires a principle of some kind w limit movemenl in the roquired way. In order W haredle
this, Chomsky {1973 sugeests the theoey of subjacency. a universal conseaint on the
formation of wh-questions and relaked sonstructions. Cook and Newson (E996) explaina this

thuory 2 follonws:

Thiz theoory works by defining cerfain rodes in a wee a5 “hurdles” to be feapl over by a
muving tinae. While it is possible to [eap over vne hurdle i u tine, what 15 Tl
possible and whal (herefore acts 1o prevent movenent over lung distances ja ieaping
sver lwo of more hurdbes in one leap. To put this inle more formal language, nodes
which e hurdles ure culled bounding nodes. The principle of subjacency is thus: Ne
ovement Can WoVe mn element over mure than anc hounding nude at a o,
Cbviously, this prineiple accounts for the lact that all muvements are bocal, However,
it s the stipulativn of whal nodes count s handing nodes hat wAll provide ws with o

deseription of baow Tar is foo far. (235

As ean be seen from The following smtences, subjucency preculudes the possibility of
moving o Wieword out of an conbedded elawse which is purt of 8 comples toun phisse |\
fihie rummor — clansc), a2 in (2b), ot a resmictve relatve clawse (e witess Thead noun]+

chause) a3 in {30}

(17 a. Anthery believes thul Tony hid the hiles.
1. What dues Anthony beligve that Tany hid?

(2 7 Anthony helieves the numur that Yony hid the fle=.
b, * What docs Anthony believe the rumer that Tooy hid?




(37 & Anthony inlerviewed the witness who saw the alicn spacecraft.
b. * What elid Anthony imterview the wilness who saw?

2.7.2. Whequestions in Turkish and English

Turkish dilters fiom Fnglish in the position of whewords in wh-yuestions. Consider
the sentences in (40

(47 4. The child wanted an apple.
b. Cocuk clma istedi.
¢, Whal did the child want 7!
d.* The child swanted whal?
e. (ocuk oe-yi istedi?

child what-ACC want-Paxd

(4u) and (h) un= declarative senlences where subjects and objects are in the canonical
pasitions, Frglizh has $V0 order, while Turkish has SOV order, In (4¢) he cbjeet is wh-word
what and it is placed ot the wop of the sentencc. I slays in the canonical posilicn, the
sentenes hecomes ungrammaliesl (except when il is used as an echo questiong, a8 in (4d). On
lhe other hand, i Turkish, a wh-word 1emains where non-wh-words are situaked in camonical
word order, and thus ($e) is prawmatical " in (4e] ia the e ol fhe wh element. In Turkish,

the wh is placed in the same place of mace.

{5) 2. Bayhukan istitasim ¥ ARIN vereczk.
Bashakan istifa-sm-1 ne zaman ver-ceck?
Prioke minister resienation-Poss(3sg.)-Ave when hand in-Fut
'When will the prime mindster band in his resipoagion?
h. Arda partiye yorgnn oklufm igin gelmedi.
Arda parii-ye neden/nicin/niye grel-frie-di?
Arda party-Dat why come-Mog-Pasl
W Ly ichn’t Arda gome to the party™
c. Defne o problemi eok cor gizdi.
Defne o problem-i masd $HZ-di7
Dheline that prohiem-Ace how solve-Fast
“Vlow did Defie solve tat problem?
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Tn {5a). the wh-clement se zamar is the temporal adjunet; in (3h), nede i Ricinmive are
whealjuncls denoting ressom, and in (3b), mewd is the manner adjunct These examples
illugtrate thal in simple Turkish wh-guestions. the wh-constituent docs not move e sanfence

initial pasilion ail S-sttmeoie,

Similarly, in long-distance wh-guestions, oo, the wh-elernent fomainy in osile, but

changes the interpretation of the matrix stroefure:

(4] & Omr | Zeynep-in kim-i aro-vacagi-in]e bl-ivor-duo,
e £xvmep-Gen whe-Ace eall-Nm-Poss{ 3sg)-Ae by o og-past
Onee knew who Zeynep would call.
b, Omur |#esmep-in kim-i aca-yacag-m]1 bil-iyor-du?
G Zewnep-Gen whe-Ace call-Mo-Tus 2sgl-Acd Eniow-prog-past
Who did All know Zevnep would call!

In (6a), the whelcment &ime “who' i3 in the ewbedded clause Funcloning as the
internal argument of the matrix verb Ad-"knowl, The scope of the wh-element s, thus. the
erbedded clause. The interpretation of (fk) as a mairix whe-question indicates that The wh-

clement has scope over the whole seatenes ulthough it remuins within the embedded clause.




CHAPTER 3

METHODOLOGY

3.1 Tmtroduction

This chapfer provides a descriplion of the exwperireent o investigate e differenliol
effects of processing instruction and raditional insmmetivn an the development of the Englsh
wh-gquestions by Turkish CFL studenis. We have hypothesized that processing instoaetion hoas

un outstanding elfect on the lewmners of English when compared Lo tradidonal inslrection,

This chapter is stucturcd in e following manner. The first seetiom provides a
siunmary of the pilot sludy. The seeond section gives detwls regarding the resesrch desipo. In
this section, there are two subheadings, The fiest part provides background information about
the leatners wha participated in the study, and the second part deseribed the instmments used
1 the instruction smd essessment phases of the experiment. The thied scetion of thiz chapler
details the procedure used during the experiment; the fourth section sxplan: the methods
wsed in the seoring the asscssment tests; the tifth seetion describes the analysis af the dar.

1.2, The Pilol Study

Before conductimg the main research, a pilot study was parried ot with 15 Lurkish
sludents of Fnplish stending the preparatory projram ar Foreign Languages Cenler {YTALDIM)
sl Culcurova University. The main purposc of this pilot sludy was to determine the validity
and the reliability of the items milizel in the assessment tasks: a grammaricality judgemenl.
wisk, & transtation lask, and a picture-cued @sk.

The resulls and the feedback fromn the participants in the pilot studs pronided an
important insight in giving the fnal form to lhes tasks. For instanee, aficr adminisienng Lhe
tasks, the purlicipanty chaimed that they had difficully in understanding (he meanings of some
words, Therefore. the woeds that were chosen diffielt were replaced by the more frequemt
omes 0 order 1o lacilitate the comprehension, Moreaver. after the analvses wl the dat, some
of the sentences that had heen tound oo long were eliminaled or shortenad.
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3.3, Kescarch Design

This experimentsl stedy has exsmined the cffccts ol processing instruetion and
traclitional 1nstriction s the learners’ development of Boglish wheguestions. L was presdicted
that hoth Lypes of instruction would have beneficial cffccts on learner performance. bBul that
the processing group would display an overall superior improvement aftor teadment. The
purlicipants in this study, L2 fearment of English siedyiae at the umiversity level, were tivided
imto twio groups: (1) a group thel neewived processing fostruction, and (2) a group thet received
teaditional instruetion.

Comprehension  {grammaticatity judgement task) and writlen-production  lesls
{translation and pelure-cncd tasks) were develuped and administered w both groups o
measure the etfoets of the two eatments, There were theee vorsions of cach task. The firsl
version of vach Tsk was given befure the treatment as a pretest that provided a haseling to
dotormyine the clfieet of the instruction, Twu weeks after (he pretest, the instructional puckets
wore administered fot a durtion of two 45-minute elasses. The sceond version of euch task
(posmestl) was given immediately after the instraction in order to mewure the immediate
efTect of techmigues. The [hird versinn of the tasks (posttest?) was piven four wecks afler the
imstruction o onder 16 cvaluote hoew mueh the participants retained dwe gained koowledge, The

tollowing table summatizes the tmeline for Lhe rescarch:

Table 3.1 Sununary Timelins for the rescarch

Instuctions mstruction Tnstruction
{Spmple wh-  (Faubedded  (Long-distanee
Prelest  guestions & questions de wh-questivns & Posteest 1 Pogttoal 2
B Agtivitieg] Activitics) Ativi lies]
Wk | Wesk 4 Wweck 4 Week 4 Week 4
0 Sept. |7 Ot 18§ Ol 19 Chol 20 Cer, 23 o,
Friday Mol Tuaes, Wed. Thur. Mom,

The obtained data on the tirst und scoond pasttests were compured in omder o exanine
(he differential offects of PI mnd TT on the acquisition of English wh-questions. The
wymptehension tagk wos designed o picas s suhjects’ gain in their ability to judpe the forms
of wh-questions cormectly whereas e written-production tasks wore desipned to evaluate the

subjects” gain in their ahifity 1o produce the wh-gquestions.




3.3.1. Participunis

A lotal of 56 Twrkish students of English attending the preparatory program et Foreign
L anguages Center (¥ ADRM) in Cubmreva University, Turkey wrl panging in age lrom 18 fo
23 participated to this sfudy. The Toelish languge proficiency tevel of the participunts bad
heen determined by the proficiency exam adminisiered by YADDM at the beginning of rhe
Fall Term of Z05-2006 academic yoar. As 2 result of this proficiency exam, two clusters at
prc-intermediante ovel were randomiy assigned as the processing yriup (P(3, n=2%) und the
traditional group (LG, n=1R).

Prior to the administration ol the tasks, some background informalien was pathersd
from the participaniy using a writlen survey (sce Appendix A). Swdents that kaew more than
sne secomd lanpuage or had contace with English ouside of class were cxchuded from the
study. In addition. those wha sought wny udditional explamation or practice muside of class

duting the treatment period wers excluded,

1.3.2. Materiak

T this study, toeo course packets and throe different fypes of data colleclion tooly were
developedl. A deseription of the insumctional and axscusment malerials i3 provided in this

AECEIOL,

3.3.2.1. Tnstructional Mascrinls

Thete were tevo instructional packets for the treatment (sco Appendices B amb 1.
Lach packet was designed 1o reflect a different approach o waching the use of the wh-

qut:&.ﬂﬂ-ns..

The processing instruction {PI) packet consisied of variows structored-input sclivities
and a handout tha, explained the formation. Tocation, and meaning of the English wil1-
questions, The suuclured-inpul activities in the processing packet were compused of hoth
refrrentinl and ciffective activities (see Appendix By, It is important & note the distinefion
metween the referential and affcetive activities. Affective petivities hayve more than one cormeet
areswer, because the activily items ask for a leamer's opinion or belief, In contrast, e [erential
actlvitics require the leamer to focus on form und, for ench activily item. o make « decision

husesd on form. Theretore, refirential aclivitics allow for enly ane porrect answer, e ferendal
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and wiective activities difler fhom mome maditional achvilies in that the Mrmer ones @

racaning-hased; whereas, the latter ones are nol,

As for the teaditiona] packet, the setivilies here followed e pattern ol miving from
mechanical 10 meaningtul and o commupicative practios, Allhough the hinis for processing
the wh-gquestions given m the hendout had the Characterimics of P1, traditional fustrmetion
ayoup were piven the same explicit information #3 well 50 thar the activities themselves would
be the ouly dilTerence between the treatments, Both instructional puckets contained wlentical

subject matter. vocabulary. and number of takens.

3.3.2.L.1. The Processing I'ocket

I'he processing imstroction packel was based oo VanPatten s model of Input processmg.
The inpot in these activides is souctumed in a deliberute atternpd tu foree the learners to alteid
to the Larpeted forms for meaning. PL i3 also designed o iatervens in Lhe AEQUisilion provess
by giving the learncr explhicit infvnmation ahoul procoysing (he sarget ilem. At no time s the
learner required fo produce the larget item. mlher the focns 5 entirely un the ioterpretation of

pre-lurmed utterances that are structured benelit the leamer mere than unstrectured input.

The Pl packet contained both oral and wnitlen inpm. activities, The lcamens were
required not onty 1o read or lislen to the mput but to make s decision concerning what they
reud or heard. With the refevenrial activitics, Lhe decision was fnn-based; whercas, with the
aliective schivilics the decision was opinion-hassd. Delow are some warnple items thom

referential gctivilies and allective ackivities from (e 1] packel:




Buolferential P1 Activities:

Fxample 1:
Tt Foreign exchange Auedenes are visiting Washington, TLC, Tonk st their questions heloar

and cirele the nyhe answer to make grammatically coneet emheddad goestiona.

[, Dedver: Where do vou want 1o po? Alrporl?
Mebiarlinea: The TTolel Talison. Ths yane knowe w) where 15117
by where it is?
Drriver; Sure. (2t inand 'L take von there.
Marting: (whispering o ddaded Doovou knome w) bens moch should wee e the e dnver?
b howar much we shomld cip o taxd debwerd

3 more activily tlems ol idenlicad sroclure}

Faample 2:
Took uf the piclures bebow. 5w are poang o Bsten to cight long-distanec whe-guestions.

Tasten b them and decide whether they are arammatically teoe or no BU s rue, write T, 0

145 lue, wrie F.

lostructt’s Seriph:

1. what do you gucss kas made me @17 (T
2. Why da vouw gpoess does M Hooper want to self his flar! (1)
(8 moaors sctipd itema o identical strmetore)
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Affective Pl Activites:
Example L:

Werk i pairs, Leok at tese guestions. In vour cullure, which queeslions sme appropriats to ask
sumeone yion sl mel? Which are not appropeiate’! Compars your choices with those ol yuur
classmancs,

Camalld voun el ma e e Approprate Mot Appropriaie

where you cnme fram

how obl yam are

L

-

o

where you live

why vou have only one child

herw much vou earn [

{5 e activily Hems ol same Jormed)

Example 2:

Your clasamate has prepaecd ie Tollawing questionmare o van, Nowe rend the questions
Trelowe and answer Themn. Then, change vour quesdomuaics with vow pactner and write a
parearaph abaur hisTee daily eouotine.

LR ar T N N L Ty I e S T R N L R ST E  RE m  e ,

MY DATLY ROUTINE

o 3':‘.5:1-9@ et e e W

e ey ponr o P :l.'\r-!.?_\.l:l'F."
% Fr Mo snden g e e .'\-.-.-'.-.:,-:'-'

r.-' .-"-E:'\-a- o o g yman o s 7

"-:I-':'\-'rﬂ\-' ipper o Fana -Fm'.“-.l:m{-iw.':

o

f{I LT activ |1.'- ems ol same Fmial)

e e L N T T L T T e e T AR e B S A R e A S N e e R R e e

- : .
B T I

T S

P

o
s

R

CRCH RN

P
[
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After completing csch telerential activity, the students were given teedback a4 10 what
the might answers were, This leedback was given in order that the teeaimnent might better
reflect a typical language chassraom in wilch student responscs are ml lelt unanswered by the
instructor. Muring this tme, mme of the informaton on the handoul was repoared. umd 1o
further prommatical explanation was zivell Lo adtiGon, no foafback or justificaion was

supplicd when the correct aswers Ly the activitics wene given.

1.32.1.1. The Traditivaal I'ncket

As im VanPatten and Cadiermo’s (1093} study, sctivities in the traditional packel
followed the patlern of moving frum mechanical to meaningful and i oL umivative
pracfies (see Appendis ) Below are sample items from mechanical, meaningfuol, amd

commmmicative activities fror the TI packer

Mechanieal Activity:
Two fiovcizm exchange siudents are visiting wshington, D0, Complete the following

conversations by changing the direct yuedtions in parentheses Lo embedded yuesdons.

L. Driver: Where du you want b go? Alport!
Mdartina: The Hotel Edison, Do you knew _ _ I
1. (Wher is it7)

Deivver: Sure. Giot in und F1 take yoa there.
Marting; (whispering o Mk} Tho you know 7

2, (How much should we p the lasi driver?}

11 Maetina: There's so much o se2 in Washington. D you huve ar ides

1. (How can v go there™)
Kituki: We could take a bus tout of the city tirst. then decide,
Wlartina: B you kios . 1
4_ (110w much docs 2 bus tour cost?)

{3 mere activity items of identical structure)




Meaningful Activity:

Frank Clwlier is a financial manager. Look at his schedule. Youw wre piven some answers. Read
theas answeTs aod oy ko wrile queslions Ror them by using the schedule below.

10

Sr00-10:00
R ne-1100
15:90-1: 80

cat 1 anck

Caté

"-Tr:?::at wiTh
write financial repovls

ANEwss COCCCSpondenos

Wednesday -

Mei. Jaoouos

,,,,, i

with Mr. wepk ot sol’=

TE:GE-EEDé- AL Lepad

1l re

Tilwizrelty

.o

a= Dizy

3:00-4:00
G-t 00

'd?é&ﬁﬁn bradgel wits alar |

kEetazn phen 2 calls

i

1 | i
1. A:Can you tell me o
B Ms. Jacobs.
T A T you knomr 7
H: Tinancial cepors.
3. A; Conld ym please tell me T

B: Mr. Wehh.

Clommonmicative Activify:

(3 more activily items of idendeal strueture)

A Clasgmate’s Daily romtine: First make questions by nsing the foblowing prompos. Then ask
these questions (o a ¢lassmate and write down his'her snewers. Finally write 2 paragraph

about histher dnly routine,

- live with'! (person'peoply)

gt up? {lime)
- wake you in the morming? (person)
- have o shower? (Feguency?

- have break f=0? (umedood ™)
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In contrust to the PI materials, te 11 activites requiced the learners to produce wh-
question forms. [n other words, sirocured input aclivities in the processing group make
wludents antentd 1w both meaning and form to sucesssfully complete the aclivities tur they
never required students Lo produes the Luget structures; whereas. activitics m the teaditiomal
packet make smenis produce the trgel structues, The initial activities do not ooguire
stdents to attend to meaning to successlully cornplete the activities.

For both groups, the same handout was distributed an the fiest day of insteuction. This
handout contained explicit information about the following: a) how wh-guestions are Tormed
and b) when they are wsed. Afier the leurners read through the handaul with the instructor,
{hev began the activitics, Participants in holh protps were myven identical explicit informeution
as Uhnt the dilference botween tvpes of trentment was limited (o the nature of the aclivities
thermsetves. ‘The handout was collected on the second day of instruction Lo inhibit further

sty or review ouluide of ciass.

2.3.3. Data Collection 1asirumenis

In urder to assess the cffects of instruction, thres versions of the asscssment tasks a5
the proctest, the posttest] and the postlesld were develaped. These versions ditfercd in Lerms of
the order of guestions and Lhe names of subjoets and objecls in each senence, buf the comment

slaved the same. Fach test consisted of three wasks:

(1) Grammaticality-judgement [usk {GIT)
{7} Translation Task (1T}
i3 Picture-cued Task ( POy

The GIT in a multiple-choice formal was designed examine the subjects’
grummiricalily judgement ability tu choase the cormeet torm of the English wh-guestions. Lo
the administralion of GIT, subjects were instruceed 1o read each vl the 16 guestions and e
judpr el prammaticality by selecling one itern among three chaices s presented in the

[olbovwing senences:




—n
o

{ 4% Do vou know whers i3 the bank?
[ JOK  { INOTOK  { INOTSURE

(167 What will John think Fred could find in Lthat box?
{ JOK  { PNOTOK  ( INOTSURE

The ‘I'L and POT are the two writlen-production Lasks in e stedy. In TT, subjecls
veere given |6 Turkish wh-quesdons, and then they were instructed & irunstae these Durkish
wh-quesdons inw Enplish wh-gueslion forma. Tn the T, however, sabjeets were given 12
senlences. In these senlendss, some wards were mderlined, amd subjects were reguired to ask
a guestion to these undetlined pares. In order £ fucilitale subjects’ comprehension, some

picruees were provided (see Appendix D).

3.2.3. Frocedure

Tn order to conleol tewcher variables, the rescarcheT hemself deliversd the cxphicit
inscruction and practice activities amd then admimistered the pretest, the posliestl, and e
postiesl2, Otherwise, there would be differences in terms of teaching slvle. Following
VaPaien and Cudierno (1993} and Allen (2000}, 1o elimingie the location theeat, all
experimentation took plece in the subjeets” repular classcoom duning their regular class
etiods in the 2003-2004 academic yer. The reseurcher was the taacher of the two classcs, In
her smdy. Karacaer (2000 obscrved Lt administering fhe instruetion and postiest vne weck
afler the prelest causcd suwlents to remember fest ems casily. Therefore, in this sludy, mwo

wecks aftar thi preest, instruction and poeswests (1 and ) were Eiven,

The pretest, comsisting ol GFL, TT, and PCT. provided a baseline mcasure for
knowledge of anl ability with the Fnglish wh-yuestions and servesd s a means al eliminauny
subjects wilth prior knowledge ol the wh-questions from the finat dals pool. Following the
pretest, the adminisnuion of the instructions] treatment or each type of wh-questions
(namely. simple, cmbedded, and Tong=distance wh-guestions) spanned {wo-45-minuie class
perinds. All ipsiruction took place during one week, arl mo homoework was wiven during the
tresiment; during the intervals between the postiestl and posttest?, 1o review of English whe
yuestions was provided. \pstructional materials were collecusd from the learnurs after the

{meatinsnt.
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Fom the P group, here were 12 relecential activities based o oral ingut and 6 affective
aetivities thal were cwmmuencalive and based on written inpat (s Appendix Bl The
researchor el the sentences anid dialiepeoes amd reconded them oe the First five activitics. The
smudents listened to the sentences and dialoyues, amd the rescarcher ashed Qiem 6 chioosatick
the correct choice: a or b, In this way. she did ool allow the sludents 1o produce Enplish wl-
questicns. ‘These referential acrivitics did now take oo much Bme bocause The siedenis Listened
ty them omee, wnd the resesrcher immediately aot the answers from the sudents. Te the
affcrtive aetivilies, vn the otwr hased. e researcher asked the smdents to find ouf the
appropriate ftemys) for themselves, Similer w the relerontial activities, in the affective
acLivities, the rescarcher did not ask the subjects 1o prodece the wh-guestions, The students
wrmetimes had problems about the vocabulary in the activitics during the irestment. To this
gase, The researcher introduced the definition of the unknewn words m onder b prevent the
stimlents from misunderstanding the activities.

For the Il group, there wore 6 mochanical, & meaningfol, and 6 communicative
activitics (see Appendix C). While the mechanical and mesmingful activities did not take oo
much time. the communicutive welivites ook more tione, In commumicative activities, the

soudents were aslkad o work i groups and in pines.

As mentioned carlicr, the instructional materials for both arowps had identical content
aml nomber of tokens. o addidon, m effort wes maede 0 keep the Pl and TI groups
cirmparahle with regard 1o time on task and amount o prucice.

Immwedizlcly alier the treatment, the posttestl was given. Toor weeks alter the
postiest], the postiest? was adminisiered. The aim of piving the posticsl2 was o see whether
or nul Lhe proficlency gains from instruction remained stable. The dam colleelion fimelable

was ws fullows:




Lable 3.2, Diads Chlleclion Timetable

TREATMENT
Prowessing Tnstruction
Waek 1 {30 Sept.. 2000 Prows

Weebk 4 (17 Ocr, 20061

Firat Howr: Presentalion -+ Aciivilies

[ Simple wh-guestions)
Secomd Four: Aclivilies

Woek 3 {18 Ok, TNk

Trirst TTowr: Teesentation + Activitics

{ Embodded wh-guestions)
Saaenmd Howr: Activities

Wck 4 (20 Ot 2006}

First Himr: Presentasion + Aciyitics

(Tomg-distance wh-questions)

Second Howur: Activilies

21 Oet, 2006 POSTTERTHE

21 Mow., 2006 POSTTRSTZ

&4

I rplitinnal Tnstruciinn

Week 1 (30 Sept.. 2006); Preicst
Week 4 {17 Oct., 200671
First Hour: Pregentation -+ Activities
(Simple wh-gquestions)
Seeomd Hour: Aclivities
Wark 4418 Ocl,, 20}
Tirsl Pl Presentation + Activities
Tk died wh-questions)
Second Hour: Activitics
Week 4: (20 Qct., MM6);
Fieet LLowr: Presemtation + Actvities
(Long-distance wh-yuesiiemn:s}

Soond Tlowr: Activilies

A1 0wl 206 POSTIESI

21 Mene,, 2006 POSTTESTY




33.4. ScoTing

For the statistical analvses, raw scores obluned from the pretest and posttests were
calculated in the following munner. For the GJT, when the participant correctly judged Lhe
sentence as yrummatical or ungrammatical, she ook 2 score of one. However. when, Lor
instunce. sihe judued the grammafical sentence &8 ungrummatical or the opposite. she wok a
acore of zero. Tn addition, “not surc™ answers Teceived 4 scorc of e, too. The total puints

posaible for this task were sixtesn,

For the production portion, namely TT and PCT, coe point was given for each comeel
nse of whequostions, Thus, the maximum seore possible for TT was gixteon and for PCT
twelve, Tach blank response reccived a score of zero. All e raw dag then were eriered into

SPSS (Stalistical Package e Social Sviences) for the stuistical analyses.

3.3.5. Data Analysis

The ravs scores tor each partion of the pretest and posilests were tahulated. and 2 two-
wav analygis of variance with repested measurss (ANOVA) was petformed. The independent
variahle was Instrection Tepe (PL TTh whersas the dependent variable was Time (prefesl.
posteest], postest?). The analysis was composed of three sepamile repoated measores of
Analyses of Variance: one for the GI'T. one lor I7, and the other for PCT, The following
wahle presents the summary of the anelysis provedure.

Tahle 1.3, A Summazy of the Analvss Tocedurs

Recopnition Productive
Wt CTT ' FCT
Pl T Pl Tt Pl Tl
] Preiest o i TN B "
= r 7 .
Pustiest] IR B T Y . TR
 Posttesi2 . v ' y | v | N N W

|
| gtpmls for the lreatment
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Then, cach amulysis compared the mean differeoces umong the wsks in recognition and
produstion skills within as well as borween the proups. The statislical procedures and the

discussion of the Andines are piven in the next chapier.




CHAPMTER 4

RESLLTS AND PISCLUSSION

4.1, Introduction

This chaptor precents the analyses of the esults from both the comprehension task and
the written production tasks useil ax the pretest, the posiest. and the delayed postest.

4.2. Analvsis of the Qualitative Thuta Obtained from Assessment Tasks

Recopnition (GIT) and produclion tagks (TT and 1) were developed and alministered
lir both prowps e meastee the elTecls of the two lrealments. As mentoned n Chapter 3 (sec
section 13, there were theec versions of each task, Tarsl, a protest wuos administered to the
pre-imemmediate  preparatory studenls at the Foreign Lanpuages Center st Cubmrova
Tiniversity to have a bascline Lo determine the effect of the instruction. Twoe woeks after Lhe
protest, e instructional treaimosl WRs administered to the pricessing instruction and the
traditiony] instuetion groups. During the trealment the researcher gave the cxplivil
instruction und practice nelivities. Tmmedistely afer the instruction, the posttestl, which was
exacllv the sweund version ol e protesl, wias deliversd to the processing instruction and
maditional instmuelion sroups. Fuut wooks efier il posttest], the shjects were yiven tie same

posttisl as the delaved postiest,
[-femt conducted vn the prelest revealed no statistically signifieant ditfercoces between
the proups {scc Toble 4.1). Basing on his finding, we can cluim that amy statistieal significant

differcnce on the posttest resulia of the groups s die the instruction.

Tahbe 4.1, T-tosl Besulbts nl the Pro-lesl

GROUPS ]
TASK Pl Tl p
_ Mean Scores . _
(aIT 857 137 0 08
TT R.2% 18T 082
BT .04 4.62 YT

Gigmificant p0.035
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42.8. Anabysis of the Data from Grummaticality Jodgemeni Task

Tn GIT, as stated in the previous chapter, subjecls have beon asked to judge 16
sentenees, whicl coutsined three differcnt ssmtactic sructures: subject wh-yuestions,
ambedded wh-questions, and long-distance whegquestioms. Tn this study, the GIT has been
desiened to examine e subjects” gramomaticality judgensenl ability choose the ripht value
of the wh-parameter in terms of threc different strucures. Turing the adminisimbion of the
GIT, the participants were instructed 10 nead each of the English wh-guestions und judee their
prammaticulity by sclecting one ikem nnong three cholces (0K, NOT O, and KOT SUTRE).

Fach item in the 1ask had a counterpart, ‘The following sentences can be cited s an sxample:

Ttem 2; Whe walled me yesterday” (LK)
Tiere B *Who did help the bow? (WOT 0K

At this point. Itens 2 is grammatically comect while its coumterpart, [bom 8, i
unprrammatical in the sense thal while guesticning Lthe agent of the aclion in English, we do
hott utikize the auxiliary verh. As it can be detected from the incomee! senlence above, there i3
u violation of subject wh-gquestion formetion, which, io fuel, should have bean waitten s
fooll ewws:

Who helpad te boy?

‘he distribution af the sentences aconrding to their struernral colegories iy presented

wilh example sentences in Tible 4.2 below.

Table 4.2. The distribution of the itemes in €371

Ok NOT Oh
Ticm num hers liem numbers
Suhject whrquestions 2 b
11 7
_ o Who called me yestenday? Ex: Who ddid leelp the hoy
kmhedded wh-yuestions 5 L
9 14
L _ - Ex: Dho ot know who Te 8 Toe: 130 you koow where ix the hank?
Tong-distance wh-questions 3 1
4 n
13 15

Fx: Whi did John sy Bill saw lusl | Fxz Who o you think did Rill call
 ight? | vestenlay?
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Tuhle 4.2 shows that thene are 7 prammatics] questGons (OFK) and their 7
ungrammatical (N OK) counerparts in GIT. When the purticipants comeclly judged the
sanrences as grammatical of ungremmatical, thoy took o soume of one, Indeod, subjecls hase
been asked to judpe 16 sentonoes; wnwewver, there arc only 14 sentences in Table 42 Mems 6
and 12 were excluded rom the table un purpose because they du not belong to the syniactic
atruetures foensed on in this stady, Uhe undedlying reason for e existence of these Tiems is

to prevent the subjccts from focnsing on (he tarpet stoeture.

Ae mentioned in Section 4.2 the ()] was administered 1o the swidents For three
times. Tirst it was siven as a pre-test, then ns postiost| snd postiesi 2. Tn the tollowdng part, the
data cbusned from the GIT as pre-test, posttest 1 and postlest? will be presenited.

4.2 1.1 GIT s Pre-Lest

Tioth the TT and P4 groups ok G as pre-lest two weeks before the treatment.

Table 4.3, Fereentage ond Froguency calewlations of cach subject wigqueston iem (OK)

Tl M Total B
Iterm Mumber =R n=218 - 38 ¥ df i
f ng, f o, ¥ L
S R T B TR v B 73 A1 ar 1 bsE
- | 21 750 12 428 33 SR L
” il " 754 5 17.40 12 N4 0ns 1 0745
1 20 7513 §2.1 44 8.6

“Chi-Square Yates , pal0s

bl 43 displays the Chi-Sguare resules of the coreot (1) and ivcorrect (0)
judgemens of the K senlenes that include subjoct wh-questions in G, Aceording o the
table, judpements made i relation w the OF seatenecy excepl [tem 2 are nof stalistically

sipmificant betwien these two groups. Lhe senlences found significant 1s:

ltem 2: Who called me vesterday?
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When the Treguencies and percomtagey of the cormeel judgements of this seatenee are
considersd, il can be inferred thar there 15 an inersuse in he correct judgements of this
sentence in 1T group. When examined (soe Table 4.2), the nates of correct judpements of the
ltem 11 are very chiese Lo cach other between the groups. When e Mot GK counterparts of
thesa sentances in Tahle 4.4 belinw are considered. it is observesd thal there are no sipniticant
differences in terms of liems & and 7 bevween the two proups. Thess lwo senlences violating

the Foglish value of the wh-pacameter are as [ohiows:

Item &: *Who did help the bes"
Teem 7; * Wher didd Toee see that piel at the bus stop?

Table 4.4 Percentaee and Froquency exlewlatinns of each subject wh-guestion igzm (NOT OK)

TT BT Tartal
ltem INumber =28 n=2R n=350 r dr p
__ T W F L f % _
g 0 14 500 17 607 31 54 D2KF 1 (0,591
1 14 50D i 9.3 25 44.6
. 1 12 4248 0 357 22 93 oM 1 0.784
i 16 571 |& £4.3 34 6417

"l;_:hi-ﬁquaru Yates Note: Sore range ol "Stﬂtiﬁfin:ﬂ]]:.-‘ Higniﬁu‘::ﬁ.l-{p < .ﬂﬁ}

Anuther syntactic struclure in the given sentenees for G s the embedded wh-

questions.

Table 4.5. Pervenluge and Frequency ealeulations of cach embedded wh-guestions (OF)

1 ' ' Totad
Tieem Mumber =28 n- 28 n=36 ¥ daf P
T Y f % i Yo o .
) K T 5.0 3 256 13 6.8 o0n 1 REI
1 2] TS0 10 Fi4 a1 72 _

. Tn 14 SO 4 143 1% 371 6632 1 DAID*
T 14 SDO_ 24 R5T 1% 679
Chi-Square Yates , *p=l.05

The table shave presents the pereentage and frequency calcolations of the comect
judpements of the OK sentences thal comprise embedded wh-guestions inthe GIT. According
to the results presented in Tuble 4.5, the comeet judpements mady regarding Item 9 (OK
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sentenyve) are sllislically sipnificant acroas the T1 and PT groups, On the elher hund, dor lzm
5, the mesulis did naot yield a statistical sipniticanes, The sentenes found sigralicant 15

Itern 9: Doy krow el he 17

Table 4.6. Percentape am) Fregquency caleolalions ol each embedded wh-guestions (ROT 0K}

TI 1M Total T
Hern Number =4 n-2R (=56 ¥ df L
) f % { o I by
| 0 16 57 & T4 22 393 6064 1 o4
1 12 40 2 e 34 6T L
14 0 17 TRE 3 32.1 31 554 10408 | 000+
S fi 2t.4 [ I . N
Chi-Square ¥ates , *p<015

Whet we compare the significant sentence ([em B) with its ungrammatical {NOT OF)
comterpart (mamedy, Tlem 43 in Table 4.6 above, we vhserve (hat there is a similariey.
Namely, there ure signilicant differences among the vomect judgements of the learvers in T1
and PI groups in this respect. Tikewise, Ttem 1 (unprammeatics] cownterparl of Tem 53 yiclded

significant results between the groups. The sentences found significant are:

T 1: *Comld vou tell me where can T find Linda
lhem 14 ¥ vouw ke where is the bank?

Tems 5 and 9 inclmle embedded wh-qoestions. Although Lhese sentenees have heen
cormectly judped ac high froquensies by T1group. theic ungrammutical counterpans, liem |
and 14, hawe heen incorrectly judped al rather high frequencics TT growp.

The T1 gronp have been rather successfil at judging Tiem 5 while it has jndged it
counterpart [namely, Item 1) with a relalively poor comecmess, Similarty, the rate of
incorrect judgements for ltem 14 inereased a great deal in'11 group. On The other hand, the
rute of correct jndeemenls in PL group did not shaw a dramatic change. Te amve 2 sound
somelusion reparding the judeement of the simtactic domain presented in these sentences, the
dutn arhimined From the other two tashs should be considered {see sections 4,22 and 4,22,
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Tl third symtactic stucture in €301 is the lonp-distance wh-questions. In the GJ1,
there are & senrences involving lonp-distance wh- questions. The granumatical (k) long-

disrance wh-fuestions are peesented in the following table:

Tahlz 4.7. Percentage and Frequency ealenlationz of cach long-distance wh-gquestons (0

Tl Pl Telal
Ftem Mumber =24 n=2% n=36 'a df p
r &4 r N3 r T4
3 il il 9249 25 RO W Q1.1 (00 1 . THACK
i | 3 7.1 3 inT 3 g0
4 4] ] 5321 5 | 7.0 [4 2040 (EST 1 MA5S
L It &0 21 g2 32 754
13 { E4 SO 14 0.0 a8 ot | 18] {1k L 1.0
1

ST 4 a0 14 500 2R S0
Chi-Sguere Yales , IPisher Exact Test

When we examine Table 4.7, which displays the percentages and [requencies
caleululed lor each pruncnatical lonp-distnce whoquestions in lwo proups, we observe no

stpnilReant dilferences between the proups [or Tlems 3, 4, and 16 These senlemoss ame;

licmn 3: Who did Jobn say Bill saw ase nightt
ltom 4 What will John think Fred could find in dhat box'?
Item 13; How long does the doctor believe Woalker will stav in bed”

When we compare these sentences with their NOT OK counterparts in Table 4.8,
below, it i observad that there 38 no significend difference between the comeet judgements of

the tamn grouns.
Tablc 4.8, Percentage and Frequency caloulations of each lene-distance wh-questions
{NOT O
= o S j
It Wwmber =218 n=28 -3 2 df I
[ %a r Y [ ki
16 0 25 203 |5 .3 43 ThE  lelk k (105K
moee L 2o dey 10 357 0 13 0 232
10 [k 17 aid? 15 316 32 51l 0.071 1 0,787
el ML 393 13 464 2 429 S
15 ( 23 #2.1 20 Tl 4 43 To.E 043 I 0527
B 1 3 1754 4 280 13 232

R AR o

Chi-Square Yates




Agcan he seen i Table 4.8, the rates of correct judgoments ol Bems 16, 10, and 13
are very close 40 each ather in the 11 and PT groups. The poor judgement of both OK and
NOT OK senteness in relation to the long-thslance wh-guestions by the twio groups ndicate
thal the acquisition process in this respeet 19 s61l i progeess,

4.2.1.2.GJT az Pasttest-1

Ag indicuted in Section 4.2, the GIT was tirst delivered 85 the prefes| lwo weeks
he e the Treatment in ordes o provide a baseline mvwssure for knowlede ol and ability with
bnglish wh-questions. Afer the treatment, the same (3 was administered as (ha moswest-1 o
mcasure the effects of P The data obtained from GJ'1 as posttest-1 were analysed and the
Mndings for each syntactic strueiure are presented in lubles as follawa:

I'able 4.9, Percentage and Feequeney caleulations of cach subject wh-gueston item (LK}

.

11 Fl Lot
Item Wumber n—2k n 24 n-56 ¥ df T
1- l:!'li'l ._—f u.-"-u - r - I::-li:l - - o m—
5 0 & 1.4 2 11 3 143 1313 1 (0252
- 122 M6 26 410 48 §5.7 L o
i 0 & 286 A i 170 3M3 | 0081
1 2w 714 26 Y28 46 82.1

Cli-fiquare Yates , [Fisher Exact Test

Ay cun be scen in Table 4.9, which displays (he percentages and froquencies caloulated
for each subiect wh-question in GIT in two groaps, the cates of correet judgements of ltem 2
ares very close to each other in the 1 and P1 groups. Samilar to the resudts for hem 2, the
resulls for lem 11 indicate that tere is o similarite in terms of the Tules of correct judcemcnts
i 11 and T1 groups. Theretous, these two Hems, 2 atel 11, did nok yiald a statistical
significance hetwesn the groups. This result might indicate thas both PL and TT had & positive
offeet on the students” performansce in CIT.

VWhen we compare these senlencas with their NOT OF counterparts in Table 4, 10.

helow, it 5 ohserved that there is po statistical gignificance for Tiems 7 anch & n GIT,
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Table 310, Percenvage and Frequency calculations of each subject wh-question iteo

(NETT LK)
T Pi Tatal -
ltem Mumiber =28 1=7% 0=36 e dl P
f i £ il £ B
& [ 14 S0.0 3 28.6 el L I O 7 N | 0.171
1 | 4 a0 M) 71.4 34 o7
y it 7 250 4 14.% K 196 045 1 0501
] 1l 750 24 Rs7 45 g4
Chi-Square YVates

As Table 4 10 presents ubowve, 1l s xeen Thal for Tiems &, half of the subjects in Tl
greup [38)%e) noorectly judied the sentence, When we compare the resulrs of T1 group for
fem 8 in Table 4.9 wnd 4.10, it k2 secn thar there i an increase in the aumber of the incorrect
Judirements of ltem § in 1T proup from QK to BMOT OK sentences (from 21.4% to 50°%). This

iteonsistency mipht indicate dat the subjects in TT wrowp ars s011 0 resslling process.

Talfle 4.11. Percenlape aml Fregeeney caleulations of cach embedded wh-gquestions (OK)

B ] Toly]
[Lern Wumber n2E n=28 n=2 ¥ df n
% r % F %
; 0 S ¥ 0 | L& oD 1 L00M
1 27 964 I8 100 55 92
5 i) 3 10,7 U 0 k| 54 1400 1 07EA
1 25 #9328 WY 33 948

Chi-Square Yates , 'Fisher et Test

Table 4.11. presents the percentape aal Feyuency resulis of the daty obtained from the
Judgements of he embedded wh-guestions in GIT. As e be depicted in the rable aboyve, it is
st bt neither al the ems vield stishieal sigmificance between the proups. These itcms
T

hiem 3; Can vou dell me where your parents live?

Ieern O Dho vour koooowr wies he gz




According to the resalts in [abkle 4.11, the subjects in Tl proup are as successfil a3
those in the 1' group, which maans that beth 11 and PL groups seem to have sained some
mastery on the embeddad wh-questions in Enplish at the recopition level,

Tuable 4,12, Pereentuge und Fregoencey caleolabions of each ermbedded wh-goesiaoms

(NOT OK)
S s R o g
[tem Muymhber n—2f ni 56 ¥ dr P
S DR U N SO O . S
. 0 4 14.3 Ll 0 4 T 2473 I TRERY
; 1 24 5T 2K [ 0% 532 010
14 0 4 143 0 0 4 7.1 2423 L d.11E!
1 24 57 % 1o 5T 928

tFisher Taact Test

When w¢ compars these scntcness with their NOT OK counterpans in Table 4. 12
abiive, 1L iR abserved that tiere s oo signilicant difference amoong te sormect jodeemmen s of
the: twio proups. Moreover, the rarcs of correcl judscments of OF 1letns 1o s gronps are vory
elose Lo tee rates of the comreee judgementy of their SO OF conterparts, This result reveals
that barth TT and PT have a positivo offect on the rocopnition task,

T'he last geoup of sertences in Gl is the lonp-dislance wh-guestions. In GIT, the
subjects were asked to decide whether the Furmnation ol The Tonp-dislanee guestions were

cornect o ok The Tindings are presented in the Follarwamy dishles:

Table 4.13. Pencentaye and TFregquency caleulwions of each long-distance wh-questions (OF)

S P .

Tl PT TeHal
ltem Number n=2% n=1% 56 e df n

_ T I %,

3 o 21 TEA 13 464 34 T B07 366 1 0055
1 7 254 15 33622 193 _ e

i N 5 17.49 I 3.6 f 10,7 1680 1 (g
1 RN 5| 27 Wod 0 gel

3 ? 12 4149 13 464 13 4.6 000 1 1000

1§ 571 15 336 11 af4

ChiSquare Yates , IFisher Fxact Test
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[n 1able 4,13, the percentare and frequencies caloutated for long=listance wh-
questions are prescnbed. Thae tesoll reveals $hat none of the lemes have been fomd statisheally
significant berween the proups, 1he menfioned items comprise sentencos

[l 3 Who did Jobn sy Bl o last nistl?
Tiemn 4: Whot will Jobn thiok Fred could find 1o thnt box?

Ilemy 1225 How Jong does The doetur beheve Waller wall skuy m bad?

Table 4.14. Pcreentape and Froquency calculations of cach long-distance wh-questions

(NOYT O
Tk Pl Teatad
Itern. Number =24 =23 n=3 ¥ df P
£ i £ % f % S
g U 3 10,7 1 0 3 54 14D% 1 0238
1. .35 893 28 100 53 oede .
Y 14 679 17 T 36 643 DO7FR 1 L7ED
1 w321 11 343 20 357
P WA M T4 A4 TEa0 D08 1 (.75
) 1 6 214 8 286 14 Z3M

Chisquare Yatew , [Fisher Exuct Test

When we compare these scoocnces with their NOT OF counterparts in Talde 4.14.
above, it can be abserved that regarding [tem 3, its HOT OK cownrerpant shows a sham
decrease in e rates of correct julgemenis (for Tern bo fmom 21 Lo 3 i TT wrowp and Tor
Tern |3 feom 13t 0o PT growpr). On the wther hand, the tesylly o Tlerns 140 amd 15
(ungrammaticd] counterparly of 4 and 13 reveal that theee is 3 sharp increase in the raes of
incorrect judgements in 18 group, In other words, the subjects in 11 group cold oo
successlully judpe the rrammaticalily of the given ilems. As fur PLgroap, his fisding
sugeesty that yimiler (o the reeults in TT growp, PI group have ditficult in judging the
gramunaticality of the long-distance wh-questions, which means that thew are in still resetting

PIDGESS.
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4218 GAT a3 Mostest=I

In the fourth phase of the sludy (see Chapler 1), the GIT was administered for the
third time (first for protest, sccomd for poetest] ). The das ohluined fom the posttest? are
piven in the tollowing tables:

Table 4,15, Percentays and Frequency calculations of each subject wh-gquestion 1lem ((H)

I FI Total
Ttem Numiber 2% =23 n=4t 'l dr P
rooomo ot % f *
n 0 6 2140 {t fi 107 4867 1 O3
- 22 T#6 28 UM G0 R3O S
w0 12 428 3 179 17T 304 AML b 008

| 6 S7T1 23 %31 3 604

Chi-Sqoare Yates , IFisher Exaet Test, *p<0.05

Fable 4.13 displays the percentage and the frequency mesudis ol (e data abtaned from
the judgements of the questions 11 (07 invelving subjoet wh-gquestions. Ax the ilemns {namely,
3 and L1} arc cxamined, it i3 seen that (heee is a statistical significenes only for Tierm 2. This

item foured sipnificant is;
Tern 2 Who called me yesterday?

(s the other hand, there is po statistical significance for Ttem 11 The findings in
Table 3.13 above suggest that the subjecls in Ul growp are not as successiol as those In ')

BEOLgIS,

When these sentences are comparcd with their NOT OF counterparts in Table 4.16
below. it is seen that Tlern & (The unpranunatical counterpar! al Tem 2} and Iem 7 (the
ungrammatical conaterpant of Tiem 117 have vielded a significant result hetwesn the groups.

‘Thc sonteneey Tound in these iteme Are as fotlows:

Itenn 8: #*Who did help the boy?
Item 73 *Who did Tee see thot pirl at the bus stop?
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Tahle 4.16. Percentage and Tregueney calenlations of each subject wh-gquestion item

(0T O
T I VI rl Total
Tern Nurmher n=2% n=2% n=56 v ar P
% r T r ¥
. 0 A s 175 21 375 7619 | OO0R*
_ |12 429 1 821 35 g3 S
; 0 1% A7T9 4 143 23 410 448 T o006
1 9. 321 24 88T 3 B

“ﬁﬁi:'i_;;:_uﬁ "'i"-:itn:s » A ped) S -

According 1o the resulis in Table 4. 16, tete is incotsisiency belween the judpements
of the T geoup in OR and MOT OK sentences while the rales of the meormect judgements of
PT oo were alrmusl e saene, Tesding us W comel e thid te eMects ol PT wme more dumble

at repoemition of subject-wh guestions.

In the following Tables 4.17 and 4.1 8 below. the perceniapes amnd frequencies
calculated for embeddad wi-questions are presented:

Tahlc 4.17. Percentage and Froquoncy caloulations of cach embedded wh-questions {01

Tl Pl Total
Item Mumber n=2% =28 =56 2 dr T
f i f o i £l e
. It 3 14,3 i) f) 3 71 Z423 1 011l
1 24 BAT 8 00 2 u2e
5 it 3 0.7 0 ¥ 3 54 Labw 1 0236l
1 5 RO 28 100 53 Y

'Fisher Exact Test

The mesulls in Table 4.17 pbove reveal that the Itoms 5 and 9 reparding che OF
Judgermenis have mit been found statistically sipnificant between the proups. As can be
phserved from 1able 4.17, the corect responses of the T1 and PI proups tor Iemns 5 and % are
ery closa to each other,
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Tahle 4. 1], Percentage and T reyuency caloulations of each embedded wh-yuestions
TOT 0K

P g e
Teemn Number n—28% n—2% n—56 A df P

Py

l T 5 i

T ; i

[y 214 (h il b FOLT 4 667 1 [A123%]
26 W 1K 0 RS |

) 214 3 10.7 3 Ei 1 (330 1 (h46™
) TH.0 23 B3 47 B

[

-

14

=L =]

[Fisher Exact Test, “p<il05

When the grammatical embedded wh~questions are compared with their NOFL €45
courderparts i Table 418 above, i is seen that only Bem 1 {the wnerarmmatical counterpart of
Tern 5) s vielded a signi feaml resall betwesn the groups. The senlence foumnil gigniGeunt in

(hes Teern v

ltem 1: *Conld vou tell me where can [ find Linda?

T GIT. there are alin six long-dislanes wh-guestions. The findings related to these

Ttems are ag follows:

Table 4.1%, Percentage and Frequency calculanions of each long-distance wh-guestions (OK)

TI 38 Total i
Lterm Mwmnbee n=28 n=r§ =56 r dr [r

¥ o f Yo f % o
3 0 23 Y| 7 25.0 I 5330 10154 1 Q00
S 5 178 3330 26 464 L
4 0 i a7y 2 1 12 Z1.4 3197 1 23

1 18 43 26 2 W5 44 MRG0 .

1 0 13 4.3 17 .7 15 625 0UKI0 1 1.000
) 1 11} iaT 11 3.3 21 375

Chi-Square Yates , *p=lli5

Table 4.19 presents the results of the data obkained froem the subjects” judpements of
the rammaticality of the long-distance wh-questioms in (T, According Lo the requles
depicled n the lable above, 1t 15 seen thal Tlems 3 and 4 (exeept 13) wield spmificant
differences belween the growps. When the osults are considered, we seg that the statistical
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sigmi fiegmnes in Lhe llems presenied above (mamely 3 and 4 in GF1) siem from the results
vhlained the judgements prvvicded by the subjeeis in the TT and the ones provided by the 21
grups, W abserve that TT group is not ag successful in the recognition of the prammaticalite
of the long-distance wh questions as the other gronp [1°1). Blowever, for Hem 13, the vurnect

responzes of the 11 and P1 groops are very close 1o each other.

When we compuare (hese GK senlences with ther NOT Ok counterparts in Table 4,20
helow, 1 is abserved that (hers s symficant Jifferenee between the comes judpements of the
two groups only for ltem 16, The sentenee found significanr is as follows:

Item 16 *Who do you think did Bill eall yesterday®

Tabke 4 .20, Petcentags and Frequency calewlatinns of cach long-distancs wh-questions

(NOT OK)
T 1 Pl Tzl
Tiern Mumber n—2% n=2% =54 o dr [
F ¥ f Ei t ki
18 it 4 00 | 16 15 280 13,112 1 (0D
| 14 5o 27 .4 41 T[22
10 M 23 821 1 &7.9 47 7540 08SY 1 41358
| 3 178 9 321 14 25 4]
5 I 26 91w 23 893 . 91,1 0000 1 LW
] 2 kA 3 ny 5 8.0

Chi-Square Yates , (Fisher Exact Test, *p<.05

Regarling Tiems 10 and 13, Table 4.20 displays that the majority of e subjeely in
bath proups are not successfil in judping the grammati cality of the given long-distance wh-
questions. Whan the results are considered, it is scen that students had difficulty in
recognition of Items 10 and | 5. The ncomsistency among the items reveals that 1he subjects

arc still in the resetting process.




4.2.2. Analysis of the Duta from Traoslaton Task

Tn this section, the data obeained from the 11 will be analyvzed sod discussed, The TT
is 1 wrillen production task: tha is. the participants were askssd to oanstale 18 Tuckish
interrogalive senlences inki Enplish. The imerropatives were formed in various syntactic
forms, The distrbution of these interogartives aceording to thelr syntactic smactures iy

presented i the following table.

421, The Distribution ol the Mtatnz i 171

Synigctic Struciurey liem nuembers

L&
SuhjectiOhject wh=guestions

A5 M, 16
Fanbedded wh-questions

Ex: Could you tell me where Kate staved [ast night!
L, 2, 13,15

Lonp-distance wh-estions

Tx: Whes o you think Mary gave the book?

Az con be observed from the tahle above, Tlems 4, 8. 12 and 14 were remerved foom the
tablc on purpoge a5 they do oot belong to amy of the syntaelic sructires presented in the tahle.
The underlying reason for the existence of these itoms in TT is to prevent the participants

from focusing on the Luroed siruyluce,

Sirnilar to the administration of the GIF, the T was administercd to the purbcipunls
for [hree limes {as pectest, poskcat] gmd posllest2). In the following part. the data eboned
from the 1T as pretest posieestt and postics? will be presenisd.

$.22.1. TT an Preicst

Both the 11 and 1°] groups were sdminislersd the T as pretest two wiecks beloms the

meamicat.

The first svatactic lutm sludied in the 11 is the subject and objecl wh-gqueslions. Lable
427 displays the percentages and Freguencies caleulated for subjeet and object wh-yueslions
inTT.
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‘lable 4,52, Percentage and Frequency calenlations of cach subjoct and object wh-guestions

" ChiSyuare Yates , 'Fisher Fxact Tost

11 Pl © Toal
Tiern Mumher n=28 n=24% n—356 ¥ ooodr P
A% f % T %
5 ¥ 11 393 % 284 19 339 0318 1 572
1 17 &07 o 714 17 661 N
P ) 9 321 7 254 I® e OO0EE 1 76T
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According to the resulls of TT, there are no significant differcnecs betwesn the groups
[ Tiems 2.6, Y and 11, From this, i can he inlerred that the level of proficicney for subjes!
and| objecl wh questions berween the proups s plmast the sorne. As can be obecrved from

Tahle 4.22, inearrect reeponses of the P1and 11 groups for Tiem 9 are very close to cach orhee

and the number of incommect responaes tor lem 9 in both groups ix The highest among the
other items (namely 2, 6, and 1)

The questions in this smtactic category can alse be classilied as the simple questions.

In simple questions i English (i.c. questions contgining u single word beginning wath wh —

like what. wha, when, where, w1, aftce having constructed the deep structure, we arc ina

position to apply the wh-movemnent transformation. For instanee, in lemns 2, 6, 9, and 11 this

wih-rnovenent transformsbivn rule has moved the noun phrase (NP) “who™ {which bears the

[+ WH]fature) o the specifier of complementiser phrase (Spec of CF) at the beginning of the

sentence, I Fnglish, apart from the wh-movement ranstonmation. an additional

tranaformatioe, which is called Subject-Auxiliary loversion (SAT), 15 reyuinad to form a direet

question. This transformation iz required to obtoin the correct Surface Struclune for motix

itnain clause) wh-gueslions. Therefore, this additional dnanslommation nmst change the order

of the subject noun phrase wid the muxiliary verb as it huppens in ltems 2 and 6. The result 13

the stracmaes given in 116 helow:




TTa: Who will levemy call tonizht™
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From the panicipanrs” responses for Tiem &, it s clear that the majority of the

participants {714 %) in both growps were able fo ranslae the given interrogative into Enylish

arammatically. When the incortect responses ane analyd, iU can he seen thar the panicipants

could oot apply the SAT vule correctly o the piven sentcnes and pruduced seatences &3

teak levwrs:

Periicipunty” Resporse: *Who Jeremy will call tonpht!
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Reganding the Trems @ {Coengu kim uyandrdi®) and |1 (Babpede kim galiayor?) in
1T, Lhese are subjoct guestions boeause it is the subjeet — the peraon who woke up the child or
the person wha is wordking in the paeden  which is being questioned. 1n other words, different
From the wheguestions in which the constiteenl that has moved bas been an abject {see 112
and &), in flems @ amd 11, the adjuncls underpo wh-movernent in much the same way as the
objccts. 16 we depict the Doop structure by using the phrwie stmucire (PS) rules, the struclure

for Itemn 9 in TF will be a3 follows:

TTY: Cocugu kim uvandirds? (Expected Response: Who woke up the child?)
P

~TN
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I arder fo move the [+WTT] phrase 1 Spec of CLI% we nse the wh-moyemsens

tratistormation and the resull 19 as [l Toses:

SN

NE e,
[T ¢ T
Who
NP 1"
[+WIT} \
r AN
,".I. 1
[past] l
Vi
ke :3{,\\)1’\
Thel. N
the child

As ean be seen invhe ree diagruns above, the change in he sbruclure does not aticet
the way the scotenes appoears o the Surface Stctiee, The wheword “wha™ was in inigal
pasition in the Deep Structore, and it 3= a6 in the same position in the Surfuee Structure.
Tndeed, as Lar as the deep structure process i3 concernad, the wh-movement has been
performed; conssguently, the subject wh-word mnves s Spec position of CI, Furtharmare,
the tree dispram revenls that 1h subject questions, the subject-gwsiliury invetsion (SA%) has not
heen applied. Tlowever, the sontences provided by the participants reveal thal the parhicipans
applied both SAT rule and Do-support, which would not vield the eorroet answer [Whe woke
up the child?). When e responses given by the parheipants in the 1L and T1 groups are
analyzed, it is seen that the participants wilized the auxiliary verh while guestioning the agont
of the action, which is wngrammalical in Englisl. This finding supporls (e idea that 60.1% of
the participants pave incarrect responses mostly becanse they made vvergeneralization in their
interianguage and applied SA1 to subject wh-gquestions os tollows:




8 Cocupu kim wyandimd?
Fxpectod Amswer: Who woke up the child?

7

FPrticipanis Kesponse: *Who did wake up the child? {=2T)

The tree diagram of this menmect sentenes helow 15 different from that of the cxpected

amawer beganse the panticipants applicd 5AL rule to subject wh-question:
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Another syntactic structure siudied in the FL is the embedded wh-questions, The

following table mves the data relsted b this calegrory.

Tuble 4,23, Parcentase and Frequency calcutations of cach cmbedded wh-question
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Tahle 4,23, presents the resulis of the data obtained from the panticipants” translations
wl the embeddied wh-yuestions. According 1o the table above, the results prasented sugpest
that Heros 3 and 3 show siatistically sipnificant differences benween the proups. The items

found sipoificant are as fallows:

T73: Kale'in diin pece nerede knldiim benw siyler misin?
fopepted Amewer: Can you kel me where Kale stayed Iast night?
TT8: Many nen il igin nereve prdeceding bilivor mwsun?

Expected Arrwer: Do vou know where Maria will oo tor hor holida!

From Table 423 i i3 clesr that the padicipants in PT groep bewve reconsirweted the
senteness in TT wilh hagher requeney of comeet response. On fhe other hand, there g sham
increasc in the incommeoct responaes of these items in TT group. That is, the majority of the
participants (T5%) in the TT grovp were not able to construct the inteepoastives in ems 3 and

5 wilh a corresd word anfer. The maosl fregquent incormecl respunsess i TE proop are ay Folloses:

17 32 ¥ anCould vou el me where did Kade/she ste(cd) (at) last night? (£=11)
*+Do vou tcll me where did Kate/she stayv (at) Last night? (55
IT 5: *Do you know where will Maria‘she go tor holiday! (£=14)
* Do o know where is hMaria poing for holidoy'? (=3}

When we examine the participants” wntten-production in T prowp for Tiemy 3 and 5,
wiz can ohsorye one tvpe Of croor, which might be called a8 inversion crmor. As can he scoen
from the incorreet sentences above, the pearticipants inenmreetly applicd SAT mule to these
cmbedded questions, In othor words., the participants in T1 group feiled to form a correct

erphedibed guestion as they used inversion between wlhoword and the subject of the embedded

question, which i a symleclic emmor.

Inn English, the embedded wh-questions ditter trom diract wh-questions in that the
eolire claude pccupies an srpmment pasition. Second ey ave difterent from direct wh-
questions in lerms o word order. Thet i, althoueeh an embedded clouse bepine with a whe-
ward or phrasc, there 5 no helping verb batween the whoword or phease ard the subject of the
cbedded questinns. For imstance, the Deep Struclure of TT3 below can show whal happens
during the deeivation process of the embedded questions;




T Kae"in dim geee nereds kaldhdom bana siyler misin®

Fapreeted Arpwer: Cun vou ]l me where Kawe stayod Tas mpght?
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However, it we exomine the most frequent ineormect response provided by [he
paricipants for em 3, e tree Qiagram G fhis dem would be i the following way, Az cun
b st [von dhwe dispnm below, the participams oveceeneralized the SAT nyle and made

mversion ermor in the indirect question,

9




Farlicipeaty” Respomie: *Can you el me whiere did Kate stay{ed) fast night?

T
o’ om
ST
MEP
o T
! y Ll {
1k Tikt t
l’_'.f
SN
oo, C
|-WLI|
.“I.'I.":‘.E L/\\"Hu'i
[ pins1] //\\\_\
NP I
]
')
Koatc 1 VP

/\ ™ advp

slay fast night

R




%1

Similatly, when we exarmine the rosults for Item 5 in Ll (scc Table 4.23), we scc thet
thie T3% of the participants in the Tl gproup made incorrect transtations. The findings
regarding the embadded questions in TT show that the participants incomectly applied Sl
mile to the cmbedded part of the guestion and tended to put a helping verb betiore the subjact
a3 1 happens in lem 5 below:

158 ¥ ver know where will hMaria go for holiday?
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The Jaxt symiachic form examined in this pan 15 the long-istance wh-goestions. Tn
Enylish, somelirmes th: whowor] moves lomg distanee — oul af anoembedded elase’s domain.
This twpe of questions ix eallod fong-diziames questions, I these guestians, the fnal resting
place of the wh-word is the matrix CF. Fhe items sepacding long-distance wh-questions in the
sludy pre preseoled in Toble 4.24 bejow:

Tubbe 4,24, Pereentage and Fregquency eafoulabions of euch long-listance wheyuestion

L Bl Total
Tiem umher =23 n=28 n=36 . dl b
I % r % r %, R
A 0 4% 929 24 857 5) 93 L1871 (hG6Y!
| 2 7.1 4 143 6 17
= 0 24 B5T7 24 857 48 B 7 G000 1 LOm
B 4 143 4 43 & W43
13 0 26 9249 | 857 Al g3 (L187 1 (F i
o2 b 4 134 6 10.7
i 0 17 464 21 #2721 St) 93 1080 1 (L1935
7 1 1 1s 5 174 6 10,7
[Fisher Exaet Test

Tn Table 4.74. we see the frequencics and ¥ vesults of the cach long-distance wh-
cugstion m TT in both ELand P arowps. As observod from the fisures in the table above, the
i fTerence bevween none ol the itemns have been {ound satsteally sigaiticant. When the
incorreed iranslations depicted i Table 4.24 are considered, we see that the unber of the
ineorresd responses af The TT and PT gruups are very clivie 10 each other, leading ws Lo

conelude thiat the participanes arc shll an he roselting process.

Repunling Lhe senlences provided by Lhe parlicipanls, it mighl be said thal the
participants had difficulty in translatng the long-distance wh-guestions, The following
sentences arc the most froquont ncorrest responscs given by the participants:

TT I- Muaey™nin Riahe kime verdizing disinivoesun?

Expercted Anvwer: Whe do youw think Mary gave the book?

FParticipars” Responses: FWhaat do voue Think what datl WMarytshe pive the ook ? (=28}
*What chy you Lhink who Mary pave The boak? (=3
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TT 7: Mary*nin Sam e ne gondereegin ditginiyorsim?

Fxpeeted Ansdwer; What do you Lhink Mary will send to Sam?

farticiporsy " Responres, *What do vou think what will Mare send to Sam? (=23)
*W At do vou think what Mary will sesd to Sam' (=10

TT 13: Ruper'in dim ne aldjhm diiginiivorsun?
Lxpecied Anaver: Whal do you thank Roger boughl veslenday?
Frardoimons " Responves;

*What do you think what did Foweer buy (vestorday )7 (£=18)
*What do vou think what Ropcr bought yvesterdans! (£=13)

TT 13: Annesi. Alec’in din pece nerade Kabdifina inaniyot?

Frpacted Anower: Where does Alec’s mother beligve Alee stayed last night?
FPorticipants ' Responeas;

*What does Alec’s molher balievafthink where did Alec stay (Last night)! {(=21)
*Wht ues Alec’s'his mother helieveThink where Adec stv(ed) Yast right? ((=17)

Whilc making a long-distance question in English. a comstitucnt of a noun cleuse has
been questioned a3 ir is shown in the tollowing mee diagram:
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TT Iz Wha da wou think hary wave the book
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Uewever, when we examine the sentences above which wore praduced by Lhe
pariicipants, we see that the majority of the participants eonstructed the given sentences

unprameelically. The ee diagrem of the parooipants’ response for ean §is as Tollows:
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T Pargeimamtys” Bespomses: *What thr you Link whar did Maryfshe give the Book? (=28
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From the analysis of the troo disgrwm ahove und the participants’ responses for the

other long distance wh-guestion items {namely. 7, 13 and 15), il might be chamed that

regarding the Tomg-distance wh-question there are two types of emors in he sentences

produced by the participants. These ane: multple wh-usape and inversion crror, As can be

seen Irom: Lhe dinpram above, in the first part of the question the paricipants asked a simple

question with “whal™ such as W hat do you think helisveknow ™ and in the second part they

made apolher yueslicn wo ask the missing information,
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4202 TT as Tostlestl
Apart from the pre-test. '] was administered to the proups ag posthest] mmmedialely
after the treatment in order to measure the immedinte ¢ffeet of the msirection Lype on the

EEOLIpaS.

Takla 4.5 helogw presents the resnlts of the date obriained from the participants”
translations ol the sentences in TT invelving subject/object wh-guestions. According 1o Table
425 the roms (namely 2. A, 9 and | 1) in this gymtactic categnmy ame nof stuti=heally

significant botween the groups.

Table 4.25. Perecntage and Frequency calenlations of each subjecriobject wh-question
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As o be abseraed [rm the table above, the pumber of the cortect respomses ol the TT
and PI peoups for Tiems 2, 6, % wnd 11 sre very close to sach other. Tt is alse ohyviows from the
tahle thet the number of the incorreet rezponscs is very low, which means the participants in
broths T wrtd PT roupes weeTe sucecastil in translatine e given Tuskish intermogatives into

Fnglish_

According to the findings in the table, the number of the incomrect responsas is the
highest for Teem 9. The most frequent incorrect response producesd by the panicipants for e
Qin TT is:

177 % Cocuga kim wvandimd? {Who woko up the child?)
Participars * Responve; *Who did wake up the child? (=14}
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The muest Freguent incarracl response o Item 9 abowve reveals that the participanty in
hoth growps wnd w rmake the sane mistakes that they had in their pre-test. In other words, Lhe
participants applied 3AI Lo the suhjes! wheguestions mogtly beconse they overgeneralized this
rule. [lowewer, different from their pre-test, the number of the incorrect answets has
decrewsed in their postiest] (gee scetion 4.2.2.)

Anlher imporant ismee regarding the students” wriden-production in TT Lor Tlem % 1=
that the studems dac nok iinsfer their 11 feanures to L2 while making subjeel wh-rpuestions,
In Turkish. there is no oblipatory vver, morvemenl of he wh-word to S-initial position (Spoc
of COMI as found in English, Ficst, the mos! commm position For a wh-woed s the pesition
thal Their unswers would occupy in the coresponding affirmative sentences. Tn other words,

wh-worl appears in i in salject-wh questions in Lurkish as filluws:

{a) Kim pclci?
Whio came"
{h} S |COMI Kim ][NP ] [adresimi sana i verdi?}]
{&) Kim prlar-1 vkul-dan kag-ar-ken gor-mis?
whi they-ACT school-ANTL run.away-A0R-CY sce-EV/PE
Who saw them running awway rom school?
yCidkae]l & Kerslake, 2005, p, 304)

Annither frequently used position for w wh-word is hefore the predicate (immediately
tn the ledl of the verb):

('t [3 NP L] [VP adresimd sang Kim verdif ]
Whe gave my sddresz lo you?
{) Resimlen: kim dedeflendirecck?
Wh vl evaluate the paindngz?
it) Parti-de Kim-ler var-ch?
Party-LOC who-P L existen -P.OOP
Whao was there at the parly?
i dksch & Kerslake, 2005, @ 297)
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Althangh There i3 nao ehhygatony overt movemnent of wh-wond to S-initial position in
Turkish, wh-wonly canmnel freely vecor o8l pesitions. For imstamee, struelpres inowhich (he
question word appeaims in posbverbal position are all ungrammatics] s illesteatod inthe

following example:

(1 ¥ |5 [NE | VP Merpis'ey koedi] him ]
(rkse] & Kemlake, 2105, no M4}

When the participanls” amswers have been all examined, i 13 seen thal in all answens
wh-word appears in the initial positicn, which revcats the idea that the students did not
ransier ihe propertiss of subjece-wh question formadon in Twkish to English.

Th next symtactic stmacture studicd inthe TT s the cmbedded wh-questions. the
fallowing table displays the data abtained from cach embedded wh-question i TT,

Tahle 426, Percenlope and Pregeency calculalivns ol ewch embedded wh-guestion
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When the itemnes {namely 3. 5, 10, wnd 16) sre examined, it iy ween thet there is oo
statistical sianificance betwecn the groups for these jiwms, According to the results. the
participants it both seroups wore swecesstld in translating the cmbedded wh-gquestions. From
the analysis ol the sentences provided by the partcipants i TT growp, inversion eroom an

ohserved. The most freguent inversion oo are a5 (ol lows:
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17 3 *Could you tell me where did Kare stav last night? (£=3)

I 5:* Do vou know where will Maria go for holiday? (1=2)

1T Ik *Could vou tell how will this technology attect the social reladons? (£=2)
T I #Could vou Lell me how do people use Enplish o your counley? (1=3)

The last symtactic strocture focused on in TT is the long-distancs wh-ggueations, Ay
menticned betore (soe soction 4.2.2. ) in the pretest the participants were less succcssinl In
tranzlating this eype of quesidons than they were In transiating the other ssmtactic fonms
(mamely, suhjecl wh-guestions and embedded wh-questions). Similar to this tindine, in the
posticst] in TT the number of the ineorrect responsed presided by e parGeipants for long-
distance questions wies higher than that ol the mcommel respomsies for the swhjec] wh-guesons
il embedded wheguestions. Fhis finding reveals the idea that the participants ave still having
problems in constructing lonp-distance wh-questions, The following table presants the
freqquency and percentuge resulls of the oty yhipined from the responses of the sehlences in

TT involving long-distanee queshion::

Table 4.27. Mercemtape and Frequency calcularions of cach long-distance wh-question

T PT Tolal _
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A meen [rom the Dgures in Tuhle 427, (hems 35 no statistical difference belween the
groups for Bems 1, 7, 13 and 15 as the fregueencisy of the incomect respomses bebween the
groups are very chose to each other, Hegarding the sentences produeed by the participants, the
foltowing sentences can cited as examples:




T 1 FWhal da vow think who Mary gave the book T {--B)
W o youu think did Wary wive the hook? (F-5)

T3 ¥ What da vou think behicwve what Mary will zend to Sam? (f=6)
* Lo youd koo whae Mary will zend to Sam? ((59)

73 *What dor you think whal Roger boughl vesterday'f (1=9)
T you think what Rogeer bought veslerduy 7 (1)

113 *What doos Alec™ mom'meother think where Alee staved last nkght (£=21)
+i here does Abec”s mommoder thinkbelieve did Adec stavr? (=31

Thesaz incorraet aontemezs presenbed above reveal that the number of the inversion
errars reparding long-distance questions decreased a areat deal. On the other hand. these
incoerect responses also indicate that the participants went on using muoltiple whowoed 0 their
YuesLions. The un-:.lEll'_-.ring reason [ur the rmul liple wh-ysuge mipghl be relaled o e
prrhcipants’ nabive languege. To Musimate, 0 Torkish o comstrioent of 0 neam class 15

yuestioresd wilhin their clagses, For example:

(k) Yehra | son-in kim-1 ara-chii-mn) -1 sanoyomaoyg!
You=CEN whee ACC ook fior- VN 280G MOSE-ACT
(Citksel & Kerstake, 2005, p. 307)

Therefon:, the lonpe-distunes questions in which wh-word appears at the beginning of
the sentonee are considered ungrammatical in Turkish, That 1s. the movorment of the wh-word

ot of an embedded elanse s not accepalile:

{1 Ayse [kimin geldiging | styledi?
Who did Avse sav came?
*Kimin Ayse [ geldifind] sliyledi”
() Avvge | Mehmet' in nevi okoudugiunn| sdytedi'
Wil did Ayese sav Mehimet bod read?
"Neyi Ayge [hehmelng vkedugunu] siyleda?




(ird Avse [Mehmet in nereve eittiging] séledi®

Where did Avse sav Meohmet had ponc?

*Mereye Avse [Melunet'in  pittigin | sdvledi?
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The prosence of the ranslabing the given sentenees wogransaatieally i the posibest )

brings the pesstblity of such an interpretabiom thal feamens an: cui ahle G raged the comreet

patameter of L2 dwe to the misiareh betacon the too lanpuages. However, from proest] to

paatiestl, there Is a great progress in both groups, When we eompare the number of the

treurrecl respomses o Lhe proups i prelest amd in posiestd (see Tables 4.24 aml 4277, vee see

Lhual theere i 28 sharp decrease in the oumbers, which reveals the adea thiat both ‘11 and Pl have o

mlive elfect on the developrment of lomg disiamsce wh-guesitions by Turkish TTT, shodenis.

4.2.2.3. TT as PPosttest2

Four weeks atter the posttest], the posttest? was adimnistered in oeder to evaluabe Tiow

much the participants retained the gained knowledgs. The dats obesmed fom the peades)2

will be presented i this section acconding 1o sach symtactie stuetore i the TT.

Th firat symtactic souetune in 1T is the subjestiohject whequestions. ke following
tuble dizplays the Chi-Squars results of the data that include subject/object wh-guestions.
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3 il [y 214 1l ]

| 2T OTRG IR 104
" | 4 a7l 2 7.1

1 12 429 26 25
a ] 17 a0, 7 k! 10.7

[ It 393 23 [
y {] fl ] { )

| W™ WD W

Chi-Square Yates , 'Fisher Exact Test,*p-=8.05

Table 4.28. Perocntape and Frequency caleulations of sach subjectiohject wh-guestion

“Lotal
=56 e dr p
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Agcording b Tuhle 4.28 he results presented supeest that all items except Bem 11 in
TT viehd stausical sipmificance hedwesn the groups. Repanding Item 11, there is no incorrect
response hoth in T and PT yroups. When the Tregquencies and (he pereentages of the incomect
responses af tho ftems abve ane congidened, 11 can be seoan that the TT growp is ool s
successtil in the production of the piven intermeatives as FI group 1y, [ewding ey i eonelsds
that 1" is more effective on the developmaent of subjoet/ohjcet wh-guestionz.

When {he following example sententes obluined [Fom e patticipanes in the T1 proup
are analvasd; i1 can be observed that the paricipants in T group could nok maoke o distinction
betwaon the subjeet and objoet wh-questions while asking the srenk in the seatenes, These

neorrect responses are s follows:

Jrem 20 * W vou usually po to the cinerma witkh'? (1=3]
i o 1o the cinemat (F2)

frem 5 * Wha Jeremy wilk call wonight? (7=7)
FR v will call Jercmy? | =0)

Trem 90 *Who did wake up the child? {I=10}
*W o did the child wake op? (1=5)

Reparding the eimbedded wh-questions, tee lsble helow presents dhe resultz of the data

feom the participanes’ responses in te TT.

Tahle 4.29. Tercentage and Trequency caleulations of each embedded wh-guesticon

11 Pl Tostul
lterm Mumber n 2R =24 =36 i dr p
- ! Y f Ei I Y
) i 4 14.3 1 3.6 3 BY 0 0E7% 1 1352
o 1 24  ByT 27 064 911 e
g I 7 2541 b1 7.1 0 161 2118 | 143!
R 1 [N Uze 47 £34
16 0 5 28.A 3 16,7 11 196 1.E1D | 0.I7R
b2 T4 35 R93 A5 04
& T 14 500 2 7.1 16 AWE LSRR 1 0o0lF
1 14 S04 6 920 40 71.4

. E'h 't-ﬂquur;.' :'l'-.ll‘tﬂ:l-._,. "Fishcr Exsct 'Test,* p<ilU5




Az observed rom Tuble 229 omone the ilems only Tem 149 has bech found
siatiztically significant betwesn e prowps. Foe [ems 3, 5 and 10, the findings suggest that
the numnbers of incormect responses in bodh groups ane ml very bigh and they are close to cach
arher, However, For Tiemn 16, teere 15 @ sigmDcent 1nerease In the nasiber of the insomoct
productions of the participantz in 11 proup. The incorrect production: provided by the
pardeipants in T1 revenl that the paricipaots in the 11 growp hal difficulty 0 umdersiamling
the embedded pard ol e question. Tlioes, the increase in e incoreset production of this item
might reyubl from the words piven.

Jten M *Could you tell me how docs your penple use BEnglish an vour eoundry? {15}
*Do vou tell me why your country use Bnglizh? {=3)

Ax for the long distance wh-guestions in the TF, Table 4.3 displavs the fhequencics

#ndd pereenkages of cack lomg diseance wh-guesion in e TT.

‘Table 4,301, Percentage and Fregqueney caleulations of cach long distanes wh-gquestion

TI P Testal
Itetn Number n=1% =23 n=34 ¥ df p
f %2 f % f U
| 7 18 G 1 3 179 3 47.1  HEs2s 1 00 *
1 o 357 2% 12,1 11 559 _
1 0 13 and 3 179 1% 321 4017 | 045
b 15 5348 3% BA1 0 3B 678
3 0 13 336 2 7.1 17 04 12161 1 0.000%
' 1 17 dbd 26 924 3% 6549 6
5 ) 25 893 8 2We 33 589 IERER 1 Q4W0®
1 3 10,7 0 714 23 411

LChi-Sqoare Yates ,*p=iLUS

A5 observed fiom the fipures in 'Table 430, all the productions of long distance wh-
guestivms in TT have been found statistically significant hetween the proups. The findings
przsented also swreest that the PT gmoup is more sueecasful than the TH group as therc isa
significant decrease in the number of incorrect responses, which means that TT has a more

positive cffect onthe development of long distance wh-questions.




When the sentences provided By the partic pas in te T aroup are sonsidercd. it is
sten thut the patticipanks had difficulty in the construction ot the iems involving loong
distanee wh-yuestions. Tur these lems (mamely. 1, 7, 13 and 13, the participants in T1 group

have: procducedd seelemoes ws [l

drem 1 *What do vou think who Mary gave the hook? (=8)
*What do vou think whe did Mary give the book? (=31
*Wha do you (Bink did Mary give the book? (f=4)

frem 7 Whal thy you behieve what Mery senlwil] send o Sam? (=T
¥What do vou think did Mary zend i Som? {B-6)

ften 13, *What do vou think did Roper buy? {£=6)
i hat do wou think what Ropee boupht vesterday? (£=3)

Stem 15 ¥*What docs Alee’s mather belicve Alee amyved (in] Jast night? (112
¥ hat docs Alee’s mather helicwe where Alee stayed vestorday? (1)

Frorn Lhe analisi of the incorrect responses abowe, i is clear that the number of the
muliple wheusage in posttest? for PIaeoup i3 less than dhar of in the protest and posttest2.
This Onding sugpests that P1is more eflective than TTon the development of long distance
wh-guesuans by Turkish EFT studenls.
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423 Analysis of the Daty Mrom Pleture-Cued Task

The ICT is the ether production task in the sody, In the PCT, the purbicipants were
given |2 gentenccs. Lm these senoenecy, soow words wene underlined, unid the participants
wiere reyuined to ask a question to these undertined pams, n order to feilitale parlicipants®
comprahunsion, anme pictures were attached to the piven sentenees, Like the other tasks
{namchr GIT and TT), the items in the PC'T were formaed in fwo syntactic sruchwes, LThe
distributien of the semicrees according t their syniactic structure is presented in the following

Lakle:

['mble 437, The Thserdbhution of the Tiems i PCT
Syniactic Struciure Ttem Mumilers

“Rubjeclivhject wh-questions | 2,6, 8. 11

Long distance wh-questions | 1,4, 7,9, 10, 12

Thifferent frome the olber Two tasks in the study, the cmbedded wh-questiona were not
included in PCT as they wre nol suifuble for e format ol the 1L o addition, Trema 3 and 3
were exeluded from the tyble above since they do not belonp to any of the symtaetic structure.
They are taken into the PCT inonder to prevent the puricipanls o ks on osly the rarpet

slruciure.

Similar Lo e administeation of the GIL and ‘L1, the BCT wias acmimi stered Lo the
parlicipants Tur three limes (pretest, posttest] and posnest2). In the following part, the duia
trom the MCE s preest, postest] amd postlesi2 will be pressnted.

4.2.51. PLT aa Prolest

Al [he bepinning of the study, the PCT was adininistened ag pretest beloee the
treatmcnt, The fallowing lubles present the data oldained from the PCT.

The fiest syitactic structure foeused onin the sludy s (he subject'object wh-questions.
Repunling this syntactic structure, ‘Lable 4,32 dizplays the percentages and frequencies of
gach item m the POT bl
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Tuble £.32. Teicentaps and Froqueney calculations of cach subject'object wh-question

T P Total
ltem Number n=28 n—28 n56 o df n
r %, I %, I %,
_";_' it 15 316 Ih 357 13 446 1156 1 0282
L 1 13 464 IR E: i 554 _
P 0 % 186 3 14.3 T 214 omss 1 039
1 A 74 24 8AT 44 7RG
8 0 1 T4 1% 643 a4 679 0082 1 0,775
T 286 10 357 1% 321
I 0 I8 643 16 571 34 G007 ho7s 1 (L7R4
|

i 357 12 418 22 393

Chi-Square Yates

As observed from the figures in Table 4.32, the mumbers of the incorrect responses of
the TT ant PT growps in PCT are very close to each other; dwerefore. there is no swamstical
significance betwesn The groups. When the llowing example sentences obtained from the
participants are analyzed. it can be scen thal the parbeipants could ol make a clear distinetion
betwesn the subject and object wh-questions, For exsuple, while making objel wh-guestion,
they did not apply SAL tule or they did nor move the subject nown phease s the suxiliary
verh, Tn addition, while making subject wh-questions, they used inversion although it is
mpgrarnmatical o this drpe of inlemmopad ves,

POT 2: Joe plavs wnnis with Tina every Mondu,

Expeeted Answer: Who docs Joc play tennis with cverny Monday?

Porticiponts Kespomnses: *Who plays teonis with Joe every Monday? (F=1(h
*Who does plav(s) conis with Joo cvery hMonday! {(£=35)

FET 6 s, James wall visic Andy tondgeht,

fepected Answer: Who will hMrs, James visit toniphit?

Paritcipants” Resporves: *Whu will visil Mrs. James lonipht? {[=7)
=Whise will Mrs. Jumes visil lonightl? (=3)

OB Alan broke the window a fow minutes ago,
Expecred Answer: Who broke the window g fow minutes sgo’
Parifclpanrs” Resporses *Who did break the windotw a fow mimmes ago! {£=30)
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PO W Owen leaches math at the primary achoal.

Lrpecied Arswer: Whe teaches math at the primary school?

Farvicipants " Responses: *Whoe does weach math at the primary schoot? (23]
*Whir doses eaches math at the primary school'? {(£=5)

When we examine the incorreet responses above, we se2 thar the panticipants wha
failed tn conatruel the subjeeliobiect whequestions had applicd SAT rule 1o their sentances.

which is ungrammaticul for subject whequestions but grammatical for ohject wh-questions.

The: oither syntactic structurs 1y the long distance wheguestions. As i was menhoned
hefore, the lnng distance wh-quostions ars the structimes in which the participants had the
highest memert frequencies. One possible reason for this siluation is that this symactic form
requires moving the wh-word owt of an embedded clause’s domun, which is ditterent from
the othet question forms, The other possible reason might be related fo the participants” native
tanguege. To illustrote, in LTurkish the movemnent of the wh-word out of an embededed clause,
which iz prammalicel in Lnglish, is not acceptable {zee gecion 4.2.2 1)

The following table presenis the data obtained fram the participunts reparding the long

distange wh-questinns:

Tahle 4.35. Peroentage and Froguency caleulabivns of each long distance wh-yuesbon

Ti 1 Terlz] .
Iterm Murnbwer =24 n—2K =30 ¥ di’ p
t Yo r %o t Y% -
| 0 “24 857 2R Tor 32 929 2423 1 (.11l
1 A 143 0 . 71 —
. b 26 929 X H9] 51 oLl 0000 1 Lue
12 7.1 3107 5 8y
70 2 954 24 Bs7 51 qal.r ETR | 0352
| 1 36 4 143 5 54 .
q 0 27 96d 27 964 54 G4 LoD 1 1000
1 1.4 i 38 2 36 e
1) 1 2y w4 28 1) 35 DRI Q000 1 1.0
I 1 1.6 it o1 .
ERET 26 W9 s %29 ) 529 0000 1 L0
1 y; T 2 7.1 4 T )

Fisher's -l;‘.'-ll;l.{'i :i'est




As illusteeled in Table 4.33 abowve, the differences belween nene of the ibems have
beon found stalisticall v significant betwoen the groups. The ligures in the Table 4.23 show
that the level of proficiency for Jonp distance wh-guestivns hetween the groups is almoat the
sEEme 15 the ncomeel resprmses of the PLand T groups for all ilems are very close (of cvem

the same for [vems 9 and 12) to cach other.

When the sentences peovided by the parlicipants oee congidere, 111 seen that the
participants had dilficulty in productinn of the items in this synlactic calegory. For these
ilerms, the participants beve produced senfences as follows:

T 7 T think he bas picked up the apples from this wee.

A L 7 T: Tram this e,
Expected Amswer! Whers do vou {hink he has picked up the spples”
Participmrry ' Respirses:
*What do vou think whire has he picked up the apples? (F=30)
*MWhat du you think where he has picked up the spples? (110

*130 you think where he has picked up the apples? (=3}

PCT 4: 1 kenowr Anthomy is afraid of dog.
Ar % B: Dog,
taxpected Aaswer: What do you know Anthony is afraid of?
Pariicipars” Responses: *What do oo knew what 15 Anthouy afraid of? (F-35)
%0 vom know what {ish Anthony 15 afeaid of? (£512)

T 72 Mike believes painting makes people relaxed,
A 7 13; *ainting.

Fxpecied Answer: What does Mike believe makes poople relaxed?
Pariicipanis’ Resporses: " What docs Mike believe what does the people melax? (1727
*What docs Mike believe what makes people relaxedMi—1 0

FPOT 2T think Willtam i playing the paitar for his wale,
A T 1 [1is witt.

Evpeceed Anywer. Who do vou think William is playing (he guitar for?




Participabrs Responses:
#B'hat do you think who William i playing the paitar? (£=37)
“Whul do you think is William playing Lhe guiar for whom? (£=12)

0T T wpy sune Carob saw 2 mosse on the oo,
Mo ly B: Onthe Moor.
Txpecied Answer Where were you sure Carol saw 3 mousc?
Pariicipany Responses: *Were you sure (about) where Carol saw a mowse? (£=34)

“[ 3 vous think where did Carel 2oc A mouse? (=1 3)

FET 12: 'L he doctors say Anna is eoing o stay at hospiial Lor o davs,
A t B:
Expereted Answer: How long do the doctors say Anna is going w stay at hospital?
Pariieiparty’ KesrHies;
#What do the doews say how long (ish Anna is going to stey at hospitl? (-39}

fliow long is Anna poing to stay”? What Jid the doctors say about i#t7? (7)

Erom the unalvsis of the serrences ahove, we can claim that the participants developed
variows strarcgics in order L avoid the bong distunve structure, They either preferred one
simple sentence such as “where has he picked up the apples?™ b ignoning the inroductory
chause or wsed multiphe wh-wards and inversions, For mstance, they priduced “what do the

diocioms say how long is Anna going e stay ar hoapila 7

4231, PCT as Iosttest]

Similar to the other two tasks (namely GIT and 11, the PCT was administened bo the
participants for the second fime immediately aller the treatment. The data vbained from thiy
Lask will be presenied in ibis section.

The first syoraciic oem fecused on in PCT is the subjectnbject wh-goestions, The
following Lable indicates the fregquencies and percenluges: regarding the subject/objcct wh-

questions,
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‘Tuhle 4. 34. Percentape and Progueeney caleulations of ¢ach subjectobject wh-yuestion

T K1 T Total
Tiem Number n-28& =28 n=56 oL df P
. . r L i Y T P .
. D R A R
- 1 25 #9323 893 S0 kB3 B
p ) | 3.6 0 fl L 1e o o | 1000
S 1 27 Y64 I8 1) 35 982 )
] 1l T 25.0 & 21.4 13 232 0000 1 L0
i 750 22 TRA 43 768 L
11 i 3 32.1 3 14.3 13 213 LA 1 0208
1 19 678 T4 5.7 43 76.8

Chi-Square Yates , Fisher's Lxact Test

When we cxamine Tuble 3,34, we absorve thal ther: are no stabizbeal significant
differences between the groups lor lems 2, 6, § and § as the frequencics of these ilems are
vary close 1 each othar. The fable above wlso depiets that diffirent trom the results m the
pretest, the number of the incorrect responses fur llems 2, 6, 8 and 11 decreased a preat deal
in bith T1 and Pl groups, which means that T end PThave a positive effect on the
development of subjectiobject wh-questons,

Regarding this svatactic form. the most frequent incerrect responses produced by the
participanes in both wroups are as follmes:

POT 2: *Who Joo play(s) tennis with every Momday? (1=3)
*Wha does plav(s) tenmis with every Monduy? (1=3)

FCT A #* Wha will visit Mr, Jarnes tonight? (£51)

PO N FWhe did heeak the window a lew mimites ago? (1=-11]

BT 17 +Who does wach math at the primary school? (£=12

Based an the sentences above, we can claim thal (e participants fend Lo use Inversion
in subject wh-guestions, which 15 ungrammatical in Lnpglish, This finding sugpests hatl O
participants nverpencralized SAL rule in their interlanguage, In addiion, the participanis’
regponsce revenl that they had diffGealéy in differentiating the mbject and abject pronoun
hecause they constructed the ohjest wh-yuestions in the sume way 25 the subject wheuwstions

ure consoructed,
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The other svntactic category in PCT s the long distance wh-gquestions. The: [olhowinp

tahle displavs the porcentapes and freguencies celoulated for long distence wh-gueslioms,

Tahle 415, Percentage and Freguency caleulations of cach kong distance wh-goestion

A L k]

T1 P Total
Ttemn M umber n=28 n=2% n=>3f ¥ dr T
[ ECT . f %
: . A | 17 474 1 375 D30s ] 0541
1 1% a1 A 12 62,5 L
{0 £ 21.4 o 21.4 12 T4 oonn | 1.400
: 1 22 7E6 2 786 44 RA o
7 0 1 357 f A 16 2R6  LT7R% L 0.375
_ 1 18 643 22 7846 4 T4 _ L
g { I 357 [ 3210 1% 330 pdod 1 1.0
I 13 643 W 672 37 &bl
10 0 21 750 15 316 6 A3 1844 1 0163
1 7 254 13 464 2 33T
12 il 14 S0 I 357 74 2% 0656 1 048
114 A0 IR 643 37 37.1
ChiSgqunre Yabes

Ay can be observed from ‘Lable 4.35, the participants’ inenmrect responses have

decreysed in bulh prowps. This is moestdy duc to the poaidve eifeet ol the nslroctions,

Mioreowver, the ilemns in this synactic category do not yicld any significant dilferences between

the groups #15 the numhers of he incormect resgronses are close to cach other. For thesy items,

the participunts have produced ipsomrect senteoces as follows:

|

POTA:

M

P AV

*What do vou think where he has picked up the apples? (F=18)
*Do vou think where has he picked up the apples? (-2

=T you know what Anthony is afoid of ! (£3)
*Whar is Arthony afraid of 7 (=2}
*What does Mike belicve what makes people relaxed? (1-9)

*Thes Mike believe what makes people relaxed? (£=6)

*Whal cho you think who William iz playine the guitar? (£=18)

*Who i pleying 1he sl [or? {—3)

PO 0 * Whar were vou sute where Carnl saw a mowse? (=243

*Were vou surc where Carol saw s mowse? {1-6)

POT 32 What do the doctors say how long Annes iy ganng Lo slay at hoapital? (F=12)
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While lwmming long distanee whequestions, the wh-movemcont transfonmation ia
carfied oul. Acconding to this rule. the NI* wh-word (which bears the | ~WH | foatue) must be
miver] by CF position i the initial position of the phrase. The anpty Spoc of CP at the
beginning of the embedded clawse is wsed as a temporary landing site for the movencnot of the
wh-word ~whiat™. Ay the wh-waorl moves theoweh this empre Spev, it leaves behind a tegea.
tinalls, it confimaes il joummey smiil i reaches the matnx Spec of CP. Since the tarpet
semlemee 14 a direct Ionpe-distance questicn (rather than an indircct questinn), an additionat
trunslurmation s sl needed. Fhe subject-auxiliacy inversion must apply t the senfences. By
SAL the subject and ithe suxiliory are Inverbed.

From the analvsis of the long distance wh-guestions provided by the participants, we
can claim that the majority of the participants Galed v part the WP whewond 1o the CP
positicen in the Initial position of the plrasc. lnsread, they used wwo gquestion womls (e What
do 1he dpsetor say oy long Anng is going o siay at hospital 7). Different from the results
abiained from the prefest (see scelion 4.2.3.1), it has been ohserved that the participants did

ot coake the meecssany inversions.

4233, POUT as Postlesi2

A Lhe last ask, the PC'T was administered to the participants four weeks after the
treatment in order to measure the long-term offsets of the instmecticns.

The (st syneactic prowp studied in the PCT (s the subjectobject wh-questions. The
toblowing Lshle presents the comesponding data oblained Tecan e panticipants.

lable 4 34, Percentage and Frequency cileulations of cach subjoetfobjeet wh-guestion

T P1 Tovtal
Hemn Number n-2% 28 n="%6 £ df p

r e % f S
. [ 1 T S T [ 14 250 4067 1 DU31+

= | 17 607 25 893 42 75.0
; 0 z 7.1 1 3.6 3 54 00 1 T

N b 26wy 27 6.4 33 .6
] 1 160 357 P T 12 4 5197 1 O2iF
1 I8 63 26 02,9 P 78.6 L
11 ( a 32.1 s 7.1 11 106 4073 1 TIEET

1 19 514 6 g2 9 45 #&nd

Chi-Square Yates . Fisher's Exuct Test, *p<0i5
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Trenss 2 and G are objest wh-oquestions. Table 436 displays that ondy Ttom 2 vield a
slalistical sianificance betwecn the proups reparding the objoor wh-guestions. When we
compane Lhesie results wilh the resalis obrained from the postiest] (sce scction 4.2.3.2), we sce
Uniat theeme is a sharp increase in the nunber o incorrect angwers for 1tern 2 in T1 prowp
whirews the nummber of the imeotmeet answers Tor Tierm 2 39 alroost the same o PHaroap (3
mcorreet answer for Hem 2o the pusilest ] and 3 in Gk postlescr ). Asg for the sabjeet wh ilems
(hamely, 8 and 111, Table 4,30 prescats that thera ia a ctatistieal significance for these items.
A observed [rom the fewres o the fable abowve, the number of the ineorreer answers for Trome
§amd 11 increased slighiby in'1'1 proup while the sumber of ineorrect answers for these items

decressed in PT proup, which caused the stdisbcal sipmilicunce between the proups

Begarding the incomect sentences produced by the patlicipants in TT group, 111s
ebserved that 11 group bed difficulty in producing subject wh-guestions and produced

septences as fblioms:

POTT 2: #Wha does play tenmiz with Joe? (F=R)
FiWho Joc playes tenniz with every Mondas? (=30

PCT d ¥ wall visic My, James torighr? (£=1)

PO 8 *Who did break the window? (=9

PCT 11 *Whoe docs tecach math at the peimary sclool? (-8

The incorrect senences above reveal thut the parbicipants have hasd inversion crror smed

tailed to make a distinetion belween the subject and object wh-guestions,

The seeond synlaetic form focused in the IMC1 is the long-distance wh-questions.
Table 4.37 bolow displays the resulis of the doea ottained from the participants’ answers of
the ilems peparding the lonp-dislence form in the PCT.
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Tuhle 4.37. Percentage and Frequency calculations of each long distanec wh-question

TI Pl CTowl
Ttem Number =78 =2¥ =56 e df o
. f oo % f " f il
'l 1 4 83T 3 107 FF 482 28608 | O.000*
14 14.3 29 R03 20 518
. 1 P 3 107 2 393 16R45 | 006
1 o 32.1 25 893 1 i), 7
P 0 23 320 ! LY 2% d64 25915 1 (O0O*
5 e 25 RRG 0 e
5 0 24 &37 | 36 75 4446 34473 L 000D+
| s 14,3 27 %4 21 A .
L0 o 31 T7i0 7 7.1 i 41.1 23803 1 0400+
1 A0 R U320 35 89 S
|12 0 23 B x| 10.7 2 464 25918 | 0.000%
1 5 179 25 843 30 53.0

Chi-Sguare Yates ,*p<i.05

W hen the items are examined, it is =een that all items except 4 vield statistical
siomifkenocs betwesn the proups, Aceording 1o the resubis, the parbicipants in the TT proup are
el s successiul we the purlicipanty ine the P groop. As a result the number of the ineotrest
answers neeegsed o preat desl in TT proup. When we analyze the senteness provided by the
pacrbicipanls e TT proun, we see thl the mast frequend error is the multiple wh-usape. The
following sertoness can be cited as cxamples:

FCT 1 What do you think where has be picked up the apples”

FCT 4 What do vou know which/what animal Anthony ia afiaid of?

PCT 70 What does Mike believe what makes people nelased?

FET S What do vou think whe (is Williany) William i= playing the guitar for'!

Relared to the Jong distance whequestions, the muojorily of the parlicipants in TT group
wete unalile to construct the questions, which reveals the idea that P has more positive

effects on the development of long distance wh-questions,
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4.2.4. Summary of the Quan Lilalive Dara

Alier the dara oltained tor pretest had been cxamined, insiruchion was given By bath
processing and waditional geoups for a perod of ons week. Then, pesllest] was adminestered
to evaluale the immediate eltect of the instrection. [n order to #ssess the relention, we
administered The postest? fowr weeks later

Tuble 4 38, Number of Subjects, Means, Siendard Deviations, Minimum #nd Maximum
Scorgs, amd Seore Fanpes For Pretest, Postest], and Postas2

Lrstraction

Task  Test M Mean &l Min W
e % T L
T1 o 737 700 T 7 14 11
Frra dent
PL gk 857 215 3 11 3
- Tl ®0TL 169 7 14 7
GJT Poxd Jest |
PT 14 1295 t.44 10 |5 5
11 2% %50 205 12 7T 5
Posy dewe 2 )
& % 1236 139 10 15 5
Ti B T X 237 4 6 iz
ITre resd
Pl 24 £.24 1.94 3 12 2
h 11 W% 1561 225 ¥ T T
TT ieat fesd o
15 8 1450 1.43 12 16 3
""" 1 o 071 271 5 16 I
Pwt dest 2
PI 2R 14.79 1.64 il I & 5
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Table 4.5 summarizes the performance of bath groups on all tasks. First of all, the TT
proup dusing the prelest seems o pecform similar on GIT and TT lasks (X=7.57 for both
lusks): however, as for the POT teak, their performance deeresses (X 4 041, which we belicve
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i ehue do their produection capacity sinee the ather two tasks roquire recoenition not
peodecion. The sudents in the T1 group scom to have pained soine mastery on the wh-
guestivns at the recoenition and production levels as te pesults of the pestest] indicate.
The highesl impeoveisent is atl the production levet since the mean of the pretear for POCT
¥=4.047 increased Lo 879 in the postlest thoueh we observe o deceease in the poschest2
{N=35.96), which mcans that they hal GiMicully in sustaining he acquiced Knowledge.
Floveewnor, if we keep in mind the difference betwoon the mean of the pretest and that of the

posrtesr?, we see that the instuction we gave in the clazs canscd some progresa in their

lurpguspe proliviency.

Repurding the P groun, Tubie 4.5 indicates tat thee PT group during the pretesd ssems
o peerfarm sitnilyr om bath CIT amd TT ks (for GIT, X887, for TT, X--8.29). Different
from these two tasks, there is a sharp deerease in their perfommance on PCL (X=4.611), which
eives the idea that the participants in the FI proup snccesstully recoznize the stracture bk
they do not produce it According to the resubt of the postlest ], the PT group seem o fesoll in
anme kind of koowledes gain ar the recngmition and produoctian Tevels duc to flve treatment.
The highest improvement i at the prodoction Tlevel gines the mean of the protest for PCT
(X=4.61% Increuscd to 944 in the postost] . Aa for the posttest? for the Pl aroup. the mean
sgorc of the PT group for GIT sliphely decreases from 12293 o 1239, 1n TF wme POT,
hborwever, there is sn increasc between the mean of the posttest] and postes2 (Tur TT,
H=from 14.50 to 14.79; Tor PCT, X=ltum 946 w L1.18), which is due Lo the positive offcets

of the instruction we pave in the class.

Tus surne upy, Tahle 4.5 shaws (hal for the inserpretation data (namehy GIT), both the PT
oand T groups improved (eom pretesd (o posttest] (Pl— from 857 to 1293 TT » from 757 o
FO.T1 ) Whale thix impruvemnent was mainsined from postiest] b postiest? for BT group, it
decreased lor 11 group {Irom 10,71 1o 8.30). The standard deviations did not difler
crenaticnlly on any ol the Lests for cither group, Similarky. looking at the prosduction dagy
furmely TT. i luble 4.5, the P and TI groups” mean seores increased o preat deol (PI-+ £20-
14,50; TL-—+ 7.57-13.61) Howevee. with regard b the resulls of postilesi 2, il cam be said from
the table that whilc the P aroup’s mean scote contineed to improve slightly (from 14,300
14,79 the T1 group’s mean score decreased b somme extent (from 13,61 to 10.71). As for the
other production task, namely TCT, Tattle 4.5 shows that the looaet mesns on the pretest
topether with the higher means on postlest] mdicate wreat improvemenr for both PLand T1
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oo (PI— 4.61-9.44; 11— 4.04-8.7%. On the other hand, Table 4.5 also presents thal then:
was & great doercase for 11 i posttes2 (from 8,79 to 5.96) while the PI proup sugdmned Lhe
imprvenient gained in posecstl (from 940 1e T116),

Ay g resabl the Ondiez: in Tuble 4.5 indicate that Both inarrmetion types bave positive
elToctis an Ihe Tearmers interpretation and praductions of the Enplish wh-questions, but thesa
effects proved to he duvable over 8 four-weck period only for PT group. That 14, even aliter an
additional four wezks, only PT had significant impacts nn the leamer performance on bath te
inderpretation () 1} and the production tasks ("1 and PCT),
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Graph 4.1. Mean scores of GIT in T and PI groups

Az depicted above, the graph provides a visual represcntation of the pains made by
huth groups eo the interpreeation sk (GIT). Ax the scores displayed in Graph 4.1 are
comsidered, i is inferred that for OTT, both PTand TF groups improved from the pretest
posttesr]l {11 7.57-10,71; I'L: 9.39-12,83), "The mean score decreased only slightly from
pocttest] to posttasiZ for the Il group (12,93-12_349) while the 1] group’s mean score
devrewsed g preal deat {10.71-8.5).
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Cruph 4.2, Mean seomes of TT in TT and PE groups
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For 11 data in Graph 4.2, we seo that both P and T geoups sipnificantly improve i
their responscs o the pretest to posttestl (T 7,37-13,61: PL: 8,29-14_50%. Indeed the TT
prowp improved more from gretest to positest]. Tloweser (hen, the TT wroun™s mean score

decrensed shamply rom pustiest] o posies 2 (13.61-10,71), whereas the PT proup’s mean

senre iherewsed slighlly from the pestest ] we pestest (14,5-14,79).
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Regarding PCT, it is obwious in Graph 4.3 that there is a significant improvement trom
the prelest to postrest] for both 11 and PL groups (TL 4,04-8,7% P1; 4,61-9.46), However, 105
also slear frn the peaph above that while PI group sustained that inprovement from
pevsliest] Lo postlesi? (Da6-1 11 8) TT group did not (8.79-3.961

As can be infereed from the resafes ablaned from theee different tosks, the percentages
ol the surmrecl responses incrsase in hoth proups from protest to postiesth. However, four
wizeks gller The trestiment, we observed decreasing porcentages of the eomeet tesponses. The
participants in T] proup continued 1o mabe the mistakes that they had in their pretest. The

fluctuation in thefr perlammnces mipht stem from the instrection frps,

fer ofder 1o determine whether the difference belween he mean scores of both groups
wis stabistically significant or not the mean secorcs of PLand T1 groups were cormpered by
peing Mann Whitney 17 Tesl (aee Table 4.6). a suitable st for the studies m whigh the
number of the participants i wnder 30,

Tuble 439, Comparizons of mean seorcs

o _ GROUPS N
TASK T1 P1
i Tlean i Mean ! r
Pretest FE 857 D086
Postics 1 10071 1293 01.THI0™
GIT
Pstlost 2 .50 12,39 | .00
Pretest T 737 Tg2e | oosz
1T | Posilest 3.6l 14,50 {11 T
Postlest 2 10.71 1478 b 000*
- Preteat B 1™ S 4.61 0068
Tastiest | § 70 ’ 946 (374
BT
Prsttest 2 3.96 NE: 0.0

Mann Whitney U Test '




10

Reparding Lhe interprelation daa, GTT, ie cesults shown in Table 4.0 reveal a
sigmificant eMect for postlest] and postiest2 between the two pronps. This indicates that
though in postlest] hath isstruclion Gy had a significant elTect on bow leamees intcrpror the
English wh-guestions, the improvemnent of the TT groun was geeater than that of the T1 proup.
As for pogmest?, the findings in the table above show (hal theme was o sgnificant differenes
berween the posttestZ results of Pland |1 groups (p=0.1K0), This =ignilicant dileremes was
cunsed by the decrease that the 11 apoup showed. This result suggests that the effects of PI

wars rotined over e, whenenes (he elTects ol 11 webs el

Similarly, with regard to the production date in Tuble 4.6, there was no significant
difference betweoen the posttest] perfommance of the two groups om the 11 {p~(1, 196, This
teull indicates that both proups cxhibited similar improvement io U1, However, the resolt ol
posltesl? belween these Lwo geoaps showed a signiticant difference (p=0,00}, Like in Gl in
[T the mean seore of TT yroup in postlest? decreused g great deal, cousing thig significant
ditterence between the proups,

Analyzing the compurison o PCT perloomance in Tabie 4.6, it can be seen that the
results of postieal] bebween The two proups did nol vebd o sipnilican difference (p=0,374)
That is, the lower means on (he prefesl fpelher with Le higher means on postiest] indicace
similar improverment for hoth P and TT groups. fowever, lhere wis a sipmificant difference
hetwoon the postiest? scorcs of these two groups, For U1 pmoup, Tabke 4.6 shows thar there
was a sharp decrease from posttest] fo postiest?, This decrease cauged o stuusticad drTenenoe
between the performances of the proups on posttest? (p=0,K10}, "Lhis finding indicates thar the
eftects of Pl proved durable over a four-week period. whereas the effects of "1l became

wieaker over 4 tour-weel: petiod.

As can be sean from the table, the lowwest mean score is oldained from "' because i
1% & kingl af production Lask. 'The parlicipants rmight be seccessbul in coinprehension Lasks bul
pal in produgiiom emes hecyuse comprehension comies mios i the prodoctioe inlang oo

acquisition process,

After all the tests had been applied. 'I- fest was performed in order to derermine
whether there i= a statistical sipnificonce berween pretest ad postest]; pretest and posttests;
poatestland posttesc? tor GJ1. 1T, and PCT in each proup separately. Lo this ease, to declars
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2105, we bocked for pi0530the number of the fest=0.0084, Table 4.7 and 4.8 show the

mesills s Tollovsses:

Table 4,40, Summiary table of t-lest resule: tor T1 proup

TR | GROUF ] o
i I*retast—pnattostt (L0010
CIT I"reteat-postest? | 0,109
I'oar testl-post ostd | {1,110
- | Protost—posties 1 K=
b | TI Pretost-posnest? {1, 06Ky
Fost nest] -post rost2 {1, DR
T Protcsi—posttest] | Coonme
T 1 . +
Pretest-postizst? ! .00
Fost test]-post tasil i (k000

*Statisdeally sigmifcanl 05

The resulks shown in Table 4,7 sugeest thit both in interpretation (GIT) and
prosdusctivn tasks (171 and POL) there was posignifoent dilTerence between pretest and
porsdlesit] {For GIT, p=00000; for UL, p=000W; for PCT, p -0.0007. This means that TL bad a
siumilicant povitive effect on the task pecformance. In adilition, Tuble 4.7 alsa indlcates thar in
all task typos wiilised in this sudy (GIL, L POT), there was o sigmilicant diflerence hetwioon
the posticst] and the postlead {For GIT, p=0000; for 11, p=0A000; For PCT, p 04000}
However, this significant ditforones was coused by the decrease in the performance of TT
praup in the posmest? of all tasks. This conclusion means that the effects of T1 were not

rstangd over 4 lour-week poriod.




Table 4.41 . Summany table of 1-test eaults for PL group

. TASK | . crome | p

Pretest—posttestl Q00
- [

CIT ! Pretesi-pastiest? QAXCCk
. ! Poal testl-post test? 0443*
| | Pretest positest] I
Lk Fl Pretest-posiies? Qo0
Pusst LestE-post 1est? 0,045%
- Pretest-posmestl | 0.000%
PCT | : .

Pretest-piosmest? i LURLAY
FPrsk sl -post esl? 0, (k5=

L BB By r——

*Statistically =ignificant pfl03

Similar to the resobes in TT gronp, Table 4.8 shewes that both in interpreation (O]
und production tasks {11 and PCT) there was a significant difference between pretest and
posttest 1 (Tor CGIT, p-0,000; Toe 1V, p=U,(080; far PC1, p=0,000). This result indicatey thut PT
group improved From pretsst o pustiest] and P had a positive effect on task performance.
Similar to the results obtained in T group, the difference hetwesn postiest] and postiesi2 in
PI group vielded & smatistical significiove both n GJIT (p-00045) and in TT {p=0,045). As tor
the resull of PCT, the table abowe illustrates that there was asigni heant dillerence betareets
puestiest] und posttest?, which means that the performance of Pl goup improved greatly i
nosttest | to posieat?.

When the results of this study sre companed with twse of the Vanl*atten and
{ladierna’s (1993 study, it is scen that these twio stedies have similer Undiops, o their stdy,
WynPalien and Cadierno (1993 indicated that there was a significant dillercnie betwesn P
and TF in posttest] and 2 for mterpreition. Tikewise, in this stedy, we have fousd that thers
was a sipnificant difforenee both immediniely piler wenment and later on a delaved posttesr
for irerprecacion, nameby G As for the production sk, VanPatten amd Cadiern {1993
st les] thal there was no significant difference between the proups bodh in pasllest] and
posttest2. Similar 1o this result in this study we have found po signilicames between dae FT
and V1 groups in posttest | for production; howeser, different from Vanlatien and Cadicma's
study, it was found that there was o sigm Aeant dilTerence belween the peoups in postiest2,
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Even thomgh Chene (1993) has condueted a P studv on 2 frget structhume i s diflerent
fanpudge (Spanish) from the lanpuage choscn for this stady, her results are also similar to
thinse ol this study. 8he compared the etfects of 'T1 and Pl on subjects” performance on three
Lasks: inlerpretation, sentence completion, and composition. Similar to the results oxained i
this stusdy, ber mesalls show that on the interpeetation @sk. bath the PIand T1 groups made
eipmificant gains fromn the spplication as illusirated by the differeece betwesn e predest and
the posttest, with the processing group making greater gains on the Tirst of bao postiests.
Lwever, there was no significant difforence berween the PT and TT groups on the
interpretalion task of the second postiest in Cheng®s study, On both the scotence production
ek il comiposition task, theve was sionificant improvement from protest to posttest for both
growps, and Their performence remadned ubouk the same Gir the seceond postiest. Repanding the
rewphs of the prodechion lasks, Cheng's sludy 15 dilferent fnsm the present stwly o that (here
was 4 sipniticant differencs botween the FLand ‘11 groups in posttest? in this study,

The tesults of the preasent study ditter from Alen’™s (2000 and Cantlitk™s {2001 )
studies in which they found no sipnificant differencs heewesn Pl ond T sroups on
intoiprctatinn and production tasks. For ingtance, Allen (20000) claimed that there was no
sipnificant. difference hetwcen PTand T1 on her interpretation task hath immediately after
reearment and fater on a delaved posttest. As for the produetion task, she has recorded an
initial superior post woatmens performance for the T1 that dizappeared on the second posttest
bt then veassered itself on the chird postiest.

Arnoder shdy The resull ol which 1= compared with thas study 15 conducted by
Foamaaer {22}, This resul s of The: anal ysis of the imkerpretzlion data i Kamcaer's (2005
stuely indicate that both the PTand TT groups resultsd inosome kind of knowledgs gain doe 1o
regtments, That is, similar o the findings of this study, in Karscaer's study both 1PLand '11
had a posibive elfeel an how Teamers interpreted the et stnwlome, nemely Enelish
causanves, However, ag lar us postlesl? 1y comeemed, 11 ¢un be suid that this stedy differs
from Karacacr®s {2003) studv in that Karacacr has found there was no significant differcnec
between [ and T groups in posmest?, Regarding the producrion data. Karacace (2003 stated
that both the [l and TE proups inproved from preesst to posttescl and that thooe was ho
signifizanl dilference between te groups. Related e che postiest2, she imdicated that the
ellesl ol imstruction for the PT proop decreased sliehily, bl e decrease on the TT srrup’s
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2c00cs wasd hipger, At this point. the rosulta of the prosent atudy and Eoaracner™s atudy ame

sinsikar.
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CIIAPTER 5

CONCLITSION

Al Introdoction

The purpose of thiz chapior is (o diseuss The resully of the espenment eimdoeted o
investipate whether processing instruction and teaditional instreetion have any impact on the
acquisilion uf the Lnglish whe-gquestions and whether these two instrugtion types resnit in
difTerenfial ellects. [n the licst seclion ol this chapler, the results of the experiment are
discuzsed within the contest ol the research guesitions pased in Chaplee 1. In the second
scetion. 2ome censlusions sre made regurding (he nesulis of the expenmenl and .
pedapogicat implications arc discusscd. The fingl scction discisses some hmitalions of the

present experiment and provides some suppestions for fihwe rescarch.

5.1, Evaination of the Hypotheses

‘The present experiment investi pated the effccts of prosesaing instruction (PT) and
traditicenal instrection {11} on the acquisition of the Knglish wh-questions. Speeifically, the
regeurch design examined whether M and ‘Tl would bring aboin improved performanes an
sentenee-level ks invalving the compeehension and prodoction of the English whe
guestions, In arder wy sl each hypathesis, the interpretation and production tasks were
administered as a pretest, 8 pesiest, and 2 secomd postiesd. The porpose of the e posttest
was fo measurs the leamers® pain in performuane immediadely afler the instreclion. The
purpose of the second posttest was to determine the level of retentiom maintsined fnr weeks
atter the instruction. The comprehension task (L3017 was desipned to measure subjects” ability
Loy Judpe uiterances containing the Lnplich wh-questions (1lvpothesis 1), he production sask
was designed 1o mcasure subjeets’ ability to produce Foglish wh-geestions forms (Hypothesis
7

The resplls of the analysis ol the comprehension data indicae that botl the Pl and TI
groups rezulted 1 some kind of knowaledge gain doe 1o (e lreatments. Both e PTand T1had
a positive cffvet on how lewmers comprehendesd Bnglish wh-guestions. Thwever, (he
improvemenr of the Pl group on the comprehension sk wis greater than the T1 oo, The
resnlics of he posttest]l i this study support Hypothesis 1, which stated thene would he 2
statistica] difference berween the comprebension of the English wh-questions by the 1°1 group.
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Fhat 15, e resuls sapgest thal the wroop thel recerved PT was able o petiorm beller on the
comprehension task wller [realment and their improved performanes was held throagh the
secom] postiest (PLTT).

The results of the anakvsis of the production data indicate that both the 15 and L1
proups resulted in some kind of knowledge zain due to the meaments, Both the 11 and 11 had
st bive eflect on how lesmers prodoced the English wh-goeshions. Forthermone, The nesalts
of the postiest? in the present study reveul no signibcant dillerence inmprovemend alter
treatment bevween the FI and T groups on the production tasky (TT and PCT). Thercfore, the
aswer 1o the sccond rescerch question about the statistical differcnees betwoen the PIand T1
groups on the production tasks is nogative. ‘That is, noe sipniticant results were found to
suppart Hypothesis 2 (PI=11).

Repanding Hypothesis 3, the resulty ol the presend study suppert Hypodhesis 3 only for
Il group. As mmtioncd carlicr, both the P1and P had a positive effect on the comprehension
task. However, according to the results obained from postlesi2, botly I'] and 11 groups could
Bar continme the zame iprovement on posttestd, Hlowever, e deop i the 11 group’s scores
wits prezier than the deop in the P proup’s scones. This [inding supgesls that unly the efleets

P wveere metained aver tree [P1TT)

Relaed wo Hypodhesis 4, which stated thar the possible cffecta for instuction on the
prowluchion sk would be refwined equally over tine by two instructional groupas, the resubc of
the present study o support Hypothesis 4 only for P1. As stated nbove, in posttest] there was
no statisticsl difference between the PILand ‘11 groups. However, in the posttese2, the mean of
"1 provp was batter than that of T1 group, cansing o atatstical ditTerence between the groups,
Thiz reault maans that the TT froup wag unable to retain the proficicney gaing acrass the

posttest] and postest? while the PT group’s scores were dumable (I'111).

To swinimarize, the statistical analyses Tor the interpretabion vk (GIT) fer both the
poastlest] and postiesi2 to revesl o signifcand dilference belween the Pl group and 11 proup,
Haweever, for the prodisclion fasks (TT and PCTY Lhe sktistical analyses for posttest] do not
yielt o sigmifcant difference between these two groups. One possible explanation for this
result cam b thal TTis ml an instoection type that is entirely input-free, 11 other words, when
lzarners responded during the followsup phase to each activicy, their utteronees secved as
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inpael Gooe their classmates. Mot cnly did thess uieraness provide incidental input, but they
prowided input that made the wh-questions more salient than it would be with imfoensed
npul. Becawse TT gowp’s atal tesponses coltained the whequestions, cach response (when
correet) Tumetivmed as focused input for those who were listoning. In short, the cqual
performames of the TT and PT groups mey be due s the natane of TT ig that it contnins one of
the key clemen|s of PT- inpat in which the Brget form s maore salient and more 1ikely to be

proeessed. Althongh the impuat was ineidental, it was focused input nonethel esa,

Apulher pussibilily for why the L'} proep perlormed as well as the 'L group is the
sxplieit informaliom that the TT prowp receved. Allheugeh the 'L proup received an identical
handout, provieus resesreh vm PI (namely, VanPalien and Oikennun, 1996} suspests that
cxplicit information docs not account for the pasibive effects al PT, Na such argument can be
made for the 'I'L proup, because the 11 group reccived a handout contmining explicil
infarmation about the wh-questions, one can never be sure what affecr this information might
have had om buea the TT leamers performed on the production tasks. Bath the information
abowt processing together with the cutput peactice oy have produeced the & fects rather than
the 11 alone,

Reparding the resulls of the analysis of posttese? for production tasks, it is found thar
[hes eTecls of PT were durable over lime whereas the etfects of 'TT weee not. While interpreting
this pesubl, we should wlse consider (he individwad dilferences belween these tvo eroups.
Firstly, we shondd ulso ke mio weeount whether ar not the subjects really wanted to
parficipate in this study, Ther iiention to bearn the strsetimes shoold be consudersd,
According to the results obtained from the reflection sheets, the cxperimental group (P
geeme to really wanr o parficipate in this stedy, This may have cavsed the increysse in their
perlommance an the interpretation and production tasks acroas the preteal, posttestl amd
pasttest?. Recondly, “individual differences in working memaory capaseity for both input and
output processing should be taken into account™ (VanPattcn, 2003, p. W), There may have
been some students who had limited working memmory in each peoup. These snidents may
heawe hud tnsuhle with comprehension an production of Eoglish wheguestions. The fimdings of
thez present sludy show thol e experimental gnsun (PT) seems bochave more room in working

memomy. As 8 resull of this, they were more susceessiul n remembering e emes moall sasks,
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33 Pedugoyical Implications of the Snady

The results of this experiment cany somc pedagogical implications. Yirsthy, the results of
this stdy emphasize the impomant role of mpor in second lanpuage sequisition, With P, the
implhication that grammar instructon shouid be meanine-based and tied to Input bas #ained
imporange (VanPaien, 20035, po 110 In eddition, noticing ecomes importans as leamers
have difficulty with muany of the gramrmatica] fealures due o the folbowing: 1) these features
may be non-zalicnt or hard tn notice; b)) they mey be infrequent in the input: end o} they may
be unnecessary for mweecssfil compechension (Heilenmann, 1999). With the help of
struciured inpul activities, we can have our students notice prammatical toatures that are

considered problemanc.

Accoreling lo Waomg (2001 b, p.2), “the more we understand low learners atiend w
inpt, the betrer equipped we will be g belping them prissss Tanguage”. As Gass and
VanPalien {cited In Doughty & Williams, 1994, p. 249) poiut owt, inpat that is not conyeriad
tn intake is then lost and consequentdy is no longer available to any subsequent lanpmage
acouisition process. Therefore, the impartant pedagogical isane is whether leamers pay
attention 1o form and howwr 1o get the astentnnal allocation increased, since e more one
allends, the e he of she learns. In order to incrcase atontional capacity, information mey

be presented in varving modalitics.

When lewners develop a false processing stratesy or show no sign of comprehonding
& grammatical forrn, the [oeus stwald e converted to meaniog. In 1, leatners” false
processing sirategics ane numnipalated while metalimgnstee inlimmation 15 kepd G0 a rinimwn.
1f learnery hasiae somo grasp of the meaning, mome allendion (e form iy possible. VanPallen
proposes bepinning with activities that require learners w process only input. as input shapes
the: necessary elemenls for the developing syslem. This helps learners (o notice leatures of e
mpar amd to exlablish form-mesning connechons, Aveording o VanPatlen, wller these lorms
have been incorporated into developing svstem, wo can Include owtput. The main purposc of
this wulpul 35 auomatization and the desclopment of flucnesy (VanPamon, 19%6).

Bhen 11 comes bo cornoeudurm development based on PL 1t is certain that P requires a
stmactmal syllawhas fanght by means of stroctured inpol activides. For Ela, (199, this
syl labus shonld be wsed inpanalle] with o comronmicative syllabod. Begording the wsage o PT

i curriculum development, VanPalien [199) raises the folliwang guestion=:
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Can and showld proscssing insmuction ocour outside of the classroom, shv, s
hornework? Does it noed to be bronsht info the classtoom!? Because processing
instruction is input-hased, can comparers deliver cffoetive processing instmection?
Pursuimy guestions such as tese will help nstwctors and carricalwn devclopers
maximive communicabive fanguage wee during the rather minimam anount of time

that languas: stedenis spend o the classnsom. (pe 138)

Pl is entjrely iopnt-bazed and the struetureal iupuwt is presented in both wtten and oval form.,
Thereltre, vs indicated by Farles (20040, i is quece plansible for 21 o fanetion as precursor tn
clagseoom ponlacl heurs, With the curent empliasis on computer-assisted langnape learning.
intceactive multimedin matenala such us web-bpsed workbnoks and CD-ROMTHTI-ROM
proorams arc becoming mare readily svailable, These mutenuls ypically textbook
supplements. anc completed outside of nonmal classroom timve, Processing insruedion vould
be delivered cagily using this medimn, providing both written struenared input activities and
opporiynitics w interprel il inpot recorded and plaved as mpdio files, Some researchers
(Leog, VanPatten, and Ballman, 200000 huve afready hegun toincnmporate strociured input

polivities into mualtimedia publications.

3.4, Suggestions for Further Rescarch

In thix study | the afleces of PT and THon the acquisition of English wh-questions werc
compared. Further reseurch shoold be carrfied oul go compare the efTects of P and TT on the
geguigtlion of i Merent binganstic fewures in Tnglish, specifcol [y the paramedne variations

between Turkish and English,

Lonp-verm effects of 'L and [1 shenild be re-examined since the lonp-lasting effects of

instruction in this study were measured only over a period of tour weeks.

Futhee eesearch is also needed to fully understand what factors may have caused the TI
eroup Lo pecfarm as well as the PL group on the production tasks in postiestl.

Trput in this stdy wees controlled {(structured). 8o, (he results m no way provide
implications for sponkgmeons language productiom. In pther words, we canmol conchude mom
this stucly thal PTwaopld result in imprvved perlommiamee during nesl -time Targeage

peoduction, Hence, further cxperimentation with differont means of assessment i3 needed,
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Although Vanltatecn and Sanz {1994 found that PI had positive effects on the way m which
tearners produced oral lanpuage containing direet object pronouns in Spemish, i1 is impoesihle
b ke an overpeneralizarion of the result for other prammatical stuctures. Thenefone, this
pasiee Temains o be examined by future rescarch.

Az Larsen-Froemean (20003, 1, 134 states (hal “the ides that prantmar bos o do only
with sentenice bevel and subsentence leve] phenamena is a myth and that it would be a mistake
Lo teach stwdents peammar only at the scnenes and subgentence [evels”. However, this giudy
wi al senlence level, Thos, farther studies may involve English wh-questions at disconrae

level and explume thut phenumenaon.

In conclusion. fe resolis of tis disserlaion are encnucaging for both second language
research and foreian lanpuase insrmuction. 1he results indicate that both FLand TT had
pitive elfects on how learners Interpret and produce the English whequestions, Howewver, in
{emms of durability, PT is o elfective for tearners in remembering the target form on beth

interpretation and produection tasks.
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APETNITH A

‘Thank wou very much fur participating in this stody.

This iz o pereral backpround questionnaire Lhal asks you questions Concerming your
experience wilh leaming Foglish. [ desply appreciate your cooperation in filling out the
questionnaire as aceurately a5 possible. The infimmation galwred theough this survey will be
griticel to the analysis of the data | obtain from this study, Again. 1 thank you very msch.

Mescarcher: Dkay CELIR-YAZICT, PhD} Candidate, EL L Depamment, Faculty of Education,
Cukyuneva Lniversity,

. Name:

b

e

3 Sex: M ¥

4. Whal 12 vour namive blanguage?

5. How old were you wihwn you stzrled tewming Cnglish?
6. Tlow many years have you sludies Toglhish?

7. Have you gver had the uppurlusity to live ina country in which English is spoken as
he pative laneuags? Yo M

f. Ives where and how Jomy wes your stay, amd how old were you'

Lengwhcbrom Te
Place: City _ Cowntry
When | was age t age

9. Do vou speak any other langusyes? 10 s please list them,

ik L voun have a chance to speak Enplish owtside class?
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EXPLICIT INFORMATION USED IN THE INSTRUCTIONAT, PACKETS
QUESTION FIORMA TN
s SIMPLE WH-(QUESTLIONS

B Apn Dnglish wh-yaeslion is uwsed R seeking content information relating to porsons,

things. facts, time, place. reaaon, manner, ele, Cuestion words are wsed when we laok

for specitic information, 1hese question words are;

Mersons, things, faces: who, what, whose, which

Tume, place, reason, and manmt; when. where, why, bow
& QUESTION FOREMATION

I BTl -worl oy phjeeladverh:

I the yuestivned pozition is any olhes position than subject of the main verb, then the word
order of the wh-tpueestiom will be differen] from g ppiesl staternent. A wh-ward or phrase
appears at the bepinming of the question fo the [ell of the subjecl, Gollowed by a "helping
Ve

The helping verb will be some form of "axiliary verb" (ALUX) such as do {does, did.
et ). e {is, are, was, etc.). of have (has. bad, etc.). Or it will be some form of "modal verb”
(RIOTIATLY such as will, can, misht, shoubd, ete. The subject of the question will then follow
these elements.

In wlher words, (he subject umd suxibiary verb change pleces ps n Yea Mo questons.

Examples: WH-WORIDHAITETLIARYV/MODATASITBIRCTHVYERRBAH ..

Jike i% goipg wy schaool, Where iy Jobn poingt
Ferer boughr a book What o5 peter Buyv?
We wal! o om Friday. Hhew will we go to the monng?

Iy WH-word as subject: BEE CAREFULHY

Ms noted, 3 wh-question bepins with 2 wh-word or phrase, If the wh-word or
phaze is e subject of the main verb in the guestion, then the question has e same
wird order as an onlinary slatemenl, o other woerds, there 15 T iImversion; the subject
15 samply repluced by wh-ward.

QUESTION WORD + VERE + ORIECT
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It the tollowing question and answer pair, who i9 the subjes) in the guesbon, and
JOHN is the subject in the snswer, [n bath (he guesstion and the answer, the subyject 15
foltowed by the verb bought. which is followed by the objecl phrase a ink.

F: Whe bowghe a book?

A Tabon Twwaglel 2 Tk
® EMBEDNED WH-QUESTLONS

T addition o "direct™ whegquestions thar begin with a whe-word or wh-phrase. there age other
wh-strociurey Lhal cun be ermbedided inside Eoplish sentences. The highlighted structurces in
the following sentences are embedded wh-yguestium:s:

Clonld wom teld ws who takes care of the childres®
(s the supervisor ko wlal the secosntanl said?
Could you el me what time the coneerl slarls?

T wrra remnermher when your ehild started to talk?
BL CAREFUL!
Embedded wh-questons also JiTer fm direet wh-guestions in word order. Stacement vord

onder iz used for embedded questions.

What timc ig 1t?

T

Can vou tell me what teme it st

Althonsh an cmbedded guestion being with g wh-weortd or phnese, there 15 e helping verh
betarcon the wh-word or phrase and The subjeet af the embedded question, Compan: the
presencs ol doces in the direct question,

When does your business baoin its (Tacal vear?
with the following embedded gueytian, which coniaing no helping verb belore the subject

wirtly husiness;

Conld vou tell me when vomr business heging its ficeal year?




E LONG DSTANCE WH-QLUESTIONS
Ifa wh-worc s in mm embedded clause, to Torm a dicect question it nvest move all the

Wiy to the mattix clawse, Tor example:

You think John bongrht . FFemt | I think some candy 15 in the bag.

1

T___. B v
What do vou think John bought? Wkent du woui think s in the kag't

She knew e meetinp would g6k ar 10000 2.m.

4

Hhen did she knew e meeling would slerl?

Examples:

a [ beliewe Jerewir will win the mce.

Wha do you helieve will win fhe raee?

= |he dactor sad Sue had stayed 10 hospitel for v
dayy.

How long did the doctar say Sue had staved in
hospital?

{The Illewinge additional infomation is both for P71 and T1 sroups)

Cme of the problems wh-questions pose is 10 embedded amd Tong-Jistamees Uypes. U
seams that students howve difficulty in acquiring English wh-guestions smes in Turkish thers iy
no obligatory movement of wh-element to a specific position within the question siruednne,
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ACTIVITLES ON SEMPLE WH-(HUESTTONS

ACTIVITY A
A lawyer i8 questioning a erime witness, Read the lawyer's questivns behow and choose

the best chedee to make prommatical questions. Circle g or A

I. L:Whem 1) did you remrn home h) you reerned home
W- T retumed home just belire midnipht.

ke

L: How 7 apdid vou get home b} you ot bwime

W' Somcone gave me a tde.

1 T:Wha -7 a)did vou mive o ride b gave vou a ride
WA mend from work.

4. L Wihal _ 7 a)did happon next b} happened next

W 1 upened my door amd saw someone on my lving room floor.

5, L: Whn T a) did you see B saw wou
W Lxehorh Ol fines.

6. L Whot ? a)did you do hy o dhid
W | catied the police.

7. T. Hiow long Klrs. Colling? a) have vou known b} you have knowm

W' For own years.

8, [ When ~ T a) did the police areive b} the police arrived

W o aboul ten mimules,




ACTTIVITY B
Menw read ahout Dong and his mother,

;ﬁ Duu::, Winstow, 2 might owl, Lics o pet upe in the
sricvtan i, oy wieeloends el veaions, DOug gocs Lo Pl

Al 160 A, andd preds up at noon. Unlreonately Dee Noag,

schionl stares at 15, and Tk nocds t0 get up ey,

A SO0 e Thonge's alimen Hngs. He walies up, bul e
drersn'e et o He stays ju bed and daydecans. e ildnks
alour his fricnds, his schaolseurs, and his soces: games. Al
=-30 iis mothor comes i, Sha has o big smile on her L,
whita cheedil and full of encrgy, Bhe says, = [nngie, 105 e
tor et up”
El-:.‘uu.n:;, Drong's mem, is an carly Tindl Evan an
wications, Flenons iz op at &0l 2w When Flenon: wiakcs
Lo 0 the morning, b moans and groans. He's greanich dn

the morning. He sars, *Go away. Teave me alone, o eed |

nead more slecp ™

Tinslly, an about 7230 Thing geds up, e junops o of b,
shomrers, and gety doessed AL 7590 he drinks a big plass of
arange juice, Likes a diing and ains to the bus s

Now listen to the teacher and mateh the answers with the gueations the teacher is going
to read.

CJuissiion Nuﬁllu:r .ﬂllﬁwtm

a. Ile dioesn ™t want 1o be lale.
b Thrug,

oo AL TR0

i, Blenare,
L L A

- —

LA big wluss of orange Jules and 4 donur.

TEACTIER'S 3CRIFT:
Croestion Numbers:
3-a Why duees Theug run to the bus stop? 4= Wha likkes to pef up carky?
3=h ¥ho does Elenore wake up? t~¢ When docs Doug first wake up?
l-e Whea does Dong el up? 2-f What decs Dhug have in his
breakfaat?
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ACTEYITY

Megan wrote @ fetter ta her friend, Janice. The better gt wed, woeed mow Juniee can'! read
xotie parts of i, Your teacher o golny 1o read some guentions o get the miszing
information. Listen to the teacher ond tey to puf the questions info the correct place in ihe
laftar.

Bear Janice, - I
Hi! I just movad to iy [ . I left Chicage i
becausza (2} ___ﬁj A 3] [__——'__— moved with

ne, and we are sharing an apartment. 1 got a jab in a (4) ["*"‘j :

It sgtarted (5] Tha peacple saem nice.

Cmr apartment iz great. It has three rooms. Cne of the rocms
camne with carpeting, bot two of them have beantiful wood floors.

The rent i=zn't too high, either. We each pay $50 a month. We nead

to buy zom= (&) [__:_hi-___-:] . Ann's brother wants to visit
her, zo wa raally naed Em_ra_xEra.___h_EE. i

By the way, (7} L__:_—_:] called last Suanday. I
also spoke to (8) [::_:::] . They want to visit us in
@[ 7]

Wonld youa like to come, too? Ie that a good time for you?
Write and let me know.

P
Megan
""" ) {Adapted from Fuchs, 2004)

TEACER™ SCIRET:

1. Whoere did yeu et o jobY 6. Who did you spesk tu?

X, Who called Lust Sunday? 7. Who myved with you?

F Where dill yon move? & When did it start?

4, When da they want fu visit yon? 9, What do you need to buy!

5 ¥rhy did you leave Chicago?
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ACTIYELY I

¥ ou e on the phone with a friend. There is a bad congection. Listen to the following
scntences. Then listen again. Circle the letter of the gquestion you ned ta ask in onler i
grt the correct informalion.

11 a. Who did vou see at the voatanrant?
b. Who w=w you al the pestawran”?
21w, Which car dul the bnack har"!
&, Which car bl the lmaek™
31 a. When did it bappen?
b, %hy did it happen!
41 a. Whose mother did vou call?
. Whose mother called vou'?
31 a. Whe did vou nepaer it?
b, Whao reported it?
A1 a4 How many peophe heard the shoams?
be. Lhovar oy shaoes oid o hear?
1, Whor snw the an'?
h. What dicl the man see?

s

7

81 o, Why dhy you have W hang up?
b, When do you have o hang up?

TEACHER'S SCRIPT:
P Lsaw ... otthe restaueant,
21 The ...... car hit the ruck.
31 Tt happened s ...
L | QR mother called me.
3 lepomed itw ...
fil There wese .. ... shoulx,
71 eeren dmwe the man.
i1 I have fo hang up now because ...
[Adapeed from Fuchs. 2004)
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ACTIVITY E

Y our classmute has prepared the follnw ing question naire e you, Now réad the
guestions below and answer them. Then, change ¥our questionnaire with your partner
and wride a paragraph sbont hisher daily routine.

T e TP T L TR

PP S PR
1) Wher do vorut Live-withd
) Whattmedoyowgetpr
3 Whoakes o v themorning?
..“:}‘;;{Tﬂ-;;;‘yﬂ;-ww;i;ww?
5 Whiat toie deyoss i Sraakfut?
62 What doryow eat i your-breakfust?
| oo otene et |
~_.’_ 8) How :i::r}mug;rmxchmls? -
o) what v o yon o A §i§
o Whendoyowlemeichadlt
:- 1) H'}tﬂf:iﬂ-ym;dﬂrﬁ;?;.r;ﬂhﬂﬂiﬂ? _

v,
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ACTIYITY ¥

Think of semething exciting or interesting that you once saw and answer the following
wh- guestions. Then worl in pairs and nek the same questiony to your pariner apl share

your sterics

i. What did vou see? 5 Whao did you see!
. When did you see himeherft?

3. Where did you sec himvher/ae?

1. Wheo clse sawr himsberfit?

b2

I
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%

ACTIVITIES Of IR DDED WH-OUESTTONS

ACTIVITY A

Yau are gning to Hsten to ten cmbedded wh-gnestions. Listen o them and decide
whelber they are grammatically orme or not. TF it is true, wreite T, if it is false, write F.

S ‘*"Wl}ﬂa—x,__;‘_"‘,-_yxf‘_w_'ﬁ i

o2

sarsEvizon B B
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TEACHER"S SCHRIFL:

1)
Z)
1
4
5
8)
7
3)
k|

Do wou know when does the plane iy Chicago leave?

Conld vou please tell me wha 1% solving the prhlem on the boand?

Can vou 2]l me whet my car will be rowdy”

Can vou tell me when did vhe Yirst World War begin?

T3n vou have eny idea how fong Mr. And Mo, Lane bave been Living heee?
Do vou by any chunee know why 1w fined?

Could wou tell me why did Paoger Tewve work early toduy'!

Pro vou kmow hovwr musch this TV s 57

e yird by any chanes know whosc dog 15 this'!

O Couhd you please el me wihere my motfer want?
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ACTIVITY |
Two foreign exchanze studemts are yvisiting Washington, DoC. Laok af their quesiions
belrw and circle the right anawer to make grammatically oorrect embedded questions.

1. Drriver: Where do vou want to go? Airpor!?
Muonims: The [lotel Bdison, Do pon koow @) where i3 it?
by where it is?
Diriver: Sure, Gel 1noangd T'H lake you there.
Martina; (whispering o My D pon hnoa a) ew rooch showdd we Lip the taxd dreiver?
bt b much we shuald Gp the taxi driver?

ka

. Martina: There's so much to 2ot in Washinpton, Do you have an idea
u]  low we can oo there?
by b m we g there?
Miuka: W could take a s tour of the oty first, then deeide,
Marting: Do von koo a) bow nuech doez o buos toar cost'!

b} b rooch 3 bus lowr costs”

3. Mot Clan you =]l me ap wha i eock the meal?
b} who cooked the meal!
Miinki: T don®| krwew, b it was deliciows, 1t tasted like it had garlic and pinger, 1°1 ask
the waiter,

4. Mfamina: Uxvense me. Can you el me o) where 3 the Smithsenian Muscum?
b)) where the Smithsonian Museum?
Oiffiecr: Sure. Tust tumn ripht at the corner and po steaiabd.

3. Marting: 1213 lake the melny? T yora kniovw ud how mueh doea the metre cost?

b) o momch the motre costs?
Ak T's not expensive, [ think it depends on the distance. The funther we eo, the
ITHME CXpensive it mets,

(Adapted from Fuchs, 20H)




ACTEYITY

You are given the following questions, which were asked during Claire Yang's
interview. Some were asleed by Claive, and some were ashad hy the manager, Pote
Stollins. Read the questons and decide who asked each question.

Clairr . Prte

1. Can vou tell e whot my responsihilities wall be?

2. Comlbd you el me how b performanee 4 mewanled?

. Cnubd you tell me whal your stacling sulary was ol your lul
Jolb?

2

e e e e e e THE a e ST

4, Why thid yon leave your lust job?

. Camowow el me whey vou spplicd for this positaen?

fr. What type of training is available for the job¥ :

F

T Coube you tell me when you et me know your decision’

8. Can yoo lelb mse whal kimd of expencnee voo have?




ACTIVITY D

46

Frank Colter is a financial manager. Look at bhis schedule. Younr teacher is going to read
some questins aml yor are going o write answery for thes by lookieg at the schednle

below,
. 10
Wednesduy
9:00- meet with Ms. Jacobs
10:00
10:00- write financial reports
11:00
11:00-  |answer correspondence
12:00
12:00~- eat lunch with HMr. Webb at
1:00 Sol’'s Café
1:00-3:00 |attend lecture at City
University
3:00-4:00 [discuss budget with Alan
4:00~-5:00 |(return phone calls
Anuwary:

B -

£ —.

3. —

4.

th
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TEACHER'S SCRIPT:

1.

tad
f

LT

Can you tell me who Mr, Coutler el vesierduay?

Do yvou know what kind of teporls he wrote?

Could won please tell me who M Cotier ate bunch with sl Sol's Cale?
D you by any chance know where Mr, Cotter attended lecture?

T you have uny idea who visited br. Coeller at 3007

Do yvou know whal they discussed?
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ACTIVITTES ON LONG-DISTANCE WH-O UESTIONS

ACTIVITY A
You are given short conversations, Read the firsd part of these sonversations and
underline the right question form to make grammatical long-distance questinonw

1.

b2

Lt
a

h
'

A: When do you think the movie starts / When do vou think does the movie start?

B At seven and mine o' clock.

A Whar did Sam belicse what John bonght vesterdan? ¢ What did Sam belicve Tohn
hougeht vesterday?
T} Sirm helievesd Jalin boueht & pel vesterday.

Ar What o you puess why the car doesn 't stand ¥ Why do you guess the gar doesn
start?

B: 1 don't hawe an ides. Ty once more, IF it doesn™ work, we’ L call o taxi.

A Who do vew think Fason s smging [ur? 7 Whal do vouw (hink who Tesom 18 singing
for?
B: Of eourse for his girl fricnd.

A How much do you think we should tip the driver? ¢ How much do vow think should
w tip the driver'!?
B: Let’s see. Fifieen percent of eaght dollars. Tip her about a dollar ad g hatf,

A; Wha dio yon think did the teacher give the book? ¢ Whe do vou think the teacher
gavie the book?
I Ann.

Ay Who do vou know can belp us to sobyc this probler? ! Whho do vew koww whe can
hclp us to solve this problem'?

B: | am planning o ask my comate for help.
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ACTIFIIY B

Laok at the pictures below. You are geing bo liten tn cight long-distanee wh-qoestions,
Tistem to them and decide whether they are grammadeally true or not, IT it is troe, write
T, if it is [alse, write I,
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TEACHERS SCRIPT:

R R s

What do vou guess his mude me 1117 (T)

Why do vou pcuess docs Mr. Hooper wanf to sell his A ? (T
Where do you think the stewardesy has pons? {T)

Wheat do vow think sy is the woman looking at me7 (T
What do voe suspect who ook vour bap? ()

Whot do vouw think will happen at the: endd o e book? (T
Who do pou know can help us o tind the right book' (1)
Ilow lonp do you think the joumey lasts? (T)
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ACTIVITY

Rosemary Smith’s hoose was broken info Last night while she was on 2 bwviness frip.
She's at the palice station af the noment, and the policeman is asking some questions.
Mo, vou are going in hear these gueslions. Bul, seme of these goestions are
grammabically wrang, Listen to these questions and then decide whether it i true of
talse. Pot a tick under the right enlumn.

TRUE FALSE

I~

o e R o L

1y Could you tell me where yvour house 157 (T}

3y Dovon rerember wlen did you corme back home that wight? (T
3} Tlowe de you think did the burglur corme in? (T}

4y TTow wllen dir v wo on business [np? (T)

5y Whear you live with? (T

&} Who did eall you to inform the buretars'? (1)

7} What do you think the burglar took from ¥our house? (1)
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ACTIVITY k&

The Loenl Sports Center has distribuled the questionnaire below, They are trying to find
aut haw (o improve sportng facilities. Complete the sorvey and then work in small
froups. Conpare your answers.

SR AR A R e e S e o A 0 DA T R R L a0 L O ST e Qe D L SR o o S o S0 S e e et weed & wddl E g

1. Can vou el us what kind of sports vou play?

:

:

. 2. Howaflien da pou play?

;

© 3. [low lotie dov wem think a person should play hisfher particular sport?

R e D L e e D T, SO A e, e e o, T T TR T

. Whul du you think is most nportand for swecess in sport?

B, T, o i, o

;
i e
; 3. Which sport do vou think vou are pood atf E
3
: :
£ B, Thow do yoo think vou can improve yoursclt? §
2 ¢
- : £
¢ 7. Where the yim think peeple should do apaet? :
; F
: :
1 :
£ M Mooy often do yon think a perann should do spore? £
B :
'; ;
: v
9 When do vou think is the best time to do sport?{ Morning’ AfternconByvening) !
1 ;
¢ :
5 :
| i
3 !
i ;
-
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ACTIVITY F
People abways have n robe model in their bives, For example, a teacher might be a role
mudic] in his student. Think of your life and answer the guestions below, Then wark in

small groups and compare ¥onr answers.

& Wha do you think was your most importml role model when you were growang up?
1 Why do vou think you picked this person?
s What ideas and actions do vou guesy you prcked [vom s pecson’?
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APPENINX O

Erstructional Marerials
Trsditimal Tosiouclion
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ACTIVITIES ON SIMPLE WH-QUESTIONS

ACTIVITY A

A lawyer is questioning o crime witness. Complete bis questions with the words given in

parenth eses.

1. L: When - P {you S retam home)

W I retumnestd] hiyme just helore msdnighl

2. LiHow T tvou ! wet hnme)
W Someons pave me a ride.

3. L Who 7 {poud pive £ aride)
W A fnend from worl,

4, L:Wha Y (happen ! next)

W I opened my dopr and saw sornerme iy Jiving roem oo,

3. L:Who T fyou 7 see)
W Deborah Collins,

fa. L: What M you { do)

B o B B PR BT SR

W T called the police.

T LeHowleng  Mrs Calling? (you f koo

W Foar 1w yeabs,

% L:When T (e police { amive)
Wl Al our ton pnimtes,




E

ACTIVITY B

Lead about Ioog and then weite gquestions for the given answers helow,

M

h.

I{ﬂ Duu-,g Winstor, @ nighl wad, hales el up il e
I\:E‘-u....p:ﬁ; Tt g, O weckonls o] wcntions, Thoog goes 1o Ll
—afmer 1A a.d.and gors 0 at noon. |informnateky for 1ong,

schonl sTarts ac 1%, and Dy nesedds w met W easl

AL T A8 Doug's adinan riugs, e weakos ape, bul b
dresa’t gee wp. He stavs In bexd and dayidreams. He thinks
abuout his friends, his schoolwock, and his soccer games. At

720 his e het conncs i She Das 4 big stodlc oo ber Bee. -7

Shea chocelal atd Tl el cree e, Shae seays, Dieande, il o
it gest

Ell:J.L-.’.l:ﬂ:.Duug'.s oo, 6% 31 ciecly bacd. Lyven an
Facatians, Flonore 35 ape af Sl o wihen Blenore wakes
lomg in e marming, e maans and gioans Hes a geonach i
the moming. He saps, " Co o aweny, Teave me aline. T'm egired. T

need] more: skeep”

Lipadly ol alsonnl 72540k Do gols e, 1 juoeps ol ol b,
showers, and pets dressed Ac 750 e drinks a hip obass of
animgee juice, Likes 8 donut, aond roms o the b stup.

0 ¥
A AL (M

Q: — !
A: Elonore.

L : !
Az AL TR

S ) i
A He doesn't want o be Juie,

3 . : 't
A Blomote wakes up ooz,

«__ . . —

A Abig plass of ocange juice and @ dooud.

15%




ACTIVITY C

Megan wroie @ letter ie her friend, fanice, The letter gt wel, und now Janfce can't read
xome paris of it. Wha guesfions does Japics gl to gef e mising information?

Doar -:I'mi.'n_a,

T
Hi! I juet moved to Ly L_ ] . I left Chiorgo
bacanss (2} J Y [—"—- i maved with

_———

It startad (&} I:__::] - The people geem nice.

Cur apartamot is great. It hag three rooms. Cne of tha rooma
came with carpeting, but twe of them have beantiful wood floors.
The rent 1isn't toos high, either. We each pay 50 a month. Wa naaed

to buy some (6) [ | . Bnn'a brothar wantas to wisit
har, so wa really need an extra bed.

By the way, (7] L-ﬂ__f-_ﬂ called last Sunday. I
also spoke to (2) [;_:':;_'_:] . They want to visit us in

o [ 7]

!
i Would you like to coms, too? Id that a good time for you?
iWrits and lot ma know.

i

: Lows,
Megan

me, and we are sharing an apaztment. I got a job in & (4) [—hf'—l

i

oMo P A kM N~
=

— LA A L R FT Ll I ol e R, e [ o 8 8 s o
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ACTIVITY I

Yoo wre on the phone with a Friend. There is ¢ bed connection, so some parts of yoor
friend’s sentences are missing. Look at the following sentences and write questions Tor
these blanks.,

1% Tsaw ... at the restaurant.

(k AP,
HThe...... car hit the truck.

o !

3T bappened at ...
i I . e 1

4y ... mother catled me,

o S S |

5y Freported il e .
o ?

) There were ... shouts,

& 7
T .. .... s1w the man.
= 7

B) | hove 1o hang np now because ...
) ?
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ACTIVITY ¥

A Classmate’s Daily routine: First make questions by wang the lollowing prompls. Then
ask these questions o a slassmale and write down his'her answers, Finally write o
parapraph about his'her dialy rootine,

- live with? {personpeople)

- pelup? (line)

- wake you in the morning? { person}

- have a shower? {lreguency )

- have breaklaa? {nmeflomd?)

~  leave home for school? (time)

«  poto sclwol? fvehicle)

- arrive at school? (timed

- leave 2ebniol?

= activibics sfer sehool?

- pa Lo beed'! (1ime)

- Fou mp aood seome other glasiions

My clasumaic’s Daib Reuline
She F ITe always gCtS UD oo es e s

She waugally sirestoschool i

TR IO v, ot i 6 0 B P P B W




ACTIYITY K

102

Two deteetives are investizating a case. All the suxpects work at the same office. The

deteetved interviewed Mary Rogers, the office manayoer, and wroic her answcrs on 1
hoard. Work in pairs (A and ). Sindert B, ook at the Infuormation Gap 1. Studeat B,

look at the Infarmation Gap 2. Ask your paciner for the information yoo need to

complete the chart. Anywer your parioce’s (uestions,
Example: A: Who did you see ot H:00 pm !
B: Rick Simon, Where <id she see hio? ..

Tnitrmmaticas Gap |

SLSPECT TIME | [OCATION OTHER WITNESSLS |
00 pm, T asaen
Alice Ma} ~TFifth Avenue Bob Mav
Take Boardon &30 P-IIL. o the janitor K
T 713 pam. some children
Joln Danicls 700 p.m, i . i
Informaticn Cap 2
| SUSPECT TIME LOCATION | OTHER WITNESSFS
Rick Simen | 500 pm. " the waiter N
| Alice: May | 730 pm, o
Take Bordon | &30 p.m_' | The office | the janitar
Lilly Green 75 pm in the purk p———
I Tony™s Pieea W0 CuStoCrs
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ACTIVIFIES ON EMEEDDED WH-QUESTHING

ACTIVITY A
Reaqd the gquestions hely. Then changs them o combedded qoestions.,

A
hen doe Hhe plare. ToCnicage

=

)

Croulid you phease bell me .o

S S
{luhenmrmg EM?

)
S R o

Can yom tel me oo e T | T v Y L raae e ra

e ey
ufheage deeg is This £

Cnn vor fell e e v S 10 T T 4 1 ks

| e .-H;; - ,.FW-\"\’?_F
| Frow 1-:3&3& ﬁﬂwrhﬁt f __ Wwhere did i
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ACTIVITY B
Twu forcign cxchanpe stundents gre visiting Washinglon, TLC. Complete the following

conversalions by changing the direct questionx in parentheses Lo eanbedded questions.

T. Drriver: Where do vou want 1o £o? Ajrport?

Martina: The Hotel Edizon. Do you kixow L
L. {Where iz it?}

Driver: Sure, Gt in and P11 take you thers.

Martina: (whispering ro Mivki) Do you know
2. (TToow muscde sdiguldd wez Lipy the tayi drimeer?)

M. Mrling: Thee's 2o pch 1o 2ee in Washington, Do you have an iden i

o {1Teawe o wee o L)
Miuki: We could take a bus tour of the erty first, then decide.

Murbn: Do vow ke T

4. {How mch does w bues loor cast T

. Wartina: Can you 1ell me o o
5. {Who cooked the meal?)
Miuki: | don't know, bt it was delicious, Tt tasted fike it had goelic and pinger, 1°11 ask

(he wniler,

[V, Martima: Exeuse me. Can voo tell me o
4, ['Where is the Smithsonian BMuseom™)

{fficer: Sure. Just turn right at the comer and g struight

Y. Marting: Let's rake the metto? Do vou ke L 7
7. (How mareh docs the metrn onst )

hdukd; It"s not expensive. Tlhink iLdepends on e distance. The further we go. the

MINCS CXPCOsive it gofs,




ACTIVLEY C

You nre given the following questlons, which were asked during Claire Yang's

165

interview. Some were asked by Claire, 2mil xome were asked by the manager, Fete
Stolling. Head the yoestions and deeide who asked each guestion. Then change them Lo

emhedded questions.

What will my rm-:ptma_li-:llhun:a be'?
! How iz job performance: rewerded'!

What was your stariing selury al vour lasl pob™?

Why did yon leave your It joh?
YWhy dad vou apply tor this pesiton!

W hon o vone let me kndrw your decizion!

What kind of experienee do you ave?

Whet type of training is available for the job?

Claire

Pete

[. Can wou tcll me

2. Could you rell me o I,

e

1. Could yotell ene

4 Why did you leave your last job?

K. Can vou tell me

3. Can vou tell me 2

6. What type of training i availahle (or the jnh’i*

’.".“ Cowld vou telt me ¥
¥




ACTIVITY I
Frank Cotter ix a financial manager. Look at his schedule. You arc given some answers,

1ala)

Rend these apswers and try Lo wrile guestions for them by nsing the scheduole below.

[

Bad

p g}

P—

10

Wodnesday

. 8:00-
110:00

mast with Mz, Ja.r_'.nhs

10: 00-
11:00

11:00-
12:00

12:00-
1:00

“aat lunch with Mr. Webb at

' answer correspondence

iSpl's Cafa

1:00=3:00

attend lecture at City

Tnivarsity

3:00-4:00

discuss budget with Alan

4:00-5:00

oA Clanyou tell me
B: hs. Juenbs.
- Ao Do you know

return phona calls

=z

I¥: Tirsuecal reports.

T Al Cige Unisrersity.

&, A o vou ke

B: Budget

A Copld you plewse el me i
B: M1, Webb,

A Do won by aoe chanee know i

. A T wou have any idea 7

B Alan,
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ACTIVITY E

Work in pairs. Make cmbedded guestions by using #he given wonls below. Then diseuss
with your pariner whether these questions are appropriate or not €o ask someane yoo

just miet.

- Not

Appropriate | Appropriate

|
(_-:'““'d }'"“ I.E“ HI€ canniianrns Bmrismmrin il'-l-lll--l--ll!l--lll-l--‘-?

1. where wome mom

T 1l

I3
' .

)

whoreTive

4, whyf have unly tne child

3, how mach! enm

6. whal/vour religion

T whv'chanee vour last job

8. how longhe here

9, what! yoar hushared (wilepido

10, where'he bom
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ACTIYITY ¥

Y our company has deciled 1o prepare an inlerpational survey about 'UY and they asked
you io prepare the questions (embedded questions) by unsing the prompits they have
given. After writing your questions, work ia small groups. Conpare gquestions, Wi you
and yoor clasymates have the similar questions? Then ask these questions to some of
vour [nends,

Prompis Yonor Doestion

1. how many chunnela'wateh on TY in Torkey

I

what prosramaTesymnieml
what proprams/mnot recommencd

2, whedithe most popular 1V persenalines

4. wha'contral the programs on TV in vour

Caranley

L]

whenswalch TV duning Lhe day
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ACTI¥ITIES ON LONG-TMSTANCE WH-QUESTIONS

ACTIVITY A

Yoo are given short conversatinns. You sce the scrambled qoestions below, Now read
the serambled words below and put them into the correet arder o make prammatical
long-distnuce wh-guestinns.

L.

b

A glaels £ do S when S vou J think / the movia
B: At soven and mine o clock.

A what f Sam S did S believe S John ? boughie yesterday
0: Sam belicved John boueht b pel yestenlay.

A do S puess Cthe eor £ von f doeso't £ wly O star

13: 1 dom*t have an idea. Try once mare. [Fit doesn™t work, we'll call 8 faxi,

A du {yon S whe £ Jason S think [ is singing for
B O course Lor bis giel friend.

A how much / Up ¢ 1he dover £ do Swe [ vou /think ¢ should
B: Let's sce. Fifteen percenl aof sighl dullacs. Tip hee about a dollar and 2 half,

A dof the teacher £ vou S who ! think £ gave the hook
R Ann

Ay who Sknow £ da  can f help us o solve this problem ! you

B- I know pov rocmmats can help wa.
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ACTIYITY B

Yuou are miven simple wh-questinns. Read these guestions and change them fo long-
distance wh-questions hy nsing the verb given in parenthesiy.

e.g. How much do they pay for this position? (THINK)
How wmuch da vou think they pay for this position?

b What has mude me 117 (GULESS)

2. Why does Mr. Honper wuml ta sell his flar? (GLESS)

3. Where has the stewardess gone? {THTNK)

5, Who ok your bae? (STISTECT

&, What will happon =l the emd of the book? (THINK)}

b i . =

-

Wher cun help us e find the opht book'! (KNOW)

t. How long does the jmmmey Tust? {TTIINVKD
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ACTIVITY

Rosemary Smith's house was broken into last night while she was on a business frip.
She's al the police station at the moment, and the policeman is Asking sonme questions.

You see the serambled questiony blow, Now rend Lhe serambled wards below and put
them inte the cormevt erder (0 make grammatical questions,

by where S vou / oonld £ is S house [ vour £ me el

M do / when [ that night £ remember ¢ von S ceme hack homse £ von

3} the burglar £ do / think / how & you S came n

4y go oo/ how ofien ¢ you ! husiness wip /S do

A1 who/ vou S with £ do S live

61 called / the burglary S wou ¢ to informe £ who

71 the burskar ! from S vou S what Stook S de S thimk S your Fowse




ACTI¥ITY E
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The local Sports Center has disicibuted the questionnaire below. They are (cying to find

put how Lo improve sporting facilities. Use the verbs given in parenthesis to make

grammatically correct questions, Then complete the survey. Work in small groops asd
COMpAEre YOET ANSWERS

e e AT [ e S A A s B i R A R S T A R e A A [ LA SRR GRS B A A e mJ’h'JJ?’ﬁ.ﬂfWWWI#F.WF.W;

=

A D, "o, e 0w T, T

A T W RN AT, P T e M e e e

n i T el L A e L L BT N,

S T R e, TR, e, e, M e T W T

i

. Can you el us what kind of sports T o{you ! play)
1low often T {yowplay)
How lomg {wou think) 2 persnn should play hisher panicnlar sporl?
What (vou ! (hink) is most waportant for success in spaort?
Which sport ~_Avou/ thipk) vou are pood at?
. How ~ {you ¢ think) vou can improve yourse| 7
Where (e Ueank ) people should do sport’!
[low ollen o Ayou/ think) o person should do sport?
When  (you/ think] is the best time o de sport?

iBMoming A QermpomTivening)

L4 mng -
i 0 e A L R o L AL B 0 SR R SRR AR 8 S A e S G e o D A RO U B T A I e i T A T

e e o o el P R U AR e i T, TR T, T R T T, B BTV e S e S e

o e el e vt T B, T, O e T R O T T R T T T AN R,




ACTIVIEY ¥

People abways have a1 role model in thelr ives. For example, a teacher might be a roke
model to his student. Hend the guestions below and malke them grammatically correct
long-distance questions by using the given worda, Then ask the guestions to your

parimer and compane your GOSWers.

s Who / think  vour most importahi role maodet whan yow were prowing up!

m Why ! (hink ¢ vou picked this person?

m What ideas and actioms ¢ wuess ¢ vou picked from this person?




L7=

APPENLIX L}

ABSLESSMEN ] TASKSR
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GRAMMALICALNTY TUDGTMTNT TASEK

Please look al each semtence and then devicde whelher icis OK in English, not O in Fnghsh,

0T vou are nol sure. “0K™ means that vou think an Fnglish-speaking person mipht say the

would never say the sentenee in vy circumstances; ™Mol Sure® means you do not know

whelher ni Englizh-zpeaking persom might siv the senteni: or niL

Sinwe [his 15 a tiened grammaticality judgement test, please do not fum aver the pages of vour

awn will amd wail for L rescarcher to give you the direcliohs,

(]

(LIR

. Could you tell mac where can §fingd Tomda?

{I0K {NOTOK ) NOT RTIRE
Whor called re yesterdas

[ JOK {THOT O { ) NOT BLUERE
Who did John suy Bill saw tast night?
(JOK  (INOLTOK ([ 1NOT SURE
What will Tohn think Fred could find in that
box?

(10K (NOTOR
Can vou fell me where your parents live?
(10K (RN QK () NOT STURE
Dhuresi Bruce do his homewaork negudardy™
(JOK  {NOTOK () NOT SURE
Whe id T see that pirl at the bus stop
yegterday”

I MO SRR

[JUK  (JNOTOK (10T SURE
Wha did help the beoy?

(YPOK (NOTOK (3N SURE
Do vou kmowy who b is7?

(I0E (ONOTOK () NOLFSURL
What did Swe belicve Mary had sent v letler
Iey Jerm?

(10K {NOTOK {1 NOT SURE

L 1. Who will John mam:?

(10K (OTOK  (JMOT SURE
12. Do the students taking FLT-101 this
semissler alk abowd what atter the clazs”

[y OK (PNOTOE [ pNOT SUEE
13, lowr lone does the duclor believe Walter

will stay in bed for five days?

(YOK (NODOE  (3NOT SURE
14, [ vour Emoew where iu the bank'!

(90K (NOTOK  {1NOFSURE
£ 5. Where do vou think wall the mamager meet

the clients today ™

(10K (NOUCK () NOT STRE
16i. Whe do vou think did Bitk call yesterday?

(10K DINOT O (3 NOT SLEE
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PICTURE-CTIED TASK

Kead the sentences below and then ask guestions for the underlined parts of the e

senfenees.

17 [ think e fee picked up the apples [tum tus teec,
A

I

H: nom this tras,

23 Toe plavs teonis with Ting every Momday.
A

13: "I'ina.

31 blichae! will eoms momes al 23:345 ar maht,
A

E: A123:45.

4y | know that Antheny is afraid of dos.
A

B:Deg

5} Simon i3 crving: hevouse hie has dropped his ive vream. | piigp i o T mi gy
A: _ ) ; R ate TRy v e N
M1: Tvecause he has dropped his jce crean. - e

O i : Aty

A1 Mrs. James called | - & fowr mingtes ag. C g g P o -

T M eremy 4 fo i : ,%‘—Li{"_—lﬂg‘ + ._F_,_-nsf':u!-:"_"ﬂ
_ - AT e

B: Jetemy. o t

( |

WD DIy S Lot
71 Miks beliewes thal painting makes people relased. : "R It ! _'I ] Ii E'-."'
- " ri
A 7 : il ’

r
= L II i . \'_‘-l
. - N ) | &, - . ':_.\,__ - L _I
B: Peinting. i E*EIET—’” . _ (e _

83 Adan broke the window o 2 mIineTes Jpe. L —
5 e
B:- Alun. rﬂi'




177

TRANSLATION TASK
Transhite the Turkish sentences into English onvs.

11 MWary™nin Kitaby kime verdiging «igtindyumsun?

21 Siwetnava genellikle kiminke birlikte pidersin?

- -

3} Kute'in diln pece nerede kaldigims buns sivler misia?

- —i

43 Okul ne vaman kapanacalc?

ey vy

3y Maria mn tatd] igin nereye gidecegini biliyver nousunt

- il

fi) Jerermy aksam kimi amyaak?

- —

71 Marv'nin Sam'c ne minderecefiine inangyorsun?

e PR

T Me kadar stiee Paris’ e kalacaksn?

9y Cocugu kim eyemdirds?

e

101y Bu tekmolojinin susyal liskilen nasi ctkileyoccgini anbabm rasime?

111 Baheede kim galisoeor?

. S

12 Palis bizi neden durdurdu?

13y Koger'n diin ne aldggin diglinfiversm!?

e —_—

L4y Neden her griim ohkola gey kalipomrn!?

15) Annesi, Alec”in dim geve nerede kaldifna inanyor!

163} Tkenizde insanlar inpilizee™yi nasn kullarnyor anlair mesme?




6 | think Willia 35 plaving the yuitr Gor his wite,

A . 6

B; Hiz wale.

103 T was gure thet Carod suw a monzs on the Quor
M |

B O she Misis.

11 Mrs. Ohwien teacnes Talh sl the peimeay sizhool.

M 7

T W (vecn,

(apei

1 2] The deetors sy Anna js going to glay el hospital fo1 two days.

B LFar tw dages.

-
L L
K:l e b
. I 5% *a
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