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ABSTRACT

TEACHER IDENTITY: AN INVESTIGATION OF PERSONAL AND
PROFESSIONAL EXPERIENCES OF TURKISH EFL TEACHERS

YAVUZ, Chinara
Master Thesis, English Language Teaching Programme
Supervisor: Assist. Prof. Dr. Bena GUL PEKER
June-2010, 157 pages

The aim of this study is to investigate personal and professional experiences that
influence teacher identity of Turkish EFL teachers and to explore how much factors like
teacher knowledge, professional development, teacher anxiety and morale have an
influence on teacher identity of Turkish EFL teachers.

The population of the study is Turkish EFL teachers employed by state schools and
the sample size is four female teachers teaching at state schools. Participants had a
different background and teaching experiences from 3 to 25 years. Due to qualitative
nature of the research, it was decided to apply narrative inquiry. The research
instrument of this research was in-depth interview that was conducted with each
participant individually. The interviews were conducted in Turkish for a better self
reflection. The interviews were tape recorded, converted into verbatim transcript, and
translated into English. Data analysis was derived from English versions of the

transcripts highlighting its main and interesting themes.

The main findings of the research revealed that personal and professional
experiences the participants had during school and university years had a significant
influence on their identities as Turkish EFL teachers: participants had beautiful and
young English teachers to whom they admired and wished to resemble them. All
participants had turning points that influenced their teacher identities. They have
experienced impressive events that happened in the university years and played a
crucial role in their teacher identities. Factors like teacher knowledge, teacher anxiety

and morale had significant influence on participants’ teacher identity.



OZET

OGRETMEN KIMLIiGI: TURKIYE’DEKI INGILiZCE OGRETMENLERININ
KIiSISEL VE MESLEKI DENEYIMLERI

YAVUZ, Chinara
Yiiksek Lisans, ingiliz Dili Egitimi Boliimii
Tez Danismani: Yrd. Dog. Dr. Bena GUL PEKER
Haziran—-2010, 157 sayfa

Bu calismanin amaci Tiirkiye’deki Ingilizce 6gretmenlerin mesleki ve kisisel
deneyimlerinin 6gretmen kimligine olan etkisini arastirmak ve 6gretmen bilgisi, mesleki
gelisim, 6gretmen endisesi ve morali gibi faktorlerinin 6gretmen kimligine olan

etkilerini incelemektir.

Bu arastirmanmn evrenini Tiirkiye’de devlet okullarinda calisan Ingilizce
Ogretmenleri olusturmaktadir. Arastirmanin Orneklemini ise Ankara’da devlet
okullarinda ¢alisan 4 Ingilizce &gretmeni olusturmaktadir. Katilimeilar farkl
ozgegmislere ve 3 yildan 25 yila kadar degisen dgretim deneyimine sahiptirler. Nitel bir
arastirma olmasindan dolayr 6ykii bigiminde sorgulama yapilmistir. Aragtirma Slgegi
olarak her bir katilimci ile derinlemesine miilakat uygulanmistir. Katilimeilarin fikir ve
diisiincelerini daha rahat ifade edebilmeleri agisindan miilakat Tiirkge yapilmistir.
Miilakat sirasinda konugma kayit altinda tutulmus, daha sonra yazili metin haline
getirilmis ve Ingilizceye cevrilmistir. Onemli ve ilgi ¢eken noktalar tespit edilerek

Ingilizce yazili metin iizerinden veri analizi yapilmistir.

Arastirma bulgularina gore, lise ve iiniversite yillarindaki kisisel ve mesleki
deneyimlerin Ingilizce 6gretmenlerinin dgretmen kimliklerine biiyiik bir etki yaratig
bulunmustur. Katilimcilarin  lise yillarinda giizel ve geng bayan Ingilizce
ogretmenlerine hayranlik duyarak onlara benzeme istedikleri tespit edilmistir. Her bir
katilmciin 6gretmen kimligini etkileyen doniim noktalari tespit edilmistir. Biitlin
katilimcilar tiniversite yillarinda etkili deneyimlerle karsilamiglar, bu deneyimler de
onlarin 6gretmen kimligini etkilemistir. Ogretmen bilgisi, mesleki gelisim, 6gretmen
endisesi ve morali gibi faktorlerin 6gretmen kimligine biiyiik bir etki yarattigi tespit

edilmistir.
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CHAPTER 1:

INTRODUCTION

In this chapter, firstly the background to the study is explored. Secondly, the
problem and the aim are described. And thirdly, the assumptions and the limitations are

discussed.

1.1 Background to the Study

The teaching of English as a foreign language (EFL) is compulsory in all schools
in Turkey. Following the adoption of the new English curriculum in 2005, the role that
the teachers have been assigned has changed. Teachers seem to be given more
responsibility in carrying out the requirements of the curriculum. The biggest burden
seems to be on the teacher’s shoulders, as it is the teacher who is expected to apply
teaching methods in the classroom. In this sense, the teacher plays a leading role during
the teaching process and; for this reason, it is extremely important to look into the
identity of the teachers and find an answer to the question who are they? In order to
understand teaching and learning, we first need understand who teachers are, in other
words, we need to have a clearer sense of who they are (Varghese, Morgan, Johnston
and Johnson, 2005) in terms of their professional, personal identities (Day, Kington,
Stobart and Sammons, 2006) which may be explored through various psychological and
social factors like different social and psychological factors like culture, knowledge,
professional development, beliefs, values and emotions may contribute to the formation

of teacher identity, which are almost impossible to count and explore.

The aim of this study is to investigate personal and professional experiences that
influence teacher identity of Turkish EFL teachers and to explore the extent to which

factors like teacher knowledge, professional development, teacher anxiety and morale



had an influence on teacher identity of Turkish EFL teachers. This study does not set
out to investigate teachers in order to construct general profile of teacher identity of
EFL teachers, on the contrary it aims to describe teacher identity of EFL teachers

individually in order to emphasize its uniqueness.

One should also keep in mind the status of English in Turkey when dealing with
EFL teachers’ identity. English in Turkey is taught as a foreign language and most of

these English teachers are non native speakers of English.

Recent studies of teacher identity of EFL teachers (EFLTI) of Non-Native
Speaking Teachers (NNSTs) (Chen, 2009; Dewi, 2007; Tsui, 2007) provided useful and
valuable implications for one who is willing to investigate EFLTI. Some of them
scrutinized transition of EFLTI of those who were pursuing their studies on PhD (Chen,
2009), or M. Ed Programs (Dewi, 2007) in English speaking countries (ESC). These
studies focused on the development of EFLT]I that occurs after post graduate programs.
However, these studies lacked proper input in investigating EFLTI in Turkey. There are
several reasons, why they lack appropriate data to refer when investigating EFLTI in
Turkey. First, these studies do not provide necessary information to understand EFLTI
of NNSTs, who have only Bachelor’s degree, as very few EFL teachers in Turkey are
able to enroll in post graduate programs. Second, most of the existing studies were
conducted in different cultural contexts which are totally different than that of Turkey.
Thus, It seems necessary that studies on EFLTI of NNSTs in Turkey need to be carried
out and investigated from both professional and personal perspective of teacher identity.
Hence, in order to fill this gap, a decision was made to investigate EFLTI of NNSTs
who received local education and work in Turkey, through their personal and

professional experiences.

1.2 Statement of the Problem

Teacher identity is seen as “an ongoing process of integration of the ‘personal’ and
the ‘professional’ sides of becoming and being a teacher” (Beijaard, Meijer and
Verloop, 2004, p.113). Becoming a teacher involves the construction of a person’s
identity (Danielewicz, 2001). The personal and professional identities of a teacher

develop together by interacting with each other. That is why It is crucial to learn



teachers’ personal and professional experiences and their interaction in order to shed
light on EFLTI.

EFL teachers in Turkey receive their bachelor’s degree from the education
faculties of teacher training colleges. After graduation, EFL teacher candidates like
many other teacher candidates of different disciplines, take a State Employees Selection
Examination, KPSS. According to the results of this examination and the preference list
of candidate teachers, the Ministry of National Education (MONE) of Turkey assigns
ten thousand to fifteen thousand of teachers to state schools in various parts of the
country (Oztiirk, 2008). Teachers who do not work for the state sector employed as

English instructors in state and private universities, or as teachers in private schools.

1.3 Aim of the Study

The present study has two aims. First, it aims to investigate the teacher identity
of EFL teachers in Turkey working in state schools through their professional and
personal experiences and affecting factors like professional development and teacher
knowledge, and the second aim is to investigate personal identity through factors like

anxiety and morale.

This study aims to investigate teacher identity of EFL teachers of state schools in

Turkey. It seeks to answer the following research questions:

1. What kind of professional and personal experiences have influenced Turkish
EFL teacher identity?

2. What is the impact of teacher knowledge and professional development on

the professional identity of EFL teachers?
3. What is the impact of anxiety on the personal identity of EFL teachers?

4. To what extent does morale affect EFL teachers’ personal identity?



1.4 The Significance of the Study

While in foreign countries like the U.S.A, England and China, the topic of
teacher identity is studied thoroughly (Varghese, Morgan Johnston and Johnson, 2005;
Walkington, 2005; Soreide, 2006; Richards, 2006; Day, Kington, Stobart and Sammons,
2006; Tsui, 2007; Chen, 2009), the topic of teacher identity in Turkey has received little
attention and has not been studied in depth. In particular, almost no attention is given to
language teachers’ identity. However, it is an important area which should be studied in
depth through which one may acquire beneficial implications for successful teacher
training and perhaps, for the definition (or development) of language teachers’ identity.

1.5 Assumptions

The present study is based on the following assumptions:

1. The motivation levels of the participants are considered to be high, therefore
it is expected that participants expressed their sincere thoughts and opinion.

2. Interviewed teachers have at least Bachelor’s degree.

3. The names of EFL teachers who participated in this study are kept as

anonymous.

1.6 Limitations of the Study

The present study has the following limitations:

1. The study was conducted among EFL teachers who have almost the same
background and work experience of 3 to 25 years.

2. The findings of the present study cannot be generalized to all EFL teachers
due to qualitative nature of narrative inquiry (in depth interview) that was

applied as an instrument.

3. The study was conducted in academic year of 2009 — 2010.



CHAPTER 2:

REVIEW OF LITERATURE

In this chapter, the review of relevant literature is provided. Firstly, the term
identity is explored from social and psychological perspectives and modern
interpretations of identity by various authors. Secondly, the identity of EFL teachers is
described through their professional and personal identities considering the influencing
factors like anxiety, morale, knowledge and professional development of EFL teachers.

2.1 Identity and Differing Perspectives

The word “identity” derives from the Latin word idem, which means “the same”
which is defined as the state of being a specified person or thing, the individual
characteristics by which a person or thing is recognized and the state of being the same
(Collins Student’s Dictionary, 2005). Undoubtedly, to grasp the meaning of identity
entirely it is crucial to explore the term ‘identity’ in broader perspectives. It has to be
viewed from social and psychological perspectives followed by a description of the

contemporary notions of identity.

2.1.1 Notions of Identity from a Social Perspective

The term identity and self are used interchangeably in the relevant sociological
literature. The first intellectual discussions about self are usually traced back to Plato
(428-347 B.C.E). In fact, there is mention of the self in India as early as 600 B.C.E and
China (circa 500 B.C.E) and the philosophy of Gautama Buddha (circa 563-483 B.C.E)



that dealt extensively with questions about self, reflexive consciousness, and identity
(Leary and Tangney, 2003).

Two millennia afterward, the notion of self began to appear in religion and
theology. It was believed that the evils of egotism, pride, and the self centeredness
pondered ways to help people to avoid selfishness which destroys spiritual insights and
brings immoral behavior. First detailed psychological discussion of the self was done by
psychologist William James, who gave a conceptual foundation of it and emphasized its

significance in understanding the human behavior (Leary and Tangney, 2003).

James (1890) argued that the man’s self is the sum total of all that he can. Not
only his body and psychic powers, but his clothes, and his house, his wife and children,
his ancestors and friends, his reputations and works, his lands and horses constitute his
self . He claimed that in order to understand self in its widest sense, it is necessary to
explore some constituents which he believed to be crucial in describing self. There are

some of its constituents:
e The Material Self
e The Social Self
e The Spiritual Self

The first constituent The Material Self consists of body, which is innermost part
of it, the clothes, surrounding people like parents, wife/husband, children and

properties.

The second constituent is The Social Self, which is the recognition which man

gets from his mates. Man has an innate propensity to be noticed and noticed favorably.

An important conclusion that can be drawn from this discussion is that the

individual has several selves:

A man has as many social selves as there are individuals who recognize him
and carry an image of him their mind ... the individuals who carry the images fall
naturally into classes, we may practically say that he has as many different social selves
as there are distinct groups of persons and about whose opinion he cares .... Many a
youth who is demure enough before his parents and teachers, swears and swaggers like
a pirate among his ‘tough’ young friends (James, 1890, p. 294).

It can be argued that an individual may have several social selves that he or she
experiences in different social contexts. However, it is also important to explore the

inner part of the self which James (1890) called the Spiritual Self.



Spiritual Self means a man’s inner or subjective being, his psychic faculties or
dispositions taken concretely. James also names this part of self as nucleus of self which
is felt.

These psychic dispositions are the most enduring and intimate part of the self,
that which we most verily seem to be. We take a purer self-satisfaction when we think
of our ability to argue and discriminate, of our moral sensibility and conscience, of our
indomitable will, than when we survey any of our other possessions (James, 1890,
p.296).

Another early definition of the self in the last century was offered by Cooley
(1964) who qualified self by the word social. However, he did not imply the existence
of self that is not social. He only focused on its social aspect and coined the term
looking glass self: This reflexive concept claims that a person views own self through
others' perceptions in society and in turn gains identity. The general idea of the
perception of self perception is an internalization of how we are seen by others (Yeung,
King-To, Martin and Leviself, 2003).

An outstanding contribution in the understanding of self in a social context was
made by the social psychologist George Herbert Mead. Mead (1934) identified self as
something which has a development: it is not initially there, at birth, but arises in the
process of social experience and activity, that is, it develops in the given individual as a
result of his relations to that process as a whole and to other individuals within that
process. The process of self formation starts with games, such as those when a child in
his games takes on different roles (doctor, patient, police, robber and etc.,) which are the
imitation of adults. There is an insufficient self, for the child takes the roles separately
and without anyone involved in the game. The second stage occurs when others
(children) take part in his game, this time the child has to be organized, because there
are, now, rules to be followed and others to be taken into account. The child becomes
aware of his responsibilities in the game. In this stage, the child comes across the
generalized other, which means understanding what kind of attitude or behavior is

expected to exhibit towards others in a particular social group (Mead, 1934).

Another differing perspective was offered by Erving Goffman, one of the great
sociologists of the last mid century. Goffman (1959) believed that life is perceived as a
stage, where individuals perform their roles assigned by the society, and individuals act
differently in different situations. To him, we all wear various masks in different

contexts.



In a sense, and so far these masks represent the conception we have formed of
ourselves - the role we are striving to live up to - this mask is our truer self, the self we
would like to be. In the end, our conception of our role becomes second nature and an
integral part of our personality. We come into the world as individuals, achieve
characters, and become persons (Park, 1950, p.250 cited from Goffman, 1959).

There is also a backstage which is a private place, where individuals take out
their masks and can be themselves. Thus, Goffman (1959) compared society to theater,

where every individual acts out his or her role throughout the life.

Arguably, it is impossible not to touch upon Vygotsky’s contribution to identity.
Although he was not concerned with identity and did not utilize this term in his
researches, he was concerned with individual development (Penual and Werstch, 1995).
Vygotsky mainly dealt with developmental psychology, child development and

education.

Vygotsky (1978) believed that individual development is rooted in society and
culture. “Humans are social beings; their cognitive development is socially mediated
activity and strongly influenced by cultural background” (Chen, 2009, p.25). The role of
language in mediating human activities in sociocultural context is tremendous.
According to Vygotsky, language is a psychological tool for mediating mental activity

in human development (Chen, 2009).

In sum, as can be seen from the discussion on the social perspectives of identity,
identity is developed and constructed in society through interaction with other selves.
In this sense, social perspective of identity is considered as one of its main pillars that

hold it under the full meaning of it.

2.1.2 Notions of Identity from a Psychological Perspective

Notion of identity in terms of self was chronologically viewed in a social context
where a healthy identity formation occurs. The same importance deserves the

psychological perspective of identity without which the term identity will suffice.

When the term identity is considered from a psychological aspect, the first
person that comes to one’s mind is an outstanding scholar of developmental psychology
and one of the pioneer researchers of identity, Erik Homburger Erikson. Many writers

and researchers whether in the sphere of education, psychology or sociology. have



never missed an opportunity to mention about his theory on identity formation. In order
to understand identity it is important to scrutinize the formation of it? How does identity

form? What are the its domains?

According to Erikson, the unique process of identity formation has three

domains: fidelity, ideology and work (Penual and Werstch, 1995).

Fidelity is process of choosing commitments by adolescents, where adults
should tolerate and support the choices of youth. Ideology is considered as a tool by
which adolescents make their commitments to other members of society and their own
ideas. It is foundation for hope and future plans. Work — career choice and acquiring of
job is the result of the efforts and expectations from childhood.

Taken together, commitment to others whom one can trust, to an ideology that
promises a place in the world with a hopeful future, and to a career choice that can
actualize those promises, form the three important domains of identity formation
(Penual and Werstch, 1995, p.88).

Domains of identity formation were discussed from the point of psychological
aspect. However, the meaning of it will be incomplete if one does not consider the
critical stages of an individual that he or she experiences thought the life. In his theory
of developmental stages, Erikson (1982) describes eight sequence stages of man, which

cover one’s lifespan.

In his theory of developmental stages, Erikson (1982) describes eight sequence
stages of man, which cover one’s lifespan. Each stage has its own feature and tasks to
be solved in order to pass successfully to the next stage. Each stage represents a
particular stage of life. Erikson (1968) uses the term identity crisis, which appears in
adolescence, when young people struggle with alternatives and choices which lead to
temporary instability and confusion. According to the Erikson (1968), crisis is used in a
developmental sense to connote not a threat of catastrophe, but a turning point, a crucial
period of increased vulnerability and heightened potential. The successful resolution of
identity crisis depends on environment and progresses in previous stages. Each
successive step is potential crisis because of radical change in perspective. In this sense,

most of the adolescents in their early twenties gain their identity.

In sum, identity can be viewed from social and psychological perspectives in a

chronological way in order to grasp its meaning properly. It can be argued that the
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formation of identity is a rather complex process which demands a consideration of its

interaction with society and individuals’ inner self which is psychology.

2.1.3 Contemporary Notions of Identity

The writers of the last century studied identity with diligent attention and offered
useful implications for further research in understanding identity. However, in order to
grasp the full meaning of identity, it is also essential to explore the views of
contemporary researchers in the field of language, education and social sciences.

Norton (1997), the researcher of identity and language learning, claims that
identity is how people understand their relationship to the world, how that relationship
is constructed across time and space, and how people understand their possibilities for
the future. It is an understanding of who we are and of who we think other people are.
It involves two notions: similarity and difference. ldentities are the ways we relate to
and distinguish individuals in their social with other individuals or groups (Danielewicz,
2001). It is a “kind of a person” which is being a “kind of a person” one is recognized
as “being”, at a given time and place can change from moment to moment in the
interaction, can change from context to context, and, of course, can be ambiguous or
unstable (Gee, 2001).

Identity is an aspect of the self concept that derives from group membership and
associated with cognitive, motivational, and social processes that are associated with
group and intergroup behaviors. Groups furnish us with identity, a way of locating

ourselves in relation to other people (Hogg, 2003).

....whenever we say “I”. The word is simple and primary, the way we experience the
individual self is not. On the other hand, we perceive the self in daily life to be
consistent over time and place ().But on the other hand, we know that selves change ().
Thus, we daily experience an evolving “I”, a condition that enables us to recognize
acknowledge the self as malleable, ongoing, and collaborative work in progress
(Danielewicz, 2001, p.38).

The self concept and identity can be viewed as something that provides answers
to the questions “Who am 1?7, “Where do I belong?” and “How do I fit (fit in)?”
People’s sense of identity often includes a perception of who they were, who they are,
and who they will be. While thinking about her sociability, a woman may remember

being shyer as a teenager and anticipate becoming more outgoing as she ages. While
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evaluating her job performance, she may remember her previous positions and envision

future promotions. (Oyserman, 2004).

It is a province of both the individual and the collective, with psychological and
philosophical perspectives which generally focus on the individual dimensions of
identity and social and critical approaches on the collective dimension (Mockler and
Sachs, 2006).

From the various definitions provided above, it can be claimed that identity is
not stable; instead, it has dynamic feature which evolves and changes throughout the
person’s life. This change happens by interacting with others in a social context. There
are many various contexts in the life of an individual: the context that appears in the
family greatly varies from the context that occurs in his or her job. Therefore, it is also

crucial to mention about communities of practice that occur in these context.

2.1.3.1 Communities of practice

Communities of practice was first coined by Lave and Wenger in 1987 (Wenger,
2006). It is a group of individuals who share common challenge or a passion for
something they do and learn how to do it better as they interact in regular basis Wegner
(1998). “Communities of practice are networks of people who engage in similar
activities and learn from each other in the process” (Chen, 2009, p.49). The setting of
communities of practice may be either formal like schools or informal like families
(Wegner 1998).

Communities of practice are an integral part of individual’s life and are
everywhere, at home, at work, at school, in our hobbies. Communities of practice one
belongs to change over the course of one’s life. (Wenger, 1998) In some, one may be a
core member; in many is a merely peripheral (Wenger, 2006). Communities of practice
is a process of learning and knowing (Chen, 2009), which have four components
(Wenger, 1998):

1. Meaning: a way of talking about our (changing ability) - individually and

collectively - to experience our life and the world as meaningful

2. Practice: a way of talking about the shared historical and social resources,

frameworks, and perspectives that can sustain mutual engagement in action.
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Community: a way of talking about the social configurations in which our
enterprises are defined as worth pursuing and our participation is

recognizable as competence.

Identity: a way of talking about how learning changes who we are and creates

personal histories of becoming context of our communities (p.5).

It is important to elaborate on the role of identity in communities of practice as it

is closely related to it. The formation of community of practice is also the negotiation of

identities. Identity has following characterizations (Wegner, 1998):

Identity as a negotiated experience: we define who we are by the ways we
experience ourselves through participation as well as by the ways we and

other reify ourselves,

Identity as community membership: we define who we are by the familiar and

the unfamiliar,

Identity as learning trajectory: we define who we are by where we have been

and where we are going,

Identity as nexus of multimember ship: we define who we are by the ways we

reconcile our various forms of membership into one identity,

Identity as a relation between the local and the global: we define who we are
by negotiating local ways of belonging to broader constellations and of

manifesting broader styles and discourses (p.149).

Taking into consideration the characterizations of identity above, it can be

claimed that formation of identity is a rather complex process which evolves and

develops in a social context which is communities of practice.

In addition, Wenger studied the processes that are involved in the formation of

identity which are identification and negotiability (Wenger, 1998).

Identification provides experiences and material for building identities through

an investment of the self in relations of association and differentiation (Wenger, 1998).

The three sources of identification are as follows:

engagement — through our direct experiences of the world, the ways we

engage with others, and the ways these relations reflect who we are (p.189).
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Engagement in practice is a double source of identification: we invest
ourselves in what we do and at the same time we invest ourselves in our

relations with other people (p.192).

e imagination — through our images of the world, both personal and collective,
that lay us in various contexts. Imagination relates us to the world beyond the
community of practice in which we are engaged and seeing our experience as
located in the broader context and as reflective of the broader context (Tsui,
2007). “It brings about the relations of identification established through a
picture of the world into which the self can be projected” (Wegner, 1998,
p.195).

e alignment — through our power to direct energy, our own and that of others
(p-189). “It is a process in which participants in a community become
connected by bringing their actions and practices in line with a broader
enterprise” (Tsui, 2007, p.660-661).

Negotiability determines the degree to which we have control over the meanings
in which we are invested (Wenger, 1998). Negotiability allows us to make meanings
applicable to new circumstances, to enlist the collaboration of others, to make sense of
events, or to assert our membership (p. 197).

Overall, identity and learning are one of the main components of community of
practice, where one without another may not be developed and occur in a proper way.
Moreover, identity formation in the communities of practice is complex process as it
involves multiple identities and shifts among them. Therefore, it is also crucial to look

through its multiplicity in order to be fully aware about the complexity of identity.

2.1.3.2 Multiple identities

As was mentioned earlier, nearly 120 years ago, James (1890) believed that
there is a division of the man into several selves. “We do not show ourselves to our
children as to our club companions, to our customers as to the laborers we employ, to

our own masters and employers as to our intimate friends” (James, 1890, p.294).

Every individual is unique, and this uniqueness allows him or her act differently

in various contexts which lead to obtain multiple identities, as an individual carries on a
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whole series of different relationships to different people. There are parts of the self
which exist only for the self in relationship to itself. An individual divides his or her

selves with reference to his or her acquaintances (Mead, 1934).

All people have multiple identities connected not to their “internal states” but to
their performances in society (Gee, 2001). Self is organized into multiple identities,
each of which is tied to aspects of the social structure (Stets and Burke, 2003). For
instance, self as father is an identity, as is self as colleague, self as friend. Thus, we may
say that self takes various forms in terms of identities. The identities are interacted with
other identities of other person. The husband identity is enacted as it relates to the wife
identity, parent identity is emerged in relation to the daughter or son identity, and
teacher identity is come out in relation to the student identity and so forth. Ryan and
Deci (2003) argue that the functions of identities or the reason people form them is to

fulfill basic needs.

First and foremost, identities facilitate relatedness by helping individuals connect with
others and experience belonging in society. Beyond that critical need, identities, when
they function most effectively also facilitate the experience and expression of the other
basic needs for competence and autonomy by providing vehicles for self development
and self expression, as well as outlets for vital engagement of self in social activities.
(Ryan and Deci, 2003, p.269).

In sum, identity has been viewed from social and psychological perspectives. It
has also been discussed from the views of contemporary researchers and broadly
examined in the communities of practice. The literature on identity may broaden the

view in understanding EFL teachers’ identity.

2.2 EFL Teacher Identity

2.2.1 What is EFL Teachers’ Identity?

Almost all people remember their first teacher with an enthusiasm or opposite of
it with disgust, which leads one to forget and the connotation the first teacher fades
away from his or her memory, which is quite normal. However, most of us recall her or

him with a smile on our face because we were impressed by his or her affectionate and
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kind behavior. Sometimes were discouraged or encouraged, insulted or praised, loved or
hated, noticed or ignored by our teachers. These experiences continue to occur in
today’s classrooms and all teachers play a crucial role in letting them appear. Who is
this woman or man who is assigned to teach our children? What is her or his identity as

a teacher?

Beijaard, et al (2004) argue that teacher identity is an understanding and
acknowledgement of what it feels like to be a teacher in today’s schools, where many
things changing rapidly, and how teachers cope with these changes. It also involves the
personal part of the teacher’s professional identity because teacher identity is a
profoundly individual and psychological matter; it concerns the self-image and other
image of particular teachers. It is a social matter because it is formed, negotiated, and
grown fundamentally in a social process that takes place in institutional settings such as

teacher education programs and schools (VVarghese et al, 2005).

Teachers define their identities from their past and current experiences and other
quite significant factors that help them in defining themselves are their beliefs and
values about what kind of teacher they hope to be in this world where political, social
and institutional and personal factors have effects on (Day et al, 2005). Moreover,
teacher identity is not something that have teachers, but something they use to make

sense of themselves as teachers (Beijaard et al, 2004).

Thus, it can be claimed that EFL teacher identity is the portrait of a teacher that
is painted on the basis of social, psychological, cultural and personal factors, beliefs and

values that make up the teachers’ world.

2.2.2 Professional Identity of EFL Teachers and Its Formation

Professional identity of EFL teachers is the other side of the coin of EFL teacher
identity. It is crucial to examine this part of the teacher portrait to obtain a proper and

complete view on EFL teachers’ identity.

It is important to explore how teacher identity is formed. Research on teacher
identity not only considers what makes the teacher professional identity but also how
the teacher professional identity is formed. Therefore, it is important that the formation

of teacher professional identity be scrutinized.
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Beijaard et al (2004) have studied and elaborated on the previous researches on
teachers’ professional identities and found out four basic features that play a crucial role

in teachers’ professional identity formation:

o Professional identity as an ongoing process. Teacher development never stops
and they always strive to progress. Authors claim that professional identity
formation, not only an answer to the question Who am 1 at this moment?, but

also an answer to the question: “Who do I want to become?”’

o Professional identity implies both person and context. Teachers are expected
to think and behave professionally, but not simply by adopting professional
characteristics, including knowledge and attitude that are prescribed.
Teachers differ in the way they deal with these characteristics depending on
the value they personally attach to them. From this point, it can be inferred

that teacher brings to the classroom some piece of her personality.

e Teachers’ professional identity consists of sub-identities. The sub-identities
relate to teachers’ different contexts and relationships. Some of these sub-
identities may be broadly linked and can be seen as the core of teachers’
professional identity, while others may be peripheral. It is crucial for teacher

that these sub-identities do not conflict, i.e., that they are well balanced.

o Agency (“power of freedom or will to act, to make decisions to exert
pressure, to participate ..... or to be strategically silent” (Danilewicz, 2001,
p.163).) is an important element of professional identity. This element of
professional identity formation is in the line with a constructivist view of
learning, which means that learning — individually as well as in collaboration
— takes place through the activity of the learners. There are various ways in
which teachers may exercise agency, depending on the goals they pursue and

the sources available for reaching their goals.

Thus, it can be argued that teacher identity formation is a complex process,
because it consists of both professional and personal parts of a teacher, where both of
them interact with each other and form teacher identity as a whole. At the same time,
professional teacher identity formation is never finally or fully achieved; it is actively
being and becoming (Danielewicz, 2001). There are several factors as sociological,

psychological; cultural and those have an effect on the construction of and sustaining
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the teacher identity. Thus, it can be argued that teacher identity like an identity of any
individual may vary in accordance with the context which leads to the occurrence of

multiple teacher identities (sub-identities).

However, there is another important aspect, which is chronology that unfolds the
development of teacher identity. Development of the teacher identity always involves
competing chronologies of becoming (Britzman, 1991). By term chronology Britzman
(1991) implies the simultaneity of time, place, events, and the meanings given to them.
According to the author, there are at least four chronologies that constitute the process

of becoming a teacher.
First chronology

Students who enter teacher education bring with them their first chronology
negotiated throughout their cumulative classroom lives. This sense of chronology

consists of their prior knowledge and experiences they have before teacher education.
Second chronology
Their student experiences in university and teacher education.
Third chronology

One in the schools, student teachers set up relationship with teachers,
administrators, and school which was unavailable during their past student lives.

Fourth chronology

The fourth chronology begins when a student teacher becomes a new arrived
teacher. In this chronology, areas of influence and negotiation broaden. Teacher begins
to mediate the influences of the school systems, pupils, the teacher colleagues, the
community, professional organizations and the cumulative experiences of their

classroom lives.

In conclusion, each of the chronologies represents various and competing
relations to knowledge, experience and negotiation. Teacher candidates who pass
through these chronologies come face to face with various nuances which did not
present in their previous experiences. In this sense, facing with these new experiences
and new impressions of teaching world, teacher pick up qualities and experiences in

order to build their own teacher identity.
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2.2.2.1 Factors affecting professional identity of EFL teachers

2.2.2.1.1 EFL teachers’ knowledge

Teacher knowledge (Shulman, 1987; Connelly, Clandinin and He, 1997; Capel,
Leask and Turner, 2005; Ariogul, 2006) is one of the factors that affect the professional
identity of EFL teachers. Skills and strategies that are learned and practiced in
educational programs make contribution into the formation of teacher professional
identity. It is significant to elaborate on it in order to obtain information in details.
Teacher knowledge is elaborated as (Capel, Leask and Turner, 2005):

e professional knowledge about teaching and learning,

o professional judgment about the routines, skills, and strategies which support

classroom management,
¢ subject knowledge is being expert in a subject.

It can be claimed that teacher knowledge is not limited to subject knowledge.
Teacher knowledge constitutes professional knowledge, professional judgment and

subject knowledge.

When dealing with teacher knowledge of EFL teachers, one should also keep in
mind that EFL teachers should be competent in methodologies of teaching others. One
may have native like English, be competent in all skills, aware of the culture of English
speaking world. However, is it enough to teach and transfer these competencies to
others? Absolutely, not, “the fact that one expert in a subject is no guarantee that one
can help others learn that subject” (Capel, Leask and Turner, 2005, p.8). In this sense,
subject knowledge should be accompanied and supported with professional knowledge

and professional judgment in order to have effective teaching.

In addition to the above mentioned elements, Shulman (1987) divided teacher

knowledge into following categories:
e Content knowledge,

e General pedagogical knowledge, with special reference to those broad
principles and strategies of classroom management and organization that

appear to transcend subject matter,
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e Curriculum knowledge, with particular grasp of the materials and programs

that serve as “tools of the trade” for teachers,

e Pedagogical content knowledge, that special amalgam of content and
pedagogy that is uniquely the province of teachers, their own special form of
professional understanding,

e Knowledge of learners and their characteristics,

e Knowledge of educational contexts, ranging from workings of the group or
classroom, the governance and financing of school districts, to the character

of communities and cultures, and

e Knowledge of educational ends, purposes, and values, and their philosophical
and historical grounds (p.8).

In sum, teacher knowledge is much more complex than one may consider, as it
concerns not only what teacher knows but also how their knowledge is expressed in
teaching (Connelly, Clandinin and He, 1997). The categories of knowledge that make
up teacher knowledge are important in effective teaching which leads to acquire
professional identity of EFL teachers. In this sense, it is also crucial to look into EFL

teacher knowledge.

Considering Shulman’s conceptual framework (1987) of teacher knowledge,
Ariogul (2006) identified four categories of EFL teacher knowledge (Figure 1).

& D

Knowledge of self Subject specific
pedagogical
knowledge

Knowledge of General
context pedagogical
knowledge

Figure 1: Categories of EFL Teachers’ Practical Knowledge (Adapted from Ariogul,
2006, p.48).
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Subject-specific pedagogical knowledge of EFL teacher is the blend of teachers’
English as foreign language subject knowledge and pedagogical knowledge which is
defined as how they teach English as foreign language with subject specific knowledge
they have possessed. Subject-specific knowledge may include teaching methodology
applied during teaching process. Currently, as a teaching methodology, Communicative
Language Teaching (CLT) (Richards and Rodgers, 2001) is preferred and widely used
in all over the world due to its effectiveness and focus on communication in language
teaching. However, some EFL teachers may still prefer to use a Grammar Translation
Method (GTM) (Richards and Rodgers, 2001) as a teaching methodology.

General pedagogical knowledge is general principal used in every subject area
teaching. The knowledge of self is how teachers view themselves and their teacher
selves, their beliefs, their personal and professional expectations, goals and frustrations
(Ariogul, 2006).

In sum, teacher knowledge was viewed in details and elaborated through various
categories from different authors. The categories like subject specific pedagogical
knowledge, general pedagogical knowledge, knowledge of context and knowledge of
self make up teacher knowledge of EFL teachers. It can be claimed that the more
complete and appropriate the teacher knowledge is the more healthy EFL teacher

identity formation occurs.

2.2.2.1.2 Professional development of EFL teachers

Professional development of teachers is another core factor that influences
teacher identity. How does professional development of teachers influence teacher
identity? Before answering this question, it is crucial to know what teacher professional

development is.

Administrators of educational establishments are expected to fulfill the
requirements of curricula that are in accordance with the country’s educational reforms.
In turn, teachers are expected to deepen their content knowledge, and learn new
methods of teaching. They need more time to work with colleagues, to critically

examine the new standards proposed, and perhaps to revise curriculum. They need
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opportunities to develop, master and reflect on approaches to working with students
(Corcoran, 1995).

Teacher professional development is an ongoing process of learning that never
ends. “For teachers, learning occurs in many different aspects of practice, including
their classrooms, their school communities, professional development courses or
workshops. It may occur in a brief hallway conversation with a colleague” (Borko,
2004, p.4).

Teacher learning is viewed as life long, built of and through experiences that
occur in social context: as participants in teacher education programs or as members of
community practice in the schools or universities where they teach. Professional
development of teachers emerges from a process of reshaping teachers’ existing
knowledge, beliefs and practices, rather than simply imposing new theories, methods
and materials on teachers (Johnson and Golombek, 2002). “Professional development
programs are systematic efforts to bring about the change in the classroom practices of
teachers, in their attitudes and beliefs, and in the learning outcomes of students”
(Guskey, 2002, p.381).

Professional development is a career long, (Schlager and Fusco, 2003; Maggioli,
2004) context specific, continuous endeavor that is guided by standards, grounded in the
teacher’s own work, focused on student learning, and tailored to the teacher’s stage of
carrier development (Schager and Fusco, 2003). It is a process in which educators fine
tune their teaching to meet student needs, which tackles teachers teaching styles. The
term refers to the way teachers perform in the classroom - that is to teacher behavior. It
is a result of interacting personal, professional, knowledge, career, institutional, and
curriculum factors (Maggioli, 2004). Teaching styles are related to the professional
identity of teachers as teaching styles are greatly influenced by the teachers’ own

idealization of themselves as teaching professionals (Maggioli, 2004).

Further, Maggioli (2004) in his book Teacher Centered Professional
Development describes useful strategies in building teacher’s professional development.

Some of them are:

e Establishing a learning community — professional development through

collaboration with other teacher and working as a team,
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e Mentoring — professional development through mentoring a process of
mutual growth, during which mentor and mentee engage in cycles of active
learning that result in enhancement of practice and empowerment of those

involved (p.49),

e Peer Coaching — professional development through peer coaching is process
where teachers observe each other and give feedback and support in

acquiring new skills,

e Writing - professional development through writing which brings teacher
reflection. Portfolios are one of the most effective ways that continuously
reflect on the evidence they collect. Portfolio is a collection of all activities
that teacher carry out during his or her carrier. It may include lesson plans,
teacher observation protocols, vides, photographs, materials used during
teaching, position papers, research briefs, student grades, school standards
meeting minutes and other necessary materials and notes that help teach to
be a teacher,

e Professional development through attending seminars and conferences which
enables teachers to learn about new developments occurred in the field and

offers wider perspectives of teaching environment.

These above-mentioned strategies can be broadened by teacher’s own

contributions.

Thus, for teacher to have strong professional identity it is important to know and
apply strategies of professional development in an effective way which involves

commitment, sustainability, collaborative interaction and bridging theory and practice.

One may question the changes that these strategies can bring about in teacher
professional identity. In fact, the professional development of teachers can bring about
some changes in teacher identity in terms of beliefs, attitudes and knowledge acquired
during the learning process in any professional development program. Figure 2 ,“A
Model of Teacher Change”, shows that professional development programs typically
have three major goals: change in the classroom practices, change in the learning

outcomes of students and change in teachers’ beliefs and attitudes (Guskey 2002).
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Change in
Teachers’
classroom
practices

Change in
student
learning

outcomes

Change in
teachers’
beliefs and
attitudes

Professional
development

Figure 2: A Model of Teacher Change (Adapted from Guskey, 2002, p.383)

The author proposed this model as an alternative approach to the assumption that
changes in teachers’ attitudes and beliefs come first during professional development
programs. However, Guskey (2002) believes that change in teachers’ attitudes and
beliefs occur primarily after acquiring the evidence of improvements in student
learning. These improvements result from new or adapted classroom practices - a new

instructional approach, using new materials and learned techniques.

The crucial point is that it is not the professional development per se, but the
experience of successful implementation that changes teachers’ attitudes and beliefs.
They believe it works because they have seen it work and that experience shapes their
attitudes and beliefs (Guskey, 2002, p.383).

Thus, professional development programs influence teachers’ beliefs and
attitudes which consequently shape their teacher identity. Professional development
leads teachers to “knowing what”, “knowing how”, and knowing why, and in addition ,

“to knowing their students” and “knowing themselves” (Chen, 2009).

2.2.3 Personal Identity of EFL Teachers

In this study, personal identity of teacher is referred to as teachers’ inner worlds
that are displayed through emotions. In turn, emotions are reflected through anxiety and
morale. These factors are touched upon in order to unveil the personal identity of EFL

teachers.
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2.2.3.1 Factors affecting personal identity of EFL teachers

2.2.3.1.1 Emotions and EFL teachers’ identity

Emotions play a crucial role in teacher identity formation. Teacher identity is a
connection of emotion and self knowledge, which has a dynamic feature (Zembylas,
2003). Understanding teacher emotions leads to the better understanding of teacher

identity.

Undoubtedly, good emotions like happiness, excitement, and joyfulness
influence identity in a positive way. They help to progress identity or sustain its positive
features, they support the individual to create rapport with family and other members of
the society, help to obtain a harmony both in personal and professional lives, which also
leads to a good health as mind and body are interconnected (Revell and Norman, 1999).
Whenever a teacher enters into the classroom with a big smile in her or his face which is
a piece of her or his teacher identity, most probably, the class will be affected by the
teacher’s mood. It can be claimed that students are not immune (Danielewicz, 2001)
from the teachers’ emotions. In sum, it can be argued that positive emotions have
positive impact on teachers, students and their relationships. However, together with

positive emotions one may experience negative emotions.

Almost all teachers at least once were frustrated and hardly managed their anger.
But what if teachers often encounter with negative emotions? What is the impact of
negative emotions on teachers’ identity formation? However, it is important to explore

what one means by emotion.

Emotion, as Goleman (1995) points out, refers to a feeling and its distinctive
thoughts, psychological biological states, and range of propensities to act. There are
many types of emotions with different variations and mutations, including anger,
sadness, fear, disgust, shame, love, surprise, enjoyment. They play an important role in
reflection of one’s identity as they connect people’s thoughts, judgments, and beliefs.
Individuals arrange their worlds in terms of emotions experienced in events, and show
enormous variability in their propensity to experience specific emotions (Zembylas,
2003).
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A factor that influences variability in experiencing emotions relates to its social
construction. Emotions that teacher experiences and expresses, are not just a personal
dispositions but are constructed in social relationships and systems of values in their

families, cultures, and school situations.

...teacher emotions are not private, nor merely the effects of outside structures, nor
simply language-laden, but are performative - that is, the ways in which teachers
understand, experience, perform, and talk about emotions are highly related to their
sense of identity. Thus, teacher identity can be studied in the classroom and other school
settings where teachers are emotionally engaged in how their selves come to be
constituted (Zembylas, 2005, p.937).

After viewing emotions in general term and its impacts on teacher identity, it is

time to look through negative emotions and how it influences EFLTI.
Negative emotions and its impact on EFLTI

Negative emotions are one of the factors that hinder healthy formation of EFLTI.
One of them was elaborated by Zembylas (2005) which is shame as an outstanding
negative emotion among teachers that underpin their teacher identity and vulnerability.
“it has been a profound affective attunement in teachers’ careers because teachers are
constantly exposed as having some kinds of flaws” (p.228). Shame occurs when
teachers lack such abilities like self confidence and self esteem which leads to their
silence and isolation. In order to avoid this negative emotion, Zembylas (2005) claims
that “teachers have to take profound personal and professional risks in their everyday
teaching practices, and they need to construct defense and support mechanisms to

continuously reconstruct and re affirm their identities” (p.228).

Other researchers like Jansz and Timmers (2002) examined the negative
emotions jeopardizing individual’s identity and coined the term emotional dissonance
which means a feeling of unease that occurs when someone evaluates an emotional
experience as a threat to his or her identity. It can be better understood in the following
example: Almost all teachers come across with a lazy student, who is always reluctant
to do his or her homework, or when a teacher explains the same topic or idea for the
tenth time, and again nobody seems to understand it. In these situations the teacher
becomes inevitably angry. Anger touches his or her professional identity and here
occurs emotional dissonance because for him anger is not kind of reaction a supportive
teacher should have. Teacher has to do something about the occurrence of anger in
response to a poor student or class.
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In sum, it can be claimed that teachers are exposed to such negative emotions
like shame and anger which may occur during their teacheing careers. In this sense, it

impacts negatively their personal and professional identities.

2.2.3.1.2 EFL teachers anxiety

Another factor that plays an important role in the formation of teacher identity is
the anxiety that teachers experience during their teaching. Anxiety is more often
encountered by language learners especially by those who are new learners. However,
anxiety also influences language teachers especially those who are not native speakers
of the target language. It will be wrong to expect from EFL teachers to be perfect in all
skills of the target language. The reason is that language learning process for all
nonnative EFL teachers never ends and that is why they experience anxiety in relation
to teaching in general and in relation to teaching the target language (ipek, 2007). It can
be argued that language teachers are supposed to be high level speakers and most likely
they experience some unease satiations when they feel anxiety in using target language.
It is apparent that anxiety has a negative effect on EFLTI, as “foreign language anxiety
can inhibit a teachers’ ability to effectively present the target language, interact with
students, and serve as a positive role model as language learner” (Horwitz, 1996: 366).
It deteriorates the self confidence of the teachers that brings stressful atmosphere during
teaching process. The teachers begin to use the target language less (Horwitz, 1996), in
this situation, effective teaching will suffice because learners of the language will be

reluctant to use target language too.

It is important to know how to avoid anxiety; Horwitz (1996) offers some

strategies in alleviating feelings of teachers’ anxiety:
¢ Recognize our own and other teachers' feelings of foreign language anxiety

e Give ourselves permission to be less than perfect speakers of the target

language,
¢ Recognize feelings of culture shock,
o Give ourselves credit for target language achievement,
e Become more aware of the language learning process,

¢ Imagine speaking well within the stresses of classroom teaching,
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¢ Make a plan to improve language proficiency,
e Be supportive of colleagues,

e Be supportive of the students.

Thus, anxiety brings about several negative effects in the formation of EFL
teacher identity. However, it is possible to avoid those negative effects by considering
the above mentioned strategies. Moreover, teachers should work hard at self to improve
themselves and create their own ways to inhibit anxiety.

2.2.3.1.3 EFL teachers morale

In addition to teacher anxiety, another important point in the consideration of
EFLTI is teacher morale. Teacher morale is closely related to the personal identity of
teacher as it concerns the teachers’ inner world. What is meant by term morale? Morale
is the degree of a confidence or optimism of a person or group (Collins Student’s
Dictionary, 2005) or “moral or mental condition with respect to cheerfulness,
confidence, zeal” (Macquarie Dictionary, third edition cited from Mackienze, 2007,

p.92).

Definition of teacher morale will suffice if one does not consider the levels of it.

Mackenzie (2007) scrutinized morale of teacher and elaborated it in three levels:

The first level is the personal morale which results from an individual teacher’s
personal circumstances including health, family situation and financial stability. The
personal morale has a complex feature as it tackles the intimate world of teachers which
is private and personal. the second one is school morale which involves day to day
experiences of teachers in their schools and local communities referred to school
morale. And the last, professional morale which is inextricably intertwined with the

status of teaching as profession is referred to a professional morale.

It can be claimed from above that these levels create teacher morale, where they
interact with one another and constitute the morale. However, one may argue that
personal morale has more important implications for the formation of the personal

identity of the teacher.

In addition to three levels of morale, teacher morale can be high as well as low.

High teacher morale is the state when teacher has a career enthusiasm, job satisfaction
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and positive expectations concerning the future. Those teachers are well treated and
valued in the school community as well as in society. However, low teacher morale is
state of being demoralized, ill treated and ignored by community and government. The
balance of inner and outer world of teacher is deteriorated. Factors like poor status in
community, poor salaries, poor student behavior, excessive workload, poor working
condition and increasing government accountability measures lead to low teacher
morale (Mackenzie, 2007). It can be claimed that teacher morale is a crucial factor that
influence teacher identity. It is important to maintain high teacher morale in sustaining

healthy teacher identity.

In sum, EFLTI was viewed through personal and professional identities with
affecting factors that assist to form them. However, literature review will be incomplete
if one does not consider how educators make a research on EFLTI. What kind of

methods do researchers apply when studying EFLTI?

2.3 Narrative Inquiry in Education

Narrative inquiry is widely used in carrying out researches on teachers like
teachers’ professional development, teacher identity, and teacher knowledge (Clandinin
and Connelly, 1989; Connelly and Clandinin, 1990; Conle, 2000; Johnson and
Golombek, 2002; Golombek and Johnson, 2004; Chen, 2009). It is crucial to know what
IS meant by narrative inquiry and why researchers use it when they deal with teachers.

As people are storytelling organisms (Connelly and Clandinin, 1990), they use
narrative in order to transfer knowledge to each other. People live their stories in an
ongoing experimental text and tell their stories in words as they reflect upon life and
explain themselves to others (Connelly and Clandinin, 1990). It is an important
component of the communication. “Narrative inquiry involves working with people’s
consciously told stories, recognizing that these rest in deeper stories of which people are
often unaware” (Bell, 2002, p.209).

Narrative inquiry is widely used in educational experience and appeals to
teachers and teacher educators. One may think that it is the easiest methodology that can
be used in educational research. However, it is more than just telling stories (Clandinin,
Pushor and Orr, 2007). Through narrative inquiry, teachers frame and reframe the issues
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and problems they face in personal and as well as professional lives (Johnson and
Golombek, 2002). The main reason of the using narrative inquiry in education is that
humans individually and socially lead storied lives (Connelly and Clandinin, 1990).
Narrative inquiry captures teacher’s previous and present experiences about teaching
and learning that help to explore teacher identity (Chen, 2009). It allows individuals to
look at themselves and their activities as socially and historically situated (Johnson and
Golombek, 2002). Phenomena that are described in narratives have not to be objective,
rather than it can be connected and infused with interpretation, they situate and relate
facts to one another (Golombek and Johnson, 2004). Narrative inquiry is the most
appropriate method to enhance the participants’ exploration of the innermost feelings
and thoughts about their education and experiences (Chen, 2009). It also provides a
powerful insight in understanding identity of the individual as “it is a unique window to
access the participants’ conception about who they were, who they are, and who they

will become” (Chen, 2009, p.87).

In sum, through narrative inquiry one may come across with teachers’ emotions,
thoughts, beliefs and values. It can be argued that narrative inquiry is the most
appropriate method to explore teachers’ world that consist of their personal and
professional lives. It is also important to mention about claims of narrative inquiry.
Habermas (1981) recognizes four claims that should be presented in narrative inquiry
(Conle, 2000).

Narrative inquiries claim that:

they truthfully represent their feelings, intentions, etc,

the stories are socially acceptable,

the contents of the narratives are true with regards to what they describe,

the language is comprehensible.

These claims can be easily interchanged with characteristics of narrative inquiry

as it unveils the main peculiarities of it.

In addition to claims of narrative inquiry, Dodge, Ospina and Foldy (2005)
defined multiple phases of narrative inquiry by giving proper and exact definitions for

each of it:



30

Narrative as Language

Narrative helps researchers to understand a topic interview’s experience, or at
least the version of experience the narrator chooses to convey. It sheds lights on
something about the constructed reality they reflect and about the experience and
intentions of those engaged in it. ““...language reflects people’s understanding of reality;
the researcher gets a glimpse of the social world as it is filtered by the meaning —making

processes of those who experience it” (p. 291).
Narrative as Knowledge

While narrative as language gives weight to the purposeful communication of
meaning, this approach prioritizes the assumption that narrative is a way of knowing:
People use stories to draw knowledge explicitly from their lived experiences (p. 292). It
links experiential knowing, which is based on practice. Narrative inquiry is carried out

in order to elicit knowledge about other’s knowledge and about our own.
Narrative as Metaphor

Narrative as metaphor emphasizes the assumption that narratives are
constitutive. People shape stories and, in turn, stories shape people. In this view, as
notions of self, existence, and identity are named through language, they begin to feel
real in their consequences (p. 293). Table 1 outlines the phases of narrative inquiry.

In sum, it can be argued that narrative inquiry is more than reflecting ones’
stories, but it is the combination of one’s own reality, experiences, and knowledge that

constitute the complex nature of one’s identity.

Another important point that has to be mentioned in narrative inquiry is stories.
Narrative inquiry takes its main resources from the stories. Stories are the main
components that make up narrative inquiry. The stories told during narrative inquiry are
narratives that are about temporal events and that mention “where and when something
happens, in which contexts, who said to whom, with which feelings and in what mood,

and under which moral constraints” (Conle, 2000, p.56).
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Table 1: Three Approaches to Narrative Inquiry

THREE APPROACHES TO NARRATIVE INQUIRY

Implications of primary

. Primary assumption for the way Purpose of
Narrative as ; - . .
assumption people experience the inquiry
world

To understand
some phenomenon

Narrative is a .
People create and use stories from the

Language g(edrleusr;g: to communicate meaning perspective of the

P person/people

experiencing it

To surface tacit
knowledge or

Narrative is a wa People think and know snere tﬂsgnes "

Knowledge . y through stories, narratives
of knowing To enhance

contain knowledge .
practice or draw

lessons from
practice

.. To unveil implicit
Narrative IS a b

People are born into and shared meanings
symbol of deep . X -
Metaphor enter existing stories or to offer alternative
structures of e S ) .
storied institutions interpretations of

meanin .
g accepted views

(Adapted from Dodge, Ospina and Foldy, 2005, p.291).

When any teacher tells the stories obtained from professional and personal
experiences, an inquirer has to consider the commonplaces of narrative inquiry which
were investigated by Connely and Clandinin in 2006 (Clandinin, Pushor and Orr,

2007). Those commonplaces are described below:

Temporality: Events, situations and experiences narrated during the inquiry are
temporal. People always have past, present and future. In this sense it is crucial to be

aware that people, places and experiences they lived are in the process or in transition.

Sociality: During narrative inquiry it is dealt with people, and therefore with
personal conditions which lead to concern with social conditions. By personal

conditions Connely and Clandinin (2006) mean feelings, hopes, desire, aesthetic
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reactions, and moral dispositions. By social conditions one should understand the
environment, surrounding factors, and forces people and otherwise that form

individual’s context(Clandinin, Pushor and Orr, 2007).

And Place: By place it is meant “the specific concrete physical and topological
boundaries of place or sequence of places where the inquiry and events takes place”
(Connely and Clandinin, 2006 cited from Clandinin, Pushor and Orr, 2007, p.23).

Narrative inquiry in education was illuminated from the points of various
authors through displaying its main features. However, viewing only what narrative
inquiry means in education will not provide proper implications for one who wants to
study EFLTI, it is critical to obtain important points and clues in designing narrative
inquiry. First, it is crucial to consider time, when an inquiry is carried out: stories and
experiences narrated during one time may vary from the inquiry done in other time. One
should be aware of the fact that narrative inquiry obtains only temporal facts which
have past and future. It has very complex features that include narrator’s own reality,
knowledge and experience. Second, an inquirer should never forget that he or she deals
with the feelings and thoughts of the narrator. In this sense, inquirer has to be careful in
designing the interview questions and presenting them. The intimacy and privacy of the
individual who is interviewed should be protected. Third, the narrator may have
difficulty in answering some questions due to various reasons like being ashamed or
being reluctant to do so. In this situation, strong encouragement and effective
introductory words before these types of questions should be prepared. Fourth, the
place of inquiry should be appropriate for the inquiry. Nobody should interrupt during
the inquiry. Physical conditions (lighting, temperature, furniture, glass of water) of the

place should be favorable for conducting inquiry.

In sum, this part of the literature first explained what narrative inquiry is and
reason of using in studying teachers, second, it reviewed its peculiarities through the
claims, and, third, its complex features were scrutinized through three approaches:
language, knowledge and metaphor. Then, the commonplaces that narrative inquiry has
were mentioned. And finally, some important clues were described in designing

narrative inquiry.
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2.4 Summary

The review of literature consists of three main parts. The first part has focused
on notion of identity from broad perspectives touching upon its social and psychological
aspects, then, it viewed the identity from contemporary views mentioning the role of

communities in practice which is involved in identity formation.

The second part of the literature has dealt with EFL teachers’ identity through
personal and professional identities. First, professional identity was explored through
teacher knowledge and professional development. Second, personal identity of EFL
teachers was scrutinized though affecting factors like teacher emotions, anxiety and
morale. The third part touched upon the narrative inquiry which is considered one of the

appropriate methods in researching EFLTI.

In sum, from the reviewed literature it can be concluded that EFL teacher
identity has a complex nature which combines personal and professional aspects. It can
be concluded that in the exploration of EFL teacher identity, one should be at least
aware of the nature of identity considering its’ social and psychological perspectives,
then may narrow down his or her attention to personal and professional identities of
EFL teacher taking into account its affecting factors.



CHAPTER 3:

METHODOLOGY

In this chapter firstly, the research instrument is described; secondly data
collection is explored, thirdly interview settings and participants are presented, and

lastly, the data analysis is described.

3.1 Research Instrument

This study used qualitative methodology in particularly narrative inquiry as
described in literature review. Narrative inquiry is used in the studies dealing with
teacher identity (Chen, 2009; Tsui, 2007). This method enables people to construct their
realities through narrating their stories (Marshall and Rossman, 2006).

As “narrative analysis can be applied to any spoken or written spoken — for
example in depth interview” (Marshall and Rossman, 2006, p.118), in-depth interview
is appropriate when one wants to elicit information about one’s thoughts and behaviors
in depth (Boyce and Neale, 2006). It is interactive in nature as the material is generated

between the researcher and interviewee (Legard, Keegan and Ward, 2003).

An in-depth interview as a research instrument was selected which enabled to
participants to reflect their stories. Interview questions (Appendix1) were designed
considering 2 major and 2 additional topics in order to study EFLTI from the stories of

EFL teachers in Turkey
The two major topics were as follows:

o Professional identity (professional and personal experiences during school
and university years, current state, teacher knowledge and professional

development)
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o Personal identity (teacher anxiety and morale)
Additional topics:

e Future plans

e Feedback

In order to explore the professional and personal experiences that influence
teacher identity, the questions were asked chronologically. The interview questions
addressed themes like experiences in childhood, school and university, current state and

future plans. Following these questions, questions on anxiety and morale were asked.

3.1.1 Pilot Study

A pilot interview was carried out before the interviews in order to check the
smooth transitions between questions and their availability in order to collect data. Pilot
interview was conducted with a master’s student studying in ELT department of Gazi
University. Firstly, she was informed about the general outline of the interview.
Secondly, she was asked interview questions. Lastly feedback on the questions were
elicited. She commented that she had not faced any difficulties such as threat to her
privacy or reluctance to answer the questions. She found the flow and organization of
the questions appropriate. The pilot interview was tape recorded and listened two times
in order to check and obtain some more useful tips for conducting the real interviews.
The main outcome from the pilot study was that some more additional and elaborative
questions were needed when an interviewee explained a particular story or experience

in order to grasp what she or he really meant.

3.2 Data Collection

3.2.1 Active Listening

During the in-depth interview, the strategies of active listening (Table 2) were

applied to build a relationship with participants and help them to open up about their
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experiences and share memorable stories. Active listening intentionally focuses on who
and what is listened. In active listening the inquirer should be eager to understand the
“total meaning” (Roger and Farson, 2007) of the content from the perspective of the
listener. Total listening has two components: “the content of the message and the
feeling or attitude underlying it” (Roger and Farson, 2007, p.4). However, in some
circumstances if not more than half of them, the feelings and emotions displayed during
narrative inquiry are much more reflective than the content. In this sense, inquirer

should rely on the feelings and emotions of the listener.

Table 2: Strategies of Listening Skills

Purpose How to achieve it Examples

Encouraging

e to convey interest e neither agree nor disagree "l see"
e to keep other person e use non committal words "Uh-huh"
talking with positive voice tone "That’s' interesting"

Re-stating

. . , "So your idea is to
e restate the interviewee’s "

listening/understand o o .
. . basic ideas, emphasizing o .
e to let the interviewee know facts You are saying

you grasp the facts that..."

e to show that you are

Reflecting

e to show that Your are

listening restate the interviewee's "You feel that...”

e to let the interviewee know basi . "You were obviously

) asic feelings . "

how you understand their quiet upset by ...
feelings

Summarizing

o to pull together important "These seem to be the
ideas and facts e restate, reflect, and key points you have

e to establish a basis for summarize major ideas and  made..."”
further discussion feelings "If I've got it right,

e to review progress you feel...about this"

(Adapted from Owen)

While conducting in the depth interview, a great effort was made to understand

what exactly was meant by the interviewee. Additional and follow up questions were
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asked to each participant individually in order to be fully aware of the meaning of the
words and expressions used by the participants during the interviews.

In order to ensure reliability, the interviews were conducted in Turkish and tape
recorded. The using of native language enabled participants to reflect their sincere
thoughts better. After verbatim transcripts were obtained from the recorded materials,
there were translated into English by the researcher. As the researcher had a very good
understanding of the context of the interview, the same ideas and thoughts were

reflected in English version.

3.3 Interview Setting

The interviews were carried out at the houses of the interviewers or researcher
or alternatively comfortable places where one can be relaxed as narrative inquiry
requires a great deal of openness and trust between the participant and the researcher
(Marshall and Rossman, 2006).

In depth interviews were conducted in Turkish as it is their native language in
order to facilitate better self reflection (see Appendix 2 for interview questions in
Turkish ). The use of Turkish allowed the teachers to feel comfortable in replying the
questions and expressing their thoughts. Mobile phones were switched off in order to
avoid any interruption during the interviews. The physical conditions (lighting,
temperature and furniture) of the room where the interview was conducted was

favorable.
The materials used during the interview were as follows:
- Laptop (installed program software AUDIOCITY) for recording
- Interview questions

- Notebook and pencils
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3.4 Participants

This study conducted among EFL teachers working Turkish state schools. The
participants were four female EFL teachers who work in state schools of Turkey. They

were selected according to the following years of experience:

3-5 years of experience in teaching English — 1 teacher

6-10 years of experience in teaching English - 1 teacher

11-15 years of experience in teaching English — 1 teacher

16-25 years of experience in teaching English — 1 teacher

3.4.1 Letter of Consent

The participants signed a “Letter of Consent” (see Appendix 3) in order to
receive their official permission before carrying out in depth interview. The Letter of
Consent included information in order for them to be aware of the topic process of
interviewing (professional and personal experiences during their teaching career) which
may be potentially sensitive to them that may involve possible risks. Pseudonyms were
used for participants in order to preserve their confidentiality and anonymity. The
participants had following the pseudonyms during the interview:

Selenay who has 3-5 years of experience in teaching English

Gaye who has 6-10 years of experience in teaching English

Leyla who has 11-15 years of experience in teaching English

Aynur who has 16-25 years of experience in teaching English

3.5 Data Analysis

The interviews were recorded by the software program AUDIOCITY by means

of laptop. The recorded data which was in Turkish was converted into verbatim
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transcript. The verbatim transcripts were reviewed and edited. After neat and diligent
edition without damaging its originality, each transcript was translated into English (see
Appendices 4 and 5 for English and Turkish versions of the sample trancripts). After
obtaining the English version of the transcript, the data were analyzed and written in
chronologically as of interview questions. After careful review of the English version of
the transcripts by the researcher, important themes were highlighted in order to be

integrated in presentation of data.



CHAPTER 4:

DATA ANALYSIS AND DICUSSION

This chapter consists of two parts: data analysis and discussion. The first part of
the chapter provides demographic profiles of the participants followed by the individual
description of each participant’s professional and personal identities. The second part of
the chapter provides a discussion on major findings about each participant and general
findings which are illustrated in tables derived from the participants’ narratives. Some

comments are presented according to each table.

4.1 Data Analysis

4.1.1 Demographic Profile

A demographic profile of each participant is presented in Table 3. All participants
in this study are female. Selenay is the youngest participant who has only three years of
experience while Aynur has a long experience of 25 years. Gaea and Leyla have almost
similar number of years of experience. All of them started to learn English when they
were 11 or 12 years old. Three of them (Selenay, Aynur and Leyla) graduated from the
Anatolian high school, which means they had a good educational background. Only
Gaea graduated from the ordinary state school. All of them have similar background
education as all of them graduated from the ELT departments of Turkey. Only Selenay
has continued her education on ELT after receiving her BA degree. Aynur, Leyla and
Gaea are married and have children except for Gaea. Only Aynur and Gaea had

experiences abroad; both of them went to England.
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Participants /

Indicators Selenay Aynur Leyla Gaea
Age group 24-30 46-50 36-40 31-35
Marital status Single Married Married Married
Children No children 12 year old son 5 year old girl No children
Age start learning 1 11 11 12
English
Total years of
experience in 3 25 12 9
teaching English
ELT Department:
B%Ceherlég S ELT Department: ELT Department: ELT Department:
Education g Bachelor’s Bachelor’s Bachelor’s
ELT department: degree degree degree
MA student
. Iangiggéaggl;rses Engl_ar)d: Teacher
Experience abroad No No Training Course

in London for a
year

for 3 months

4.1.2 Descriptions of Teacher Identity of the Participants

The individual description of each participant consists of the followings:

¢ background information,

o professional identity - first, each participant mentioned about their learning

experiences at school and university, second, teaching experiences they had,

and the third, information on teacher knowledge in terms of language skills

and pedagogy were obtained,

e personal identity - each participant shared their opinions and experiences on

anxiety and morale,

o future plans and feedback on the interview — each participant mentioned

about their future plans and gave comments on the interview after the

discussion.
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Texts directly taken from narrative inquiry (in-depth interview) of the participant
are presented in indented paragraphs in italic format. Chronology of the description is

followed by that of interview questions.

4.1.2.1 Teacher identity of Selenay

Background information

Selenay was born in a city in North West of Turkey and has been an EFL teacher
for 3 years; she graduated from one of the prestigious ELT departments of one of the
cities of Turkey. Currently she is a MA student at the same university which she
graduated from. After graduation from university and receiving a high score from
KPSS, she was assigned to the primary school which is located in one of the suburbs of
one of the big cities of Turkey. A few months ago, she passed another examination in
order to be an EFL teacher at an Anatolian high school; however, she has not been
assigned yet and currently continues working at primary school. She is the eldest child
out of four children. She is single and lives in a big city of Turkey while her family

lives in the town in the north west of Turkey.
Professional identity
1. First experience with English

1.1 First experience with English

Selenay’s first interaction with English began with listening to English speeches

on television.

| used to envy those on TV who could speak foreign languages. There were
times when | used to make up sentences without any meaning just some rounded
words. | remember it very well that ['ve been saying “going, going”. It means
that my ears picked the “going” from that unknown thing... ... On the other hand
many tourists used to visit our town. Greek used to come most during the spring
time. They visited as there were places related to the ancient civilizations in my
town. To me, during those visits, | had some intentions to communicate with
them.

1.2 First English lesson
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Later after the primary school, she was enrolled at an Anatolian high school. The
first year was a preparatory where she had very intensive English classes. Her first

impression form the first English lesson was very weak.

My first English teacher had white hair and she was from Cyprus of Turkish
national. She came in and in the very first moment she said “Good morning
Prep E”. “Prep E” that is “Preparation class E”.......... Every day she was
saying “good morning Prep E” and I could learn the meaning of “Prep E” right
at the end of the second semester. | thought of myself as something to be named
as “Prep E”. That is to say my first experience was “Good morning Prep E”.

First English teachers

Selenay did not like her first English teacher at all; however, she did her best to
adapt to her lessons.

| was only afraid of the teacher and the lesson. That is what | remember. | was
afraid from the way she stood and from her tough approach. That is, she came
into class with unknowns. There was a drawn expression on her face. When she
came in for the first time she said “Prep E” and I tried to put something on
something else which I was not aware of.

The way she taught.

Well when you think over again in fact she was teaching not bad. ...... For
example she was talking about something for instance a giant. She drew a giant.
She showed the giant by drawing it, that is to say she was addressing to our
visual intelligence. However, she could not manage with “listening” well.
There was an old cassette named as “oral exercises”. We did not like it at all;
she was just putting it on and making us listen to. The purpose was only to
listen fo the cassette. She could not do anything for name of “listening”.
Therefore, my “listening” has always been bad. And it still could not get any
better.

1.3 The most memorable experience in learning English

In her third year at the Anatolian high school, during speaking classes there was
a situation for discussion: In one of the towns of United States, some market trolleys
were instantly disappearing and the administration had no idea how to handle the
situation and avoid the mystery disappearing. Students were to propose some solutions.
While others were proposing logical and creative suggestions like inserting a chip on
trolleys and track them on computer, she simply suggested roping them. Her suggestion
was very funny and naive. Her classmates and her teacher laughed at her and since that

lesson, the whole class and the teacher made fun of her. Selenay admits that they were
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right actually. How come that she propose such a naive and funny solution for the
problem!

Another memorable experience Selenay had with two native teachers in the last
grades of the high school. She had a chance to have video lessons with those native

teachers.

Those two teachers were really native. Because they were not like a German
who learned English later on, they were real “natives.” indeed.

The whole class settled a very good rapport with them. She admits that it was a
great experience for her to speak only English with the native speakers. It raised her
self-confidence. She felt that her speech was understandable to the native speaker. She
liked the way they taught, for instance in the beginning of every lesson the class had
“five quick questions” quiz. The teacher asked five questions about the previous lesson
and they had 5 minutes to answer. She always managed to answer all of them correctly.
After video lessons they used to discuss their contents and from those video lessons, she

learned a lot about culture of other countries.

1.4 The most influential teacher

After laborious preparatory year with a difficult teacher from Cyprus, she finally

met her ideal English teacher who motivated her to study at the ELT department.

| graduated from the high school with a degree as | was one of the most
successful students. Despite that, | did not want to study medicine, | did not want
to be a dentist or I did not want any other professions with higher incomes. |
wanted to be an English teacher by the courtesy of that woman. She has an
example setting character both with her attitude, hair, caring and speeches.
Additionally, she was doing her job perfectly. I think. She taught us English very
well. I liked English very much because of her.

Selenay liked everything in her: her personality, the way she taught, wearing

style, hairstyle, and even make up.

During her lessons, | used to sit at the first front row, and look into her eyes.
She was young with her great posture: she was classy from head to toe.

1.5 The hardest thing in learning English
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Selenay could not adapt herself to the first English teacher from Cyprus and

everything seemed difficult for her.
“Disappointment in the very first step towards English”

In the first examination I got 36 points out of 100.Yes, | earned 36 points. There
were so called “quiz”, and “exams”. “Quiz” was okay but from the first exam |
earned 36 points. As this was the first time that ['ve ever earned only 36 points [
said to myself “I won’t’ succeed at this Anatolian High School, preparation
class is not for me, English is not my style and so on. 36 points meant 1 in the
system of 5 grades.

Selenay worked hard and got 90 points from the second examination. In general,
she was eager to learn English and she did her best to be A student, however, there were
some difficulties. The hardest thing in learning English for Selenay was the lack of

communication with her first English teacher.

There were 40 students in our class. | believed that the time spent for me was not
sufficient. May be | could have learned English better. As our preparation
class was very crowded, the teacher could not save enough time for each one of
us. For example; if the teacher taught us 10 words | managed to pick up only 8
of them; therefore, |1 missed 2 words out of 10. Additionally, the personality of
the teacher was another challenge for me. I mean we could not overcome the
problems we had with her. She used to misunderstand us, completely in a wrong
way of what we were telling her, her reactions were tough. So sometimes, we
were scared. This situation was a general problem of the whole class. Therefore
we could not open up ourselves to her. Interaction was only during the lesson
time, we never talked during the breaks.

2. English at university

2.1 The motivation in choosing the ELT department

| want it from the very beginning

After enrolling to the Anatolian high school, she decided to be an English
teacher. Although she was almost perfect at other subjects and graduated with a degree
from the school, she did not prefer to be a doctor or to choose other prestigious

professions.

| was a really hard working student. 1 was fully prepared even one year before
the university placement exams. I've finished the subjects and I knew where 1
was going to.
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She knew that she would receive a high score and study in one of the prestigious
ELT departments of one of the big cities of Turkey. Despite the fact that Selenay knew
that she wanted to be an English teacher almost from the very beginning, there was

another factor that enhanced her decision:
“Being an English teacher is more than just being a teacher”

She recognized the difference between English teachers and the teachers of other
subjects in the school where she studied. To her, English teachers and those who study
at the ELT department always have special and different posture comparing to others.
She claims that even students of the ELT departments are different; the books they read

the music they listen to, the cafes they go...

| wanted to become a teacher, but the subject which | wanted to teach was not
math or Turkish, for sure, it was supposed to be English because | wanted to
make this difference. | wanted to be competent in a foreign language and at the
same time to teach it to others.

2.2 Favorite subject at university

One of the favorite subjects at university was speaking.

For “Speaking” course we selected a subject for ourselves, we used to talk
about it by using visual materials. For instance, we selected the theme “Yoga”.
The pronunciations of the words used during whole presentation were supposed
to be checked from the internet and dictionaries over and over again. We
learned many things which we did not know before. We realized that we’d been
pronouncing many words wrongly. That was very difficult.

Despite laborious tasks and difficulties during speaking course, she enjoyed it
because she believed that she was learning something useful from that.

Selenay never forgets the event she experienced while preparing a demo for the
course “Young Learners”. For that demo they were supposed to work as a group of

three people.

For the lesson “Young learner” we did “puppet show”. For this demo, we were
supposed to prepare a house with two windows where the puppets would be
played. We sewed the curtains and prepared everything that was necessary.
However, we lacked the carton for that house. And it was a must for that house.
We went to the city damp and said we need a big refrigerator carton to the man
who was collecting trashes from the dump. He took us to another city dump.
There we found a half wet refrigerator carton: the outer packing of a
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refrigerator. It was huge about 2 meters in height. Afterwards it suddenly started
raining, our carton got wet. We got also wet and immediately caught a taxi and
drove to the department with the carton hanging down from the car. Upon
arrival to the department, we stamped the curtains on the cartoon. There were a
few friends in the class room. Every one of them made fun of us and asked us
questions about the carton guessing that we brought it from the city dump. But
finally, after so many difficulties and so much sacrifice we completed the
“puppet” show. We told the story of “Goldilocks and three bears ”. Our demo
was very nice, we found its song, we made the puppets sing, the demo was a
really great one. Everybody and the teacher enjoyed our performance.

Another lesson she liked very much was Literature.

| liked literature very much. | loved poetry. Literature teacher taught us both the
literature and the poetry. That was very nice. It did lots of contributions to our
way of thinking, it made us gain a different point of view.

In later grades, Selenay thoroughly enjoyed the course called “Special Teaching
Methods” as the teacher of that course was admired by everybody in the class.

She evaluates her undergraduate years positively, as she gained a precious
knowledge. However, she does not share the same impressions about the masters
program. She complains that the same courses were taught again they had in the

undergraduate.

We studied the same subjects; we prepared the same presentations and the same
assignments.

Selenay faced difficulties while studying discourse.

| still could not understand why we had the course on “Discourse”. I could
hardly manage to pass that course. | did not like it at all. Why there should be
such a course during the postgraduate studies in English? 1 still cannot
understand it. Well, 1 do not know if there are any beneficial parts of it,
probably there are, perhaps, | will understand it in the future.

She only enjoyed the course Drama.

There was a slight difference at the “NLP and Drama” course, because I had
the “NLP and Drama” with teacher Ipek. I was extremely happy with that.

Teacher Ipek is considered to be one of the best teachers at ELT departments of

Turkey. And it was honor for her to take her course during the master’s program.


http://www.multitran.ru/c/m.exe?&s=goldilocks&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=and&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=three&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=bears&l1=1&l2=2
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It made us gain an interesting point of view. We learned the essence of NLP.
Additionally, the demos we performed were very useful. The subjects told by the
teacher at the class having the taste of a seminar were incredible. In addition, |
think that NLP - Drama is very suitable to my personality and to my character.
That is to say, the extrovert nature and being able to express the things in a
different way have been always very suitable to me. Therefore, NLP-Drama was
my favorite course.

2.3 Favorite teacher at university

This is what a teacher is

Selenay’s favorite teacher during undergraduate was the teacher of the course on

“Special Teaching Methods” who was highly admired by the whole class.

Sometimes when the teacher Erkan wanted to make us very happy, he used to tell
us motivating words, that we are that good, we are this good etc. Later on, the
next day he used to reprove us. In fact, it was not a kind of reproving, he was
making us feel like an empty sack in a bitter sweet way. We were nothing from
his point of view.

Teacher Erkan knew how to motivate students and how to make them realize the
reality. He was admired because of his creative and profound feedback given to
students’ demos.

Feedback for the poor demo:

For example, a student named Cemile delivered a very poor demo. And
afterwards, teacher Erkan asks to the whole class: “how do you think the demo
was”? “What were missing”? “How could this demo be completed”? And he
made Cemile find her own flaws ...... He used to insert some “constructivism”
during the discussions.

Feedback for the good demo:

In this case he used to ask to the class, “How was the demo?”, “Tell me what
you liked about it?” He did not ask to that student who delivered demo, he used
to ask to the class. He elicited good feedback from the class by which he also
made the student happy. He himself used to get happy, too. He used to do it in
the “silent way”.

After those kinds of discussions, Selenay and other her group mates used to

make some conclusions for them.

After his feedback we used to think “this is what a teacher is”. From his
feedback we used to conclude that we should learn how we should act as a real
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teacher. No matter how demo was bad or good teacher Erkan used to give a
very great ‘“‘feedback.”

3. Current state

3.1 The way how Selenay describes herself

When Selenay was asked to describe herself using five adjectives, she evaluated

her as follows:
e |dealist

I don’t do this job for money. I believe you get professional when you do it for
the money. 1 do this job willingly and because I love it. When | go into the class
room the amount of my salary is not that important. For me it is important that |
will have things to share. | mean, I am an idealist.

e Humane

| never prejudge my students. 1 try to approach my students without making any
discrimination, disregarding race, religion, language, beauty, ugliness, richness
Or poorness.

e Disciplined

I believe that I am disciplined both in “classroom management” and regarding
my own discipline. | avoid being absent at the school. | control the home works
I've assigned to the students. I stand by the subjects | gave. | never insist on
anything that is not consistent with what I’ve said before.

e Understandable

| dedicate time to personal and educational issues of the students not only
during the classes but also out of the classes.

* Happy

| do this job with affection. Because | love my job and I received lots of pleasure
out of it. ....

3.2 The strongest feature as an EFL teacher

Selenay is very assertive that she has very good communication skills with her

students.
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Establishing a powerful communication with the students is the most powerful
feature in me. One’s method can be good or may think that he or she is a very
good teacher. But | do not think that other teachers establish such a good
communication with the students like 1 do. | establish a very solid
communication with my students.

3.3 What Selenay lacks as an EFL teacher?

She does not feel that she lacks knowledge in terms of methods. However, she

admits that she has to enhance her English in terms of vocabulary.

For sure, | do not reflect this insufficiency to the students as | work at the
primary school and there are only basic subjects...l believe that | should follow
up the latest technology and recent knowledge. As I’ve recently graduated from
the university, for the time being | don’t think that I need to follow up the
methods. But | believe that | will come across with some lacking points in the
future.

Selenay is eager to follow the latest developments in the field of ELT.

| should use new technological tools at the classroom or | should reflect the
daily events to the classroom. For example, just assume, if there comes out the
ninth multiple intelligence or the tenth multiple intelligence 1 should know about
it before anyone else. ...Now, | do not feel insufficiency, but in the future 1 will
need to follow the educational sciences more closely.

3.4 Necessity for undertaking activities for professional development

Selenay wonders about the experiences of the other EFL teachers in the world.
She believes that if the knowledge and experiences are shared by those teachers it will

contribute to her professional development.

I would like to participate in the activity where EFL teachers from Thailand,
France for instance and of the same age group as | teach gather in one place. |
would like to have knowledge exchange with them: let’s say English teachers
from ten different countries teaching 10-13 year-old students. I wonder about
what kind of difficulties they face and what they do in these cases; how they
manage them.

Another activity that would improve her professionalism is the seminar about the
psychology of adolescence especially those who are 13 years old. She wonders about
how to enter into their worlds. She believes that knowing the psychology of those

students who are 13 years old would enhance the better classroom management.
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3.5 An ideal EFL teacher of Selenay

For Selenay an ideal teacher should carry the following features:
e Teaching with affection

First, an ideal teacher should do her or his job with affection. | mean one should
love teaching, one shouldn’t teach just because she or he has to.

¢ Be understandable
¢ Avoid reflecting the negative mood to the classroom

One should not reflect personal problems to the classroom. This is very
important. We see it very commonly in MONE teachers. If the teacher had a
headache or argued with his/her wife/husband she/he reflects her/his mood to
classroom. This is very harmful.

e Be prepared for the classes

It is not accepted to think like: “I’ve been explaining this subject for 10 years”
relying on the experience and bring only book to the class. An ideal teacher
should be always well prepared for a lesson.

e Be updated
One should be aware of what is happening in the world, by following the news.
e Be informed about the students

One should follow up the social life, know everything about the students, be
informed about their world, For example an ideal teacher should know about
what kind of music the student listens to. The student may listens to a very low
quality of music and ideal teacher should still know what the student listens to.

e Be informed about the heroes of the students’ lives

For example a teacher cannot set an example about Brad Pitt about whom
children have no idea at all. The ideal teacher should know the heroes of
children’s lives.

¢ Avoid leaving students in halfway of the education

One shouldn’t think about his/her personal worries and personal plans more
than those of the children. For instance you can’t say “I will take a holiday for
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10 days” You can’t simply leave the students in half way by taking days off. This
commonly appears in MONE system. I mean, a situation like “My child is sick
so I can take sick leave for one week” is not acceptable. An ideal teacher should
never leave the student in the halfway.

4. Selenay’s Teacher knowledge

4.1 The strongest skill of Selenay

Selenay claims that out of four skills she is good at reading and writing.

[ feel like I am much better in “reading”. I like reading both in English and
Turkish.

However, listening and speaking are not handled easily as reading and writing.

1 haven’t had much speaking practice. I think that I get nervous while speaking.
My “Listening” has never been good. I think that I am bad at “Listening”. 1
guess | cannot pick the words and understand them very well.

4.2 The way she teaches

Selenay prefers Communicative Approach. She gives some input and does
listening and then conducts discussions about the subject. However, in some grades she
has to use Grammar Translation Method (GTM) due to very limited background
knowledge of students and in order to keep up with the units. She also admits that in the
future, at high school she inevitably will use GTM as students there are exam oriented.

As an example Selenay shared how she conducted her last lesson before coming

to the interview:

For example, there were two reading parts at the 6th grade’s book: the king’s
birthday which the Japanese celebrate on the 23rd of December and our 23rd
April celebrations. They were compared. Here the purpose was to do some
reading: to find specific information from the “while” reading and to catch the
“gist” and also to introduce the pattern “talking about the future plans- going
to”. In fact it is referred to the future tense but it was given like “talking about
the plans”. First, we talked about vacations, which holidays we have etc. Here,
1 did some “pre”... During “while” they read the passage two times. Following
that we extracted the patterns from the passage, | made them guess by using
constructivism. While introducing them the patterns, I did not tell them directly
that while mentioning about future plans we have to use “going to”. Instead [
told them there is a sentence, let’s underline it and write it on the blackboard,
let’s see what “going to” means in this sentence...... 1 said; “Do you think that
they decided to celebrate the king’s birthday during their conversation”? They
said “no”, I asked “was it planned before? Do they do it every year?” They said



53

“ves”. By asking a few questions I figure out whether or not they understood it
in general and its purpose. Then, | wrote the sentence on the blackboard by
underlining the “going to” and circling it as well.

After some elicitation and making sure that all students understand the topic,

students played a game.

We did “miming” on the words we’ve learned. As their level is very low they
cannot explain them much with the words. They mostly express their selves with
“miming”.

Personal identity

5. Selenay’s teacher anxiety

Currently Selenay does not feel anxious during the lesson. Only once one of her
students asked the meaning of the word which she did not know. She handled with the
situation easily by saying “Let’s search the meaning of the word together”. However,

she felt anxious during master’s studies.

| was feeling very nervous at the presentations. | was thinking that my English is
not enough. Therefore, when | was there | used to pause. | mean, | even used to
forget what I knew... I was scared that someone would find out my mistakes.

She admits that in the future there is the possibility that she will feel anxious

during lessons.

If | teach at an Anatolian high school and if | have students with a high level of
knowledge | may get nervous and feel anxious if they ask me something which |
do not know. ..... If I don’t face it now, it does not mean that I won't face that in
the future.

6. Selenay’s teacher morale

6.1 Selenay’s high teacher morale

After Selenay was appointed as a teacher at an Anatolian high school, she had

to leave her first school where she had worked for three years.

7th grade students at my old school, where | worked last semester loved me very
much. We simply “fell in love” with each other. One day when I entered the
class, I saw my picture on the blackboard reflected by means of projector. Very
beautiful and romantic song was playing as a background. They sang a folk
song for me. They also decorated my table with roses... on the blackboard I saw
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a note “please don’t leave us, we love you so much”. Then they brought a cake.
All the time they were repeating “please don’t go, please do not leave us”. Then,
they sang me a song called “Moon faced”. My eyes got wet. I said thank Heaven

that I have become a teacher; ....... I could not have been so happy anywhere
else as I was happy there. Even if I were a doctor, I wouldn’t be as pleased as |
was there.

Selenay has often found herself in pleasant occasions and surprises made by her
students like writing her name on her table with roses, singing a song for her, going
together to the picnic. She admits that all these things come out from her relationship

with her students.

This is something mutual, when you have good intentions, the children respond
you with the same. My communication with the children is very powerful, I am
not just teaching English; I also share other things with them.

Another event that made Selenay happy was a dialogue children wrote on the

blackboard at her old school.

Again, my students did something unusual at my old school. | knew that they did
not like their Turkish teacher at all. They had written a dialogue in English on
the blackboard:

A: Hello, how are you?

B: Fine thanks and you?

A: How is it going?

B: I am very happy because | have an English class today. Our English teacher
is very crazy and very beautiful and we love her very much.

A: We don’'t like our Turkish teacher, I prefer English lesson to Turkish lesson”
By the way, they has just learned the prefer pattern.

Due to her strong relationship with her students she gained their trust and

confidence. One of her students even wrote her a letter where he shared with his

problems and challenges in his life. The child wrote every single detail.

He has written everything he wanted to. | was very happy that I could give him
this openness and | could make him share these things with me. It really made
me happy.

Another sensitive story made Selenay happy and sad at the same time.

At my old school there was a student with cancer. Her disease was detected
when she was 10 years old, and may be even before. She is 13 years old now.
For four years now one of her legs is shorter than the other one. She takes
chemotherapy all the time; she stays at the hospital from time to time. We had
not spoken to her family until she suddenly stopped coming to school for a long
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time. We only guessed that she must be sick since she was absent for many
weeks. Before that I did not know about the child’s situation. Following that we
paid a visit to her family. We did our best to treat her very warmly. She does
not want anyone to feel sorry for her, she does not want affection. She wants to
be just like any other child in the classroom. She even could not use the toilet at
the school because one of her legs was shorter than the other. You see, she even
did not tell about this just because she did not want anybody to feel pity for her.
Once, we visited her at the hospital where she had been for chemotherapy. As
the patients stay in the hospital for a long time, there are special teachers.
Those teachers teach them to do handmade works; they teach English and
Turkish. Every week she used to bring me something that she had done in the
hospital. One week she brought handmade penholder, the other week a sock, the
next week separator and etc. Every week she was doing something for me with
those sick hands, her body was exhausted because of the medications, and still
every week she was doing something for me... | gifted a hat because her hair was
falling. She always used to put that hat on, just because | gifted her.

This sick girl had a very special attitude for Selenay. She was happy to do some

small things for her lovely teacher. This story with the girl touched upon Selenay very

much and she deeply appreciated the child’s trust and love.

hard.

6.2 Selenay’s low morale

Generally Selenay becomes very demoralized when her students do not study

When they come without doing homework, I come to decision that my good
intentions are not responded.

Selenay manages to overcome them by telling them motivating words. However,

the most unpleasant event that she faced was very rude gossips said by other teachers.

She does not like other teachers at her current school and loathes the teachers’ room.

There are many personal conflicts between the teachers. ..... For instance a
person X may have a very beautiful skirt and there comes up the comments on
that skirt....gossips and female jealousy. Sometimes even men may intervene to
such gossips..... the empty conversations between the teachers. Those teachers
are people who watch marriage programs at the canteen. ...... Those teachers
are those who enter the class without any preparation and chat on “msn” during
the lesson by instructing the students to read instead of spending time with them.

Selenay does not like most of her colleagues because of their attitudes to the

school and children. She avoids spending time in teachers’ room.

6.3 Selenay’s morale in general
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Selenay’s general morale is very high. She enjoys the lessons with the classroom

and loves her students.

When 1 enter the classroom | say to myself that this is the place where | belong
to. | imagine the classroom as a stage. When | get on the stage there is no other
vocalist who can sing better than I do.

7. Selenay after five years

Selenay see herself at a good Anatolian high school, as a precious teacher and as
a person who completed post-graduate studies at the Educational Sciences with PhD
degree. She also thinks about becoming a school inspector or the instructor in one of

the universities.
8. The end of interview: Selenay’s feedback on interview

After the interview Selenay wondered about how others answered the same
questions: whether she has similar answers with them or not.

She believes that she did self evaluation.

I made some self criticism. If I were someone who does not know anything about
this job, I could have answered the questions skeptically. However, | understood
the purposes of the questions to some extent. | think you attempted to make me
find out my lacking parts at some points or you tried to make me find out the
moments when | was happy.

She was pleased with the fact that she has told everything she wanted to.

When you say out something, | mean when you express it in words or in written
form, you are able to realize it better; for example I have seen a few lacking
points in me. | have recalled a few things that | missed indeed.

4.1.2.2 Teacher identity of Aynur
Background information

Aynur has a very rich experience in teaching English for a total of 25 years. She
began to learn English when she was 11 years old and continued her journey towards
English in an Anatolian high school. In the last grade of the university, she went to
London and enrolled at language courses and at the same time worked in a part time

job. After returning from London, she graduated from one of the prestigious ELT
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departments of Turkey. Now she works in one of the prestigious Anatolian high schools
which is located in the prestigious and old district of one of the big cities of Turkey.
She is married and a mother of a 12 year- old boy.

Professional identity

1. First experience with English

1.1 First experience with English

Aynur came across with English for the first time when she was six years old in

the primary school.

One day | was sent to headmaster’s room to call soMONEody. When | entered
the room | saw my class teacher. She had black suit on with white pearls on the
neck. She was slim and beautiful. My class teacher was speaking on the
telephone and did not notice me. | stood where | was and listened to her for a
long time and could not understand the language she was speaking. She was
speaking so fluently, laughing at the same time, everything was so natural that
none could say that she was speaking a foreign language. On that time, | felt
great admiration to this woman. | did not know that my teacher who was
teaching us to read and write in our native language could speak English in
such a natural way. It was a first time for me to see a woman speaking English
as | was from the small town where it is almost impossible to find a woman who
knew English well.

Aynur was indeed impressed by her classroom teacher because for the first time
she realized the existence of English and that there are other languages beside Turkish

in the world.

Whenever | see pearl necklace | associate it with English and take me to nice
memories about my childhood. To me, that event has become the seed of my
career.

Another factor that influenced her to learn English eagerly was the following

point of view of her:

People who were fluent in English were all the time in the center of attention. |
have realized it and | made a decision to be one of them and be the first. From
that time on I was “number one” in English classes.

The main aim of Aynur was to learn English and know it very well. She did not

think to be an English teacher, as she thought about other careers like dentist or
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pharmacy. The only aim was to know English very well whoever she would be in the

future.

1.2 First English lesson

Aynur could not remember her first class of English in detail and what
impressions she had on that time. However, she remembers the method used on that

time:

English was first taught by repeating the words and at the same time showing
the picture or objects in the classroom, it was done without writing anything on
the blackboard. I think it is a right way of teaching English to young learners
which | applied further in my career when dealing with young learners.

After the private primary school where she had English course, she was enrolled
in one of the prestigious secondary schools in Istanbul where she had classmates who

were the children of noble and rich families.

The building of the school was a former palace in Istanbul. Teachers were from
old generation and there weren’t any single young teacher. Both school building
and the staff inside were old. The teachers in general did not treat students
kindly. Later that school was closed.

She continued to be the first in English classes, her classmates used to turn her

for help when it came to English.

Without being aware of the technique “guessing the meaning from the context”,
| used to apply it. While my classmates were searching for new words in the
dictionaries and preparing to every lesson with a diligent attention, | was only
reading the text and guessing the meaning of the unknown words.

1.3 The most memorable experience in learning English

One day she encountered the situation which hindered her brilliant performance

in English class when she was studying in Istanbul.
“Disappointment after “Can’t to”

A new English teacher was assigned to my school from one of the top prestigious
colleges of Istanbul and began to teach English. She was very demanding and
accurate. Once when | was speaking English in her class, | said mistakenly
“can’t to”. She started to humiliate me in front of the class: “You are so stupid
that you are making such big mistakes, how can you use “to” after “can’t”. You
are lame brained”. I was shocked, it was not an error it was just a small
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mistake. Every one of us can make mistakes while speaking fluently. |
disappointed and decided to keep silence in order to avoid listening to this kind
of humiliation.

Aynur did not like her at all as this teacher also had a feeling of superiority like
looking down on students. After that event, she did not dare to speak during the English
lessons. Apparently this situation influenced her very much and she obtained some

lessons from it.

That event gave a very good lesson: Throughout my career | have never

humiliated my students and looked down on them.

Aynur claims that throughout her life she has avoided resembling that teacher.

1.4 Most influential teacher

Aynur’s ideal teacher is the teacher with white pearl at primary school, who first
taught her to write and read. The knowledge of English of that primary teacher

enhanced her admiration to that teacher.

In general, | had always neat, beautiful, young and single English teachers.
Their physical appearances were different than those of teachers of other
subjects. Maybe that’s way I pay a great attention to my suits, jewellery, and
hairstyle and even make up. | always have them in harmony with each other. |
never let myself appear scruffy in front of my students.

1.5 The hardest thing in learning English

In general Aynur had notdid not have any striking difficulties in learning
English. However, she admits that she had some difficulties in grammar and writing

lessons in the first year of the university.

Now, | feel pity for the Aynur of that time the way she had suffered from
grammar a lot, however, now | see how easy it is and how easy it is to teach.
Grammar was taught with formulas as if it was not the language but algebra or
physics. Teaching grammar should not be like teaching formulas.

2. English at university

2.1 The motivation in choosing the ELT department

Aynur never thought that she would become an English teacher, instead, she

dreamed to be a trade manger or interpreter. In her preference list during university
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entrance examination she wrote ELT department almost in the last lines, however, she

received a notification that she had been selected to the ELT department.

The realities of Turkey became clear and teachers were in the safe side, and the
dreams of being interpreter or trade manager faded away.

2.2 First years in university and the big city

She enrolled at one of the prestigious ELT departments of Ankara. Her first year

in university was not as pleasant as she expected.

As | was from a small town, people of big city appeared to me unfriendly. My
first year coincide with the following years after Turkish coup d’etat in
1980.There were almost no activities to be involved in, no cultural events like
going to theatre or cinema. So many books were not allowed to read. On every
street corner you were asked to show your ID card. Everything seemed to me
very boring and gloomy that’s way I don’t’ like my first years in a big city.

The second year was better; she gained some friends who were hardworking and

a straight A students.

| was spending all my time with them, we were studying together and it enabled
me to be very successful. They influenced me very much and | appreciate this,
because | was in the right way.

In the last grades, she had a difficulty with one subject.

| had a difficulty with Semantics which was taught in the last grades. | could not
pass it because | could not understand its purpose and idea. Still, I don’t
understand what semantics is for.

She either did not like the Semantics teacher, which in turn, may be the reason of
her dislike of Semantics.

Traveling to England

After Aynur failed the Semantics exam, she decided to try her chance abroad:

| was very upset that | could not pass the exam which prolonged my education at
university for a one year. | went to London: | rent a single room apartment,
found a part time job and enrolled at a good language course.

By working in a part time job, Aynur was able to fund herself and her father also

supported her financially.
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| spent one year in England and during that year | realized a great progress in
terms of my speaking. | was speaking English without making any single
mistake. Other foreigners thought that |1 was a local, while local people thought
that | was from Europe. | have improved my pronunciation and gained self
confidence.

Aynur used every opportunity to improve the language skills in England and

came back with a strong self confidence and competence.

When | came back from England | passed the semantics exam and got 100 points
out 100. I graduated from university and went to the small city in the north west
of Turkey to start my career.

2.3 Favorite teacher at university

When she was asked to describe the teachers at university, she defined two types

of teachers, those who were conservative and old and those who were young and social.

Young teachers had a good rapport with students and even some of them used to
go to bar with students. | have never been close to any of those teachers. And |
am more than sure than any teacher there could recall me.

Aynur kept distance all the time or it only happened to be like that. She also

points out the superiority of some young teachers.

There were some teachers who preferred to talk with students who had higher
social status than those who were ordinary. | saw it all the time and felt pity for
them. | came to decision that | would never be arrogant before my students
which I hope | have followed throughout my career. The arrogance of teachers
toward the students disables them to learn and love the profession in the future.

3. Current state
Career
She spent six years teaching in a prestigious private school in one of the towns in

North Western Turkey

I spent a fantastic time there. | had a very good relationship both with teachers
and students.

After teaching 6 years at the private school in the town, she managed to take a
position as an EFL teacher at an Anatolian high school in the nearby city.
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| spent a great time there too. | had wonderful students and friends. Some of my
students could manage to win the scholarships to study in the prestigious
universities of Turkey.

Aynur feels proud of her students and believes that the achievement of the

students actually belongs to her.

3.1 The way how Aynur describes herself

Aynur’s appraised her as the following:
¢ Indulgent

| think | have always been indulgent to my students. If they make mistakes, I
gently correct them without shouting or humiliating. I have never had “nevers”.
| did not have such claims like: This student will never be a brilliant or that
student.. come on..... noway...

e Generous

I never give students poor marks. If one of them has not enough scores to get a
good mark, I always add some more.

e Disciplined

As well as being an indulgent person, | think I am disciplined; | always do my
best to maintain discipline in the class. | always follow the general rules of the
school. For instance, if the girl colors her hair and it is prohibited I simply
notify her or her parents in a gentle way.

o Supporter of the idea that curricula are not ends but means

| never take the curriculum as a basis, if the students are slow to understand
than | dedicate more time for their full understanding. | always wait for students
to “digest” the topic completely. Some teachers may be ahead of me according
the program, but it does not bother me, I can be two or three units behind them.

e Nor so close nor so distant

I have never called my students “arkadaglar” (friends) or imposed the thought
that they can treat me as a sister. I have been always “just a teacher” for them.
For instance yesterday, | received a card from my student, the content of it was
like’you are like a mother, you are like a sister”. For sure, I was happy to
receive this card. They expressed their feelings in that card as how it naturally
appeared to them. I want things happen naturally, without imposing anything. If
they are happy to feel in that way, than I am OK with that.

3.2 The strongest feature as an EFL teacher
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Before asking what she lacks as an EFL teacher, she mentioned one point to
which she always pays attention. In the first week with a new class, she finds out about
the social background of the students. She considers the following: Do the parents live
together? Or are they divorced? Are they alive? From which district is she or he coming

from? Is family’s budget supportable?

From the class teachers | try to find out as more information as possible about
every student within the first week of teaching. The obtained information is very
important for me. From the student who is from low income family I can’t
demand from him or her to buy a new book, instead | arrange free of charge or
discounted books from the book sellers.

The knowledge about the background of the students enables her to behave with

every student accordingly.

You can’t simply compare the mother’s small boy with the boy whose parents
are divorced.

Aynur thinks that her strongest feature as an EFL teacher is being easy going.

I never hide the teacher’s book from my students. They may know that | carry
and refer to it. | feel quite normal about it. However, there are some teachers
who rewrite the content of teacher’s book into the students’ book. I simply can’t
understand them. When I can’t find an answer to my students’ question, I say
“Let’s search together!” or “I don’t know my husband knows”(laughs) . I let
them know that | am not only a teacher but also a person who may forget the
word and should sometimes look up from the dictionary. I think | have been
easygoing in this sense from the beginning of my career. | think it is my
strongest feature.

3.3 What Aynur lacks as an EFL teacher?

As an EFL teacher she has poor computer skills.

I am very poor in using computer. My 12-year-old son knows much better about
computer than me and often teaches me (laughs). I always get support from my
husband or my son when | need to use computer.

3.4 Necessity for undertaking activities for professional development

In the first ten years, | was attending every announced ELT seminar that took
place in Istanbul or Ankara. | have collected tremendous amount of materials
during that time and still they are relevant and | use them. However, now,
unfortunately I don’t go often. I am ashamed to tell the truth, but I think young
generation should proceed instead of me (laughs).
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Aynur admits she has already obtained everything she needs in terms of
professional development. However, she wants to be more competent in computer
skills. Sometimes when she needs to use technology (computer or projector) during the

lesson, she appoints one student as an assistant who willingly performs his or her tasks.

I wish I could attend the courses like technology in teaching English which could
begin from the very basic level and proceed. Whenever | take an action on them,
the participants’ level turned out to be much higher than mine.

Aynur seemed eager to enhance her computer skills which she thinks is very

important in delivering productive and picturesque presentations during lesson.

3.5 An ideal EFL teacher of Aynur

e First and the foremost, an EFL teacher should love young generation.

When you teach English, student will learn only English but when you teach
English and educate with care and love, then the student will speak English
in the right manner, in the right time and in the right place.

1 think the reason of my students’ success in English is closely connected to
the fact that | really love and take care of them.

e Teacher should gain the students’ respect.

After teacher gains respect from students, students will study harder in order
to be “a good student” in the teacher’s eyes.

e And EFL teacher should encourage students

Even to the most naughty and problematic student, the teacher should be
able to say “I know that you are not the one who you are now, you can do
other good things, and I know this and you know it too”. I am sure the next
day teacher will see a totally different student.

For Aynur the above-mentioned features are the most important elements that
should present an ideal teacher. Teaching and other skills come after love and

encouragement.

4. Aynur’s Teacher knowledge

4.1 The strongest skill of Aynur

Reading reading and reading



65

Reading brings Aynur a tremendous pleasure, particularly when she learns the
meaning of the unknown words from guessing them through the context. She thinks she
is good also at other skills, however, she does not like writing perhaps writing had been

taught to her in a very boring way and she could not become fond of it.

4.2 The way she teaches

Before starting the lesson, I usually do some “warm ups” by talking about
relevant events or telling jokes. English alone can’t’ hold the students attention
all the time, that’s way, I dedicate some time to speak about other events in their
lives. When it comes to the lesson, When there’s a crucial point that they have to
catch, | hold their breath until the last moment and then I give them the main
idea. Out of approaches like communicative approach, that were taught to me
in the university, | have created my own style of teaching.

Personal identity
5. Aynur’s teacher anxiety

Aynur gained a great experience after spending one year in London which in

turn gave her a self confidence which disabled anxiety:

Thanks to courses which | took in London, | gained a competence in English; 1
even started to have dreams in English. This incredible progress enhanced my
self confidence. That’s why | never feel anxious, while in the lesson or when one
observes my lesson.

She never felt anxiety because she has never faced it: nor in the first year of
teaching or in the following years. Perhaps the following event eliminated anxiety

forever:

During my first years of teaching, the head of the department observed my
lesson and shared her feedback with other teachers — Imagine a group of
classical English teachers who are spoilt, arrogant and witchlike. The head of
the department used such words as: “This new teacher Aynur has a very nice
pronunciation, it was insatiable to listen to her speech, her speaking is like a
beautiful song, she has very good classroom management”. After this kind of
appraisal, there was no room for anxiety in my teaching career.

6. Aynur’s teacher morale

6.1 Avynur’s high teacher morale

Aynur felt very happy when she learned that her former students who became

grown-ups and obtained professions still recall her with love when they come together.
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When lawyer and an engineer come together the talk about English teacher

One of my students, Ayca became an advocate. She was looking for good
language courses in England and contacted me to have an advice. She chose
the same course in London which once | attended. During one of our talks she
told me an incredible thing that happened to her and another student, Metin,
who is now an engineer: “One day, during the break before your lesson, Metin
rushed into the class shouting like a crazy “Aynur is coming!” We all took our
places; you gently came into the classroom, without saying anything,
approached Metin and gave him a slap in the face. You told him: “Out!” [ don’t
know what happen to me, | could not help laughing; you turned to me and said
“Ayca you also out”. Metin and I were shocked; however, we realized that we
were not right. After that event, whenever we come together, we recall this event
and blame ourselves: We must have been very rude to our teacher. Especially
Metin says: “How did I dare to say “Aynur” to the woman who is much older
than us and to such a nice and kind teacher” .

When Ayca told this story I was astonished.: first, I really don’t remember doing
so, second, how | dared to slap a child! | was angry to myself, and the third and
the foremost: Ayca and Metin still remember this event and recall whenever they
come together.

| realized that | have been a model for them. And of course | feel proud of them
and myself.

6.2 Aynur’s low morale

During her teaching career, she has been always content with her job; however

she came across with some difficulties when she moved to a big city.

After nearly 15 years of experience in private and Anatolian schools, | moved to
the big city due to my husband’s duty station, there was not any free position in
Anatolian or even the ordinary schools, that’swhy | was awaited in the wait
list (Depo tayinr) of MONE. | became very angry with the education system that
is not aware of the fact that there so many English lessons which pass without an
English teacher. | got demoralized on that time, how come that the teacher who
has such a good experience is awaited but later my state of mood got worse: |
went to sort out this situation to the ministry. | never forget the way how the civil
servant who had a high rank position talked to me. He was so rude and was
unable to explain to me anything because he was not using a proper Istanbul
Turkish. I did not like the way | was treated there.

Aynur came across with bureaucratic problems and she did not like being in the
store list of MONE. It took her several months until she was assigned to Anatolian high
school.

6.3 Aynur’s morale in general
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In general, Aynur feels quite happy about being an English teacher

Every day, | go to school with great pleasure. In general, | think | have spent a
very nice teaching career.

7. Aynur after five years

| see myself retired apparently. However, even though | am retired |1 may work
at a private school. | also have some plans like writing a memoir or an essay
about my teaching career.

8. The end of interview: Aynur’s feedback on interview

| have never been interviewed; however, | wish | had recorded some more about
of my teaching experiences in order to make use them in such studies and
researches. Now, | have realized that | went a long teaching way.

4.1.2.3 Teacher identity of Leyla
Background information

Leyla has been an EFL teacher for 12 years in primary school in one of the
northern districts of the big city of Turkey. The school where she works is located in a
district with population of low income. The social and education levels of the students
are considered to be low. She started to learn English when she was 11 years old. In the
secondary school, where she enrolled, English was taught intensively in preparatory
class. After the secondary school she continued to study English at an Anatolian high
school (In the mid of 1980™, Turkey had education divided into primary, secondary and
high school). She graduated from the ELT department of one of the prestigious
universities of Turkey. She is married and a mother of a 4—year- old girl. She lives not

far away from her school.

Professional identity
1. First experience with English

1.1 First experience with English

She does not remember her first English lesson.
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Unfortunately I can’t recall my first experience with English in preparatory
school. The only thing that | remember from those years is that teachers were
speaking only English. I had very intensive English course which lasted 20 hours
a week. Additionally we had music, painting, physical training and Turkish. It
was very hard for me and my classmates to understand English. The teacher
used to explain the topic with funny gestures; for instance, when the teacher
Wanted us to guess the meaning of the word “fall down”, he behaved as if he
was falling down. And of course, in that time we were laughing and enjoying
during the lesson.

1.2 First English teachers

We had one female and male teacher. The female teacher was single and young.
She was mainly teaching grammar. | liked her very much, perhaps, just because
she was a woman and young....she was ladylike. The man was very energetic
and was mainly teaching speaking lessons.

The following story influenced Leyla in the first years of learning English.

1.3 The most memorable experience in learning English

The most memorable experience she had when she was attending to examination
at the end of preparatory year in the school.

Get away car......

At the end of preparatory year, we had an examination: it was divided into two:
written and oral (interview). The total score was calculated out of 60% from
written test and 40 % from the oral test. The written test was more or less OK.
The oral was disastrous: | was very excited. Three teachers were testing your
speaking skills and students were entering the class one by one. When | entered
the classroom, those three teachers were sitting in front of empty desk where the
examinee was supposed to be sat. | came and sat in front of them. They asked me
to read one text (I think they did it to check my pronunciation) and asked other
different questions about myself. The interview was proceeding quite well until
the disastrous moment. My teacher who taught us speaking asked the meaning of
the word “getaway car”? I got excited and started to tremble; I completely
forgot the meaning of that word. My teacher was looking at me and waiting for
my answer. But there was no answer...on that moment I only wanted time to
pass very quickly. 1 was very scared. My teacher got angry and said to me:
“Get away from the class!” I left the class with the collapsed state of mood. 1
was completely disappointed and scared that [ wouldn’t pass the examination.

Sometimes when | recall this situation, | come to decision that the reason of his
negative reaction is that I did not meet his expectations and brought shame on
him in front of his colleagues.
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The negative behavior of her teacher influenced so much that she was afraid that
she had failed the exam. She felt very anxious till the announcement of the scores.

However, it was just a bad experience, she passed the exam.

1.4 The most influential teacher

In the Anatolian high school, she decided to study science instead of languages
and switched to science class. However, after a year she faced up with the difficulties
with physics and chemistry and turned back to language class. In that class she came

across with her ideal teacher who motivated her to proceed with the English.

She is still my ideal teacher. She was a single, and self confident in her late
thirties. She used to join to some excursions with the students. She behaved to
me like an older sister paving the way for English. She started to train me and a
few students who wanted to continue with the language separately. | studied
hard and benefited from her additional lessons. On that time there were very few
language courses. Only now it is expanded and so many opportunities for one
who wants to learn the language.

Leyla’s ideal teacher had a very good language competence and was considered
as a very successful teacher. However, the personal behavior of the ideal teacher

influenced Leyla more than the professional features of the teacher.

1.5 The hardest thing in learning English

The hardest thing in learning English for Leyla was vocabulary.

It was really hard for me to keep the meaning of the word in my mind. During
literature lesson, | used to read so many pages from Shakespeare without
understanding any single word. | wanted to learn words but it took too much
time to look up from the dictionary. And most of the time | did not have time to
look up unknown words from the dictionary. Still, I have some troubles with the
words.

2. English at university

2.1 The motivation in choosing ELT department

Passion for translation/interpreting and the grim reality
Leyla’s ideal teacher encouraged her to study at the ELT department. However,

she had other plans concerning her future:

| always wanted to be translator/interpreter. During university entry
examination, my first and second choices were translation and interpreting
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studies. On that time, those departments were very prestigious. | was very eager
to study there. However, | was selected to study in ELT department in one of the
prestigious universities which was my third choice in preference list. | used to
think that even If | graduated from the ELT department | was not going to be a
teacher.

Leyla started to study at the ELT department but her passion for interpreting and

translation continued until she came face to face with the grim reality.

One day the friend of mine found a translation bureau. That bureau was offering
jobs for students who wanted to earn money with providing translation services.
The fee was not so high but still it was quite alright for any student. The bureau
let us choose books whichever we preferred. | selected the book about
developmental psychology because the subject was very familiar to me. | was
supposed to translate from English to Turkish which was not difficult as | am
very good at my native language. My book was thick however; | started to
translate it with enthusiasm. | finished the half of the book while my friend
finished her book and went to request money for that. But the bureau refused to
pay her. | stop translating thinking that the same would happen to me. | could
not get my money. It was very sad. However | thought it was an experience
anyhow for me and decided to search for a job in other publishing houses
mentioning that | had a small experience in translating books. But none of them
offered me a job and did not behave seriously as I was just a student.

She faced up to the grim reality in which translation and interpretation sectors
demand professionals with rich experiences. She realized that it would take her

devastating efforts and time to be expert in this field. She gave up searching.

After the bad luck with the translation, and during training course in the last
grade | realized that teaching was not so bad. | had my training courses in one
of the prestigious Anatolian high schools of the big city. | liked the kids and
teaching. In the last grade | made a decision to be a teacher and quit searching
jobs in translation bureaus in order avoid famishing in the future.

2.2 Favorite subject at university

The favorite subject of Leyla was linguistics as it was closely related to
language. She thought it would be useful for her intention to be interpreter. The
linguistics teacher was a kind and nice woman;, however, the content of the linguistics

was more attractive for her.

2.3 Favorite teacher at university
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Lady with a cold look

Towards the end of the university, there was a teacher whom she admired and
she proclaimed her as an ideal teacher at university. The teacher was very charismatic
and young. She had a strong stance; however, the teacher let Leyla and her group mates

chat with her in her office when they were free.

One day this charismatic teacher brought various pictures and different types of
music. She told us to look at pictures one by one. The music was playing as a
background. The pictures and music were in such a harmony that | was
completely impressed. The teacher asked us to write about what we felt on that
time....it was incredible.. It was a great experience for me.

Leyla was indeed impressed by this lesson especially the way how teacher
organized this activity and the way how the music and pictures were in harmony with
each other.

3. Current state

3.1 The way how Leyla describes herself

When Leyla was asked to describe herself using five adjectives, she evaluated
her as follows:

e Neither boring nor energetic as a teacher
I don’t think I am boring, because I never get any claims from my students

e Strict when necessary and even can shout at students when she get very angry

Sometimes | behave very strictly when it is necessary. There are also times when
| shout at students when I get really angry with them.

e 100% Turkish user when teaching

Unfortunately, almost all the time | use Turkish in the classroom, as those
students have 3 hours of English a week. If 1 use English in the lessons the
students won'’t understand me and the lesson won't proceed: the students will
have blank mind. I explain grammar of English with comparing it to Turkish
grammar. We also do translations sometimes.

e Good at finding appropriate examples
| am good at finding appropriate and nice examples during grammar teaching.

For instance today when I was teaching present perfect tense with “just”: The
cat has just eaten a fish. I told students “look guys, when you see cat that is still
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chewing the fish, or if you notice some bones in the whiskers of the cat. You d
better use “just” in order to emphasize that the action has just happened”.

Leyla thinks that by giving these kinds of examples and explaining them in
Turkish help students to memorize them easily. She confesses that she is not an ideal

teacher.

Undoubtedly, I can’t compare myself with the above-mentioned ideal teachers I
had during university and school years. But still, I am not so bad, for people say
that | am a good teacher.

3.2 The strongest feature as an EFL teacher

Leyla thinks that her strongest feature as an EFL teacher is that she explains

grammar with appropriate and memorable examples.

Sometimes, | feel very proud of myself when | give an appropriate example
during teaching grammar. When nice and funny examples followed after
teaching grammar, students memorize the rules very quickly. And I feel happy
on that time.

3.3 What Leyla lacks as an EFL teacher

Of course I lack as an EFL teacher. But now I can’t see the points that I lack
because now.... at the school where I teach I feel quite competent. Knowledge
and skills that are within me are enough for me to teach because my topics are
very simple. But if | were teaching at an Anatolian high school, then | would feel
insufficient | am sure. The teachers there use English when teaching it. But |
can’t. I am not fluent enough to use English when teaching English.

Leyla lacks fluency in English as she has not been teaching English by using

target language for eight years. But it does not cause a problem for her as she says:
I am not using English in my lessons because I simply don’t need it at all.

Leyla seemed easy-going concerning her lacking point because she does not
encounter with it in her daily life. She thinks that she is quite competent enough in

teaching English.

3.4 Necessity for undertaking activities for professional development

After the graduation from university | was attending to ELT seminars and
workshops in private universities. They were very useful and entertaining. But in
recent years | have missed the opportunity to participate simply because
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teachers of MONE schools are not duly informed. These kinds of seminars and
trainings are announced within the private schools and universities. If there is a
good seminar on ELT and if I am informed beforehand, | will be very happy to
take part in it.

Leyla would attend any activities that can enhance the professional development
but the only concern is that she and her colleagues are not informed in time or never

informed.

Maybe we are not informed just because the organizers of trainings or seminars
think that the teachers employed by MONE don 't need them at all.

The benefit for Leyla in participating in the seminars is that:

In seminars for instance, |1 would listen to English speech and perhaps | would
have an opportunity to speak and share my opinions in English. This would
happen if I had a confidence which I don’t think I have.

3.5 Anideal EFL teacher of Leyla

For Leyla ideal teacher has the following features:

EFL teacher should have very rich experience in teaching
e Her or his language should be fluent
e She or he should be able to reach down the age of students

e She or he should meet the requirements of the students and at the same time
to meet his or her requirements.

4. Leyla’ Teacher knowledge

4.1 The strongest skill of Leyla

Grammar, grammar, grammar-.....

Leyla thinks that she is good at grammar as she has been teaching it all the time.
As she said before, she is very good at finding very and entertaining examples. She

thinks she is creative in setting good examples.

Sometimes from the behavior of one of my students | create out very good
examples and by those examples students learn the rule quickly.

Concerning other skills
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I would say I am competent at grammar at least till the topic “Past Perfect”. I
think it is because my teaching of grammar ends there.

Leyla assesses other skills as follows:

Speaking is almost faded away, | never teach writing to students nor | write
myself. Reading is more or less OK. Vocabulary is my hobble from the past.

4.2 The way she teaches

Before giving a new subject for instance Passive Voice, she generally gives

overall information on the subject. She talks about its equivalence in Turkish, and asks

students how they use Passive Voice in their native language. Then she starts to explain

how Passive Voice is used in English. After giving rules, she writes examples on the

blackboard. She rarely uses the course book that is assigned by MONE as she finds its

level very difficult.

| bring the course book and tell students to bring when the school inspector
comes. | adapt some materials and prepare worksheets instead.

Why does she teach English in Turkish?

Last year Leyla taught fourth and fifth grades at primary school on temporary

basis. She met there a young teacher who graduated recently from the ELT department.

The young teacher was teaching English using only target language, and students had

difficulties in understanding her. All teachers and parents were complaining her style of

teaching.

Everybody: teachers, parents and students did not like the way she taught. After
that event (observing the reaction of the surrounding people to teaching English
in English), I have realized that | was on the right way because teaching English
in English is impossible... Impossible...and not welcomed by others. No matter
how the educators in ELT taught me and others to use only target language in
teaching English.

5. Leyla’s teacher anxiety

Leyla feels anxious when speaking English at the lesson. Sometimes, she cannot

find an appropriate word during speaking or giving examples.

During my first years of teaching which took place in private primary school |
felt anxious. As | had young learners there | did not concern that they would
notice my mistakes. However, | had a difficulty like forgetting the right word in
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the right moment and stumbling for a few seconds. | felt anxious that my students
would notice and complain to their parents and in turn parents would complain
to school administration. In private school you don’t have an opportunity to
make mistakes as in private schools you only have to be a perfect teacher.

As currently Leyla is teaching at a state high school, she does not feel anxious
like the way she felt in private school.

Now, in my current school, some students ask a word from the lyrics and
question its meaning. When I really don’t know the meaning of the word I tell
the truth but it is up to the student and situation. Sometimes when I can’t figure
out the meaning | crook it up saying that it is a slang expression or it is written
wrongly. | suggest them to check it once again. However, there are occasions
when they bring such words that I have never seen before and even I can’t liken
them to any similar words.

In general feeling anxious does not cause a big trouble for her. Although, she is
not fluent in speaking English and not excellent vocabulary knower, Leyla considered to

be confident and does not create a complex out of not knowing or making mistakes.
6. Leyla’s teacher morale

6.1 Levla’ high teacher morale

Thanks God you are here

When | came back to my school after the primary school few months ago, I
found out that the teacher who was substituting me during my absence taught
English insufficiently. Everybody in my school realized that her competency as a
teacher lacked. | began to teach English to those grades whom she had taught.
Students told me that they had not understood anything and wanted me to make
a general repetition of the subjects. After two weeks, my students told me
“Thanks God you are here, we have really learned a lot with you”. When I
heard these words | felt a great happiness and realized that | am quite
competent in my field.

Leyla was aware that she was more competent than the teacher who had left.
However, realizing it from the student’s eyes and words brought her a great pleasure.
Another factor that she claims is that in private sector a good teacher is praised by
others but in state schools it is very rare. She was happy to learn that she is qualified

enough.

Headmaster’s excellent appraisal
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Another event that raised Leyla’s morale comes from the headmaster of the

primary school where she started her career.

One day the headmaster visited my classroom and observed the way | taught.
And after the class, he invited me to his office and told me that parents and
students were very pleased with my teaching style. It was a first time for me to
hear such words from the administration and especially from the headmaster.

The appraisal of the headmaster made Leyla very happy apparently. She knew
that she was quite good at her job but after these events, she realized that she was good

at teaching indeed and felt proud of her self.

6.2 Levyla’s low morale

Her first year of teaching was very toilsome. She had difficulties in adapting
herself to the working environment. She did not experience a smooth transition from
student to teacher identity. Some young students used to call her “abla’” instead of
“hocam®” as she looked like young girl. Particularly the following event hindered this

transition.

During my first year of teaching which took place in private school. | was given
the young learners. It was either hard for me to adapt to them or for them to
adapt to me. | had one student girl who was very silent and lazy a little bit. One
day her mother came and complained about me to my headmaster as if | had
pulled her ears and the hearing aid has dislocated. | was shocked | could not
believe my ears. How come? | would never do such thing to a child and
especially in private school. No way! The mother of that student shouted at me
and demanded from administration to fire me. | was shocked and was unable to
understand what was going on. | thought that |1 would be fired immediately.
However at the end the administration managed to handle this situation and
believed in me not the student. Apparently, this experience badly disappointed
me in the very beginning of my teaching career.

Leyla did not expect that one of her students would bring her this kind of
negative experience. This situation influenced her in a negative way and still she recalls
it with sadness.

Another event took place during teaching in high school, one of her students
complained about her to the headmaster — “she never writes anything on the
blackboard”, “does not explain the topic” and “all the time prefers to sit in one place”.

When the headmaster called her to talk on that issue Leyla was more aggressive in

! «Abla” means “sister” in Turkish. In colloquial speech it is used as “madam”.
2 “Hocam” means “teacher” in Turkish.
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standing for herself than in previous event and confuted the sayings. She managed to
protect herself in front of the headmaster.

Another experience that has left negative reminiscence in her memory.

In high school, | had students who were twins and naughty. Their mother had a
very good relationship with one of the teachers of the high school where | was
working. One day, in the teachers’ room where other two or more teachers
were, that teacher asked what kind of questions | was going to prepare for the
examination. | did not give the exact questions but told her in general outlines of
the questions. One of those who were in teachers’ classroom reported to
headmaster that | was giving the examination questions beforehand to other
teacher. And that teacher could give the questions to the mom of the naughty
twins. Headmaster called me again and asked to explain the situation. |
explained to headmaster that | had not given any examination questions but only
general topics of the questions, headmaster told me that it would be better that |
had shared the topics of the examination with other teachers. He told me that |
had to be fairer next time.

Leyla was angry with the teacher who reported to the headmaster. She knew that
it was not her fault and the only matter was that sOMONEody wanted her to have
problems with the school administration. However, Leyla became stronger and stronger
in protecting herself. Through these events, she managed to stand for herself in front of
the headmaster and other elder teachers who were looking down her on.

6.3 Leyla’s morale in general

Leyla describes her morale in general in the following way:

This semester | have been very busy as | have so many lessons in a week. There
are some classes whose levels are very poor and all the time whenever | start
the lesson | look forward to its end. | would say that in general | start my
working day without any enthusiasm but with a great must.

Leyla thinks that the reason of the bad morale in general is curriculum which

only demands from teachers to teach grammar.

| have to teach grammar all the time and | am simply bored of the rehearsal of
Subject +Verb+Object. I want to teach something else. Without rehearsing a
new topic | have to switch into other topic which demands a good basis on
previous topics. It like a constructing unsafe building: you put the bricks on a
weak foundation. And the result is one day you see that this building has fallen
down.

Leyla looks hopeless for this moment
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The time allocated for English at state high schools is very limited. No matter
neither how hard | work in teaching nor my students work in learning, without a
rehearsal which we lack they forget what they have received, because we are
dealing with language which demands practice and practice.

7. Leyla after five years

Like any other teacher teaching at ordinary high schools, Leyla would like to
teach in an Anatolian high school. The reason is very clear. The students of the
Anatolian high school are eager to learn English and their level of knowledge is much

better than those at ordinary high schools.

If I were teaching at Anatolian school, | would do my real job. I will try my
chance to switch to Anatolian high school. But if I don’t get there, apparently |
will continue with the morale that I have now or worse than that.

8. The end of interview: Leyla’s feedback on interview

| am glad that | have shared my thoughts about my teaching career which I
haven’t done before. I had interesting travelling to the past: to the age when I
was 12 and smoothly came back to my present age. | felt nostalgia about the
past. I think I have explained what | wanted. It was a good experience for me.

4.1.2.4 Teacher identity of Gaea

Background information

Gaea has been an English teacher for almost 9 years. She was born in seaport
town in the north of Turkey. After graduation from the ordinary public school and
having a gap of three years in between, she was accepted to one of the ELT departments
of Turkey. She tried her chance in United Kingdom working and attending some
courses; however, she could not stay there for a long time. She is employed by MONE
and already has been assigned to three different parts of Turkey. Currently, she is

working in one of the primary schools in the suburbs of the big city.
Professional identity
1. First experience with English

1.1 First experience with English
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Gaea started to learn English when she was 12 years old, however, she had a
small experience through her brother who was studying in private high school and

having English lesson.

| kind of would envy him and also, | used to try to sing foreign songs like as |
heard them, and try to figure out the words.

1.2 First English lesson

She does not remember her first lesson; however, she remembers the general

procedure of the English lessons.

Teacher used to teach the lesson according to the book. She used to teach by
sticking to the sequence of subjects in the book. First, she used to read the
reading text aloud, and then try to make us read it. Then, she used to ask us to
find out the meaning of words that we did not know and write them for ten times.
Afterwards, we used to do some exercises.

First English teachers

Gaea was very impressed by the first English teacher.

She was a beautiful woman, was genial and she had a very nice style of dressing.
| used to like very much also her manner of speaking, tone of voice and so on.

However,

...she was not so amiable and compassionate. I mean, she was always keeping a
distance in her approach towards us.

“And after several years | met her...”

After several years, she became the principal of a different private school. When
| was studying at university, the child of one of our acquaintances who was
younger than me was going to that private school. I went there in summer. |
came across unexpectedly with my old teacher there and | went near her. She
had not forgotten me. She welcomed me so warmly, by saying ‘Welcome my dear
Gaea!’ Maybe she was not so amiable and compassionate, but was still
remembering me.

Gaea was pleased to see her first English teacher after so may years and was
indeed happy to learn that her teacher had not forgotten her.

1.3 The most memorable experience in learning English
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When she was studying in public high school, there was a summer language
course which she attended. After completing that course, attendees were supposed to
pass Proficiency exam in order to receive a certificate. During examination she

experienced a memorable event that she has never forgotten.

That exam was the most impressive one for me since | entered an exam made by
a “native speaker” teacher. And the teacher who supervised the “Speaking”
section was also a foreigner. Grammar, reading comprehension, writing
sections were done. Then, they wanted us to speak in the speaking section. It was
an interview, in other words. There were cards with picture, first, we were
introduced with the woman, and spoke with her. However, | was so excited since
I was speaking with a “native” for the first time. Then, she laid down the
pictures on the table and said: “pick up a picture and speak on that.” And 1
picked up a picture depicting a person playing guitar and told it. She asked me
questions such as whether | was interested in music. | liked speaking with a
foreign person, it was really nice. | mean telling about myself, her understanding
me and figuring out | was interested in music was all very nice. | was in
interview lasting for 20 minutes.

Gaea enjoyed the speaking test and was indeed happy to speak with a native
speaker. She was happy to realize the fact that the native speaker understood her speech
very well. Those twenty minutes of speaking with a foreigner can be considered as one
of the important moments in her life as it was the first speech with a native speaker.

1.4 The most influential teacher

The most influential teacher was her first English teacher who had almost ideal

features of English teacher and whom she admired.

1.5 The hardest thing in learning English

She had never experienced any hardship in learning English as there had always
been interest in English. Nobody obliged her to study English; she used to study it for
her own pleasure. She would not do the homework of other lessons, but would look up
the unknown words in the dictionary by writing them down and paying attention to its

pronunciation.

This interest of mine can also be attributed to the fact that my teacher did not
make so much effort on my developing English skills and there was not so heavy
and suppressive atmosphere. However, | would do my homework regularly. My
mother used to tell me to study mathematics. But, she never told me to study
English, because | was already doing it.
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2. English at university

2.1 The motivation in choosing ELT department

A long struggle with university entrance examinations

She never dreamed of becoming an English teacher. She had an intention to
study in the Department of Archeology. And the reason for it was that she liked her art
history teacher very much and she was very good at this lesson indeed. She even
finished up encyclopedias in order to be prepared for that lesson. Every time she strived
to learn more about art history. After graduation from the school, she stated the
department on archeology first in the preference list during university entrance exam;
however, she missed the department of one of the best universities in Turkey by only 1
point. Next year, options and preferences changed. She selected Department of Public
Relations, however; she missed it again by 1 point. She tried her chance on Turkish-

Social Sciences, but could not do mathematics.

| answered all questions correctly in the Turkish section, and had only one false
answer in Social Sciences, but this did not help, since I was weak at
mathematics.

After the years of failure her father advised her to enter the exam on English
instead of mathematics. She had to take a third test, since it was impossible to enter
anywhere with her net scores in Turkish and Social Sciences. Her parents encouraged

her to count on her English if she could not succeed in mathematics.

| said to them I could not. I was listening to English music, watching English
films, but | had not even opened the cover of a book for four years. 7 said “no
way, I cannot do it.”

However, after a strong encouragement from her parents, Gaea went to intensive

language courses of 20 hours a week lasting for 8 months.

That was the turning point for me. | gave a break of 4 years, but managed it just
in 8 months. | entered the exam and won. Then, my father advised me not to
enter the exam for exemption from prep class, but to go to prep class. I did so
and attended prep class for one year at the university. Then, | finished the
university in four years.

Owing to her father’s advice and motivation she was enrolled to ELT

department.



82

2.2 Favorite subject at university

Among her favorite subjects were Mythology, Teaching Techniques,
Psycholinguistics and Sociolinguistics. However, she liked the most Mythology because
of its interesting content and Psycholinguistics because of the teacher. She was

impressed by the that teacher’s attitude.

We all got very bad marks in the first exam 35, 30, 20, etc. We asked the teacher
how it could happen. She wanted us to look at the questions again. She said that
she did not want us to provide definition for the questions but she wanted us to
make interpretation, as she gave us a specific incident. What she wanted from us
was to connect our explanations to a definition, but not to make definition
directly.

Gaea was impressed by the teacher’s way of making them think and analyze.
Also, that teacher was finding a lack of erudition in the students of English departments

who were mostly females.

Since, | had never read a book in my secondary school and high school
education. Despite | had an educated family; I had not liked reading and had not
had a habit of reading. When | entered University, | noticed that people were
reading and discussing about books. I was concerned about how to make up this.
| had read the most books when | was at the university; to compensate the 11
years passing without reading book. | was excessively reading book since my
first year in the university. I was also thinking like my teacher. Most of the
students did not know the name of any author. They were not reading even
Turkish books, let alone English ones. The instructor said that she wanted us to
regularly submit the summary of one book.

2.3 Favorite teacher at university

Her favorite teacher at university was undoubtedly Psycholinguistics teacher

because of the common interest that she shared with her.

And there was something related to the soul. We used to talk also about them in
the lesson. It is known that body decays when a human dies. She was teaching
about very deep issues and we were discussing them. Only the teacher and I did
not believe in the existence of soul. All my friends used to argue against the
teacher and me. We were discussing and we liked arguing. Then, the teacher
used to tell me that we could not change their points of view and that we should
accept them as they were.

Not only Gaea but also the whole group had a good relationship with

Psycholinguistics teacher.
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| could talk with her like a friend always keeping the level. When we had a
question, we could easily go to her room. For instance, we bought her a present
when she had a baby when she invited us to ier house. She was a fan of Besiktas
football team, and we are of Galatasaray. We used to enter the class with the
flags of Galatasaray when there was a match. When Galatasaray won, we used
to bring flag, and when Begsiktas won she used to do so. I mean, there was an
intimacy between us and her.

“Do never get the feeling that you cannot be a teacher”

Towards end of university everybody had to fulfill her or his internship in one of
the schools. But Gaea did not want to participate on them as she was not eager to

become a teacher.

| told my teacher that I did not want to do internship. She told me that | was
studying at the department of English teaching and that was a must for my
graduation. | said to her that | could not be a teacher and | could not strive for
it. She told me | had to do that internship in order to graduate. | did my
internship at the Anatolian High School for Teacher Education. And, | was
accompanied by a friend of mine, called Nazan, who yearned for becoming a
teacher. We did our internship with her. We entered to class for observation.
Then, the teacher in the school we went started to leave the class to us. Nazan
was shivering with excitement. But, | was so relax and teaching so confidently
that | thought something would go wrong at somewhere. Then, the teacher
whose class we entered to gave me good mark. And she gave low mark to my
friend who yearned for becoming a teacher. Then, while | was internship at the
other school, my mentor came to the class. The next day we went and they filled
many forms. The mentor told me that I could not do any other occupation and
had better work as a teacher. He told me that he listened to lessons of many
students of his and had not seen anyone who taught the lesson so spontaneously,
so confidently as me and that he knew very few teachers who had such good
relations with the students, and good communication skills and save the lesson
from being boring. And he continued to say: “One of them is you. Do never get
the feeling that you cannot be a teacher.”

Gaea did not expect that she would be positively appraised by the mentor. After
that event, she realized that she’ had better be an English teacher and had wonderful

five years in the schools where she had taught.
3. Current state

3.1 The way how Gaea describes herself

e Suppressive

| want the student to learn what | teach. 1 am close with them, but my students
fear from me as much as they like me.
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e Strict

Generally they say that they like me, but are shy away from myself to the same
extent. 1 am very strict in the lesson and | leave them no choice other than
learning the subject.

e Cheerful
o Witty

¢ Nervous sometimes.

But, it is limited to one thing. | get angry when they do not answer, after the one
hundredth repetition.

Gaea sometimes shouts at students and regrets afterwards however, she admits

that it really helps her a lot.

They start to improve after that. | mean, the moment | elevate my voice a little
and shout, when | am finally fed up with repeating the issue for one hundred
times, they pull themselves together. They begin to concentrate and understand a
subject. | know how to use my voice. | do not teach very monotonously, but I
challenge my students. | do not make them sleep in my lesson. This is what the
students say.

3.2 The strongest feature as an EFL teacher

She thinks she is good at teaching grammar. In her first assigned school, she

received a very good feedback from the students.

The 5 or 6 years | spent there were really great. The students won the Anatolian
High School. They succeeded in SBS (Level Determination Exam for High
School) even in the south east part of the Turkey.

Since her students have to prepare to SBS examination. She has to teach

grammar according to that examination.

They understand the subject, because | now try every way. | reduce it to
mathematics. | make it written as formula. | sometimes draw a picture such as
wagons. etc. Or, if the students learn by heart, | make them write down a rule
and memorize it. | have a method for all students. Therefore, the majority make
2 mistakes out of 15 questions, taking into account the students who are very bad
at English. In other words, 13 out of 15 questions are answered correctly.

3.3 What Gaea lacks as an EFL teacher?
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Geae believes that she lacks knowledge about NLP and would like to use it

while teaching.

Neuro Linguistic Programming. I should admit that I don’t know its content for
sure. | have difficulty in teaching the students words. | ask to myself how | can
teach the students words with such program. They easily forget. It is because
they don’t repeat. How is the teaching method in NLP? For instance, it may be a
deficiency on my part not to have made investigation about this issue.

3.4 Necessity for undertaking activities for professional development

Gaea would like to attend some seminars on English teaching. However she

admits that the ministry of national education of the country should arrange some

seminars.

This is a deficiency on the part of Ministry of National Education. Of course,
such activities might be made in universities and other places. Maybe | have
also deficiency. | can attend any seminar by claiming that | am a teacher. But, |
don’t do it. However, since I am a teacher and I have a ministry, I do not need to
attend the workshops or seminars of universities. The ministry should arrange
them for me and then | will attend willingly.

Gaea complains about the seminars which begin after the end of educational

year. All teachers of MONE spend almost a couple of weeks. When she was asked what

they do there she answered: “Honestly, we do nothing”. She admits that it would be

appropriate if the workshops and seminars are arranged by the ministry during that time

instead of spending time for nothing.

Once we attended a seminar on swine flu. What was | supposed to do there? But,
if an opportunity of attending a seminar on NLP, | would accept willingly. We
go to seminars for 15 days after the completion of educational year. | think the
ministry should arrange useful seminars to be delivered by university teachers in
the related branches for those 15 days for all branch teachers.

In fact Gaea would like to attend workshops and seminars if they are

appropriately arranged and dedicated specially for teachers employed by MONE.

3.5 An ideal EFL teacher of Gaea

Gaea gave few features that she would like to see in the ideal EFL teacher.

¢ Being well acquainted with the culture of language you teach.
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When a student asks what Halloween is, a teacher should be able to explain its
meaning in its culture. For instance, he or she should know what “five o’clock
tea” means in English culture.

o Talkative

e Energetic

4. Gaea’s Teacher knowledge

4.1 The strongest skill of Gaea

She is good at grammar and in teaching it too. She likes reading and
comprehension because she likes reading in general. She is also good at speaking but
does not like writing. She is also good at listening as she likes watching and listening to

English speeches.

4.2 The way she teaches

Despite the fact that Gaea did not obtain any skills or knowledge on teaching
with drama techniques, it can be easily seen in her ways of teaching.

| make a little theatrical activity. For instance, | give the students extra reading
text on certain issues. I do not stick to only the book. When | teach a
“Grammar” issue, I give a paragraph or text related to it. That text is related to
the “Grammar” issue and has its own questions. The students read that text.
They fail to understand when there is more than one word they don’t know. It is
because, that is text does not take place in their book. What do | do then? I can
memorize the text since it is short and tell to the class. For example, if the
incident happens in a theatre, 1 immediately make the classroom look like a
theatre, by arranging the desks. I allow my students to watch me comfortably in
their seats and even eat sunflower seeds and | tell them the story. Since | show
tolerance to that extent, they have great fun and understand what | tell at the
same time. They understand without me speaking in Turkish.

She also apart from GTM approach and teaches students with her own style

similar to communicative approach.

I introduce the subject first in grammar and explain it. But, I don’t do it directly.
1 try to channel the students into thinking. I don’t say that this is such and such,
etc. |1 write down on the board two or three sentences. | ask them what draw
their attention there. I write examples including both “most” and “-est.” The
student says: “This is similar to “comparative adjective.” But, I say: “How was
it in comparative adjective?” I go back to the subject briefly. And I ask the
question again. They say: “we compare two objects or events by means of
adjectives.” I say “ok, but are there two objects, animals, etc. here? They pause
for a minute and try to figure out. Then I ask them “what is this word, what is
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that word?” Those who know give the answer and I try to introduce the subject
by making them curious. When the light turns on in their minds, | begin to teach
the subject.

Personal Identity
5. Gaea’s teacher anxiety

She does not feel anxious neither during the lesson nor while speaking. There

are only a few moments when students question her lack of knowledge on some words.

For instance, the students ask a word. There might be some words among them
which I don’t know. And, I get a little anxious about this. | say quite naturally
that I don’t know that word, but look up it in the dictionary in the break and tell
them. And they say “Oh, teacher, how can’t you know it?” And, I tell them that 1
am not a native speaker of English and it is normal that I might not know every
word. | say this very honestly, this is not my mother language. | am not in a
position to know all words. | assure them that they are not supposed to know all
words passing in a reading text. | instruct them to construct a sentence with the
words they know. And for the words they don’t know, I promise to look up them
in the dictionary and tell in the next lesson. | search for those words and explain
it in details.

The low level of knowledge and being easy-going help her to avoid situation
where she would feel anxious. Despite the low level of students, she always comes to

classes prepared.

No matter how much I know, and no matter how low the level is, | have to take a
look in advance. | do so before entering to class and think on what I will do. |
decide on what I will do even if I five minutes for it.

When students ask her complicated questions from the test, she says that she has
to look through or share with other teacher and for the next lesson come with an answer

after consultation and discussion with the colleague.

I cannot say anything first coming to my mind about something that I don’t know
or lie to the students. Frankly speaking, I don’t have any concern about the
students’ discovering my deficiency.

6. Gaea’s teacher morale

6.1 Gaea’s high teacher morale

Gaea does not remember a particular moment when she was very happy.

Therefore, she shared her feelings when she was happy in general.
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For instance, | become happy when the students say: “We have done such a
wonderful lesson that we did not notice how time elapsed.” In those cases, 1
understand that the students get never bored and they would not easily forget
what they learn on that day. Apart from that, generally | receive feedback from
my old students. They write text messages. There are some among them who
want to be English teacher. They enter to exams. There are students who entered
to Anatolian High Schools and they say that they had no problem in English
thanks to me. These things make me happy and | congratulate myself by thinking
that | taught these students well.

However, the things that make me happy gradually decrease.

6.2 Gaea’s low morale

An unpleasant situation appeared several months ago in her current school. The
classes were divided according to their levels since there were 8th classes with lower
level. She was supposed to teach in line with their level. It was not helpful to use the
book, so she put it aside and taught them only words and certain patterns on the level of
4th or 5th class.

One day, an inspector came to the class. He asked the students to open their
book. The man did not know how | taught in the lesson. He did not know either
that we separated the students according to their level. He asked which unit they
were learning. | stated the unit. He asked one of my students to open certain
page. Then, the student looked at me and could not read. lronically, the
inspector did not know English well, either. He said to me that the students
could not read. And I said to him: “They can’t, because I can’t use the book
while teaching.” He asked: “How, don’t you?” I said that their level was low. 1
said we were teaching according to their level and teach only words, certain
patterns, dialogues, etc., since the students did not have sufficient background in
English lesson. Then, he stressed the necessity of teaching in line with the
curriculum. | said there was no other we could do and the students would not
understand the subjects in curriculum, even if | tried to teach them. |
emphasized that their level was not the class they were currently in, but the 4th
or 5th class. At the end I told him: “I don’t make any concern about what mark
you are going to give me. But | want you to know that | endeavor to teach
something as much as | can, even though they lag behind their own class.

Gaea got very angry with the inspector

The inspector did not know anything about the situation of students and
humiliated both the student and myself. He should have asked me first to learn
about their situation and listen to me. You can’t just order the student to open
the book and read. | wonder whether he could manage, if I told him to open and
read. Moreover, | would have nothing to say, if an inspector knowing English
came to the class. | would be so pleased for his existence in my class. But, it was
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very disturbing for me to be inspected by an inspector who was only a classroom
teacher previously.

6.3 Gaea’s morale in general

Gaea looks hopeless and she accepts that the things that make her happy at

school gradually decrease.

I see myself absolutely as a teacher, but I can’t predict exactly what kind of a
teacher I will be. I don’t think that I will be able to keep my energy on the same
level. Since, a teacher becomes demoralized sometimes, continuously teach,
makes effort, and so on. | mean there is a limit to it. A teacher gets exhausted
extremely and repetitively, but in the end he or she notices that there is nothing
changed. | am thinking whether | will say to myself to give up this teaching work
five years later from now. Nevertheless, I feel and think something, but I don’t
put it in practice. | mean, that will last until I reach to that threshold. I will make
everything | can to make things right. I have such a character. | speak such, but
I can’t say that I will pay no attention to whether the students learn or not. For
instance, every time I enter to and go out from a lesson, I say to myself “Enough.
I will not break my neck to this much.” Then, I enter another lesson, and nothing
changes | keep breaking my neck to teach students. This is the case for almost 10
years.

Gaea also complains about the tough curriculum set by the ministry.

| think that I can reach so few people. | try to teach in the best way. But, | think
that this is because of the failure of system. There is very heavy burden on us.
Maybe, other colleagues of mine also said this. They burden us such an intense
curriculum to be taught just in 4 hours lesson in a week. I also know that | have
to develop four skills of my students. However, I can’t do this with only 4 hours
of English lesson in a week. I can’t do, even if [ work miracles.

7. Gaea after five years

She has a plan like being an instructor in the prep schools of universities.
However, she thinks it is unlikely and nothing will change in her life and she will keep

teaching students with consuming energy and efforts.
8. The end of interview: Gaea’s feedback on interview

During the interview, Gaea asked the researcher about NLP and Drama
techniques and received some feedback on them. Therefore, she was happy too that she

obtained some knowledge about NLP and Drama during the discussion.
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| shared something with someone about the teaching part of my life. | talked
about many things, including NLP or Drama. | will search for NLP issue on the
Internet right away when | go home.

4.2 Discussion

4.2.1 Discussion of Major Findings on Each Participant

A wide range of interesting themes were derived from the participants’
learning and teaching experiences, knowledge, anxiety, morale and their future

plans.

4.2.1.1 Selenay

Selenay is the youngest participant of this study and looks very energetic and
eager to teach students with the approaches she learned at university. Her teacher
identity started to formulate when she met her favorite English teacher when she was at
the 8" grade. Perhaps, she wanted to resemble that teacher who was a “classy teacher
from head to toe”. She realized that English teachers have different and even superior
stance comparing to other teachers. To her, English teacher first, knows a foreign
language and the second has a profession of a teacher. This belief also played a
significant role in her teacher identity as it was a strong motivation in becoming teacher.
Another important factor that influenced her professional identity and contributed a lot
is the university experience, where she spent very productive and enjoyable years.
Teachers with their creative approaches and attitudes helped her to broaden her world
view. Her teacher knowledge in terms of pedagogy is strong and it enhanced her
professional identity too, However, teacher knowledge in terms of language skills suffer
a little as she accepts that she is not good at listening and sometimes feels anxious while
speaking English. However, this small insufficiency does not create a problem in the
lessons as the level of her students is very low. Another crucial point that has to be
noted is an excellent relationship of Selenay with her students. The relationship is an
important factor that shapes her identity as an EFL teacher. In terms of her personal
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identity as teacher, anxiety does not hinder her work and she handles with it easily
whenever she comes across with it. In general, she has a very good morale. Selenay

would like to be a school inspector or a person with PhD degree in the future.

4.2.1.2 Aynur

Aynur is the most experienced participant in this study. Despite the fact that she
did not want to be an English teacher but was eager to be trade manager or dentist, she
had always been exposed to English; she was taught by beautiful and young English
teachers. The reason of paying a great attention to English was the strong belief of hers
that people who are fluent in English have privileges over others. Another factor that
greatly influenced her professional identity is the language courses in London which
lasted for 1 year. Knowledge received from the university was not so influential to her
professional identity as those language courses. Her teacher knowledge in terms of
pedagogy is very strong, as she has already developed her own way of teaching style
after trying out each method. She is also very competent in all language skills, as they
were strengthened in language courses and maintained afterwards. In this sense, her
strong teacher knowledge is positively affected her professional identity. She has never
faced the anxiety; perhaps, it is due to her rich experience and competency she has
developed and strengthened during the years. As she has very good relationship with
her students and the administration of the school, she always maintains a high morale
which in turn positively influences her personal identity. In the future, Aynur see herself
as a writer of the book about her memoirs and experiences and a respected retiree. It can
be claimed that her thoughts about the future influence her personal identity in a

positive way too.

4.2.1.3 Leyla

Leyla can be considered as one of the ordinary teachers of Turkey due to the
methods that she applies in the classroom. From the very beginning of her experience
with English, she had difficulties in learning it; a toilsome she had in memorizing
words, yet, she admits that she still faces difficulties in vocabulary. Another factor that
influenced her professional identity is the uncertainty about the future she had while

studying at the ELT department. She did not want to be a teacher but enrolled in the
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ELT department with a hope that she would become translator/interpreter at the end.
This dream faded away immediately when she found out how difficult the sector was.
Another factor that influenced her choice to be an English teacher is the pleasure she
gained during internship in her last grades. It can be claimed that her professional
identity started to be formulated during the internship, as she realized that being teacher
IS not so bad. It can be stated that teacher knowledge in terms of pedagogy is only
limited with the explanation of grammar in Turkish. The language skills, as she admits,
are weak except for reading. In this sense, it can be argued that the insufficiency in
language skills and method knowledge affect her professional identity too. Yet, she is
aware of those facts and easily manages to teach, as the level of the students is very
weak. Due to low knowledge level of the students , she does not feel anxious about any
matter; however, she accepts that if she were a teacher at Anatolian high school, it
would have been different. During the interview she talked more about sad events than
the pleasant ones and accepted that her morale in general was getting worse. She does
not get desired satisfaction from her work, as she is annoyed with teaching grammar and
nothing else. Having low morale negatively affects her personal identity as a teacher. In
the future she would like to be a teacher in an Anatolian high school, where there are
students with a better knowledge background. These optimistic plans may contribute

positively to her personal identity.

4.2.1.4 Gaea

Gaea never thought that she would become an English teacher. She used to
enjoy English lessons at a state school. There were no intensive English lessons or
preparatory classes like in most of Anatolian high schools. She enhanced her language
skills with the English songs and films; noting down the lyrics and looking up
expressions from the films. After the graduation from the state school she could not pass
university entry examinations for several times, tying her chances in the departments
like Public Administration, Radio TV, and Archeology. After trials and failures she was
accepted to the ELT department. Despite the fact that she was admitted in one of ELT
department s of Turkey, she did not want to be teacher until her mentor insisted on
teacher career realizing her potential during internship. The internship can be
considered as a turning point in her professional identity. She does not feel anxious at

school or while speaking which affect her personal identity in positive way. Her morale
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in general is getting worse as she admits that her current students are reluctant to learn
anything. Her low morale negatively affects her personal identity as a teacher. Gaea
accepts that nothing will change in the future. She believes that nothing will change and
she will be where she is now. The lack of motivation for future may negatively affect

her personal identity.

4.2.2 Discussion on General Findings

General findings are illustrated in tables and are discussed in terms of the
followings:
» Professional identity:
v" Professional development:
o first experiences with English and learning process
e current state
v Teacher knowledge

» Personal identity : Anxiety and morale

4.2.2.1 Professional identity

First experiences and learning process

First experiences of participants with English before studying it varied from
watching English speeches on TV, older brother’s learning English and beautiful
primary teacher speaking on the phone in English. Experiences were positive and
almost all participants admired those who knew English. In the first English lesson,
none of them could understand English and had some difficulties in comprehending
teachers’ speeches. Participants had difficulties such as lack of communication with the
teacher, humiliation because of mistakes, and hardship in memorizing vocabularies. At
least once, all participants had beautiful and young English teacher with a kind
behavior, whom admired. Almost all participants had influential teachers who
motivated them to be teacher or to be in the field related with English. All participants
were once impressed by a teacher or the lesson while studying at university. Gaea and

Selenay enjoyed some lessons because of the personality of the teachers. Leyla liked
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Linguistics because of its content. Aynur had in general good relations with teachers,

but none of them was declared as a favorite teacher.

Table 4: First Experience with English and Learning Process.

Participants
| Experiences

Selenay

Aynur

Leyla

Gaea

First contact

English speeches on
TV, foreign tourists

Beautiful primary
school teacher’s

Preparation class

Older brother’s

with English in her town talking on the English
phone
Eirst Enalish Incomprehensible Incomprehensible Incomprehensible A lesson with
9 lesson with tough lesson with lesson with funny beautiful and
lesson/teacher :
teacher from Cyprus  beautiful teacher teacher young teacher
The hardest Lack of Too much
thing in communication Humiliating attitude vocabulary All most no
learning with English of a teacher and hardship in difficulties
English teacher memorizing them
. Beautiful young
. Beau_tlful young teacher with white English teacher Beautiful, young
Influential English teacher . . : -
teacher with kind pearl at primary with a kind English teacher
. school, who also behavior. with a discipline.
personality

knew English

Motivation for
studying in
ELT Dep.

The advantage of
knowing another
foreign language
and being teacher at
the same time

Positive attitude of
society to those
who knew English

Had no choice but
be a teacher

Had no choice but
to be a teacher

Favorite subject
in university

Speaking, Writing,
Special Teaching
Methods, Young

learner

Liked all lessons
except Semantics.

Linguistics

Psycholinguistics
and
Sociolinguistics

Favorite teacher
in university

Teacher of Special
Teaching Methods
and NLP Drama

No special attitudes
to any teacher

Teacher of
Linguistics

Teacher of
Psycholinguistics

Current state

All participants described themselves as disciplined and ensured that they avoid

boring English lessons. Selenay and Aynur have a common feature like being

humanistic, understandable and indulgent. Both of them love children and behave them

kindly, while Gaea and Leyla sometimes can reflect their angry mood during teaching.

Gaea and Selenay had common feature in being cheerful in the lesson. Only Leyla uses
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100% of Turkish during the lessons, while Gaea, Selenay and Aynur use when there is

no choice.

Table 5: Current State: Selenay and Aynur

Participants /

! Selenay Aynur
experiences
v"Indulgent

v ldealist v' Generous
v" Humane v Disciplined

Self description v Disciplined v Supporter of the idea that
v Understandable curriculum is a tool not a
v' Happy mean

v" Nor so close nor so distant

The strongest feature as an Establishing a powerful

EFL teacher communication with the students o9 €85y 60Ing

Lacking point as an EFL

teacher Vocabulary Computer skills

v" Teaching with affection
v Be understandable
v Avoid reflecting the negative
mood to the classroom v
v Be prepared for the classes v
An ideal teacher should. .. v' Be updated v
v Be informed about the
students
v Be informed about
v" Avoid leaving students in
halfway of the education

Love young generation
Gain the students respect
Encourage students

All participants are aware of their weak points and shared them without any
challenge or shyness. Leyla and Selenay admitted that they were weak at some language
skills, while Gaea claimed that she lacked knowledge on some techniques. Aynur
believes that she hasvery weak computer skills.

During transcript analysis it was found out that the description of an ideal
teacher by the participants coincided with the strong features of the participants and
what they wanted to be. For instance, Selenay’s description of herself being idealist,
humane disciplined, understandable, and happy can be found in her list of ideal teacher
with a slight difference that she broadened and added some more points. In the list of an

ideal teacher she combined her strong features and added those she wanted to be.
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Table 6: Current State: Leyla and Gaea

Participants /

Indicators Leyla Gaea

v Neither boring teacher nor

. v Suppressive
energetic v Strict
v’ Strict when necessary v Cheerful
Self description v" 100% Turkish user when v Witty
teaching .
v" Good at finding appropriate ¥ Nervous sometimes.
examples

The strongest feature as an  Explaining grammar with appropriate

EFL teacher and memorable examples Teaching grammar

What they lack as an EFL Knowledge on NLP and Drama

Fluency in English

teacher techniques
v Have arich experience in
teaching v Being well acquainted with the
v" Fluency in English culture of language
An ideal teacher v' Be able to reach down the age of v Talkative
students v Energetic

v" Meet the requirements of the
students and own requirements.

Teacher knowledge

Teacher knowledge was evaluated through their language skills and teaching
approaches. All participants openly admitted that they have some weak points in
language skills. All four participants are good at reading since they like reading in
general. Aynur and Gaea don’t like writing but did not claim that they were bad at it.
Leyla admitted that she was not fluent in speaking English and Selenay felt anxious
while she was delivering presentations in English in master’s program.
Leyla is a 100 % GTM and Turkish user, while Gaea and Selenay use them when they
have no choice. Aynur has already developed her own way of teaching taking into
account Communicative Approach. Despite the fact that Gaea did not receive training or
course on teaching with Drama she uses it often without being aware of it. She is also
good at personalizing and aware of its benefit. Selenay does her best to use the methods

appropriately as was taught to her; however, sometimes when she uses GTM inevitably.
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Participants

Selena Aynur Leyla Gaea
/ Knowledge y y y
Good at Sg:;ﬁ nagt
Good at r_egdlng Good at reading and grammar and listening, reading
Language and writing other skills. however reading, very and
skills Weak at speaking " o Weak at .
e does not like writing . comprehension.
Bad at listening speaking and .
A Does not like
listening -,
writing
Communicative
approach - Own .W ay .Of _teachmg GTM, grammar Sometimes
following the rules using similar to L
- . explanation in GTM,
. of pre, while and approach: - L L
Teaching ost. discussions discussions. role Turkish, giving ~ Communicative
approach Post, ' ' drills, preparing  approach, drama

games like miming,
role plays, using
projector, computer

plays, using projector
computer (with help
of assistant)

worksheets,
using Turkish

like activities,
personalizing,

Rarely GTM

4.2.2.2 Personal identity

Anxiety and morale

Personal identity was evaluated in terms of anxiety and morale of the
participants. Anxiety was encountered by some of the participants in various situations.
Selenay experienced anxiety when she was studying in master’s program but never
faced it during her lessons. Leyla feels anxious when she has to use English in the class.
Despite that, she handles the situation easily. All participants came across with the
situation when one of their students brought a difficult word from lyrics or some other
resources and questioned its meaning. Participants were easy-going and admitted that
they did not know the meaning and suggested searching together with the student.

Selenay and Aynur has in general a good morale while, Leyla and Gaea seemed
hopeless and being tired of teaching. Selenay remembered a lot of nice stories related to
her happy moments despite the fact that she has the least years of experiences among
the participants. Her pleasant stories are related to her relationship with her students.
Aynur expressed her feeling of happiness in general terms and shared with few stories.
Leyla remembered more about sad stories than the happy ones. Aynur and Leyla had
similar pleasant experiences when their supervisors appraised their performances

positively. Gaea could not remember the most memorable happy experience but
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described it in general that she is pleased when her students perform well in the lessons

and demand more knowledge from her.

Table 8: Anxiety and Morale

Participants /

) Selena Aynur Leyla Gaea
Indicators y y y
No anxiety during
lesson at school .
. but experienced . Fee_ls anxious .
Anxiety N No anxiety while speaking in No anxiety
anxiety in
; . the lesson
speaking during
Master’s studies
When one of the
parents
complained about  Visit of inspector
When students Whenshe was o thatshehad  who humiliated
don’t study placed in waitlist ; :
bitten her child, her and her student
Low morale Other teachers of MONE when . .

. students without being
gossips and empty  she moved to the lained fth
conversations big city complained to aware of the

headmaster about situation
her way of
teaching
Surprises prepared When an advocate
by students: .
o and an engineer
singing song for
her, writing and came together t_o
L talk about English Feedback from my
decorating her ,
. . teacher Headmaster’s old students who
High morale name with roses,

letter from a
student where he
shares his private
life, small gifts
from a sick student

When head of the
department
appraised her very
positively in front
of other teachers

excellent appraisal

are study at good
schools

Morale in general

Happy and loves
teaching and
children

Happy and does
her job with a
great pleasure

Looks hopeless
because students’
low level and the
curriculum

Unhappy in
general due to
students bad
performance

General findings were discussed in terms of professional and personal identities

emphasizing their striking outcomes on first experiences, current state, knowledge,

anxiety and morale.



CHAPTER 5:

CONCLUSION AND RECOMENDATIONS

This chapter summarizes the findings of the current study, then; it presents a
conclusion by addressing to the research questions set in the beginning of the study, and

the last, explores implications for further researches.

5.1 Summary of the Study

There were two aims in this study. First, it aimed to investigate teacher identity
of EFL teachers in Turkey working in state schools through their professional and
personal experiences and affecting factors like professional development and teacher
knowledge, and the second aim was to investigate personal identity through factors like
anxiety and morale. The literature review on identity from different perspectives and
affecting factors of teacher identity were described in Chapter 2. The type of research,
participants and procedure were illustrated in Chapter 3. Data analysis from the
translated transcripts and discussion on major findings were presented in Chapter 4.
This chapter presents conclusions addressing the research questions and implications for

further research.

5.2 Conclusion
This study sought answers to four research questions . The first research question

was as follows:

What kind of professional and personal experiences have influenced teacher
identity of EFL teachers?
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The professional and personal identity of the participants were explored through
their learning and teaching experiences they faced from the moment they became
acquainted with English. It can be claimed that first English teachers and first English
lessons affected their professional and personal identities. Namely, beautiful and young
English teachers served as models for them to be modelled.

The first experiences with English were accompanied by slight shock in the first
lessons when their first English teachers started to talk English unexpectedly. Some of
them (Leyla and Selenay) experienced a good relationship with English teachers at
school; they had an ideal English teacher who motivated them to study in ELT
departments. Thus, it can be claimed that English teachers of the participants play a
crucial role in their formation of teacher identity as EFL teachers.

Another conclusion that should be explored is that the professional identity of
EFL teachers of the participants started to be formulated once they decided to be an
English teacher with the time of the decisions varying from participant to participant.
For instance, Selenay knew that she would be an English teacher when she was only 12
years old, while Leyla and Gaea had other professions in mind while studying at ELT
department; they decided to be teacher only after graduation from the department.

All participants experienced some events in the university; events related with
teacher’s feedback, the way how lesson was conducted, and interesting topics discussed
during the lessons.

Participants’ current state was evaluated through self description. It revealed
their own perceptions on who they are and what they would like to be through
describing the ideal teacher. Self description helped them to reveal a clearer sense of

who they are (Varghese, Morgan, Johnston and Johnson, 2005).

The second research question sought to answer the following issue. What is the
impact of teacher knowledge and professional development on the professional identity
of EFL teachers?

Teacher knowledge was evaluated through competency in language skills and
teaching methodologies. Despite the fact that not all participants were good at language
skills, according to them this incompetence did not influence their professional identity.
In terms of teaching methodologies most of participants expressed preference for
teaching CLT, whilst, one participant stated using a traditional method, GTM.
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At the time of the interviews, none of the participants were attending any
workshops or seminar with the aim of enhancing their professional development. They
had neither attended any workshops or seminars for a long time. The professional
development of the participants was limited with the education received from university
and few seminars. In this sense, it is difficult to come to conclusion whether their
professional identities of EFL teachers were influenced by professional development or

not.

The third research question was the following. What is the impact of anxiety on
the personal identity of EFL teachers?

The impact of anxiety of EFL teachers in terms of feeling anxious while
speaking English or conducting lessons had a significant influence on their personal
identity as EFL teachers. However, some participants experienced very slight or no
anxiety due to their belief of being competent enough in language skills and teaching
methodologies. It can be claimed that there is an interrelation between anxiety and
teacher knowledge; the higher the teacher knowledge is the less influence of anxiety

appears on personal identity of EFL teachers.

And the last research question sought to answer the following. To what extent

does morale affect EFL teachers’ personal identity?

The morale of EFL teachers can be claimed to be one of the significant factors
affecting personal identity. Half of the participants claimed that they have a good
morale while the other half admitted that have low morale in general. Those who
claimed having a good morale in general remembered much more pleasant events that
made them happy than those who had low morale. It can be concluded that the most
memorable stories told by participants when they were extremely happy or extremely
demoralized had a significant influence on them and further shaped their personal
identity as EFL teachers.

In sum, there are two main conclusions that can be drawn from this research.
First, the personal and professional experiences of the participants during school,
university and current years had a significant influence on the formation of their
identities as EFL teachers and contributed a lot on who they are today. And the second,
striking finding can be attributed to the fact that teacher identity of the participants was
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under big influence of their first experiences with English and their first English
teachers. As most of them had beautiful and young English teachers they felt an
admiration for them and set them as models for themselves. It can be claimed that
English teachers are always recalled better than their lessons. In this sense one can
argue that the one who is going to be an English teacher or is a teacher already has to
pay a great attention to the relationship with the students. They have to set a good role
model for their students. Not only an effective methodology and years of experience in
teaching play a crucial role but also a positive and encouraging behavior of teachers

should be enhanced and enriched continuously.

5.3 Implications for further research on teacher identity

The current research can be extended by analyzing the views of teachers’ and
students in order to construct EFL teacher identity form broader perspectives. That is to
say, teacher identity can be projected from three viewpoints: from the narratives of the
participants, data received from colleagues of the participants and the opinions of the
students on participants. Moreover, one can include observation of the participants
during their lessons or an entire teaching day. This could give additional information on
their identity by providing confirmation or discomfirmation of the issues raised in the
interviews.

Alternatively, one can explore teacher identity through written narratives of the
participants who can keep record for a few years. In this case, one may study also the

transitional phases of teacher identities (Chen, 2009) that may occur during that period.

Furthermore, one may conduct research on teacher identity of teacher trainers
where there is an opportunity to explore the transitional phasess of the identities (Chen,
2009) of the teacher trainers.

As stated previously, this study has several limitations and was conducted only
among teachers who are employed by MONE, In addition, a revealing study may come
out if one studies the professional and personal experiences influencing teacher identity
of English instructors who are employed by state or private universities. Their stories
and experiences can be as much impressive as those of teachers employed by MONE.
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Yet another study that can be conducted would be a study on a comparative
analysis of teacher identity of EFL teachers can be carried out among EFL teachers
who have different backgrounds and working experiences; for instance, a study on
comparative analysis of teacher identity of non native EFL teachers and native EFL

teachers in Turkey.

Another implication for further research can be drawn from the efficiency of the
feedback that was received after each interview. Participants realized that they have
made their own self evaluation and realized their weak points or the moments when
they were happy. Such realization of the weak points and constructive self criticism can
be attributed to the benefits of the participants, as they create an account to themselves
on what they did so far and where they are now. As a follow up to this research one can
carry out a similar study on professional development of EFL teachers which can
evaluate lacking points of EFL teachers assessed by themselves through the

appropriately developed interview questions.
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APPENDICES

APPENDIX-1:

ENGLISH VERSION OF THE INTERVIEW QUESTIONS

PROFESSIONAL IDENTITY
Professional development

First experience with English

1.

Could you tell me how you first learned English? Can you tell me about your first
experience with English?

Can you recall your first English lesson at school?

Can you think about the most memorable past experiences in the process of
learning English at school? (follow up questions to obtain more information about
turning points and peak events)

Can you describe the most influential teacher before you became a university
student? What impressed you, methods he\she used, the atmosphere he\she created
in the classroom or his\her personal behavior?

What was the hardest thing in learning English? Can you recall a situation in which
you experienced a difficulty? (for instance a situation when you thought that you
would never be able to learn English)

English at university

6.

What motivated you to study at an ELT department? What was the reason for your
choice?

What kind of subjects did you have? What was your favorite subject? Why?

What kind of teachers did you have? Who was your favorite teacher at university?
Why?

Current State

9.

10.
11.

12.

13.

B)

How would you describe yourself from a professional perspective. What five
adjectives would others use to describe you as a teacher?)

In your opinion, what is your strongest feature as an EFL teacher? Why?

What kind of challenges do you think there are in meeting your professional
needs? What do you lack as an EFL teacher? Where do you feel it? —

Do you feel that you need to undertake professional activities/take up in order to
enhance your professional development? If yes, what kind of activities are they?

From your point of view, what features make an ideal EFL teacher?
Teacher Knowledge

Knowledge of English

14.

Which skill (grammar, vocabulary, listening, speaking, reading, writing) would you
consider yourself good at? Why?
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Pedagogical knowledge

15.

16.

-
C)

17.

18.
19.

D)

20.

21.

22.
23.

11-
24.

Can you briefly describe what methods do you use in the process of teaching?
(what are you favorite methods? why do you prefer them?)

Are there any striking experiences and events that you would like to share with me?
PERSONAL IDENTITY
Anxiety

When one speaks a language which is not his or her native language, it is quite
natural to feel anxiety during the speaking process. For instance, an EFL teacher
may feel anxiety during the lesson. The anxiety is aroused because she or he may
be afraid of making mistakes and being noticed by others. In this sense, a Turkish
teacher of EFL is not immune from feeling anxiety. The reason for this is very
simple: English is not his or her native language. Would you agree with me?

Do you feel anxious in using the target language during the lessons?

Can you recall a situation when you experienced anxiety during the lesson? Follow
up questions (Can you describe the situation in details? - when /where did it
happen? who were there? did you manage to handle the situation? did you do
something to avoid to encounter with this kind of situation).

Morale

Can you describe a situation or experience when you were very happy at school?
(Follow up questions: what\who made you happy? What did you feel in that time?
How often do these kinds of situations happen? Can this situation be named as a
turning point in your teacher life)?

Can you describe a situation or experience when you were extremely demoralized
at school? (Follow up questions: what\who made you demoralized? What did you
feel in that time? How often these kinds of situations happen? Can this situation be
named as a turning point in your teacher life)?

How would you describe your morale in general at school?

Would you like to mention about particular incidents that influence you in your
teaching?

FUTURE PLANS

Imagine yourself five years from now. Where would you like to be? Where do you
see yourself?

IV- FEEDBACK

25.
26.

What do you feel after our discussion?
Has this interview been useful for you? In what way?



Questions for Demographic Profile:

1.
2.
3.

© N o O

9.

Please choice your age among the followings

24-30 b) 31-35 c)36-40 d)41-45  e)46-50
Marital status

a) Single  b) Married

Children

No b) 1 c) 2 d) 3 and more

First experience of learning English (age)

Total years of teaching experience

Years of experience in your current school

Age of your current students?

a) 7-8 b) 9-10  ¢) 11-12  d) 13-14 ) 15-16

Bachelor’s degree received at (age)

10. Master’s degree received at (age)
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f) 51-55

f) 17-18

11. Trainings, seminars, workshops participated at (briefly name them)

Trainings Seminars Workshops | Conferences

Others

12. Experiences abroad:

Country USA England

Others (please
indicate)

Reason for Visiting
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APPENDIX-2:

TURKISH VERSION OF THE INTERVIEW QUESTIONS

MESLEKI KIMLIK

E) Mesleki gelisim

Ingilizce ile ilk tecriibe

1.
2.
3.

Ingilizce 6grenmeye ilk defa nasil basladiniz? Ilk tecriibeniz nasild1?
[k Ingilizce dersinizi hatirliyor musunuz? Nasildi?

Lisede ya da ortaokulda Ingilizceyi 6grenirken unutamadigmiz ve sizi ¢ok etkileyen
bir olay veya deneyiminizi anlatir misiniz? (Doniim noktasi hakkinda daha ¢ok
bilgi edinmek i¢in takip eden sorular)

Universite oncesi sizi en fazla etkileyen dgretmeninizi tarif eder misiniz? Nasil
birisiydi? En ¢ok sizi ne etkiledi? (ders anlatimi, olusturdugu sinif ortami veya
kisisel davranislar)

Ingilizce 6grenirken en fazla yasadigimiz zorluk neydi? Bu konuda yasadiginiz bir
olayr veya deneyiminizi anlatir misimiz (Mesela: Ingilizceyi hi¢ bir zaman
ogrenemem gibi bir durum)

Universitede Ingilizce

6.

7.
8.

Ingilizce 6gretmenligi boliimiinde okumaya size ne motive etti? Bu se¢imin sebebi
ne?

Universitede hangi ana dersler aldiniz? Sizin en sevdiginiz ders hangisiydi? Neden?

Universitede 6gretmenler nasildi? En sevdiginiz 6gretmeniniz kimdi? Neden?

Bugiinkii durumunuz

9.

10.
11.

12.

13.

F)

Kendinizi simdi nasil bir 6gretmen olarak degerlendiriyorsunuz? Profesyonel
acidan kendinizi nasil tarif edersiniz? (Hangi bes sifati1 kullanarak kendinizi tarif
edersiniz?)

Sizce, sizin EFL 6gretmen olarak en gii¢lii tarafiniz nedir? Neden?

Profesyonel hayatimizda ne gibi zorluklar yasiyorsunuz? Bir Ingilizce 6gretmeni
olarak bir eksiginiz oldugunuz diisiiniiyor musunuz? Varsa bu eksigi hangi alanda
hissediyorsunuz?

Meslek agidan gelisiminizi saglamak i¢in nasil bir faaliyet gostermeniz gerektigini
hissediyorsunuz? Eger dyle diisiiniiyorsaniz, ne gibi faaliyetler?

Sizce, ideal 6gretmenin 6zellikleri nelerdir? Ideal 6gretmen nasil olmalidir?

Ogretmen bilgi diizeyi

Ingilizce bilgisi

14.

Hangi beceride (gramer, kelime bilgisi, dinleme, okuma ve yazma) en iyi
oldugunuzu diistiniiyorsunuz? Neden?
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Pedagoijik bilgisi

15.

16.

-
G)

17.

18.
19.

Kisaca, ders sirasinda hangi metotlar1 kullaniyorsunuz (en ¢ok tercih ettiginiz metot
hangisidir? Neden onu tercih ediyorsunuz)

Sizi ¢ok etkileyen bir olay1 veya deneyiminizi benimle paylagirmisiniz?

KIiSISEL KiMLIK

Endise

Her hangi birisi ana dilinden baska bir dili konusurken endise duyabilir ve bu
durum ¢ok dogal olarak karsilanmalidir. Ornek: EFL &gretmeni ders sirasinda
endise duyabilir. Bu duygu hata yapmaktan ve bagkalar1 tarafindan fark
edilmesinden korktugundan kaynaklanmaktadir. Bundan dolayr Tirk EFL
ogretmeninin endise duymamast miimkiin degildir. Bunun sebebi ¢ok aciktir.
Ingilizce onun ana dili degildir. Siz bu diisiinceye katiliyor musunuz?

Ders sirasinda hedef dili kullanirken endise duyuyor musunuz?

Ders sirasinda endigse duydugunuz bir durumu agiklayabilir misniz?

Takip eden sorular (bdyle bir durumu daha detayli anlatir misiniz? Nerede/ne zaman

H)

20.

21.

22.
23.

karsilastiniz? Kimler vardi? Boyle bir durumu kolayca ¢ozebildiniz mi? Buna
benzer durumlardan ka¢inmak i¢in ne yaptiniz?)

Ogretmenin duygusal durmu (Moral)

Okulda en ¢ok mutlu oldugunuz ani veya durumu anlatabilir misiniz (Takip eden
sorular: ne veya kim sizi mutlu etti? O an ne hissetiniz? Ne kadar sik bdyle anlar
yastyorsunuz? Anlattiginiz durum mesleki hayatinizdaki doniim noktasi olarak
adlandirabilir miyiz?

Okulda en ¢ok moralinizin bozuldugu ani tarif eder misiniz? (Takip eden sorular:
ne veya kim sizi moralinizi bozdu? O an ne hissetiniz? Ne kadar sik bdyle anlari
yasiyorsunuz? Anlattiginiz durum mesleki hayatinizdaki doniim noktasi olarak
adlandirabilir miyiz?

Moralinizi genel olarak nasil tarif edersiniz?

Ogretmen kimliginiz ile ilgili bir sey paylasmak ister misiniz?

I11- GELECEK ICIN PLANLAR

24,

Bes yil sonra kendinizi hayal edin, nerede olmak isterdiniz? Kendinizi nerede
goriiyorsunuz?

IV- GERIBILDIiRiM

25.
26.

Miilakattan sonra ne hissediyorsunuz?

Bu miilakatin sizin i¢in yararl oldugunu sdyleyebilir misiniz? Hangi agidan?



Demografi Profil Sorulari:

1.

N o g ko

10.

11.

Asagidakilerden yas grubunuzu secin

a) 24-30 b) 31-35 c)36-40 d)41-45 e)46-50  f)51-55
Medeni haliniz

b) Bekar b) Evli

Cocuk sayistYok b) 1 c)2 d) 3 ve daha fazla

Kag yasinizda Ingilizce 6grenmeye basladiniz?

Kag y1l 6gretmenlik tecriibeniz var?

Mevcut okulunuzda kag yildir ¢alisiyor sunuz?

Mevcut 6grencilerinizin yag grubu nedir?

b) 7-8 b) 9-10 c) 11-12  d) 13-14 e) 15-16 f) 17-18
Lisans derecesine kag¢ yasinda sahip oldunuz?

Yiiksek lisans derecesine ka¢ yasinda sahip oldunuz?

Katildiginiz egitimlerin, seminerlerin, ¢alistaylarin, konferans isimlerini kisaca
yaziniz.
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Egitim Seminer Calistay Konferans Diger
Yurtdisi deneyim
Ulke USA ingiltere Diger (Liitfen
belirtiniz)

Gidis amaci
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APPENDIX-3:

LETTER OF CONSENT

GAZi UNIVERSITESI
EGITIM BIiLIMLERI ENSTITUSU
INGILiZ DiLi EGITIMi ANABILIiM DALI

I, (first and last names) EFL teacher
employed by In signing this letter of
content | agree to volunteer in research of MA thesis “TEACHER IDENTITY: AN
INVESTIGATION OF PERSONAL AND PROFESSIONAL EXPERIENCES OF
TURKISH EFL TEACHERS” carried out by Chinara Yavuz, registered at Institute of
Educational Sciences, ELT department(ingilizce Ogretmenligi Ana Bilim Dal1).
I understand that the research conducted related to the examination of teacher identity of
EFL teachers in Turkey through personal and professional experiences. | understand
that I will be interviewed and the interview will be tape recorded and analyzed. Some
parts of the communication will be quoted in the mentioned above MA thesis, future
papers and journal articles whenever researcher finds them appropriate.
I understand that | will be asked to tell about my professional and personal experiences
during my teaching carrier which may be potentially sensitive to me.
| agree to authorize use of the above information with full understanding that my
anonymity and confidentiality will be preserved at all times. My full name and other
identifying information will never be disclosed or referenced in any way written, verbal,
or visual context. My pseudonym will be used in order to describe my stories and
narratives.
| understand that my participation is on voluntary basis and that 1 may withdraw my
permission whenever | find it appropriate.

Herewith, 1 am giving my permission to use pseudonym

Signature Date
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APPENDIX-4

ENGLISH VERSION OF SAMPLE TRANSCRIPT

SELENAY

The names of people, places, universities and books that were mentioned by the
participant during the interview were changed. Some sentences in transcript that
contained private information were deleted in order to keep the anonymity and
confidentiality of the information provided by the participant.

Before starting to the interview, Selenay introduced herself in few words so that
researcher could keep the track of the events and have general outline about her life. It
was deleted as it contained private information.

Selenay, First of all, I would like to thank you for accepting my invitation to
participate in my study. Let me begin our interview with the first question.

1) Could you tell me how you first learned English? Can you tell me about your
first experience with English?

My first experience was very bad. During my time, when | was eleven years old, there
was an examination to be awarded to continue at an Anatolian High school. The
Anatolian High School could be completed in 7 years; that included secondary and the
high school. Our teacher at the preparation class was very scary, she was very bad. In
the first examination | got 36 points out of 100.Yes, | earned 36 points. There were so
called “quiz”, and “exams”. “Quiz” was okay but from the first exam | got 36 points.
As this was the first time that I’d ever earned 36 points I said to myself “I won’t’
succeed at this Anatolian High School, preparation class is not for me, English is not my
style and so on. 36 points meant 1 in the system of 5 grades, this was officially only 1.
Later on I enrolled to courses. | did my best to love English; I did my best to love my
teacher. Then, | earned 90 scores from the second exam, and it continued in this way.
The preparation class finished and at the 6th grade I decided to be an English teacher
because | loved my next English teacher very much. A dream of 10 years became true
and | became an English teacher.

Okay very nice but do you remember the time when you first faced English. For
example, when some people see an English teacher they just like him/her so much.
I mean how was your first contact with English?

My first contact with English was very bad. As | said our teacher was very tough and
she was a very bad looking woman. Therefore | did not like her at all. Additionally we
were studying a book called “Worlds” at that time, there was “Worlds series”, the book
was extremely foreign to me and it was very difficult. Therefore 1 did not like English at
all. Later on I liked English by forcing myself.

2) Alright, Can you recall your first English lesson at school? Do you remember
your first English Lesson? Who was your teacher and how was the lesson?
Yes, | remember it very well. The mentioned English teacher had white hair and she
was from Cyprus. She came in and in the very first moment she said “Good morning
Prep E”. “Prep E” that is “Preparation class”. And I could only learn the meaning of the
“Prep E” at the end of the second semester. Every day she was saying “Good morning
Prep E” and I could learn the meaning of “Prep E” right at the end of the second
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semester. | thought of myself as something to be named as “Prep E”. That is to say my
first experience was “Good morning Prep E”. I could understand “good morning” but
for a very long time I could not sort out the meaning of “Prep E”.

How was the lesson than; I mean did she speak in English all the time?

She was speaking only English and I did not understand anything. Yet the teacher’s
accent was very bad, later on | realized that her accent was very bad indeed. She was
reading “teacher” and “sister” just as if they are written in Turkish. Poor woman’s both
English and Turkish were very bad.

Was she a foreign national?

No she wasn’t; she was a Turkish national but she was born in Cyprus.
So you did not understand anything?

I didn’t understand anything.

You said “Prep E”, what else can you say about the teacher?

Well when you think over again in fact she wasn’t teaching that bad. Let me tell you
some about her style. For example she was talking about something... for instance, a
giant. She drew a giant. She showed the giant by drawing it, that is to say she was
addressing to our visual intelligence. However she could not deliver “listening” well.
There was an old cassette that named as “oral exercises”. We did not like it at all; she
was just putting it on and making us listen to. The purpose was only to listen to the
cassette. She couldn’t do anything for name of “listening”. Therefore my “listening” has
always been bad. And it still could not get any better.

How was your teacher’s attitude towards you?

She was very rude. | mean she was using expressions such as shut up, sit, cut it off,
enough etc.

At your first English Lesson it is your teacher saying “Good morning Prep E”;
what else do you remember at your English Lesson?

| do not remember anything more. | was only afraid of the teacher and the lesson. That
is what | remember. | was afraid from the way she stood and from her tough approach.
That is, she came into class with unknowns. There was a drawn expression on her face.
When she came in the first thing she said “Prep E” and I tried to put something on
something else which I was not aware of.

What did you know about English before Anatolian High School?

I’ve even not heard about it. At my time there were no English lessons at the primary
school. There were no English lessons.

There were no English lessons at the primary school but did you know that there
was a language called English?

Sure I did know that there was such a language.

Where did you hear English for the first time? How was your first contact with
English?

| used to envy those on TV who could speak foreign languages. There were times when
| used to make up sentences without any meaning with some rounded words. |
remember it very well that I’ve been saying “going, going”. It means that my ears
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picked the “going” from that unknown thing. Only from the TV, not from anywhere
else. On the other hand many tourists were coming to North. Greek used to come to
visit during the spring time. They used to come because there were places related to the
ancient civilizations in North. To me during those visits, | had some intentions to
communicate with them.

You used to see the coming tourists and consequently they were speaking English?

Yes, mostly. They were speaking a foreign language and | thought that the language
was English. Whatever the language was as | did not know any of them, | thought that
they were speaking English.

You used to repeat the words like “going” which you heard on TV. Additionally
you wished to speak with the tourists coming to North, didn’t you?

Yes, Yes.

3) Okay. Can you think about the most memorable past experiences in the process
of learning English at high school or at middle school?

This is going to be very absurd but, | was studying the 8™ grade, at that time we were
following one book. We had a teacher named Ali Unutulmaz. At one part of the book it
was saying that the market trolleys were stolen or lost in USA, let’s say in San
Francisco. So it means that people just put them in their cars and took it away.
Following that the teacher opened a discussion in English. So it meant that we were
doing something for sake of “speaking”. It was not named speaking but still we were
doing “speaking”.

The market trolleys were being stolen, and we were to find a solution to that. What
could be done? And I said ropes could be tied on the market trolleys. Following that the
class started to make fun of me. This is what | do not forget. I do not forget such
“speaking” lesson, the whole class made fun of me. Every one said that a chip could be
put on, a computer system or camera system could be installed. | said ropes could be
tied. That was interesting.

What else? You may have had a bad experience related to your teacher. It does not
need to be funny. Something which you always remember; which you can say yes
there happened something like that?

In fact I do not have bad experiences about English lesson, because | liked it very much.
For example, at the Anatolian High School we had two foreign national teachers. One
of them came from Australia, and the other one came from a state of USA: One of them
was Lucy and the other one was Jane. We used to address them with their names. |
remember them coming to teach us and they were teaching a lesson called something
like in support for English that included video. We were having a very pleasant time. |
was pleased with the fact that they were in the classroom and we could talk to them only
in English. | never forget those times. | believe the students at the present do not have
this chance. Those teachers were really native. Because they were not like a German
who learned English later on, they were real “natives.” indeed. We had a very good
communication at their classes. It enhanced our self confidence. We had the self-
esteem that we can really communicate with native people. That | cannot forget this was
a very good experience for me.

Ok, can you remember any classes with them, a class at which you stood up and
told about something? What happened?
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Yes, at the beginning of each class Jane used to do “five quick questions”. For example,
she used to ask five questions related to a “short story” we read or about a video; to see
if we remember the last lesson. For example, now | can understand that it was a
repetition of the previous lesson. | used to answer all questions correctly. She used to
ask the questions to the whole class and we delivered her on small papers by noting
them. In one hand it was a repetition of the previous lesson and on the other hand we
used to start the new lesson with some activities. For example, | used to have a great
success at such “quizzes”. Or we could learn about the other cultures by means of the
videos. Those lessons were unforgettable for me.

How was speaking? Could speak with the teacher at ease?

Yes, we could, we could tell our problems to them, and we had a very good
communication.

You mean “Speaking” time was good.
Yes, it was, | am glad that they were there.

4) Very good. Can you describe the most influential teacher before you became a
university student?

Yes, | can. There is one person in the positive direction and one person in the negative
direction. The one that had the positive influence is a woman teacher who taught us
from the 6™ grade until the 8" grades whose name was Fatma Beyaz She is the person
who motivated me to become an English teacher. | decided to become an English
teacher when | was at the 6™ grade. | liked English very much. | completed the high
school with a degree as | was one of the most successful students. Despite that | did not
want to study medicine, | did not want to be a dentist or | did not want any other
professions with higher incomes. | wanted to be an English teacher by the courtesy of
that woman. She has an example setting character both with her attitude, her hair, her
caring and speeches and on the other side she did her job very well, I think. She used to
teach English very well. I liked English very much because of her. The worst influence
was that teacher from Cyprus. She taught me that I should not be like her. This is the
only thing I gained from her.

Ok, what exactly were you impressed by? I mean the teacher who had a positive
influence on you?

Her personality, her attitude, the way she combed her hair, her make up, her clothing, |
mean absolutely everything.

Apart from the lessons how was your communication with that teacher? Did you
used to talk to her after the lessons?

Yes, | used to talk to her after the lessons. | liked her so much. And she knew that |
liked her very much. She liked me too. We used to talk during the lesson breaks apart
from the lessons. During her lessons, | used to sit at the first front row, and look into her
eyes. She was young with her great posture: she was classy from head to toe.

So you admired her?
Yes, 1 did, I really admired her.

5) What was the hardest thing in learning English? Can you recall a situation in
which you experienced a difficulty?
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I had the greatest difficulties during the preparation class. There were 40 students at our
class. | believed that the time spent for me was not sufficient. May be | could have
learned English better. As our preparation class was very crowded the teacher could not
save enough time for each one of us. For example; if the teacher taught us 10 words |
managed to pick up only 8 of them; therefore, | missed 2 words out of 10. Additionally
the personality of the teacher was another challenge for me. I mean we could not
overcome the problems we had with her. She used to understand us in an opposite way
of what we were telling her, her reactions were tough and we were scared. This situation
was a general problem of the whole class. Therefore we could not open up ourselves to
the teacher. The lesson was only during the lesson time, we never talked during the
lesson breaks.

Okay, so this lasted for a year, right?

It lasted one year

Following that?

Following that there came the other teacher whom | loved.
A situation?

When | earned 36 points. | said | will never be able to learn this, I will not succeed, and
that’s what I said at that time.

You got very sorry and you were disappointed. What did you feel exactly?

I exactly felt that 1 was nothing. | thought that 1 was coming to that school for nothing. |
got 36 points from the first exam. | thought for all that time | was doing the things for
the sake of nothing. I thought all the efforts spent on me were going to be wasted, | felt
like an empty sack.

6) Okay, now continue with the university years. What motivated you to study at
an ELT department? What was the reason for your choice? Tell me about the
reason that motivated you to study at ELT. That is to say; the times until you
entered the university. You may mention about your last years at the high
school. As far as | understand you were decisive to become and English teacher
and you did it.

Yes, | was a really hard working student. | was fully prepared even one year before the
university acceptance exams. I’ve finished the subjects and | knew where | was going
to. As A university was looking for Teacher School graduates, we were graduates of the
Anatolian High School. We could not enter A university, we also could not go to B
University. My target was A University. | was prepared very well for the examination
and | knew that | was going to get high scores for A University. Another reason why |
wanted to be an English teacher was the attitude of my English teachers whose attitudes
were different from the other teachers. I mean the attitudes of Social Sciences,
Literature or a history teachers are all the same. But the English teachers are different at
the school. Also the students of the English Department are also different. The books
they read the music they listen to, their life styles are different; the places they go are
also different. This is how I think. I feel myself different from other teachers at the
school. This difference is being an English teacher. | wanted to become a teacher, but
the subject which | wanted to teach was not math or Turkish, for sure it was supposed to
be English. Because | wanted to make this difference. | wanted to be competent in a
foreign language and at the same time to teach others.
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As far as | can understand the reason why you have selected this occupation is the
teacher who you liked and your opinions you’ve just told about.

Yes, Yes.

7) What kind of major subjects did you have at university? What was your
favourite subject? Why?

My favourite lesson was “speaking” at the first grade “introduction to speaking 1.
After that “writing” at the third grade, I always liked the “writing” lesson. I really liked
these subjects.

Is this the class of teacher Gul?

No, teacher Haydar’s lesson. I also like teacher Haydar very much but I also liked
“writing”. After that there comes the “young learner” at the third class.

Ayca Seker’s class. It was a super lesson, really super.
Shall I tell more? Are these enough?
Okay but, can you please tell which one you liked the most?

Okay I'll tell it. The number one is the class by teacher Erkan “Special Teaching
Methods”.

Okay Selenay, you liked the class “Special Teaching Methods”. What did you like
about this lesson? What was good about teacher Erkan? Why did you like it?

| liked teacher Erkan very much. Sometimes teacher Erkan used to come into the class
with a good mood and he wanted to make us very happy that day. He was motivating us
and telling us that we have a good capacity, we are that good, we are this good etc.
Later on the next day he just reproved us. In fact it was not a kind of reproving; he was
making us feel like sack in a bitter sweet way. That is to say, we were nothing from his
point of view. Most times he used to act according to the circumstances. For instance,
when we were doing demos: We had many weekly credits for “The Special Teaching
Methods”. We were doing a demo in front of the class. For example; let’s say a friend
is staying in front of the class and she is doing her demo. And indeed it was a very bad
prepared demo. But teacher Erkan used to give such a good “feedback” that we used to
think “this is what a teacher is”. From this feedback we used to conclude that we should
learn how we should act as a teacher. No matter how demo was bad or good teacher
Erkan used to give a very good “feedback”.

What kind of a feedback did he give for a bad demo?

For example, a student named Cemile did her demo. Teacher Erkan used to ask: “how
do you think the demo was”? “What were missing”? “How could this demo be
completed”?  And he made Cemile find her own flaws. He used to add some
“constructivism” during the lesson. He never used to say directly the thing to make you
feel shame but at the same time he makes you feel that he knows your faults.

Okay; at that time could Cemile answer the questions?

When she started to hum and haw, whole class and Cemile either herself used to
understand that she did not prepare the demo appropriately. But Cemile used to give her
reasons saying “I did my best, I did this and that, I worked so hard but could not still
manage it" etc.

What did he used to say about the good demos?
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He did not say a word about the good demos. He made them suffer. We used to like that
too. We used to try harder to do better.

What were his reactions when it was a really good one, for instance a different and
creative demo?

In this case he used to ask to the class, “how was the demo?”, “Tell me what you liked
about it?” He did not ask to that student, who provided demo, he used to ask to the
class. He used to get good feedback from the class by which he also made the student
happy. He himself used to get happy, too. He used to do it in the “silent way”.

So you liked Teacher Erkan?
I liked his personality and his methods too.

His method is exactly “constructive approach”. Would you like to tell something
else about your university years?

No, I think there is nothing else.
How was it generally? What were the difficulties?

We used to study all the time, we were very hardworking students. Apart from that we
could not have a much social life. We had the a few pleasure out of studying at ELT. 4
years passed away very fast. And also, we were worried about the grades all the time; |
never had a C grade. | graduated with a degree from the department.

Would you like to tell any other stories? You might have experienced something
while you were preparing a demo for instance?

Oh, yes. We were preparing the demo for the lesson “Young learner” and we were
going to do a “puppet show”; and we needed some materials for that. We went to a city
dump at West district. Yes, cities dump just as we know. We wanted house with two
windows and we were going to play the puppets from those windows. We planned to
make a house, we sewed curtains, everything was ready but we lacked the carton for the
house. And it was a must for the house. We went to the city damp in West district on
the 3" Street in Ankara. We said we need a big refrigerator carton to the man who was
collecting trashes from the dump. He took us to another city dump. This was how it
really happened. There we found a half wet refrigerator carton. | mean the outer packing
of a refrigerator.

I guess it was big.

It was huge, about 2 meters. Afterwards it suddenly started to rain, our carton got wet.
We were three people, three girls and we got hired a taxi, the carton is hanging down
the taxi. We got very wet, and later on we brought the carton to the department. Upon
arrival to the department, we were stamping the curtains on the carton in front of his
door. He just made fun of us. We went upstairs; there were a few friends in the class
room. Every one of them made fun of us and asked us questions about the carton. Later
on after so many difficulties and so much sacrifice we completed the “puppet” show.
We performed our last show, teacher Derya Sari was there to watch our show.

Who was the teacher of that course?

Secil Kara. It was very nice really. We told the story of “Goldilocks and three bears ”.
Our demo was very nice, we found its song, we made the puppets sing, the demo was a
really great one.

Did you prepare that demo with a team of three?


http://www.multitran.ru/c/m.exe?&s=goldilocks&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=and&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=three&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=bears&l1=1&l2=2
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Yes; we prepared it with three students. Because, it was a group demo. Before that we
performed individually. Following that, someone from the class whom we did not like
much asked for the carton. We just could not reject her. They were also going to use it
in their demo. As a matter of fact, unwillingly though, we could not say no. besides we
were not going to take it anywhere, because it was very big. We just had to give it but
really unwillingly. Shortly, the delivery of demos was really hard.

Did you have any other difficult demos? Well, it may not be just a demo. The notes
you took or the teachers?

The university years was very good, the department was very nice. Literature lessons
with Hatice Ozkan were great. | liked literature very much. | loved poetry. Literature
teacher has taught us both the literature and the poetry. That was very nice, too. It did
lots of contributions to us, it made us gain a point of view. Afterwards; we had also
“Speaking” lessons. We learned a lot from that course. The demos of the lesson were
also difficult because the teacher paid a great attention to our pronunciation. And the
weakest point of us was our pronunciation as our speaking in English suffered a lot.
This is generally like this and I guess it is still the same. | think that worse and worse
students are coming to the department as time passes.

Okay, what were you doing at the “Speaking” lessons?

For “Speaking” course we selected a subject for ourselves, we used to tell about it by
using visual materials. For instance, we selected the theme “Yoga”. The pronunciation
of the words used during whole presentation was supposed to be checked from internet
and form dictionaries over and over again. We had learned many things which we did
not know. We’d realized that we’d been pronouncing many words wrongly. That was
very difficult. Apart from that all was very good.

It is obvious that learning the language has been entertaining and nice in general.
Now, you are a graduate. You continued on with master’s program studies. Can
you tell me about the master’s program studies? Did you find what you’ve been
expecting?

During the masters studies I could not achieve what I’d been expecting. I thought that I
would learn different subjects and different courses. But, as the other previous graduates
of my university were already telling that there was no difference between the
undergraduate and master’s studies. For example; after one year in “testing” course we
prepared the same assignments again. [ had the “Testing” course during my fourth year.
After one year | had prepared the same assignment for another teacher.

Did you have the same book?

We read the same book; we studied almost the same book for the “Material”. We
studied the same subjects; we prepared the same presentations and the same
assignments. There was a slight difference at the “Drama” course, because I had the
“Drama” course from the teacher Ipek. I was very happy with that. And also, I still
could not understand why we study the “Discourse” lessons. I could hardly manage to
pass the “Discourse” lesson. And I did not like it at all. Why there should be such a
course during the Master’s studies in English; I still cannot understand it. Well, I do not
know if there are any beneficial parts of it, probably there are, | may understand it in the
future.

In general?

In general, I was not satisfied with the lessons’ term of the master’s studies.
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Are there any events or any circumstances that you remember about your
master’s studies?

There is one, but I’d better not tell it. Well, there are the troubles we had during the
“Discourse” studies. Apart from that, Drama was very good. I am glad that there was
NLP-Drama.

Why do you think so?

Because, it made us gain an interesting point of view. We learned the essence of NLP.
Additionally, the demos we performed were very useful. The subjects told by the
teacher at the class having the taste of a seminar were very nice. In addition | think that
NLP- drama is very suitable to my personality and to my character. That is to say, the
extrovert nature and being able to express the things in a different way have been
always very suitable to my character. Therefore, NLP-Drama was my favourite course.

9) How would you describe yourself from a professional point? What five
adjectives would others use to describe you as a teacher?

The five adjectives which describe my teaching. Honestly, from a professional point of
view | do not find myself good. Because | do this job with an amateur spirit just with
love | believe that it is better if | do not get that professional.

Why don’t you want to be professional?

Because, [ don’t do this job for money. I believe you get professional when you do it for
money. | do this job willingly and because I love it. When | go into the class room the
amount of my salary is not that important. For me it is important that I will have things
to explain. I mean, I am an idealist. One of the first adjectives is idealist.

Idealist; why do you think so?

Because, | am yet at the start of everything, | am not dispirited once yet; | never gave up
hoping. | believe that the students will be able to do it, therefore | am an idealist.

Okay.

The second one is that | am a humane teacher. | never prejudge my students. | try to
approach my students without making any discrimination, disregarding race, religion,
language, beauty, ugliness, richness or poorness. The second one is that | am a humane
teacher. This is something that | conclude with when | regard the things told by the
students. The third one is that I may be counted as a disciplined teacher. | believe that |
am disciplined both in “classroom management” and regarding my own discipline. I
avoid being absent at the school. I control the home works I've assigned to the
students. | stand by the subjects | gave. | never insist on anything that is not consistent
with what I’ve said before. Therefore I am disciplined. I am understandable; I dedicate
time to personal and educational issues of the students not only during the classes but
also but also out of the classes. | mean | am an understanding teacher. What would be
my fifth adjective? | said understanding, discipline, humane, idealist, I am also happy. |
am very happy with what I do. I do this job with affection. Because | love my job and |
make lots of pleasure out of it.

You mean when you get up in the morning you say to yourself that you are glad
you became a teacher. Everyday you go to school willingly.

Yes, | go with happiness. Especially when | enter the classroom | say to myself that this
place where | belong to. | imagine the classroom as a stage. When | get on the stage
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there is no other vocalist who can sing better than | do. | have confidence in myself
regarding this matter.

10) In your opinion, what is your strongest feature as an EFL teacher? Why?

Establishing a powerful communication with the student is the most powerful side of
me. One’s method can be good or may think that he or she is a very good teacher. But |
do not think that other teachers establish such a good communication with the students
like 1 do. I establish a very solid communication with my students.

So, you bet on this?
Yes, | do.
How do you establish communication with the student? Can you give an example?

As soon as I get in there is “warming up”. I mean it is not like “pressing”. There
happens a “warming up”. I find something to get under the student’s skin. For example,
if the weather is fine that day and if the children want to stay outside, | am trying to tell
them things that remind the outside. Sometimes | bake a cake and bring it in for the
children. For example I bake donuts. I don’t know whether it is right or wrong? But still
they are very happy with that. I ask “Does anyone of you have something to eat with
you?” I am trying to teach them while I eat something that belongs to them. While
other teachers forbid them to eat and drink during the lesson, with the things | know
from the “brain based learning” I tell them that they can drink water and eat something,
| say them it is better to have it in your stomach than in your mind. | even ask some
potatoes from some of them. Therefore | believe that | establish a good relationship with
them.

You see that the students are happy, too.

Sure, they are also very happy with that. They say that they love me very much. They
write it on notepapers. And believe that they write the truth.

Ok, the hardest challenges in your life?

Oh, the teacher’s room. I hate the teacher’s room. | mean | want to be a teacher but
honestly I do not want to work at the same place with the teachers. This is the only thing
that is tough on me, the teachers’ room.

What is exactly being tough on you?

The people working at school who have nothing to do with the school-teaching. They
do it only for money and who are not that related to teaching are tough on me. I do not
like them tearing down at the second lesson what I had taught to students. For example;
| teach the students to be ethical, moral, and not to lie. That type of teachers behaving in
a wrong way and setting a different model to the students is being tough on me. The
gossips being told at the teachers’ room is being tough on me. The criticizing at the
teachers’ room makes me angry.

What kind of criticisms are they?

Between themselves, sure they do not mention it to me. They know that | know a lot
than they do. But the problem is not the criticizing on me. Teacher Erkan said that we
would see when we get there. There would be many Ms. Ayse, and Mr. Ahmet. If you
take two spare photocopies and go to the classroom with them they will start to criticize
you. Yes there are those teachers. Teacher Erkan had told this before, he warned us.
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Yes, there are such teachers, who do not do their job properly, I am angry with the lazy
teachers.

You don’t like them because they do it for earning money?
Yes, only because they are behaving too professional.

11) Now I am going to ask you a question from another perspective. What kind of
challenges do you think there are in meeting your professional needs? What
do you lack as an EFL teacher? Where do you feel it? In terms of methods or
skills to be enhanced? | mean do you feel any insufficiency in yourself?

I don’t feel that I have problems with the methods but | believe that | need to enhance
my vocabulary. This is related to my personal progress. For sure, 1 do not reflect this
insufficiency to the students as | work at the primary school and there are only specific
subjects. I don’t lack anything from the method side. However, | need to improve my
English for myself. Additionally I believe that | should follow up the latest technology
and recent knowledge. As I’ve recently graduated from the university, for the time
being I don’t think that I need to follow up the methods. But | believe that | will feel
some lacking knowledge in the future. I should use a new technological tool at the
classroom or | should reflect the daily events to the classroom. For example, just
assume, if there come out the ninth multiple intelligence or the tenth multiple
intelligence | should know about it before anyone else. Now, | do not feel insufficiency,
but in the future I will need to follow the educational sciences more closely.

12) For now you do not see any insufficiencies. Do you feel that you need to
undertake/take up in order to enhance your professional development? If yes,
what kind of activities are they? Would you like to attend any seminars or
workshops? Do you feel like you want it?

Well, 1 do not know; for instance, | would like to participate in the activity where EFL
teachers from Thailand, France for instance and of the same age group of students as |
teach gathered in one place. I would like to have knowledge exchange with them: let’s
say English teachers from ten different countries teaching 10-13 years old students. |
wonder about what kind of difficulties they face and what they do in these cases; how
they manage them. Honestly, | am interested in such kind of activities.

Is there anything else? Anything you are curious or interested in?

And also, the “Classroom management, for example for the teenagers, especially with
the age group 13, how to manage with the 8" grades. How to enter into their standards,
how to get into their world, I am trying to do it a little but to do better, and on the other
hand they have the teenager psychology, | would like to attend a seminar for this.

You would like to have training on that, wouldn’t you?
Yes.
13) From your point of view, what features make an ideal EFL teacher?

First, an ideal teacher should do her/his job with affection. I mean one should love
teaching, one shouldn’t teach just because she\he has to. Secondly; one should be
understandable in all terms .One should not reflect personal problems to the classroom.
This is very important. We see it very commonly in MONE teachers. If the teacher had
a headache or argued with his/her wife/husband she\he reflects her\his mood to
classroom. This is very harmful. The ideal teacher should not reflect the personal
problems to the classroom. Next, one should be prepared for the class. | mean, it is not
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accepted to think like: “I’ve been explaining this subject for 10 years” relying on the
experience and simply bring the book to the class. One should be aware of what is
happening in the world, by following the news; one should follow up the social life,
know everything about the students, be informed about the world, For example an ideal
teacher should know about what kind of music the student listens to. The student may
listens to low quality music and ideal teacher should still know whom the student listens
to. For example the teacher may set an example about “Brad Pitt” but the children may
know nothing about Brad Pitt. The ideal teacher should know the heroes of children’s
lives. An ideal teacher should love the age group he\she is working with. I mean an
ideal teacher should love the children who are 10-13 or 9-12 if they his\her students
belong to that age group. A person saying | hate children should never become a
teacher. Additionally, one shouldn’t think about his\her personal worries and personal
plans more than those of the children. For instance you can’t say “I will take a holiday
for 10 days” You can’t simply leave the students in half way by taking days off. This
commonly appears in MONE system. I mean, a situation like “My child is sick so I can
take sick leave for one week” is not acceptable. An ideal teacher should not leave the
student in the halfway.

14) You told about the ideal teacher. Okay. Which skill (grammar, vocabulary,
listening, speaking, reading, and writing) would you consider yourself good at?

Reading.
Why?

We make a very good introduction with the “vocabulary”, I give an “Input”; in the

“Reading” class I’ve just placed the “pre”, “post”, and “while” very good. | feel
comfortable during “Reading”.
Why are you more comfortable?

I do not know; as I haven’t had much practice. I think that I get nervous while
speaking. My “Listening” has never been good. I think that I am bad at “Listening”. I
guess | cannot understand it very well. What is left? “Writing”, I am very good in
“writing”. I am good in “writing” and “reading”.

You mean you write well.

I think I do. My teachers liked it also when | was at the University.

You say “Writing” and “Reading”, but which one is at a higher level?
Well if you ask me which one I like more?

In which one do you think you are better?

In “Reading”; I feel that I am much better in “reading”. | mean | like reading both in
English and in Turkish. Apart from that, | feel to much more comfortable while | read.
The other four skills are included in it.

Okay, does it have anything to do with the vocabulary?

As I like to learn “Vocabulary”, not because I know it better. As a strategy and a
learning strategy learning vocabulary from reading is what | prefer.

15) Okay, now | want to continue a little with your pedagogic knowledge. Can you
briefly describe what methods do you use in the process of teaching? What are
you favourite methods? Why do you prefer them? For instance, do you use
“communicative” or “GTM”?
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“Communicative” is always what I prefer. After giving input for the students I like
doing listening and then having discussions about the subject. Communicative teaching
is very suitable to my teaching style; therefore, I mostly use “communicative”.
However, if the background knowledge of the students is insufficient | use GTM, for
example, now | am using it at my current school now. This | will have to do when | go
to a high school too. Because, students at high school are focused on examination, they
have to prepare themselves for it. So, time to time I do “GTM”. As I said before I use
GTM with 8" grades that lack some knowledge and topics. Due to the fact that it is
impossible to put topics without strengthening the previous one, and necessity of
keeping up with the units and making the topics well comprehended, | have to use GTM
inevitably.

Okay; how do you give the subject generally? While you teach something to the
student how do you transfer it to the child? Can you please tell it shortly?

I am trying to use the invention method.

For instance you are going to explain the topic, How are going to do it?
Shall I tell something that I did today?

Sure.

For example, there were two reading parts at the 6" grade’s book: the king’s birthday
which the Japanese celebrate on the 23™ of December and our 23" April celebrations.
They were compared. Here the purpose is to do some reading: to find specific
information from the while reading and to catch the “gist” etc. And to introduce the
pattern “talking about the future plans - going to”. In fact it is referred to the future
tense but it was given like talking about the plans. | started the lesson considering this.
First we talked about vacations, which holidays we have etc. Here, I did some “pre”.
During the previous lesson we have talked about historical subjects. Here this
introduction had been a preparation. Following that we studied on the works of the
passage, we studied a little “vocabulary” a little. They read the passage one time,
following that they read it for the second time. Following that we extracted the patterns
from the passage, | made them guess by using constructivism.

How did you try to use constructivism?

For example; while introducing them the patterns, I didn’t tell them directly that while
mentioning about future plans we have to use “going to”. Instead I said them there is a
sentence, let’s underline it and write it on the blackboard, let’s see what “going to”
means in this sentence. | did some “elicitation” from them. In no way I have given the
grammar rules first saying like “look children this is future tense”. I will never do and I
never did that.

For example, I have never used expressions such as “What were we doing, we were
talking about “future plans” by using “going to”. I said: here there is a sentence, lets
underline it, let’s write it on the blackboard, let’s try to find what going to means in this
sentence. | did some elicitation with the children. I never said, look children this is
named “future tense”. I will never say that.

I’ve never done that. You know “will”, and we did not use “will” instead we used
“going to”. I did not ask why we did that. I just assumed that the students understood
that “going to” is used while telling about the plans. I said; “Do you think that they
decided to celebrate the king’s birthday during their conversation”? They said “no”, I
asked “was it planned before? And do they do it every year?” They said “yes”. By
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asking a few questions I figure out whether or not they understood it in general and its
purpose. Then, I wrote the sentence on the blackboard by underlining the “going to” and
circling it as well. Why do we ‘“highlight” it this way? We underline it in the book.
After that we had some games related to the vocabulary. We also did it today, a student
had prepared it. We did “miming” about the word we’ve learned. As their level is very
low they cannot explain them much with the words. They mostly express their selves
with “miming”.

So it goes well?

Yes it does, much better in 6™ grade, as they do not have much lacking information and
it is easier to explain the topic. | cannot do the same thing with 8" grade. Background
knowledge of 8th grades are insufficient and they do not know many words. They do
not remember the patterns, they didn’t have teacher, and the topics were explained
superficially and etc. Due to these reasons, I have to use “GTM”.

16) Are there any striking experiences and events that you would like to share
with me? I’ve tried to determine your personal and professional identity;
however would you like to share any memories or experiences you’ve had
related to the subjects that we talked about until now?

Dou you mean related with the school?
Related with the school, related with you teaching, is there anything?

Not memories but there are some circumstances. | believe that the Turkish teachers do
not fulfil their obligations as required. Maybe the ones | met are like this. On the other
hand as the Turkish lesson is five hours a day I think that the teachers are able to escape
it easily. | mean they pass through shallowly. The child who cannot speak her/his
mother tongue well also has difficulties in learning English language. They cannot
manage to fix the patterns somewhere in their minds, | think they can not put them one
over the other one. The students prejudge themselves saying that my Turkish grade is 1
how can | manage to get 5 from English. From my point of view | complain on other
English teachers, | do not know whether I have the right to do so. However, you do not
give birth to that child, and take that child and teach him/her for that reason, right?
Someone hands them over to you after 6™ or 7" grade; you try to teach the 8" class. The
teachers could not make the children love their teachers to a sufficient extent. For
example, the English marks of 4™ and 5 grades are 1 in their mark books (karne). This
is not how it should be. The mark for English lesson should never be 1 in the mark
book of a child at 4™ or 5™ grade. Because the purpose is not just to teach a word to the
student, is not to teach the pattern “have not” but the main purpose is to make the
children to love English, to adopt it. The student should know that an unknown thing is
not that difficult to learn. This is what | complain about. They should also show it in
ELT, I mean at our department. They go to the school almost without any preparations.
A newly graduate teacher comes to 7" grade does not know how to prepare the absence
paper, because he or she does not know what to write on it. “2009-2010 Educational
year”, “Primary School” etc, we learn how to fill these forms by downloading them
from the internet. We did not pay that much importance to daily, yearly plans in the
ELT of A University. Immediately after the graduation, we found ourselves at school,
we were completely lost. We don’t know much about the regulations, we do not know
about our rights as well. We are all raised as teachers and 80% -90% of the graduates
work for the Ministry, if they can of course. Therefore, both regarding the regulations
and also for the school, I do not think that we are fully prepared for the real life at A
University. We learn the methods very well but we have difficulties when it comes to
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applying them. For instance the ‘“classroom management”. We’d been for the
internship at the High School where the students were very bad; the teacher could not
even take us to the blackboard in order to protect us from the students. In sum, | could
only teach for 20 minutes at that classroom. We were at the 9" grades and they were
terrible, therefore I could not learn anything there. I could not learn “classroom
management”, I could not learn how I should treat the students, I mean I could not learn
anything at all. Therefore, as I said, | believe that the University department should
educate us with a better preparation for such classes. They should teach us thing which
will prepare us for the real life.

Now let’s get through questions related to your personal identity; |1 am going to
read you something. I wonder if you will agree with what I read.

Very entertaining!

17) When one speaks a language which is not his or her native language, it is quite
natural to feel anxiety during the speaking process. For instance, an EFL
teacher may feel anxiety during the lesson. The anxiety is aroused because she
or he may be afraid of making mistakes and being noticed by others. In this
sense, a Turkish teacher of EFL is not immune from feeling anxiety. The
reason for this is very simple: English is not his or her native language. Would
you agree with me?

For sure, one may feel anxious while speaking English and it should be accepted as
natural phenomena.

So you think that it is natural?

It is natural for sure; because the student faces this situation. Not only me. Sometimes |
am afraid to do mistakes, for example. This is how we were during master’s studies. I
was afraid to do mistakes while making presentations and | was starting to mumble. If
someone mumbles while doing a presentation at the blackboard | used to approach with
understanding. During the class the student was saying what if | say it wrong. You
may say it wrong. | was saying that we even sometimes use our native language
Turkish, which we have been using for many years now, with mistakes. I, agree.

18) Do you feel anxious in using the English during the lessons?

I do not feel worried now. | do not feel that but | may have felt that was in some other
environment.

While speaking you may feel anxious, may be you were afraid of making mistakes.
Did anything like this happen?

Yes; it happened. It happened during my master’s studies. I was feeling very nervous at
the presentations. | was thinking that my English is not enough. Therefore, when | was
there | used to pause. | mean, I even used to forget what | knew.

You were pausing there. Why do you think you were pausing?
| was afraid to tell it wrongly.

What was the reason for that? We were there; there were people who could speak
English good like you do.

I was scared that someone would find out mistakes.

Yes, it may have been so, right? Okay; do you experience anything like that during
the classes at the school?
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I do not now. But if | go to the high school and if | have students with a very high level
I may get nervous and feel anxious if they would ask me something which | do not
know. I do not know that exactly. If I don’t face it now it does not mean that I won’t
face that in the future.

19) At the school? Can you recall a situation when you encounter with anxiety
during the lesson? For instance, one of your students asked you something
and you could not answer that. Did anything like this happen?

There have been times when | did not know and could not remember, but I still did not
get nervous.

What happened, what did you do?

I do not remember now, I said “let me look at it and than I’ll tell you exactly”. I said
“you search it and I’ll search it, too, let’s see which one of us will find it”. I said “let’s
find out together”. There have been times when I said let’s look at it together from the
book. | mean I aid that I do not know, or said | do not remember.

Can you recall a situation when you encounter with anxiety during the lesson? can
you tell one of the situations? What happened at that moment? What did the
student ask that you could not remember?

She asked a word. | do not remember it now.
Was it just a word?

Yes, one of my students once asked the meaning of the word, and I said hmm, what was
it?. I could not remember. | said let me check. | looked up the word from the dictionary
and | remembered it. | told it to the student during the next class; | said | could not
remember it but it was this etc. It did not happen in grammar or in the patterns or in any
other things. For example, | cannot remember it well if it was Einstein’s or Newton’s
but shortly I could not remember a scientist’s theory. I said I could not remember it I
will search and you search it, too. That was the Relativity Theory. We made a search
and we found out, we brought it in and said that this is what he discovered.

So, shortly, Can you recall a situation when you experienced anxiety during the
lesson?

Now, | do not feel at this moment.

You do not feel anxious. Even if you come across with unknown words, you handle
with the situation very easily right?

Yes, | say that | do not know.

20) Can you describe a situation or experience when you were very happy at
school? For instance, a moment, when you say to yourself, thanks God | am a
teacher? Or one day when you were excited and happy at school?

It will be very egoistical. 7" grade students at my old school, where | worked last
semester loved me very much. We simply “fall in love” with each other. One day when
I entered the class, | say my picture on the blackboard reflected by means of projector.
Very beautiful and romantic song was playing as a background. They sang a folk song
for me. And also, they decorated my table with roses, first the music played, they
projected my picture in blackboard, on the blackboard they‘d written “please don’t
leave us, we love you very much”. Then they brought a cake, they cut the cake, all the
time they were repeating “please don’t go, please don’t leave us”. All together they sang
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me a song called “Moon faced”. My eyes got wet. I said I am the most fortunate person
in the world that | have become a teacher; | mean it makes my ego rise to that extent. |
could not have been so happy anywhere else as | was happy there. Even if | were a
doctor, I wouldn’t be as pleased as I was there.

What did you feel at that moment?

| said to myself that 1 am one of the most fortunate teachers on earth. 1 said | am glad
that I am here. | am glad that | am doing what I am doing now.

So, why did they do that, they have reflected you picture on to the projector. What
was the reason for that?

Because, they love me very much.
Was it a regular day or...?

They’ve heard that I was going to leave the school and they did not want me to leave.
They did such a gesture not only on the day before my leaving but also they were
organizing lovely things before: writing my name on my table with roses, singing a
song for me, going to together to the picnic. | have very good relations with my
students; as | said before | have a very great relationship with them. This is something
mutual, when you have good intentions, the children respond you with the same. My
communication with the children is very powerful, I am not just teaching English; I
share also other things with them.

Good, have there been any other events that made you happy?

Again, my students did something unusual at my old school. | knew that they did not
like their Turkish teacher at all. They had written a dialogue in English on the
blackboard.

In the dialogue....I can even give you the picture of that if you want, because | had a
photo of it. One of the children says:

A: “Hello, how are you?”
B:“Fine thanks and you?”
A: “How is it going?”

B: “I am very happy because I have an English class today. Our English teacher is very
crazy and very beautiful and we love her very much”

A: “We don’t like our Turkish teacher, I prefer English lesson to Turkish lesson”
By the way, they has just learned the prefer pattern.
How sweet.

They had written this on the blackboard. They also used to draw our imaginary pictures
there. They used to draw me and themselves like the stick. On the heading they look up
the word from the dictionary and have written” imaginary picture”.

I did not understand that, what was imaginary?

Representing, they have drawn something on the blackboard representing us, | ma there
but as a stick woman.

Cin Ali in Turkish?
Yes, we can say that stickman.
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Aha, Ok.

It is not a normal drawing, like a stick man, | have a skirt on, I have hair, they drew my
eyes in green and there are a few students around me. They have written “imaginative
picture “on the heading. I mean they were trying to do things; they tried to express their
love to me in English. | was very happy with that, | was really happy with those things.

Are there any happy or unhappy circumstances you had with only one student?

It does not have much relation to English but I am telling this event for the confidence
I’ve established in the English Class. One of my students from the 6™ class has written
me a letter. Out of nowhere he handed the letter to me. It was a big stuffed envelope.
He wrote “teacher I wrote this to you, but please do not read it to anyone else, I only
want to share it with you”. It was about all his worries and problems related to her
family and life, he indicated every single detail. He mentioned about his Grandfather
who was putting pressure to his family, the financial problems they faced and living in
bad conditions. He wrote that he didn’t revolt against anything; however he wasn’t
happy with the fact that his family did everything his brother wanted. 1 mean, he had
written everything he wanted to. | have been very happy that I could give him this
openness and | could make him share these things with me. It really made me happy.

There comes out good things, on please go on. What else did you have in between
with the students? Last year you’ve mentioned about a student, one of your
students was sick | guess?

Yes. At my old school there was a student with cancer. Her disease was detected when
she was 10 year old, and may be even before. She is 13 now. For four years now one of
her legs is shorter than the other one. She takes chemotherapy all the time; she stays at
the hospital from time to time. We had not spoken to her family until she suddenly
stopped coming to school for a long time. We only guessed that she must be sick since
she was absent for many weeks. Before that I did not know about the child’s situation.
Following that we paid a house visit to her family. We did our best to treat her very
warmly. She doesn’t want anyone to feel sorry for her, she doesn’t want affection. She
wants to be just like any other child in the class room. She even couldn’t use the toilet
at the school because one of her legs was shorter than the other. You see, she even
didn’t tell about this just because she didn’t want anybody to feel pity for her. Once, we
visited her at the hospital where she had been for chemotherapy. As the patients stay in
the hospital for a long time, there are special teachers. Those teachers teach them to do
hand works; they teach English and Turkish. Every week she used to bring me
something that she had done at the hospital. One week she brought handmade
penholder, the other week a sock, the next week separator and etc. Every week she was
doing something for me with those sick hands, her body was exhausted because of the
medications, and still every week she was doing something for me.

That was only for you?

She was doing that only for me she did not do it for the other teachers. Only for me. For
example, she used to bring in many presents for me. | gifted her hat because her hair
was falling. She always put that hat on, just because I gifted her. She used to wear a hat
as she did not have any hair. We’ve been to their house and she was happy. How can |
say, our relationship with that student, the things she did for me which she did not do
for any other teacher, these are very important and very special to me.

Did she get better now?
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No, she did not, and it looks as if there is not much chance left for her to get any better.
Because her disease has been spreading.

21) Can you describe a situation or experience when you were extremely
demoralized at school?

My unhappiest days at the school when the students don’t study hard. When they come
without doing what | told them, | come to decision that my good intentions are not
responded. That’s way I feel unhappy. However, I manage overcome that with the
students. I tell them motivating words “let’s be like this let’s being like that and so on”
and | somehow handle it. But still my unhappiest days were when there were jealousies
and gossips at the teachers’ room. Last time, I had such unpleasant experience that it
doesn’t worth mentioning in this interview. I was very upset because of the gossips of
the teachers in my school.

If it is possible, can you tell about such a disturbing experience? Well I mean the
thing that you feel uncomfortable about, what happened?

There are many personal conflicts between the teachers. How can | say? For instance a
person X may have a very beautiful skirt. And there comes up the comments about that
skirt. Gossips and female jealousy. Sometimes even men may intervene to such
gossips. As | said.... the empty conversations between the teachers. Those teachers are
people who watch marriage programs at the canteen. | feel very unhappy about it.
Those teachers are those who enter the class without any preparations, chat on the
“msn” during the lesson and just instructing the students to read instead of spending
time with them. These are the things that bother me most at the school. | do not like it at
all.

Okay Selenay, | asked about your mood, you told me about your happiest and the
unhappiest day. Generally you are unhappy when the children do not do their
home works and then you think that your efforts are not responded. Can you tell
about a day when you were most demoralized?

Do you mean about the students?

The day on which you were most demoralized. Maybe you may have had an
argument with the Principle.

On the day when | heard a few things told behind me | was really demoralized. They are
not ethic to talk about. As I said; the only thing that I do not like about teaching is the
Teachers’ room. The way when I heard the things that are told about me I felt very
unhappy. I cried too much. But later on it all passed away, | handled that.

Because of the gossips?

Yes, | was uncomfortable about the gossips.

As far as | can understand the gossips are very heavy to tolerate.
22) All right. How would you describe your morale in general?

I am generally desirous; let’s say that if I had an argument with my mother or if
something unpleasant happened in my private life like separations from my boy friend, |
do not reflect it that much to the class or to the school. But if something good or bad
happened related school | may be demoralized very fast or | may become very happy all
in a sudden. | mean, as | have a very high energy I think I let other to reduce it easily. I
may be demoralized in a sudden and all again it may rise in a sudden. This is my
mistake | am trying to keep my energy high.
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23) What else, would you like to mention about your teacher identity?

Well, 1 do not find myself perfect and appropriately sufficient. For sure there are many
things that | need to improve. When a person says that | know everything in fact he or
she does not know anything at all. | do not want to put myself into that situation. | want
to learn slowly, I want to gain experience. Because, I don’t want to make mistakes that I
did in the past or | want to believe that | will not repeat the mistakes which | am doing
now. I believe that I will improve myself bit by bit. I don’t want to remain at the same
level. I do not want my English to remain at this level and | also do not want my interest
towards education to remain at this level. Because I will forget what I’ve learned at the
university or they will grow old, | want to update my knowledge. | want to be open for a
continuous improvement.

24) Imagine yourself five years from now. Where would you like to be? Where do
you see yourself?

Where do | want to see myself in 5 years? | want to see myself at a good Anatolian
High School, as a precious teacher. I see myself as person who completed master’s
studies at the Educational Sciences or with PhD degree. Then, perhaps | will take next
steps to become an inspector. For the time being | want to become a school inspector.
But it may change.

So your aim is to become an inspector.
This is how it is for now, | made up a target but it may change.

So, we can say, being a good teacher at a good Anatolian High School or to become
an inspector.

Yes, we can say so.
Okay, we can say one of these two.

I think also being an instructor, but | want to teach in the end | want to teach something
and I want to make a contribution.

Okay; as far as | understood your target is to teach on one side and to improve
yourself on the other side. Okay; Selenay in the meantime we finished the
interview. But I will have a couple of questions after the interview.

Okay.
25) So, the interview is completed. What do you feel after our discussion?

| feel very happy for being able to help you. When you say out something, | mean when
you express it in words or in written form, you are able to realize it better; for example |
have seen a few lacking points in me. | have recalled a few things that I miss indeed.
For example we talked about my primary school, my secondary school term. | have
recalled the things which | missed a lot.

26) Has this interview been useful for you?

| believe that this interview has been useful. Additionally, | believe that the
consequences of this interview will also be useful. 1 just wondered how many people
answered the same to the questions in the same way that | did. What would have my
colleagues answered to the same questions? Do my answers match with theirs, are they
consistent if they are consistent where | am in this consistency, | am just curious.
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Is this useful for you? I mean; from which point do you think it is useful for you?

I made some self criticism. If I were someone who doesn’t know about this job, I could
have answered the questions sceptically. However, | understood the purposes of the
questions to some extent. I think you tried to make me find out my lacking parts at some
points. Or you tried to make me find out the moments when | was happy. Those
moments when | was happy, related to the relations | have with the children. | can even
make it stronger; I mean I can avoid teachers’ room more in order to avoid unhappiness.
I made a few determinations about myself.

Thank you very much
You are welcome
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APPENDIX-5

TURKISH VERSION OF SAMPLE TRANSCRIPT

MULAKATIN TURKCE YAZILI METNI.

SELENAY

Katilimcilara ozel bilgileri gizli tutulmasi nedeniyle, miilakat sirasinda bahsedilen
insanlarin tiniversitelerin, yerlerin ve kitaplarin isimleri degistirilmistir ayni zamanda
ozel bilgi iceren metinler silinmistir.

Arastirmact tarafindan olaylart dogru bir sekilde takip etme ve kavrama adina, miilakat
baslamadan once Selenay kendini kisaca tanitmistir ancak o6zel bilgiler icerdiginden
dolayr bu yazili metinde belirtilmemistir.

Selenay ilk once bu miilakata katilmay1 kabul ettigin i¢in tesekkiir ederim. Simdi
miilakatin birinci sorusuna gecelim.

1) Selenay, Ingilizce 63renmeye ilk defa nasil basladin? Ilk tecriiben nasildi?

Ik tecriibem ¢ok kotiiydii. Benim zamanimda, 11 yasimda ilkokulu bitirdikten sonra
Anadolu Lisesi simavi vardi. Anadolu Lisesi 7 y1l okunuyordu, yani hem ortaokul hem
lise beraber okunmus oluyordu. Ilk tecriibbem hazirlik smnifinda basladi. Hazirliktaki
O0gretmenimiz ¢ok fena bir kadindi, ¢ok kétii bir kadindi. Ve ilk simnavimdan 100
tizerinden 36 almistim. Evet, 36 almistim. “Quiz”ler vardi, “exam”lar vardi. “Quiz”ler
yine iyiydi ama ilk “exam”dan 36 almistim. Hayatimda ilk defa 36 notu aldigim ig¢in,
ben bunu okuyamayacagim, ben bu Anadolu Lisesini beceremeyecegim, hazirlik bana
gore degilmis, Ingilizce hi¢ benim tarzim degilmis diye baglamistim. 36 notu, 5’lik
sistemde 1 yani, bu resmen 1. Daha sonrasinda kursa kaydoldum, Ingilizceyi sevmeye
calistim, dgretmenimi sevmeye calistim. Ikinci smavdan 90 aldim bdyle devam etti.
Hazirlik siifi bitti, 6. smifta da Ingilizce 6gretmenimi ¢ok sevdigim icin Ingilizce
Ogretmeni olmaya karar verdim. 10 yillik bir hayalim gercek oldu ve Ingilizce
O0gretmeni oldum.

Tamam, ¢ok giizel, peki tam olarak ilk Ingilizce ile muhatap oldugun zamam
hatirhyor musun? Mesela, bazilar1 bir Ingilizce 6gretmeni goriir gormez bayilir
ona. Yani ilk Ingilizceyle kontagin nasil oldu?

Ingilizce ile ilk kontagim ¢ok kotiiydii. Dedigim gibi 6gretmenimiz ¢ok sertti ve gok

kotii goériintimli bir kadindi. O yiizden hi¢ hosuma gitmemisti. Ayrica “Worlds” diye bir

kitap okuyorduk o zamanlar, “Worlds™ serisi vardi iste, kitapta bana ¢ok yabanci, ¢ok

agir geliyordu. Bu yiizden hi¢ hoslanmamistim Ingilizceden. Daha sonra zorla sevdim

Ingilizceyi.

2) Peki, Ik Ingilizce dersinizi hatirhyor musun? Nasildi? i1k ingilizce dersini
hatirhyor musun? Kim girdi, nasil gecti ders?

Evet, ¢ok iyi hatirliyorum. O bahsettigim beyaz sacl, Kibrisli, sevmedigim kadin girdi.
Ve ilk girdigi gibi “Good morning prep E” dedi. “Prep E”, yani “preparation class”. Ve
ben “Prep E”nin ne demek oldugunu ikinci donemin sonunda 6grenebildim. Her giin
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“Good morning prep E” diyordu ve ben “Prep E’nin ne demek oldugunu taa ikinci
donemin sonunda 6grendim. Kendimi “Prep E” zannediyordum. Kendimi “Prep E”
denilecek bir seymisim gibi diisiinliyordum. Yani, ilk deneyimim “Good morning prep

E” oldu. “Good morning’’i anlayabildim, ama uzun bir siire “Prep E”’nin ne demek
oldugunu anlamamistim.

Peki ders nasil gecti, yani hep Ingilizce mi konustu?
Hep Ingilizce konusuyordu.
Hig bir sey anlamadin mm?

Higbir sey anlamadim. Zaten 6gretmenin aksani ¢ok bozuktu, sonradan aksanin ¢ok
bozuk oldugunu anladim. “Teacher” ve “sister”i yazildigi gibi okuyordu. Tirkgesi de
bozuktu Ingilizcesi de bozuktu kadincagizin.

Ogretmen, yabanci uyruklu muydu?

Degildi, Tiirk uyruklu ama Kibris’ta dogmus, biiyiimiis bir kadindi.
Tamam, hicbir sey anlamadin.

Higbir sey anlamadim.

“Prep E” dedin, bagka 6gretmenle ilgili neler soyleyebilirsin?

Ogretmen aslinda, diisiiniince giizel anlatiyordu hani. Ogretmenin tarzindan bahsedeyim
biraz. Mesela, i¢cinde dev gegen bir seyden bahsediyordu. Mesela orada bir dev ¢izmisti.
Dev’i, resmini ¢izerek gdstermisti, yani gorsel zekaya hitap ediyordu. Ama, “listening”
pek yaptiramiyordu. “Oral exercises” ses tonuyla baslanan kotii bir kaset kaydr vardi.
Hi¢ hosumuza gitmiyordu, hani sadece acip dinlettiriyordu. Ama¢ sadece kasedin
dinlenmis olmasiydi. “Listening” adina bir sey yapmiyordu. O yiizden “listening”’im
hep kétii olmustur. Hala da diizelmedi.

Peki, 6gretmenin size karsi1 davramisi nasildi?
Cok kabaydi. Yani sus, otur, kes, yeter gibi ifadeler kullaniyordu.

flk ingilizce dersinde, 6gretmenin “Good morning prep E” demesi, daha baska ne
hatirhyorsun ilk Ingilizce dersinde?

Baska bir sey hatirlamiyorum yani daha. Sadece kadindan ve dersten korkmustum,
ayrica Ingilizceden korkmustum, onu hatirliyorum. Ogretmenin durusundan ve sert
tavrindan korkmustum. Yani, bilinmeyenle girmisti sinifa. Hani, yliziinde asik bir ifade,
kotii bir ifade vardi. Ilk girdiginde ” Prep E” dedi ve ben anlayamadigim bir sey iizerine
bir seyler koymaya caligtim.

Anadolu Lisesi’nden énce Ingilizce konusunda ne biliyordun?

Adm bile duymamistim. Benim zamanimda ilkokulda Ingilizce dersi yoktu, ingilizce
Ogretmiyorlardi

ilkokulda Ingilizce yoktu ama Ingilizce diye bir dilin oldugunu biliyor muydun?
Tabi ki biliyordum 6yle bir dil oldugunu.
Ingilizceyi ilk nerede duydun, yani Ingilizceyle ilk kontagin nasil oldu?

Televizyonda yabanci dil konusanlara 6zenirdim. Onlar gibi yuvarlak yuvarlak
kelimelerle abuk subuk anlamsiz climleler kurdugum oluyordu mesela. “Going, going”
dedigimi ¢ok iyi hatirliyorum. Demek ki o bilinmeyenin igerisinden, kulagim “going”i
alabilmis. Bir tek televizyondan, baska bir yerden degil. Birde Kiizey’e cok turist
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geliyordu. Bahar doneminde Rum’lar ziyarete geliyorlardi. Kiizey’de eski medeniyete
dair bir seyler oldugu icin geliyorlardi. Onlarin ziyaretleri sirasinda, onlarla ufak tefek
konusma arzusu falan da doguyordu demek ki.

Gelen turistleri goriiyordun ve onlarda Ingilizce konusuyorlard: dolayisiyla.

Evet c¢ogunlukla. Bir yabanci dil konusuyorlardi ve ben onun Ingilizce oldugunu
diisiiniiyordum. Hangi dil olursa olsun ben higbirisini bilmedigim i¢in, onlarin Ingilizce
konustugunu diisiiniiyordum.

Televizyondan duydugun “going” gibi kelimeleri tekrar etmek hosuna gidiyordu.
Ayrica Kiizey’e gelen turistlerle konusma arzusu doguyordu. Degil mi?

Evet, evet.

3) Tamam. Lisede ya da ortaokulda ingilizce 6grenirken unutamadigin ve seni cok
etkileyen bir olay veya deneyimini anlatir misimiz?

Cok sacma olacak ama. 8. Simifta okuyordum, o zaman bir kitap isliyorduk. Ali
Untulmaz diye bir 6gretmenimiz vardi. Kitapta Amerika’daki bir eyalette, attyorum San
Francisco, market arabalarinin ¢alindigindan, kayboldugundan bahsediyor. Demek ki
insanlar arabalarin arkasina koyup gétiiriiyorlar falan. Daha sonra dgretmen Ingilizce bir
tartisma agti. Demek ki “speaking” yapiyoruz. Adi “speaking” olarak konmamis ama
“speaking” yapiyoruz.

Market arabalar1 calintyor, bizde buna ¢oziim yolu ariyoruz. Ingilizce konusuyoruz
yine. Ne yapilabilir? Ben de tuttum, market arabalarina ip baglanabilir dedim. Sonra,
siif ¢ok kotii dalga gegmisti benle. Mesela bunu unutmuyorum. Boyle bir “speaking”
dersini unutmuyorum, biitiin sinif dalga ge¢misti benle. Hani, herkes ¢ip baglanabilir
demisti, bilgisayar sistemi yapilabilir, kamera sistemi kurulabilir gibi, bende ip
baglanabilir demistim. O ilgingti.

Peki ondan baska, mesela dgretmeninle ilgili kotii bir deneyim olabilir. Yani
ozellikle komik olmasi sart degil. Unutamadigin, hep aklinda kalan. Ha evet oyle
bir sey olmustu diyebilecegin.

Aslinda Ingilizce dersine kars1 kotii bir deneyimim yok, ¢iinkii ¢ok seviyordum. Mesela
bizim Anadolu Lisesinde iki tane yabanci hocamiz vardi. Birisi Avustralya’dan
gelmisti, birisi de Amerika’da bir eyaletten gelmisti. Birisin ad1 Lucy ve digerinin adi
ise Jane. Isimleriyle hitap ediyorduk onlara. Mesela onlarin derse gelmesi bize, takviyeli
Ingilizce denen birde video dersi yapiyorlardi. Cok zevkli gegiyordu, onlarin sinifta
olmasi, onlara derdimizi sadece Ingilizce anlatabilecek olmamiz ¢ok giizeldi. Mesela
bunu hi¢ unutamiyorum. Ben, simdiki 6grencilerin pek fazla bu sansa sahip olduklarini
diisiinmiiyorum. Gergekten “native” diler. Ciinkii 6rnegin bir Alman olup ta ingilizceyi
sonradan 0grenmis gibi degillerdi. Gergekten “native” diler. Biz onlarin dersinde ¢ok
rahat iletisim kurabiliyorduk. O da bize ¢ok giizel bir 6zgliven kazandirdi. Gergekten bir
“native” le konusabiliyoruzun 6zgiiveni vardi bizde. Onu unutamiyorum, ¢ok giizel bir
deneyimdi benim igin.

Peki, onlarin bir dersini hatirlayabiliyor musun? Kendin kalkip bir seyler
anlattigin bir ders. Ne olmustu?

Evet, her dersin basinda Jane bize “five quick questions” diye bir sey yapardi. Mesela,
gecen derste okudugumuz “short story” ile ilgili veya video ile ilgili 5 tane soru sorardi.
Gegen dersi hatirhyor muyuz diye. Mesela, gecen dersin tekrar1 oldugunu
anlayabiliyorum simdi onun. Biitiin sorular1 dogru yapardim ben. Biitiin sinifa
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soruyordu sorulari, bizde kiigiik kagitlara not alip ona teslim ediyorduk sonra. “Quiz”
yani. “Quiz” dersin baginda 5 dakika siirliyordu. Hem bir 6nceki dersin tekrar1 olmus
oluyordu, hem de yeni derse bir seyler yaparak girmis oluyorduk. Mesela o ”Quiz”’lerde
¢ok basarili oluyordum. Ya da izlettikleri videolarda diger iilkelerin kiiltiirlerini
O0grenmis oluyorduk. Ya, bunlar ger¢ekten unutulmaz bir seydi benim igin.

Konusma nasildi? Yani, o 68retmenlerle rahat konusabiliyor muydunuz?

Konusabiliyorduk, evet, derdimizi onlara anlatabiliyorduk, c¢ok giizel iletisim
kuruyorduk.

Yani “Speaking” cok giizel geciyordu.
Evet, cok giizel geciyordu, iyi ki vard1 onlar yani.

4) Cok giizel. Peki, iiniversite oncesi seni en fazla etkileyen 6gretmenini tarif
edebilir misin?

Evet edebilirim. Iyi ydnde bir kisi, kétii yonde de bir kisi var. Iyi yonde etkileyen, 6.
siiftan 8. smifa kadar Ingilizce dersimize giren Fatma Beyaz diye bir bayan
dgretmenimiz vardi. Ingilizce dgretmeni olmama sebep olan kadinin kendisidir. Ben 6.
Sinifta kafama koydum Ingilizce Ogretmeni olmaya, Ingilizceyi ¢cok sevdim. Liseyi de
birincilikle bitirdim. Buna ragmen Tip istemedim, Discilik istemedim veya gelir getirisi
¢ok iyi olan bir meslek istemedim. O kadinin sayesinde sadece Ingilizce 6gretmeni
olmak istedim. Durusuyla, sagiyla, bakimiyla, konusmasiyla hem kisisel olarak 6rnek
bir tipi vardi hem de yaptig1 isi ¢ok iyi yapryordu bence. Ingilizceyi de cok giizel
ogretiyordu. Onunla ¢ok sevdim ben Ingilizceyi. En kétii etkileyen de, hazirliktaki
Kibrislt olan 6gretmenimizdi. O da bana, onun gibi olmamam gerektigini 6gretti. Benim
icin tek getirisi bu oldu.

Peki, seni iyi yonde etkileyen 6gretmeninin tam olarak nesi seni etkiledi?
Kisiligi, durusu, sagini tarayisi, makyaj yapmast, kiyafeti bir biitiin olarak yani.

Ders disinda o 6gretmeninle iletisiminiz nasildi? Dersten sonra gidip konusuyor
muydunuz?

Evet ders sonrasi konusurdum. Onu ¢ok seviyordum ve o da benim onu ¢ok sevdigimi
biliyordu zaten. O da beni ¢ok seviyordu. Ders disinda teneffiislerde goriisiiyorduk.
Zaten en 6nde oturuyordum, goziiniin i¢ine bakiyordum 6gretmenin. Bayan 6gretmendi,
gengti, dedigim gibi biitiin durusuyla yani, her seyi bastan asagiya gercekten klas bir
kadinda.

Hayrandin yani?
Hayrandim, gercekten hayrandim.

5) Ingilizce 6grenirken en fazla yasadigin zorluk neydi? Bu konuda yasadigimiz bir
olay1 veya deneyimini anlatir musin? (Mesela: Ingilizceyi hi¢ bir zaman
ogrenemem gibi durum).

En fazla yasadigim zorluk hazirlik sinifinda oldu. Sinifimiz 40 kisiydi, ¢ok kalabalikti.
O yiizden yeterince bana zaman ayrilmadigim diisiiniirdiim. Belki Ingilizceyi daha iyi
ogrenebilirdim. Hazirlikta sinifimiz ¢ok kalabalik oldugu i¢in hoca hepimize yeterince
zaman ayiramiyordu. Mesela, 6gretmen 10 kelime 0grettiyse, ben onun 8’ini 6grenerek
geciyordum, ikisini kagirtyordum. Ayrica hocanin kisiligi benim i¢in ¢ok biiylik bir
zorluktu. Hani asamiyorduk kadinla olan problemlerimizi. Bizim anlatmak istedigimiz
seyleri farkli anliyordu, ¢ok sert tepki gosterebiliyordu, korkuyorduk. Bu durum, tiim
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sinifin genel bir sorunuydu. O yiizden ¢ok fazla kendimizi hocaya acamiyorduk
acikeasi. Sadece ders derste kaliyordu, teneffiislerde hi¢ goriismiiyorduk.

Peki, bu bir sene siirdii degil mi?

Bir sene siirdii.

Daha sonra.

Ondan sonra, sevdigim o hoca girdi hayatima.
Ne zaman?

36 aldigim zaman. Kesinlikle ben bunu 6grenemeyecegim, bagaramayacagim, dedim o
Zaman.

Cok iiziildiin ve hayal kirikhigina ugradin. Tam olarak ne hissettin?

Tam olarak higbir sey oldugumu hissettim. Bu okula bosa gittigimi diisiindiim. ilk
simavdan 36 aldim yani 1 aldim. Demek ki bosa gidip gelmisim bunca zamandir. Bana
yapilan biitiin emekleri bosa c¢ikaracagimi hissettim, kendimi bos bir ¢uval gibi
hissettim.

6) Peki, simdi iiniversite yillarina gelelim. Ingilizce 6gretmenligi béliimiinde
okumaya seni ne motive etti? Bu secimin sebebi ne? Seni iiniversitede Ingilizce
ogretmenligi boliimiinde okuma yoniinde motive eden gerekc¢eyi anlattin.
Lisedeki son yillarim istersen anlat. Yani iiniversiteye giris siirecini. Anladigim
kadariyla, ben Ingilizce 6gretmeni olacagim diye kafana koydun ve girdin.

Evet, ¢ok calistyordum. Universite smavindan bir yil énce bile, ben smava hazirdim.
Konular1 bitirmistim, nereye girecegimi de biliyordum. Ciinkii Ogretmen lisesi
mezunlarini aliyordu, biz Anadolu Lisesi mezunuyduk. A {iniversitesine giremiyorduk,
B’ye de giremiyorduk. Benim hedefim C Universitesiydi zaten. Smava ¢ok iyi
hazirlanmistim ve C Universitesini kazanacagimi biliyordum. Ingilizce Ogretmeni
olmak istememin bir nedeni de, beni motive eden bir seyde, Ingilizce 6gretmenlerinin
durusunun diger 6gretmenlerin durusundan farkli olmasiydi. Yani bir Sosyal, bir Tarih,
bir Edebiyat Ogretmeni hep aymi dururular. Ama Ingilizceciler farklidir okulda. Mesela
Ingilizce Boliimii 6grencileri de farklidir. Okudugu kitaplar farklidir, dinledigi miizik
farklidir, yasama tarzlarn farklhidir, oturup kalktiklar1 kisiler ve gittikleri kafeler hepsi
farklidir. Ben boyle diislinliyorum. Ben kendimi okuldaki diger 6gretmenlerden farkli
hissediyorum. Bu farklilik benim i¢in Ingilizce 6gretmenligi. Ben 6gretmen olmak,
O0gretmek istiyordum ama Ogretmek istedigim sey matematik veya Tiirkge degildi.
Ingilizce 6gretmeni olmak istiyordum. Ciinkii ben farkli olmak istiyordum. Hem bir dil
biliyor olmak hem de 6gretmen olmak istiyordum.

Anladigim kadariyla bu meslegi secmenin nedeni hem o sevdigin 6gretmen hem de
bu diisiincelerin.

Evet, evet.

7) Peki, iiniversitede hangi ana dersleri aldimz? Senin en sevdiginiz ders
hangisiydi? Neden?

En sevdigim ders, birinci sinif “speaking” , “speaking”e giris-1. Sonra li¢lincii sinifta
“writing”, gercekten ¢ok sevdim. Ben “writing” dersini ¢ok severim zaten.

Gul hocanin dersi mi?
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Hayir, Haydar hocanin. Haydar hocayr da ¢ok seviyorum ama “writing”’1 de cok
severdim ben. Sonra ii¢lincii sinifta “Young Learner”.

Ayca Seker’in dersi. Siiper bir ders, ger¢ekten siiperdi.
Daha sayayim m1? Yeter mi bu kadar?
Tamam, ama ozellikle en ¢ok sevdigini soyleyebilir misin?

En cok sevdigimi soyliiyorum o zaman. Bir numara, Erkan hocanin “Ozel Ogretim
Yontemleri” dersi.

amam, Selena ze osretim Yontemleri ersini sevdin. Bu dersin nesini
T , Sel , “Ozel Ogretim Yontemleri” d din. Bu d
sevdin? Erkan hocanin nesi iyiydi? Ni¢in sevdin?

Erkan hocay1 ¢ok sevdim. Erkan hoca bazen morali iyi bir sekilde sinifa giriyordu ve
bizi de o giin ¢cok mutlu etmek istiyordu. Bize siz yaparsiniz, siz sdyle iyisiniz, siz boyle
iyisiniz diyordu. Sonra ertesi giin bir geliyordu, bizi bastan asagiya azarliyordu.
Azarlama da degil aslinda, tathh sert bir sekilde bize bir g¢uval oldugumuzu
hissettiriyordu. Yani, biz higbir seydik onun goziinde. Cogu zaman nabza gore serbet
veriyordu. Birde, mesela demo yapiyorduk. Bir siirii demo vardi ve ¢ok ciddiydi bunlar.
“Ozel 6gretim Yontemleri”nin haftalik kredisi ¢oktu. Yani bir demo yapiyorduk
tahtada. Mesela, bir arkadagimiz tahtaya ¢ikti ve demo yapiyor. Gergekten ¢ok kotii bir
demo, boyle demo olmaz. Ama Erkan hoca o kadar giizel “Feedback” veriyordu ki. Ya,
tamam iste hoca budur diyorduk. Buradan Ogrenecegimiz sey, Ogretmenlikte nasil
davranacagimiz diyorduk. Demo higbir sey, sifir, igreng bir demo ama Erkan hoca ¢ok
giizel “Feedback” veriyordu.

Koétii bir demo icin nasil bir “feedback” veriyordu?

Ornegin, Cemile isminde bir grenci demo yapt1. Erkan hoca Cemileye, nasil oldu sence
demo? Neler eksikti? Nasil tamamlanir bunlar? Gibi sorularla Cemileye kendi hatalarini
kendisine bulduruyor. Hani biraz “constructivism” katiyor isin igine. Bir seyler
sOyleyip utandirmiyor ama, ayni zamanda hatanin da farkinda oldugunu sana
hissettiriyor.

Peki, Cemile sorulara cevap verebiliyor muydu o zaman?

Cemile kem kiim kem kiim edince, demek ki calismadigini biitiin sinif artt1 Cemile
anliyordu. Ama Cemile hocam sunu yaptim bunu yaptim ettim, ¢ok ugrasiyorum ama
olmuyor diye isin i¢inden ¢ikiyordu.

Peki, giizel demolara ne diyordu?

Gilizel demolara higbir sey sdylemiyordu. Kivrandiriyordu. O da ¢ok hosumuza
gidiyordu. Daha fazlasin1 yapmak i¢in daha fazla ugrasiyorduk o zaman.

Gergekten cok giizel bir demo, yani ¢ok degisik ¢ok yaratici bir demo oldugunda
nasil bir tepki veriyordu?

Bu durumda sinifa, nasil oldu demo? Bir sdyleyin bakalim, nesini begendiniz diye
soruyordu? O kisiye sormuyordu, sinifa soruyordu. Siniftan giizel tepkileri alip onu da
mutlu ediyordu. Kendi de mutlu oluyordu. “Silent way” yapiyordu biraz.

Demek ki Erkan hocayi seviyordun.
Hem kisiligi hem de metodu hosuma gidiyordu.

Metodu, tam olarak “constructive approach”. Universite yillarinla ilgili daha bir
seyler anlatmak ister misin? Doniim noktasi diyebilecegimiz.
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Ya yok baska bir sey yok herhalde.
Nasil gecti genel olarak? Zorluklar neydi?

Stirekli ders calisiyorduk, ¢ok caliskan 6grencilerdik. Onun disinda sosyal hayat1 fazla
yasayamadik. Ingilizce 6gretmenligi okumanin tadia ¢ok varamadik. 4 sene ¢ok ¢abuk
gecti. Zaten bir de not kaygimiz vardi, hep yiiksek alma arzusu vardi, C notum hig
olmadi benim. Boliim {igiinciisli olarak mezun oldum.

Daha bir olay anlatmak ister misin? Yani bir demo hazirlarken bir seyler yasadin
yani?

A evet “Young learner” demosu hazirliyoruz ve “puppet” sov yapacagiz. “puppet” sov
icin bir tane, yani sov materyaline ihtiyacimiz var. K semtine bir ¢opliige gittik. Evet,
bildigin ¢opliik. Iki tane penceresi olan bir ev olacak ve iki pencereden “puppet” yapip,
“puppet” oynatacagiz. Evi yapmaya c¢alistyoruz, perdeler dikdik hersey hazir o karton
yok iste. O karton lazim ev icin. Sonra Ankara’daki K semti’deki 3. Caddesine.
Copliikte karton toplayan bir amcaya, bize biiyiik bir buzdolab1 kartonu lazim dedik. O
da bizi bagka bir ¢opliige gotiirdii. Gergekten boyle oldu. Sonra oradan yarist 1slanmis
bir tane buzdolab1 kartonu bulduk. Buzdolabinin dis kartonu yani.

Yani biiyiiktii galiba.

Kocaman, 2 metre var. Sonra birden yagmur basladi, bizim kartonumuz 1slandi. Ug kisi
taksiye bindik, {i¢ kiziz, taksinin ucundan sarkiyor karton, K semti’den A’ye gittik.
Islanmisiz felaket bir halde, sonra boliime geldik. Sonra yukari ¢iktik, sinifta birkag
arkadasimiz daha vardi. Ya o ne, buzdolabi kartonu mu o, ¢opliikkten mi aldiniz,
kokuyor bu vb. Yani herkes dalga gecti bizle. Daha sonra, ¢ok biiylik zorluklarla
gercekten bliylik fedakarliklarla “puppet” sovu tamamladik. En son gosterimizi yaptik,
gosterimizi izlemeye Derya Sari hoca gelmisti.

Dersin hocasi kimdi?

Secil Kara’ydi. Cok giizel oldu gergekten. “Goldilocks and three bears” varya, onun
hikayesini anlattik iste. Cok giizel oldu demomuz, sarkisin1 bulduk, sarki sdylettirdik,
gercekten cok saglam bir demo oldu.

Bu demoyu ii¢ kisi mi hazirladimiz?

Bu demoyu ii¢ kisi hazirladik. Grup demosuydu cilinkii. Daha once teker teker
yapmistik. Sonradan kartonumuzu simiftan ¢ok sevmedigimiz birisi istedi. Goz goze
birbirimize baktik, sonra vermek zorunda kaldik. Onu kiramadik ¢iinkii. Onlarda
demolarinda kullanacaklarmis. Bizde mecburen yok diyemedik. Ayrica onu higbir yere
gotiiremeyecektik, ¢linkii cok biiyiiktii. Mecburen verdik, ama i¢imiz aciyarak verdik.
Kisacasi, demolar ¢ok zor gecti yani.

Peki, zor gecen baska bir demo var miydi? Tamam demo olmayabilir belki.
Aldigin notlar ya da hocalar.

Cok giizel gecti liniversite, dersler, boliim ¢ok giizel gecti. Hatice Ozkan’la edebiyat
dersi, edebiyati ¢cok seviyorum zaten. Siiri ¢ok seviyorum. Siiri de edebiyati da Hatice
hocadan almistik. O da ¢ok giizel gecti. Cok seyler katt1 bize, bakis a¢is1 kazandirdi.
Sonra, “speaking “ dersi aldik. O dersten de ¢ok sey 6grendik. Onun demosunu da ¢ok
zor hazirlardik, ¢iinkii hoca diksiyona ¢ok dikkat ediyordu. Bizim de en kot tarafimiz
diksiyonumuzdu, felaket kotii Ingilizce konusuyoruz. Genel olarak bdyle ve hala bdyle
oldugunu diistinliyorum. Giderek daha koétii 6grencilerin geldigini diigiiniiyorum.

Peki, “Speaking” dersinde ne yapiyordunuz?


http://www.multitran.ru/c/m.exe?&s=goldilocks&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=and&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=three&l1=1&l2=2
http://www.multitran.ru/c/m.exe?&s=bears&l1=1&l2=2
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Speaking’de bir konu se¢mistik kendimize, onu gorsel materyaller kullanarak
anlatiyorduk. Biz Yoga’yt se¢mistik. Sunum boyunca kullanacagimiz her kelimenin
internetten olsun, sozliikten olsun defalarca telaffuzuna bakmak zorunda kalmistik. Ve
bilmedigimizde ¢ok seyi 6grenmistik. Cogu seyi yanlis telaffuz ettigimizi 6grenmistik.
O ¢ok zor gegmisti. Onun disinda ¢ok giizel yani.

Genel olarak lisan o0greniminin eglenceli, giizel gectigi goriiliiyor. Peki, simdi
mezun oldun. Yiiksek lisansa devam ettin. Yiiksek lisans1 anlatabilir misin bana?
Aradigini bulabildin mi?

Yiiksek lisansta ben aradigimi bulamadim. Ben farkli dersler, farkli konular gorecegimi
diistinliyordum. Ama daha 6nceden diger A mezunlarmin da sdyledigi gibi, yiiksek
lisans ile lisans arasinda hicbir fark yok. Mesela, bir sene sonra “Testing” de ayni
Odevleri tekrar hazirladik. Dordiincii sinifta “Testing” almistim. Bir sene sonra, ayni
Odevi tekrar baska bir hocaya hazirlamis oldum.

Ayni kitab1 okudunuz.

Ayni kitab1 okuduk, “Material”’de ayn1 kitabt okuduk sayilir. Ayni1 konular1 gordiik,
ayni Odevleri ve ayni sunumlart hazirladik. “Drama”da biraz farklilik vardi, ¢iinki
“Drama”y1 Ipek hocadan almamistim. Onda ¢ok mutlu oldum. Sonra bu “Discourse”
dersini niye aldigimizi hala anlamig degilim. Cok zor gectim zaten “Discourse” tan. Ve
hi¢ sevmedim. Ingilizce yiiksek lisansta nigin bdyle bir ders, hala anlamis degilim.
Gergi bir faydasi vardir ama belki ileride anlayacagim.

Genel olarak.
Genel olarak memnun kalamadim ders doneminden.
Yiiksek lisanda aklinda kalan bir durum veya olay var m1?

Varda sOylemeyeyim. Yani “Discrourse” dersinden ¢ektigimiz acilar. Baska, Drama
cok giizeldi yani. NLP-Drama iyi ki vardi.

Niye?

Ciinkii bakis acist kazandirdi. NLP’nin ne oldugunu, biraz daha derinlemesine
o0grenmeye calistik. Sonra, yaptigimiz demolar ¢ok faydaliydi. Simif i¢cinde hocanin
anlattigi, seminer tadindaki konular ¢ok giizeldi. Birde, NLP-Drama benim karekterime,
kisiligime ¢ok uygun diye diisiinliyorum. Hani insanin disa doniik olmasi, bir seyleri
kars1 tarafa farkli yollardan anlatabilmesi benim kisiligime ¢ok uygundu. Bu nedenle,
“NLP- Drama” en ¢ok sevdigim ders oldu.

9) Profesyonel acidan kendini nasil tarif edersin? Hangi bes sifati kullanarak
kendinizi tarif edersin?

Ogretmenligimi tarif eden bes sifat..... Acikgasi, kendimi profesyonel olarak pek giizel
goremiyorum. Bu isi amator bir ruhla ¢ok severek yaptigim i¢in, ¢ok ta profesyonel
olmayayim diye diisiinliyorum zaten.

Nig¢in profesyonel olmak istemiyorsun?

Ciinkii ben bu isi para i¢in yapmiyorum. Para i¢in yapilinca galiba profesyonel
olunuyor. Ben bu isi ¢ok isteyerek, severek yapiyorum. Sinifa girdigim zaman aldigim
maas onemli degil. O sinifta bir seyler anlatacak olmam 6nemli benim i¢in. Yani, bir
idealistim. Bes sifattan birisi idealistim.

Idealist, niye éyle diisiiniiyorsun?
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Cilinkii daha her seyin ¢ok basindayim, daha hi¢ sevkim kirilmadi, umudum hig
kirilmadi. Ogrencilerin yapabilecegine inaniyorum, o yiizden idealistim.

Tamam.

Ikincisi sevecen bir 6gretmenim. Ogrencilere hicbir zaman dnyargi ile yaklagsmiyorum.
Dil, din, irk yapmadan, ya da giizelmis, ¢irkinmis, zenginmis, fakirmis diye bakmadan
ogrencilere yaklasmaya calistyorum. Ikincisi sevecen bir dgretmenim. Bu daha cok
cocuklarm soylediklerinden yola ¢iktigim bir sey. Ugiinciisii disiplinli sayilirim. Hem
“classroom management” konusunda, hem de kendi kisisel olarak disiplinli oldugumu
diisiiniiyorum. Okulda devamsizlik yapmamaya calistyorum. Ogrencilere verdigim
Odevleri kontrol etmeye c¢alistyorum. Verdigim konunun arkasinda durmaya
calistyorum. Bir sOyledigimin tam aksini iddia etmemeye calistyorum. O ylizden
disiplinliyim. Anlayisliyim, 6grencinin hem kisisel problemlerini hem de dersle ilgili
sorunlarina sadece ders i¢inde degil ders disinda da cevap vermeye ¢alistyorum. Yani
anlayislhiyim. Besinci sifatim ne olsun? Anlayis dedim, disiplin dedim, sevecen dedim,
idealist dedim. Birde mutluyum. Yaptigim seyden mutluyum. Cok severek yapiyorum
bu isi. Sevdigim i¢inde ¢ok tad aliyorum zaten.

Yani, sabah kalktiginda iyi ki o0gretmen olmusum diyorsun. Okula severek
gidiyorsun.

Evet mutlu gidiyorum. Ozellikle simifa ¢ikarken, kendi kendime iste ait oldugum yere
gidiyorum diyorum. Bir sahne gibi diisiiniiyorum sinifi. Ben sahneye ¢iktigimda benden
daha giizel sdyleyen bir solist olmadigini diisliniiyorum. Kendime de giiveniyorum o
konuda.

10) Peki. Sence, senin EFL 6gretmeni olarak en giiclii tarafiniz nedir? Neden?

Ogrenciyle ¢ok giiclii iletisim kuruyor olmam, en gii¢lii tarafimdir. Herkesin metodu iyi
olabilir, herkes ¢ok iyi 6gretmen oldugunu diigiinebilir. Ama diger 6gretmenlerin benim
kadar 6grenciyle 1yi iletisim kurdugunu zannetmiyorum. Ben ¢ok iy1 iletisim kuruyorum
Ogrencilerle.

Yani bunu iddia ediyorsun?
Evet, iddia ediyorum.
Ogrenciyle nasil iletisim kuruyorsun? Bir 6rnek verebilir misin?

Mesela girdigim gibi hani “warm up” oluyor. Hani konunun “pressing” gibi degil yani.
Bir “warm up” oluyor. Ogrencinin kanina girecek bir seyler buluyorum. Mesela, o giin
cocuklar hava cok gilizelse ve disarida durmak istiyorlarsa, onlara digartyr animsatacak
bir seyler sdylemeye calisiyorum. Ya bazen pasta yapip geliyorum g¢ocuklara. Mesela
kek yapiyorum ¢ocuklara. Belki iyi oluyor, belki kotii oluyor ama onlar ¢ok mutlu
oluyorlar bundan. Ya da cantasinda yiyecek bir seyleri olan var mi diyorum. Derste
onlarin bir seyini yiyerek ders anlatmaya calisiyorum. Diger Ogretmenler derste
cocuklara bir sey yemek igcmek yasak derken ben “brain based learning” den kalan bazi
seylerle, su igebilirsiniz, yemek yiyebilirsiniz, yani g¢ocuklar aklinizda duracagina
midenizde dursun diye, arkada ge¢ ye tabi. Bazilarina hatta patatesinden birazda ben
alayim diyorum. O yiizden 6grencilerle 1yi iletisim kurdugumu diisiiniiyorum.

.

Ogrencilerin de mutlu oldugunu goriiyorsun.

Tabi ki onlarda ¢ok mutlu oluyorlar. Beni ¢ok sevdiklerini sdyliiyorlar. Bunu not
kagitlarina yaziyorlar ve yazdiklarinin sahte olmadigini da diistiniiyorum.

Ne gibi zorluklar yasiyorsunuz?
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Ah, 6gretmenler odasi. Nefret ediyorum Ogretmenler odasindan. Yani ben 6gretmen
olmak istiyorum ama 6gretmenlerle ayni yerde ¢alismak istemiyorum agikcasi. Beni tek
zorlayan sey 6gretmenler odasi.

Peki, seni tam olarak ne zorluyor?

Sirf para kazanmak igin okula gelen 6gretmenlikle alakasi olmayan insanlar beni
zorluyor. Sinifta Ogrettigim seyleri, gidip de onlarin ikinci derste yikmasi hosuma
gitmiyor. Mesela, ben 0&grencilere ahlakli, erdemli olmayi, yalan sdylememeyi
ogretiyorum. O tip Ogretmenler farkli sekilde davranip, Ogrencilere farklt model
olmalar1 beni zorluyor. Ogretmenler odasinda konusulan dedikodu beni zorluyor.
Ogretmenler odasinda yapilan elestiriler beni sinirlendiriyor.

Mesela ne gibi elestiriler yapiyorlar?

Kendi aralarinda, beni tabi ki elestiremezler. Beni bir sekilde anliyorlar tabi ki, bir
sekilde bir seyleri bildigimi anliyorlar. Ama sorun beni elestirmeleri degil. Erkan hoca
“gidince anlayacaksiniz” demisti. Ayse hanimlar, Ahmet beyler ¢ok vardir. Boyle
ellerini kollarini sallayip derse girerler. Siz iki tane fazla fotokopi ¢ektirseniz, iki tane
fazla kagitla girseniz siifa sizi elestirirler. Evet, bunlar var. Erkan hoca bunu 6nceden
sOylemisti, uyarmisti bizi. Var bunlar. Kendisi c¢alismayan, ¢aliskan olmayan
Ogretmenler beni sinirlendiriyor.

Yani onlar1 sevmiyorsun. Sirf para i¢in 6gretmenlik yapiyorlar diye?
Evet, sadece profesyonel baktiklar1 igin.

11) Simdi sana farkh bir boyuttan soru soracagim. Profesyonel hayatinda ne gibi
zorluklar yasiyorsun? Bir Ingilizce 6gretmeni olarak bir eksigin oldugunu
diisiiniiyor musun? Varsa bu eksigi hangi alanda hissediyorsun? Yani bu
metot yoniinden olabilir, belki bu skili daha iyi bir seviyede getirebilirim gibi.
Yani kendinde bir eksiklik hissediyor musun?

Metot olarak hissetmiyorum ama Ingilizcemi kelime bilgisi olarak daha ¢ok gelistirmem
gerektigine inantyorum. Kendi kisisel gelisimimle ilgili hani. Ogrencilere bu eksikligi
tabi ki yansitmiyorum. Ilkogretimde ¢alistiim icin tabi ki belli konular var ama metot
olarak bir eksigim oldugunu diisiinmiiyorum. Ancak Ingilizceyi kendi agimdan
gelistirmem gerek. Ayrica yeni teknolojiyi, yeni gelisen bilgileri takip etmem
gerektigini diisiiniiyorum. Universiteden yeni mezun oldugum icin, simdilik cok fazla
ihtiya¢ duymuyorum. Ama bunu zamanla daha ¢ok hissedecegimi diisiiniiyorum. Yeni
bir teknolojik aleti sinifta kullanmaliyim veya giincel olaylar1 sinifa yansitmaliyim.
Mesela atiyorum, dokuzuncu bir¢oklu zeka gelirse ya da onuncu bir ¢oklu zeka gelirse
bunu benim herkesten dnce duymam gerektigini diislinliyorum. Ona gore bir seyler
yapmam gerek. Simdilik bir eksiklik hissetmiyorum ama ileriki yillarda egitim
bilimlerini daha yakindan takip etmem gerek.

12) Simdilik kendinde bir eksiklik hissetmiyorsun. Peki, @ Meslek acidan
gelisiminizi saglamak icin nasil bir faaliyet gostermen gerektigini
hissediyorsun? Eger oyle diisiiniiyorsan, ne gibi faaliyetler? Herhangi bir
Seminer ya da Workshop’a katilmak ister misin? Soyle bir Workshop ya da
Seminer olsa da ben de katilsam gibi.

Ne bileyim hani, diinyanin ¢esitli yerlerinden, farkli yerlerden, mesela atiyorum
Tayland’da, Fransa’da, benim &gretti§im yas grubuna Ingilizce 6greten dgretmenlerin
bir yerde toplandigi bir etkinligi merak ediyorum. Bu insanlarla bilgi aligverisi yapmak
isterdim. Atryorum diinyanin on farkli yerinden on farkli Ingilizce dgretmeni ve hepsi
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10-13 yas grubuna ders anlatan 6gretmenler olsun. Ne gibi zorluklarla karsilasiyorlar ve
ne yapiyorlar, nasil basa cikiyorlar bunlarla? Bunu merak ederdim, bdyle bir seye
katilmak isterdim agikcasi.

Bundan baska var m1? Yani ¢ok merak ediyorsun, ilgi duyuyorsun.

Birde “Classroom Management” konusunda, mesela ergenlerle mesela hani, 13 yas
grubuyla ozellikle 8. Siniflarla nasil bas edilebilir. Onlarin standartlarina nasil girilir,
onlarin diinyasina nasil girilir, biraz ugrasiyorum yapmaya ama daha iyisini yapmak
icin birde onlar ergen psikolojisini anlatan bir sey yani, 0yle bir seminer almak isterdim.

Bir egitim almak isterdin degil mi?
Evet.

13) Peki Selenay. Sence, ideal dgretmenin ozellikleri nelerdir? ideal 6gretmen
nasil olmahdir?

Ideal ogretmen, birincisi yaptigi isi severek yapacak. Yani ogretmenligi severek
yapacak, zorla yapmayacak. Ikinci, her kosulda anlayisli olacak. Kisisel sorunlarini
siifa yansitmayacak. Bu ¢ok 6nemli. Ciinkii Milli Egitim 6gretmenlerinde bunu ¢ok
goriiyoruz biz. Ozellikle, 6gretmenin bas1 agrimissa veya esi ile tartismissa, bunu okul
ortamina da sinif ortamima da ¢ok giizel yansitiyor. Bu ¢ok zararl bir durum. Kisisel
dertlerini, problemlerini siifa yansitmayacak ideal 0gretmen. Sonra derse hazirlikli
gelecek. Yani, ben bu konuyu on yildir anlatiyorum diyip de kitab1 kolunun altina
sikigtirp derse gelmemeli ideal 6gretmen. Diinyadan haberi olacak, haber izleyecek,
sosyal hayat1 takip edecek, 6grencinin nesi var nesi yok bilecek, dgrencinin dinledigi
miizigi takip edecek mesela. Ogrenci belki ¢ok kotii, cok avam bir miizik dinliyor
olabilir ama bilmek zorunda. Kimi dinliyor, attyorum 6gretmen derste hep “Bret Pit”
ornegini verebilir ama ¢ocuklar Bret Pit’i tanimiyor olabilir mesela. Onlarin diinyasina
girecek karakterleri bilmeli ideal Ogretmen. Sonra galigtigi yas grubunu sevmeli.
Diyelim 10-13 yas grubu ile ¢alisiyorsa veya 9-12 yas grubu ile ¢alisiyorsa. Yani nefret
ederim c¢ocuklardan diyen birisi Ogretmenlik yapmamali bence. Sonra, kisisel
hedeflerini, kisisel kaygilarin1 6grencinin iyiliginden daha ¢ok diisinmemeli. Mesela
ben bir tatile ¢ikacagim, 10 giin izin alayim deyip 6grenciyi yar1 yolda birakmamali. Bu,
Milli Egitimde ¢ok yasanan bir sey. Ya iste, benim ¢ocugum hastalandi bir hafta rapor
alayim, gidiyim ¢ocuguma bakayim diye bir sey olmamali. Ideal 6gretmen &grenciyi
yar1 yolda birakmamali.

14) Tamam Selenay, ideal 6gretmenden bahsettin. Peki, hangi beceride (gramer,
kelime bilgisi, dinleme, okuma ve yazma) en iyi oldugunu diisiiniiyorsun?

Reading.
Neden?

Cok giizel “vocabulary” ile giris yapiyoruz. “Input” veriyorum, “Reading” dersinde
konunun “pre”sini, “post’unu, “while’ni c¢ok giizel otutmusum in. “reading’de
kendimi daha rahat hissediyorum.

Niye daha rahatsin?

Bilmiyorum hani, ¢ok fazla pratigim olmadigi i¢in konusurken heyecan yaptigimi
diistinliyorum. “Listening”im hi¢bir zaman iyi olmadi. “Listening”de kot oldugumu

diisiinliyorum. Cok fazla anlayamiyorum galiba. Ne kaldi1? “Writing”, “writing”de de
cok iyiyim ben. “Writing” ve “Reading”de iylyimdir.

Giizel yaziyorsun yani.
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Hani giizel yazdigimu diisiiniiyorum. Universitedeyken hocalarda begeniyordu.
“Writing” ile “Reading” diyorsun ama hangisi daha iist seviyede?
Hangisini daha ¢ok seviyorsun dersen.

Hangisinde daha iyi oldugunu diisiiniiyorsun?

“Reading”de, “reading”de daha iyi oldugumu hissediyorum. Yani hem Tiirk¢e hem
Ingilizce okumay1 seviyorum. Onun disinda, okurken daha rahat hissediyorum kendimi.
Diger dort “skill” iginde.

Tamam, peki, “vocabulary” ile alakas1 var m?

“Vocabulary” 6grenmeyi sevdigim icin, yoksa ¢ok fazla iyi bildigi i¢in degil. Strateji
olarak, Ogrenme stratejisi olarak daha c¢ok tercih ettigim, “reading’’in iginden
“vocabulary” 6grenmektir.

15) Tamam, simdi pedagojik bilgine biraz inmek istiyorum. Kisaca ders sirasinda
hangi metotlar1 kullaniyorsun? Yani en tercih ettigin metot hangisidir? Neden
onu tercih ediyorsun? Mesela, “communicative” ya da “GTM” mi
yapiyorsun?

“Communicative” her zaman benim tercihimdir. Ogrenciye “input” vermeyi, daha sonra
“listening” yaptirmay1, daha sonra konu iizerinde konusma yapilmasin1 saglamayi ¢ok
seviyorum. Ciinkii, benim tarzima da ¢ok uygun, ben de boyle 6grenmeyi seviyorum. O
yiizden “communicative” daha ¢ok. Ancak, 6grencinin temeli ¢ok eksikse, mesela
suanda c¢alistigim okulda dyle yaptirmak zorunda kaliyorum. Liseye gittigim zaman da
biraz dyle yapmak zorunda kalacagim. Ciinkii ¢ocuklar smava calisiyorlar, sinava
hazirlantyorlar. Biraz da “GTM”ye ka¢tigim donemler, bu donem. Sadece bu donem
biraz oldu. O da dedigim gibi 8. simiflarda ¢ok fazla konu ve bilgi eksigi vardi. Uzerine
koyamadigim icin ve konular1 yetistirmek ugruna, biraz da pekistirme ugruna biraz
“GTM”ye kagtim. Bu donem yaptim.

Peki, genel olarak dersi nasil veriyorsun? Ogrenciye bir sey égretirken onu nasil
cocuga veriyorsun? Kisaca anlatabilir misin?

Ya bulus yontemini kullanmaya ¢alistyorum.

Mesela bir ders anlatacaksin. Bunu nasil yapacaksin?
Bugiin yaptigim bir seyi anlatayim mi1?

Tabi.

Mesela bugiin, 6. smniflarin kitabinda iki tane okuma pargasi vardi. Japonlarin 23
Aralikta kutladiklar1 kralin dogum giinii ve Tirklerin kutladiklari 23 Nisan bayramlari
karsilastirilmis. Burada ama¢ “Reading” yapmak. “Reading”de parcadan “specific
information” bulmak, “gist”ini yakalamak falan filan. Ama ayn1 zamanda da parcanin
icerisinde “talking about fature plans goig to” kalibr verilmisti. Hani gelecek zaman
ama, planlardan konusma verilmisti. Mesela onu goéz Oniinde bulundurarak derse
girdim. Cocuklarla tatillerden biraz bahsettik, hangi tatillerimiz var vb. Iste biraz “pre”
yapmaya calistik. Bir onceki derste zaten tarihi konulardan bahsetmistik, buda yine bir
girig, 6n hazirlik olmus oldu. Daha sonra parganin kelimeleri iizerinde biraz durduk,
biraz “vocabulary” c¢alistik. Parcay1r birkez okudular, sonra ikinci kez okudular,
alistirmalar yaptilar. Sonra parcanin icinden “pattern” leri ¢ikarttik, “guessing”
yaptirmaya caligtim, “constractivism” kullanmaya caligtim.

“Constractivism”i nasil kullanmaya ¢ahstin?
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Mesela, hani direkt kalkipta cocuklar biz ne yapiyorduk “future plan”lerden “going to”
kullanarak bahsediyorduk falan diye bahsetmedim. Ve dedim ki a burda bir ciimle var,
haydi altin1 ¢izelim, haydi bu climleyi tahtaya yazalim, haydi bakalim bu climlede
“going to’nin ne anlama geldigini bulmaya c¢alisalim. Hani cocuklarda birazda
“elicitation” yaptirmaya calistim. Hep zaten higbir sekilde gramer veripte, adina
cocuklar bakin bu “future tence”dir falan diye bunu hi¢bir zaman yapmadim zaten.
Yapmayacagim da, demedim, yapmadim.

Mesela, dogrudan c¢ocuklar biz ne yapiyorduk, “future plan”lerden ‘“going to”
kullanarak bahsediyorduk gibi ifadeler kullanmadim. Dedim ki: a burada bir climle var,
haydi altin1 ¢izelim, haydi bu ciimleyi tahtaya yazalim, haydi bakalim bu ciimlede
“going to”’nun ne alma geldigini bulmaya calisalim. Hani ¢ocuklara birazda “elicitation”
yaptirmaya c¢alistim. Hem zaten higbir sekilde gramer veripte, ¢ocuklar bakin bunun adi
“future tence”dir seklinde hi¢gbir zaman demedim. Demeyecegim de yapmayacagim da.

3

Bunu yapmadim yani. Sonra iste ¢ocuklar “will” vardi, “will” kullanmadik, yerine
“going to” kullandik. Bunu niye yaptik demedim. Sadece planlardan bahsederken
“going to” kullanilacagini ¢ocuklarin anladigini varsaydim. Dedim ki, ¢ocuklar sence
bunlar kralin dogum giinlin kutlamaya konusma aninda mi karar verdiler? Hayir,
O0gretmenim Onceden planlanmistt dediler. Bunu her sene yapiyorlar mi1? Dedim. Evet,
yapryorlar falan dediler. Anlamislar m1 diye birka¢ soru sorarak, kalibin ne ise
yaradigini ¢ocuklardan almaya calistim. Zaten tahtaya climleyi yazinca, “going to”’nun
altin1 ciziyoruz Ozellikle, yuvarlak i¢ine aliyoruz. Neden boyle, “highligt” ediyoruz.
Kitapta altin1 ¢iziyoruz. Sonra “vocabulary” ile ilgili baz1 oyunlar yapiyoruz. Bugiin
mesela yaptik, 6grencinin biri hazirlamisti. Ogrendigimiz kelimelerle ilgili “miming”
yaptik mesela. Seviyeleri diisiik oldugu icin, ¢cok fazla sozle anlatamiyorlar. Daha ¢ok
“miming” ile kendilerini ifade ediyorlar. Boyle yaptim yani.

Hos geciyor yani.

Giizel geciyor, 6. siiflarla daha giizel geciyor, ¢linkii daha 6ncesinden ¢ok fazla eksik
bilgileri olmadigi icin ilizerine koymak kolay oluyor. 8. simiflarda bunu bdyle
yapamiyorum. Ciinkii 8. smiflarin 6n bilgileri ¢cok eksik, ¢cok fazla kelime bilmiyorlar.
Kaliplar1 hatirlamiyor ¢ocuklar, ¢cok fazla iistiin korii gecilmis dersler, 6gretmenleri
olmamus falan filan. Bu nedenle, biraz daha “GTM”ye kagmak zorunda kaliyorum.

16) Seni ¢ok etkileyen bir olayr veya deneyimini benimle paylasir misin?
Tamamen senin Kkisilik ve mesleki kimligini tespit etmeye calistim ama hani bu
zamana kadar konustugumuz konular ile ilgili bir olay ya da deneyimi benimle
paylasmak ister misin?

Okulla ilgili mi?
Okulla ilgili, senin 6gretmenliginle ilgili, herhangi bir sey var m?

Bir an1 degil de hani durumlar var mesela. Tiirk¢ce 6gretmenlerinin yeterince iizerine
diiseni yapmadiklarini diisiiniiyorum Hani belki benim rastladiklarim bdyle. Birazda,
Tiirkce dersi haftada 5 saat oldugu i¢in, 6gretmenlerin kolaya kagtiklarini diisiiniiyorum.
Yani, iistiin korli dersi gegtiklerini diislinliyorum. Anadilini bilmeyen ¢ocuk gercekten
biraz zor dgreniyor bu Ingilizceyi. Kaliplar1 kafasinda oturtamiyor, (birbirinin iizerine
koyamiyor gibi geliyor bana. Ogrenciler, benim zaten Tiirkcem 1 geldi, Ingilizcem 5
nasil gelsin gibi bir &nyargiya da kapiliyor. Kendi agimdan o6biir Ingilizce
Ogretmelerinden de biraz sikayetciyim. Ne kadar sikayet¢i olmaya hakkim var
bilmiyorum. Ancak, c¢ocuklari kendiniz alip dogurup, biiyiitiip de dgretmiyorsunuz
degil mi. Birileri size 6’y1 7’yi okutmus olarak veriyor, siz 8. smifi okutmaya
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calistyorsunuz.  Ogretmenlerin  derslerinde  yeterince  &grenciye  kendilerini
sevdirememisler. Mesela 4. ve 5. siif cocuklarmin karnelerinde Ingilizce notlarr 1
geliyor. Bunun bence olmamasi lazim. 4. ve 5. smifta ¢ocugunun karnesine Ingilizce 1
gelmemeli yani. Ciinkli orada amag sadece Ogrenciye bir kelimeyi 6gretmek degil,
ornegin “have got” kalibin1 6gretmek degil. Ya da “he”, “she” , “it”’den sonra fiillere “s”
takist geldigini bilmesi degil. Oradaki asil hedef 6grencinin Ingilizceyi sevmesidir,
benimsemesidir. Bilinmeyen bir seyin aslinda o kadar da zor olmadigini bilmesi lazim
ogrencinin. Ben bundan sikdyet¢iyim. Bunun bence ELT’de, yani bizim bdliimde de
gostermeleri lazim. Cok hazirliksiz gidiliyor okullara. Ogretmen geliyor, yoklama
kagidi hazirlamay: bilmiyor, iistiine ne yazacagimizi bilemiyoruz. iste “2009-2010
Educational Year”, iste “Primary School” falan bunu bile yazmay1 biz internetten
indirdigimiz seylerden Ogreniyoruz. Cok fazla yillik plana, gilinliik plana Gnem
vermedik biz ELT’de, A tniversitesindeyken. Ama buraya gelince okula gelince sudan
cikmis balik gibi oluyoruz biraz aslinda. Ne bileyim, yonetmelikten ¢ok fazla haberimiz
olmuyor, hani haklarimizi ¢ok fazla bilmiyoruz. Hepimiz 6gretmen olarak yetisiyoruz
ve mezun olanlarin %80°ni -%90°n1 Milli Egitim’de ¢alisiyorlar, eger girebiliyorlarsa.

O yiizden, hem yonetmelikle ilgili hem de okul i¢in, bizi hayata tam hazirladigin
diisiinmiiyorum aslinda A iiniversitesinin. Cok giizel metot 6greniyoruz ama, o metodu
nasil uygulayacagimiz konusunda bocaliyoruz. “Classroom Management” mesela.
Staja gittigimiz okulda, biz bir liseye gitmistik. Ogrenciler ¢ok kotilydii, 6gretmen bizi
Ogrencilerden korumak i¢in tahtaya bile kaldiramiyordu. Toplamda 20 dk. ders anlattim
smifta. 9. siniflara giriyorduk ve ¢ok kotiilerdi, o ylizden higbir sey 6grenemedim orada.
“Classroom Management”1 6grenemedim, 0grenciye nasil davranilir 6grenemedim, bir
sey Ogrenemedim yani. O ylizden dedigim gibi boliimde biraz daha bizi okullara
hazirlayacak seyler ogretilmeli diye diisiiniiyorum. Gergek hayata hazirlayacak seyler
ogretilmeli.

Peki, Selenay, simdi ben kisisel kimlige girmeye ¢alisacagim, bir sey okuyacagim
sana. Acaba onunla sen hemfikir olacak misin?

Cok zevkli.

17) Her hangi birisi anadilinden baska bir dili konusurken endise duyabilir ve bu
durum cok dogal olarak Kkarsilanmaldir. Ornek: EFL 6gretmeni ders
sirasinda endise duyabilir. Bu duygu hata yapmaktan ve baskalar tarafindan
fark edilmesinden korktugundan kaynaklanmaktadir. Bundan dolayr Tiirk
EFL o6gretmenin endise duymamasi miimkiin degildir. Bunun sebebi ¢ok
aciktir. ingilizce onun ana dili degildir. Sen bu diisiinceye katillyor musun?

Endiselenmesinin dogal karsilanmasina katiliyorum.
Ingilizce konusurken endise duyabilir.

Ve buda ¢ok dogaldir.

Dogal midir sence?

Dogaldir tabi ki, 6grenci de bunun yasiyor ¢iinkii. Sadece ben degil. Bende bazen hata
yapmaktan korkuyorum mesela. Yiiksek lisansta 0yleydik bizde. Sunum yaparken hata
yapmaktan korkuyordum ve dilim dolasiyordu. Biriside tahtaya kalkip sunum yaparken
dili dolasiyorsa bunu ¢ok anlayisla karsiliyordum. Ders sirasinda 6grenci, 6gretmenim
ya yanlis sdylersem diyordu. Tabiki yanlis sdyleyebilirsin. Konustugumuz ana dilimiz
Tirkceyi bile, yillardir konustugumuz dili bile bazen hata yaparak konusuyoruz
diyordum. Bence katiliyorum.
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18) Peki ders sirasinda sen ingilizce konusurken endise duyuyor musun?
Simdi duymuyorum. Duymuyorum ama bagka bir ortamda duyabilirim da tabi ki

Baska bir konuda, ne bileyim konusurken endise duyuyor olabilirsin, belki bir
kelimeyi yanhs soylemis olabilirsin. Boyle durumlar oldu mu?

Evet oldu. Yiiksek lisanstayken oldu. Sunumlarda ¢ok heyecanlaniyordum. Ingilizcemin
yeterli olmadigin1 diisiniiyordum. O yiizden ¢ok durakliyordum. Hani, c¢ok
heyecanlandigim i¢in bildigimi de unutuyordum orada.

Orada durakhiyordun. Neden durakliyordun acaba?
Yanlis soyleme korkusu da vardi.

O da neden kaynaklamyor? Biz ortaydik yani, senin gibi Ingilizceleri iyi olanlar
vardi

Birilerinin hata bulmasindan korkuyor olabilirdim yani.
Oyle olabilir degil mi? Peki, okulda ders sirasinda dyle bir sey yasamiyor musun?

Simdi yasamiyorum. Ama eger liseye gidersem ve seviyesi ¢ok yiikksek 0grencilerim
olursa, bana bilmedigim bir sey sorarlar mi1 diye heyecanlanabilirim, telaglanabilirim
belki. Tam bilemiyorum yani. Simdi yasamadigim, yasamayacagim anlamina gelmiyor

19) Peki, okulda Ders sirasinda endise duydugun bir durumu agiklayabilir misin?
Mesela, Biri 6grenci sana bir sey sordu ama sen bilemedin. Béyle bir durum
oldu mu?

Bilemedigim, hatirlayamadigim oldu, ama yine de heyecanlanmadim.
Ne oldu, ne yaptin o zaman?

Su an hatirlamiyorum, ben bir arastirip geleyim sana o zaman sdyleyeyim dedim. Veya
sen de arastir ben de aragtirayim bakiyim hangimiz bulacagiz dedigim oldu. Beraber
bulalim dedigim oldu. Hadi gel kitaptan beraber bakalim dedigim oldu. Bilmiyorum
dedim yani, ya da hatirlamiyorum dedim.

Peki, bir 0 durumu anlatabilir misin? Ne oldu o an? Yani 6grenci ne sordu da sen
hatirlayamadin?

Bir kelime sormustu. Su an hatirlamiyorum
Sadece bir kelime miydi?

Biri kelime sordu, ya neydi falan dedim. Hatirlayamadim. Ben bir ona bakayim geleyim
dedim. Sozliikten baktim hatirladim. Ikinci ders cocuga anlatttm, bak ben
hatirlayamadim ama bu buymus dedigim oldu. Bu durum kalipta, gramerde baska da bir
seyde olmadi. Mesela en son “Enstien”in m1 “Newton” mu, hatirlayamadim. Kisaca bir
bilim adam1 vardi. Bilim adamlarindan birinin teorisini hatirlayamadim. Cocuklar hani
hatirlayamadim siz arastirin ben de arastirayim dedim. Izafiyet teorisiydi, onu arastirdik,
bulduk, getirdik ve bunu bulmus dedim.

Yani, kisaca ders sirasinda hedef dili kullanirken endise duyuyor musun?
Simdi, su anda duymuyorum.

Endise duymuyorsun, bilmedigin kelimeler karsina cikistig1 zaman bile rahat bir
sekilde bilmedigini soylityorsun yani?

Evet, bilmiyorum diyorum yani.
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20) Okulda en ¢ok mutlu oldugun am veya durumu anlatabilir misin? Yani iyi ki
ogretmen olmusum dedin, okulda ¢ok heyecanlandigin veya cok mutlu
oldugun giin.

Cok egoistce olacak. Benim eski okulumda, gecen donem calistigim okulda, 7. sinif
Ogrencilerim ¢ok seviyorlardi beni. Resmen asiktik birbirimize 6grencilerimle. Bir giin
siifa girdigim zaman projektorle tahtaya benim bir resmimi yansitmiglar. Cok giizel
cok romantik bir sarki koymuslar miizik olarak. Sonra kendileri de bir tiirkii
ezberlemisler bana. Ondan sonra, masami giillerle siislemisler, 6nce miizik c¢aldi, tahtay1
gosterdiler, tahtaya “litfen gitmeyin sizi ¢ok seviyoruz” diye yazmislar. Daha sonra
pasta getirdiler, kestiler, 6gretmenim ne olur gitmeyin, ayrilmayin bizden falan dediler.
Biitiin sinif¢a hep beraber, bana “ay yiizlim” diye bir sarki soylediler,. Ve benim
gdzlerim dolmustu. Iyi ki dgretmenim dedim, egom bu kadar yiikseliyor yani. Ben
baska yerde bu kadar mutlu olamazdim. Doktor olsaydim, hi¢cbir zaman bu tadi
alamayacaktim dedim.

Yani ne hissettin o an?

Ben diinyanin en sansli dgretmelerinden biriyim dedim kendi kendime. Iyi ki dedim
buradayim. lyi ki suan yaptigim seyi yapiyorum dedim.

Peki, niye onu yaptilar sana, yani senin resmini projektore yansitmislar. Sebebi
neydi onun?

Clinkii ¢ok sevdiklerinden.
Oylesine bir giin, siirpriz gibi.

Benim okuldan gidecegimi duymuslardi ve gitmemi istemiyorlardi. Ama bdyle bir jesti
sadece gidecegim giin yapmadilar. Daha 6ncesinde de masama giil yapraklariyla adimi
yazmislardi, sarkilar soylettiler bana, piknige gotiirdiiler beni. Yani, cocuklarla aram 1yi,
dedim ya iletisimim ¢ok kuvvetli diye. Yani karsilikli bu, siz iyi niyet gosterdiginiz
zaman c¢ocuklarda size ayni seyi gosteriyorlar. Benim c¢ocuklarla iletisimim c¢ok
kuvvetli, sadece Ingilizce dgretmiyorum, baska seylerde paylasiyorum gocuklarla.

Giizel, peki ondan baska seni duygulandiran baska bir olay oldu mu?

Yine eski okulumda bir sey yapmiglardi.. Tiirkge 6gretmenlerini hi¢ sevmiyorlardi, beni
cok seviyorlardi. Bende bu durumu biliyordum. Tahtaya Ingilizce bir diyalog
yazmislardi. Diyalogda siniftan iki kisi gliya konusuyor. Hatta onun resmini verebilirim
istersen, onun resmini ¢ekmistim ¢iinkii. Cocugun biri sey diyor, iste “hello, how are
you” soruyor, cevap veriyor karsi taraf “fine thanks and you?”, iste “how is it going”
diyor, iste “I am very happy because I have English class today”, “Our English teacher
is very crazy and very beautiful and we love our english teacher.” Ovv diye cevap
veriyor, “we don’t like Turkish lesson, I prefer English lesson to Turkish lesson”. Bu
arada “prefer” kalibin1 da yeni 6grenmislerdi.

Cok tath.

Bunu tahtaya yazmiglardi. Birde temsili resmimizi ¢iziyorlardi. Benle kendilerini Cin
Ali gibi ¢iziyorlardi. Basina da temsiliyi sozliikkten bulmuslar “imaginative picture”
yazmiglardi.

Anlamadim, tam olarak temsili neydi?

Temsili, hani bizi temsil eden bir resim yapmaya ¢alismis tahtaya, ben varim ama Cin
Ali seklinde.
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Cin Ali ne demek?
Cop adam.
Ha tamam.

Normal bir resim degil, ¢cop adamdan boyle, etegim var, saclarim var, gozlerimi yesil
yapmislar, kenarlarimda birka¢ tane Ogrenci falan. Basinda “imaginative picture”
yazmislardi. Hani ugrasiyorlardi bdyle, bana olan sevgilerini Ingilizce ifade etmeye
calisiyorlardi. Bende ¢ok mutlu oluyordum, bunlardan ¢ok mutlu oluyorum mesela.

Tek bir 6grenci ile yasadigin mutlu ya da mutsuz bir olay var m?

Ingilizceyle pek alakas1 yok ama Ingilizce dersinde sagladigim giiven igin bu olay1
anlatryorum. 6. Siniflardan bir 6grencim bana bir tane mektup yazmig. Durup dururken
bu mektubu bana verdi. Kocaman bir zarf ama boyle kabarik bir zarf. Ogretmenim bunu
size yazdim, ama liitfen kimseye okumayin bunu, sadece sizle paylagsmak istedim dedi.
Actim, ailesiyle ilgili, hayatla ilgili, diinyayla ilgili ne kadar sikintis1 varsa hepsini
yazmis, hepsini dile getirmis ¢ocuk. Dedem bize baski yapiyor, bizim paramiz yok, biz
Oyle kotii ve zor durumlarda yasiyoruz ogretmenim gibi ifadeler. Ben bunlara karsi
isyan etmiyorum ama benim istedigim olmuyor, kardesimin istedigi oluyor gibi ifadeler.
Yani, ne istiyorsa her seyi yazmis. Ben ona bu aciklig1 ve paylasimciligi verdigim igin,
bana yazmasini sagladigim i¢in ¢ok mutlu olmustum.

Giizel seyler ¢ikiyor ya, sen daha devam et. Daha ne vardi 6grencilerle? Gegen
sene bir 6grencinden bahsetmistin galiba, bir 6grencin hastamiydi?

Evet, eski okulumda yine kanserli bir 6grencim var. On yasinda tespit edilmis bu
hastaligi. Hatta daha 6nce tespit edilmis hastaligi. Simdi 13 yasinda. Dort senedir bir
ayag1 diger ayagindan daha kisa. Devamli kemoterapiye gidiyor, iste hastanede yatiyor.
Ailesiyle konusulmadi, ¢ocuk okula gelmiyor, gelmiyor, niye gelmiyor hasta oldu da
onun i¢in mi gelmiyor diye diisliniiyoruz. Daha 6nce ¢ocugun durumunu bilmiyordum
hi¢. Sonra buna biz ev ziyaretinde bulunduk. Cocuga oOzellikle yakin davranmaya
calistik. O kendisine agmmasini istemiyor, sefkat gosterilmesini istemiyor. Herhangi
biri olmak istiyor smifta yani. Hatta {ic yildir okuldaki tuvaleti kullanamiyormus, bir
ayag1 digerinden kisa oldugu i¢in oturamiyormus normal tuvalete, diisiin ki onu bile
sOylememis. Cocuk eve her giin zor durumda gidiyor. Hi¢ tuvaleti kullanamiyor ve
bunu bizle paylagsmiyor, sirf ona acimayalim diye. Biz her hafta kemoterapiye gittigi
hastanede ziyarete gittik. Hastanede uzun haftalar boyu kaldiklar1 i¢in bunlarin
ogretmenleri var iste. Ogretmenleri bunlara el isi yaptiriyor, Ingilizce 6gretiyor, Tiirkce
ders yapiyorlar beraber. Bana her hafta orada, hastanede yaptig1 bir seyi getiriyordu. Bir
hafta kalemlik yapiyordu, bir hafta patik yapiyordu, bir hafta siis yapiyordu, bir hafta
kitap ayraci yapiyordu. Her hafta benim i¢in o hasta elleriyle, ilag aldiklar1 zaman
viicutlar1 bitkin oluyordu, o bitkin haliyle bana her hafta bir sey yapiyordu.

Yani sadece senin icin mi?

Sadece bana yapiyordu, diger 6gretmenlere yapmiyordu bunu. Sadece bana yapiyordu.
Mesela bana bir siirli hediye getirirdi. Ben ona saglar1 dokiildiigli i¢in sapka hediye
etmistim. O sapkay1 hep takti, sirf ben hediye ettim diye takti o sapkayi. Bir siirii
sapkas1 olmasina ragmen giinlerce benim hediye ettigim sapkayi takti. Sac¢lar1 olmadig1
icin sapka takiyordu devamli. Mesela evlerine gittik, bizi ¢ok giizel agirladi boyle. Ne
bileyim iste, o dgrenciyle diyalogumuz, diger 6gretmenlere yapmayip bana yaptiklari
seyler benim icin ¢ok énemli, cok 6zel.

Peki, iyilesti mi simdi?
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Iyilesmedi ve iyilesme ihtimalide kalmiyor gibi artik. Ciinkii sigriyormus hastalig:.
21) Peki, Selenay, Okulda en ¢ok moralinin bozuldugu am tarif eder misin?

Okulda en mutsuz oldugum giin, 6grencilerin ¢ok fazla ¢alismadiklar1 giinler ¢ok
mutsuz oluyorum. Dediklerim yapilmadan gelinince, iyi niyetimin karsiliksiz oldugunu
diisiiniiyorum. Bu yiizden mutsuz oluyorum. Ama onu asabiliyorum dgrencilerle. Iste
cocuklar diyorum bakin sdyle olalim, boyle olalim falan, onu hallediyorum. Ama en
mutsuz oldugum giin, Ogretmenler odasindaki ¢ekismelerin, kiskang¢liklarin,
dedikodunun, bunlarin yasandigi giinlerdir. Gecen donem boyle ¢ok tatsiz olaylar
yasadim. Burada anlatilacak gibi degil, ondan ¢ok rahatsiz oluyorum. Ogretmenler
arasinda olan dedikodulardan ¢ok rahatsiz oluyorum.

Eger miimkiinse rahatsiz oldugun herhangi bir olayr érnek olarak soyleyebilir
misin? Hani rahatsiz oluyorsun ama tam olarak ne oldu da rahatsiz oluyorsun?

Ya kisisel cekismeler cok fazla yasaniyor dgretmenler arasinda. Ne bileyim hani A
kisisinin ¢ok gilizel bir etegi olabilir. Aaa sOyle boyle diye yorumlar. Dedikodu ya
kadinsal kiskancgliklar iste. Hatta bu dedikodulara erkeklerde miidahil olabiliyor.
Dedigim gibi 6gretmenler odasindaki bos muhabbetler. Oturup insanlarin kantinde
izdivag programlar1 izlemeleri, beni ¢ok rahatsiz ediyor. Derse hazirliksiz girmeleri,
derste internette “MSN”de chat yapip, 6grencilere hadi simdi siz Kitap okuyun denmesi
gibi. Beni en ¢ok okulda bunlar rahatsiz ediyor. Bunlar hosuma gitmiyor.

Peki, Selenay, moralin hakkinda sordum, en ¢ok mutlu oldugun giin ve en cok
moralinin bozuk oldugu giinii anlattin. Genelde en c¢ok oOgrenciler odevlerini
yapmadig1 zaman iiziililyorsun, emeginin karsihginm1 alamadigim diisiiniiyorsun.
Peki, en ¢ok moralinin bozuldugu bir giinii anlatabilir misin?

Ogrenciler konusunda m1?

Yani en cok moralinin bozuldugu giin. Belki miidiirle bir tartisma yasams
olabilirsin.

Ya boyle arkamdan sdylenen birka¢ sey duydugum giin ¢ok moralim bozulmustu.
Anlatilacak kadar temiz seyler degiller. Dedigim gibi, ben 6gretmenlikle ilgili tek
sevmedigim sey, Ogretmenler odasi. Orada benim hakkimda konusulan seylerin
kulagima geldigi giin ¢ok mutsuz olmustum, ¢cok aglamistim. Ama sonra gegti onlar,
onu hallettik.

Dedikodulardan dolayi.

Evet dedikodulardan rahatsiz olmustum.

Anladigim kadariyla dedikodular ¢ok agr.

22) Tamam, peki. Moralini genel olarak nasil tarif edersin?

Istekliyim genelde, attyorum annemle bir tartisma yasadiysam ya da 6zel hayatimda bir
sey olduysa, sevgilimden ayrilirdiysam bunu c¢ok fazla smif ve okula hig
yansitmiyorum. Ama okul i¢inde bir sey olmugsa, bunu gergekten siifa yansitmiyorum
ama okul i¢inde ¢ok mutsuz oldugum oluyor. Birden ¢ok ¢abuk diisebiliyor moralim,
birden ¢ok ¢abuk yiikselebiliyor. Yani ¢ok enerjim yiiksek oldugu i¢in, bu enerjimi
birinin diislirmesine galiba ¢abuk izin veriyorum. Hatam bu, ama genellikle enerjimi
yiiksek tutmaya c¢alistyorum.

23) Ogretmen kimligin ile ilgili bir sey paylasmak ister misin?
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Ya ne bileyim kendimi ¢ok dort dortliik ¢ok asir1 yeterli géormiiyorum. Tabi cok
gelistirmem gereken seyler var. Bir insan her seyi en ¢ok ben biliyorum dedigi zaman
aslinda higbir sey bilmiyordur. O duruma diismek istemiyorum. Yavas yavas 6grenmek
istiyorum, tecriibe kazanmak istiyorum. Ciinkii ilk seneki hatalar1 su anda yapmiyorum
ya da suanda yaptigim hatalar1 ileride yapmayacagima inaniyorum. Yavas yavas
kendimi gelistirecegimi  diisiiniyorum. Higbir zaman aynm1 seviyede kalmak
istemiyorum. Hem Ingilizcem bu seviyede kalmasm, hem egitime olan ilgim bu
seviyede kalmasin. Clinkii tiniversitede 6grendiklerimi ya unutacagim ya da eskiyecek o
bilgiler, lizerine bir seyler katmak istiyorum. Hep gelisime agik olmak istiyorum yani.

24) Bes yil sonra kendini hayal et, nerede olmak isterdin? Kendini nerede
goriiyorsun?

5 y1l sonra kendimi nerede gdérmek istiyorum? Iyi bir Anadolu lisesinde, ¢ok sevilen bir
ogretmen olmayr diigliyorum. Ayni zamanda Egitim Bilimlerinde yiiksek lisans ve
doktora yapmigim bitirmisim, ya da doktora Ogrencisi olmusum. Sonrada miifettislik
icin adimlar atmaya baglamisim. Miifettis oluyum diyorum simdilik. Ama bu degisebilir
tabi.

Hedefin miifettis olmak yani.

Simdilik boyle bir hedef koydum kendime ama degisebilir.

O halde iyi bir Anadolu Lisesinde iyi bir 6gretmen olmak ya da miifettis olmak.
Evet, 0yle diyebiliriz.

Peki, ikisinden birisi diyebiliriz.

Belki okutmanlik da diisiinebilirim hani, ama 6gretmek istiyorum sonugta bir seyler
ogretmek bir seyler kazandirmak istiyorum.

Tamam, anladigim kadar senin hedefin hem 6gretmek hem de kendini gelistirmek.
Peki, Selenay bu arada bizim miilakat bitmistir. Ama miilakattan sonra bir tane
sorum olacak.

Tamam.
25) Tamam, simdi bu miilakat bitmistir. Bu miilakattan sonra ne hissediyorsun?

Sana yardimci oldugum i¢in ¢ok mutlu hissediyorum kendimi. Yani bir seyleri sesli
sOyleyince, yani kelimelere dokiince ya da yaziya dokiince insan daha net gorebiliyor
ya, mesela bugiin belki birka¢ eksikligimi gérmiis olabilirim. Belki birka¢ tane
0zledigim seyi hatirlamisg olabilirim. Mesela ilkokul yilimdan konustuk, ortaokul
yillarimdan konustuk. O zamanlara dair 6zledigim seyleri hatirlamis olabilirim.

26) Peki. Bu miilakatin senin i¢in yararh oldugunu soyleyebilir misin?

Bu miilakatin yararli oldugunu diislinliyorum. Ayrica, bu miilakatin sonuglarinin da
yararli olacagina inaniyorum. Sorulara, benimle ayn1 yonde kag kisi cevap vermis onlari
merak ettim simdi. Ayni sorulara acaba meslektaslarim ne cevap vermis. Benim
cevaplarimla onlarin cevaplar1 tutuyor mu, tutarli m1 ya da ben bu dengenin neresinde
yer altyorum merak ettim agikc¢asi.

Senin i¢in yararh mi? Yani, senin i¢i hangi acindan yararinin oldugunu diisiiniiyor
musunsun?

Kendi 6z elestirimi yapmis oldum birazcik. Bu isi hi¢ bilmeyen birisi olsaydim, hani
sordugun sorular1 acaba niye soruyor diye diisiinebilirdim. Ancak, sorularin amaclarini
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az c¢ok anladim. O yilizden yararmi gérmiis oldum bir sekilde, hani kendi eksik
yonlerimi buldurmaya calistin galiba bir yerlerde. Ya da ¢ok mutlu oldugum anlari
buldurmaya calistin. O mutlu oldugum anlari, daha ¢ok neyden mutlu oluyorum,
ogrencilerle aramdaki iliskiden mutlu oluyorum. Onu daha da gii¢clendirebilirim mutlu
olmak icin. Ogretmenler odasindaki ¢ekismelerden mutsuzsam oraya hi¢ girmeyebilirim
yani, o ortamdan uzaklasabilirim mutsuzlugumu yenmek i¢in. Kendime ait birkag
tespitte bulundum.

Cok tesekkiir ederim.
Rica ederim.



