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OZET

Cocuk yazini geviribilim alaninda diger konulara oranla hakkinda daha az arastirma yapilan bir
konudur. Tiirkiye’de yapilan arastirmalara bakildiginda, arastirmalar diger dillerden Tiirkce’ye
yapilan g¢eviriler ve birka¢ kuram flizerinde yogunlastigi gozlemlenmistir. Bu bilgiler gbz oniine
alindiginda bu arastirma, Tiirkge’den Ingilizce’ye yapilan bir ¢ocuk yazini ¢evirisini ve daha dnce
bu konuda smnanmayan bir kurami konu edinmistir. Nord’un metindisi unsurlari ve betimleyici bir
bakis agis1 ile “Mo 'nun Gizemi” adli kitab1 incelemek bu arastirmanin temel amacidir. Bu nitel vaka
cOziimlemesi ile yapilan arastirma metindist unsurlarin s6zkonusu c¢eviride nasil uygulandigi ve
cevirinin erek metnin igleviyle bagin1 gdstermistir. Arastirmada nitel belgeler ve gériigme olmak
iizere iki tiir veri kullanmilmigtir. Kaynak ve erek metnin sayfa sayilarinin nicelik olarak biiyiik
farklilik gostermesi ve ¢evirmenin bilinmemesi Nord’un metini¢i unsurlar1 yerine betimleyici bir
¢Oziimle yapilmasina yonlendirmistir. Sonug olarak, kaynak ve erek metnin iglevleri arasinda bir
farklilik goriilmiis, ayrica betimleyici ¢oziimleme dogrultusunda da en sik kullanilan geviri
stratejisinin ¢ikarma oldugu goézlemlenmistir.
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ABSTRACT

Children’s literature is a subject often studied less than other subjects in translation studies. It is
observed that research in Turkey mostly focuses on the translations from other languages into
Turkish based on several theories in the discipline. This study aims to view the field from a different
point of view. The primary aim of this study is to explore Mo 'nun Gizemi and its translation through
the lens of descriptive text analysis and Nord’s extratextual factors. This current research utilizes a
qualitative case study design. Two types of data are included in this study: books —Mo 'nun Gizemi
and Burtch & Dahpne: And the Secret of the Mo—and the interview with the source text author. This
study shows how the extratextual factors are applied in the case books and the relationship between
the translation and the function of the target text. The facts that the number of pages of the source
and the target texts differs greatly in quantity and the translator is not known, have lead the study to
use a descriptive text analysis instead of Nord’s intratextual elements. As a result, a difference has
been observed between the functions of the source and the target text, and it is observed that the most
frequently used translation strategy in terms of descriptive analysis is omission.
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CHAPTER 1: INTRODUCTION

Children’s literature, children’s literature translation and their relationship with
children play a vital role in the development of personality during childhoods. Whether they
are original works of literature or translations, the books and children's attitudes towards
books help children form their psychologies, personalities and mentalities. The term
“children's attitudes” refers to how children perceive the children’s books and the act of
reading. Children are not classified in terms of their ages during these attitudes. Even when
they are passing through the prenatal period, they can sense and react to the environment in
their mothers' bellies (Marx & Nagy, 2015). Thus, children can be educated through
literature before they are born, such as by reading a book or narrating a story. They can get
to know children’s books even though they are not mature enough to understand and read
them, such as, bath and picture books. Children's literature books are produced according to
the characteristics of the target age group. Sever refers to the importance of children’s books

as follows:

Children's books (stories, novels, poems and the like) are the first tools that help
children get a sense of the beauties of their native language and introduce them to the
aesthetic language of colour and drawing from pre-school times. Children's books are
written or visual tools where children bear witness to actions, facts and situations from
the standpoint of artists. (Sever, 2015, p. 32)"

The idea that there are other people, climates, worlds, living creatures such as animals
and plants in different environments exists in children’s books. Children who take fresh steps
in life may have an idea about learning the outside world without going out (and
experiencing) thanks to their native languages. There is no doubt that children’s books have
an influence on the step of improving children’s imagination and educating them such as
teaching how to count or how to interact in society, but can children easily access children's
books that are appropriate for their levels? There is a process behind accessing those books.
Children can reach those kinds of books that are originally produced in their native language
or narrated and written in other languages. Translation is used in expressing or translating
contents of books into their native languages from others children's literature just like other
branches of literature. If the number of good examples of literary works is not enough in a
specific language, it is so natural to get a taste of it from other languages by means of

translation. In this translation process, several research problems appear. In order to benefit

! Unless otherwise stated, originally Turkish quotations were translated by the researcher himself.
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from translations sufficiently, that solving these translation problems would be useful. There

are three significant research problems that construct this current research.

While reviewing the literature, it is observed the fact that theories which originate from
translation studies are not applied so frequently to children’s literature and this is the first
research problem. Some mainstream and similar theories are amply used in the field, which
may lead to the repetition of previous studies; thus, the situation might end up in a vicious
cycle. This limited range of research in terms of translation studies theories carried out on
children’s literature may be interpreted as a deficiency in children’s literature translation. If
the first research problem can be solved, then subsequent steps can be taken in such a way
that related research could contribute to the literature by implementing theories enunciated
in translation studies, and accordingly offering implications for translation studies regarding
children’s literature. Solving this problem may also encourage and direct translation studies
scholars and students involved in translation studies to do research in various ways and

directions.

The next problem is that children’s literature translations might not be scholarly
prepared for children of all ages. It might inflict more harm than good to translations and
affect children indirectly. These translations may not be produced with a great care. Even-
Zohar regards this problem as general by stating out that translations are not seen as a

nn

separate literature system and he adds that ""translations" or just "translated works" treated
on an individual basis” (Even-Zohar, 1990). It might be misleading that translating for adults
and translating for children are similar acts. The fundamental difference between adults and
children is their ages and needs. Even though the source text of a children’s book is
appropriate for children, there may be the possibility of its translation being incorrect or
weak. In that respect, a translator might produce a target text that is functional, entertaining,
and convenient by keeping the features of children’s literature in mind. Otherwise, the

translation may not be appropriate for children; thus, it might end up with a negative impact

on the audience.

The last research problem is that children’s literature translations ought to be studied
and evaluated through a variety of translation theories. The number of research on children’s
literature translations is just 15, based on the data received from Council of Higher Education
(CoHE) in March 2022, although there is more than eight hundred research in translation
studies (CoHE Thesis Center, 2022). That there may be a need for further research in terms

of children’s literature translation, needs to be addressed since the lack of research in the



field might be interpreted as a serious issue in the fields of children's literature and translation
studies. If solved, it will result in two significant advantages: the field of translation studies
may make progress in the field of children's literature; thus, children's literature might get

richer by utilising more accurate translations.

In addition, there are fifteen theses dealing with the children's literature translations in
the discipline of translation studies in Turkey, based on the database of National Thesis
Centre (CoHE Thesis Center, 2022). These theses dates from 2006 to 2020. The numbers of
the related studies are not varied enough in terms of language diversity. Fourteen of them
analyse the translations made from other languages into Turkish, while one of them deals
with a translation from Turkish into English. There seems to be a major disparity among the
language combinations in terms of the number of studies. To conclude, the majority of the
related studies are based on a translated book from English into Turkish. While there is little
interest in children's literature books in translation studies, there is also an insufficient body

of research on children’s literature translations from Turkish into other languages.

These theses analyse children's literature translations in the context of translation
theories, which is crucial since they served as conceptual designs for these studies and
verified their differences from previous studies. The most common theory among these
studies is Gideon Toury’s translation norms. More than half of the fifteen theses —ten— use
Toury’s norms. Whereas seven of them use only Toury’s theory, three of them analyse their
case books by accompanying other scholars’ theories, such as Puurtinen in Kagar’s research
in 2008 and Davies in Demir’s study in 2019. Even-Zohar’s poly-system theory is the second
practical theory among these fifteen studies that is utilised in three studies. Venuti's
domestication and foreignisation strategy is the third one, following Toury and Even-Zohar.

Two single theories and a descriptive method are also used in the rest.

It is evident that children’s literature has been studied relatively less than other genres
in translation studies and more research is needed to contribute to the development of the
discipline. Even though there has been some research focusing on children's literature,
especially in recent years, there seems to be a deficiency in the realm of translation studies
regarding the studies on children’s books. Considering this gap in the field, this study may
contribute to the literature in translation studies, draw other scholars' attention to children's

literature translations, and include a translation studies theory-based analysis.

The theory that forms the theoretical framework of the current research is Christiane
Nord's Text Analysis in Translation in 2005. The theory basically consists of two main
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categories: extra-textual and intra-textual factors. Although it has been thirty-two years since
the theory was established by her, there has been merely only one research using her theory
in its conceptual design in translation studies in Turkey. The theory has been studied in a
literary translation. This finding may be interpreted as a deficiency in the field. The model
can be applied to children's literature, as well as any other sub-domain of translation studies.
By applying Nord’s Text Analysis, the researcher tests the theory on a different genre and

contribute to the literature.

Although there are some children’s literature works translated from Turkish into
English, there has been just one thesis (Diren, 2013) dealing with one of these translations.
There are well-known authors of children’s literature such as Behi¢ Ak, Feridun Oral and
Mavisel Yener. These writers have had some of their works translated into different
languages. Despite the fact that Turkish children's literature has reached some
achievements and shared them with other literatures—thanks to translation—these
accomplishments have not been documented in translation studies. Thus, studying
translations from Turkish into English will encourage other researchers to do research in the

area, additionally, arouse some interest in the children’s literature translations from Turkish.

Giilten Dayioglu, the writer of Mo 'nun Gizemi, is a well-known writer in children's
literature not only in Turkish literature but also in the world literature. She has stated in a
interview with the researcher that she has written ninety children’s literature books since
1963 and some of her books have been translated into other languages such as Geride
Kalanlar (People Left Behind) into Swedish in 1983, Yilan Nine (Snake Granny) into English
in 1988 and Fadis (the Miserable Fadime) into German in 2008 (Giilten Dayioglu Eserleri,
n.d.). All in all, there is no research —a deficiency in the field—about her works in
Translation Studies. This study is expected to carry out research concerning the
abovementioned deficiencies. It will be based on a qualitative research design in translation
studies involving a book named Mo 'nun Gizemi translated from Turkish into English. The

translated book is published by Xlibris in 2008.

The main aim of the research is to explore Mo 'nun Gizemi through Nord’s extratextual
factors and a descriptive text analysis. Extratextual factors, as well as descriptive analysis,
will be analysed together since the abovementioned 15 research has studied only intratextual
factors in their case books. Nord's theory is especially useful for exploring the extratextual
factors of a text and is suitable for testing in any text type. First of all, a descriptive text

analysis will be implemented. Then, extratextual elements will be examined in the current
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research. As a final step, the findings will be compared among themselves. In this context,

the following research questions will be addressed within the body of the present study:

1. To what extent and how the extratextual factors are implemented in the
translation of Giilten Day1oglu’s Mo 'nun Gizemi within the framework of Nord’s

Text Analysis in Translation?

1.1. What is the relationship between the source text’s function and the target text’s

function?

2. What strategies are adopted by the translator in this children’s literature case

from a descriptive perspective?
2.1. What is the most common strategy employed by the translator?

2.2. What is the relationship between the translator’s strategies and the target text’s

function?

The limitation of the study is drawn through related case books, an interviewee, and
the theory. The definition of child is adopted from Law of Child Protection in Turkey —
everyone under 18 years old are deemed children—. There are two case books on which the
theory and a descriptive method are implemented. One of the books is the source text (ST)
and the other one is the target text (TT). Most of the previous fifteen studies examine
translations from different languages into Turkish. Therefore, the case books in the research
have been determined as a translation from Turkish into English. Although there are many
examples of Turkish children’s literature that have been translated into other languages, for
instance, Yalvag Ural's Gélciigiin Kiigiik Avcilart (The Little Hunters at the Lake), Mavisel
Yener’s Mavi Elma (The Blue Apple), Feridun Oral’s Ay Ne Zaman Gelecek? (When the
Moon Came Down) and Bu Kis Kimse Usiimeyecek (A Warm Winter), they mostly do not
have more than fifty pages. The only Turkish children’s book with more than fifty pages
translated into English is Mo 'nun Gizemi. Thus, the source text is chosen as Mo 'nun Gizemi.
It is written by Giilten Day1oglu and is published by Altin Kitaplar Yayinevi in 1999. The
target text is Burtch & Daphne and the Secret of the Mo which is published by Xlibris in
2008, and communications with the translator and editor cannot be established. There are

288 pages in the ST, whereas the TT has 167 pages.

The case books are studied based on the theory of Nord’s Model. Extra-textual factors
are related to elements outside the text: sender, sender's intention, audience, channel, place,

time, motive and text function. The other title is directly related to factors within the text:
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subject matter, content, presuppositions, text composition, non-verbal elements, lexis,
sentence structure and suprasegmental features. All intratextual factors are not included in
this study as the number of pages of the source text do not obviously quantify with the
number of pages of the target text. Another reason of why those elements are excluded is
that these intratextual factors tightly focus on sentence level. In addition to these two reasons,
the translator of the TT is not known. Due to all these reasons, a descriptive method is

employed instead of Nord’s intratextual factors.

During the data collection procedure, an interview is conducted with Giilten Day1oglu,
the author of the source text. It is performed according to Seidman's in-depth interview. The
interview with Day1oglu is essential for the analysis of the source and target texts and she

strengthens the study’s validity by answering questions about extra-textual factors.

The qualitative research design is adopted in the current study since it is compatible
with the nature of the current research. This compatibility can be seen in Patton’s definition
as “qualitative research let researchers interpret and make meaning from qualitative data
(documents, interview or observation) after the step of confirmation” (Patton, 2015, p. 14).
The research strategy used in the current research is a case study that focuses on the case
books in the framework of the study's limitations. The purposive sampling is used in order
to choose the case books and a random sampling method is utilised to pick the enough
amount of data from those case books in the study. This qualitative research is carried out
according to Nord’s extratextual factors along with a descriptive perspective. Two types of

data are used in the research which are books (source text and target text) and an interview.

Significance of the current study is the first research in the field of translation studies
to combine extra-textual factors and a descriptive perspective in children's literature. In the
examination of the translation of the children's book, both a descriptive perspective and
Nord's extratextual elements are be used together. Nord's theory is not restricted to children's
books. It is used in the current study on children's literature. According to the related
literature, there is not much research on children's literature translations. In the coming years,
the number of research into children's literature is likely to increase. Considering these two

criteria, translators may have a significant understanding of translating children's literature.

In addition to this significance, the current study will be one of the few studies in
Turkey studying Giilten Day1oglu's works. Despite the fact that she has a large body of work
and is an essential figure in children's literature, there has been little scholastic attention in
her and her works. Her writings have been translated into numerous languages. Here are
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some of her books and they were translated into different languages: Ebem Kugagi translated
into Hungarian in 1983, Sik Disini (Set Your Teeth) translated into German in 1981 and
Leylek Karda Kaldi (the White Stork in Snow) would be translated into Uzbek and Urdu
languages within the scope of the TEDA Project (Giilten Dayioglu Eserleri, n.d.).

Translators and children, as well as researchers, publishers, professors, and critics,
might benefit from the findings of this study. Translators may have varied perspectives on
children's literature translations, and the concept of extra-textual elements in children's
literature can be examined in the field of translation studies. They may be equipped with the
skills, knowledge, and competencies required to translate children's literature. An
inappropriate translation and an improper children's book may be inevitable if a translator
does not analyse a text and obtain a feel of its qualities and principles. The current research
findings may help translators understand what they need to consider when translating a

children's book.

The next chapter includes review of literature related to this study. The chapter
contains information on childhood, children's literature, children's literature translation, and
the model that serves as the research's theoretical foundation. Then, the methodology chapter
follows a review of literature as the third chapter. Design, settings, participants, data
collection techniques, analysis steps, and validity and reliability strategies of the current
research are all explained within the methodology section. Prior to discussing the findings
and giving a conclusion, the findings of extratextual factors, expectations about intratextual
ones and finally intratextual elements will be presented. Finally, the last chapter takes part

as the fifth chapter named discussion and conclusion.






CHAPTER 2: REVIEW OF LITERATURE

2.1. Child

Who is a child? It is not possible to offer an absolute definition of the child on which
everyone agrees, but there are some definitions providing the fundamental sense of what it
means. Definitions are basically divided into two groups in the world and Turkey: age
centred perspective and maturation centred perspective. Age centred perspective has a
specific boundary, whereas the maturation centred aspect is more ambiguous about the limits
of the notion. Here are some definitions of age centred view: United Nations Human Rights
Office handles childhood as "For the purposes of the present Convention, a child means
every human being below the age of eighteen years unless under the law applicable to the
child, majority is attained earlier” (Convention on the Rights of the Child, 1989). A
standpoint similar to the United Nations definition is also approved by the Turkish Grand
National Assembly (TGNA). In Turkey, Article 3/1 of the Law of Child Protection accepts
everyone under 18 as child, even if s/he reaches her/his maturity before 18 years old (Cocuk
Koruma Kanunu, 2005). However, the certainty in these definitions may stem from

bureaucracy due to the convention or law.

Definitions in the previous paragraph concentrate on the broad age ranges of children;
in contrast, it would be to the point to give some maturation-centred definitions. The first
example of a child is defined in Oxford Dictionary as “A young human who is not yet an
adult” (Oxford Learner's Dictionary, 2015, p. 248). This explanation is kept functional and
fundamental. Bakircioglu makes a similar and broader definition than Oxford Dictionary
does. “A boy or girl in early age. An individual constantly changing and developing in the
maturation years” (Bakircioglu, 2012, p. 188). In brief, definitions in the literature can vary
from person to person or organisation to organisation in accordance with their interest in the

topic, thus, it would be appropriate to recall definitions from these two perspectives.

The concepts in the preceding section indicate features of the current world that are
relatively new, civilised, and fair, although the earth had no such common points with
today’s civilised perspective. It did not happen overnight, and children were not treated with
the same knowledge and morality as they are now. Before the current aspect was formed,
there was a process. That process was explained in a theoretical schema by Abraham

Maslow. Based on Maslow's motivation theory, humans have progressed step by step



throughout history (Maslow, 1954, p. 35-47). The approach is divided into five subtitles:
physiological needs (feeding, drinking, having sex, and the like), safety needs (security,
freedom of fear, and need for law), belongingness and love needs, self-esteem needs, and

need for self-actualisation.

According to Maslow, when people do not meet their needs hierarchically, they may
focus on their needs and how they meet their needs (p. 37). With his motivation theory, he
purports that “If all the needs are unsatisfied, and the organism is then dominated by the
physiological needs, all other needs may become simply nonexistent or be pushed into the
background” (Maslow, 1954, p. 37). Physiological needs are mentioned as the first step in
the theory (p. 35). In short, Maslow points out that humans tend to focus on the needs that
they lack from the bottom to the top as stated in his framework. If the idea were to be carried
to children’s sphere, adults would have to go beyond physiological and safety demands to
respect and develop children. As a result, it would be more acceptable not to assume that
adults in the past did not intentionally pay attention to children because they did not meet

these two requirements.

While considering Maslow's idea, it may be good to briefly refer to childhood history.
Stearns quotes Aries as saying that in premodern Western society, there is no idea of
childhood that is distinct from adulthood and that children are viewed as miniature adults
(Stearns, 2005, p. 4). However, this does not imply that progress or significant activity in
childhood and children has not occurred. Before the new age, Heywood mentions a few
features and advances, which is children are occasionally required to pay more attention and
focus than before, although these movements are short-lived (Heywood, 2018, p. 22).
Between the 6th and 12th centuries, for example, children are allowed the right to have extra
sleep, food, and playtime if they are under the age of seven, and they are given softer
punishment if they are under the age of fourteen (p.13). Heywood supports his idea by
referring that the developments and life changes occurs in this period of history and adds
that these developments has made way for awareness of children occasionally in the period
from Roland Carron. On the other hand, children's consciousness may not persist until the
12th century, and they are viewed as frail and weak grownups. It may be an injustice to
express which children are cared for by their societies from the sixth to the twelfth hundred
and that they do not face politeness and attention after the 12th century. As previously

indicated, children occasionally have faced kindness and attraction throughout history.
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The Renaissance period is the first breakthrough in children following the 12th
century. Neydim clearly states this progress as “the main notion of childhood is used first
during renaissance” (Neydim, 1998, p. 10). He implies the main notion that children are
treated as children which are a discrete category. Children are seen as little adults before the
renaissance. Heywood practically depicts the renaissance process as follows: puritans begin
to value children for various reasons, yet Catholics and Jansenists track their behaviour
(Heywood, 2018, p. 26). Nonetheless, the dramatic public attitude of the time is described
as “mothers and nannies launch the new idea by treating children as a source of amusement
and relaxation, delighting in their ‘sweetness, simplicity and drollery’” (Heywood, 2018, p.
23). Thanks to the age of enlightenment, children gain the most similar notion to the present
one after the improvements taking place during the renaissance. During the 18th century,
John Locke pioneers a new understanding of childhood by claiming that children are born
without an individual character but with a tabula rasa (Locke's child image) (p.27). They are
moulded by the society in which they live. He distinguishes children from adults by
examining their ability to control themselves, and children benefit from his idea by exposing

them to smoother behaviour than before.

During the 18th century, Jean-Jacques Rousseau is a renowned enlightener who
opposes the concept of the original sin (p.28). He argues that children have their own
characteristics when the subject is to interpret the world and that they cannot be calm and
rational until they are 12 years old (p.29). The second idea he advocates set him apart from
his contemporaries, the Romantics. Children might be full of quality, prudence, and morals
until they reach the age of twelve, according to the Romantics. In Heywood's quote (p.31),
the Romantics also play a key role in establishing a pure childhood perception and

extinguishing the original sin comprehension.

Childhood attitudes in the western society have already been examined up until the
present day. It may be convenient to submit Turkish Society briefly. It is fair to say that not
only children but also women have received particular attention and importance in Turkish
culture. Men, women, and children have equal status, particularly prior to accepting Islam,
and there is no distinction between females and males. There are certain exceptions, such as
females being valued more than boys (Nas, 2014, p. 8) and children are not given names
until they show themselves in society, but the second example, which indicates, "children
are not worthless, they are unnamed creatures until they enter adults' world" (Neydim, 1998,

p. 20). Following the acceptance of Islam, there were some changes in the value of children

11



in Turkish culture. These changes might include violence and a few disparities between
adults and children, though it would be incorrect to link these instances comprehensively to
Muslim acceptance. There can be other factors as well, such as societal multiculturalism and

the evolving demands.

Children and childhood are considered differently in various periods of civilisation,
depending on various cultures and geographical places. As different societies have different
attitudes towards children and diverse ideas emerged regarding childhood, there are various
tendencies of classifying childhood and the different stages of the development of a child.
For a long time, there are many different perspectives regarding the stages in children's
development. After providing definitions and background information, assigning children to
various developmental stages based on their ages would be coherent. There are essentially
two kinds of aspects of the development stages of children to consider: institutional and
scholarly. Heywood refers to some institutional classifications in his book. For example,
beginning in the 12" century, the Catholic Church begins to acknowledge that children,
females over the age of 12 and males over the age of 14, matured into adults and are treated
as such (p.13). According to this viewpoint, girls under the age of 12 and boys under the age
of 14 are welcomed as children; hence, they are not ready for the church. The Anglo-Saxon
law books, however, classify children as adults who are conscious of what they are doing,
speaking, and doing, over the ages of 10, 12, and 15, depending on the conditions (Heywood,
2018, p. 13).

There exist various classifications of different scholars in addition to institutional stage
classifications of children. It is worth noting that these classifications are presumably made
based on a person's individual subject or study. Isidore of Seville may be given as the first
example of these people who provide some classifications about the development stages of
children. According to Heywood, Isidore of Seville is interested in stage categorisation in
the only male population and divides it into four fundamental categories. He groups them as
a small boy under the age of 7, a boy under the age of 14, a teen under the age of 21, a young
man under the age of 28, and an adult man above the age of 28 (Heywood, 2018, p. 15). His
categories can be interpreted as ahead of his time and these categories can be said to share
some similarities with a contemporary aspect, similar to some stages in Piaget’s and

Erikson’s framework, who also refer to childhood in their theories.

Jean Piaget utilises his previous works when he explains his cognitive stage theory.

Piaget, on the other hand, classifies children's ages with stages: sensory-motor,
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preoperational, concrete and formal operations (Piaget, 1964). His structuralist point of view
is also reflected in his theory. Miller summarises the characteristics of Piaget’s cognitive
theory as "stages are structured wholes that emerge from and transform a previous stage,
follow an invariant and universal sequence, and proceed from an unstable period of transition
to a final stable period" (Miller, 2011, p. 37). His classification purports the view that the
sensorimotor stage is between birth and approximately two, the preoperational stage is
between two and seven, the concrete stage is between seven and eleven, and the formal

operational stage is over eleven years (Celik, 2007, p.398; Piaget & Inhelder, 2000).

The age groups used in theory are estimated because of the fact that every child
experiences these stages at approximately different ages. Children at the sensorimotor stage
try to get meaning from their environments through their innate physical movements (Piaget,
1999, p. 20). The mind frames in the preoperational stage are more developed than in the
previous stage. They begin to use mental images, words, and gestures. Children in the
concrete operational stage can sense only objects and cannot give meanings to abstract terms.
In his last stage, “In the fourth stage, these operations are surpassed as the child reaches the
level of what I call formal or hypothetic deductive operations; that is, he can now reason on
hypotheses, and not only on objects” (Piaget, 1964). Children who have already perceived
concrete conceptions can understand abstract terms in this stage; furthermore, they get the

ability to think complexly, which they will use for the rest of their lives.

Freud is also one of the classifiers of children's stages. Freud’s theory shares some
similarities with Piaget’s theory. Both of these theories concentrate on ages, but he makes
this classification according to human beings' psychosexual developments. In his view, these
stages shift sharply. Even if a stage is not complete, the stages can be shifted thanks to
biological developments. He calls the oral stage between birth and a year, the anal stage
between roughly one and three years, the phallic stage roughly between three and five years,
the latency stage from approximately five years to adolescence, and the genital stage

consisting of the adolescence period (Miller, 2011, p. 124-131).

“The first object of the oral component of the sexual impulse is the mother’s
breast, which satisfies the hunger of the infant. By the act of sucking, the erotic
component which is also satisfied by the sucking becoming independent, it gives up the
foreign object and replaces it by some part of its own body” (Freud, 1920, p. 286).

Freud explains the oral stage through which children sense the world and have oral
pleasures. Children at that stage also make themselves comfortable by achieving sexual

gratification. Toilet training is formed at the anal stage. When they use the toilet, children's
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joy is the primary action during this stage. Parents wait for their children to use the bathroom
like adults; on the contrary, children want to go to the toilet whenever and wherever they
want. At the phallic stage, pleasures and problems centre on the genital area. Freud explains
why he calls this stage phallic by excerpting that this stage is practised by only males (Freud,
1975, p. 65). The sexual pleasures and joys give their place in school facilities at the latency
stage. They become busy with their environments, schools, and friends rather than taking an
interest in sexuality. Lastly, adolescents win their sexual desires, pleasures, and joys back at
the genital stage, but these desires may be felt more slightly since they are, at this stage,

closer to adult sexuality (Miller, 2011, p. 131).

Erik H. Erikson develops a theory based upon Freud's psychosocial theory. He names
his theory psychosocial theory and identifies eight stages (Erikson, 1987, p. 247). Erikson’s
framework is significantly different from that of Freud. Due to Erikson regarding human
development as not completed at a specific time in contrast to Freud who claims that the
genital stage is the final stage in human development. Erikson supports the theory that human
developments keep changing for an entire lifetime. He also focuses on the relationship
between the induvidual and the environment in his theory. His eight stages are crises in the
lives of individuals, and they happen between two poles: the positive and the negative. These
crises never end as completely positive or negative. It is actually a matter of balance taking
place through lifetimes. One of the poles relatively dominates the other. The domination
affects the next stage and is affected by the previous stage. A relatively negative balance in
a stage probably originates from the previous stage's negative balance. It would be expected
to negatively affect the next stage (Ozgiin, 2014, p. 53). The eight stages are given below
(Erikson, 1987, p. 222-247):

e Trust vs. Mistrust (Roughly birth to a year)

e Autonomy vs. Shame and Doubt (Roughly two to three years)

e Initiative vs. Guilt (Roughly four to five years)

e Industry vs. Inferiority (Roughly six years to puberty)

e I[dentity and Repudiation vs. Identity Refusion (Adolescence)

e Intimacy and Solidarity vs. Isolation (Young adulthood)

e Generativity vs. Stagnation and Self-Absorption (Middle Adulthood)
e Integrity vs. Despair (Late Adulthood)

14



Based on Erikson’s framework, the first stage of the newborn baby is trust or mistrust
(Erikson, 1987, p. 222). A baby feels and develops trust if the adults or the environment
accurately meet his/her needs. It is possible to experience the opposite process unless the
baby's needs are efficiently provided. In the next stage, children start to learn how to rule
their bodies and behaviours. The level of encouragements by adults is extremely crucial in
this stage (p. 226). A high or low support level makes children go towards the negative pole.
Children in the third stage try to gain their independence through their movements. The
qualification of the external support states the pole which children achieve. What external
support means is parental encouragement. “The instinct fragments which before had
enhanced the growth of his infantile body and mind now become divided into an infantile
set which perpetuates the exuberance of growth potentials, and a parental set which supports
and increases self-observation, self-guidance, and self-punishment” (p. 230). Children need

adults' support to achieve success. They can feel initiative or guilty at the end of the stage.

Children face decisions that affect their lives and produce their identities by moving
onto the step of adolescence. It would be appropriate for adults to support children whenever
they need. However, the following levels are not about children; Erikson gives place them
in his theory in order to complete his framework for an adult’s entire lifetime (Erikson, 1987,
p- 237-242). The following stages are related to adulthood. Society waits for young adults to
create their careers, to have their personalities, and to get intimate relationships with others.
These previous stages play a crucial role in meeting those expectations. People who have
relatively positive poles tend to complete the stages with achievements. Middle adults may
have live purposes in the generativity vs. stagnation and self-absorption stage. They can
choose generativity for the next generations -they do not need to be members of their family
tree- or stagnation and self-absorption for the rest of their lives. In Erikson's last stage, people
in late adulthood look back on their pasts and associate it with a feeling, whether it is integrity
or despair. The feeling that they feel affect their lives from now on. They could feel happy

because of the integrity or upset and nervous from the despair.

Lev S. Vygotsky offers his framework about the developmental stages of children. In
contrast to other scholars in the field, he does not present his framework by focusing on age-
centred maturation. He relatively attaches more minor importance to growth than society:
“The fact is that maturation per se is a secondary factor in the development of the most
complex, unique forms of human behavior” (Vygotsky, 1978, p. 19). Vygotsky’s view

diverges from others in the sense that he thinks society, culture, and historical period
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contribute to children's development. In his opinion, children's actions can be understood by
means of social and historical context. People can mature by creating cognitive tools in their
societies. However, cognitive tools can vary from person to person or from time to time; the
tools' functions are the same. They are all serviced to mature opinions and behaviours of

people.

Vygotsky’s first stage is to pile (Vygotsky, 1978, p. 28). Children tend to pile opinions,
actions, and whatever they perceive, when they move and act. There is no sense in the
children's activities. In the second stage, children start to talk. After some time, speaking
gets “precede action” in Vygotsky’s words. This shift in thinking reflects a shift in speech's
purpose. Speech is triggered and controlled by activities in advance. In the next stage, speech
controls and directs the activities through language; in addition, children employ language
that they have heard from adults with abstract terms. Even though their languages appear to
be the way they use it intentionally, children only utilise fictitious notions by copying

grownups.

The last scholar perspective differs from the abovementioned ones, Erkan Cer explains
the developmental stages of children by offering “children’s reality” in his own words rather
than referring to the physical characteristics of children as Vygotsky associates stages with
the society (Cer, 2016, p. 1-82). He handles stages along with children’s physical and
psychological qualifications together. He defines children’s reality with five components: "
reflects children’s developmental differences in their natures, needs, interests, perspectives
and language and meaning world” (Cer, 2016, p. 4). The fact that people try to understand
children by examining only their physical features is not defended by him. He stresses this
subject by saying, " Knowing children’s only physical qualifications is not enough to explain
their world. We cannot make estimations about them or explain their behaviours and actions
according to their physical qualifications” (Cer, 2016, p. 2). Hence, his theory is
distinguished from other theories with his five components. Children's personalities are
created by combining five elements of their reality. Understanding the nature of children is
the first step in comprehending their world. A broad framework can be used to assess the
qualifications of their nature. Their needs demonstrate how they can be assisted. In their
language and meaning worlds, their interests may be helpful to provide meaning to their
personalities, deeds, and behaviours. After all, children's realities can be discovered by

discovering their perspectives about the world. The theory is portrayed stages in both
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physical and psychological qualities, and it provides an essential concept. In other words, it

depicts a distinct aspect of childhood stages.

To review, it can be mentioned about the types of definitions of childhood: age and
maturation centred perspectives. Furthermore, there are two poles in examining children’s
stage just like definitions which are institutional and scholar stage classifications. All
definitions and classifications are made up of their owners’ backgrounds and contours. The
researcher agrees on all definitions and types, but he adopts the age centred definitions, and
the theories of Vygotsky and Cer. The biggest reason why he supports age centred ones is
the fact that children cannot mature suddenly. Unless there is no objective scale in evaluating
children’s maturation, in his opinion, it would be convenient to accept everyone under 18 as
a child. In addition to different definitions and classifications, the researcher believes that
society and children’s reality play a vital role in the course of the formation of character and

the notion of understanding them.

2.2. Children's Literature

Children’s literature is a subject handled differently depending on different
perspectives of various scholars, like childhood. It is hard to describe childhood and
literature; to put it another way, the combination of children and literature is naturally a
problematic research subject. There are multiple definitions and a great range to describe
phenomena. Ritta Oittinen makes a general definition of children’s literature indicating that
“Children’s literature can also be considered an issue of intentionality: if the original author
has intended or directed her/his book to be read by children, it is a children’s book™ (Oittinen
R., 2000, p. 62). It can be understood from the definition that any oral or written text can be
seen in children’s literature if authors aim at children. As it is stated before, the definition
can be seen large scale. However, a more in-depth description can be made use of it to get

the meaning of children's literature as follows:

“Children’s literature is the general name of the products which help children
shift their like levels and widen their worlds of feelings and ideas with appropriate
artistic lingual and visual messages for their language development and understanding
levels in the process from the early childhood until they complete their puberties”
(Sever, 2017, p. 17).

Sever explains children’s literature from an educational perspective due to his
occupation. In his definition above, he emphasises children’s levels of interests, worlds of

feelings, language development levels, and artistic lingual and visual messages. Why Sever
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mentions these terms derives from, most probably, the fact that these terms mediate between
children and children’s literature. Another definition of the term might be helpful to
demonstrate other perspectives. In contrast with the abovementioned definitions, Nodelman
indicates an “ambivalence” of children’s literature in her words (Nodelman, 2008, p. 242).
Whereas Oittinen and Sever stress the target audience in children’s literature fundamentally,

Nodelman draws attention to adults’ role as follows:

“Children’s literature—the literature published specifically for audiences of
children and therefore produced in terms of adult ideas about children, is a distinct and
definable genre of literature, with characteristics that emerge from enduring adult ideas
about childhood and that have consequently remained stable over the stretch of time in
which this literature has been produced” (Nodelman, 2008, p. 242).

He also stresses conflicts in children’s literature. Children read what adults write as
children’s literature. Plots and ideas in the books are hoped to be appreciated by children,
but they belong to adults. Children only take part in the process starting after the books are
written. Even though Nodelman touches on these conflicts, he accepts the existence of
children’s literature generally (p. 242). Since children’s literature is discretely a relatively
new branch in literature, it may be interpreted as natural to be comprised of some conflicts.
While mentioning about the history of children’s literature, it may be coherent to refer this

relatively new branch’s background in this part of the thesis.

Oral children's literature, such as heroic sagas and fairy tales, dates back to thousands
of years ago, and there may not be specific information about when it started and how it has
been developed for years. When the subject is children's books, however, some data can be
retrieved. Cultures determine the value of children's books. For instance, religious children's
books are used in Europe during the medieval age. The general aim of those books is to
educate children, and they are mainly in a didactic style. Before concentrating on countries,
it should be noted that the invention of printing affects children’s literature positively. Then,
countries begin to focus on it and give products by themselves. In the 16" century, an
education book is written for children by Hogh Rhodes in 1545 in England (Yal¢in & Aytas,
2017, p. 30). The qualifications of the book might be debated regarding its compatibility

with modern children’s literature, yet there is a children's book during these years.

Newberry’s A Little Pretty Pocket-Book (1744), Daniel Defoe's novel called Robinson
Crusoe (1719), and Jonathan Swift's novel named Gulliver's Travels (1726) are some
examples that highly contribute to the children's literature of England during the 18" century
(Yal¢in & Aytas, 2017, p. 30-33). Defoe’s Robinson Crusoe and Swift’s Gulliver’s Travels
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are not written for children; their target audience is adults. These books are selected. Children
are determined as the target audience in accordance with their plots and themes. On the other
hand, Newbery publishs the first children’s novel The History of Little Goody Two-Shoes in
1765 and the first children’s magazine The Lilliputian Magazine in 1767. Children’s
literature is developed much more in the 19" century compared to the 18" century. Yal¢in
and Aytas report that picture books are handled separately, and people see children’s

literature authorship as a different profession (p. 32).

In France, Charles Perrault’s Fairy Tales are accepted as the first children's literature
products in the 17" century (p. 35). Then great contributors take part in children's literature
in years such as La Fontaine, Fenelon, Jan Jack Rousseau, and Jules Verne. La Fontaine is
famous for his fables and animal tales. Fenelon writes an educational and philosophical book
called Les Aventures de Telemaque for the crown prince at that time. Rousseau’s famous
novel Emile and Verne’s science fiction novels are also written in French literature. On the
other hand, Germany starts to produce children’s literature in the 18" century. The names of
German reputable authors in terms of children’s literature can be given as Johann B.
Basedow with his texts, Joachim H. Campe with the German translation of Robinson Crouse,

and Grim Brothers’ tales.

In the 19" century, different outstanding authors from other countries published works
in children's literature, for example Hans C. Andersen writes Andersen Tales in Denmark,
Peter C. Asbjornes collects Norwegian myths and tales in Norway, and Johan D. Wyss
produces The Swiss Family Robinson in Sweden. The U.S.A. also attends children's literature
in this century. Lewis Caroll’s Alice in Wonderland, Mark Twain’s Tow Sawyer and Louisa
May Alcott’s Little Women are the essential children’s books of their time. Although the
U.S.A. participates in the subject relatively late, children's literature has a great place in the
U.S.A. economy in the 20" and 21% centuries, besides helping their culture spread
worldwide. Walt Disney can be shown as the most prominent example (Yal¢in & Aytas,

2017, p. 29-39).

There is also a country that concentrated on children’s literature in the 18" century:
the Ottoman Empire (p. 39). There is a delay in written children's literature, though Turkish
culture has a wealthy oral children's literature tradition. Tales, riddles, nursery rhymes and
Turkish proverbs are the primary genres in Turkish culture. In contrast to oral children's
literature, the first examples of written ones are Nabi’s advice mesnevi Hayriyye in 1701 and

Stimbiilzade Vehbi’s advice mesnevi Liitfiyye in 1791. Yal¢in and Aytas do not accept those

19



works as children's literature because of their didactic and admonishing style; they also state
that those authors write their books for their children. Other works in children's literature in
other countries, such as Robinson Crusoe and Gulliver's Travels, are not written for children
as they do not aim at children. Thus, it may not be wrong to state if these two mesnevi,
Hayriyye ve Liitfiyye are accepted as children's literature and if children’s literature are begun
in Turkey in the 18" century. Following this, translations from the West culture have a strong
influence on Turkish children's literature during Tanzimat Reform Era, yet, it is a
westernisation movement for the Ottomans. Here are some examples of those translations:
Fenelon's Telemaque by Yusuf Kamil Pasha, Defoe's Robinson Crusoe by Chronicler Liitfii,
Swift's Gulliver's Travels by Mahmut Nedim, and Jules Verne's Voyage au Centre de la

Terre and Cing Semaines en Ballon by Mehmet Emin (p.40).

Immediately after this period, there is a revival in original Turkish children’s books.
Tevfik Fikret, Ziya Gokalp, and Omer Seyfettin are authors of some of these original books
(p- 40). After the foundation of Turkish Republic, children's literature receives greater
attention than before with the modern consciousness of Gazi Mustafa Kemal Atatiirk, who
is the founder of the Republic of Turkey. The Great Leader announces the anniversary of the
opening day of the Turkish Grand National Assembly as Children Festival. He attaches great
importance to children and their education. Hasan Ali Yiicel, the Minister of National
Education between 1939 and 1946, determines some foreign books essentially from the West
and Russian works of literature; afterwards, he makes them translated and published with
some originally Turkish books by the ministry. Child Welfare Agency publishes and delivers
a hundred children’s books which are mostly translations from other languages, in 1943

(Yalgm & Aytas, 2017, p. 40).

Stories and novels are the most common genres in Turkish children’s literature after
1952. Various developments take place until 1966, such as competitions and book
exhibitions. Yal¢in and Aytas describe 1966 as a turning point in Turkish children’s
literature (p. 41). Talip Apaydin, Suat Yalaz and Giilten Dayioglu produce books. In
addition, Ms. Day1oglu translates Aysegiil and Aysecik series into Turkish. Sezgin Burak’s
Tarkan series is also a significant development in Turkey. After the coup in 1980, some
restrictions are applied in children’s literature. Subject developments keep changing in time
and there is a considerable increase in terms of the quantity in the 1990s. Reputable authors
start to write for children in the literature such as Eflatun Cem Giiney, Yalva¢ Ural, Aziz

Nesin, Kemalettin Tugcu, and Giilten Dayioglu. In the 21% century, “Turkish children’s
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literature level is qualitatively enough for contextual and appropriateness aspects” (Yalgin
& Aytas, 2017, p. 45). In conclusion, children’s literature has a long and hard time through
its developmental process. When the contemporary children’s literature is concerned, it is
revealed that all those efforts and attempts have achieved their goals and have built a
developed Turkish children’s literature. Giilten Dayioglu has been a prominent author of

children’s literature in Turkey for more than sixty years.

2.3. Children’s Literature Translation

The previous sections discuss the definition of childhood, children’s stages, history,
and children’s literature. Each topic has been challenged over a long period of time; yet,
there are few definitions people agree on. A relatively new and highly debated discipline’s
perspective about children’s literature makes the definition more difficult in such a
condition. Children’s literature translation prevails among these debates and arguments. That
1s why children’s literature translation is such an arduous subject; additionally, it is
challenging to explain. It is observed that little research has been conducted on children’s
literature translation. They can be handled under two sub-titles: context-based research and
text-based studies. Context-based research accounts for the studies about children’s literature
translations and research focusing on how to translate children’s literature, while text-based
studies mean case studies adopting translation studies theories. In the next paragraph,
context-based research will be referred. Then, text-based studies will follow context-based

ones.

Initially, Belen Gonzalez-Cascallana sees children’s literature translation as a
rewriting. Gonzdlez-Cascallana asserts that “translating children's literature is a complex
rewriting process which does not take place in a vacuum but rather in a larger socio-cultural
context” (Gonzalez-Cascallana, 2014, p. 97). Gonzélez-Cascallana uncloses this definition
by stating the relevance between the factors affecting the process, such as didactic purpose
and the needs of the audience and intertextuality generated by the relationship among the
text, reader, and cultural context. Translation of children's literature occurs as the outcome

of the process for Gonzélez-Cascallana.

Gillian Lathey mentions the adult factor in children's literature. During her book in
which she discusses about prefaces, she states the few numbers of the prefaces written by

translators of children’s literature and prefaces’ didactic feature. She cites a children-
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oriented preface in the 1970s, and adults might have been the readers of the preface parts of
the children’s literature materials rather than children. Although it is impossible to tell how
many of these prefaces were really read - children are not known for being excellent prologue
readers, and adults aren't either (Lathey, 2014, p. 3). Because it can be inferred that children's
literature and children's literature translations could not be produced with not only a children-
oriented view but also an adult-oriented view, thus it can be seen why children's literature
has a more complicated production process rather than adult literature. Isabel Pascua-Febles
expresses the same thoughts as Lathey by saying that the adults, the teachers, and the
publishers are with children in the class of the audiences of children's literature (Pascua-
Febles, 2014, p. 114). She states children are not the only the audience of children’s
literature, and there are extra audiences who may be invisible. She reminds translators to

remember these additional audiences while they are translating.

During this study, the scholars' points out how to translate children's literature will be
discussed. Antecedently, Shavit puts two principles that exert influences on the children's
literature translation forth. The first principle is about ensuring educatory translations of
children's literature, and the second one is relevant to be produced well-designed children's
texts by considering children's comprehension. The broad definition of these two principles
in her words is revealed as: "an adjustment of the text to make it appropriate and useful to
the child, in accordance with what society regards (at a certain point in time) as educationally
"good for the child"; and an adjustment of plot, characterisation, and language to prevailing
society's perceptions of the child's ability to read and comprehend” (Shavit, 1986, p. 113).
The effects of society and education can explicitly be seen in her definition. Her suggestions
might be thought of as developed and eye-opening considering the time her principles her

conceived.

Shavit’s two principles have a wider implementation area rather than some scholars.
For example, Jan Van Coillie is interested in the names and translation strategies of names
in children’s literature. “Like other cultural or textual elements, names in books serve
particular purposes or functions” (Coillie, 2014, p. 123). Entertaining, informing, and
associating can be the names' functions. The functions are divided into six as informative,
formative, emotional, creative, divertive, and aesthetic functions. Moreover, he defines ten
translation strategies of names and four factors affecting translators' choices in selecting the
process. By defending that translators should translate in the middle of the two poles: loyalty

to the target text and faithfulness to the source text, he does not give a particular idea about
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whether the translator should use domestication or foreignisation while translating children's

literature works.

Another scholar who researches translating children's literature is Isabelle Desmidt.
She states that the target audiences of children’s literature translation are not limited to
children yet; there are other audiences additional to them. "The translator should not only
take into account the message itself (the text to be translated), but also the messenger, i.e.,
the author of the S.T., and the receivers of the message, i.e., the reader of the target text, the
editor, the publisher, the distributor, the illustrator, the critics as well as his or her own wishes
as a translator” (Desmidt, 2014, p. 86). The variety of audiences of the children's literature
translation can be seen in the quotation above. According to her, the publishing companies
may not be only the receiver of the message; they might even interfere with the translation

process, such as the number of pages.

Riitta Oittinen identifies translating children’s literature with a similar point of view
to Desmidt’s one. Oittinen handles “translation for children is no innocent act. Translating
is rewriting, and any rewriting situation is an issue of ideology and power. Everything we
write tells about our views of life, our ideologies, and who we are as human beings”
(Oittinen, Ketola, & Garavini, 2018, p. 6). She puts into words that original works and
translations carry impacts from their author/s. From the selection of the book, which would
be translated to the choice of words, any step can be affected by human beings. It is also
pointed out that the consumers of the children's literature, which means children's needs,

should be considered. Still, children are not the only audience of children's literature.

The subject of interference is involved in another scholar's agenda. Translators can
interfere with the texts concerning foreign words in Oittinen’s perspective about the subject
(Oittinen R. , 2014, p. 37-42). According to Oittinen, implicit dialogues, checking whether
the text would be aloud or silent, translating texts according to a specific audience, and word
choice to be read are significant factors during the translation process. She also draws
attention to a subject called child image used in the theories that will be explained as
children’s reality, which means children’s physiological and mental presence. When
translating for children, the process should be carried out by taking their presence into
consideration. Child image can also be interrelated with Shavit's second principle —
appropriateness of a text’s characteristics for children— about the common sense of a

children-oriented point of view.
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Text-based studies contain a more limited perspective than context-based research.
They establish frameworks with their case books and theories; that is to say, they may attract
less attention than context-based ones due to their restricted characteristic. It is observed that
there is less interest in text-based studies in the world compared to the cases in Turkey. Four
case studies are available in the literature out of Turkey. The number of scholars whose four
text -based research used their theories is three -André Lefevere, Itamar Even-Zohar, and
Lawrence Venuti-. The most common theory among these studies is Lefevere’s “rewriting”.
In her research, Hannah Felce employs Lefevere’s rewriting notion “Picturebooks in a
Minority Language Setting: Intra-Cultural Transformations” (Felce, 2020). The following
person who utilises Lefevere’s framework is Oliveira who used Lefevere’s notion in order

to examine Brazilian rewritings (Oliveira, 2020).

Venuti is the second scholar who contributes one of the abovementioned four text-
based studies with his terms: domestication and foreignisation. Michal Borodo argues
whether the translation in his research is closer to the domestication pole rather than the
foreignisation pole or vice versa. He names his research as “Better watch it, mate” and
“Listen ’ere, lads”: The cultural specificity of the English translation of Janusz Korczak’s
classic Krol Macius Pierwszy” (Borodo, 2020). Furthermore, the last research uses Even-
Zohar’s polysystem theory. It studies two children’s novels translated from Swedish into
French. Valérie Alfvén, the researcher, clearly states translation cases in the research are

compatible with Even-Zohar’s theory and innovative in French Literature (Alfvén, 2020).

Upon referring to context and text-based research about children’s literature translation
in the world, it would be suitable to mention studies in Turkey. It can be pointed out that
text-based studies are discussed more frequently in translation studies in Turkey. Fifteen
studies are encountered during the literature review step related to this research topic in
translation studies in Turkey. These studies mainly examine children's literature translations
through the lens of Translation Studies scholars' views and theories, which means they are
text-based studies. These studies are commonly carried out in the last decade. Four of the
fifteen studies were not examined in the preceding ten years, and as a result, they are not
included in the list of the studies in the last decade because of just a few years. The earliest
research’s name is “Translations of children’s literature: A case study on Treasure Island”
and was published in 2006 by Burcu Ozcakir as a Master Thesis. She uses Toury’s
Descriptive Norms as her theory in her research (Ozgakir, 2006). Eight of these fifteen

studies are implemented in the last five years. As can be seen from the information above,
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these fifteen studies can be accepted as relatively new. Although these studies are relatively
recent and this situation is encouraging, the number of studies can be interpreted as that there

may be a need for further research.

According to data derived from the database of COHE’s data, three of these fifteen
studies are interdisciplinary research conducted regarding Translation Studies and other
disciplines. The research named "A study on the reception of Alphonse Daudet's Lettres De
Mon Moulin as a children's novel in the Turkish literature" is carried out between Translation
Studies and French Linguistics and Literature in 2019 (Durukan, 2019). Another research
done between the two disciplines is Kacar’s research, "A descriptive study on the translation
of children’s fantasy literature: The Chronicles of Narnia” and was investigated in 2008
(Kagar, 2008). In addition, the previous interdisciplinary entitles as “A Sample from the New
Millenium’s Children’s Literature: A Series of Unfortunate Events in Turkish Translated
Literary System." This research is studied in 2011 by Burcu Yilmazoglu regarding four
disciplines: American Culture and Literature, Comparative Literature, Translation Studies,
and Turkish Language and Literature (Y1lmazoglu, 2011). The rest of the fifteen theses are
investigated only in Translation Studies. A few of these interdisciplinary studies could mean

that there may be a deficiency in Translation Studies in terms of interdisciplinarity.

There have been significant similarities in terms of the theories in these fifteen studies
on children's literature books. The owner of the most commonly used theory is Gideon Toury
(see Kaniding, 2018; Evkuran, 2013; Demir, 2019; Ugur Aslankabakli, 2009). In more than
half of these fifteen research studies, Toury’s norms are used in ten research studies. Except
for three studies, the rest of the studies are structinized their subjects through the lenses of
Toury’s, Venuti’s or Even-Zohar’s theories. One of these exception studies is carried out
with Delabastita’s categorisation by Oguzhan Uygun in 2019 (Uygun, 2019). The research’s
name is “In Between Children’s Literature and Adult Literature: An Analysis of
Translational Style in the Turkish Translation of Norton Juster’s The Phantom Tollbooth as
an Ambivalent Text". The next exception is carried out with a descriptive point of view by
Biisra Yaman Topag, named “Translation in the field of Turkish children’s literature (1970-
1980) (Yaman Topag, 2020). It can be inferred from this information that there could not be
a great variety of the theories studied in the aforementioned discipline, and no children's

literature theory had been used.

Lastly, another similarity among those studies is their case books of them. Those case

books are generally translated from other languages into Turkish except for just one research.
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Fourteen of these studies examine Turkish translations of texts, which are initially produced
in different languages' literature. Nuriye Diren actualises this exception study in 2013 (Diren,
2013). The research is entitled as "Translation of Children's Literature: A Study on Keloglan
Masallar1 and their translations into English”. Keloglan Masallar1 is fundamentally a
member of Turkish literature. It can be obviously observed that almost all of these studies
gather in essentially translated children’s books from other languages in Turkish literature
(see Bakkalbasi, 2009; Tezyiirek, 2018; Celik, 2018; Duymaz, 2020). It would be helpful to

research by taking originally Turkish Literature works into central focus.

Fifteen studies mentioned in the literature review part is nearly the master thesis. A
Ph.D. thesis is also found related to the topic. That research belongs to Biisra Yaman Topag.
On the other hand, for further information about the related studies, there are not any studies
related Giilten Day1oglu’s books. She is a well-known children's literature author, especially
in Turkey. Some of her books have been published in other countries and literature thanks
to the translations such as Fadis, Geride Kalanlar, Geriye Dénenler (the Guest Workers),
and Leylek Karda Kaldi(the White Stork in Snow). Although her works have been translated
into different languages, no research has been conducted on her books' translations; in the
same way, Nord’s Model is not applied onto any children’s literature translation. The lack
of research about Dayioglu’s works and Nord’s model can be interpreted as a research
deficiency that needs to be compensated in the field, that is to say, it is the explanation of
why Nord’s model is chosen as the theory of this research and why Dayioglu’s Mo 'nun

Gizemi and its translation are selected as case books.

2.4. About the Author: Giilten Dayioglu

Giilten Dayioglu was born on 15" May 1935 in Emet, Kiitahya. Eliuz gives some
information about her family by stating "Her mother was a truly traditional Anatolian
woman. Her father did hat business" (Eliuz, 2020). She completed her elementary school
education in Kiitahya. Due to the shortages following WWII and her father's company, they
were forced to relocate to Istanbul. She was enrolled into Nisantas1 Secondary School. In
1956, she received her diploma from Atatiirk Girls High School. Although she did not
graduate, she resumed her undergraduate studies at Istanbul University's Faculty of Law,
although she did not graduate. She graduated from APA Teachers College in 1962 and

became a primary school teacher. Piyalepasa School, Selim Sirr1 Tarcan Elementary School,
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Talatpasa Elementary School, and village schools in Silivri were among the places she

worked. She resigned from her employment in 1977. She had worked 15 years as a teacher.

She has been writing since she was a child. In third grade, she began to write stories
on the advice of her teacher. When she was 15 years old, her debut story, Bah¢ivanin Oglu
(the Gardener’s Son), was published in a local newspaper in Afyon. Her literature instructor
recognized her talent in high school and provided her with a book list to assist her in
developing reading habits. She did not start her writing career with children's books.
Dayioglu noticed the lack of original children's literature books in Turkish while teaching in
1963. She linked the absence of excellent novels in Turkish children's literature to her first
entrance into the field. Thereafter, she concentrated on children's books in the coming days

because of the limited opportunities of time.

In 1963, she attended Dogan Kardesler Publishings' "Children Novel Contest" with
her debut novel Fadis. Despite the fact that she did not win the competition, she did not give
up. She went to a conference on how to write children's literature books by Turkish and
American authors, and she learned a lot. This week-long conference was hosted by the
Minister of National Education of the Republic of Turkey. Then, in 1970, her story, D6l (the
Seed), was published. She published her debut novel, Fadis in 1971. In 1987, she authored
Kafdaginin Ardina Yolculuk (Travel beyond Kaf Mountain) in a different genre, travel
writing. She stated in the interview that the number of her published books was ninety during
the time of the interview. A statement from Mustafa Ruhi Sirin demonstrated Dayioglu's
perspective in her style, which states that “her authoring is distinguished by her caring

attitude toward children” (Sirin, 2016).

She has benefited from her passion for studying when composing her books' subjects.
During the conversation, she said that she had spent time in Germany researching the
education of Turkish workers' children. She wrote Geride Kalanlar as a consequence of her
study. When she returned to Turkey, she resumed her research. This time, the findings were
compiled into a book titled Geriye Donenler (the Guest Workers). In the interview, she
highlighted these two pieces of study. Another of her research was discovered during the
literature review stage. She investigated a dog education farm in Istanbul's Silivri region.
From the moment the tracker dogs were born until their training, she kept track of everything.
She creates the [zsiiriicii Kopekler Dizisi (Tracing Dogs) book series, which consists of seven

novels about tracker dogs (Eliuz, 2020).
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The author has won awards for her books. Some of them are given in below (Giilten

Day1oglu Odiiller, n.d.).

¢ 1964-1965 Yunus Nadi Award for Dol

¢ 1974-1975 Arkin Children’s Literature Award for Leylek Karda Kaldi (the White
Stork in Snow) and Giizel Hanim (the Pretty Lady)

¢ 1987 Turkey Family Health and Planning Kog¢ Foundation Story Award for Giil Gelin
(the Red Bride)

¢ 1987 Ministry of the Culture and Tourism Children’s Literature Award for
Kafdagi’'nin Ardina Yolculuk

e 1989 Izmir Metropolitan Municipality Children Novel Award for Parbat Daginin
Esrari (the Mystery of Parbat Mountain)

¢ 2000 Turkey Litterateurs Association Honour Award

¢ 2009 Behget Necatigil Literature Award

The author’s different books have been translated into various languages such as
English, German, Hungary, and Swedish. The German translation of Diinya Cocuklarin Olsa
was given part in "300 Books Giving Future Hopes to Youth" by the German Publisher
Association (Eliuz, 2020).

2.5. Mo’nun Gizemi (the Secret of the MO)

While travelling to Australia with her husband for the World Authors Meeting, Giilten
Dayioglu meet with someone on the plane. He is a genetic engineer named Burtch. On the
plane, they have a brief talk, and his looks draw Dayioglu's attention. He roughly shares
knowledge about genetic engineering and human cloning. Dayioglu notices him leaving the
airport with a lovely and strange female as their plane lands. Dayioglu and her husband then
fly back to Turkey and receive a letter from Burtch. He also packs six cassettes into the mail
and asks Dayigolu to write a novel based on the story on the tapes. From here, the story

which Burtch tells initiates the novel.

Burtch's narrative starts in the Republic of Maldives' Paradise Islands. Tourism is their
main source of revenue in the Maldives. The protagonist is named after Burtch himself. Miss
Sema, Burtch's mother, take a holiday to the Paradise Islands with her son. They are Turkish
citizens. Due to his business, his father is unable to accompany them. He collaborates with

the Chinese on a car manufacturing project. On one of the following days, it begins to rain
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heavily which later turns into hail. To avoid the torrential downpour, all tourists run away in
various directions. One of these visitors is Daphne, who tries to take shelter in her room. She
is on vacation with her mother, Miss Jean. Her father serves in the United States Army as an
officer. While sprinting, she dropps the pomegranate-red top of her bikini. When Daphne
come into her room, Burtch sees the bikini top and hands it to her. Burtch and Daphne
become friends as they begin to like each other. When Burtch first sees Daphne, he
already likes her.

Before sunset, they go for a walk on the west side of the island. They notice four people
arriving by seaplane at the bungalows. At the same time, these mysterious four become
aware of them and begin to suspect them. Yuma, a Japanese genetics professor, is in charge
of the strange four. Yuen is Yuma's first husband. He, like Yuma, is a genetic engineer and
an enemy of her. Yuma and her crew arrive on the island in search of MO's fossil. MO is an
ancient creature that might have existed in the air, on land, or in water. MO's fossil is
discovered a month before and moved to a museum. Yuma's aim is to explore the MO's fossil
in the Maldives and, if possible, to clone its alive cell. She can create new MOs and inject
the genes of MOs into people. As a result, HUMOMAN, her meta-human experiment

containing MO's gene, would be formed.

Yuma gives the order to kidnap Burtch and Daphne on the same day, once their
holidays ends. To abduct the teenagers, the mysterious four recruits an international robbery
group. After extensive efforts, Yuma and her team are able to generate three MOs from living
cells. Yuma clones one of the MO, which Yuen take. Yuma is determined to take her
vengeance on the youngsters, believing them to be Yuen's spies. For HUMOMAN, she
intends to employ teenagers as her test subjects. In her lab, Burtch and Daphne are injected

with MO genes. There are specific abnormalities in their senses, intellect, and skins.

Yuen orders Naho-bi (the island's garbage collector) to contact Miss Sema about the
teenagers' plight after they spend over sixteen months at Yuma's laboratory. Families attempt
everything they can to rescue their children. When Burtch's father, Mr Sinan, utilizes his
mercantile contacts, Daphne's father contacts intel agencies. Yuma has no choice but to let
the kids go. Burtch and Daphne maintain their relationship in the future, although they never
say or feel love for each other. The MO's genes are to blame for their inability to experience
love. The MOs are monogamous. The young people carry on their lives and complete their
academics. They both attend the same institution in the United States and study genetic

engineering. They succeed in their courses and graduate with honours. On their graduation
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day, Naho-bi shows up and offers them a job with HUMOMAN. They meet Yuen as he is
Naho-bi's employer. They accept the employment offer and are rewarded with a vacation on
Paradise Island. Yuen provides this incentive since he believes that he would be able to gain
access to the HUMOMAN as Burtch and Daphne's kid. Yuma has a similar goal in mind
while she waits for their kid. Despite the fact that the teens enjoy their holiday on Paradise
Island and rediscover love, Yuen and Yuma's expectations are not realized. Yuma abduct

the youngsters along with Yuen whilst they are returning from the holiday.

2.6. Nord’s Text Analysis in Translation

Before explaining Nord’s text analysis model, it might be relevant to point out the
context-based and text-based studies under the title ‘Children’s Literature Translations’.
Toury’s norms, Lefevere’s rewriting, and Coillie’s strategies of name translation are some
examples of the content of children’s literature translations. Apart from these theories, some
children’s literature translation can be examined according to different theories or models.
For instance, House’s overt/covert strategy, Vermeer’s Skopos Theory and translation
quality assessment methods might be utilised in children’s literature translation. House’s
overt/covert strategy is comprised of eight factors. It can be thought to have some similarities
with Venuti’s domestication and foreignization strategy (see House, 1997). In addition to
House’s strategy, Vermeer’s Skopos Theory is named from the Greek word, which means
purpose, and presents six rules in a functionalist method (see Munday, 2012). Vinay and
Darbelnet’s model may be given as a final example of different theories. Their model has
two-directions, which are direct vs oblique, and seven procedures beneath them (see
Munday, 2012). Implementing various translation studies theories on children’s literature
can contribute to the subject. There are two reasons for employing Nord’s model in the
current research: this model handles not only intratextual factors but also the extratextual
factors. Also, her model might be evaluated on every text and conversation (Nord, 2005, s.
1). Nord’s model would be in-depth introduced in the following paragraphs in this part of
the thesis.

Nord publishes a model in her book called Text Analysis in Translation, which is
published in English in 2005. She proposes a model for translators, which can be
implemented on every text type and help discover the translation problems in specific kinds
of texts (Nord, 2005, s. 2). Nord sees her model as functional and loyal between the

sourcebook and the target text. In her opinion, translators achieve the source texts' function/s
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and features by analysing the texts. Thus translator/s can create a new text in the target
language according to the elements and function/s. She agrees that the translation process is
ingenerated in this chronological order: source text (S.T.) producer, S.T. sender, S.T., S.T.
receiver, initiator, translator, target text (T.T.), T.T. receiver (Nord, 2005, s. 7). The same
person may take part in the different steps of this process. She is not only concerned with
the function of the source text in her model but also give importance to other components
such as audience, content, and style of the text. Because of these reasons, Nord suggests a
comprehensive text analysis, which involves studying extratextual and intratextual factors.
Although there are sixteen components under two titles in her model, but eight intratextual
factors were not included into the research because of the huge difference between the page
numbers of the ST and the TT. Not to have any information about the translator also makes
the intratextual elements being excluded. the eight extratextual factors in the research are as

follows:

2.6.1. Extratextual Factors

There is an order of hierarchy in Nord’s model and she lets researchers carry out top
down or bottom-up research (Nord, 2005, p. 43). Moreover, she indicates that written
documents tend to have top down studies rather than bottom-up ones. She defines top down
research as research by following the given order from the beginning to the end. Top down
implementations may be convenient to researchers because, in this strategy, a factor may
give clues about other factors or shape the next ones. That is why Mo 'nun Gizemi was
analyzed with the top-down strategy according to Nord’s Model. Before moving on to
analyze the texts, it may be necessary to state that Nord’s model can be applied to any written

or spoken text, so she proposes a broad model in translation studies.

2.6.1.1. Sender

Sender is a factor which Nord gives a huge part in her model. She discusses two terms
under this factor: sender and text producer. The difference between the sender and text

producer may be seen in the quotation below:

"The sender of a text is the person (or institution, etc.) who uses the text to convey
a certain message to somebody else and/or to produce a certain effect, whereas the text
producer writes the text according to the instructions of the sender, and complies with
the rules and norms of text production valid in the respective language and culture”
(Nord, 2005, p. 48).
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The sender and the text producer can be the same person in a translation process, and
Nord believes that this situation does not bear any problem in. She also does not see the text
producer as responsible when the sender is not the text producer during the translation
process. The sender is directly accountable for the translation process within the framework

that s/he draws according to her/his specific effect mentioned above.

2.6.1.2. Sender’s intention

Nord explains sender’s intention as a following element in her model. She basically
defines intention as “the intention of the sender is of particular importance to the translator
because it determines the structuring of the text with regard to and form” (Nord, 2005, p.
53). The intention is remarkably significant for a translator to decide during the translation
process so the translation is shaped by the sender’s intention. It is a vital factor affecting the
translator, whether s/he adopts a loyal or liberal translation strategy. The sender limits the
text's intention and can give it explicitly to the translator, which can be the referential,
expressive, appellative, and phatic intention. While the sender provides the intention/s, the
translator evaluates it/them and implements it. Furthermore, Nord also states that the

intentions may be combined in a text (p. 55).

2.6.1.3. Audience

The audience is a crucial matter while producing or translating a text. The addressee
of a particular text can specify thanks to the text type, but Nord also reminds that there is a
possibility of not being any relevance between text type and audience (Nord, 2005, p. 57).
She states that there can be an additional audience with the primary audience. The chance
receiver of a text is the person who is indirectly addressed and cannot be located at every
text. Nord calls attention to the main audience and chance receiver by saying "the transfer
decisions of the translator will have to depend on which of the two audiences is supposed to

be addressed by the target text" (Nord, 2005, p. 58). Considering audien

ce/s while translating is for the translator's benefit in producing a more accurate

translation for the target audience.
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2.6.1.4. Medium

Medium is an essential factor in Nord’s Model. She expresses medium by indicating,
“we refer to “medium” as the means or vehicle which conveys the text to the reader (in
communication theory, “channel” stands for sound waves or print on paper)” (Nord, 2005,
p. 62). The reason why the medium is vital in her analysis is that it can give information
about the other extratextual factors such as the sender, time, and audience, as well as the
content, presupposition, and general knowledge about the text. By getting information
through the analysis, a translator can determine his/her translation strategy and remedy the
possible deficiencies that can be ingenerated during the translation process (e.g., the readers

of a medical, or scientific magazine are mostly people who are interested in medicine).

2.6.1.5. Place of Communication

Nord sees the place as significant due to its relationship with other factors and
underlines this relationship in her book by expressing “information about the place of text
production also gives an indication of the cultural affiliation of the sender and/or the
addresses, the medium, the motive and the intratextual features” (Nord, 2005, p. 69). The
place can help the translator make more accurate and meaningful inferences from the source
text and employ a more appropriate translation strategy for the target audience, because of
the fact that the place's effects on all the sender, source text, target text, and intratextual
factors make the source and target text essential. According to Nord, whether the translation
text would be used in a country using the language as a native is critical for the translation
process. Every possible detail about the place which can be acquired provides great

convenience to achieve more accurate and useful translation.

2.6.1.6. Time of Communication

To evaluate a text more holistically, the text's time is among the elements a translator
needs during Nord's model analysis. She purports the importance of time in the model by
stating "every language is subject to constant change in its use and its norms. So the time of
text production is, first and foremost, an important pre-signal for the historical state of
linguistic development the text represents” (Nord, 2005, p. 70). The time element can assist

the translator in the vocabulary choices, conditions of the period, and the genre. Nord sees
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the time as functional and beneficial in understanding the sender's intention, motive, and
intratextual features. Besides, the time also indicates whether or not there has been enough

time for the vocabularies to evolve after the text has been produced.

2.6.1.7. Motive for Communication

A text's motive is the reason why the author wrote the text and what caused the author
to write the text. The text producer may write the text with a certain enthusiasm, or a motive
might encourage her/him to do so. After it is specified, the motive can give clues and
assistance about the text analysis, composition to the translator. Thus, the translator gets
more accurate information about the text and does not let questions arise from the
unawareness of text elements, especially about the content, non-verbal elements, and

sentence structure.

2.6.1.8. Text Function

Nord gives a place to the text function at the end of the extratextual factors because
she thinks other extratextual factors have exerted influences over the text function and
complete it. She emphasizes her concept of “functionality plus loyalty” in the preface of her
book and mentions “text function is a crucial factor in most approaches to translation-
oriented text analysis” (Nord, 2005, p. 78). A translator achieves the text function/s by
getting information about the analysis of its sender, medium, motive, and audience. These
features give clues about the text function. Nord divides the text function into two poles by
explaining "documentary translations serve as a document of an source culture
communication between the author and the source text receiver, whereas the instrumental
translation is a communicative instrument in its own right, conveying a message directly
from the source text author to the target text receiver”" (Nord, 2005, s. 80). While the receivers
of the documentary translations can understand that the text, which they read, is a translation
of a different text, the audiences of the instrumental translations mostly notice the text as if

it is written in their language.
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CHAPTER 3: METHODOLOGY

This chapter presents information about the methodology of the study. The design of
the study is explained. Then, the data sources and data collection instruments are stated.
After the data collection procedure is described, the data recording and data analysis steps

are discussed separately. Finally, how the data was ensured valid and reliable is provided.

3.1. Design of the Study

Strategies, methods, characteristics, and ways of each type of research are unique to
their own category. Johnson refers to the choice of a method with a question and its answer.
According to Johnson (2015), “Is a type of research better than the others? No. They are
used in order to answer different types of research questions” (p. 7). In his remark above, he
emphasizes the importance of determining research styles based on the study characteristics.
In accordance with the viewpoint of Johnson, Creswell mentions to pick research method
with a clear understanding by stating that “the selection of a research approach is based on
the nature of the research problem or issue being addressed, the researchers’ personal
experiences, and the audiences for the study” (2014, p. 3). Different aspects of a research
have an impact on the research type selection. Researchers choose a research method that is

suitable with the elements they are studying.

The current study is purposefully limited in the steps of the introduction and the
literature review. Lune and Berg (2017) define this type of sampling as "when developing a
purposive sample, researchers use their special knowledge or expertise about some group to
select subjects who represent this population” (p. 39). Starting from this point of view, the
researcher has chosen children’s literature as research subject since there are few studies on
children’s literature in translation studies. As a following step, it is observed in 15 related
studies that the number of the research from English into Turkish is excessively much more
than the studies from Turkish into English. Hence, the case book of the study is determined
as a translation from Turkish into English. When the researcher has considered the books

within the limitations abovementioned, it has been discovered that the number of books is

35



not very diverse, and the majority of those books does not have more than 50 pages each. If
a children’s literature book which has less than 50 is chosen, enough amount of data may
not be collected or analysed from the case book. So, Mo'nun Gizemi has been determined as
the study's case book to collect data in accordance with the research's theoretical framework.
The target text, Burtch & Daphne: and the Secret of MO, is 188 pages long, whereas the
original text is 288 pages long. Moreover, no research has not been conducted on the case
books and Giilten Day1oglu in Translation Studies so far. Ultimately a purposive sampling

has been employed to choose the case books in this study.

A descriptive method has been chosen instead of Nord’s intratextual factors due to
reasons explained below. Since the number of pages in the source text does not clearly equal
the number of pages in the target text, all intratextual elements are excluded from this study.
Another reason for their exclusion is that these intratextual variables are centred on the word
level. In addition to these two issues, the TT's translator is not known. With these aspects, a
descriptive technique is used rather than Nord's intratextual factors. At this stage of the study,
a simple random sampling is employed in the research in addition to a purposive sampling.
It is utilised due to the size of the data in the study. Neuman (2014) explains the simple
random sampling by stating “a random sample in which a researcher creates a sampling
frame and uses a pure random process to select cases so that each sampling element in the
population will have an equal probability of being selected” (p. 255). It benefits from the
simple random samples in the descriptive analysis. The sampling technique is implemented
on the first page of the sub-heading in the ST. 15 of 45 sub-headings are selected. The
numbers of sample sub-headings in the present research are 1, 4, 5, 6, 14, 17, 22, 26, 29, 31,
32, 35, 39, 40 and 42.

The research problem, purposes and hypothesis have played a vital role in deciding the
research strategy. One of the research problems in the current study is that translations of
children's books are not examined and assessed using a wide variety of translation theories.
One of the main purposes is to explore Mo ‘nun Gizemi using Nord's extratextual factors and
descriptive analysis and report on the findings. Another essential aim of the research is to
emphasize both the extratextual factors and the text in children's literature translations. The

hypothesis of the study is that the translation process has an instrumental text function in the
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TT. Based on the research problems, purposes and hypothesis, the use of extratextual factors
and translation strategies in the TT is investigated with the research questions. This theory
and a descriptive technique have been chosen because they allow the translation case to be
comprehensively analysed from a translation studies perspective. It may be possible to focus
on the potential deficiencies deriving from the situation that only the descriptive analysis has
been carried out by utilizing Nord's text analysis in translation. Thus, the case books are

studied with the translation aspect in mind.

In the light of the information in the previous paragraph, a qualitative design is selected
as the method of the study due to its compatibility with the research problems mentioned in
the introduction part and data sources in the current study. In the current qualitative studies,
case books and an interview with the author of case books are employed. Saldanha and
O’Brien states that critical discourse analysis, interviews, focus groups and questionnaires
are some data sources in qualitative research in translation studies (Saldanha & O'Brien,
2014, p. 23). Hale and Napier support those data sources by giving interviews, observations,
focus groups, authentic interpreted renditions and written texts as qualitative data (Hale &
Napier, 2013, p. 16). That is why the researcher has chosen the qualitative method over

quantitative and mixed methods approaches by depending on these perspectives.

A general definition of qualitative research can be given as “qualitative research is an
approach for exploring and understanding the meaning individuals or groups ascribe to a
social or human problem” (Creswell, 2014, p. 4). The primary distinction between
qualitative and quantitative research is the data types used. While quantitative research
focuses on numerical data, the qualitative approach is concerned with non-numerical data.
As stated before, the choice and type of data specify the research design. The following topic
is a research strategy, which follows the process of determining the research type. Creswell
and Creswell categorize the qualitative strategies by citing "researchers study individuals
(narrative, phenomenology); explore processes, activities, and events (case study, grounded
theory); or learn about broad culture-sharing behaviour of individuals or groups
(ethnography)" (Creswell & Creswell, 2018, p. 183). In the current research, a case study is

determined as a research strategy based on the characteristics of the study.
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A case study is a research strategy used in the qualitative design. Yin defines case
study as “a case study is an empirical inquiry that investigates a contemporary phenomenon
(the case) in depth and within its real-world context” (Yin, 2018, p. 50). In addition to Yin’s
definition, one of the most critical functions of is to present a holistic and real perspective
related to the case. Moreover, a case study may help researchers to get extensive insight and
knowledge about the case. In the current research, the case is defined by the study's limitation
and is used to explore the case after generating research elements such as aim, subject, and
questions of the research. Because the study's subject is a translation, rather than persons or
culture-sharing activities, a case study is deemed to be the most appropriate research
technique for the study's research problem and goals. The case is the source text and its

translation in this current research.

3.2. Data Sources and Data Collection Instruments

The data sources and data collection instruments are clarified in this part of the thesis.
Patton describes three types of data: observations, interviews, and documents (Patton, 2002,
p. 4), while Creswell handles four types, by adding audio-visual materials to Patton’s ones
(Creswell, 2014, p. 189). Two kinds of data sources are used in the current research: the
abovementioned case books and an interview with the author. The reason why different types
of data are used, is to diversify different data collection types and to increase more valid and
reliable data. The interview is utilized for an accurate analysis of Nord's extra-textual factors,
that is to say, the author of the case books has explained the extratextual factors. The
researcher might examine these factors with Nord's parameters, yet the interview is applied
to avoid making any wrong assessment in analysing documents and getting the most reliable

data.

The interview is given emphasises to make use of advantages from the interviewees'
knowledge in analysing the related data. Seidman refers the importance of an interview in
research by stating “interview is a powerful way to gain insight into educational and other
important social issues through understanding the experience of the individuals whose lives
reflect those issues” (Seidman, 2006, p. 14). Based on the purposes of the study, the

interviews are designed as open-ended for collecting data for the research. The researcher

38



has prepared the interviews by using Seidman’s in-depth phenomenological interviewing.
The participant has been interviewed with a peculiar interview designed pursuant to her part

in the research.

3.3. Data Collection Procedure

In the research, data was collected by the instruments, which were an interview and
case books. The whole data collection procedure lasted for four months, from March to July

2021. This process mostly depended on the participant and her schedule.

The interview with Giilten Dayioglu took place in Ankara on June 7, 2021. As a
necessity for the interview protocol, a consent form was signed mutually by the participant
and the researcher before the interview began. This interview protocol is attached in
Appendix A. The questions that have been prepared for demographic questions as well as
questions on the case books' extra textual components are addressed. Interview questions are

as follows:
Demographic Questions

e Giilten Dayioglu kimdir? Egitiminizden s6z edebilir misiniz? (Who is Giilten Day1ioglu?
Can you mention about your education?)

e Isinizden so6z edebilir misiniz? Yazar olmayi nasil tercih ettiniz? (Can you talk about
your job? How did you choose to be an author?)

e (Cocuk edebiyatiyla nasil tanistiniz? (How did you meet with the children’s literature?)

e Neden Cocuk Edebiyat1? (Why did you choose children’s literature?)

e Bu alandaki deneyimlerinizi paylasabilir misiniz? (Can you share your experiences in
this field?)

e Kitabin yazar olarak Mo ’nun Gizemi adli eseriniz hakkinda diisiinceleriniz nelerdir?
(What do you think about your work Mo 'nun Gizemi as the author of the book?)

Questions about the TT

e (Ceviri nasil giindeme geldi? (How did you start the translation process?)

e (Cevirmen ile ilgili neler sdylemek istersiniz? ( What would you like to say about the
translator?)

e Kaynak dilde ve erek dilde kitabin islevi ne? ( What is the function of the ST and the
TT)

e Kitabin amac1 ne? (What is the aim of the ST)
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e Kaynak eser ve erek eser kag¢ baski yapt1? (How many editions do the ST and the TT
have?)

e Genel olarak Tiirk Cocuk Edebiyati metinlerinin ¢evirileri neden yapilmiyor? Etkili
olmalarmin 6niinden herhangi bir engel var midir ve varsa nedir? (Why are Turkish
children's literature not translated in general? Are there any barriers to their effectiveness,
and if so, what are they?)

e Baska cevirisi yapilan eseriniz var mi? Varsa hangi dillere cevrildi/ler? Kag¢ baski
yapt/lar? Cevirmenleri bu eserle ayni1 kisi mi? (Do you have any other translated book?
If yes, which languages are they translated into? How many editions do they have? Are
the translators the same person as this work?)

e (evirmenin baski, satig ve ¢eviri isi i¢in bir etken oldugunu diistinliyor musunuz? (Do
you think the translator is a factor for the printing, sales and translation?)

These questions have been developed by the researcher and cross-checked by the
supervisor of the thesis. Questions about her personal background have been asked first,
followed by questions directly linked to the topic. After completing the interview
transcription process, the researcher has e-mailed the interview transcription to the author in
case she may wish to make any changes or additions. She has not made any changes in the

transcription after she read the whole transcription.

The case books in the study are Mo ‘nun Gizemi and Burtch & Daphne: and the Secret
of MO. The source text collected in the research is the first edition among more than sixty
editions. It is published by Altin Kitaplar in 1999. The first edition is preferred since probable
modifications in subsequent editions were avoided -it is observed that there is not any
difference in the page numbers of different editions of the ST during the data analysis step-
. In addition to its publisher, the source text has 288 pages. On the other hand, Xlibris prints
the target text in the U.S.A. in 2008. Like the ST, the first edition of the TT is evaluated in

the research since it has only an edition. There are 188 pages in the translation book.

Furthermore, as Nord pointed out, eight extratextual components are explored first
using the top-down technique, followed by the descriptive text analysis (2005, p.43). The
extratextual factors are given in detail in the review of the literature part of the current
research. There are two reasons why the descriptive text analysis has been chosen rather than
the intratextual factors: the page numbers of the ST and the TT have a big difference in

quantity, and the translator of the TT is not known by the text producer and the publisher.
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3.4. Data Analysis

The researcher benefits from Nord’s extratextual factors as the pre-codes of the study.
Pre-codes mean that a researcher determines the codes before analysing the data. In the
current research, Nord’s factors are the pre-codes of the study to answer the research
questions by the researcher. During the data analysis procedure, eight factors in Nord’s
Model are utilised. The pre-codes under extratextual factors comprise of sender, sender’s
intention, audience, medium, place, time, motive and text function. The intratextual elements
are omitted from the analysis, as previously mentioned. The researcher codes all data in the
same way as Nord does—top-down strategy which means that factors are analysed by
beginning from the first element—, whether they are contained in the source or target texts

or not.

Two steps are taken to analyse the data. Extratextual elements are the focus of the first
section of the analysis. The transcription of Day1oglu's interview and the case books are used
to examine these factors, such as the sender, medium, and audience. Related questions and
answers to extra-textual factors could be founded in Appendix B. This analysis is to get
specific answers about the subjects. She is the text's author, to put it another way, the most
precise and reliable information regarding extratextual elements can be obtained with her
assistance. In addition to the interview, the source and target texts as well as this interview,

are utilized. The quantity of data that can be extracted from the texts is analysed.

The following analysis is made from the case books. The last analysis is completely
related to the descriptive text analysis. The researcher codes the source and target case books
through a descriptive perspective. With the case books’ analysis, it may be possible to
compare the relationship between the texts and their functions and to carry out the research
on children’s literature as a sampling size in translation studies with a broader perspective.
Under the descriptive text analysis, two fundamental types of codes are obtained: stylistic
interferences and semantic shifts. Omission, which is a stylistic interference, is the most

common code in the descriptive text analysis.
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3.5. Data Validity and Reliability

There are different validation and reliability methods in this research. Some validity
strategies are used such as using rich descriptions and using member checking to make the
research more valid and reliable. These strategies are selected based on their usefulness and
suitability for the research procedure. Creswell quotes definitions of qualitative validity and
reliability from Gibbs as “qualitative validity means that the researcher checks for the
accuracy of the findings by employing certain procedures, while qualitative reliability
indicates that the researcher’s approach is consistent across different researchers and
different projects” (2014, p. 201). By employing validity and reliability strategies,

researchers can contribute to their scholarly literature in a trustworthy way.

As the first strategy, the researcher has the research ethics committee approval at
Ankara Hac1 Bayram Veli University (this approval can be checked in Appendix C). Using
rich descriptions about the research gives the reader a clearer understanding of it. It can also
make the reader feel if s/he is at the setting of the inquiry and achieve more realistic findings.
Giving much information about the themes of the study and theory helps validate the
research. Research problems, questions, and aims are reported in-depth besides information
about data instruments, collection procedures, and analysis. It is tried to explain every single

detail about the study and answer all potential questions about the steps.
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CHAPTER 4: FINDINGS AND DISCUSSION

This chapter presents the analyses of the source text and target text in accordance with

a descriptive perspective and extratextual factors in Nord's Text Analysis in Translation

Model. Firstly, a descriptive perspective is used to analyse the ST and the TT with a broader

framework than Nord’s sentence oriented intratextual factors. As a next step, the findings

related to the extratextual factors are extracted from the interview the researcher had with

the author as well as the source text. The author provides ample insights, which helps the

researcher arrive at more accurate findings and better understand the text environment.

Below are the details of the descriptive analysis and extratextual factors.

4.1. Descriptive Analysis of the ST and the TT

Yazarlar Toplantisini izleyecegim. Genglik
ve ¢ocuk kitaplar1 yazanlar, bu yil Sidney'de
bir araya geliyor. Bu tiir toplantilar, ¢ok
vararli oluyor. Diinya vazarlariyla goriis
alisverisi yapmak, insanin ufkunu acip
zihnini biliyor. Cok katli bir binay1 andiran
jumbo jet, tiimiiyle dolu. Demir kusun
karninda, vyaklasik bes yiiz kadar yolcu
var... Daha Once, bircok kez uzun ucak
yolculuklart yaptim. Ancak yirmi bir saat
siiren, bodyle bir yolculuga ilk Kkez
cikivorum. Esim yolculuklarda uyumayi
pek sever. Bense hi¢c uyuyamiyorum. Kitap
okuyorum. Ucagin i¢inde geziniyorum.
Kimi zaman karsima, ilging bir yol arkadasi
cikiyor. O durumda yolculuk, cok keyifli
geciyor. Bazen, bu yolcularla konusurken,
yeni bir roman kurgusu edindigim bile
oluyor. Ama, bu tiir yol arkadaslarina pek

ST TT
Gizemli Gen¢ Adam Kim?? My Mysterious Travel Companion
Merhaba, [Hello]?
Avustralya'ya  gidiyorum.  Diinya I was on my way to Australia to attend

the Meeting of World Writers. [Writers of
youth and children's books are coming
together in Sydney this year. Such meetings
are very helpful. Exchanging views with
world writers opens one's horizons and
opens one's mind. Resembling a multi-
storey building, the jumbo jet is fully
loaded. In the belly of the iron bird, there
are about five hundred passengers... I've
taken long plane trips many times before.
However, this is the first time I have
embarked on such a journey that lasts
twenty-one hours. My husband likes to
sleep on trips. I can't sleep at all. I read
generally. I'm walking the floor inside the
plane. Sometimes 1 come across an
interesting travel companion. In that case,
the journey is very enjoyable. Sometimes,
while talking to these passengers, I even

2 The underlined words in the ST indicate that they have been omitted in the translation
3 The words in square brackets in the TT indicate the translations done by the researcher.
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sik rastlanmiyor.

Ucagimiz, Atatirk Havalimanindan
gokyliziine kanat agarken, yolculugun rahat
ve glivenli gecmesi icin dua ettim. Sonra
Kitabimi acip okumaya koyuldum. Roman
beni pek sardi.Oldukca uzun siiren yemek
molalarina karsin, Singapur'a vardigimizda
Kitap yarilanmisti.

Singapur'da ugak degistirdik. Avustralya
havayollarina ait bir baska jumbo jete
dolustuk. Ucak havalandiktan sonra,
Olgiistiz  bir istekle yeniden, kitabima
gomiilmeyi denedim. Ancak kendimi
okumaya veremiyordum. Ciinkii, sol
yanimdaki koltuga gelen yeni yolcu,
dikkatimi  dagitiyordu.  Ugak  1iyice
ylikselince, bu gen¢ adam ayaginin
dibindeki ¢antadan, kalin bir defter ¢ikard.
Oniindeki masay1 agip defteri oraya koydu.
Ceket cebindeki teybe bagli kulakliklar
takindi. Sonra hemen, deftere karmakarisik
cizimler yapmaya giristi. Dursuz duraksiz
yaptigi cizimlerden, gozlerimi
alamiyordum. Kisacasi, kiigiikk ¢ocuk
karalamalarini andiran bu ¢izimlere, takilip
kalmistim. (p. 9)

acquire a new fiction. But, such
companions are not very common.

As our plane took off from Atatiirk
Airport to the sky, I prayed for a
comfortable and safe journey. Then I
opened my book and started to read. The
novel really gripped me. Despite quite long
lunch breaks, the book was halfway through
when we arrived in Singapore.

We changed planes in Singapore. We
got into another jumbo jet belonging to
Australian airlines. After the plane takes
off,] I was making a big effort to absorb
myself in my book but somehow I could not
concentrate, for the young man in the seat
next to me was distracting my attention.
After the aircraft had climbed high into the
sky he removed a thick notebook from the
bag at his feet. Then he opened the table in
front of him and placed the notebook on it.
He donned a pair of earphones attached to a
small cassette player in his jacket pocket.
Finally, he started drawing strange shapes
in the notebook. I could not take my eyes
off the shapes he was constantly drawing.
[Shortly,] My mind was fixed on the
drawings, which resembled the scribbles of
a small child. (p.7)

Table 4.1. First Chapter of the ST and its translation

The first finding of the table above is changing the sentence type in the sub-heading.
In the ST, the author asks a question, “Gizemli Gen¢ Adam Kim?” in the sub-heading, yet a
noun phrase, “My Mysterious Travel Companion”, is given as a sub-heading. Here, it might
be assumed that the author asks a question in order to attract the attention of her audience.
By taking this assumption into consideration, it is thought that it would be more appropriate
to translate this sub-heading literally. In addition to this interference, it is apparent from
Table 1 that there is a huge omission from the source text. The omission part of the ST in
detail is generally related to the parts describing the environment, the beginning of the plot
and the introduction of the ST. 160 of 231 words on the first page of the first chapter are

omitted in the TT. This number equals almost 70 per cent of this page. There might be some
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reasons for the omission, such as summarising the text, avoiding in-depth descriptions and
handling this part of the ST as a redundancy. The omissions may be seen as reasonable in
this translation process or not. However, these omissions might be thought of as interfering
with the author’s style and the plot. As a characteristic of Dayioglu’s style, she frequently
uses long descriptions, probably, in order to give a feeling to her audience as if they are in

the plot or support the plot of the text.

Finally, it is observed in the translated part of the first chapter that different sentences
in the ST are merged in the TT. Three separate sentences in the ST, “Olgiisiiz bir istekle
yeniden, kitabima gomiilmeyi denedim. Ancak kendimi okumaya veremiyordum. Ciinkii, sol
yamimdaki koltuga gelen yeni yolcu, dikkatimi dagitiyordu.”, are translated in the same
sentence in the TT as “I was making a big effort to absorb myself in my book but somehow I
could not concentrate, for the young man in the seat next to me was distracting my
attention.”. Merging different sentences can help the audience not to be bored with different
simple sentences, yet it also may make it difficult for the audience to follow and understand
the plot of the text. In other words, it might be necessary to analyse the target age group

thoroughly before merging sentences in any ST.

ST TT
Kendimi Bur¢'un Anlattig Soluk Kesici .... [I was Hooked on Burtch’s
Seriivene Oyle Bir Kaptirdim ki! breathtaking Adventure]
Ug hafta sonra, Tiirkiye'ye donerken, I was on the lookout for Burtch on the

ucakta gozlerim hep Bur¢'u aradi. En | return flight three weeks later. [At least, I
azindan, onun gibi ilgin¢ bir yol arkadasi | looked for an opportunity to find an
bulma firsati kolladim. Ama, bunu | interesting travel companion like him. But I
basaramadim.  Istanbul'dan  ayrilirken, | couldn't do it. When T left Istanbul, T took
yanima iki kitap almistim. Yari yolda | two books with me. Halfway through, the
ikincisi de bitti. Sikintidan, dergi karistirip | second one is over. Due to boredom, I had
televizyon izleyerek ve sik sik Bur¢'u | a rather unpleasant journey, browsing
diisiinerek, keyifsiz bir yolculuk ge¢irdim. | magazines, watching TV, and often
Aslinda kendime kiziyordum. Burg'tan | thinking of Burtch.
neden bdylesine etkilenmistim? Neden onu Actually, I was angry with myself. Why
bellegimden sdkiip atamiyordum? O da | was I so impressed with Burtch? Why
otekiler gibi, siradan bir yol arkadasi degil | couldn't I get it out of my memory? Was he

miydi? not an ordinary travel companion like the
Bu sorulari sadece kendime degil, esime | others?
de soruyordum. O, Burg'tan pek I was asking these questions not only to

etkilenmedigini sOylilyordu. Ama, aklina | myself, but also to my husband. He said he
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takilan sorular vardi. Genetikciler acaba
gercekten, insan kopyalamislar  miydi?
Esim, Bur¢'un bu konuda ¢ok sey bildigine
inantyordu. Onun da Bur¢'la ilgili kuskular
besledigini anlayinca, bir giin baklay1
agzimdan c¢ikarip, haftalardir kafamda
kurup durdugum kuskulari, dile getirdim:

"Ben o gen¢ adamin, bir insan kopyasi
oldugundan kuskulaniyorum," dedim.

Esim:

"Bunu bir an ben de diislindiim," demez
mi!

Gililmeye bagladik. Esimin  saka
yaptigin1 sanarak, onu inandirmak igin,
kusku kaynaklarimi  sayip  dokmeye
giristim:

"Sen, su kopya olayinda, diis giiciime
tutsak oldugumu saniyor, daha dogrusu,
hayal kurduguma inaniyorsun. Bunu
biliyorum. Ama, inan bana, o gen¢ adamda
bir gariplik vard. iki kez yiizii, pembeden
leylak rengine déniistii. Olii yiizii gibi bir
hal aldi... Birinde yiiz kaslarmin ipil ipil
segirdigini gérdiim. Gozleri... "

Esim s6ziimii kesti: (p.26)

wasn't very impressed with Burtch. But he
had questions. Did geneticists really clone
humans? My husband believed that Burtch
knew a lot about it. When I realized that he
had doubts about Burtch, one day I spilt the
beans and expressed the doubts and that I
had been thinking about for weeks:]

"I suspect that the young man is himself
a clone," I said to my husband.

And needless to say, his reply was: "I
must confess, the same thought had
also occurred to me."

We both burst out laughing. Thinking
my husband was joking, I started telling
him the things that had aroused my
suspicions in an attempt to convince him.

"You think I've been carried away by my
imagination in this cloning business," I said.
"Or rather, you think [ am imagining things.
I'm aware of that. But believe me, there was
something decidedly strange about that
young man. Twice I saw his face change
colour-it went from pink to pale mauve. He
looked just like a corpse. I also saw his face
twitching all over. And his eyes... "

My husband interrupted my torrent of
words. (p.11)

Table 4.2. Fourth Chapter of the ST and its translation

The most interesting aspect of this sample is that the sub-heading of the chapter is not

translated into the target language. Four points are used instead of the sub-heading. The sub-

heading is not the only omission in the translation process. 116 of 211 words in the ST are

not transferred into the TT. Again, more than half of the first page of this sample is not found

in the target text. The omitted part in this chapter is fifteen sentences following each other.

These fifteen sentences might be seen as preparatory sentences for the chapter. In the absence

of these fifteen sentences, the audience of the TT faces directly with the main plot and

dialogues. However, there are some additions in the TT as follows:

e “to my husband”

¢ “And needless to say”
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¢ “] must confess”

e “] said”

These additions are found acceptable since the translation process is an instrumental

function. It can be explained as target text oriented. These additions might be grouped under

two categories. Firstly, it is estimated that the first and the last examples of additions in the

chapter, “to my husband” and “I said”, are used in order not to let the audience of the target

text avoid confusion. In the following category, other examples mentioned above may be

interpreted to increase the text's coherence. After such a massive number of omissions, some

additions might be seen as acceptable.

betimlenen cenneti andirtyordu. Cevresi siit
beyaz kumsallarla ¢evriliydi. Deniz ve

Glines 1sinlartyla  sarmas dolas olan
tatilciler, kumsallara yayilmislardi.
Uzaklardan bakilinca, insanlar,

rengarenk mayo ve sapkalariyla, yumusacik
kumlarin iistiinde agmus, tropikal ¢icekleri
andirtyorlardi. Herkes, deniz, Giines ve
cevreyl bezeyen, Ozgiin bitki Ortiisiiyle
biitlinlesmekten, Oylesine dingin, Oylesine
mutluydu ki!... Ne var ki, bu dinginlik ve
mutluluk, birden, bigakla kesilir gibi sona
erdi. Ciinkdi, batidan hizla gelip, gokyiizlini
kaplayan kursuni bulutlar, Giinesi tiimiiyle
kapatti. GOgii saran pirltilt  mavilik,
kirlenip yok oldu. Sonra, taaa otelerde,
yuvarlanarak

adanin iistiine dogru gelen, kapkara bulutlar
belirdi... Cok ge¢meden, kara kiimeler, ¢1g
gibi  birbirlerine  eklenerek  biiyiiylip,
cogaldilar. Giinesin gilizelim  yiiziini,
simsiyah bir pece gibi biiriidiiler.
Kumsallardaki mutlu insanlar, daha ne
oluyor, demeye kalmadan, goz kamagtiran
simsekler, belirdi. Ardindan kulaklar1 sagir
eden bir giimbiirtli koptu. Ve iri birer dut

ST TT
Iste Roman Burtch and Daphne
Cennet  Adasi, kutsal kitaplarda Paradise Island resembled the paradise

described in the holy books. It was
surrounded by beaches of white sand.
Vacationers reclined on the sands, enjoying
the sun and the sea.

Seen from a distance, these people in
their colorful swimsuits and sunhats looked
rather like tropical flowers in bloom on the
sofi sands. Everybody was so happy, so
relaxed at being united with the sea, the sun
and the plants and trees adorning the island.

However, this feeling of peace and
happiness came to a very sudden end; dark
grey clouds approaching rapidly from the
west soon obscured the sun completely. The
gleaming blue of the sky disappeared under
their greyness. Then black storm clouds
appeared in the far distance, rolling steadily
towards the island... Before long the
ominous black clouds were advancing in a
huge mass, just like an avalanche. They
covered the beautiful face of the sun with a
pitch-black veil. Before the happy people
on the beach had time to wonder what was
happening, blinding flashes of lightning
filled the sky, following by deafening claps
of thunder. Then the first drops of rain,
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goriiniimiindeki ilk yagmur damlalari,
birbirine eklenerek, yeryiiziine saldirdilar.

Kumsaldaki insanlar, neye ugradiklarimi
biliyorlardi. Ciinkii o giinlerde bu tropikal
yagmurlar, siirpriz sayilamayacak kadar,
dogal bir olguydu. Yabanci gezginler de
bunu kabullenmislerdi. Cokluk yagmur,
saganak seklinde diisiip, deli dolu yagdiktan
sonra, bicakla kesilmis gibi, birden
duruveriyordu. Ardindan Giines, olanca
sicakligiyla yiizlinii gosteriyordu. Bu tiir
saganaklar siirecinde insanlar, kendilerini
denize atip nese i¢inde yliziiyorlardi. Ancak
bazen, saganak sekil degistiriyordu.
Yagmur taneleri, gokyiiziinden bosanan
nehirlere doniigiiyordu. Bu da insanlarin
icine korku saliyordu. (p.35)

which looked like large mulberries, began
to strike the ground.

The people on the beach knew what was
happening, these tropical downpours
[which were a natural fact] came as no
surprise at that particular time of year.
[Foreign tourists also accepted this.] It
generally rained torrentially for a time, and
then the downpour would come to an abrupt
end, after which the sun blazed down on
them with its all warmth once more. During
these downpours the people on the beach
would usually rush into the sea and enjoy a
good swim. Sometimes, however, the
downpour underwent a change, for the
raindrops would turn into rivers flowing
from the skies. When this happened, people
would be afraid. (p.13)

Table 4.3. Fifth Chapter of the ST and its translation

The author narrates the whole source text in two steps: during and after the flight.
During the flight, the text is narrated in first-person by Dayioglu. Afterwards, Burtch tells
the story in an omniscient narrative. The first difference between the ST and TT is their sub-

>

headings. Whereas the author names this chapter “Iste Roman” and gives a signal that
Burtch’s story is going to be told in the following pages, a totally different sub-heading
encounters in the TT. It is changed in the translation process with a summarised title, “Burtch
and Daphne”. This situation might be handled as an interference to the ST. In addition to
changing the title, some other interferences are available in the translation. A word, “free”,

is added to the TT even if a similar word, “plant”, is used in the TT as follows:

ST
Herkes, deniz, Giines ve ¢evreyi bezeyen,
Ozgliin bitki Ortlisliyle  biitiinlesmekten,
Oylesine dingin, Oylesine mutluydu ki!...
(p.35)
Table 4.4. Interference in the Fifth Chapter of the ST and its translation

TT
Everybody was so happy, so relaxed at
being united with the sea, the sun and the
plants and trees adorning the island. (p.13)

The addition of “frees” may be seen as unnecessary, yet the translator can add the
vocabulary in order to strengthen the sentence by using similar words. Furthermore, two

types of stylistic interference are observed: splitting and merging sentences. The translator
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splits two consecutive sentences and indents them. Moreover, sentences are merged in the

TT five times. Examples of the splitting and merging sentences are given below:

ST

TT

Type of Interference

Herkes, deniz, Giines ve
cevreyi bezeyen, 6zgiin bitki
Ortiisiiyle  biitiinlesmekten,
Oylesine dingin, Oylesine
mutluydu ki!... Ne var ki, bu
dinginlik ve  mutluluk,
birden, bicakla kesilir gibi
sona erdi.

Everybody was so happy, so
relaxed at being united with
the sea, the sun and the
plants and trees adorning the
island.

However, this feeling of
peace and happiness came
to a very sudden end;

Splitting

Ne var ki, bu dinginlik ve
mutluluk, birden, bicakla
kesilir gibi sona erdi.
Ciinkii, batidan hizla gelip,
gokytiziinii kaplayan
kursuni  bulutlar, Giinesi
tiimiiyle kapatti.

However, this feeling of
peace and happiness came
to a very sudden end; dark
grey clouds approaching
rapidly from the west soon
obscured the sun
completely.

Merging

Kumsallardaki mutlu
insanlar, daha ne oluyor,
demeye kalmadan, goz
kamastiran simsekler,
belirdi. Ardindan kulaklari
sagir eden bir glimbiirtii
koptu.

Before the happy people on
the beach had time to
wonder what was
happening, blinding flashes
of lightning filled the sky,
following by deafening
claps of thunder.

Merging

Kumsaldaki insanlar, neye
ugradiklarimi  biliyorlardi.
Cinkii o gilinlerde bu
tropikal yagmurlar, siirpriz
sayillamayacak kadar, dogal
bir olguydu.

The people on the beach
knew what was happening,
these tropical downpours
[which were a natural fact]
came as no surprise at that
particular time of year.

Merging

Cokluk yagmur, saganak
seklinde diistip, deli dolu
yagdiktan sonra, bicakla
kesilmis gibi, birden
duruveriyordu.  Ardindan
Glines, olanca sicakligiyla
yiiziinii gosteriyordu.

It generally rained
torrentially for a time, and
then the downpour would
come to an abrupt end, after
which the sun blazed down
on them with its all warmth
once more.

Merging

Ancak bazen, saganak sekil

degistiriyordu. Yagmur
tanelert, gokyliziinden
bosanan nehirlere
dontisliyordu.

however, the downpour
underwent a change, for the
raindrops would turn into
rivers flowing from the
skies

Merging

Table 4.5. Interferences in the fifth chapter of the ST and its translation
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It may be thought that indenting might help the audience concentrate on the text in this
example. Significantly, it is also interpreted that readers can benefit from long and proper
sentences instead of simple and short ones while they are reading the text. Based on these

examples in this sub-heading, it is assumed that stylistic interferences may be done for the

audience.
ST TT
Defne Yakisikli Delikanlidan Cok A Deep Impression
Etkilenmisti

Defne hayal kurmayi cok seviyordu.
Hele, genc kizliga egeceli, hayal kurmak
onun icin yasam bi¢cimi olmustu.
Hayallerini bazen yakisikli bir delikanh
stislityordu. Bazen okul birincisi, bazen
diinya ¢apinda bir fliit sanat¢isi, bazen de
insanlig1 yok olmaktan
kurtaran, iinli bir bilgin oldugunu
diislityordu. Ama bu hayaller, yine de bu
cennet gibi adada, arkadassizliktan
sikilmasini engelleyemiyordu. Birkag kez,
dalis kursunda ve tenis kortunda, yeniyetme
gencler, kendisiyle ilgilenip yakinlasmak
istemislerdi. Defne aldig1 aile terbiyesi
nedeniyle, yabancilara yakin olmaktan
kacimiyordu. Boyle yapmazsa, annesiyle
stirtiismeye girecegini _biliyordu. Zaten
birkac  vildir, annesiyle tartismalari,
siklasmaya baslamisti. Bu da hem kendisini
hem de annesini, mutsuz kiliyordu. Tatile
mutlu olmak i¢in gelindigini diisiinerek,
tatsizlik ¢ikarmamaya 6zen gosteriyordu.

Ancak, kasirgada bikini sutyenini bulup
getiren gencten, etkilenmisti. Bu, kara
gbzIl, siyah sacl, yagiz delikanliyl, ¢ok
yakigikli  bulmustu.  Dahasi, icinde
kimligini, milliyetini bile bilmedigi bu
gencle, arkadaslik kurma egilimi olusmaya
baslamisti. Ancak, giin boyu delikanl
ortalarda goriinmemisti. Defne iskelenin
ucuna oturmus onu diisliniiyordu. Acaba
yakisikli delikanli ortalardaydi da ben mi
tantyamadim, diye hayiflaniyordu. Ciinkii
onunla kasirganin soku icindeyken, ¢cok kisa

Daphne had not made any friends on
holiday, either-and she was bored. She, too,
had gone to her diving course in the
moming, and had an occasional game of
tennis or table tennis with her mother. Apart
from that, she spent her time reading, going
for walks around the island, thinking and
daydreaming. She and her family came
from Wisconsin, but Daphne's father, an
officer who had been stationed at the
American base in Kuwait during the Gulf
War, was still serving there. He came to
Paradise Island every weekend to join his
family during the holiday. Just like Burtch's
mother, Daphne's mother, Jean, was fed up
with not having any friends. But as a rather
conservative person, she avoided making
friends with strangers, no matter how bored
she was. She was always telling her
daughter not to make friends with strangers.
The mother and daughter put up with their
boredom for the sake of the sun, the sea and
the incomparable beauty of the islands.

Daphne loved to daydream and [after
she became a teenager, dreaming became
her way of life.] sometimes her daydreams
were adorned by a handsome boy.
Sometimes her dream-boy had gained the
highest grades in the school, sometimes he
was a world-famous flute-player, or even a
famous scientist who had saved humanity
from  destruction. However, these
daydreams could not prevent her from
feeling bored in this island paradise. Once
or twice there had been teenage boys on the
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bir siire yiiz yiize gelmisti. Onun kapkara
cekik gozleri, elmacik kemikleri belirgin
aydinhk  yiizii, go6zlerinin  Oniinden
gitmiyordu.

Kisacasi, Bur¢ wuzaklardan  onu
gozlerken, Defne de onunla yakinlasma
hayalleri kuruyordu. Bu hayallerden
birinde, aksam yemegi i¢in, sik giysilere
bliriinmiis olarak, odasindan c¢ikarken,
birden o delikanli, kapmin Oniinde
beliriyordu. (p.41)

diving course or the tennis courts who had
shown an interest in her [ and tried to meet].
But Daphne took care not be too intimate
with strangers [She knew that if she didn't
do that, she would argue with her mother.
For several years already, her arguments
with her mother had become more frequent.
This made both her and her mother
unhappy. By thinking of that people go for
holidays for happiness,] because of the
strict family upbringing she had received.
She was careful not to create any
unpleasantness on holiday.

However, the young man who had found
her bikini bra and brought it to her in the
storm had made a deep impression on her.
She had found the dark-eyed, black-haired,
olive-skinned youth very handsome. She
[had a tendency to make friends with
him]knew nothing at all about him, or even
his nationality, had not seen him all day.
Daphne was sitting on the end of the dock
thinking about him [she was sad because of
the thought of if the handsome young man
was around and I didn't recognize him,.
Because she had only briefly come face-to-
face with him during the shock of the
hurricane]. She could still see his slanting
black eyes and his high-cheekboned face.

In a word, while Burtch was watching
her from a distance, Daphne was
daydreaming about becoming friends with
him. [In one of these dreams] Elegantly
dressed to go to a smart restaurant, she
would be leaving her room to join the young
man waiting for her below. (p.17)

Table 4.6. Sixth Chapter of the ST and its translation

The most striking findings to emerge from the example are the limitations of the sub-
headings in the ST and TT. While the author employs a quite specific sub-heading in her
book, an indefinite phrase, which has no limitation, is used in the TT. Even though the reader
can understand who likes whom in the ST, there cannot be possible to guess the sub-heading

in translation. Besides, the sub-heading is brought forward in the TT. However, the translator
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gives the sub-heading two paragraphs earlier than the ST; this chapter consists of these two
paragraphs. In other words, the first paragraph in the translation is actually two extra
paragraphs in the chapter in the ST. It is observed that there is a merging of paragraphs in
this chapter in the TT.

Moreover, two semantic shifts are observed in the TT. In contrast, the author means
“in the island just like heaven™ with “cennet gibi adada’; the translator translates this phrase
as “in this island paradise”. In addition, the phrase “kapinin oniinde beliriyordu” is
misinterpreted as “the young man waiting for her below”. She refers to “in front of her room”
in this sentence, not below. As the last finding in this chapter of the ST, the translator merges
two simple sentences twice in this chapter. These mergings can stem from the translator’s
style or translation function. It is also observed that these mergings do not have any

significant effect on the meaning of the ST. These two examples are given in the table below.

ST

Defne hayal kurmayir ¢ok seviyordu.
Hayallerini bazen yakisikli bir delikanh
stsliiyordu.

Dahasi, i¢inde kimligini, milliyetini bile
bilmedigi bu gengle. Ancak, giin boyu
delikanl ortalarda gériinmemisti.

Table 4.7. Mergings in the Sixth Chapter of the ST and its translation

TT
Daphne loved to daydream and sometimes
her daydreams were adorned by a
handsome boy.
She knew nothing at all about him, or even
his nationality, had not seen him all day.

ST TT
Yuma, Defne ile Burg:"un Hemen, Daphne and Burtch are to be Disposed
Yok Edilmesini Istedi of

Arkadaslar1 onu evinde bekliyorlardi.
Yuma, sabirsizlikla karsisina dikildi:

"Amma da geciktin! Gengleri bulup
konusabildin mi bari?"

Tom neseliydi:

Tom's friends were waiting for him in
front of the house. Yuma confronted him
impatiently. "You're certainly late! Did you
at least manage to talk to them?"

Tom was in a good mood. "I certainly

"Hem de nasil! ikisi de hinoglu hin.
Aksamki ask numaralar1 yetmiyor gibi,
bugiin de siradan tatilci kimligi sergilemeye
calisiyorlar. Ama agizlarindan epey laf
aldim.

Yuma:

"Lafi uzatma. O kahrolasicalar, sana
kimlikleriyle ilgili, nasil bir masal anlattilar
onu soyle... "

did! They're both cunning and crafty.
As if the 'courting couple' trick wasn't
enough, they're pretending to be ordinary
holidaymakers. But I got quite a lot of
information out of them."

Yuma interrupted impatiently: "Come to
the point! What did those damn kids tell you
[what kind of story] about themselves?"
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Tom:

"Sakin ol patron! Oglan Tiirk. Babasi
Cin'de yeni ¢ikan Sar1 Ejder’i, Tiirkiye'de
tiretiyor."

Yuma 6fkeyle Tom'un soziinii kesti:

"Cok iyi. Bu isi ona Yuen yilam
saglamistir.  Clnkii  asagillk  adam,
yosundan yakit elde etme iginde de basi
cekiyor. Duyduklarim dogruysa, yapay
yosun  yakiti, onun  Sanghay'daki
laboratuvarinda elde edilmis. Yuen'e yilan
demem yanlis. O aslinda kollar1 diinyaya
dolanmuis, koca bir ahtapot. Eeee baska ne
ogrendin?"

Tom:

"Kiz Amerikali. Babasi subay. Halen
Kuveyt'te Amerikan birliginde... "

Yuma yeniden Tom'un soziinii kesti:

"Tamam, her sey anlasiliyor! Yuen kizin
babasiyla da isbirligi iginde olabilir.
Amerika, Korfez Savasinda kullanmak
tizere, Cin'den kimyasal silah aliyordur. Bu
tiir silahlar, Cin'de ¢ok ucuza mal oluyor.
Kizin babasi, Yuen'le bu is iliskisi sirasinda
tanismis olabilir. Amerikali subay kizin
ajan olarak Yuen'in buyruguna verilmis
anlagilan. (p.93)

"Chill out a bit, boss!" said Tom. "The
boy's a Turk. His father manufactures
that new Chinese 'Yellow Dragon' car in
Turkey."

Yuma interrupted him angrily. "That's
just great! That snake Yuen must have
secured the work for him. That scum is one
of the leaders in the fuel-from-seaweed
business. If what I've heard is right, he
discovered how to make this fuel in his
laboratory in Shanghai. Yuen's no snake.
He's a giant octopus who has wrapped
his tentacles round the entire world. And
what else did you find out?"

[Tom] "The girl 's American." "Her
father's an army officer based in Kuwait."

Yuma interrupted Tom again. "That's
enough, everything’s quite clear! Yuen
could be collaborating with the girl's father.
America is buying chemical weapons from
China to use in the Gulf War. Weapons of
that kind can be manufactured very cheaply
in China. The girl's father could have got to
know Yuen at some stage of this business
relationship. It's obvious that the American
officer's daughter is now at the disposal of
Yuen to carry out his orders. (p.50)

Table 4.8. Fourteenth Chapter of the ST and its translation

In this chapter, there is a considerable amount of data related to semantic shift,

including converting active voice into passive one or vice versa and merging sentences or

paragraphs. It is observed that the translator merges sentences or paragraphs eight times.

Other findings of this chapter are basically about semantic shifts and a single addition to the

TT as follows:

ST TT Type of Semantic Shifts
Yuma, Defne ile Burg¢'un | Daphne and Burtch are tobe | From a subject-oriented
Hemen, Yok edilmesini | Disposed of perspective  to  object-
Istedi oriented one
Evinde In front of the house Wrong preposition
Cin’de yeni c¢ikan ‘Sar1 | New  Chinese 'Yellow | Country based perspective
Ejder’ Dragon' rather than nationality one
Yapay yosun yakiti, onun | He discovered how to make | Shift from passive to active
Sanghay'daki this fuel in his sentence
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laboratuvarinda elde

edilmis.

laboratory in Shanghai.

Amerika, Korfez Savasinda
kullanmak tizere, Cin'den

America is buying chemical
weapons from China to use

Possibility meaning was
translated as certainity

in the Gulf War.

Weapons of that kind can be
manufactured very cheaply
in China.

Table 4.9. Semantic shifts in the fourteenth chapter of the ST and its translation

kimyasal silah aliyordur.
Bu tiir silahlar, Cin'de ¢ok
ucuza mal oluyor.

Certain  meaning
translated as possibility

was

The first semantic shift occurrs in the sub-heading. Even though “Yuma, Defne ile
Bur¢'un Hemen, Yok edilmesini Istedi” is an active sentence in Turkish, it is translated into
English as “Daphne and Burtch are to be Disposed of”. As can be seen in the example, the
subject of the sentence in the ST is omitted, and it is translated with an object-oriented style.
The next semantic shift is carried out among prepositions. The author implies “at home” by
stating “evinde”, yet it is translated into English as “in front of the house”. The author refers
to the country in the ST by stating “Cin 'de yeni ¢ikan’; nonetheless, it is translated as “New
Chinese ‘Yellow Dragon’. A shift from passive to active is used in this chapter. “Yapay yosun
vakiti, onun Sanghay'daki laboratuvarinda elde edilmis” is translated in an active sentence
in contrast to its linguistic form in the source text. In the last two examples of semantic shifts,
there are shifts between possibility and certainty. While “Amerika, Korfez Savasinda
kullanmak iizere, Cin'den kimyasal silah aliyordur” is translated in a confident tone into
English, the sentence of “Bu tiir silahlar, Cin'de ¢ok ucuza mal oluyor” has a tone of
possibility in contrast with its tone in the ST. Additively, there is an addition in the target

text as “interrupted impatiently”.

ST
Miizedeki Kutsal Mo Fosili

TT
MO Fossil Exhibited in the Museum

Bur¢’la Defne o giin, dalis kursundan,
yorgun argin dondiiler. Defne'nin hocast,
birka¢ ders sonra, Bur¢'un grubuna
katilabilecegi miijdesini  vermisti. Bu
ylizden cok sevingliydiler. Bara gidip birer
portakal suyu aldilar. Kumsalda bir agag
golgesine
siginip, serbetlerini icmeye basladilar. Bir
yandan da Gizemli Dortliiyii
diisiiniiyorlardi. Daha bardaklar

Burtch and Daphne came back tired
from their diving course that day. After
just a few lessons, Daphne 's instructor had
given her the good news that she could
join Burtch's group. [They were too happy
because of the news.] They went to the bar
and bought a few bottles of orange
juice, then sat in the shade of a tree on the
beach and [began to sip] sipped their drinks.
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yarilanmadan, elinde ¢op sepeti ve tirmikla
Naho-bi karsilarinda belirdi:

“Is¢i barakalarmn bulundugu yere gelin.
Sefim aligveris i¢in Male'ye gitti. Kuytu bir
kosede laflariz. Tlging haberlerim var," dedi.
Defne ile Burg, hemen ayaklandilar.
Naho-bi:

"Siz gidedurun. Ben arkanizdan yetigirim,
diyerek pire gibi ziplayip goézden
kayboldu.

Bur¢'la  Defne, is¢i  barakalarinin
bulundugu alana vardilar. Cadir1 andiran
agaclardan birinin altina sokuldular. Cok
gegmeden Naho-bi geldi. Yine tiim disleri
ortadaydi:

"Hey yabancilar! Sizin Gizemli Dortld,
biraz once, 6zel bir motorla Male'ye gitti.
Kaptanla konusurlarken, kulak misafiri
oldum. Miizeyi gezeceklermis."

Defne:

"Male'de miize mi var?"

Naho-bi dviingle yanitladu:

"Elbette. Ustelik bugiinlerde bizim miize,
diinyanin dilinde. Cok {inlii oldu yani."

Burg:

n

"Dogrusu, Maldiv'e gelmeden Once
okudugum tamitim kitaplarinda, bdyle
diinyaca _ iinlii  bir miizeden soz
edilmiyordu."

Naho-bi:

"O kitaplar basilirken, Male Miizesi {linlii
degildi ki!... " (p.117)

They were thinking about the Mysterious
Four [at the same time].

Naho-bi suddenly appeared with his rake
and rubbish basket [ before they drank half
of their beverages]. "Come over to
the workers ' huts," he urged. "My boss has
gone into Male to do some shopping. We
can chat in a quiet corner. I've got some
interesting news for you."

Daphne and Burtch leapt to their feet
immediately.

[Naho-bi]

"You go on ahead." "I'll catch up with
you." With those words, he jumped just like
a flea, and vanished from sight.

Burtch and Daphne reached the area
where the workers' huts were, and sat down
under one of the tent-like trees. Shortly
afterwards Naho-bi arrived and flashed his
toothy smile.

"[Hey tourists] Your Mysterious Four
went off to Male in a private yacht a short
while ago. I overheard them talking to the
captain. They're going to visit the museum."

"Is there a museum in Male?" asked
Daphne.

"Of course there is," replied Naho-bi
proudly. "The whole world is talking about
our museum right now. [which means it
gets too popular.]"

"It didn't say anything about [ such a
World-famous] a museum in the
guidebooks I read before I came here," said
Burtch

"The museum wasn't famous when that
book was printed!" answered Naho-bi.

(p.65)

Table 4.10. Seventeenth Chapter of the ST and its translation

The translator begins to translate this chapter above by adding a verb to the sub-
heading. In contrast to the sub-heading in the ST, its translation has a verb. Another addition
is done in one of the next sentences. Naho-bi quotes in the ST “ilging haberlerim var”, but
it is transferred into the target language as “I've got some interesting news for you”. The part

of the “for you” is added. These two additions are assumed that are employed in the TT in
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order to emphasize the meaning or to give the exact sense to the target audience. Based on
this assumption, the translator moves the verb “dedi” from the end of the sentence to the
middle. It is considered that also stems from the same assumption. Ultimately, some
interferences with the author’s style are available in this chapter. It is seen that the translator
merges sentences together eight times in this chapter. It sometimes occurs among paragraphs

and sometimes in consecutive sentences. Such a vast number of sentence merging causes be

thought that it can be implemented in order to lessen the number of pages of the TT.

ST

TT

Genclere Miizede Saldiran Kimdi?

Defne, Bur¢ ve anneleri, ertesi sabah,
Naho-bi ile birlikte, motora binip, Male'ye
gittiler. Naho-bi onlar1 6nce miizeye
gotiirdii. Miizede fazla bir sey yoktu. Ama,
Mo  yarati@imin  kavkisi,  gercekten
goriilmeye degerdi. Bayan Jane, bu binlerce
yillik fosilin, pek ¢ok fotografini c¢ekti.
Sonra kamerayla goriintiiler almaya bagladi.
Birden, karsisina iriyari, kapkara suratli, bir
yerli dikildi. Video kamerasiyla kendi
goriintiisiiniin -~ alindigim1  iddia  ederek,
Jane'in Ustline saldirdi. Kameray1 elinden
almaya kalkisti. Jane'in ¢igliklarini duyan
yoktu. Zaten miize giinlin bu saatinde
bombostu. Bur¢ olanca giiciiyle, Bayan
Jane'i savunurken, yerli saldirgan bu kez,
onun iizerine cullandi. Ellerini bogazina
kenetleyip, sikmaya basladi. Tam o sirada,
Tom ortaya ¢ikti. Bur¢'u adamin elinden
kurtardi. Sonra bekg¢i geldi. Hepsini birden
miizeden kovdu.

Tom:

"Yerlilerle stirtigmeye girmemelisin
delikanl," dedi.

Burg:

"Bekeiden izin alip, kamerayla miizeyi
goriintiiliiyorduk, Hatta bekgiye, bolca
bahsis bile verdik. Sonra birden, o adam
ortaya cikti. Goriintiimii  alamazsiniz,
diyerek tistlimiize saldirdi. Durup dururken,
onunla stirtisgmeye girmedim ki!"

Attack in the Museum

The next morning, Daphne, Burtch and
their mothers boarded a motorboat with
Naho-bi and set off for Male. [Naho-bi took
them to the museum first] There was not a
great deal to see in the museum in general
except the fossilized shell of the Mo [which
was really worth seeing]. Daphne's mother
took a lot of photographs of the ancient
fossil. Then, just as they started to use their
video cameras, they were confronted by a
heavily-built, dark-skinned [native] man.
He claimed they were filming him, and
grabbed Jane, trying to wrench the camera
out of her hands. Nobody heard Jane's
screams, because the museum was empty
[at this time of the day]. While Burtch was
trying to defend Daphne's mother with all
his strength, the big man attacked him,
grabbing him round the neck and trying to
throttle him. At that moment Tom appeared
to rescue Burtch from the man 's clutches.
The burly man suddenly released Burtch
and ran away. Then the museum security
guard arrived and told all ofthem to leave
the museum.

"Don't rub the locals the wrong way,
young man!" chided Tom.

"Actually we got permission to film in
the museum from the security guard", said
Burtch. "We even gave him a good tip.
Then suddenly that man [appeared and]
jumped on us. He said we couldn't film him.
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Tom sevecen bir tavirla Bur¢'un sirtini
stvazladi:

"Her neyse, buradan geciyordum. Bir
kadinin, Ingilizce imdat ¢1gligin1 duyunca,
miizeye girip yardim etmek istedim. Bazen
turist kadinlarin ¢antalar: filan kapiliyor da

. Male've alisveris i¢in inmistim. Bu
sicakta, Cennet Adasmin kumsallarini ve
denizi birakip da baskente gelmek, akil isi
degil ya!"

Defne Tom'un, Bur¢'u yerlinin elinden
kurtarmasina pek sevinmisti: (p.141)

I didn't do anything to rub him the wrong
way!"

Tom rubbed Burtch's back in a friendly
way. "Well, whatever . . . I just happened to
be passing by. When I heard a woman
screaming for help in English, I came into
the museum to see what I could do.
Sometimes they snatch the handbags of
female tourists. I've come here to do some
shopping. It's not such a sensible thing to
leave the sea and sands of Paradise Island
to visit the capital in this heat!".

[Defne was delighted that Tom had
rescued Burg from the native's grasp.](p.80)
Table 4.11. Twenty-second chapter of the ST and its translation

The most obvious findings in this chapter are basically interfering with the sub-
heading, semantic shifts, omissions and merging sentences. As in the fourth sample of the
research, the translator utilises indeterminate words with no limitations as the author uses a
very particular sub-heading in the ST. Even if the reader can figure out who attacked whom
in the ST, guessing the sub-heading in translation is impossible before reading the TT. The
translator omits the subject and the object of the sub-heading in the ST; in other words, this

omission may lead the text to become ambiguous.

Six semantic shifts are observed on the first page of this chapter. The translator

2 ¢

employs “Daphne’s mother” instead of “Ms Jane”, “the man” instead of “yerli (the native)”,
“trying to” instead of “basladi (started)”, “do” instead of “yardim etmek (to help)”, “here”
instead of “Male”. Even though Ms Jane faces the native first, “they were confronted by a
heavily-built, dark-skinned man” is used instead of “she was”. In addition to these semantic
shifts and the interference, 25 of 205 words are omitted on the first page. It equals almost
twelve per cent, and it might be seen relatively less when taking other samples into
consideration. Finally, the translator merges separate sentences nine times in the TT, which

includes mergings of different paragraphs twice.

ST TT
Burcla Defne Ilk Kez Opiismenin [Burtch and Daphene Enjoyed] The
Coskusunu Yasadilar First Kiss
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Cennet Adasinin, dogusunda bulunan
Papagan Adasinda, piknik yapilacakti.
Piknikgiler mayolarini iclerine giymislerdi
Motor denize agilinca, soyunup yaglandilar.
Sonra motorun dortbir yanina yayildilar.
Ozgiirce  giineslenmek  igin, motorun
tavanina ¢ikanlar bile vardi...

Hava Oylesine glizeldi ki, gokyiizi
masmaviydi. Piknik¢ilerin  en  biiylk
korkusu, adalarda arada bir goriinen, firtina
ve saganak yagmurdu. Kaptan, havanin giin
boyu giizel olacagini, korkulu bir saganagin
beklenmedigini soOyleyince herkes pek
sevindi. Boylece iki saat, sakin denizde yol
aldilar. Deniz kimi yerde s1gd1. Dipteki kum
tepeleri, glimiis yiginlart gibi parildiyordu.
Kimi yerde, denizin dibi karanlik ve
korkun¢  bir  kuyuyu  andirtyordu.
Tatilcilerden biri kaptana, o yorelerde hig
martt goriilmedigini sdyleyerek, bunun
nedenini sordu.

Kaptan:
"Buralarda asir1 sicak ve yiiksek nem
yiizlinden, martt yasamiyor. Dikkat

ettinizse, gokyiiziinde bagka kuglar da
yok,'"dedi. Gergekten yogun sicak ve nem

nedeniyle  adalarda  kelebege  bile
rastlanmiyordu.

Konu havadan agilinca, kaptan buralarda
birdenbire olusan hava patlamalarini
anlatmaya giristi:

"Bizim buralarda bazen, Oylesine
korkung firtinalar patlar ki!... Arada bir

hortum da olusur. Hortum, kimi zaman,
icine aldig1 yilanlari, kurbagalar1 tepemize
bosaltir. Firtina koptugunda, denizde de yer
yerinden oynar. Dalgalar, amansiz diigman
ordular1 gibi, karaya saldirir... Agaclar
kokiinden soker. Binalar1 yutar. O zaman
icimizden, buralardan kagip kurtulmak
gelirr  Ama ilkemizden kopamayiz.
Vatanimizi her haliyle seviyoruz." (p.168)

The picnic was to take place on Parrot
Island, to the east of Paradise Island. The
people on the boat had put on their
swimwear under their clothes. As the boat
pulled away from the shore, they peeled off
their outer clothing and oiled themselves,
then found places to sunbathe in various
parts of the vessel. Some of them even went
up onto the roof of the cabin in order to
sunbathe more freely.

The weather was beautiful and the sky
was deep blue. The picnickers' greatest fear
was of the storms and tropical downpours
[from time to time] when the captain
reassured them that such weather was not
expected [ and that the weather would be
nice all day], everybody was extremely
glad. They skimmed over the calm sea for
the best part of two hours. The water was
shallow in some places, the sandy hillocks
on the sea bed shimming like mounds of
silver. In other places the bed of the sea was
like a deep, dark well. One of the
vacationers asked the captain why there
were no gulls to be seen.

"Gulls can't live here because of the
extreme heat and humidity," he said. "You
may have noticed that there are no other
birds in the sky. There are no butterflies on
the islands, either, because of the intense
heat and humidity".

Then the captain embarked on an
explanation of the sudden drastic changes in
the weather [when the subject was the
weather]. "Sometimes really terrible storms
break out here. We get tornadoes from time
to time. Sometimes the snakes and frogs
that have been sucked up into a tornado are
dropped on our heads. Sometimes [during
the storms] the sea really goes crazy. The
waves attack the coast like an invading
army... Trees are tom up by their roots,
buildings are swallowed. That's when we
feel like escaping from here. But we can't
abandon our country. We love our
homeland [in every way]." (p.96)
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Table 4.12. Twenty-sixth chapter of the ST and its translation

The translator prefers making a generalisation in the sub-heading in this chapter as in
the fourth sample. While the author uses a very particular sub-heading in the ST, the TT
utilises non-specific words as a sub-heading. The target text audience faces a sub-heading in
an extensive framework. It is also witnessed that the translator paraphrases the subject of

some sentences in this chapter.

ST TT

Kaptan: "Gulls can't live here because of the

"Buralarda asir1 sicak ve yiliksek nem | extreme heat and humidity," he said. "You
yliziinden, marti yasamiyor. Dikkat | may have noticed that there are no other
ettinizse, gokyliziinde baska kuslar da | birds in the sky. There are no butterflies on
yok,"'dedi. Gergekten yogun sicak ve nem | the islands, either, because of the intense
nedeniyle  adalarda  kelebege  bile | heat and humidity".
rastlanmiyordu.

Table 4.13. Paraphrase Sample in the Twenty-sixth Chapter of the ST and its Translation

When “the people on the boat” was used instead of “Piknik¢iler” in one of the
following sentences, the translator means “Kaptan” with the subject “he”. Moreover, the
translator gives the words of Burtch in the flight with the author in the TT as if they belong
to the captain. It can be clearly seen in the table above. This mistranslation might be derived
from a misunderstanding of the ST. In this chapter, four mergings of sentences are observed

in the TT, and this number may be seen as relatively less than in other chapters.

ST TT
Tom Gorevliyi Oyuna Getirip Defne ile | Tom Enlists the Help of the Receptionist
Burc'un Ev Adresini Ogrendi

Burtch closed his suitcase, got dressed

Bur¢ bavulu kapadi. Giyinip odadan | and left the room. He went to Reception to
ciktl. Annesiyle danmismada bulustular. | meet his mother. The Receptionist was
Memur, bilgisayardan hesaplar1 | preparing their bill on the computer. As the
¢ikartyordu. Uc hafta boyunca yaptiklari | Receptionist prepared a breakdown of the
harcamalar, oda hesabmma yazilmisti. | money they had spent [for three weeks
Onlarin  dokiimii  yapiliyordu. Memur, | since they were billed to their room. They
onilindeki notlara bakarken, birden giile¢ | were invoicing], looking at the notes in

yiizle konusmaya basladi: front, him, he suddenly [began to talk and]
"Tatilciler, adamizda ¢ok  giizel | broke off with a smile.
dostluklar kuruyorlar. Bu da bize onur "Tourists make very good friendships

veriyor? Acele ¢ikis yapmak zorunda kalan | when they stay on our island. We are very
dostlarinizdan biri, durun bakayim. Adi | honored by this. There was a friend of yours
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neydi? Suraya not etmistim. Evet evet, adi
Tom'du."

Burg tepeden tirnaga iirpererek soziini
kesti:

"Tom mu?"

Memur:

"Evet, Tom dedim. Onunla ailece dost
olmussunuz. Sizlerle vedalasamadig1 igin,
cok tlizgiindii. Adreslerinizi istedi."

Bur¢ korku dolu bir sesle atildi:

"Herhalde vermemissinizdir. "

Memur onun bu tutumuna pek sasirdi:

"Aslinda vermemem gerekirdi. Ama o
bana, cok etkileyici bir dostluk fotografi
gosterdi. Bu fotografta siz, anneniz,
Amerikali ana kiz ve Tom, O&ylesine
imrenilecek bir dostluk sergiliyordunuz
kil... Dedigine gore, hepiniz ona ¢ok
yakinmigsiniz."

Burg:

"Adresimizi
sOyledi mi?"

Memur:

"Elbette soyledi. Yoksa neden vereyim.
Tom'da sualtinda cekilmis fotograflariniz
varmig. Sizin sualtt fotograf makineniz
olmadigr  i¢in, kendisinden  ricada
bulunmugsunuz. Tam onlar1 banyo yaptirip,
adresinize gonderecek. Merak etmesinler,
dedi. Dogrusu sizleri kutlarim. Giiniimiizde
boyle dostluklar kolay
olugsmuyor. " (p.192)

ne yapacakmis? Bunu

who had to leave in a hurry. Oh, [wait, let
me see. What was the name? I noted it here.
Yes] yes-his name was Tom."

A shiver passed down Burtch's spine.

[he interrupted] "Did you say it was Tom?"

[The receptionist:] "Yes [ I said Tom]."
"He said he had made friends with both
your families. He said he was sorry he
couldn’t say goodbye to you, and asked for
your address.".

Burtch with a voice full of fear. "I'm
assuming you didn't give it to him."

The Receptionist was surprised by his
reaction. "Of course, I shouldn't have given
it to him, but he showed me a photograph of
all [intimate friendship] of you together. He
was with you, your mother, the American
girl and her mother-and you all seemed to
be such [enviable] good friends [in this
photograph]! According to him, very close
friends."

"What was he going to do with our
address?" asked Burtch. "Did he tell you?"

"Of course he did," said the man.
"Otherwise I wouldn't have given it. Tom
has some underwater photographs. He said
you asked him to take them, as you don't
have an underwater camera. Tom will
develop them and mail them to you. To tell
you the truth, I congratulate you, such
friendships are not easily made in our day
and age." (p.112)

Table 4.14. Twenty-nineth Chapter of the ST and its translation

There is a critical semantic shift in the sub-headings of twenty-nineth chapter. Even
though the Turkish title means that Tom tricks the receptionist and get the addresses of the
youngsters, this title is translated in a sense that the receptionist knows Tom’s intention and
helps him deliberately by giving the addresses. There is also an omission in the translation
of the sentence: home addresses of Daphne and Burtch. This semantic shift cannot be
implemented deliberately or for another reason, but it causes a substantial semantic
difference between the ST and TT. The translator also translates a term in the ST with two

different words. However, the word “memur” is so common in this chapter, “the
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receptionist” and “the man” are used in the TT. Lastly, there are some stylistic interferences
in this chapter apart from these semantic shifts. In this sample, the translator merges

sentences in the TT ten times. This number can be seen more frequently than in the previous

chapters.
ST TT
Burc¢ Yanitin1i Bulamadigi Sorularla Questions to Which Burtch Has No
Kusatilmisti Answers

Burg, uzun ugak yolculugu siirecinde
hep, yiirek hoplatict seriivenlerle dolu,

Maldiv tatilini disiindii. Orada olup
bitenleri,teker teker zihin silizgecinden
gecirdi. Gizemli Dortlii  olaymn1 enine

boyuna irdeledi. Birbiri ardina yaganan
sagirtict olaylar1 gizini ¢ozmeye c¢abaladi.
Tom'un, genglerin deniz altinda c¢ekilmis
fotograflarin1  gonderecegim  diyerek,
gorevliden adresleri almasi, diipediiz
meydan okumaydi. Hele, adres alirken
kullanmak tizere ¢ektirdigi grup fotografi!
Bu davranis1 onun, gelecekte, kendilerini
yeniden goérme isteginin, ne denli ciddi
oldugunu gosteriyordu. Oyle olmasa, bdyle
garip davraniglara ne gerek vardi! Aslinda
Tom adreslerini istese, ne Defne verirdi ne
de kendisi! Elin, ne idigi belirsiz kisisine,
neden adreslerini _ versinlerdi!... Tom
onlarin, kendileriyle ilgili diisiincelerini de
anlami olmaliydi. Bu yiizden, adreslerini
dogrudan istemek yerine, garip yollara
bagvurmustu. Adres alirken, deniz altinda
cekilmis fotograflardan s6z etmesi, onlari
Oldiirmek isteyenlerin, Dortlii oldugunu da
apagik ortaya koyuyordu. Peki bu adam ve
arkadaglari, bizden ne istiyor? Bur¢ yol
boyunca, bu soruyu pek ¢ok kez, kendi
kendine sordu. Ama yanit bulamadi.
Bur¢'un yanitini bulamadigi sorular, bu
kadarla kalmiyordu. Avrica Naho-bi ve
ninesinin durumu da ¢ok garipti. Onlar
neden yalanlara dayali bir oyun kurmus, iki
aileyi kandirma yoluna gitmislerdi? Ya
tapmaktaki Mo fosili igeren tasin,
calinmasina demeliydi! Hem de tas, boyle

During the long flight Burtch thought
about his holiday in the Maldives full of
breathtaking adventures [all the time]. He
analyzed all the events. He thoroughly
scrutinized the affair of the Mysterious
Four, attempting to solve the mystery of the
chain of amazing events that had taken
place [consecutively].

The fact that Tom had managed to obtain
their addresses from the Receptionist by
claiming he was going to mail the
photographs [taken under sea] to them was
a direct challenge, especially the group
photograph he had had taken to use for that
purpose! This action showed that [how
much] he was bent on seeing them again at
some time in the future. [Otherwise, what
was the need for such strange behavior! In
fact, if Tom had asked for their address,
neither Defne nor himself would have given
it! Why would they give their address to the
stranger's unknown person!... Tom must
have understood their thoughts about them
too. Therefore,] He had resorted to this
subterfuge in order to obtain their
addresses, instead of asking them directly.
The fact that he had mentioned underwater
photographs when asking for their
addresses clearly revealed that the people
who had tried to kill them were the
Mysterious Four. Alright, so what do that
man and his friends want from us? He asked
himself time and time again during the
flight, [yet] unable to find an answer.

[One of] The important question left
unanswered was the identity of the man
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bir fosilden, kendilerine sz edilmesinin
hemen ardindan ¢alinmisti.

Yaniti  bulunamayan en  6nemli
sorulardan biri de deniz altinda kendilerini
kurtaran kisinin, kimligiyle ilgiliydi. Ciinkii
onun
kim oldugu da anlagilamamisti. Miizedeki o
yabanil yapili yerli Bayan Jane'e neden
saldirmisti. (p.203)

who had saved their lives underwater,
because they had no way of knowing who
he was. Why had that massively-built local
man attacked Daphne's mother in the
museum?

[The questions that Bur¢ could not find
the answer to were not limited to this.] The
disappearance of Naho-bi and his
grandmother was equally strange. [Why did
they set up a game based on lies and try to
deceive the two families?] And what could
be said about the theft of the Mo [Fossil]
Stone in the temple! [Moreover, the stone
was stolen right after they were told about
such a fossil.] (p.119)

Table 4.15. Thirty-first Chapter of the ST and its translation

The translator focuses on these questions by using a relative clause, although the author

puts Burtch forward in the sub-heading in the ST. This interference can be interpreted as the

translator’s style, but it is not the only interference of the translator with the TT. The

translation of the third paragraph of this chapter is given before the translation of the second

paragraph. The translator not only interferes with the order of the questions in this chapter

but also omits some questions in this chapter. These interferences and omissions may cause

the audience to misunderstand. Moreover, it is observed that “Daphne’s mother” is used in

the TT instead of “Ms Jane” as a semantic shift in this chapter. In addition, four mergings of

sentences and a sentence split are encountered during the descriptive analysis.

ST

TT

Burcla Defne. icinde Bulunduklar:
Tehlikeli Durumu. Ailelerine Acmava
Karar Verdiler

Her ikisi de cumartesi giiniinii iple
cektiler. Bur¢ sabah erkenden kalkti.
Evdeki yardimciya, odamda ¢alistyorum.
Annem uyandiginda soyle de calismami
boélmesin. Onunla dersim bitince goriisiiriiz,
diyerek odasina kapandi.

Defne de aksam yemegini yemis,
annesine, ders calisacagim beni arama
diyerek odasma kapanmisti. Heyecan
icinde, bilgisayarinin, basinda  onu

Burtch and Daphne’s Lives in Danger

Both of them waited impatiently for
Saturday. Burtch rose early that morning.
He told the maid he was going to work in
his room. He then told her to ask his mother
not to interrupt him [after she woke up]
when he was working, that he would talk to
her when he had finished his homework.

Daphne had just finished her dinner.
Telling her mother she was going to do her
homework and [not to call her], she too
retreated to her room. She sat down in a
state of great suspense to wait for Burtch to
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bekliyordu. Tam kararlastirdiklar1 saatte
Internet'le, karsilikli  olarak vazismava

basladilar.

Burg:
"Merhaba sevgili Defne, ivi aksamlar."

Defne:

"Merhaba Burg, giinaydin?"

Burg:

"Seninle boyle karsilikli yazismak, bana
cok heyecan veriyor. Keske ikimiz ayni
iilkede, ayni kentte, olsaydik. Aramizdaki
zaman farki, bu keyfi sik sik yasamamizi
engelliyor."

Defne:

"Bana sorarsan, seninle ayni iilke, ayni
kentte olmakla yetinmezdim. Ayni okulda
olmamizi yeglerdim. inan bana yasamim
stiresince hi¢ senin gibi bir arkadasim
olmadi. Maldiv gtinlerini, her seye karsin,
Oylesine 6zlemle antyorum ki!... "

Burg:

"Ben de seni ¢ok oOzliiyorum Defne.
Ancak, Maldiv'de seninle yasadigimiz
giizel giinleri diistiniirken, yazik ki hep, o
kahrolas1 Dortlii aklima geliyor. Coskum
sOniiyor. Biliyor musun, bu konudaki
gizliligi artik tasiyamayacagim. Gegen
ginkii mektubundan, senin de aym
durumda oldugunu anladim. Heniiz, ana
babama ac¢ilmaya hazir degilim. Ama,
basimiza gelenleri, Ece'ye anlatmak
istiyorum. Bunu yapmadan Once, senin
gOriistinii almak istedim. Umarim yegenim
Ece'yi unutmadin." (p.208)

come online. [They began to correspond
with each other on the Internet at the exact
time they had agreed.

Burtch:

"Hello dear Defne, good evening."

Daphne:

"Hello Burch, good morning?"

Burtch:

"It gives me great excitement to
correspond with you like this. I wish we
were both in the same country, in the same
city. The time difference between us
prevents us from having this pleasure often.

Daphne:

"If you ask me, I wouldn't be content
with being in the same country, same city as
you. I would prefer that we were in the same
school. Believe me, I've never had a friend
like you in my life. Despite everything, I
remember the Maldivian days with such
longing!...""]

"I really miss you [too], Daphne. But
when I think about the beautiful days we
had together in the Maldives, unfortunately
the Mysterious Four always spring to mind.
All my happiness is destroyed. [You know]
I feel I can't keep this secret any longer. I
understood from your last letter that you're
in the same situation. I'm not yet ready to
talk to my parents, but I want to tell Eje
about what happened to us. I wanted to get
the go-ahead from you before 1 did so. I
hope you haven't forgotten Eje-she's my
cousin."(p.122)

Table 4.16. Thirty-second Chapter of the ST and its translation

The translator continues using the same translation strategies. A split and merge of
sentences are encountered in the TT. 82 of 187 words in this chapter are omitted from the
TT. They are basically about the dialogue between Burtch and Daphne on the net. After
omitting such a considerable part of this conversation, the target audience can find
themselves in the middle of the conversation. This situation may cause the audience not to
link the conversation with the plot. Apart from these interferences, the translator changes the

tone in this chapter. In the ST, Burtch says, “Evdeki yardimciya, odamda ¢alisryorum.
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Annem uyandiginda séyle de ¢alismami bolmesin” but the translator transfers Burtch’s quote
in a reported speech as “he then told her to ask his mother not to interrupt him [after she

woke up] when he was working, that he would talk to her when he had finished his

homework”. It is assumed that it was not transferred deliberately.

Ailece, Gizemli Dortlii belasini unutmus
gibiydiler. Ama Burc, icinin en derininde
hala, o korkuyu tasiyordu. Babasi onu
servisten almisti. Okula 6zel arabayla gidip
geliyordu. Elbette koruma da onunla
oluyordu. Defne'nin yasami da onunkine
benziyordu. Okulda, onlar i¢in koruma
tutuldugunu, duymayan kalmamisti. Bu
konuda herkes garip garip varsayimlar
iretiyordu. Ama, gergegi bilen yoktu.

Okul kapaninca, ana ogul, dogruca
Bodrum'daki evlerine gideceklerdi. Koruma
orada da isini siirdiirecekti. Ama Burg,
orada daha giivende olacagini diisiiniiyordu.
Bu yiizden, Bodrum giinlerini iple
cekiyordu.

Bu sabirsizligin bir baska nedeni de
babasinin, agustosta ii¢ hafta, ailesiyle tatil
yapmay1 planlamasiydi. Daha simdiden,
baba ogul, dalis, sorf, su kayagi ve baliga
¢ikma planlar yapiyorlardi. Ayrica, bir
hafta da tekneleriyle mavi geziye
gideceklerdi. Bur¢'un Bodrum'daki evde de
Internet'e bagli bir bilgisayar1 vardi. Babasi
is nedeniyle kurmustu bu diizenegi. Burg
orada da Defne'yle yazigma olanag:
bulacagi icin, seviniyordu. Defne'ler, tatilde
bir ay biiylikannelerle birlikte, Karayip
Adalarina  gideceklerdi. O  siirecte
birbirleriyle yazisamayacaklardi. Daha
simdiden, bu ayrilik, ikisini de tedirgin
etmeye baslamist.

Sema Hanimin seramik atdlyesi, evin ¢ati
katindaydi. Bur¢ arada bir oraya gider,
annesinin 6zenle yaptig1 eserleri, gézden
gecirirdi. Y1l sonu gosterilerine, birkag

ST TT
Kutsal Mo Yaratig1. Ugur mu, Will the Sacred MO Bring Good Luck
Ugursuzluk mu Getirecek? or Bad?

[As a family, they seemed to have
forgotten about the Mysterious Four
trouble. But Burtch still carried that fear
deep inside him.] His father had cancelled
school bus and was driven to and fro in a
private car, [of course] accompanied by his
bodyguard. Daphne's life resembled his.
There was nobody in her school who did
not know that a bodyguard had been hired
for her. They all had strange theories about
the reason behind it, but nobody knew the
truth.

When school ended, mother and son
were to go straight to their summerhouse in
Bodrum and the bodyguard was to
accompany them. [But] Burtch, felt that he
would be safer there and [that is why]
looked forward to the days ahead. [One of
the reasons of Burtch’s impatience] His
father was planning to take three weeks'
vacation with his family in August. Father
and son were already making plans to go
scuba diving, surfing, water skiing and
fishing. [In addition, they would go on a
blue cruise with their boats for a week.]
There was internet connection at the
[Burtch’s] summerhouse in Bodrum
because his father needed it for business.
Burtch [was happy to ] would be able to
stay in contact with Daphne by e-mail.

Daphne was going to spend one week in
the Caribbean with her grandmother, and
they would not be able to contact each other
during that period. The prospect of this
separation was already beginning to worry
them.

64




hafta kalmisti. Burg, roliinii bir kez daha, Sema's ceramic studio was in the attic.
annesiyle  birlikte gbézden gecirmek | Sometimes Burtch would go up there and
istiyordu. Aslinda konusmalar1 ¢ok iyi | examine the pieces his mother had so
bellemisti. Ama, ingilizce vurgularda, hata | carefully made. A few weeks remained
yaptigi  oluyordu. Okulda ingilizce | until the school play, concert and other
Ogretmeni, bu hatalar1 hi¢ bagislamiyor: | events that would mark the end of the
(p.231) school year. Burtch wanted to practice his
role once more with his mother. In fact he
had memorized his part very well, but he
still stressed his English words and
-sentences in the wrong places. [English
teacher at school never forgived these
mistakes] (p.133)

Table 4.17. Thirty-fifth Chapter of the ST and its translation

It is observed that no omission is performed in the translation of the sub-heading of
this chapter. There are some differences in semantic shifts between the ST and the TT.
However, a sentence is given in the ST as “Defne'ler, tatilde bir ay biiyiikannelerle birlikte,
Karayip Adalarina gideceklerdi.”, it is translated into the target language with two semantic
shifts together: “Daphne was going to spend one week in the Caribbean with her
grandmother”. First of all, “bir ay” in Turkish equals “a month” in English. It is translated
into English as “one week”, not a month. In addition to this sample, “biiyiikannelerle birlikte”
is plural in Turkish, and the author means both of the grandmothers, not a specific one. In
the TT, it is observed that the translator transfers the phrase in a singular form and causes

one of the grandmothers to be excluded from the plot of the TT.

Apart from these two semantic shifts, some stylistic interferences are analysed as
before. These stylistic interferences include omissions and splitting and merging sentences.
43 of 211 words are excluded in the TT. The translator merges the sentences in the ST nine
times during the translation. One of these mergings is carried on between paragraphs. As a
last descriptive finding in this chapter, the translator splits a paragraph in the ST. However,
two sentences are in the same paragraph in the ST as “Bur¢ orada da Defne'yle yazisma

olanagi bulacag icin, seviniyordu. Defne'ler, tatilde bir ay biiyiikannelerle birlikte, Karayip

Adalarina gideceklerdi.”, they are in different paragraphs at the end of the translation.

ST TT
Defne ile Bur¢, Artik in-Mo-San Burtch and Daphne, Part of the
Planinin Bir Parcasiydilar HUMOMAN Plan [Now]
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Yuma bir giin ekibini topladi:

"Simdi dedi, o iki genci, (IN-MO-SAN )
plant dogrultusunda, ele almanin zamani
geldi. Yaptigimiz laboratuvar
incelemelerine gore, bunlarin durumu ¢ok
ozel. lkisi ayr1 irklardan geliyor. Kan
bilesimleriyle gen, ONA, kromozum
yapilari, iwrklarinin = tim  6zelliklerini
iceriyor. Baska bir deyisle hi¢ yozlagsma
olmamis. lk Inmosan'n olusmasinda, bu
tir altyapt oOzellikleri, ¢ok iyi sonuglar
almamizi saglayacaktir."

Defne ile Bur¢'un aileleri, kara
yastaydilar. Iki yila yakin bir siiredir kayip
olan yavrularinin, izlerine bile

rastlanmamisti. Medya onlar1 unutmustu.
Basinda artik adlar1 bile gegmiyordu. Ilk
giinler, siniflardaki siralarina, ¢igek koyan
arkadaglarinin, acilar1 da korelmisti. Onlar1
sevgiyle ama, seyrek olarak anar
olmuglardi. Herkes, o giizelim iki gencin,
ailelere diisman olan birileri tarafindan,
oldiiriildigilint diigiintiyordu.

Bu olay, aileleri birbirlerine ¢ok
yakinlagtirmisti. Siklikla ya Tirkiye'de ya
da Amerika'da bulusuyorlardi. Evlatlarinin
anilarimi  dile  getirerek,  birbirlerini
avutmaya calistyorlardi.

Olayin kapanmaya yiiz tutmasina, pek
sevinen Yuma, bir sabah iki genci odasina
cagirip, karsisina oturttu. Onlar1 degerli bir
mal1 _inceler gibi, uzun uzun, tepeden
tirnaga siizdii. @ Neden sonra konusmaya
basladi:

"Eee, nasilsiniz bakalim? "

(p.253)

Yuma summoned her team for a meeting
one day. "Now," she said, "The time has
come to deal with those two youngsters
according to the Humoman plan. According
to the results of the laboratory tests we have
done, their situation is a very special one.
They come from separate races. Their blood
composition, their genes, DNA and
chromosome structures contain all the
features of the race to which each of them
belongs. In other words, there is no sign of
degeneration. Infrastructure characteristics
of this kind will enable us to obtain very
good results in the creation of the first
Humoman."

The families of Burtch and Daphne were
in deep mourning. No sign had been found
of their children, now missing for [almost]
two years. They had been forgotten by the
TV media. The press no longer mentioned
them. This tragic event had brought the
families closer together. They met
frequently, either in Turkey or in America.
They tried to console one another by talking
about and remembering their children. The
pain of their classmates, who had put
flowers on their empty desks in the first
days after their disappearance, had given
way to numbness. They still remembered
their lost friends with great fondness, but
thought of them less frequently. Everybody
thought that the two likeable youngsters had
been kidnapped and killed by some enemy
of their families.

[Yuma, who was very happy that the
event was about to end, called two young
people to her room one morning and sat
them in front of her. She looked them long,
from head to toe, as if examining a precious
commodity. Then she began to speak:

"Well, how are you?"] (p.146]

Table 4.18. Thirty-nineth Chapter of the ST and its translation

A few stylistic shifts stand out in the analysis of this chapter. Although the translator

seems to have almost no effect on the translation of the sub-heading, the sub-heading is
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brought forward almost five pages earlier. Almost five pages in another chapter in the ST
are added to this chapter in the TT. These pages are basically about the kidnappings of the
youths and their conversation with Yuma. This interference might be seen as appropriate
since the included parts are closer to this chapter than the previous chapter. It is assumed
that the author makes these two chapters related to each other. Thus, this interference may
be considered as helpful to the target audience. The following stylistic shift is to change
places of some sentences. The translator puts the sentences in the ST behind in the course of
translation: “Ilk giinler, simflardaki siralarina, cicek koyan arkadaslarimn, acilar: da
korelmisti. Onlari sevgiyle ama, seyrek olarak anar olmuslardi. Herkes, o giizelim iki gencin,
ailelere diisman olan birileri tarafindan, oldiirildiigiinii diigiiniiyordu”. Even if this
interference does not have almost any effect on the plot, it might be convenient to remind

that it is an interference with the ST.

34 of 165 words are omitted on the first page of this chapter. This number almost
equals 20 per cent of the total and can be assumed to be insignificant compared to the
previous chapters. Merging sentences style of the translator occurs twice in this sample in
order to merge paragraphs. Additionally, it is observed that the translator changes an active
sentence to a passive one and vice versa. The sentences in the ST -“Medya onlari unutmustu.
Basinda artik adlart bile gegmiyordu.”- is translated into the target language as “They had
been forgotten by the TV media. The press no longer mentioned them.”. This interference

can be seen as a semantic shift.

ST
Burc ile Defne, Kendilerine Mo Geni
Asillandigim1 Bilmivorlardi

TT
The Counter Plan

[When the young people returned home,

Gengler eve doniislerinde, aileleri | they were thoroughly health-checked by
tarafindan  tepeden  tirnaga  saglik | their families. They were so healthy
denetiminden  gegcirildiler. Bedensel, | physically, mentally and spiritually!... It
zihinsel ve ruhsal ydnden, &ylesine | was as if they had just returned from a

saglikliydilar ki!... Sanki tutsakliktan degil

pleasant holiday, not from captivity.]

de keyifli bir tatilden dénmiis gibiydiler.
Defne ile Burg, cektikleri onca aciya
karsin, yasamlarin1 biraktiklar1  yerden
siirdiireceklerdi. Oncelikli karar, egitim
ogretim konusunda alind1. Ikisi de disardan
sinavlara girerek, liseyi bitirdiler. Bu zorlu

In spite of all their pain and suffering,
Daphne and Burtch were able to pick up
their lives from where they had left off. The
most important decisions were about their
education. Taking their high school
examinations [for external students] from
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asamada, zihinsel yapilarinda olusan
degisimin, bilincine varmaya bagladilar.
Gergekten, beyinleri 6grenme konusunda,
olaganiistii bir giic sergiliyordu. Elde
ettikleri basarilara, kendileri de sasiyorlardi.

Yuma, ilk karsilasmalarinda, kendilerini
laboratuvarinda kobay olarak kullanacagini,
sOylemisti. Defne ile Burg, viicutlarindaki
yara izlerinden, Yuma'nin kendilerini
bayiltarak, bedenlerinden deney igin
parcalar  aldigimi  sanmuslardi.  Ama,
bedenlerine Mo geni aktarildigindan,
kesinlikle haberleri yoktu.

Bu arada, zihinsel giiclerinde goriilen,
olaganiistii  degisimi, birka¢c  doktora
danismaktan, kendilerini alamadilar.
Doktorlar bu gelismeyi, baslarindan gecen
korkunc olayin, beyinlerinde vyaptigi,
olagandisi uyariya bagliyorlardi.

Oysa, genglerin __ hiicrelerine  uyum
saglayan Mo genleri, giderek, islevsel bir
konuma gelmeye baslamisti.  Ozellikle
beyin hiicreleri iizerinde bu etki, daha da
belirgindi. FElbette zamanlakendilerinde,
olumlu olumsuz, daha baska degisimler
olacakti.

Defne ile Burg, baslarina gelen tiim bu
olaylara karsimn, yiiksek Ogrenimlerini,
Genetik Bilimi dalinda yapmaya karar
verdiler. Ikisi de New York'ta, Yuma' nin
Ogrenci ve Ogretim gorevlisi olarak, uzun
yillar gecirdigi, Genetik Miihendisligi
boltiimiine kaydoldular. (p.260)

tutors they both obtained their diplomas. At
this difficult stage both of them became
aware of the changes in their mental
capacity. Their learning capacity [of their
brains] had [really] increased immensely.
Even they were astonished by their own
achievements.

[Yuma had said on their first encounter
that she would use them as guinea pigs in
her lab.] Daphne and Burtch thought the
scars on their bodies were places from
which Yuma had obtained samples of their
body tissues [by anesthetizeing]. They were
completely unaware that genes from the Mo
had been injected into their bodies.

[Meanwhile, they could not help
consulting several doctors about the
remarkable change in their mental strength.
Doctors attributed this development to the
unusual warning in their brains of the
terrible event that had happened to them.

However, Mo genes, which were
adapted to the cells of the young, were
beginning to come into a functional
position. Especially on brain cells, this
effect was even more pronounced. Of
course, over time, there would be other
positive and negative changes in them.]

In spite of everything that had happened
to them, Daphne and Burtch had decided to
study genetics at the same university. They
enrolled in the Department of Genetics
[Engineering] at New York University, at
which Yuma had spent many years, first as
a student and then as a faculty member.
(p.150)

Table 4.19. Fortieth Chapter of the ST and its translation

The translator produces a sub-heading entitles “The Counter Plan”. This sub-heading
is not available in the ST. As a subsequent finding of the sub-headings, the sub-heading in
the ST, “Bur¢ ile Defne, Kendilerine Mo Geni Asilandigini Bilmiyorlardi”, is omitted in the
translation. The above-mentioned sub-headings in this paragraph are not related to each
other. Besides, the sub-heading in the TT is brought forward. “The Counter Plan’’ comprises

of almost three pages in the previous chapter in the ST. The sub-heading corresponds to the
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plot where it is put; thus, it might be assumed that this production sub-heading is accordant

with the ST.

A semantic shift is observed in this chapter. With “Ikisi de disardan sinavlara
girerek”, the author means “by taking examinations for external students” not from their
tutors. There is no information about tutors of the youths. The translation misleads the
audience semantically in this plot. The most common stylistic strategies of the translator,
splitting and merging the sentences in the ST, are not observed in this chapter. It benefits as
the only omission as a stylistic interference in this chapter. 100 of 196 words on the first
page of this chapter in the ST are omitted during the translation. It might stem from the
publisher’s publishing policy or the translator’s strategy. With no specific information about
these assumptions, the publisher or the translator may intend to summarise the ST and

translate it as a next step.

Yuma insanoglunun Yeni Bir Evrimi The Mankind Deserved A New Stage of

Hak Ettigine Iinaniyordu Evolution
Maldiv giinleri, aynen ge¢cmiste oldugu Their days in the Maldives were passing

gibi tekdiize geciyordu. Defne ile Burg, | monotonously, just as they had in the past.
Gizemli Dortliiniin - konakladiklar1  dort | Daphne and Burtch were using two of the
bungalovdan, ikisini kullaniyorlardi. Evler | bungalows that had been rented by the
yan yanaydi. Giin boyu da birbirlerinden hi¢ | Mysterious Four. [The bungalows were
ayrilmiyorlardi. Kumsalda kitap okuyor, | next to each other.] The couple were
giinesleniyor, yiiziiyor, tenis oynuyor, | together all day and every day. They read
baliga ¢ikiyorlardi. Kimi geceler, diskoya | and sunbathed on the beach, swam, played
gidip dans ediyorlardi. Yatma zamani, | tennis and went fishing. Sometimes they
birbirlerine iyi geceler dileyip, odalarina | went to the disco and danced. However,
cekiliyorlardi. Onlar1  gorenler kardes | when the time came to go to bed, they
santyordu. Clinkii birbirlerine kardes gibi | wished each other good night and retired to
davraniyorlardi. their separate bungalows. People who saw
Gergekten, ikisi de cinselliklerini | them thought they were brother and sister.
vurgulayan ne bir soz ediyor, ne de o | [Because they treated each other like sister
dogrultuda bir davranista bulunuyordu. | and brother.]
Ciinkii viicutlarina verilmis olan, tek eseyli Neither of them spoke a single word or
Mo genleri, cinsellik diirtiilerini olumsuz | acted in a way which expressed their
yonden etkilemisti. Bir giin, gecmiste cosku | sexuality. The genes of the hermaphrodite
ve istekle sarilip Opiistiikleri, Papagan | Mo, injected into their bodies were having
Adasma piknige gittiler. Aynm1 kumsalda | a negative affect on the pair's sexual
yiiriirken, i¢lerinde, eski duygulardan eser | instincts. iine day they went on a picnic to
kalmadiginin bilincine vardilar. Bu durum | Parrot Island, where they had kissed and
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ikisini de tedirgin etti. Ama, bu konuyu
birbirlerine agmaktan kacindilar. Ciinkii,
Defne sadece kendi cinsel duygularinin
korelmis oldugunu diislinliyordu. Bunu
Bur¢'a belli ederse, kadinlik onurunun
kirilmasindan korkuyordu. Oysa Bur¢ da
ayni durumdaydi. O da bu derdini, erkeklik
onuru yiizinden, Defne'ye agamiyordu.

Bu arada birbirlerinden gizledikleri bir
sey daha vardi. Her ikisi de gecenin
derinliginde bir an, diirtiilmiis gibi uyanip,
arka balkona bakan pencereye kosuyorlardi.
Ciinkii, oradan birilerinin, kendilerini
gizlice gozledigini sezinliyorlardi. Ancak,
disartya  baktiklarinda, ortada kimse
olmuyordu. Birinde Burg, balkon kapisini
ac1p, disariya bile ¢ikmis, gevreyi dikkatle
arastirmisti. Adaya geleliberi, benligini
kusatan bu trkii verici sezgileri, gegmisten
kaynaklanan bir sanri sanarak, yatagina
donmiistii. (p.271)

embraced with such passion years before.
As they walked along the same stretch of
beach, they batl realized that nothing was
left of their old feelings towards each other.
[This made both of them nervous. However,
they refrained from discussing this issue
with each other. because] Daphne thought
that only she had lost her sexual desires. She
was afraid that if she let Burtch know how
she felt, it would mean humiliation for her
[womanhood]. [However, Burch was in the
same situation.] Burtch was unable to
confide in Daphne because he also feared
humiliation [of manhood].

[Meanwhile] There was one other thing
that they both concealed from each other.
They would suddenly wake up in the dead
of night, just as if somebody had nudged
them, and would run to the window which
opened onto the rear balcony. [Because]
Daphne and Burtch both sensed that
somebody was secretly observing them but
when they looked outside, there was
nobody to be seen. One night Burtch had
even opened the balcony door and gone
outside to look [and carefully surveyed his
surroundings]. Ever since they had arrived
on the island, he had thought that these
frightening sensations were a hangover
from the past, and returned to his bed.

(p.155 )

Table 4.20. Forty-second Chapter of the ST and its translation

The translator continues his/her previous translation strategy about the sub-headings.
The author uses a specific and limited sub-heading, “Yuma Insanoglunun Yeni Bir Evrimi
Hak Ettigine Inaniyordu”, by using “Yuma” as a subject and “inanmak” as a verb, however
the translator omits this subject and verb and puts the object forward in the translation as
“The Mankind Deserved A New Stage of Evolution”. Furthermore, the translator applies a
technique which is not encountered before in the current research. Even though the translator
translates this chapter, s/he does not separate this chapter from the previous one. The sub-
heading is given later than in the ST. It might be expected that the sub-heading is related to

Yuma’s belief, as stated before, and it is the reason why it is mentioned later than the ST.
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The translator merges sentences once in this sample, and the number may be
interpreted as few considered to the other samples. 36 of 215 words are omitted in the TT. It
is almost fifteen per cent. In addition to stylistic interferences, the translator makes a spelling
mistake in the translation: “The genes of the hermaphrodite Mo, injected into their bodies
were having a negative affect on the pair's sexual instincts ”. The verb form of effect is used
instead of its noun form. Also, a semantic shift between the ST and TT is observed during
the descriptive analysis. The translator transfers a passive adverbial clause to an active one.
“diirtiilmiis gibi uyanip” is translated into the target text as “just as if somebody nudged

them”. This transfer may stem from a spontaneous decision.

4.2. Analysis of the Extratextual Factors of the ST and the TT

Nord gives a part to eight extratextual factors in her model. In this research, the
researcher uses all those eight factors in order to study the external environments of the ST

and the TT. These results are given in Nord’s order below.

4.2.1. Sender

Giilten Dayioglu is the author of the ST, which means she is the text producer. She
writes the ST as the first book of a children’s literature series. As a well-known author in
Turkey, she has so many children’s literature books, as mentioned in the review of literature.
She begins to focus on children’s literature after she gets aware of the deficiency in the field
in the 1960s. She explains why she becomes an author of children's literature saying “the
translations of some children’s books are really too hard to read. Children are unable to read
and understand them, even my child. Then, I decide to write books for children.”. This focus
can be interpreted as she begins to write children’s books by noticing the problem in that

period.

The Dayioglu couple are the senders of Burtch & Daphne and the Secret of MO. She
states that she and her husband commissioned a translator to translate the book twice in the
interview. Some details of the entire translation process of the TT, including who the

translator/s is/are, how the translation is done, and their relationship with the publisher, are
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provided. First of all, it is clear that the TT is not commissioned within the scope of a project.
She believes that the translation would contribute to the globalization of her book, and she
attempts to get it translated into English. One of their contacts who lives in the U.S.A. helps
them make their acquaintance with a publishing house called Xlibris. So, Dayioglu and her
husband commissions a translator to do the job. The publishing house is not very satisfied
with the translated text and suggests hiring a professor to edit the translation for publication.

Day1oglu agrees to this offer. This edited version of the translated text is published.

Although Nord describes the text producer and sender separately in her model, she
points out that the text producer and sender may be the same person. During the analysis, it
is observed the fact that the author is not only the author of the ST but also the sender of the
TT. It can be seen natural when the global situation of Turkish children’s literature and the
recognition of the author are taken into consideration. The fact that there is almost none
interest in Turkish children’s books in the world can lead the author to start the translation
process herself. If Turkish children’s literature had an effect on the global literature, the
sender in this situation might be somebody else. So, the findings can be seen as compatible

with the situation of the Turkish children’s literature and the author.

4.2.2. Sender’s Intention

Nord describes four types of intentions as follows:

“Whether the sender wants to inform the receiver about a certain issue (referential
intention) or intends to express her/his feelings or attitude towards things (expressive
intention), whether s/he plans to persuade the receiver to adopt a particular opinion or
perform a certain activity (appellative intention), or whether s/he just wants to establish
or maintain contact with the receiver (phatic intention).” (2005, p. 54).

The author gives straight answers to the question on the sender's intention in the source
text. She says she wants to encourage children to dream and inspire them with the
developments and innovations of the period by means of the plot. She aims to offer guidance
to them and make them feel motivated. The idea that children should keep up with all
innovations of their periods is among her intentions. The intentions above are connected with
two types of intention in Nord’s Model: appellative and referential intentions. It might be

said that Ms Dayiloglu uses appellative intentions by persuading children of the
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developments and innovations of their periods. Likewise, the referential intention is utilised

when she refers to the ST's subject, plot, and jargon.

There is no information about the sender’s intention of the TT in the interview. That
is why Nord’s questions related to the sender’s intention are utilised in this part of the present
research. There are not any extra or intratextual statements of the sender’s intention. The
genre of the TT, which is a children’s novel, can give some clues about the intention of the
TT. The sender does not aim to express her feelings or to make contact with the audience in
the translation. Based on the previous findings of omissions of descriptions, it can be seen
as that appellative intention is not employed in the TT. The only intention apart from these
three is the referential intention. The existence of this intention might be supported by the
translation strategy in which the translator translates the plot of the ST by omitting

descriptions.

It is observed that there is one intention in the target text even though the ST has two
types of intention. The translator omits the text producer’s one intention, appellative when
s/he translates the ST. The appellative intention of the ST is not given in the TT by omitting
the text producer’s descriptions in the ST. There may be some reasons for these omissions,

such as summarising the ST or the publication policy of the publisher.

4.2.3. Audience

Day1oglu states that her primary audience is teenagers, saying "I mean children aged
12-18 beginning from the sixth grade”. This age period equals Piaget’s abstract terms,
Freud’s genital stage, Vygotsky’s common complexity, Erikson’s identity, and repudiation
vs identity diffusion. Each scholar studies the age range according to their works and fields.
The stage is the last stage in Piaget, Freud, and Vygotsky theories. Erikson’s theory has two
more steps after this stage. Further information about the theories can be achieved in the
review of the literature chapter. Even though adults are not the target audience for the novels,
it is stated in the interview that adults are among the readers. Nord calls this type of audience
“chance receiver” and explains it basically as “a secondary addressee” (Nord, 2005, s. 58).

Adults may thus be considered chance receivers of the ST.
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In the TT, any information about the audience is not found like the sender’s intention.
Due to the absence of information related to the audience of the TT, the researcher focuses
on Nord’s questions in her model. The only information inferred from the text environment
is the text producer’s name and the book summary on the back cover. Giilten Dayioglu is a
children’s literature author, which leads to think that the addressee of the TT is children. On
the other hand, some information delimits the range of the audience, such as “test subjects,
breathtaking scientific experiment, and the genes of an extinct creature”. These phrases
summarise the plot as a science fiction novel with the genetics jargon. By taking the sender’s
aim into consideration, that summary on the book's back cover might lead to be thought that

children under twelve were not the addressee of the TT.

To sum up, children between 12 and 18 are the primary audience of the ST. Adults are
also seen as the chance receivers. It is not a common situation, but it can be related to the
author and/or the developing world. In other respects, it is assumed that the audience range
of the ST except the chance receivers is protected in the translation. Any information about
the potential chance receiver is not found in the text environment and the interview with the

author.

4.2.4. Medium

The source text, Mo 'nun Gizemi, is published by Altin Kitaplar in 1999. Giilten
Day1oglu writes the book in Turkish. It has had more than 65 editions since 1999. The current
research benefits from the first edition of the ST. There is no difference in the number of the
pages of the editions of the ST. They all consist of 288 pages. It is assumed that the author
does not interfere with the ST. All these editions of the ST are published by Altin Kitaplar.

Any other publisher does not participate in the process.

On the other hand, the ST is translated into English as Burtch & Daphne And the Secret
of the Mo in 2008. The TT has only 167 pages. The author cannot give the exact number of
editions of the target text because of the poor communication with Xlibris. She correlates
the few numbers of editions of the translation with the publisher (the publisher informs that
there is only one edition of the TT in response to the researcher’s mail attached to appendixes

D), unlike the 65 editions of the source text. There are two factors that she believes are
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important to the success of a translation: publishing house and author recognition. She states
that her book might have reached a greater size of audience if it was published by a bigger
publishing house, much more than Xlibris and/or was criticised by famous columnists. She
sees the recognition as a factor lying behind the reason why children's literature written in
Turkish is not translated into other languages. The author feels that this also leads to some
consequences regarding the contract's provisions done with the publishing house and the
royalty payment. In addition, she underlines the translator as a significant factor in the

translation process due to her/his competencies and strategies.

Some significant findings stand out during the analysis of the medium. The edition
numbers of the texts are not compatible with each other. Even though the ST has more than
65 editions, only one edition is published as the TT. This situation might be assumed to stem
from the languages, cultures, publishing houses and author’s recognition. Additionally, it
may be easily observed from the findings that the number of pages of the texts are irrelevant
to each other. A considerable part of the ST, more than forty per cent of it, is omitted in the
TT. Finally, it may be concluded that the publishing house plays a vital role in the sales and

edition numbers of the books.

4.2.5. Place

The author writes her book in Turkey. No dialect is found in the ST. The formal
Istanbul dialect, the most common Turkish dialect in Turkey, is employed in the case book.
Considering Nord’s questions, there is not any information on the dimension of space
found/presupposed in the place. The reason why the ST does not presuppose or give any
specific information related to the place might be stem from its genre. Presuppositions and
other above-mentioned information are not found in the children’s literature due to the
background and ages of their audience. She has written 90 books in her carrier and pointed
out that some of her books have been translated into other languages such as English,
German, Hungarian, Swedish, Russian, Macedonian, and Urdu, just to cite a few. Further
information about her translated books are mentioned in the introduction and review of

literature parts of this study.
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The ST of this study is only translated into English in the U.S.A.. There is no
information regarding the place in which the target text is published. But, it is noticed that
the translator uses casual dialogues such as “if I’'m not mistaken, you’re Giilten, aren’t you?”
(p.7) and “I’m not going to kill you, but I’ll use the pair of you in my laboratory as guinea
pigs” (p.144). These casual dialogues are not found in the ST but they are translated into
English with the translator translation strategy. These dialogues may be interpreted as
interferences of the text producer’s style in the TT. Even though authors' other books are
translated into various languages, it may be assessed as interesting that the ST was only

translated into English.

There can be some possible reasons why the author’s other books are translated into
different languages. When considering the languages translated into, they belong to the
closest countries to Turkey in a cultural aspect. Also, the ST is produced later than most of
her translated books. The time of the ST might play a role in translations. It can be assumed
that the ST would be translated into other languages in the following days. Ultimately, the
author’s recognition can be shared in the countries where her works are translated. Apart
from these countries, the case book would be translated when her recognition and popularity

would increase in the countries.

4.2.6. Time

The text environment yields some information on the dimension of the ST’s time in
two instances. The first one is next to the details of the edition as “1. Baski1/1999 (First
edition/1999)”. Also, she puts the year she writes to the very end of the source text. She
appends a signature as “Agustos-1999 (August-1999)”. In the current research, the first
edition of the ST is employed in order to reach the safest version. Even though it is published
more than 65 times, the number of its pages remains. In these years, citizens have some
rough times in Turkey. The book is published two years before the 2001 economic crisis.
These times (1997-2001) might be interpreted as that people could not encourage themselves
to try innovations and to follow their dreams because of the difficulties in this period.

On the other hand, there is just a single piece of information about time in the target

text environment. It is seen in 2008. The TT has only one edition, and it is utilised in the
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research. The number of the edition is not seen in the TT, and it is achieved by means of the
answering mail of the publisher to the researcher. The year 2008 is when the mortgage crisis
arises in the U.S.A. This crisis is firstly seen in the U.S.A., and then it spreads worldwide. It
might be thought that this crisis had more or less effects on everything, including literature.

There is a time difference -nine years- between the source text and the target text.
Some assumptions about the reasons for this nine years lapse can be made. First of all,
assumptions, the economic situation of the countries (Turkey and the U.S.A.) may delay the
process of the translation. This assumption can be supported by the thought that it would be
so tough and difficult to translate and publish a text in severe economic conditions. Also, the
content of the ST might be noticed later in the U.S.A.. Such global content, including almost
no culture-specific information, might play a vital role in supporting the translation process.
In addition, the publisher may think that the motive of the ST can be utilised in the target
culture due to the translation. As the last assumption, it may be some delay that the author

tries to hire a translator commission and publish the translation in the target language.

4.2.7. Motive

The author explains her motive to be a children’s literature author besides the motive
of the ST. Her books stand out as they involve a diversity of languages and cultures. She
puts her success as an author down to translation as well. She clarifies why she becomes an
author saying “the translations of some children’s books are really too hard to read. Children
are unable to read and understand them, even my child. Then, I decide to write books for
children”. From what she said, it might be inferred that the lack of quality in children's books
in the market directs her towards the children’s literature. The inspiration that leads to the
Secret of Mo seems to be stemming from a mixture of her travels around the world and her

interest in children. She explains in the interview as follows:

“My husband and I like travelling a lot. We have been to 116 different countries
in the world. Murat Aksoy, who is a relative of mine, lives in Germany. One day he
took me to the Frankfurt Book Fair for the first time in 1980. I witnessed a world of
richness there. I had never been to a book fair before, and I began to realize that
everybody was trying to rise to the challenge of exploring new areas of interest. And
the question that came to my mind was what I should do for my country? Many of them
were going for science fiction, which gave me the inspiration that I should venture into
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new areas, and I set about writing the Secret of MO. ... We have always been emulating
the successes of other people. I wished that we could do something on our own.”

The motive of the TT is understood as the author’s desire to publish her book in the
U.S.A.. It might be interpreted as the author affords the translation fee in order to be known
in the U.S.A.. It can be said that these two motives trigger the translation process of the ST.
These motives may be assessed as plausible when the recognition of the author is taken into
account. Her aim might be summarised as publishing a book to increase her recognition

abroad.

Finally, the motives of the ST and the TT are fundamentally different from each
other, even if the motives belong to Dayioglu. It can be obviously seen that a person can
have different motives regarding the ST and the TT. The author’s focus on children’s
literature and science fiction are the primary motives of the ST. They can be related to the
deficiency and tendency of the periods. On the contrary, publishing one of her books abroad
and trying to increase her recognition in U.S. children’s literature are the motives of the
sender of the translation. They may be associated with developing her carrier and attempting

to be well-known in children’s literature in the U.S.A..

4.2.8. Text Function

There are three text functions of the ST mentioned: to create aesthetic pleasures for
children, help children feel the existence of other environments and worlds, and develop
some sort of literary taste in children. By understanding these functions, it can be inferred
that the functions of the ST are compatible with its genre, children's literature. Due to being
a literary text, the text functions of the ST might be interrelated with the documentary pole

of Nord.

The author points out the translation process of the source text. It can be interpreted as
the translation process of the ST is not adequately performed when the information about
the translation process is considered. Any translation brief is not mentioned in the interview.
It can be assumed that there is no translation brief given from the author to the translator.
The translation brief is explained as translating instructions on professional aspects (for

further information, see Nord, 2005; 10). They hire a translator to translate the source text
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and send the draft to the publisher, Xlibris. The commission of the Xlibris states that they
cannot publish the book as it is. They propose Dayioglu couple hire a native editor in English
to edit the text according to the target audience's level. The printed book is the last version

of the native editor.

The motive of the translation makes the researcher interpret the findings as that the
function of the TT is closer to the instrumental translation rather than the documentary
translation. Also, the interferences in the findings of the descriptive analysis shows that the
translator and the editor create a new novel by omitting descriptions, making additions and
interfering with the author’s style. There are not any indications that the audience can use
the text in a function. Thus, the instrumental function is thought of as the function of the TT.
Furthermore, Day1oglu’s functions might not maintain a documentary function due to the

differences between cultures and languages of source and target texts.

To conclude the text function factor, it is observed that a shift of text functions occurs
in the translation process. Although the ST employs a documentary function, an instrumental
function is utilised in the TT. Nord sees this function shifts between the texts as typical,
especially in the literary context. Therefore, it can be said that various types of text functions

are used in the ST and the TT.
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S. CONCLUSION

The thesis is divided into five chapters, each of which introduces significant elements of the
research. This chapter provides a broad overview of the chapters. In Chapter 1, research

problems, questions, and objectives and the purpose of the study are discussed.

The theoretical framework for the thesis is discussed in Chapter 2. This chapter introduces
the key ideas and theories in translation studies in subgroups. The subcategories are: child,
children’s literature, children’s literature translation, Nord’s extratextual factors in Text
Analysis in Translation Model, the carrier of Giilten Dayioglu and Mo 'nun Gizemi. They are

given and discussed within the framework of the study.

In the next chapter, the methodology of the current research is clarified. Qualitative research
is adopted as the type, and a case study is employed as the strategy. While carrying out this
qualitative case study, two types of sampling are used: purposive and a simple random
sampling. A purposive sampling is implemented in order to choose the case books, whereas
a simple random sampling is utilised to narrow the limitations of the data. These collected

data are analysed regarding the extratextual factors of Nord and a descriptive perspective.

Mo ’nun Gizemi and the English translation of Mo 'nun Gizemi are used in Chapter 4 to
provide evidence of a descriptive and Nord’s extratextual approaches. The examples are
examined by comparing the TT to the original text. In Chapter 4, the first pages of 15 sub-
heading in the ST are analysed. Also, extratextual factors of the ST and the TT are studied.
Findings are grouped based on their characteristics. Semantic shifts, omissions, merging and
splitting sentences and interfering with the places of sub-headings are some examples of the
descriptive aspect. Sender, sender’s intention, audience, medium, place, time, motive and
function are the extratextual factors. The examples are also described, discussed and

assumed within the limitation of the present study.

The findings from Mo'nun Gizemi examined in the thesis within the context of a descriptive
aspect, as well as Christiane Nord's extratextual elements, greatly form the conclusion part

of the current thesis. The data acquired as a result of the analysis of the examples that
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demonstrate the application of a descriptive aspect and extratextual factors in the ST and TT

offers answers to the research questions posed in Chapter 1.

Nord offers a model that covers intratextual factors and extra ones together. She offers to
meet the potential deficiencies arising from the absence of the extratextual ones during
translations. In the current research, it attempted to draw attention to three research problems
in translation studies: there is not a great range of translation studies theories carried out to
children’s literature, possible direct/indirect harms of children’s literature translations and
the few numbers of research in children’s literature translations. Starting from these
problems, the aim of the research is decided to explore the case books within a descriptive
aspect, and Nord’s extratextual factors. The scope and limitations are delimited according to

the research in the field. These whole components are used to answer the research questions.

The first research question and its sub-research question might be answered in the table

below.
Factor ST Analysis TT Analysis
Sender The author The author and her husband
Intention Appellative and referential Referential intention
intention
Audience 12 to 18-year-old children 12 to 18-year-old children
Medium Published book Published book
Place Turkey U.S.A.
Time August 1999 2008
Motive Global focus on science- The author’s desire to publish
fiction, to write an innovative her book in the U.S.A.
book in national literature
Function Documentary Instrumental

Table 5.1. Summary of the Extratextual Factors of the Case Books

To answer the first research question —to what extent and how the extratextual factors are
implemented in the translation of Giilten Dayioglu’s Mo 'nun Gizemi within the framework

of Nord’s extratextual factors? —, it would be helpful to summarize extratextual factors of
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Mo 'nun Gizemi and Burtch & Daphne: and the Secret of MO together. The sender of the ST
is Giilten Day1oglu, the author. She is also the text producer. She is also the sender of the TT
with her husband. Whereas two intentions are observed in the ST, the TT had a single
intention with an omission. Intentions of the ST equals Nord’s two intentions: appellative
(persuading children of developments and innovations of their periods) and referential
(referring to the subject, plot and jargon of the ST). The translator prefers a translation
strategy in which s/he translates the plot of the ST by omitting descriptions (appellative
descriptions). In addition, the audiences of the source and target texts are not changed at the
end of the translation. They aim at both children between 12 and 18 years old. The medium
is another factor that is not changed in the translation process. The case books are texts that

are published.

The ST and the TT have differences among them in the next factor. However, it is
understood from her signature at the end of the source text that the place is Turkey, but there
is little information about the target text's place within the text. The place of the TT is
mentioned once in the book: The United States of America. Like the place element, some
differences are also observed in the time element. There are nine years between the
publishing dates of the ST and the TT. The source text is published in 1999; on the other
hand, Xlibris publishes the target text in 2008. The motives of the ST can be seen as the
global focus on science-fiction at this period and the text producer’s desire to write an
innovative book in her national literature. The motive of the TT differs significantly from

the ST. Its motive is the author’s wish to publish her book in the U.S.A.

The most noncompliant factor with each other among the texts is the function. The ST
employs a documentary function when the TT utilises an instrumental function. As an
answer to what the relationship between the source text’s function and the target text’s
function is, it is observed that function is the most significant change in extratextual factors
of the ST and the TT. It is interpreted into the target language by being interfered completely.
It might be assumed that the functions of the case books are selected regarding their
audience, places and motives; that is to say, the author writes the ST according to the

children’s literature in Turkey when the translator creates the TT by taking the target
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audience in the U.S.A. Thus, these two opposite function poles among the case books may

be evaluated as plausible and required.

Returning to the second question posed at the beginning of this study —according to a
descriptive perspective, what strategies are adopted by the translator in this children’s
literature case? —, it is now possible to state that some translation strategies are observed in
the samples of the study. These strategies can be grouped under two topics: stylistic
interferences and semantic shifts. Stylistic interferences are related to the formation of the
sentences, such as omissions, additions, splitting and merging sentences. In addition to them,
semantic shifts include mistranslation, changing active sentences to passive ones or vice

versa. These strategies are found in this children’s literature case through a descriptive lens.

The 2.1. research question (What is the most common strategy employed by the translator?)
can now be answered that omission is the most common translation strategy employed by
the translator. All chapters in the samples of the study have omissions. The highest omission
degree belongs to the first sample. It is approximately seventy per cent of the ST.
Summarizing the content, omitting in-depth details, and seeing this section of the ST as
redundant can be some reasons for the omission. Reasons for the omissions may be related
to the translation process. These omissions, on the other hand, might be seen as interfering
with the author's style and narrative. Dayioglu's style is characterized by extended
descriptions, which she employs to make her readers feel as though they are a part of the
narrative or supporting the plot of the work. The translator interferes with the author’s style

by means of omissions.

This study sets out to investigate the relationship between the translator’s strategies
and the target text’s function as the 2.2. research question. In order to comprehend the target
text’s function, it may be helpful to give some extratextual factors together. The sender of
the TT is the Dayioglu couple, and only the referential intention is achieved at the end of the
analysis. By adding the motive of the TT, which is “the author’s desire to publish her book
in the U.S.A.”, the translation function is understood as instrumental. Except for
mistranslations, all stylistic interferences and semantic shifts can be thought to be compatible
with the TT function. Omissions might be made in order not to bore the target audience with

long descriptions. Additions can be used to increase the understanding of the target text’s
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audience. Splitting and merging sentences may be utilised to make the TT easier to read.
Lastly, changing the types of active or passive sentences might benefit from doing a better
translation at the end of the translation process. So, the 2.2 research question can be answered
that the translator’s every strategy except mistranslations can be appropriate to the function

of the TT.

During the research, some deficiencies are observed in the literature. Children’s
literature is a relatively new subject in translation studies in Turkey and the world. These
findings provide the following insights for future research: qualitative, quantitative and
mixed methods research and theories in children’s literature. The more research is carried
out in children’s literature, the more developed it will be. As it is the case all around the
world, this also applies to Turkey as well. Especially when looking at the previous research
in children’s literature translation in Turkey, it is observed that more than ninety per cent of
the studies gathered around the translations from English into Turkish. There is just one
research regarding a translation from Turkish into English. To focus on the translations from
Turkish into English may contribute to Turkish children’s literature. Writers, authors and
poets might see the scholar’s criticism and remarks on their works. Thus, Turkish children’s

literature and Turkish children can achieve more appropriate outcomes and translations.

Giilten Day1oglu is a well-known writer in Turkish children’s literature. She has been
writing for children since 1963. 90 books have been written and published by her during
these 59 years. Those books have been different genres, such as science-fiction, travel
writings and novels. She has won many awards in the course of her carrier. Although she
has such authorship, books, and translations, no research has been conducted on her within
the scope of translation studies. It is intriguing that there are few numbers of research about
Day1oglu’s books, which can be usefully explored in further research. Studying Day1ioglu’s

translations may help Turkish children’s literature translation be more developed.

Nord presents a model which comprises not only intratextual factors but also
extratextual factors in a text or speech —in the current research, intratextual factors are not
included in the study due to the unequal page numbers of the ST and the TT and because of
the fact that the translator is unkown—. She explains each factor in detail in her book and

calls it “functional plus loyalty” model. According to the data retrieved from CoHE, Nord’s
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model is not used in a children’s literature book. If the debate is to move forward, a better
understanding of Nord’s Model requires studying. These few studies employing Nord’s
model may be interpreted as a deficiency in the literature. The model may be subject to new
literature research due to its scope. Moreover, further analyses can be conducted regarding
the excluded elements of Nord’s model to establish a deeper understanding. Such study
might aid in the implementation of the model in a more holistic approach, as well as support

the discipline benefit of the entire.

86



REFERENCES

Alfvén, V. (2020). Detying Norms Through Unprovoked Violence: the Translation and
Reception of Two Swedish Young Adult Novels in France. J. V. Coillie, & J.
McMartin in, Children’s Literature in Translation: Texts and Contexts (p. 263-276).

Leuven: Leuven University Press.
Bakircioglu, R. (2012). Ansiklopedik Egitim ve Psikoloji SozIliigii. Ankara: An1 Yayincilik.

Borodo, M. (2020). “Better Watch It, Mate” and “Listen ’ere, Lads”: The Cultural
Specificity of the English Translation of Janusz Korczak’s Classic Krol Maciu$
Pierwszy.J. V. Coillie, & J. McMartin in, Children’s Literature in Translation: Texts

and Contexts (p. 179-198). Leuven: Leuven University Press.

Coillie, J. V. (2014). Character Names in Translation: A Functional Approach. J. V.
Verschueren in, Children's Literature in Translation: Challenges and Strategies (p.

123-140). New York: Routledge.

Convention on the Rights of the Child. (1989). UNICEF Turkey: Retrieved from
https://www .unicef.org/turkey/en/convention-rights-child Access Date: 02.01.2022

Creswell, J. W. (2014). Research Design (4 e.). Thousand Oaks, California: SAGE

Publication Inc.

Creswell, J., & Creswell, J. (2018). Research Design: Qualitative, Quantitative & Mixed
Methods Approaches. Thousand Oaks, California: SAGE Publications, Inc.

Celik, M. (2007). Linguistics for Students of English. Ankara: EDM.

Cer, E. (2016). Cocuk Edebiyati 0-6 Yas Cocuk Kitaplarinda Cocuk Gergekligi ve Cocuga
Gorelik. Ankara: Egiten Kitap.

Cocuk Koruma Kanunu. (2005). T.C. Cumhurbaskanligi Mevzuat Bilgi Sistemi: Retrieved
from  https://www.mevzuat.gov.tr/MevzuatMetin/1.5.5395.pdf  Access Date:
03.05.2022

Dayioglu, G. (n.d.). Eserleri. Retrieved from https://www.gultendayioglu.com/eser-
kategorileri Access Date: 03.05.2022

87



Dayioglu, G. (n.d.) Hakkinda. Retrieved from http://www.gultendayioglu.com/hayatim
Access Date: 02.05.2022

Desmidt, I. (2014). A Prototypical Approach within Descriptive Translation Studies?
Colliding Norms in Translated Children's Literature. J. V. Verschueren in, Children's
Literature in Translation: Challenges and Strategies (p. 79-96). New York:

Routledge.

Diren, N. (2013). Translation of Children's Literature: A Study on Keloglan Masallar: and

Their Translations into English. Ankara: Atitlim Universitesi.

Durukan, B. (2019). Alphonse Daudet'nin Lettres De Mon Moulin Adl Eserinin Tiirk Cocuk
Edebiyati Altinda Alimlanmas: Uzerine Inceleme. Istanbul: Yildiz Teknik

Universitesi.

Eliuz, U. (2020). Madde Detay. Tiirk Edebiyati Isimler Sozliigii: Retrieved from
http://teis.yesevi.edu.tr/madde-detay/dayioglu-gulten Access Date: 12.12.2021

Erikson, E. H. (1987). Childhood and Society. London: Paladin Books.

Even-Zohar, I. (1990). The Position of Translated Literature within the Literary Polysystem.
Poetics Today, 11(1), 45-52.

Felce, H. (2020). Picturebooks in a Minority Language Setting: Intra-Cultural
Transformations. A. Kérchy, & B. Sundmark in, Translating and Transmediating

Children’s Literature (p. 45-70). Cham, Switzerland: Palgrave Macmillan.

Freud, S. (1920). A General Introduction to Psychoanalysis. (Hall, G. S. Trans.) New York:

Horace Liveright, Inc.

Freud, S. (1975). Three Essays on the Theory of Sexuality. (Strachey, J. Trans.) New York:

Basic Books, Inc., Publishers.

Gonzalez-Cascallana, B. (2014). Translating Cultural Intertextuality in Children's Literature.
J. V. Verschueren in, Children's Literature in Translation: Challenges and Strategies

(p- 97-110). New York: Routledge.

Hale, S., & Napier, J. (2013). Research Methods in Interpreting. London and New York:

Bloomsbury.
88



Heywood, C. (2018). A History of Childhood. Cambridge: Polity Press.

Johnson, A. P. (2015). Eylem Arastirmas: El Kitabi. (Uzuner, Y. & Ozten Anay, M. Trans.)
Ankara: Anm1 Yayincilik.

Kagar, N. (2008). A Descriptive Study on the Translation of Children's Fantasy Literature:

the Chronicles of Narnia. Ankara: Hacettepe Universitesi.

Lathey, G. (2014). The Translator Revealed: Didacticism, Cultural Mediation and Visions
of the Child Reader in Translators' Prefaces. J. V. Verschueren in, Children's
Literature in Translation: Challenges and Strategies (p. 1-18). New York:

Routledge.

Lune, H., & Berg, B. L. (2017). Qualitative Research Methods for the Social Sciences.

Essex: Pearson.

Marx, V., & Nagy, E. (2015). Fetal Behavioural Responses to Maternal Voice and Touch.
Plos One.

Maslow, A. H. (1954). Motivation and Personality. New York, NY: Harper & Row
Publishers.

Miller, P. H. (2011). Theories of Developmental Psychology (5 e.). New York: Worth
Publishers.

Munday, J. (2012). Introducing Translation Studies: Theories and Applications (3 e.).
London and New York: Routledge.

Neuman, W. L. (2014). Social Research Methods: Qualitative and Quantitative Approaches

(7 e.). Essex: Pearson Education Limited.
Neydim, N. (1998). Cocuk ve Edebiyat. istanbul: Bu Yayinlari.

Nodelman, P. (2008). The Hidden Adult: Defining Children's Literature. Baltimore,
Maryland: The Johns Hopkins University Press.

Nord, C. (2005). Text Analysis in Translation: Theory, Methodology, and Didactic
Application of a Model for Translation-Oriented Text Analysis. Amsterdam - New
York: Rodopi.

89



Oittinen, R. (2000). Translating for Children. (J. Zipes, Ed.) Children's Literature and
Culture(11), 3-172.

Oittinen, R. (2014). No Innocent Act: On the Ethics of Translating for Children. J. V.
Verschueren in, Children's Literature in Translation: Challenges and Strategies (p.

35-46). New York: Routledge.

Oittinen, R., Ketola, A., & Garavini, M. (2018). Translation Picturebooks. New York:
Routledge.

Oliveira, A. O. (2020). Brazilian Rewritings of Perrault’s Short Stories: Nineteenth- and
Twentieth-Century Versus Twenty-First-Century Retellings and Consequences for
the Moral Message. J. V. Coillie, & J. McMartin in, Children’s Literature in

Translation: Texts and Contexts (p. 197-214). Leuven: Leuven University Press.
Oxford Learner's Dictionary. (2015). Oxford, United Kingdom: Oxford University Press.

Ozgakir, B. (2006). Translations of Children's Literature: A Case Study on Treasure Island.

Izmir: Dokuz Eyliil Universitesi.

Ozgiin, O. (2014). Cocuk Gelisimi Kuramlari. F. T. E. Nilgiin Metin (Ed.) in, Her Yéniiyle
Okul Oncesi Egitim 1 (p. 56-57). Ankara: Egiten Kitap.

Pascua-Febles, 1. (2014). Translating Cultural References: The Language of Young. J. V.
Verschueren in, Children's Literature in Translation: Challenges and Strategies (p.

111-122). New York: Routledge.

Patton, M. Q. (2002). Qualitative Research & Evaluation Methods. Thousand QOaks,
California: SAGE Publications.

Patton, M. Q. (2015). Qualitative Research & Evaluation Methods (4 e.). Thousand Oaks,
California: SAGE Publications.

Piaget, J. (1964). Part I: Cognitive Development in Children: Piaget Development and

Learning. Journal of Research in Science Teaching, 176-186.

Piaget, J. (1999). Cocukta Zihinsel Gelisim. (Portakal, H. Trans.) Istanbul: Cem Yaymevi.

90



Piaget, J., & Inhelder, B. (2000). The Psychology of the Child. (Weaver, H. Trans.) New
York, NY: Basic Books.

Saldanha, G., & O'Brien, S. (2014). Research Methodologies in Translation Studies. London
and New York: Routledge.

Seidman, 1. (2006). Interviewing as Qualitative Research: A Guide for Researchers in

Education and the Social Sciences. New York: Teachers College Press.
Sever, S. (2017). Cocuk ve Edebiyat. Ankara: Tudem.

Shavit, Z. (1986). Poetics of Children's Literature. Athens and London: The University of

Georgia Press.

Sirin, M. R. (2016). Giilten Dayioglu’nun Cocuk ve Ilk Genglik Edebiyat1 Yazarlig1. Tiirk
Dili Dergisi, 6-13.

Uygun, O. (2019). In Between Children's Literature and Adult Literature: An Analysis of
Translational Style in the Turkish Translation of Norton Juster's the Phantom

Tollbooth as an Ambivalent Text. Ankara: Hacettepe Universitesi.

Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological

Processes. Cambridge, MA: Harvard University Press.
Yal¢in, A., & Aytas, G. (2017). Cocuk Edebiyati. Ankara: Ak¢ag Yayinlari.

Yaman Topag, B. (2020). Tiirkce Cocuk Edebiyati Alaminda Ceviri (1970-1980). Istanbul:

Istanbul Universitesi.

Yilmazoglu, B. (2011). Yeni Binyilin Cocuk Edebiyatindan Bir Ornek: Talihsiz Seriivenler

Dizisi'nin Tiirk Ceviri Yazin Dizgesindeki Yeri. Istanbul: Istanbul Universitesi.

Yin, R. K. (2018). Case Study Research and Applications: Design and Methods. Thousand
Oaks, California: SAGE Publications Inc.

91






APPENDIXES

Appendix A

Cocuk Edebiyati Cevirisi Nitel Miilakat Tutanag:
Baglam:

Ankara Haci Bayram Veli Universitesi Lisanstistii Egitim Enstitisi Geviri ve Kilturel
Calismalar (ingilizce) Programi’'nda tez galigmasi yapmaktayim. Bu nitel arastirmada
yer alan sorular, “Mo’nun Gizemi” adll gocuk edebiyati eserinin gevirisini almakta ¢ok
yardimei olacaktir. Elde edilen veriler, arastirma amaghdir. Arastirmacinin yiiksek
lisans tezinde ve akademik yayinlarinda kullanilabilecektir. Bu nedenle, arastirmaya
katilabilmeniz igin onayiniz gerekmektedir.

Goriigme Protokolii:

Bu nitel arastirma, gorlismeler yoluyla katihmcilardan veri toplamayi icermektedir.
Gértismeler, demografik bilgiler yaninda eser hakkinda katilimcinin gérislerini
0grenmeye dayall sorulardan olusmaktadir. Goriisme esnasinda arastirmaci, not
alma, sesli ve goruntill kayit yapabilir. Veriler iglendikten sonra katilimet ile tekrar
paylasilacak ve dislincesi alinacaktir.

Arastirmaci:

Alper BALADIN

Arastirma Gorevlisi

Ankara Haci Bayram Veli Universitesi
E-posta:

Katilimer:
Glilten DAYIOGLU
imza:

Gorilisme yeri: Congresium Kitap Fuar — Cankaya/Ankara
Gorigme saati: 16.00
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Goriisme sorulan:

Demografik sorular:

ocorLN~

Gilten Dayioglu kimdir? Editiminizden stz edebilir misiniz?

Isinizden séz edebilir misiniz? Yazar olmayi nasil tercih ettiniz?

Gocuk edebiyatiyla nasit tanighniz?

Neden Cocuk Edebiyati?

Bu alandaki deneyimlerinizi paylagabilir misiniz?

Kitabin yazart olarak Mo’nun Gizemi adh eseriniz hakkinda duslnceleriniz
nelerdir?

Eser lizerine sorular

o omh LN

Ceviri nasil glindeme geldi?

Cevirmen ite ilgii neler sdylemek istersiniz?

Kaynak dilde ve erek dilde kitabin iglevi ne?

Kitabin amac¢i ne?

Kaynak eser ve erek eser kacg bask yapti?

Genel olarak Turk Cocuk Edebiyati metinlerinin gevirileri neden yapilmiyor?
Etkili oltalarinin &niinden herhangi bir engel var midir ve varsa nedir?
Bagka gevitisi yapilan eseriniz var m1? Varsa hangi dillere gevrildifler? Kag
bask: yapti/lar? Gevirmenleri bu eserle ayni kisi mi?

Cevirmenin baski, satig ve geviri isi igin bir etken oldugunu diiginiyor
musunuz?
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Appendix B

Alper Baladn (A): Oncelikle bugiinii bana ayirdiginiz igin ve bu yorgun glintintizden sonta
zaman ayirdifimyz igin gok tegekkiir ederim. Simdi dedigim gibi sizlere 2 baghk altinda
sorular soracagim. Sonra bu sordugum sorulart size yazil halde verecegim ve gikmasimt
istediginiz herhangi bir bolim olursa ¢ikartabilirsiniz, Eklenmesi gereken bir gey olursa onu
da ekleyebilirsiniz.

Giilten Dayioglu (G): Oglum bu gorevim benim. Yorgun bitkinim ayr: konu ama gbrevim
benim. Ben deyince kullanacaksiniz degil mi?

A: Evet. Simdi ilk sorumuzla baglamak istiyorum. Giilten Dayioglu kimdir? Biraz
kendinizden s6z edebilir misiniz?

G: Ben 56 yildir ¢ocuk kitaplar yaziyorum. ilk kitabim 1963’te gikmigti. O giinden bugtine
stirekli yaziyorum. 90 eserim var. Eserlerim Ingilizce, Almanca, Macarca, {svegee, Rusea,
Arapga, Makedonea, Urduca, Azetbaycan ve Ozbekistan Tiirkgesi gibi dillere ¢evrildi. Halen
yazmay1 stirdtirmekteyin. Dedigim gibi 90 kitabin sahibiyim. Cocuklara yaziyorum. Bir dal
olarak da gegmigte yurt disindaki igei goculdarin egitim ve 8gretim sorunlari ile gok
ilgilenmistim, Oralara gidip arastirmalar yaptim. Heyet raporlar1 aldim, okullara girdim.
Milliyet'te 80'li yillarda yazdim bu goriiglerimi. Degigik makale ve haftalik réportajlar ardi
halinde onlar1 kitaplagtirdim. Benim en belirgin dzelliklerimden biri yurt cdigindaki herkes
yurt disindaki ig¢ilerin oradaki uyumsuzlugunu yazarken ben burada “Geride Kalanlarr”
yazdim. Onlarm eslerinin yagadiklart uyumsuztugu, acilari, gocuklarin ana babalarin ve
eglerin bunalimlari gibi konulan ele aldim. O kitaplardan ve aragtirmalardan cok giizel bir
&ykii oldu “Geride Kalanlar”. Daha sonra da Almanya'da inceleme yaptim. Almanlar
Trkiye’ye giden olursa 10000 mark para verecegiz gitmek isteyene dediler. Ben Almanya'ya
gidince diyorlardi ki: “Giilten Hanim sen bizimle gok ilgilendin, yardimer oldun. Biz donelim
mi dénmeyelim mi?” Dedim ki: “Arkadaglar ben sosyolog degilim. Ben memlekete
gidiyorum aragtirayim dedim.” Yaptigim aragtiemalan da “Geriye Dénenlerde” kitap haline
getirdim, Bunlar Almancaya da gevrildi bildigim kadariyla. Sonra “Geride Kalanlardan” baz
sykiiler ve “Geriye Dénenlerin” bitiinti gevrildi. Boylece ben gocuk ve genglik edebiyat
diginda o iki kitabi yazdim. Onun diginda 15 ya da 16 tane de gezi kitabim var. Onun diginda
Smiir boyu hep gocuk ve genglere yazdim.

A: Simdi iginizden stz edebilir misiniz? Yazar olmay: nasil tercih ettiniz?

G: Ben hukuk fakiiltesinden ayrildim. Digaridan sinavlara girerek ihtiyac nedeniyle dgretmen
oldum. Calismam gerekti. Ozel dersler verdim ve §gretmenlige bagladim belirli bir gelirim
olsun diye. Ben orada asil gocuk edebiyatinm bilincine vardim. Bir tane gocugum vardi ama

bilmiyordum. Ogretmenlik ve okul benim igin laboratuvar gibi oldu. Tddiali bir gocuk
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edebiyati yazari olarak yavag yavag yesermeye bagladim, Ulkemde o zamanlar gocuk
edebiyatmmn adim andirmiyorlard: akademisyenler. Cocuk edebiyat diye bir dal yok
diyorlardi, Ben iginde yagtyorum. Hamuruyla yoguruluyorum. Bir kitap alryorum. Anlamryor
ki goculk, Ceviri hepsi. Ozellikle o zaman. Tler neysc direne direne gocuk edebiyatimn
dnciiliigiint yaptigun sdyleniyor benim. Kabul ediyorum. Ben de onur duyuyorum. Ceviri
eserler vardL Okunlﬁ:suymﬂu. Cocuklar okuyamryor anlamuyorlardi. Kendi gocugum bile. Ben
de oturdum kendim yazdim.

A: Son olarak kitabin yazar1 olarak “Mo nun Gizemi” adli eseriniz hakkinda diigtinceleriniz

nelerdir?

G: Biz gezginiz esimle. 116 iilke gorditk Diinya’da, Bu arada bir akrabamuz Dolctor Murat
Aksoy -medikal doktor degil- Almanya'ya yerlcgti. Biz de Almanya'ya gitlik karayoeluyla ¢ok
ke Her vl giderdik. Réportaj yapardim. C sirada Murat ilk kez beni 1980'de Frankfurt
Kitap Fuarina gotiirdii. Abla gel dedi. ilk kez orada ben 6ylc bir zenginlikle karsilagtim. Hig
fuar gormemisim. Kargilaginca dedim ki kendime: benim kalemimin cgitim gbrip terbiye
edilmesi igin bu ortamlarda olmam lazim. O giin bugtin hep I'rankfurt T'uarina gittim Smilr
boyu. Orada sunun bilincine vardim: herkes kendini agmaya calisiyor, yeni konular ariyorlar,
Ben de tilkem igin ne yapmaliyim? Yani yent bir seyler. Baktum diinya bilim kurguya gidiyor.
“Mo'nun CHzeminden™ énce gok giizel bilim kurgularim vards: Igin Cag1 Cocuklan, Parbat
Daginin Esrart mesela. Onlar da gocuk kitab, Oradaki dirtiiyle fuarda hedef edindim: ben
yeni bir gevler yazacafim. Oturdum kurgumu je'apum‘ Mo'yu yazdim. Tadi o kadar yeni geldi
ki okura kapis kapsg gitti kitap, Hala &yledir. Hep biyle onar on biner basarlar. Benden ikinci
kitatn yazmam istendi. Ama ben zaten istemeseler de devam edecegim, Mo 27yi de yuredim.
Sonra Mo 3'ii. O giinlerde de canli kopyalama, koyun Dolly vardw. Oradan tuttu canh kopya
konusu. Cok merakim vardir ¢ok incelerim bilimsel eserlori dergileri. Canli kopyalama
konusu trmamyordu. Ben orda insam kopyalattun. Ttalyanlar da yapti bunu. Sonra o kitaplan
yazdikian sonra esimin Galatasaray Lisesi’nden 19401 yillardan bir emekli biiyiikelgi
arkadagi, Amerikalt bir hantmla evlendi. Cocuklart var, Amerika'ya Washington’a yerlegt.
Bir giin Istanbul'a gelmis. Beraber _olduk. Davet eltik ve o giin konuyu agiim: “ben dedim
Amerika'ya keske bir adim atabilsem...” “Giilten Hamm Xlibris diye bir yer var. Kitaplar
basiyor ama siz Sdeyeceksiniz” dedi. Oderiz dedim. Bir deneyelim dedim. Bu tadumlik
Kitapevi imig. Bityiik kitapevlerinden istek ¢ikabilir. Istc o zaman bagarih olabilirsiniz. Ctinkil
bizim kitaba diklat ¢ekecek Amerika’da kimsemiz yok ki... Biz yine de cevirttik. Ceviriyi

bir sair arkadagmmzin egi yapti, Bir hamum. Admi daha sonra séyleyecegim size. Biz bu
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ceviriyi aldik. Amerika'va Xlibris'e yolladik. Xlibris'teki kurul demigler ki “Bu olmaz”. “Ne
yapacagiz?” diye sorduk. “Bir cdittr bulacagiz” dediler. “Otur” dedik. Meksikalt bir
profesdre yaptirmuglar. Bu son hali onunkidir, “Burg and Daphne” diye ¢evirmis.

A: Altma “Mo'nun Gizemi™ diye not dilsmiisler. (zct olarak ¢eviriyi son haline getiren kigi
Meksikali Profesir. Bu ngilizee kitap tek basky m1 yapti?

G: Onu bildirmiyorlar bize.
A: Anladim. Bir sonraki sortum kitabin amact neydi?

G: Ben cocuklara cafin akisi ve gafidaki ¢agdag yenilikleri sergileyerek giizel dykiilemelerle

estetik bir zevk olusturarak ¢ocuklart hep dzendirmek istedim. Onlar da bir yeniligin pesine
kogsun, yerinde saymasin ve haya_l kursun, Biitiin dimyada gegti 3 cilt. O gezginligimin tabii
bende zenginligivdi. Cocuklart yénlendirmek, biraz heveslendirmek istedim. Cocuklar da

dort elle sartldilar. '

A: Simdi sunu soracagim ben size: Simdi kaynak metin ve geviri metnin iglevi ne dive
soracagim. Eger yoksa erck metnin yani geviri metnin iglevini bildirmenize gerek yok.
Kaynak metni yazarken metnin iglevi olarak ne diistindtiniiz? Ormegin: bazt yazarlar gocufin
eiitilecck bir nesne gibi gérdtikleri igin egitmek igin kitap yazanlar oluyor ya da csictik bir

zevk olusturmak igin cdebiyat! tattirmak igin,

G: Bir gretmen olarak bilincindeyim. Cocuklara didaktik davranilmamast gerekti Zinin
pilincindeyim. OFretmenligim zamaninda bu hatalarm bazilarim yaptim Kitaplanmda. Yani i
cocuklara igte o yle yapti da bak bu boyle oldu gibi. Sonra ayrimna vardim. Her zaman da
kargiymm didaktik anlayisa. Estetik bir zevk olusturmak, gocuklara farkli diinyalarm oldugunu
duyumsatmak ve gocuklarda edebiyat zevki olugturmak benim iglevlerim. Ben ¢ocuklarin
bilimde, teknikte, sanatta atilim yapmalarin istiyorum. Bunlar da onun biv $rnegi. Onlarm
hoglasacaklan, depisik kurgular iginde. Hep yabancinin yeniliklerini kullamiyoruz biz. Ben
istedim ki biz de bir geyler yaratalum,

A: Kaynak eser ve geviri cser kag baski yapti? Kaynak metin gordiigiim kadariyla 65 basks
yapmig “Mo'nun Gizemi”. Ceviri eserin de kag baski yapildigi belli degil styledi giniz
kadariyla.

G: Belli degii, evet.

A: Bir sonraki sorum su: sizee genel olarak Tittk gocuk edebiyati metinlerinin gevirileri

neden yapilmiyor? Etkili olmalarinin dniinde herhangi bir engel var midir? Varsa nedir?
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G: Kimse tammiyer, potansiyelimizi bilen yok ki yabane: tilkelerde. Bakm yaptigim bir
hataya. Ece ile Yilee adli kitabim 1980l yillarda ajanstm Ispanya’ya feklil etti. Yiizde yedi
veriyorlard Bir verscler dahi kabul et, agil Ispanya'ya. “Yok, biz yiizde yedi ile ¢ahgmayrz”
dedim. Bitti. Bir ¢evrileydi o zaman. .. Begenildi ve de TRT pilot filmler yaptl. O piyasada
bagta Danimarka olmak fizere Bee ile Yiice'yi degisik iilkeler pilot filmleri satin almuglar.
Sonra TRT'de bir degisim yasanch. Her sey askida kaldi. Onlar eger gevrilmis olsaydi biz

ilerlemis olacaktik.

A: Ttk gocuk edebiyatinmn diger dillere ¢evrilmemesinin 8ntindeki nedeni olarak engel
olarak tantnmanusligs séylityorsunuz. Bunun diginda herhangi bir engel var mudir?

G: Bir deneyimim var. Hollanda da bir 'Liirk dergi gikartyordu. Benim de trmamsg yillarmm,
Bu dergide yaz1 yazsan dedi. Olur, memnuniyetle dedim. Ne yazmak istersin dedi. Cocuklarla
sohbet etmek islerim dedim. Gitmis genel kurula boyle Tiirkiye'de gok sevilen taninan bir
yazar var. Kuruldakiler ne demisler biliyor musunuz? “O Giilten Dayioglu bizim
gocuklanmizin ve sosyal yapumzin dzelliklerini bilmiyor ki... Ne sorunlanim biliyor neden
niye muilu olduklarim biliyor. Bir sey bilmiyor. Bu toplumda yaganuyor ki neyin sohbetini
yapacak” demisler. Dondum kaldim, Clinkil Hiirriyet'in bir biyle dergisi vardi. Orada bir
kisse yazartydim ben. Cocuklarla dertlesiyorduk, Bakuk Syle demigler. O bizi bilemez
demigler yani bizim yasam bigimimizi bile. Nitckim Aysegiil'G gevirdim burada ben
Fransizea’dan. Aysegiil'de her seyi Tiwklestirdim. Tiirkiyelesti adeta. A'dan Z'ye. Yoksa
devlet kabul etmiyordu. Benim imzamla ilk onaymmi aldr. Ik on alti kitap. Ve benim
gevirimle.

A Aygegiil dizisi mi?

G: Tabi ilk ben gevirdim 19657erde,

A: Ceviriyi kendiniz mi yaptmz? Fransizeadan yoksa 8zgiin bir metne mi gevirdiniz?

G: Hayir, aymsin gevirdim, bastiedim. Igime sinmedi. Ayrica géz attirttum metne, Epey
yerde ¢ok tokezlemigim. Yardim aldim. Ben zaten gevirmen degilim. Oyle bir iddiam da
yoktu. Para harcanmasin diye. Ondan sonra da daldim isin igine. Yillardir cocuklarin

ellerinde. Yani biberon gibi dyle biytdiiler.

A: Cevirmenin kitabin baski, satig ve ¢eviri igi igin bir etken oldugunu diigiinityor musunuz?
Yani su soruyy sdyle agiklayabilirim. Yurtdigma sivin kitabimz bir ¢evirmen bir de farkl bir

gevirmen gevirseler bunlanm etkisinin oldugunuy ditgtinityor musunuz kitap iizerinde? G
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Kitabin satiginda, baskisinda kullandigt dilde sizee $nemli mi ¢evirmen?

G: Tabi ki 5nemli yani birchir gevirip de yaymlamak bagka, Kivrak bir dille, onun da ustas:
olup stirtilmesi gok farkli. Fark etmez mi hi¢? Mesela Fadiy Almanca’ya gevirildi. CGnel
Verlag diye bir yayinevi var orada. O govirdi. Bir defa telif ficreti ddedi. Onun yeri yok
burada ama bir daha da ne Fadig'ten ses var ne de bir yerde herhangi bir scy yaziyor. Yani
benim de igim sondii... Cok vetersiz bizim bu ¢eviri konumuz. .. Giizelim bakanlik hepimizin
diirtiisii ile o kararlar gikti biliyor musunuz? TEDA projesi. Beni bir zaman Kaltir
Rakanlipindan ziyarete geldiler. Eksik olmasinlar, Kiiltir Bakanhigima danismandim. Devletin
basacag kitaplan secerdik. O zamandan bagladlk bunun niivesini kurmaya. Oldu ama o da
pek ilerleyemedi.

A: Simdi ben ana sorularim1 sordum. Bu sorularin ve hatta ekstra olan sorulanmmn da ¢oguna
vant verdiniz. Birkag tane arada yamit verilmeycn sorular var. Onlan da sorabilir miyim
izniniz olursa?

G: Soralim ki bitsin oglam.

A: Bu gevirinin is vereni kim diye bir sorum vards, Cevirinin is vereni sizsiniz anladigim
kadariyla.

G+ Biz olduk cvet,

A: Ceviri herhangi bir proje ya da etkinlik kapsaminda yapiimadi, degil mi?

G: Havir, yapilmadi.

As Cevirmeni Mcksikali Profestr demistiniz.

G+ Onunki kabul olundu. Tiirkiye’de yapilan kabul olunmads.

A: Cevirmeni Meksikals Profesérti kim buldu?

G: Onlar buldu.

A: Xlibris buldu. Neye gore segtiklerini Grenebilir miyim?

G: 'Stjy]eyecegim. Bu ¢eviriyle bizim okurumuzu kavramaz bu metin dediler. Ne yapacagiz
dedik? Yeni bir gevirmen bulacagiz ve taslak geviri metni diizelttivecegiz dediler. Buldular.
Az Peki Ttrkee biliyor muymug?

G: Hayr. Bir gey var, Bak bir tip oyunu vardir ya tip. Boyle yapanz (parmagim sessizlik
isaret yapar). Kimse konugmaz. Tkinci kitap tip tip tip diye baghyor. Obiirti de medicine dive
baglamis. Tip demek samirim. Ne yazik ki béyle sikintilar yasandL.

A: “Mo’nun Gizemi” adli escrinizde sizin hedef kitleniz hangi yas arabklart oldugimu
agrenebilir miyim?

G: Evet. Yani orta birden itibaren 12 yagtan itibaren 18’e kadar okuyor. Yetigkinler bile
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olkuyor.
A: Benim soracagim sorular burada bitti. Bana bu yogun giiniinfizde zaman ayirdigimz igin

ve yaptigim aragtirmaya yardimer oldugunuz igin tekrar gok tesekkiir ederim.

G: Rica ederim. Baganlar ve iyi giinler dilerim.
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Askany Umvans: Genal Evrak Scoumbzsa

Talufon-+90 (312) 131 73 60
Eap Adrusi-harsbayranmalifha] ko o
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ANKARA HACI BAYRAM VELI UNIVERSITESI
ETiK KOMISYONU KATILIM LiSTESI

TOPLANTI TARIHI :26.05.2021 TOPLANTI SAYISI : 05
ADI-SOYADI iMZA

Prof.Dr.ilhan UZULMEZ
BASKAN KATILDI
Prof.Dr.M.Fadil YILDIRIM
Baskan Yrd. KATILMADI
Prof.Dr.Mustafa EKINCIKLI

KATILDI
Prof.Dr.Yildiz AYANOGLU

KATILDI
Prof.Dr.Bekir ESKICI

KATILDI
Prof.Dr.Ramazan Pars SAHBAZ

KATILDI
Prof.Dr.Nese Yasar CEGINDIR

KATILDI
Prof.Dr.Bilgehan GULCAN

KATILDI
Prof.Dr.Funda YURDAKUL

KATILDI
Prof.Dr.Cem YASIN KATILDI
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Goriisme sorulan:

Demografik sorular:

ONHELON=

Gilten Dayioglu kimdir? Egitiminizden s6z edebilir misiniz?

Isinizden s6z edebilir misiniz? Yazar olmayi nasil tercih ettiniz?

Cocuk edebiyatiyla nasil tanigtiniz?

Neden Cocuk Edebiyati?

Bu alandaki deneyimlerinizi paylagabilir misiniz?

Kitabin yazan olarak Mo’nun Gizemi adl eseriniz hakkinda distinceleriniz
nelerdir?

Eser iizerine sorular

O>0s®N

Ceviri nasil gindeme geldi?

Cevirmen ile ilgili neler sdylemek istersiniz?
Kaynak dilde ve erek dilde kitabin iglevi ne?
Kitabin amaci ne?

Kaynak eser ve erek eser kag baski yapti?
Genel olarak Turk Cocuk Edebiyati metinlerinin gevirileri neden yapilmiyor?
Etkili oimalarinin 6ntinden herhangi bir engel var midir ve varsa nedir?
Baska gevirisi yapilan eseriniz var mi? Varsa hangi dillere gevrildi/ler? Kag
baski yapti/lar? Cevirmenleri bu eserle ayni kisi mi? ‘
Cevirmenin baski, satig ve geviri isi icin bir etken oldugunu disi
musunuz? ]
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Appendix D

12.07.2022 11:38 Gmail - RE: XL US - Contact Us

M G ma 'I Alper Baladin

RE:‘XL.US - Contact Usm
3ileti

Info US 2 Aralik 2021 05:11
Alici:

Dear Alper Baladin,

Good day! Thank you for contacting Xlibris

Your message was shared to the customer service for further assistance. We highly appreciate your interest in our
published book “ Burtch & Daphne “ by Glilten D. Our record shows that there is only one (1) edition of this book
which was published in October of 2008. On the other hand, we regret to inform you that we are unable to disclose
the sales data to anyone without the auther’s permission. Please let us know if there’s anything else that we can be
of help.

Your kind understanding on this matter is highly appreciated.

Should you have any other concerns, never hesitate to contact us by dialing our toll free number or by sending us
an e-mail at our customer support mailbox
Sincerely,

Kent Lloyd

CUSTOMER SUPPORT REPRESENTATIVE
Author Solutions

As you know, the latest developments with the COVID-18 virus has hod significant impact around the globe. While we are doing
alf we can to minimize the impact on our employees and authors, it is possible you may experience some delay in response to
your inquiry. We appreciate your patience and understanding during this most challenging time, but be assured we remain
commited and focused on helping you reach your publishing goals.

https:/fmail.google.com/mailiuf0/7ik=21a53c23c0&view=pta&search=all&permthid=thread-f%3A17180023133004 10101&simpl=msg-f%3A1718002... 1/2
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OZGECMIS

Ad1 Soyadi: Alper BALADIN

Is Deneyimi

2020- Devam ediyor: Arastirma Gorevlisi, Amasya Universitesi Yabanci Diller

Yiksekokulu

2020: Arastirma Gorevlisi, Ankara Hac1 Bayram Veli Universitesi Lisansiistii Egitim

Enstitiisi

2018-2020: Arastirma Gorevlisi, Amasya Universitesi Yabanci Diller Yiiksekokulu

Egitim Bilgileri

2017-2022: Ceviri ve Kiiltiirel Calismalar (Ingilizce) Tezli Yiiksek Lisans, Ankara Haci

Bayram Veli Universitesi

2013-2017: ingilizce Miitercim Terciimanlik Lisans, Girne Amerikan Universitesi
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