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ABSTRACT

USING STORY TELLING SUPPORTED BY NLP TECHNIQUES IN THE
TEACHING OF VOCABULARY TO YOUNG LEARNERS

GULEC, Emel
Master’s Thesis, English Language Teaching Program
Supervisor: Asist. Prof. Dr. Giilsen DEMIR

July — 2012, page 181

This specific study concerns itself with the teaching vocabulary to 4th grade
students by using story telling and Neuro-Linguistic Programming (NLP) techniques to
trigger their long term memories. In this respect, this study tries to find out the answers to

the following questions:

e What are the attitudes of young learners towards English and vocabulary
learning?

e Do NLP techniques and story telling activities enhance students’ vocabulary
knowledge?

e Does using story telling technique with NLP aids help students retrieve the
vocabularies learned when needed?

e Does using story telling technique with NLP aids contribute to students’ level of

motivation, interest, enjoyment and pleasure towards vocabulary learning?

The purpose of the study is to help students to improve their vocabulary learning
and retention skills. Another purpose of the study is to increase students’ level of
motivation, interest, enjoyment and pleasure towards vocabulary learning by offering
meaningful and rich input. To this purpose, NLP techniques are integrated into the existing

language syllabus through story telling activities.

First chapter of this study is introduction. It gives information about the background
of the study, statement of the problem and purpose of the study. The second chapter

presents an overview of literature, by giving information about young learners and their

il



characteristics, learning styles and the ways to teach vocabulary best. This chapter also
emphasizes storytelling and NLP techniques. The third chapter explains the methodology
in detail. The fourth chapter is the data analysis and discussion. In this chapter, the results
of the pre and post tests are presented on tables and interpreted. Also, the results are
discussed according to research questions and sub-problems. As for the fifth chapter, it
provides a brief summary of the study. It also presents general implications and offers
specific suggestions. Additionally, the study has appendices; the lesson plans and example
of activities, complete forms of Attitude Questionnairre, Vocabulary Knowledge Scale,

and Intrinsic Motivation Inventory.

As sources of data Vocabulary Knowledge Scale (VKS), Intrinsic Motivation
Inventory (IMI) and Attitude Questionnaire were administered. The VKS were
administered as pre-test and the post-test to examine the results of the applied tasks. The
results showed that implemented story telling activities and NLP techniques were helpful
for students to learn the target vocabulary items. Although the mentioned post test applied
two weeks after the implementation, the students (except one student) highly remembered
the target words, so it can be claimed that the implemented study was effective in students’
putting the target words into their long term memory and retrieving them when needed.
Also it was found that students’ motivation was high after the applied techniques and

activities.

Keywords: Story telling, Vocabulary teaching, Young learners, Neuro-Linguistic

Programming, Long term memory.
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OZET

GENC OGRENCILERI KELIME OGRETIMINDE NORO LINGUISTIK
PROGRAMLAMA (NLP) TEKNIKLERIYLE DESTEKLENMIS HIKAYE
ANLATIMI KULLANIM UYGULAMASI

GULEC, Emel
Yiiksek Lisans Tezi , Ingilizce Ogretmenligi Ana Bilim Dali
Tez Danismani: Yrd. Dog. Dr. Giilsen DEMIR

Temmuz — 2012, sayfa 181

Bu c¢alisma dordiincii sinif 6grencilerinin uzun siireli belleklerini tetiklemek
amactyla, Noro-Linguistik Programlama (NLP) teknikleriyle hikaye anlatimi ile kelime
Ogretimi konusuyla ilgililenmektedir. Bu c¢alismada asagida verilen su sorulara yanit

aranmaktadir:

eOgrencilerin Ingilizce dersine ve kelime dgrenimine kars1 tutumlari nelerdir?

e NLP tekniklerinin ve hikaye anlatimi etkinliklerinin kullanimi 6grencilerin kelime
bilgisini gii¢lendirir mi?

e NLP teknikleriyle desteklenmis hikaye anlatimi etkinliklerinin kullanimi
ogrencilere ihtiya¢ duyduklarinda Ogrendikleri kelimeleri hatirlamalarinda
yardimci olur mu?

e NLP teknikleriyle desteklenmis hikaye anlatimi etkinlerinin kullanimi,
ogrencilerin kelime 6grenmeye yonelik motivasyon, ilgi, zevk alma ve hosnutluk

diizeylerinin artmasina katki saglar m1?

Bu durum calismasinin amaci o6grencilerin hatirlama yeteneklerini ve kelime
ogrenmelerini gelistirmeye yardim etmektir. Calismanin bir diger amaci ise zengin ve
manal girdiler saglayarak, dgrencilerin kelime 6grenmeye yonelik motivasyon, ilgi, zevk
alma ve hosnutluk diizeylerini arttirmaktir. Bu amagla hikaye anlatma yontemi

kullanilarak, mevcut miifredata NLP teknikleri de dahil edilmistir.



Birinci boliim girig kismidir. Arastirmanin arka plani, problemin tanimlanmasi ve
calismanin amaci hakkind bilgi vermektedir. Ikinci kisim literatiir taramasidir. Geng
Ogrenciler, onlarin karakteristik ozellikleri, 6grenme sekilleri ve onlara en iyi kelime
Ogretme yollar1 hakkinda bilgi verir. Ayrica hikaye anlatim1 ve NLP tekniklerini vurgular.
Uciincii béliim ¢alismada kullanilan metodlar1 detayli bir sekilde aciklar. Dordiincii boliim
veri analizleri ve tartisma boliimiidiir. Bu boliimde 6n-test ve son-test sonuglar1 tablolarla
gosterilmis ve yorumlanmistir. Ayrica sonuglar arastirma sorular1 ve alt problemlere gore
tartisilmistir. Besinci boliim arastirmanin kisa 6zetini verir. Bunun yaninda bazi ¢ikarimlar
sunar ve belirli onerilerde bulunur. Caligmanin ek bolimi ise; ders planlarinin, 6rnek
etkinliklerinin, Kelime Bilgi Skalasinin, Motivasyon Envanterinin ve Tutum Olgeginin tam

formatini icermektedir.

Veri toplamak igin, Kelime Bilgi Skalasi, Motivasyon Envanteri, Tutum Olgegi
uygulanmistir. Kelime Bilgi Skalasi yapilan etkinliklerin sonucunu gérmek i¢in on-test ve
son-test olarak uygulanmistir. Sonuglar uygulanan hikaye anlatimi ve Noro-Linguistik
Programlama tekniklerinin bir 6grenci harig, 6grencilerin hedef kelimeleri 6grenmelerinde
etkili oldugunu gostermistir. Son-test uygulamadan iki hafta sonra yapilmasina ragmen,
hedef kelimeleri 6grenciler dnemli 6l¢iide hatirlamislardir. Bunun sonucu olarak yapilan
calismalarin, 6grencilerin hedef kelimeleri uzun siireli belleklerine yerlestirmelerinde ve
gerektiginde kullanabilmelerinde etkili oldugu savunulabilir.Ayrica uygulamalardan sonra

Ogrencilerin motivasyonlarinin oldukca yiiksek oldugu goriilmiistiir.

Anahtar Kelimeler: Hikaye anlatimi, Kelime 6gretimi, Geng Ogrenciler, Noro-

Linguistik Programlama, Uzun stireli bellek
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CHAPTER 1

INTRODUCTION

1.1. Background to the Study

Recently English has become one of the indispensible language of communication,
trade and education in the global world. Due to its significant position, more and more
people have started learning the mentioned global language in the world. Moreover, people
also have their children learn this language and try hard to have their children get the
effective language training. The widespread use of English all over the world as well as
parental demands has led countries to adopt language instruction policies that involve much
younger learners. Thus, in the last few decades young learners, their needs, methods and
techniques that foster their learning gained importance in English Language Teaching

(ELT).

The introduction of English to young learners have brought different demands with
itself. Since young learners are different from adult learners in many respects, practises to
teach them should also be different. Thus the need for new methods and techniques
appropriate for young learners have arisen. While determining these suitable instructions
for young learners, the way young learners think and learn as well as their charasteristics
should be taken into consideration. So, recent methods for young learners pay great
attention to those issuses. Rogoff (1998) states that cognitive and linguistic developmental
processes are affected by the child's culture, family, and social setting, such as school,
neighborhood, community, and many other environmental factors. That is, language
development is intervened with social interaction and activities (Rogoff, 1998). So
methods occurred lately in this field take culture, social settings and environment into
consideration while teaching English to young learners. Rogoff (1998) thinks that
processes and language use are indications of sociocultural influences because people in

different social situations and cultural environments display differences in their thinking



and language. Thinking is not rigid or static but rather flexible and continuous and subject
to dynamic changes. Thus, children’s thinking and language acquisition may show
differences according to their cultures. For this reason methods that have become popular
lately focus on individual differences while teaching a language. Children's acquisition of
knowledge and strategies occurs through maturation, formal education processes, life
experiences, and interactions with adults and peers, which Vygotsky deemed scaffolding
(Bjorklund, 2000; Rogoff, 1998; Vygotsky, 1986). With adult help, children can work and
achieve at a higher level than they are able to think and act on their own. Children are
constantly absorbing and learning from their formal and informal social interactions with
people and sociocultural surroundings in their lives, experiences that directly influence
their development. Keeping the children’s these qualifications in mind, language teaching

age has been reduced.

As many scholars state, young learners often learn indirectly and holistically rather
than directly. (Halliwell, 1992; Cameron, 2001; Slatterly and Wills, 2001; Keedle, 1997).
It means that young learners learn when their minds are busy with a task rather than they
focus on a specific language structure (Halliwell, 1992). Halliwell (1992) claims that
young learners pick up the knowledge embodied in meaningful context without paying
special attention on language and grammar itself. Therefore according to Halliwell (1992),
instead of teaching chunks isolatedly, in other words making use of rigorous grammatical
analysis; presenting the language in a meaningful context is morehelpful. Moreover in real
life everything is also in context and thus, according to Halliwell (1992) and Brewster et
al. (2002), the significant role of context in teaching English to young learners may be
based on the fact that the natural language always occurs in context and any given
utterences is embedded in ongoing discourse. In natural acquisition settings, the learners
are exposed to a variety of vocabularies and structures in many different occasions where
they get the meaning across easily (Halliwell, 1992; Brewster et al., 2002). Halliwell
(1992) claims that young learners have the natural ability to grasp the meaning by using
the contextual clues in their first language and they can follow the same procedure in
learning a second language. In order to exploit this ability, language classrooms of young
learners should include many opportunities that provide them with meaningful

contextualized language presentation and practice.



According to Garvie (1990), stories are useful sources that could provide
contextualization in teaching a foreign language. Likewise Wrigth (2000) claims that
stories are invaluble tools for providing comprehensible input to young learners and they fit
very well in a holistic and indirect type of instruction. Many scholars state that with the
help of stories, young learners can learn unconsciously since they frequently learn
holistically, indirectly rather than through explicit grammar and vocabulary teaching
(Garvie, 1990; Ellis and Brewster, 1991; Brewster et al., 2002; Wright, 2000). Thus, stories
are often claimed to bring many benefits to young learner classrooms, including language
development (Wright, 1997; Garvie, 1990). Wright (2000) states that the power attributed
to stories, which sometimes seems to move towards the mystical and magical, is probably
generated by their links into poetics and literature in one direction and the warmth of early
childhood experiences in another. Furthermore , with the storytelling in the centre, many
other activities can be designed such as follow — up games, songs and integrated activities
involving the four basic language skills (Brewster et al., 2002; Cameron, 2001; Garvie,

1990).

In addition, although it has not always received much attention in the area of foreign
language acquisition research and practice, it is agreed that vocabulary has a central
position in second language learning. Building up a useful vocabulary seems to be central
to the learning of a foreign language at primary level. While opinions differ as to how much
grammar of the foreign language can be taught, children are clearly capable of learning
foreign language words through participating in the discourse of classroom activities.
Vocabulary has moved to centre stage in foreign language teaching in recent years, backed
by substantial and increasing research (e.g. Carter and McCarthy 1988; Coady and Huckin
1997; Schmitt and Meara 1997; Singleton, 1999; Read, 2000). Also today, it is widely
agreed that context greatly contributes to vocabulary learning regardless of the method to
be followed and that vocabulary should be taught in context rather than in isolation or
vocabulary lists (Nagy Herman and Anderson 1985). Thus, stories provide a rich

meaningful context for vocabulary learning.



Moreover, different strategies and methods to vocabulary teaching have been
suggested such as incidental learning that is believed to be useful for L2 learners (Coady,
1997a; Coady, 1997b) or intentional vocabulary learning which refers to memorizing
straightforwardly term after term with their respective translations from a list. But
nowadays it is agreed that context is necessary for vocabulary teaching and to enhance the

long term memory.

To sum up, different strategies have been developed to help students learn the
vocabulary items, put them in the the long term memory and retrieve them when needed.
One of the satrategies is story telling activities that are supported by Neuro-Linguistic
Programming (NLP) techniques that will be discussed in detail in the upcoming chapters.
NLP has been described as ‘a complex set of beliefs, skills and behaviours that can help a
person communicate more accurately, effectively and respectfully’ (Baker and Rinvolucri,
2005, p.4). NLP is not simply a language teaching method, but a holistic approach to
intellectual and psychological potentials. NLP practitioners believe that if language
teachers adopt and use the principles of NLP, they will become more effective teachers.
Thus, the researcher in the study gets help from the story telling activities supported by

NLP techniques to teach vocabulary permenantly.

1.2. Statement of the Problem

In 1997, in public schools, the age of compulsory education of English as a foreign
language (EFL) was lowered to 10 in Turkey (Tebligler Dergisi, 1997). In primary schools,
from the fourth grade to eighth grade students learn English. However in a number of
studies, scholars have pointed out that there have been problems in teaching English to
young learners in different areas including syllabus, course materials, teacher training
methods and strategies used for young learners (Ispinar, 2005; Mersinligil, 2002; Akiizel,
2006; Yildirim and Seker, 2004).

In a study conducted by Ispmar (2005 ), it was shown that although the teachers
could identify the needs of the young learners, they had problems in using the appropriate
techniques and acivities. Likewise Yildirim and Seker (2004) found that inspite of the

warm and positive attitudes of teachers towards young learners, their techniques were not



appropriate for young learners’ way of learning. In a similar study conducted by Mersinligil
(2002), the activities in which students actively participated were not frequently used in
young learners’ classrooms since the teachers thought that it was difficult to cope with all
the students at the same time. The teachers tought that there could be some chaos and too
much noise. When it comes to the materials point, Akiizel (2006) showed that even though
the teachers thought that suplementary meterials were needed, they failed in using them.
Likewise, Mersinligil (2002) concluded that visual and audial materials were not included
in the lessons. Lastly there appeared some research findings illustrating the excessive use of

mother tongue in foreign language classrooms (e.g., Mersinligil, 2002; Akiizel, 2006).

These mentioned problems may address a variety of aspects of teaching foreign
language to young learners. However, there appears still a need to bring alternative

methods young learners classrooms to foster their language learning.

Also, although vocabulary is known to be central to language and very important in
language learning, not much attention is given to help students learn vocabulary. However,
it 1s almost impossible to understand a written text without knowing the vocabularies it
consists. Carter and McCarty (1988) state that not being able to understand the vocabularies
one needs in a dialogue or in a text, is one of the most frustrating experience for language
learners. Therefore, studies on vocabulary focus on the ways of understanding and
managing this difficult process. Carter and McCarty (1988) claim that much of what is said
nowadays on the teaching and learning of vocabulary has been around for a very long time;
the history and development of vocabulary teaching is, therefore, not so much one of old
insights leading to new; it is more a series of dominating ideologies or fashions that have
succeeded one another and which sometimes come full circle. This is not to say there has
been no progress in vocabulary teaching. In the field of language learning, approach to
vocabulary learning has aroused much interest. Rivers (1983) claims that only a learner-

centered vocabulary learning is possible:

Vocabulary cannot be taught. It can be presented, explained, included in all kinds of
activities, and expressed in all manner of associations (visual, auditory, kinesthetic,
tactile, olfactory if one wishes), but ultimately it is learned by the individual. As

language teachers, we must arouse interest in words and a certain excitement in



personal development in this area...We can help our students by giving them ideas
on how to learn, but each will finally learn a very personal selection of items,

organized into relationships in an individual way. (Rivers 1983, pp. 127-128)

Generally people believe that when they memorize a word from dictionary, the
word has become a part of the learned lexicon. However, knowing a word is much more
complex than just memorizing it (Rivers, 1983). Different complex mental processes occur
in learners’ minds from the time they meet a word to the time they use it productively
(Rivers, 1983). Likewise, Slattely and Wills (2001) claim that young learners don’t learn by
memorizing, but they learn subconsciously just like they acquire their native language.
Thus, stories are one of the invaluable sources for teachers since stories contextualize the

language instruction by providing purposeful and comprehensible input.

Therefore, this study combines the attractiveness of story telling technique for
young learners and the benefits of NLP for vocabulary learning and examines how it
enhances their long term memory. Neuro-Linguistic Programming describes the
fundamental dynamics between mind (neuro) and language (linguistic) and how their
interplay affects student’s body and behavior (programming) (Revel and Norman,1997).
NLP is a new trend in teaching a foreign language and this study will show the affects of
story telling and NLP techniques in vocabulary teaching and enhancing the long term

memory.

1.3. Purpose of the Study

In this case study, the researcher specifically wish to examine whether story telling
techniques and NLP strategies help students enhance their vocabulary knowledge and help
them retrieve the vocabulary items when needed. Moreover this study tries to find out if
story telling activities supported by NLP techniques enhances students’ long term memory

and incresases their level of motivation.

The researcher studied with 4th grade elementary school students in Yaylapinar

Neigbourhood, in Meram, Konya, Turkey. The researcher taught them some vocabulary



items via storytelling and NLP techniques. In this study, by implementing storytelling

activities including NLP techniques, the rearcher aims at

e defining students general attitudes towards English language in general and
vocabulary learning in particular

¢ improving students vocabulary learning in English classes

o fostering the retention of vocabulary items taught and triggering the long term
memory.

e increasing the motivation, enjoyment and pleasure level of students.
1.4. Key Concepts

Young Learners: Young learners are between 7-12 years old (Slatterly and Willis, 2001).

Young learners who participated in this study were those at the age of 10.

Neurolinguistic Programming (NLP): NLP has been described as ‘a complex set of
beliefs, skills and behaviours that can help a person communicate more accurately,

effectively and respectfully’ (Baker and Rinvolucri 2005, p.4)

Long-term memory: Long-term memory (LTM) is memory that can last as little as a few

days or as long as decades. ( from http://en.wikipedia.org/wiki/Short-term_memory)

Short-term memory: Short-term memory (or "primary" or "active memory") is the
capacity for holding a small amount of information in mind in an active, readily available

state for a short period of time. ( from http://en.wikipedia.org/wiki/Short-term_memory)

1.5. NLP’s Effect in Enhancing Long Term Memory of Young Learners is New

There have been researches about vocabulary teaching to young learners through
story telling but there haven’t been any studies that pay special attention to NLP aids in this
process. This study is different from other studies in that it combines NLP aids and
vocabulary teaching activities through story telling to enhance the long term memory of

students.


http://en.wikipedia.org/wiki/Memory
http://en.wikipedia.org/wiki/Short-term_memory
http://en.wikipedia.org/wiki/Memory
http://en.wikipedia.org/wiki/Information
http://en.wikipedia.org/wiki/Mind
http://en.wikipedia.org/wiki/Short-term_memory

The abbreviations used in the present study are:

NLP: Neuro-Linguistic Programming.
EFL: English as a Foreign Language
ELT: English Language Teaching



CHAPTER 11

REVIEW OF LITERATURE

2.1. Introduction

This chapter deals with the definition of the young learners, their characteristics
and the materials appropriate for them in teaching a language. In addition, the use of
stories to teach vocabulary and the importance of stories are discussed. Moreover, the
role of vocabulary in second language learning approaches, historical trends in second
language vocabulary instruction and different approaches to vocabulary teaching are
dealt with. Besides, Neuro-Linguistic Programming in teaching English, learning and

memory issues are concerned as well in this chapter.

2.2. Who are Young Learners of EFL ?

Young learners are between 7-12 years old (Slatterly and Willis, 2001). Young
learners who participated in this study were those at the age of 10. According to
Cameron (2001), teaching a foreign language to young learners is really different from
teaching adults as young learners are in a period of their lives in which they experience
continuous physical and cognitive change. Some differences are immediately obvious:
children are often more enthusiastic and lively as learners (Cameron, 2001). They want
to please the teacher rather than their peer group. They are also willing to participate in
an activity even when they don't quite understand why or how. However, when young
learners find a task difficult, they are less motivated and lose interest easily. Cameron
(2001) claims that it is not easy for children to use a foreign language because they are
different from adult learners in that they meet the language the teacher uses. Children
can get a more native-like accent since they seem less embarrassed than adults in
talking in a new language. But the important thing is the details rather than these
generalizations of different children, and of the skills involved in teaching them. It is
necessary to find out what lies underneath as characteristic of children. Cameron (2001)
continues to say that there occurs a need to adjust the way people think about the

language they teach and the classroom activities they use since there are important
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differences arising from the linguistic, psychological and social development of the
learners. That is the main point in this study as the researcher uses different techniques
with the support of story telling and NLP techniques to appeal the different types of

learners so as to reach success.

Cameron (2001) states that young learners try to cope with the society they live
in at primary school levels. Young learners’ education is affected by this continuous
change and growth. It is necessary to define the way young learners think and learn and
their characteristics to reason how vocabulary learning and enhancing the long term
memory for young learners might be influenced by children’s cognitive, emotional, and

social development,

2.2.1. How Young learners Think and Learn?

For centuries a great many scholars have put forward theories about the way
children think and learn. However, just certain theories, mainly the ones formed by
Piaget, Vygotsky and Bruner have become prominent in the past few decades and

influenced contemporary education.

2.2.1.1. Piaget — The Child As Active Learner

In the field of instruction for young learners, children’s cognitive development
theory formed by Jean Piaget (1967, 1969, 1971) is accepted as one of the most
detailed and important theories. Piaget investigated how young learners function in the
world and how this influences their mental development. The child is seen as solving
problems that are presentend by the environment by continually interacting with the
world around her / him. Learning occurs by taking action to solve problems. Piaget
(1969) argues that as young learners meet concrete objects and continue to survive in
the mind, they face the problems internally and take actions to solve them. In this way,
thought is accepted as deriving from action; action is internalised, or carried out
mentally in the imagination, thus in this way thinking develops. However, Vygotsky
gives much more important role to language in cognitive development than Piaget
does. For Piaget the development of the first thought is more fundamental to cognitive

development than action.
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Piaget is accepted to have revolutionized the study of child language and
thought (Vygotsky, 1962). Piaget’s theory (1971) is found informative about the
growth of children’s minds. In contrast to behaviourists by whom children are seen as a
‘blank slate’ who learn by reacting passively to different kinds of stimuli and positive
or negative feedback, Piaget introduced a child as “actively constructing his or her own
thinking in interaction with physical and social environment” (Brewster et al., 2002,
p.29). Action and self-directed problem-solving is at the heart of learning and

development according to Piaget (1971).

It can be taken from Piaget the very important idea of the child as an active
learner and thinker, constructing his or her own knowledge from working with objects
or ideas. Donaldson’s work (1978) emphasizes the same point in explanation of him as
“the child actively tries to make sense of the world . . . asks questions, . . . wants to
know. . . Also from a very early stage, the child has purposes and intentions, he wants

to do” (Donaldson 1978, p. 86).

Piaget (1971) also claims that children also seek out intentions and purposes in
what they see other people doing, bringing their knowledge and experience to their
attempts to make sense of other people's actions and language. Realising that children
are active 'sense-makers’, but that their sense-making is limited by their experience, is a
key to understanding how they respond to tasks and activities in the language
classroom. Thus, the researcher tries to enrich their experience to sense-making and

their responses to the tasks with the help of NLP and story telling techniques.

The concept of “readiness” which influences child education is another
important contribution of this theory. According to Piaget (1971), when children are
ready, they learn things naturally. For instance, they learn walking or talking in order
following a natural time scale (Piaget 1971). Wood (1988) explains that in Piaget’s
theory there are some critacal periods for learning something particular in children’s
development. Wood (1988) states that the important thing is the level that the children
have reached that will allow them to understand and interpret what they have gone
through although children learn through experiences they have had on their own.
Concept of “readiness” has functioned as a basis for other new approaches to teaching
foreign language to children. Depending on the ideas of Piaget, some educators like

Schwebel and Raph (1973) ramified Piaget’s concept of readiness and tried to form new
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curricula. Thus the researcher in this study takes the students’ readiness into

consideration while carrying out the activities to raise the learning level to the top.

According to Piaget (1971), children’s intellectual development go through a
series of stages. Thus it is necessary for teachers to be aware of these stages so that they
could understand the expected behaviours and actions of the learners according to their
ages. Piaget (1971) alleged the three stages ‘sensorimotor’ (birth to 18 months
approximately), ‘concrete operational’ (18 months to 11 years approximately), and
‘formal operational’ period (11 years onwards). Since this study focuses on the
particular age group who are in their schooling years, it is necessary to elaborate on the
basic cognitive features that children at this stage show with respect to Piaget’s
classification. According to Piaget (cited in Foley and Thompson, 2003), children
between ages 7-11 are at stages of concrete operations and show some basic cognitive

features:

Intelligence is demonstrated through logical and systematic manipulation of symbols
related to concrete objects.Conversation of seven conceptual domains related to the
learning of mathematics and science is demonstrated in number, length, liquid, mass,
weight, area and volume.Operational thinking develops. Egocentric thought, private
language or speech for oneself diminishes. (cited in Foley and Thompson, 2003, p.
30)

Piaget (1971) provided a more child-centered perspective, thus contributed a lot
to child education. According to Cameron (2001) “realizing that children are active
‘sense-makers’, but their sense-making is limited by their experience, is key to
understanding how they respond to tasks and activities in the foreign language
classroom” (p.4). Cameron (2001) claims that the child is an “active learner and thinker,
constructing his or her own knowledge from working with objects or ideas” (p.4) .
Therefore, this idea can be taken as a fundamental principle from Piaget while

designing curricula appropriate for young learners.

2.2.1.2. Vygotsky — The child As Social Being

Vygotsky (1962, 1978) also influenced child education. He paid attention on the
individual or individual cognitive development. When a child is two years old, he / she
acquires his / her first language and this generates a fundamental shift in cognitive

development. Vygotsky (1962, 1978) states that language provides the child with a new
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world, supplying new opportunities for doing things and for organizing information by

the use of words as symbols.

Vygotsky's views of development are different from Piaget's views as the
importance they give to language and to other people in the child's world is not the
same. Cameron (2001) states that “Whereas for Piaget the child is an active learner
alone in the world of objects, for Vygotsky the child is an active learner in a world full
of other people” (p.6). Thus, in the intellectual growth of children, Vygotsky (1978)
paid much attention on the role of adults through the intellectual growth of children.
Vygotsky (1978) put forward the idea of zone of proximal development (ZPD) and
defined it as “the distance between the actual development as determined by
independent problem-solving and the level of potential development as determined
through problem-solving under adult guidance or in collaboration with more capable
peers” (p. 86). According to Vygotsky (1978) if a teacher wants to help a child in
dealing with difficult or complex tasks, more adult guidance as well as cooperative
classes is necessary. Thus the researcher in this study will be the guide with the

activities prepared in the calssroom to help students learn better.

Moreover, ‘internalisation’ is another significant issue which is necessary in
understanding foreign language learning processes. From Vygotsky’s point of view
“egocentric speech serves mental orientation, conscious understanding” and is
“intimately and usefully connected with child’s thinking” (1962, p. 133) and it later
becomes the inner speech. Young children can often be heard talking to themselves and
organizing themselves as they carry out tasks or play, in what is called private speech.
As children get older they speak less and less aloud, and differentiate between social
speech for others and 'inner speech’, which continues to play an important role in
regulating and controlling behaviour (Wertsch, 1985). Vygotsky (1962) thinks that the
vocalization is the only that diminishes as the child grows up and he points out “the
child’s new faculty to ‘think words’ instead of pronouncing them” (p.135). According
to Cameron (2001), once the students start using the language with the help of the
teacher in a meaningful way, language is transformed and internalised to become part of
the child’s language skills. This study will help students to internalise the new learned
vocabulary items with the help of NLP and story telling techniques and thus will

enhance the long term memory.
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2.2.1.3. Bruner- Scaffolding and Routines

Bruner is another important theorist who made contributions on how young
learners think and learn. Bruner (1983, 1990) emphasizes the role of society in the
cognitive development of students and sees the child as an active agent in his / her
learning. For Bruner, language is the most important tool for cognitive growth, he has
investigated how adults use language to mediate the world for children and help them to
solve problems (Bruner 1983, 1990). Talk that supports a child in carrying out an
activity has been labelled scaffolding (Wood, Bruner and Ross 1976). Bruner (1983,
1990) states that the adults should simplify the task, keep the child on track towards
completing the task by reminding the child of what the goal is, point out what is
important to do or show the child other ways of doing parts of the tasks, control the
child's frustration during the task, demonstrate an idealised version of the task. Thus the
researcher tries to achieve the same with NLP and story telling activities. She tries to

help the students complete the tasks in learning vocabulary.

Moreover, Wood (1988) explains that Bruner’s theory (1983, 1990) is
somewhere between those of Piaget and Vygotsky as he Bruner grounded his theory in
the language of information theory unlike Piaget (1971) and Vygotsky (1962). Bruner
(1983) give importance on the way in which culture forms and transforms the child’s
development as well as the biological and evolutionary constraints on human
intelligence but also stresses. Similar to Vygotsky, as a very important tool for cognitive

growth, he laid stress on the role of language and communication.

In this section young learners’ way of thinking and learning from the view of
Piaget, Vygotsky and Bruner was summarized. However, their characteristics as well as
their way of thinking and learning is important in young learners’ education.
Characteristics of young learners, which will be discussed below may provide more

clues about the nature of their learning.

2.2.2. Characteristics of Young learners and Implications for NLP

Young learners have different characteristics from adult learners. So, while
determining the way to teach them vocabulary items via story telling and NLP

activities, it is necessary to take their way of learning and thinking into consideration.
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According to some scholars, a very important characteristic of young learners is
that they learn holistically and directly. (Halliwell, 1992; Cameron, 2001, Slatterly and
Wills, 2001). It means that young learners’ way of learning a second language should be
similar to the way of their acquiring their own language. Because young learners cannot
learn by focusing on a particular language structure or grammar, they learn when their
minds are engaged with a task (Halliwell, 1992). Young learners learn a language in
real life and natural context likewise in their mother tongue. According to Slatterly and
Wills (2001), young learners ‘‘are not able to understand grammatical rules and
explanations about language’’ (p.4). Cameron (2001) claims that this probably results
from the fact that young learners still do not have the ways of thinking that is needed to
cope with learning through explicit grammar teaching. Moreover, Cameron (2001)
points out that young learners ‘‘don’t have the same access as older learners to meta-

language that teachers can use to explain vocabulary, grammar, or discourse’” (p.1).

Slatterly and Wills (2001) state that adults are successful in learning languages
through conscious and explicit process, however, young learners are successful in
learning indirectly in meaningful contexts. Young learners are more inclined to holistic
learning and this necessiates indirect learning methods by which they learn
subconsciously (Slatterly and Wills, 2001). Therefore the importance of real
contextualized language use and holistic teaching in young learners’ language
instruction is often emphasized (Halliwell, 1992; Cameron, 2001). Thus the researcher

uses stories to bring real life and joy into the classroom. Halliwell (1992) proposes that

real tasks, that is to say worthwhile and interesting things to do which are not just
language exercises, provide children with an occasion for real language use and let their
subconscious mind work on the processing of language while their conscious mind is
focused on the task. (Halliwell, 1992, p.6)

According to Scott Vtrebeg (1990) another important characteristics of young
learners is that they use the contextual clues, guess from the context to get the meaning
across. Halliwell (1992) claims that children are good at observation and getting the
meaning from variety of sources. Thus it is necessary to appeal to the various senses of
young learners by using plenty of materials and activities. So here NLP comes to the
scene as it offers that every person has different representational system that means that

everybody learn in different ways so it is necessary to adress various senses (Revel, J.

and Norman, S., 1997).
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Brewster et al. (2002) claim that young learners are also different from adult
learners in that they need physical movement in the classroom because they need to
dissipate their energy. Young learners love moving around and touching everything as
they generally learn in this way. Thus, there should be appropriate methods for young
learners in which they can physically and actively participate. So it is related with NLP
as it says that different children has different preferred primary representational systems
(how they percieve the world and learn) or learning styles. (Revel, J. and Norman, S.,
1997). Thus, teachers should be aware of it and should appeal to different learning

styles if they want to enrich the students’ learning and enhance their long term memory.

Moreover, as some scholars claim (Wood, 1988; Slatterly and Wills, 2001),
young learners’ attention span is another characteristic of them which should be taken
into consideration while determining the appropriate method for them. Because their
attention span is very short, anything simple may distract their attention. So, NLP and
story telling activities offer different activities that can increase the attention that will
help students to focus on the language. As a result, it helps them to keep the learned

vocabulary items in their minds better.

Furthermore, another characteristics of young learners is that they are
enthusiastic and emotionally excitable (Cameron, 2001; Brewster et al., 2002). They are
good risk takers and willing to participate in anything joyful for them. As Camron
(2001) states, young learners ‘“ have a go in an activity even when they don’t quite
understand why or how’” (p.1). Brewster et al., (2002) also claim that this characteristic
of young learners make them goal experimenters. Teachers should encourage young
learners’ risk taking rather than discouraging them by constant correction. (Brewster et
al., 2002). At this point teachers can get help from NLP. Teachers should know that
they had better focus on the positive sides of students’ learning instead of the negative
sides that hinder their learning. As a result they can encourage the learners ( Revel, J.

and Norman, S., 1997).

Another characteristic of young learners is that they are imaginative and they
like fantasy (Holderness, in Brumfit, 1991; Slatterly and Wills, 2001). Halliwell (1992)
states that children are inclined to fantasy and imagination. Also, he points out that

“children test out their versions of the world through fantasy and confirm how the world
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actually is by imagining how it might be different (p.7). Holderness (in Brumfit et al.,
1991) claims that children take greater risks than adults. Thus, teachers should try to
find new activities to appeal to young learners. Halliwell (1992) states that plays and
stories which include imagination and fantasy offer children safe situations in which
they make sense of the world. Stories with NLP aids in language teaching may serve as
invaluable tools that link fantasy and imagination with the child’s real world and

provide opportunities for children to make sense of everyday life.

2.2.3. Activities and Materials for Young learners

In teaching English to young learners, materials and activities have an effective
role since they are useful devices for setting up a meaningful context (Halliwell, 1992).
Also, if the materials are integrated under a theme, they are cohesive devices to link the

activities.

Activities for young learners may have different features. Halliwell (1992)
analyzes them according to their potential to involve the children. According to
Halliwell (1992), the activities may have stirring or settling nature. Stirring activities
stimulate and activate the students whereas the settling activities calm down them
(Halliwell, 1992). Stirring activities such as games, songs, competitions wake the
students up however settling activities such as colouring, listening, copying provide
mental engagement as well. Some NLP activities that activate the both sides of the brain
are also the examples of settling activities. Thus, in order to appeal to young learners,
teachers need to include a lot of different kinds of activities and mingle a variety of

stirring and settling activities (Brewster et al., 2002).

Another feature of activities for young learners is whether they engage students’
minds or only keep them physically occupied. By geting help from NLP both can be
achieved at the same time. For instance, while teaching vocabulary students can keep
vocabulary items better in their mind with the help of concentration techniques, guided
fantasies and thus engage their minds while they are already physically participating in

the activities with the help of techniques that appeal to their representational systems.

Materials are another significant aspect in young learners’ classroom. Scott and
Ytreberg (1990) claim that materials are crucial in that they make the meaning and

presentation clear. With the help of the materials, teachers may talk about present and
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about any unidentified time, while they are contextualizing what they say. It is well
accepted that young learners’ comprehension is to some extent dependent on what they
hear, see and experience in their immediate environment (Scott and Ytreberg, 1990).
Therefore, by using the materials efficiently, teachers may make the abstract concepts
more comprehensible for students. For instance, when students smell some perfume and
they are smelling something, they will easily associate the meaning with the vocabulary
and structure. Thus, materials can be seen as a way of providing concrete clues for
young learners to grasp the meaning from the context. Also with authentic materials,
teachers may create a real life like atmosphere in the classroom and students can be
exposed to real language. With the help of authentic materials —materials from the real
world- teacher will have more chance to set up a real atmosphere for languge instruction
where students will be engaged in real life situations. The researcher tries to enhance
students’ long term memory with the help of authentic materials used in the story telling

activities.

To cut the long story short, materials and activities enhance the learning
environment of young learners since they are crucial tools to contextualize the language
instruction and make the concepts and target vocabulary items meaningful to students.
Also, they are the best ways to bring the real world and diversity into the classroom.
Yet, one main objective of teaching English to young learners that shouldn’t be
forgotten is language learning should assist the conceptual development of children

(Brewster et al., 2002). Thus, story telling seems one of the best ways to achieve this.

2.3. Story Telling to Young Learners

Richard (1996) states that story telling is a kind of reading which requires
children to be active participants in the construction of meaning. Children get fully
involved while listening to a story and they also feel joy and satisfaction. Stories
represent holistic approaches to language teaching and learning that place a high
premium on children's involvement with rich, authentic uses of the foreign language
(Wright, 1997; Garvie, 1990). Ghosn (2002) states that “a syllabus that is based or that
draws heavily on authentic children’s stories, provides a motivating medium for
language learning while fostering the development of the thinking skills that are needed
for L2 academic literacy” (p.56). Stories offer a whole imaginary world, created by

language, that children can enter and enjoy, learning language as they go (Ghosn, 2002).
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Themes begin from an overarching topic or idea that can branch out in many different

directions, allowing children to pursue personal interests through the foreign language.

Stories bring texts into the classroom that originate in the world outside school;
themes organize content and activity around ideas or topics that are broader than the
organizing ideas in most day-to-day classroom language learning, and that might be

found structuring events outside the classroom (Wright, 1997; Garvie, 1990).

Bringing the world into the classroom by using stories and theme creates
different demands for the foreign language teacher. The teacher has to work from the
theme or story to make the content accessible to learners and to construct activities that
offer language learning opportunities, and in doing so, he / she needs many of the skills
and language knowledge of text book writers. The researcher in this study will get help

of the NLP techniques to make the content and vocabulary items accessible to students.

Moreover, stories are frequently claimed to bring many benefits to young learner
classrooms, including language development (Wright ,1997; Garvie, 1990). The power
attributed to stories, which sometimes seems to move towards the mystical and
magical, is probably generated by their links into poetics and literature in one direction
and the warmth of early childhood experiences in another (Bettelheim, 1976). Stories
can serve as metaphors for society or for the deepest psyche (Bettelheim, 1976), and
teacher-child story reading can be rich and intimate events that contrast sharply with

the linear aridity of syllabuses and some course books (Garton and Pratt, 1998).

In addition, Wright and Hill (2008) argue that the importance of stories as a key
element in personal growth is well established, and stories have long been an integral
part of mother-tongue education, especially at primary level. The work of Rosen ( 1993)
and Garvie (1990), among many others, bears eloquent witness to the importance

accorded to ‘story’.

Garton and Pratt (1998) claims that language teachers, generally tempted to
regard the teaching of reading and listening only as a variety of comprehension activity
but in doing so they sometimes discourage children from becoming "good" readers of
English. Through using story telling in class, children develop a constructive and

creative comprehension (Garton and Pratt, 1998). Since it is easy to create the real
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context that students will be interested in and have fun with stories, it seems to be a
good idea to teach vocabulary items with the help of the stories so that the student will
be learning the vocabulary indirectly in real life contexts. With the help of NLP
techniques, students’ active participation and concentration can be achieved and it will

be easy for them to put the learned vocabulary items in the long term memory.

2.3.1. Why Use Stories?

Hick (1990) claims that past studies show that as young as two years old,
children can recount past events and describe present situations. Therefore, even at the
earliest stages of language development, narrative skills are emerging (Hicks, 1990).
Narrative talk during the preschool years shows that the linguistic environment of the
child is a strong predictor of literacy development (Neuman & Dickinson, 2001).
Conversation, especially with family members, provides a child with opportunities to
improve vocabulary and grammar and to practice narrative structures (Piper, 2003). As
children develop, their use of language, particularly, their expressive abilities increase

(Piper, 2003).

Furthermore, Wigglesworth (1990) conducted a detailed study on storytelling.
Wigglesworth maintains that children's narratives are not fully cohesive and organized
until approximately age seven. This means that preschool-age children may not have yet
developed the ability to tell well-organized stories and, thus, move from one topic to
another without connection between topics. Younger children tend to stress actions
more than fictional characters and leave out details on the interrelationship between
ideas (Hudson and Shapiro, 1991; Wigglesworth, 1990). Consequently, young children's
stories resemble more descriptions than stories (Hudson and Shapiro, 1991). Since story
telling has somehow connections with the young learners way of life, it becomes easy
for them to learn language items or more specifically vocabulary items in a familiar way
with story telling. In addition, Inbar (1988) argues that choosing a story in the class,
makes it easy for students to listen to as they enjoy , thus makes it easy for students to
learn the aimed vocabulary items in the story they listen to. Also Hsiu Chih (2008)
suggests that stories are a rich resource for EFL teachers to revise or introduce
vocabulary and sentence structures in a memorable and meaningful context. Likewise,
Scott and his colleagues (2004) found in their study that young learners learn better

with topic, content and story-based materials. Similarly, Louika (2006) found in his



21

research that story activities in the classroom help students develop more positive

attitudes towards second language.

In addition, in order to provide successfull language learning, Pesola (1991)
suggests that story telling is one of the most powerful tools for surrounding the young
learners with language. Besides, story telling is a creative art form which has
entertained and informed across centuries and cultures. According to Isbell (2002),
many stories that work well with children include repetitive phrases, unique words and
describing. These characteristics encourage students to join actively to repeat, chant,

sing or even retell the story.

Moreover, Ghosan (2002) claims that

While the traditional, carefully structured materials might be appropriate in cases where
the aim is to provide exposure and enrichment they may not be the best choice where
the goal is to prepare children for English-medium instruction in the general cirriculum.
Traditional ELT materials may fail to provide adequate support for development of L2
academic literacy. Carefully selected children’s literature, however, offers an
alternative, motivating medium for foreign languaga acquisition. (Ghosan, 2002, p.37)

Ellis and Brewster (1991) give several reasons why teachers should use

storybooks;

» Storybooks can enrich the pupils’ learning experience. Stories are motivating and
fun and can help develop positive attitudes towards the foreign language.

 Stories exercise the imagination and are a useful tool in linking fantasy and the
imagination with the child’s real world.

* Listening to stories in class is a shared social experience.

* Children enjoy listening to stories over and over gain. This repetition allows language
items to be acquired and reinforced.

* Listening to stories develops the child’s listening and concentrating skills.

» Stories create opportunities for developing continuity in children’s learning (among

others, school subjects across the curriculum) (Adapted from Ellis and Brewster,

1991, pp.1-2).

Similarly Ghosn (2002) offers four good reasons for using authentic literature in

primary EFL classes.
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e First, authentic literature provides a motivating, meaningful context for language
learning, since children are naturally drawn to stories.

e Second, literature can contribute to language learning. It presents natural languge,
language at its finest, and can thus foster vocabulary development in context.

e Third, literature can promote academic literacy and thinking skills, and prepare

children for the English-medium instruction

e Fourth, literature can function as a change agent: good literature deals with some
aspects of the human condition, and can thus contribute to the emotional
development of the child, and foster positive interpersonal and intercultural

attitudes. (Ghosn, 2002, p.57).

2.3.2. Contextualizing Language Instruction through Stories

The history of the importance of story telling dates back to James Ashler’s work.
Teaching Proficiency through Reading and Storytelling, formerly known as Total
Physical Response Storytelling, or TPRS for short, is a method for teaching world
languages (Ray, 2004). Blaine Ray created this method by combining James Asher's
Total Physical Response system with personalized, often funny stories to help students
apply the words learned (Ray, 2004). In addition, many writers such as Ellis and
Brewster (1991), Ghosn (2002) and etc. have emphasized the importance of stories in
YL education and elaborated on reasons why stories should play a central role in

teaching a foreign language to children.

Stories are always in humans’ lives. A number of scholars emphasized the
importance of stories for people (Garvie, 1990; Rosen, 1985; Wright, 2000). Also,
Wright (2000) claims that stories can be beneficial in language teaching to young
learners since they are always hungry for stories. According to Garvie (1990) stories
serve both to convey the nature of the language, its learning and teaching. Thus, she
adds that stories should be treated as vehicles that help learners during the whole

journey of learning.

Stories are crucial in contextualizing language instruction (Garvie, 1990; Ellis
and Brewster, 1991). With the help of the stories young learners “get a real feel of the
language and are introduced to language items and sentence constructions in a
meaningful context” (Wright, 2000, p.5). Moreover, students are familiar with stories in

their real life, thus, stories may be considered as invaluable tools to set up a meaningful
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context for young learners. Garvie (1990) emphasizes the function of stories in teaching

English to young learners;

It (story) helps to contextualize the items of the syllabus/course, offering a field of
learning which is meaningful, interesting and motivating, while at the same time it
covers the English work that has to be done. (Garvie, 1990, p.26)

Through stories, young learners learn subconciously while they are trying to
grasp the meaning because stories provide a real life like learning environment and
acquisition rich environment (Krashen, 1981; Garvie, 1990). According to Krashen
(1981), stories help to create comprehensible input for young learners and create ideal

learning conditions. Thus stories should be included in young learners’ classroom.

A great many scholars (Brewster et al., 2002; Cameron, 2001; Garvie, 1990;
Wright, 2000) have emphasized that stories can be seen as a starting point for many
other activities. Garvie (1990) claims that the syllbus of the target language, the follow
up games, songs and other activities can be developed under a story theme. In this
research NLP activities have been included to achieve the best while teaching
vocabulary to young learners. Also Wright (2000) states that stories contextualize the
language instruction as well as they provide space for communication through some

follow up activities like speaking, writing, art and drama.

Another important reason for making stories an indispensable part of YL
classrooms lies in the fact that stories may serve as a base for instruction which matches
very well with the way children think and learn. In the previous sections, it has been
discussed that language, thought and experience are crucially interrelated factors in the
cognitive development of children. Piaget (1971) put forward that children are active
‘sensemakers’, but their sense-making is limited to their experience with physical and
social environment; Vygotsky (1978) and Bruner (1983) also indicated that the child is
an active agent in his/her learning and emphasized the role of language and society in
the cognitive development of children. Stories have great potential to create contexts
that offer rich resources which can nourish the cognitive growth of young learners

(Garvie, 1990).

Thus, it can be concluded that imagination and fantasy that the stories provide

are more than a matter of entertainment for children. Thus, NLP activities with guided
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fantasy activities improve the imagination of the students. They more easily relate the

learned items to the real world and remember better when they need those items.

There is also culture load in story telling. Culture load refers to the way language
and culture are related and the amount of cultural knowledge required to comprehend
meaning to participate in activity (Meyer, 2000). Students need to learn the words in
English as well as the cultural background and need to learn words in context to

understand the meaning.

2.3.3. Choosing the Right Story

Stories or narratives have been shared in every culture as a means of
entertainment, education, cultural preservation and in order to instill moral values.
Storytelling should be able to make the readers or children to read the story. According
to Baker and Greene (1977), a good story has some characteristics of a good story such

as:

e A ssingle theme, clearly defined

o A well developed plot

e Style: vivid word pictures, pleasing sounds and rhythm
e Characterization

e Faithful to source

e Dramatic appeal

e Appropriateness to listeners (Baker and Green, 1977, pp.50-51)

Thus the teacher should pay attention to these characteristics of the story while
choosing the correct one. Also According to Erséz (2006) a teacher should chose a story
which;

¢ will engage children within the first few lines the teacher feels is appropriate for
children

e the children will understand well enough to enjoy

o offers the children a rich experience of language

e doesn’t have long descriptive passages

e is right for the occasion in relation with other things you are doing with children

o the teacher feels s/he can tell well (Ersoz, 2006, p. 50).


http://en.wikipedia.org/wiki/Narratives
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Moreover almost as important as story telling itself are the follow-up activities
after storytelling, such as story recall. Story recall allows children to reread the story
and build their understanding. It helps children or learnes develop concepts about
words, print, and books as well as evaluating students current language levels (Morrow,
2000). This kind of practice is necessary for children to develop language proficiency.
According to Richgels (2000), story recall provides children with the opportunity to
reorganize the squence of the events, to use the vocabulary of the story and to expand
children’s comprehension of the world as well. Moreover, story recall is both a research
tool for it provides a large amount of data for researchers to gain insight into a reader’s
comprehension processes (Goodman, 1982) as well as an instructional strategy that can
also enhance the development of vocabulary skills. Mason (2005) found in his study
that students learn and recall the vocabulary items better when follow-up activities after
the stories were implemented. Besides, Zaro and Salaberri (1995) claim that stories
and follow-up activities based on stories help to develop an attitude of cooperation

between learners

Thus, the the researcher pays attention to the mentioned items above while
choosing the story. Also, she applies the appropriate follow up activities for the students
to help them put the vocabulary items in the long term memory and retrieve it when

needed.

2.3.4. Rich Vocabulary in Stories

Since stories are designed to entertain, writers and tellers choose vocabularies
and use them with particular care to keep the audience interested. Stories may thus
include unusual words, or words that have a strong phonological content, with
interesting rhythms or sounds that are onomatopoeic (Elley, 1989). The context created
by the story, its predictable pattern of events and language, and pictures, all act to
support listeners' understanding of unfamiliar words (Cameron, 2001). Children will
pick up words that they enjoy and, in this way, stories offer space for growth in

vocabulary.

Children’s understanding of the lexis is very strongly supported by repetitive
story frame, in which each episode has the same format, by the use of very familiar,

easy words in narrative and in the dialogue of the real character alongside these familiar
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words (Elley, 1989). Thus, it becomes easier for children to keep the vocabulary items
in mind and with the help of NLP techniques that will increase the concentration and
will be helpful in using the both sides of the brain and changing to think in new ways.
Therefore, it could be possible to put the target vocabulary items into long term

memory.

There is some evidence that some children can learn vocabulary from stories
through listening i.e. ‘incidentally’. Elley (1989) carried out two studies with 10 and 11
years old first language users in New Zealand to investigate vocabulary gain from
listening to stories, with and without teacher explanation of the new words. He found
that word learning correlated significantly with the number of times the words were
pictured, the helpfulness of cues to meaning in the texts, and the number of times,
number of occurrences of a word in the story (between 6 and 12 encounters with a new
word are needed for L1 users to remember it.) When story reading was accompanied
by teacher explanations of new words through pictures, acting out meaning or verbal
explanation, the vocabulary gain doubled, and the gain was still evident three months
later. Interestingly, there was variation in vocabulary gain across the stories used in the
study, so that the story itself seems to make a difference. Elley (1989) suggests that
learner involvemet with a story maybe what makes a difference, and lists the following
as possible involvement factors in stories: humour, novelty, suspense, incongruity and
vividness. Schouten-van Parreren (1989, 1992) also suggests that letting children

choose the stories they want to hear may help maximize the learning that takes place.

As discussed above, story telling may be a better way to introduce vocabulary
items since it offers real life situations and contextualized language. Thus, it is

necessary to view the the role of learning vocabulary in a second language.

2.4. The Role of Vocabulary in Second Language Learning Approaches

There is a widespread agreement among language instructors that implicit or
explicit lexical instruction is an integral part of any langauage program to the extent that
it is practically impossible to teach any component of language without making use of
lexical items. Edward et al. (1997) claim that “vocabulary is one of the important factor
in all language teaching. Students must continually be learning words as they learn

structure and as they practice sound system.” (p.147). Similarly Nation (2001) asserts;
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Once a student has mastered the fundamental grammatical patterns of a language, his
next task into master its vocabulary that he needs. Nobody ever learns all the words in
any language. We know and use the words that suit our particular purposes and we
continue to learn new words as long as we live. (p. 6)

Also, according to Nation (1990) “giving attention to vocabulary is
unavoidable. Even the most formal and communication directed approaches to language
teaching must deal with needed vocabulary.” (p.2). Thus, although it has not always
received much attention in the area of second language acquisition research and
practice, it is agreed that vocabulary has a central position in language and is
indispensable for the language learner. There have been some trends in teaching
vocabulary of a second language and the most historical methods will be discussed

below.

2.4.1. Historical Trends in Second Language Vocabulary Instruction

Since the era of Grammar Translation Method, the role of vocabulary teaching in
second language instruction has always been viewed in different ways in various
approaches. In this section the role of second language vocabulary teaching in different

eras will be discussed.

2.4.1.1. Grammar Tranlation Method

The primary goals of this method were to prepare students to read and write
classical materials and to pass standardized exams (Howatt, 1984; Rivers, 1981).
Students were provided detailed explanations of grammar in their native languages,
paradigms to memorize, and bilingual vocabulary lists to learn; these prepared them for
the regular task of translating long passages of the classic. Lessons typically consisted
of reading selection, two or three long coloums of new vocabulary items with native-
language equivalents, and a test (Rivers, 1981). Language skill was judged according to
one's ability to analyze the syntactic structure, primarily to conjugate verbs (Rivers,

1981).

Students were exposed to a wide literary vocabulary (Rivers, 1981) that was
selected according to its ability to illustrate grammatical rules, and direct vocabulary
instruction was included only when a word illustrated a grammatical rule (Kelly, 1969).

Kelly (1960) claims that when vocabulary difficulties were addressed at all, their
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explanations depended largely on etymology. Latin and Greek roots or "primitives"
were considered "the most accurate court of appeal on word meanings"; the ability to
use etymology was respected as "one way of discovering truth" (Kelly, 1969, p. 30).
Also Kelly (1969) states that the teaching of vocabulary was based on definition and
etymology throughout the nineteenth century. During the period of Grammar
Translation methodology, bilingual dictionaries became common as reference tools

(Kelly, 1969).

In the mid-1800s, the primary objection to the method was the neglect of
realistic, oral language. This objection had implications for the role of vocabulary in
language instruction. For example, the Frenchman Francois Gouin (1982) emphasized
the acquisition of specific terms, especially of action words that could be physically
performed as they were used. Within these situations, “students would act out very
detailed sequences of appropriate actions in relation to objects, stating aloud exactly
what they were doing with what” (Rivers, 1983, p. 116). He introduced words in
semantic fields in the interest of teaching a verb's collocations along with the verb,
always emphasizing that "general terms are . . . terms of luxury, which the language can

do upon necessity do without” (Gouin, 1892, in Rivers, 1983, p. 116)

Another challenge came from Prendergast (1864). He objected to archaic
vocabulary lists. Since some lacking parts of Grammar Translation had been

determined, another movement called Reform movement started.

2.4.1.2. The Reform Movement

The Reformers emphasized the primacy of spoken language and phonetic
training. Fluency took on a new meaning: the ability to accurately pronounce a
connected passage and to maintain associations between a stream of speech and the
refer flits in the outside world (Howatt, 1984). The curriculum developed by Sweet is
considered representative of the time (Howatt, 1984). Sweet insisted that previous
reaction against Grammar Translation had failed because they were "based on
insufficient knowledge of the science of language and because they were one sided"
(Sweet, 1899/1964, p. 3). His system began with the Mechanical Stage, where students
studied phonetics and transcription, continued to the Grammatical Stage, where they

studied grammar and very basic vocabulary, and then to the Idiomatic Stage, where they
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pursued vocabulary in greater depth (Sweet, 1899/1964). Stages four and five (Literary
and Archaic) consisted of the study of philology and were reserved for university-level
work. Sweet's lessons were based on carefully controlled spoken language in which lists
of separated words and isolated sentences were avoided; only after thorough study of
the complete text should grammar points or vocabulary items be isolated for

instructional purposes.

According to the reformers although language is made up of words people do
not speak in words, but in sentences. From a practical, as well as a scientific, point of
view, the sentence is the unit of language, not the word (Sweet, 1899/1964). From a
purely phonetic point of view “words do not exist” (Sweet, 1899/1964, p. 97). Perhaps
the Reformers' most significant departure from the past in the vocabulary instruction
was that words came to be associated with reality rather than with other words and
syntactic patterns (Sweet, 1899/1964). In this approach Sweet (1899/1964) states that to

this end, vocabulary was selected according to its simplicity and usefulness.

2.4.1.3. The Direct Method

Its name came from the priority of relating meaning directly with the target
language without the step of translation (Richards and Rodgers, 1986). Everyday
vocabulary and sentences were used in this method. Reading was taught throughout the
course and was "developed through practice with speaking" (Larsen- Freeman, 1986).

This method focuses generally on the teaching of everyday, useful vocabulary.

2.4.1.4. The Reading Method / Situational Language Teaching

The 1920s and 1930s saw the birth of the Reading Method in the United States
and Situational Language Teaching in Great Britain (Rivers, 1981). The Reading
Method was aimed primarily at the development of reading skills (Rivers, 1981).
Similarly, in Great Britain, Michael West stressed the need to facilitate reading skill by
improving vocabulary skills (West, 1930). Beginning with his thesis at Oxford in 1927
and continuing for more than forty years, he criticized direct methodologists for
stressing the importance of speech without providing guidelines for selecting content

(West, 1930).



30

According to the reading method the primary thing in learning a language is the
acquisition of a vocabulary, and practice in using it (which is the same thing as
‘acquiring’) (Rivers, 1981). According to Michael West the problem is what vocabulary
to teach and he claims that “none of the modern textbooks in common use in English
schools have attempted to solve the problem” (1930, p. 514). He stated that foreign
language learners did not have even a basic thousand-word vocabulary after three years
of study, for three reasons: “(1) their time was spent on activities that were not helping
them speak the language; (2) they were learning words that were not useful to them; and
(3) they were not "fully mastering" the words they were learning “(West, 1930, p. 511).
West's recommendation was to use word-frequency lists as the basis for the selection
and order of vocabulary in student materials. In 1930 he recommended the use of

Thorndike's word-frequency list.

For the first time vocabulary was considered one of the most important aspects
of second language learning and a priority was placed on developing a scientific and
rational basis for selecting the vocabulary content of language courses. The research of
Michael West led to the development of principles on vocabulary control; their attempts
to introduce a scientific basis for vocabulary selection were the first efforts to establish

principles of syllabus design in language teaching.

2.4.1.5. The Audio-Lingual Method

The audio-lingual method (or the structural approach, as it was called by its
founders) was developed by American structural linguists during World War II
(Richards and Rodgers, 1986). Fries (1945) described the new approach as a practical
interpretation of the “principles of modern linguistic science” (Fries, 1945, p.5). This
approach suggested that most problems experienced by foreign languages learners
concern the conflict of different structural systems (Fries, 1945). With grammar or
“structure” as its starting point and the belief that language learning is a process of habit
formation, the audio-lingual method paid systematic attention to pronunciation and
intensive oral drilling of basic sentence patterns (Fries, 1945). Fries (1945) explains that
students were taught grammatical points through examples and drills rather than
through analysis and memorization of the rules in this method. The course, as proposed
by Fries, consisted of three months of intensive study of the essentials of English

structure.
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With the major object of language teaching being the acquisition of structural
patterns, vocabulary items were selected according to simplicity and familiarity
(Larsen-Freeman, 1986). New words were introduced through the drills but only enough
words to make the drills possible (Larsen-Freeman, 1986). The assumption seemed to
be that the structural frames could "fleshed out with words at a later stage when students

were more certain of their lexical needs in particular situations" ( Rivers, 1983, p.118).

Fries's emphasized the importance of vocabulary learning by quoting Edward
Sapir: "The linguistic student should never make the mistake of identifying a language
with its dictionary" (Fries, 1945, p. 38). Fries suspected that language learners
oversimplified the role of isolated words and also he attributed the oversimplification of
vocabulary issues to three false assumptions about the nature of language (1945). First,
it 1s falsely assumed that words have exact equivalents in different languages; Fries
argued that the only words that convey exactly the same meaning from one language to
another are highly technical words (Fries, 1945). Second, it is assumed that a word is a
single meaning unit; in fact, Fries pointed out that English words usually have from
fifteen to twenty meanings (Fries, 1945). The third false assumption is that each word
has a "basic" or "real" meaning and that all other meanings are either figurative or
illegitimate (Fries, 1945. Fries spent a considerable amount of time in this introductory
document arguing against these false assumptions and illustrating the fact that words are
linguistic forms: "symbols that derive their whole content and their limitations of

meaning from the situations in which they are used" (Fries, 1945, p. 43).

In this approach it was thus suggested that learning too much vocabulary early in
the language learning process gives students a false sense of security (Rivers, 1968).
Excessive vocabulary learning early in the course gives students the impression that the
most important thing about learning a language is accumulating new words as
equivalents for concepts which they can already express in their native languages
(Rivers, 1968). Students often fail to realize that meaning is expressed in groups of
words and in combinations of language segments, and that the meaning of an individual
word is usually difficult to determine when it is separated from a context of this type
(Rivers, 1968). Students are thus “unprepared to use the words they have learned as
isolated units in any approximation to authentic communication” (Rivers, 1968/1981, p.

254). She recommended that new vocabulary be introduced first in high-interest oral
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activities and that words reused extensively in order to aid long term retention (Rivers,
1968/1981). Likewise, in this study the researcher tries to help students put the learned
vocabulary items into the long-term memory and retrieve it when needed by using story

telling and NLP techniques.

2.4.1.6. The Communicative Language Teaching

One of the recent methods of language teaching is the Communicative Approach
(CA) where the common concern is bringing language learners into closer contact with
the target language by prioritising fluency over accuracy (Widdowson, 1978). In the
1970s educators started to question whether or not they were going in the right way.
They observed that students could produce sentences but could not use them outside the
classroom, thus it was noted that mastering linguistic structures was not sufficient for
genuine communication. So, knowing the rules of linguistic usage did not mean that one
could use the language (Widdowson, 1978). Widdowson (1978) claims that in order to
communicate, communicative competence rather than linguistic competence was
required. Another important aspect of this approach is that all the grammar and
vocabulary, which is learned and exploited, grows naturally out of the range of
functional and situational contexts that are part of the lessons (Widdowson, 1978). It
was pointed out that the role of context in CA; the formal properties of language are
never treated in isolation from use; language forms are always addressed within a
communicative context. Likewise, in this study the vocabulary items are taught in

context and story telling is the context of this study for young learners.

2.4.2. Different Approaches to Vocabulary Teaching

Word learning is a difficult problem. On one hand, young children could learn
new words with few positive examples quickly and easily. On the other hand, word
learning itself involves many complicated cognitive processes. For example, one needs
to map a new label to an object and generalize the new label from one object to the
entire category of the object (O’Malley et.al., 1985). Thus there have been different

methods for vocabulary learning.

One method which is based on contextualisation is incidental vocabulary

learning, which is a significant strategy in vocabulary learning (Nation, 2001). Nation
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(2001) explains tha incidental vocabulary learning refers to the learning which occurs
without particular intention to focus on vocabulary items. Moreover Nation (2001)
states that when students are engaged in language activities like reading and listening

they develop vocabulary knowledge subconciously.

Scholars believe that incidental vocabulary learning is beneficial for second
language learners but when the time is limited, learning may be hindered (Coady,
1997a; Coady, 1997b). In terms of literary skills for academic study, natural incidental
vocabulary learning may not be adequate for student with academic goals. Some

vocabulary strategies have been suggested to make up for these limitations.

One way to learn vocabulary incidentally, which is also supported by many
professionals, is inferring word meanings from contexts. Kruse (1987) suggests
introducing vocabulary items in such a way eases the learners to infer or guess the
meanings from the context or illustrations. According to Kruse (1987), students should
be motivated to make guesses about word meanings. On the other hand, it is claimed
that relatively little vocabulary learning occurs in guessing due to the little attention
paid to the word form and meaning ( Hunt and Beglar, 2001). Paribakht and Wesche

(1997) support a similar view:

Guessing strategy, although justifiable for general reading practice and increasing
reading speed, is not ideal for vocabulary enrichment over a limited instructional
period. Only a few words may require more than passing attention and even the

recognition knowledge of them may be sufficient in most cases (Paribakht and

Wesche 1997, p. 196).

Moreover, another vocabulary learning strategy is intentional vocabulary
learning. It refers to memorizing straightforwardly term after term with their
translations from a list (Nation, 2001). Intentional learning is quick and therefore
usually preferred by language learners, but it is also superficial. It is forgotten easily.
Learners encounter vocabulary in an isolated form and remain incapable of using it
correctly in context. Thus, as Nation (2001) claims, most vocabulary learning should
occur incidentally, i.e. guessing from context, but a deliberate, intentional learning is

also required but not just memorization isoletedly from the context.
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On the other hand another strategy suggested is explicit instruction of
vocabulary that means the teaching of vocabulary directly using various techniques,
activities, e.g. fill-in-the blanks exercises, using the new word in a sentence, etc., and
even direct memorization of certain highly frequent items (Coady, 1997a). The
proponents of this approach to vocabulary teaching underline its necessity at an early
stage of language acquisition (Coady, 1997a). Students who are beginners in L2
learning should learn the most frequent words in order that they can cope with the

complex structures of the texts.

Gu and Johnson (1996) claim that there have been many researches on
vocabulary learning strategies focusing on different methods and that have been
categorized according to the level of their effect on retention. One of the most studied

vocabulary learning strategies have been memory strategies (Gu and Johnson, 1996).

Mediation strategies are among the memory strategies and they involve the
target word in some form of meaningful association. They come in two varieties as
imagery mediation and semantic mediation and they are the examples of ‘‘deep”’

strategies (Gu and Johnson, 1996).

According to Gu and Johnson (1996) visualising a mental picture or image of the
target language word is the main aspect of imagery mediation. Key Word Method is one
of the most interesting variant of imagery mediation. It has two association stages. In
the first stage, the student imagines or remembers a word in his / her native language
which sounds similar with a target language word (Brown and Perry, 1991). However,
in the second stage the student accesses an interactive image that is expected to be
memorable containing both the keyword and its associated target language object

(Brown and Perry, 1991)

Furthermore Gu and Johnson (1996) claim that there is another example of
memory strategy called semantic mapping. It is a widely used method in vocabulary
learning. The learner arranges the word in a picture. He / She puts the key concept at the
top or at the centre and links the related words via lines or arrows. Svencoins and Kerst
(2006) state that with the help of semantic mapping students can see the categories and
their relationships. Also they can join in this process independently or in a group with

teacher guidance (Swencoins and Kerst, 2006).
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In addition to these different strategies for vocabulary teaching there are some
more strategies to teaching the word meaning. Nation (1990) claims that words are
labels for concepts and teaching word meaning is essentially teaching concepts for
given words. Nation (1990) explains that there are several suggestions for teaching
concepts. One of these concerns the presentation of multiple positive examples of the
concept. Giving multiple positive examples is necessary because concept learning
requires the abstraction of the important features of the concept and ignoring the
unimportant ones, and to do this the learner has to see several examples and needs to
identify what is common to them all and what is different (Nation, 1990). Nation’s
(1990) another recommendation is to use negative examples of a concept in addition to
the positive examples. Negative examples are instances to which the word does not
apply. Nation (1990) also recommends teaching the underlying concept in the case of
words with several uses. Another issue involves quick teaching of a word’s meaning,
which teachers are sometimes engaged in when learners did not understand a word in
another activity such as reading (Nation, 1990). Such words are not preplanned for
teaching, they appear spontaneously, are usually not very important to learn and have to
be dealt with quickly so that they should not interfere with the task. The most common
ways of quick teaching are giving a translation or a synonym. (Nation, 1990). Similary
Naiman et al. (1978) state that there are some important techniques involved in
vocabulary learning. They are as using a dictionary, writing down words, reviewing

vocabulary records, using new vocabulary items, and various vocabulary games. (p.15)

However, this current study will indicate a new view in vocabulary teaching to
young learners with story telling activities supported by NLP techniques to enhance and

trigger students’ long term memories.

2.4.3. The Role of Context in Vocabulary Learning

There have been different views and opinions about the importance of the
teaching vocabulary in a second language instruction. However, while teaching
vocabulary items of the target language, which method should be applied is still a

matter of controversy and beyond debate.
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According to Nagy and Anderson (1985) vocabulary should be taught in context
rather than in isolation. Also, nowadays it is widely agreed that context greatly

contributes to vocabulary learning regardless of the method to be followed.

The need for a context while teaching vocabulary is also underlined by Craik
and Tulvig’s Depth of Processing Hypothesis (Craik and Tulvig, 1975). Since
meaningful contexts enable a more complex and deeper processing which leads to better
retention of the lexical item, vocabulary items should be taught in context rather than in

1solated word lists.

Similarly Krashen (1989) also believes that vocabulary presentation and practice
should be carried out in context. According to Krashen’s well-known Input Hypothesis,
there is an internal language acquisition device, which must be accompanied by an
essential external ingredient, comprehensible input, for language learning (Krashen,
1989). Context provides the mentioned comprehensible input in learning vocabulary..
Therefore, rather than in isolation vocabulary presentation and practice should be

carried out in context.

Furthermore, Ooi and Kim —Seoh (1996) claim that context reveals as much
information about the lexical item as possible and it eases the the way to vocabulary

teaching by providing the necessary input.

In a similar line of thought, Nagy (1997) claims that vocabulary should be
presented and practiced in context since context is important in vocabulary learning.
Since word meaning may change from one context to another, it is necessary to present

and practise vocabulary in context

However teaching the vocabulary in context may be better if supported by NLP
aids in order to enhance students’ long term memory. This paper shows the
contributions of NLP aids and story telling activities for providing context in

vocabulary teaching

2.5. What is NLP?

NLP has been described as “a complex set of beliefs, skills and behaviours that

can help a person communicate more accurately, effectively and respectfully” (Baker
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and Rinvolucri, 2005, p.4). Neurolinguistic Programming (NLP) is relatively new to
language teaching. It was developed in the early 1970s by John Grindler and Richard
Bandler who studied the patterns and beliefs of people who excelled (Revell and
Norman, 1997).

2.5.1. Short NLP History

Neuro-Linguistic Programming (NLP) was developed at the University of
California at Santa Cruz in the 1970's (Baker and Rinvolucri, 2005). Its founders and
principal authors were Richard Bandler, a student of (initially) mathematics and
computer science, and John Grinder, a professor of linguistics. The emergence of NLP
happened between 1972 and 1981 (Revell and Norman, 1997). NLP has since achieved
popularity as a method for communication and personal development. It is used by
professional practitioners of many kinds as managers, trainers, sales people, market

researchers, counsellors, consultants, medics, lawyers and more.

* ‘Neuro’ refers to the nervous system where our experiences are received and
processed through our five senses.

* ‘Linguistic’ represents the language that we use — both verbal and non-verbal, that
shapes and reflects our experience of the world.

* ‘Programming’ describes training ourselves to think, speak and act in new ways.

(Revell and Norman 1997, p.14).

In short, NLP is about how to run the brain in a productive way to consistently

achieve the results that people want.
2.5.2. NLP in English Language Teaching

NLP is not simply a language teaching method, but a holistic approach to
intellectual and psychological potentials (Baker and Rinvolucri, 2005). NLP
practitioners believe that if language teachers adopt and use the principles of NLP, they
will become more effective teachers . As Revell and Norman comment, the assumptions
on which NLP are based "need not be accepted as the absolute truth, but acting as if
they were true can make a world of difference in your life and in your teaching" (Revell

and Norman, 1997, p 15).

In language teaching, the appeal of NLP to some teachers stems from the fact

that it offers a set of humanistic principles that provide either a new justification for
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well-known techniques from the communicative or humanistic repertoire or a different
interpretation of the role of the teacher and the learner, one in harmony with many
learner-centered, person-centered views (Revell and Norman, 1997). Also, as Millroad
(2004) argues, it works in the classroom and help students reach success when the
teachers gain awareness in using NLP techniques in their classes. Likewise, Turnbury
(2001) argues that if NLP works, it is liable to create a culture of independancy for
students in the classroom. They feel themselves get rid of the burden of stress and learn

beter in stress free environment.

2.5.2.1. Four Key Principles of NLP and NLP Presuppositions

Four key principles lie at the heart of NLP and a teacher should be aware of
these principles if she wants to use NLP in her lessons appropriately to reach success

(O'Connor and McDermott, 1996; Revell and Norman, 1997).

1. Outcomes: the goals or ends. NLP claims that knowing precisely what you want
helps you achieve it. This principle can be expressed as "know what you want."

2. Rapport: a factor that is essential for effective communication - maximizing
similarities and minimizing differences between people at unconscious level. This
principle can be expressed as "Establish rapport with yourself and then with others."

3. Sensory acuity: noticing what another person is communicating, consciously and
nonverbally. This can be expressed as "Use your senses. Look at, listen to, and feel
what is actually happening."

4. Flexibility: doing things differently if what you are doing is not working: having a
range of skills to do something else or something different. This can be expressed as

"Keep changing what you do until you get what you want." ( Revell and Norman
1997, p. 116)

Revell and Norman (1997) present thirteen presuppositions as well that guide
application of NLP in language learning and other fields. The idea is that these
principles become part of the belief system of the teacher and shape the way teaching is

conducted no matter what method the teacher using. These presuppositions are:

1. Mind and body are interconnected: They are parts of the same system, and each
affects the other.
2. The map is not the territory: We all have different maps of the world.

3. There is no failure, only feedback . . . and a renewed opportunity for success.
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4. The map becomes the territory: What you believe to be true either is true or become
true.

5. Knowing what you want helps you get it.

6. The resources we need are within us.

7. Communication is nonverbal as well as verbal.

8. The unconscious mind is benevolent.

9. Communication is unconscious as well as conscious.

10. All behavior has a positive intention.

11. The meaning of my communication is the response I get.

12. Modeling excellent behavior leads to excellence.

13. In any system, the element with the greatest flexibility will have the most influence

on that system. ( Revell and Norman, 1997, p. 117)

Revell and Norman (1997) seek to relate each of these principles to language
teaching. Modeling is also central to NLP practice. Teachers are expected to model their
teaching on expert teacher they most admire. Similarly, learners are expected to find

successful models for that person they themselves are striving to become.

Revell and Norman (1997) argue that if someone wants to be an excellent
teacher, it should be model of excellent teachers. They should look at what they do, how
they act, what sort of relationship they have with their student and colleagues. Second,

they should position them. Revell and Norman (1997) state:

As you learn techniques and strategies, put them into practice. Share modeling

strategies with students. Set the project of modeling good learners. Encourage them to

share and try out strategies they learn. If you want to speak a language like a native

speaker, model native speakers”. (Revell and Norman 1997, p. 116)

NLP language teachers make difference from other language teachers (Millroad,
2004). According to NLP, they seek to apply the principles in their teaching and this

leads to different responses to many classroom events and processes.

Presuppositions guide the learning activities. So while teaching vocabulary, it is
necessary to take these presuppositions into consideration so as to get the most help

from NLP.
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2.5.2.2. Some NLP Implications for Teaching

Neuro-Linguistic Programming is an attitude to life. It actually consists of
underlying assumptions about how the mind works, how people act and communicate
(Revell and Norman, 1997). NLP enhances the quality of people’s lives, it helps people
to clarify and reach their goals and interact effectively with other people (Millroad,
2004). Thus, it incorporates with many approaches such as management, sales and
management, personal development and education (Revell and Norman, 1997). Since it
has some connections with education, it should also have some implications for

teaching.

As one of the assumptions, NLP tries to show the significance of the student in
the classroom. Teacher is also important. However, this study shows that as long as a
student is considered and respected as an individual in the classroom, success comes
more easily. In Mastropieri and Scruggs ‘s studies (1991), it is proved that when teacher
remembers a student’s name which shows that the teacher considers the student as an
individual and respects his / her personality, the success and interest rate of the students
increases. Thus, the researcher in this study makes use of these implications of NLP for

teaching.

Secondly, Alvin Toffler (1980) claims that people in the 21th century will be the
litterates who will not be able to learn learning to learn. Just as Alvin Toffler, NLP also
implies that learning is a shared responsibility between learners and the teacher and it is
essential to teach the students learning to learn. The researcher in this study helps
students learn how to learn by letting students know what they are doing, why they are

doing and making them use their abilities to continue learning beyond the classroom.

Furthermore, NLP implies that there is not just one way to teach something
(Revell and Norman, 1997). People experince the world through their five senses so the
way they understand the world is different. It gives the idea that the students learn in
different ways and a teacher can be effective in the classroom as long as he/she refers to
different learning styles. Having this fact in mind, the researcher helps students
remember the learned items better by contacting their way of learning and preparing
different atmospheres that involve different ways of the students’ experiencing the

world.
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In addition, Revell and Norman (1997) claim that people learn best when they
have fun. Because of this reason, story telling is chosen for. Moreover, Revell and
Norman (1997) add that mistakes show that students’ are learning and teachers should
help the students by preventing any worries in the learning situation, getting them to

learn anything that helps them since practice makes perfect.

Lastly, Revell and Norman (1997) state that engaging the learner’s intelligence
and emotions and teaching through activities is better. It is preferred to elicit the
information from the students rather than telling them directly, because when they form
their own schema it is less possible for them to forget it, but more possible to put it to
the long term memory. In addition, as Poying (2007) argues when students are given the
opportunity of decision making for themselves, they appreciate the benefits of a more
active engagement in learning English. Having this fact in mind, the researcher lets the
students make their own desicions while learning and help them discover the meanings

of the vocabulary items with the help of NLP and story telling techniques.

2.5.2.3. Core Concepts of NLP and Implications for Vocabulary Teaching

NLP have some core concepts. Teachers should understand these core concepts
first to apply it on their teaching to help learners succeed. These concepts of NLP
have some implications for vocabulary teaching as well. This part will explain some

of the core concepts of NLP.

2.5.2.3.1. How People Experience the World

Revell and Norman (1997) claim that people experince the world through their
five senses. The systems that people experince the world are called primary
representational systems and they are Visual (people look and see), Auditory ( people
hear and listen), Kineasthetic ( people feel externally, internally and feel movement),
Olfactory (people smell things) and Gustatory (people taste) (Revell and Norman,
1997). They are called VAKOG in short (Revell and Norman, 1997).

The traditional classroom has focused primarily on writing and listening, which
is suitable for people whose primary representational systems are visual and auditory.
Kinaesthetic people were usually ignored. However, knowing about VAKOG, the

researcher tries to appeal to all kinds of students who have different learning styles in
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the classroom. In addition, the researcher uses different techniques while teaching

vocabulary items to satisfy all of the students in the classroom.

2.5.2.3.2. How People Represent the World

Just like people use their senses to experince the world, they also use their senses
to access information internally when they remember or imagine things. In NLP this
is called the ‘lead system.” Revell and Norman (1997) states that the pereference in
the lead system may or may not be the same as people have when they take in external
information through their primary system. One can experience the external world in
the same way with the internal world or in a different way. Some people use two or
more systems at the same time and this is called ¢ synaesthesia’ (Revell and Norman,
1997). There is also a third representational system that Revell and Norman (1997)
mention. This is called reference system that is used for double check. This is the
system that people use when somebody asks the question ° Are you sure?’ The
preferred reference system may be the same or different from the primary or lead
system. However, no matter if it is same or not, the teacher should try to appeal to all

the senses and will help them learn and remember better.

The researcher in this study uses different senses to help the students learn
vocabulary items and uses differerent senses again to make the students remember the
learned items by appealing to their reference systems. This is useful for the learners to
retrieve the learned items from the long term memory that is what the reseacher aims

to achieve.

2.5.2.3.3. Outcomes: Knowing Where You Are Going.

Revell and Norman (1997) state that setting well-formed outcomes — one of the
four pillars of NLP — is the crucial first step to achieve the aimed item. Thus, the
teacher should help the students have some goals and achieve them. The researcher in
this study dreams herself and encourages the students to dream. She helps them to
break down big outcomes into smaller, more easily achievable ones especially in

learning the aimed vocabulary items.
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2.5.2.3.4. Submodalities: Exploring Your Imagination

Internal representational systems can be also called as ‘modalities’ and their
differences and characteristic (sub-categories) are known as sub-modalities (Revell
and Norman, 1997). Poeple find differences in their own images depending on what
they are thinking about. Thus, it is in the hands of teachers to help students change
negative to positive by playing with the submodalities. With the help of this technique

a teacher may teach students some vocabulary items such as opposites.

2.5.2.3.5. Anchoring: Recapturing Good Moments

As Revell and Norman (1997) state and like many things in NLP, anchoring is a
way of making conscious and deliberate something that happens naturally. Anchoring
is somehow making deliberate connection between a state of mind and an ‘anchor’ so
that people can recall the state of mind simply by triggering the anchor. It is a way of
making people’s resources available to them when they need them (Revell and

Norman, 1997).

Thus the researcher in this study tries to set up some anchors to help students
remember the learned vocabulary items as the anchors trigger the memories that will

help students retrieve the information needed.
2.5.2.3.6. Sensory Acuity: Noticing , Not Assuming

Noticing something is different from interpreting or making assumption about
what is noticed. It is concerned with noticing the non-verbal clues that people are
communicating all the time (Revell and Norman, 1997). It is not right to assign a
direct one-to-one meaning to every posture. NLP helps people become more sensitive
to others. With this knowledge in mind, the researcher is alert to the non verbal

signals that the students give and responds accordingly.

2.5.2.3.7. Rapport: The Key Concept to Communication

According to NLP rapport is the key to successful communication and to
influence (Revell and Norman, 1997). According to Longman, it is ‘a harmonious or
sypmpathetic relation or connection’ (Longman Dictionary of Contemporary English,

2003). It may also be defined as meeting someone at their map of the world. In
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addition, Revell and Norman (1997) define it as maximising similarities and

minimising differences between people at the non-conscious level.

If a teacher wants to influence his or her students he/she should know about the
rapport. Once the teacher minimises the differences, s/he begins to influence students
to gain the educational attainment in any subject. To achieve this, the researcher
makes use of the rapport techniques known as matching and mirroring. Matching is
doing the same thing with the same part of the body as the other person and mirroring

is using the opposite side of your body as in mirror (Revell and Norman, 1997).

2.5.2.4.Techniques in NLP

This part consists of techniques that is used by the researcher in the study which
will help students learn vocabulary more easily and retrieve them when needed. Some

of the techniques are discussed here.

2.5.2.4.1. Break State

One’s mind affects his body and one’s body affects his mind (Revell and
Norman, 1997). Mind and body are interconnected. If one’s state of mind is good, he is
physically good as well and if one feels his body better, his mind works better. Thus
activating the body, activates the mind. To achieve this, break states can be used. There
can be different versions of break states such as shaking hands, saying a tongue twister,
counting backwards, streching and yawning and etc. These activities will awaken

students’ bodies and minds thus they will be open to permenant learning.

2.5.2.4.2. Relaxation Activities

There are different kinds of relaxation activities. Some of them will be
disscussed in this part. One of them is minding the emotions (Revell and Norman,
1997). In this technique teacher lets the students imagine a chair in a funny and upset
way at the same time and help the students achieve transfer unhappy moments to
cheerful ones. This helps set up a positive atmosphere before starting to learn

vocabulary items.

Second one is having a good worry (Revell and Norman, 1997). The researcher

in this study have worry session in her lessons. Since worries hinder students’ learning,
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she spares some time for students to worry and in the other parts of the lesson there is

no space to worry. Because students learn better in a happy atmosphere.

Another one is singing. Fora (2000) claims that singing is an easy way of
memorizing something. According to Cakir (1999), the children are motivated by the
music, by the variety of rhythms, by the instrumentation (guitar, contrabass, percussions),
by the different voices involved (masculine, feminine, child, adult) and by the themes
(boys/girls, circus, family, animals, etc.). Fora (2000) states that melody seems to act as a
path or a cue to evoke the precise information students are trying to retrieve. Thus, the

researcher in this study uses songs that include the aimed vocabulary items revised in it.

2.5.2.4.3. Stress Busters

It is a great way to counteract tiredness and boredom and to get students into a
good learning state. It can be taking a warm bath, swimming, gardening, going for a
walk, drawing, or breathing in and out etc. By doing this in the class, students relax and

consciously let stress and tension go off body and mind.
2.5.2.4.4. Guided Fantasies

Revell and Norman (1997) claim that it is a good way to change the moods of
the students. Also they assert that by letting students imagine different wonderful
scenes, the teachers can calm their bodies and minds (Revell and Norman, 1997).
Moreover, in guided fantasies, some learned vocabulary items can be repeated and this
helps students remember it later better as they have experienced it in a positive

atmosphere.

2.5.2.4.5. Supressing the Silly Voices

Revell and Norman claim that there is no failure but just feedback in NLP
(1997). When students make a mistake, it shows that they are learning and they need
constructive feedback to learn (Revell and Norman, 1997). Suppressing the silly voices
is a good way to help the students get rid of the fear of making mistakes. It offers
thinking the silly voices in their minds that say them they will not be successful just as a
small crazy cartoon characters and this will help them not take what silly voices say

seriously.
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2.5.2.4.6. Non-verbal Communication

It is a good way to awaken a tired class. Since communication is non-verbal as
well as verbal, a teacher should teach the students by what s/he says as well as by what
s/he does (Revell and Norman, 1997). With this technique students can mime some
words or some adjectives and other students can guess it. It can be fun for students and

funny moments are remembered better.

2.5.2.4.7. Looking at Mandala

In this technique students sit comfortably, fix their eyes in the centre of a
mandala chart stare it for about three minutes. They do it daily gradually increasing the
time up to seven-ten minutes (Revell and Norman, 1997). It is a good way to improve
the ability to concentrate and find it easier to access ideas from non-conscious mind and

information from long term memory.

2.5.2.4.8. Doodling

Doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When somebody is stuck for an
answer to a problem or looking for creative innovation, the technique of doodling will
unleash the hidden symbolic powers of the unconscious mind (Revell and Norman,

1997). Thus, when students are stuck, the researcher let them doodle.

2.5.2.4.9. Anchoring

Anchoring is a way of making a delibrate connection between a state of mind
and an ‘anchor’ (Revell and Norman, 1997). It is a way of making conscious and
delibrate something that happens naturally (Revell and Norman, 1997). It is also a way
of making resources available when needed. The researcher in this study forms some
anchors in the class together with the students and help students remember the

vocabulary items by using the anchors.

2.5.2.4.10. Matching and Mirroring

As disscussed above matching is doing the same thing with the same part of
body as the other person does and mirroring is using the opposite side of your body as

in a mirror (Revell and Norman, 1997). It is also a good way to achieve concentration.
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By using these techniques the researcher tries to minimise the differences between

herself and her students as well as among the students themselves.

2.6. Brain and Language Talent

Multilinguality, bilingualism, polyglottism or simply, second language learning,
has become a major issue of scientific investigation in the field of brain research,
specifically speaking, cognitive neuroscience (Reiterer and Dogil, 2009). Of course,
language is a function of the peculiar structure of the human brain (Reiterer and Dogil,
2009). Several areas of the brain have been identified with linguistic skills, such as
producing and understanding speech. Furthermore, people with brain damage in
specific areas have difficulties with very specific aspects of language, implying that it is
a highly compartmentalized process (Mayberry et al., 2002). Moreover, Mayberry et al.
(2002) state that human brains are functionally asymmetrical, concentrating many areas
essential for speech production in one hemisphere. To understand how the brain works
while acquiring a second language, within the past few years in the field of cognitive
science research, imaging the "bilingual/multilingual” or "second language (L2)
learning brain" has become increasingly popular, almost a mainstream research field in
its own right (Mayberry et al., 2002). These researches also show how to use the brain
to keep the learned language items permenantly. Mayberry and his colleagues (2002)
conducted a study to investigate the influence of very early language experience on
later language ability. They provide insights into the intricate mechanisms that could
bring about "talent" in learning languages, namely, the interdependence between early
experience (nurture) and possible inborn qualities. Also vocabulary items have been
tested by Breitenstein and colleagues (Breitenstein et al., 2005). Their findings
indicated that on the one hand the successful acquisition of a new lexicon depends on
correlated amplitude changes between the left hippocampus and neocortical regions and
on the other hand that learning-related hippocampus activity is a stable marker of
individual differences in the ability to acquire and master vocabularies. Thus, the
researcher in this study took individual differences of the students into consideration
and paid special attention to use the NLP techniques to help students use both sides of

their brains.
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2.6.1. Learning and Memory

Ebbinghous (1913) states that memory has been investigated since the early
days of psychology, but only in recent decades have psychologists reached a concensus
about its structures and fuctions. There was even uncertatinty over the division of
memory into short term and long term components until early neuropsychological
studies in the 1940s confirmed the distinction. Building on this findings, cognitive
models of memory and information processing orginated in the 1950s and evolved into
the elaborate multi-component models (Simons and Spiers, 2003). According to this
model infromation flows through several components as it travels from the environment
to long-term memory and then from long-term memory into a behaviour or expression
(Simons and Spiers, 2003). Incoming infromation passes through sensory memory,
short term memory, and working memory before going to the long term memory stores
(Simons and Spiers, 2003). Simon and Spiers (2003) claim that outgoing infromation is
activated in long term memory before passing through working memory and being
expressed behaviorally and along its course, the information is selected, manipulated,
transformed, stored, retrieved, evaluated, and expressed. In memory terminology, the

information is encoded, consolidated, stored, and retrieved (Simon and Spiers, 2010)

2.6.1.1. Sensory Memory

The first memory system to process and store incoming information is usually
referred to as sensory memory (Atkinon and Shiffrin, 1968) but is also known as the
sensory register. Sensory memory is not a specific brain or memory structure, but rather
a stage of processing (Simons and Spiers, 2003). Atkinon and Shiffrin (1968) state that
environmental stimuli that impinge on the human senses are perceived by the brain that
are momentarily held in perceptual form. This perceptual information is available for a
fraction of a second before it is overwritten by new incoming information (Atkinon and
Shiffrin, 1968). The duration is barely long enough for attentional process to select

input for further processing in short-term memory (Atkinon and Shiffrin, 1968).

2.6.1.2. Short Term Memory

Very of the sensory information that is perceived and beriefly stored actullay
reaches short-term memory (Simons and Spiers, 2003). Atkinon and Shiffrin (1968)

claim that when humans are actively processing information, they can consciously
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influence which incoming information is selected for further processing and storage by
selectively attending to it. Thus attentional processes are crucial in learning and memory
functions. If an individual wants to learn and remember information, she or he must first

pay attention to it. (Dehn, 2010).

In short term memory, active processing of the input is possible or short term
memory can just passively hold information (Atkinon and Shiffrin, 1968). Active
processing consists mainly of rehersal that serves to extend the retention interval.
Without rehersal, information will be lost from short term memory within a matter of
seconds (Atkinon and Shiffrin, 1968). In addition, short term memory has a typical
adult capacity of about seven items or chunks (Dehn, 2010). It is in the hand of the
students and teachers to put these several items into the residancy of long term memory

with the help of NLP techniques.

2.6.1.3. Long Term Memory

There are actually three different types (or aspects or parts) of long-term
memory. Episodic memory refers to people’s ability to recall personal experiences from
their pasts (Dehn, 2010). Semantic memory stores facts and generalized information
(Dehn, 2010). It contains verbal information, concepts, rules, principles, and problem-
solving skills. Atkinon and Shiffrin (1968) claim that while episodic memory stores
information as images, semantic memory stores information in networks or schemata.
Information is most easily stored in semantic memory when it is meaningful - that is,
easily related to existing, well-established schemata (Dehn, 2010). Dehn (2010) also
asserts that procedural memory refers to the ability to remember how to perform a task
or to employ a strategy. The steps in various procedures are apparently stored in a series

of steps, or stimulus-response pairings (Dehn, 2010).

2.6.1.3.1. The Development of Long Term Memory

As with other cognitive abilities, there is a developmental progression with long
term memory. Moulin and Gathercole (2008) claim that older children and adolescents
retain more information than younger children. In fact, there are consistent
improvements in the amount retained from early childhood through the adolescent years
(Howe and Brainerd, 1989). Moulin and Gathercole (2008) also believe that the causes

of this substantial improvement in memory storage are many; more affective encoding,
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quicker retrieval, and greater ability to store infromation for longer periods of time.
According to the Pressley and Levin’s findings (1980) when compared with older
children (e.g., 12 years of age), younger children (e.g., 6 years of age ) have retrieval
deficiencies. The desired information seems to be stored but they have difficulty
rerieving it without promting ( Pressley and Levin, 1980 ). Thus, Wright and Limond
(2004) conclude that between the ages of 6 and 12, improved memory performance
mainly results from more efficient retrieval processes. Continued improvement after the
age of 12 is attributed to greater ability to encode more and more features of the
incoming information (Wright and Limond, 2004). More effective encoding underlies
concurrent improvements in consalidation and storage. Thus, the researcher in this study
try to supply students with more environments where they can improve their encoding

abilities with story telling and NLP activities.

2.6.1.3.1.1. Development of Long Term Memory in Infancy

According to Dehn (2010) infants are born with a remarkable capacity to encode
and retain information. Infants recognize the sound of their mother’s voice within hours
and their mother’s face within three to four days (Howe and Brainerd, 1989). Wright
and Limond (2004) claim that long term memory fuctions and retention of information
go on to develop rapidly in early infancy. Recognition memory is the first to emerge,
appearing within the first days of postnatal life (de Haan, Mishkin, Baldeweg, and
Vargha-Khadem, 2006). In addition, the biological factors that contribute to the early
development of long-term memory include myelination, the growth of dendrites, and
increase in synaptic functional within the first month or so of life (de Haan, Mishkin,
Baldeweg, and Vargha-Khadem, 2006). Also, Bauer et al. (2007) claim that there are
pronounced changes in the temporal lobe structure beginning late in the first year of life.
Because these structures are involved in consolidation, the implication is that storage
capabilities, not encoding or retrieval, are the major source of differences in long-term
memory during infancy (Bauer et al., 2007). Although much remains to be learned
about infants’ memory development, the rudimentary functions of explicit memory

seem to be in place by six month of age (Dehn, 2010).

2.6.1.3.1.2. Development of Long Term Memory in Early Childhood

Dehn (2010) states that although infants and preschoolers under the age of 5 can

learn and remember events and information over relatively long periods of time, as
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older children and adults they seldom remember much autobiographical information
from the first few years of life. It means that their episodic memory develops slower.
Because hippocampus does not mature fully until the fifth year of life (Temple and
Richardson, 2006). Temple and Richardson (2006) claim that young children can learn
facts about the world and acquire semantic knowledge, such as vocabulary, before they

can consalidate and permanently store specific experiences better.

In addition to maturation of the necessary neurological structures, young
children are developing knowledge and control of their memory functions ( Ornstein,
Gramer, and Coffman, 2010). They are also learning the utility of basic memory
strategies. Thus, parents and teachers can nurture the child’s refinement of memory
functions, knowledge, and strategy use through social interactions focused on memory.
The researcher in this study tries to manage these social interactions with the help of
story telling activities and NLP techniques to help students develop memory strategy

techniques at school.

2.6.1.3.1.3. Development of Long Term Memory in Elementary School Years

Temple and Richardson (2006) state that improvements in memory performance
over the school years seem dependent on the growing use of strategies. Ornstein,
Gramer, and Coffman (2010) claim that children become more proficient in the use of
memory strategies as they grow older. In early elementary, spontaneous use of memory
strategies is unlikely and the strategies are limited (Best and Ornstein, 1986). However,
young children can use memory strategies effectively when they are directed to do so or
when the materials elicit strategy use (Best and Ornstein, 1986). The researcher in the
study directed the students with NLP techniques to use their memory strategies more
efficently. According to Temple and Richardson (2006), later years are easier for the
students because the greatest gains in long term memory performance and functions
occur during the late elementarry school years. Increased knowledge, more organised
memory representations, and effective strategy usage combine to produce a major
developmental improvement in long-term memory performance (Temple and
Richardson, 2006). Therefore, the resercher tries to achieve this mentioned effective
combination for young learners to improve their long-term memory performance with

the help of story telling activities and NLP techniques.
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CHAPTER III

METHODOLOGY

3.1. Introduction

Case study methods involve examing a single event deeply.
(http://en.wikipedia.org/wiki/case_study). According to Stake (1995) a case study tries to

find out the complexity of a single event or instance.

Stake (1995) claims that people use case study, when it itself is a very special
interest. Furthermore he adds that a case study is the study of a person, a small group, a
single situation, or a specific "case". It involves extensive research, including documented
evidence of a particular issue or situation, symptoms, reactions, affects of certain stimuli,
and the conclusion reached following the study (Stake, 1995). Stake (1995) states that
a case study may show a correlation between two factors, whether or not a causal

relationship can also be proven.

According to Stake (1995) when using a case study the researcher explores in depth
a programme, an event, an activity, a process, or one or more individuals. One can study a
case when they look for the detail of interaction with its context. Case studies provide a
systematic way of looking at events, collecting data, analyzing the data, and discussing the
results (Stake, 1995). By this way the researcher may gain a sharpened understanding of
why the instance happened as it did, and what might become important to look at more
extensively in future research. In case studies generalization could be possible when based

on several studies of the same phenomenon (Stake, 1995).

The cases are bound by time and activity, and the researchers collect detailed
information using a variety of data collection procedures over a sustained period of time
(Stake, 1995). In accordance with the nature of the case study method mentioned above, a
number of instruments were implemented in this study, in order to collect data regarding
students’ learning vocabulary through NLP and story telling activities. The researcher aims

to examine whether story telling technique involving NLP techniques help students to


http://en.wikipedia.org/wiki/case_study
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enhance their vocabulary knowledge and help to retrieve when needed. The researcher

aims to answer following questions:

e What are the attitudes of young learners towards English and vocabulary
learning?

e Do NLP techniques and using story telling activities enhance students’
vocabulary knowledge?

e Does story telling technique with NLP aids help students to retrieve the
vocabularies learned when needed?

e Does story telling technique with NLP aids contribute to students’ level of

motivation, interest, enjoyment, pleasure towards vocabulary learning?

In order to find answers to these research questions, the following five sub-
problems were investigated and data was gathered and analysed to see the results of these

sub-problems.

Sub-problem 1- What are the attitudes of young learners towards English and
vocabulary learning?

Sub-problem 2- Is there a significant difference between the pre-test and post-test
of the students who stated that they had difficulty in learning
vocabulary and who stated that they had no difficulty in learning
vocabulary?

Sub-problem 3- Is there a significant difference between attitude scores, the
motivation scores and the pre tes-post test scores of the students?

Sub-problem 4- Was the implementation helpful for students? Does the
implementation have any effects on the long term memory of the

students?

So as to find answers to the questions above, this case study has focused on
teaching vocabulary to the 4th grade primary school students in Yaylapimar

Neighbourhood, in Meram, Konya.

This chapter is devoted to the presentation of the method of the study. It includes a

description of the following; context of the study, setting and participants, procedure and
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data collection, piloting, instruments for data collection, description of storytelling

activities and NLP techniques that are used and the procedure followed will be presented.

3.2. Context of the Study

As mentioned above the study took place at a classroom containing students of 4th
grade, in Meram Konya. The students who took part in the study are fourth grade students.
Nearly all of their families moved from the smaller towns of Konya such as Hadim,
Taskent, Bozkir etc.. The families are more or less similar. They live in the slums of the
city. Physical conditions where the application took place were not perfect. It had problems

about heating and lacked in technolocigal equipment.

The students are offered three hours of English classes in a week. Language
learning materials in their school comprise course books determined by the National
Ministry of Education. Supplementary materials or special facilities for English language
learning are not currently available in their school. Students who completed the fourth
grade of primary school period are expected to have the following linguistic competence

levels (MEB 2006, p. 61). Students will

e Have a very basic range of simple expressions about personal details and needs of a
concrete type.

e Have a basic vocabulary repertoire of isolated words and phrases related to
particular concrete situations.

e Show only limited control of a few simple grammatical structures and sentence
patterns in a learnt repertoire.

e Pronounce a very limited repertoire of learned words and phrases intelligibly
though not without some effort.

e Copy familiar words and short phrases e.g. simple signs or instructions, names of
everyday objects, names of shops and set phrases used regularly.

e Spell his/her address, nationality and other personal details.

e Establish basic social contact by using the simplest everyday polite forms of
greetings and farewells; introductions; saying please, thank you, sorry, etc.

e Manage very short, isolated, mainly pre-packaged utterances, with much pausing to
search for expressions, to articulate less familiar words, and to repair

communication. (MEB 2006, p. 61).
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According to the American council (2004) on the teaching of foreign language
proficiency guidelines the proficiency level of the participants could be named as novice
mid. This means that they are able to understand some short, learned utterances,
particularly where context strongly supports understanding and speech is clearly audible.
They comprehend some words and phrases from simple questions, statements, high-
frequency commands and courtesy formulae about topics that refer to basic personal
information or the immediate physical setting. The learners require long pauses for
assimilation and periodically need repetition or a slower rate of speech. In addition, the
learners are able to recognize the symbols of an alphabetic or syllabic writing system and a
limited number of characters in a system that uses characters. The students can identify an
increasing number of highly contextualized words and phrases. Morever in these learners,
oral production continues to consist of isolated words and learned phrases within very
predictable areas of need, although quantity is increased. Their vocabulary is sufficient
only for handling simple, elementary needs and expressing basic courtesies. The learners’
utterances rarely consist of more than two or three words and show frequent long pauses
and repetition of interlocutor's words. When the learners speak, they may have some
difficulty producing even the simplest utterances. The learners in this group are understood
only with great difficulty. These students are able to copy or transcribe familiar words or
phrases and reproduce some from memory. They have no practical communicative writing

skills.

3.3. Setting and the Participants

The students who participated in the study are fouth grade students from Yaylapimar
Neighbourhood, Meram Konya. There are 37 students in the study. They are 18 male and
19 female students. The researcher, who had been teaching the class for about 7 months,
was their English teacher. The students, the researcher teaches, are already an existing
group of students, so no random selection or any other statistical sampling method has

been implemented. The students were 10 years old.

3.4. Procedure and Data Collection

Webster (1985) explains that research is examining a subject matter in order to add
information to the existing knowledge. Within the scope of educational planning, many

things are changing such as curriculum, textbook, methods and techniques in teaching.
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These changes may sometimes be improvements to the already existing educational system
whereas they may sometimes worsen it. Thus some researches need to be done in the

education field.

Moreover, to conduct a study or a research there are two different techniques. One
is the quantitative research techniques and the other one is the qualitative research
techniques. The former has six different types called; historical research, descriptive
research, correational research, casual research, experimental research and lastly case study
research (Fraenkal, J. R. and Wallen, N. E., 2006 ). As mentioned before, this reseach
study is a case study. The latter one has four different methods. These are grounded theory,
participant observation, non-participant observation and interviews ( Savenye, W. C. and

Robinson, R. S., 2005).

In this study quantitative data sources were used. Quantitative data were collected
by Attitude Questionnaire, Vocabulary Knowledge Scale, and Intrinsic Motivation
Inventory. Before the implementation of this study, the researcher got written permission
from the students’ parents. First of all, seven questions were asked to the students in order
to learn about their general opinions about English lesson and vocabulary learning. Then
attitude questionnaire was applied. Secondly, pre—test was applied in order to determine
how many of the vocabularies the students alreay knew. The pre-test was Vocabulary
Knowledge Scale. Then all the story telling activities supported by NLP activities have
been applied to teach target vocbulary items. Two weeks after the implementation students
took the post-test (VKS) without having been informed about the test earlier. This post test
was to evaluate if the story telling and NLP activities had anthying worthy in students
retrieving the target vocabularies after two weeks. After all, Intrinsic Motivation Inventory
was applied to see if students have been motivated or encouraged with the help of the story
telling and NLP activities for vocabulary learning. Table I below depicts the research

questions and relevant data collection methods.
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Table 1: Research Questions and Data Sources

Questions Guiding the Study Data Sources

1. What are the attitudes of young learners

towards vocabulary learning? Attitude questionnaire

2. Do NLP techniques and using story
telling  activities  enhance  students’ Vocabulary Knowledge Scale

vocabulary knowledge?

3. Does using story telling technique with
NLP aids help students to retrieve the Vocabulary Knowledge Scale

vocabularies learned when needed?

4. Does using story telling technique with
NLP aids contribute to students’ level of Intrinsic Motivation Inventory
motivation, interest, enjoyment, pleasure

towards vocabulary learning?

3.4.1. Piloting

Before the main implementation a pilot study has been carried out in order that
story telling and NLP activities for vocabulary teaching could be piloted. The pilot study

was conducted in the first term with the same students.

The aim of the pilot study was to help students become familiar with the story
telling activities and NLP techniques as it was first time for them to encounter the
mentioned techniques and activities. For the pilot study students learned some vocabulary
items with the same story telling activities in different ways. Also some NLP techniques
were introduced to students. By the help of the information gathered from the pilot study,
the researcher determined some problems that students might come across during the
actual implementation. For example, some vocabulary items were changed into meaningful
ones. In addition, the instructions were made more clear and meaningful. Moreoever, the
researcher had the chance to observe her own story telling and introducing NLP activities.

Thus, the researcher applied more easily understood NLP activities.

To cut the long story short, the pilot study provided the researcher with necessary

information for implementing the study more efficiently.
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3.4.2. Attitude Questionnaire

In this present study, first of all seven questions from Kiitiik were administered to
gather background information on participants’ attitudes towards English language
learning in general and vocabulary learning in particular (Kiitiik, 2007). (See appendix B)
The questionnaire was applied before the implementation period. Then the attitude
questionnairre was applied. Taking the learners’ age into consideration, some of the items
in the attitude questionnaire was omitted after the piloting (See appendix B). When the
reliability test was applied, it was seen that cronbach alpha parameter was .96. The result

shows that the test was reliable (Biiyiikoztiirk, 2010) .

3.4.3. Vocabulary Knowledge Scale (VKS): Knowing the Meaning of the Vocabulary

Item

Wesche and Paribakht’s (1996) scale of vocabulary knowledge to measure the
development was utilized in the study. This scale is one of the most commonly used
Vocabulary Knowledge Scales (VKS), which specifies the stages of vocabulary acquisition
from first exposure to output. To construct a practical instrument for the studies that are
searching for the initial recognition and the use of the words is the particular aim of VKS,
Paribakht and Wesche’s original scale included performance items to elicit both perceived
and demonstrated knowledge of specific vocabulary in written form (Wesche and
Paribakht,1996). The scale ranges from indicating complete unfamiliarity through
recognation of the target foreign language word, to an idea of the meaning indicating the

ability to use the word in a sentence accurately (see Table II).

Table 2: The Vocabulary Knowledge Scale

I: I don't remember having seen this word before

II: I have seen this word before but I don't know what it means

III: I have seen this word before and I think it means (synonym or
translation)

IV: I know this word. It means (synonym or translation)

V: I can use this word in a sentence. e.g.: (if you do

this section, please also do section IV)
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Paribakht and Wesche’s VKS is designed for adult language learners. Since this
study was administered for young learners the original version was adapted for young
learners. A pilot study was done with the same group of students. After that the original
form of the scale was adopted by the researcher by taking the age and the cognitive level of
the participants into consideration. First, taking into account the age and English level of
participants, the instructions of the VKS were translated into the participant’s first
language and the sentences were simplified. Secondly, the original five-point scale was
reduced to a three-point scale to make the scale more comprehensible for the participants.
By this way the participants could differentiate the points on the scale more easily and this
may result in more objective and valid measure of the participants’ knowledge of
vocabulary items. Also when the reliability test was applied, it was seen that cronbach

alpha parameter was .89. The result shows that the test was reliable (Biiyiikoztiirk, 2010) .

Table 3: Adopted VKS

English Version

I. I don't remember having seen this word before
II. I have seen this word before but I don't know what it means

III. I know this word. It means (synonym or translation)

Table 4: Adopted VKS 2

Turkish Version

I. Bu kelimeyi daha 6nce hi¢ gérmedim
I1. Bu kelimeyi daha 6nce gordiim ama anlamini bilmiyorum
ITI. Bu kelimenin anlamini biliyorum. Bu kelimenin es anlamlis1 veya Tiirk¢e karsilig

sudur:

Moreover the target vocabulary items in the scale was not asked separately. The
vocabularies were given in sentences on a separate sheet of paper to help students see the

words in context. (See appendix C)

3.4.4. Intrinsic Motivation Inventory

Learners generally want to be proficient in actively using the foreign language.
However, they come into a class with diverse motivations, attitudes and learning histories,

which are said to be factors that influence their language learning process and achievement
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in general, and specifically their preferences in teaching methods and learning activities
(Barkhuizen, 1998; Dornyei, 1994). In real world, motivation is highly valued because of
its consequences where it mobilizes others to act (Ryan and Deci, 2000). Fisher (1990)
states that educational psychologists point to three major sources of motivation in learning.
The first one is learner’s natural interest: intrinsic satisfaction, second one is teacher-
institution-employment: extrinsic reward and the the last one is success in the task:
combining satisfaction and reward (Fisher, 1990). The more the learning is intrinsically
motivating, the more students will seek the knowledge for its own sake (Schweinle, Meyer,
and Turner, 2006). Vansteenkiste, Simons, Lens, Sheldon and Deci (2004) reason that
when individuals learn for the sake of intrinsically motivating purposes, there will be

greater persistency and consequently, it facilitates learning process in long term.

Motivation has been demonstrated to be one of the main determinants of second
language learning achievement in numerous studies (Crookes and Schmidt, 1991; Gardner
&Smythe, 1975; Oxford & Shearin, 1994). Cohen and Dornyei (2002) contend:
"Motivation is often seen as the key learner variable because without it, nothing much
happens" (p. 172). Also Ryan and Deci (2000) describe a motivated person as a person
who is stimulated to do something. In another words, a motivated person will be energized
or activated to be engaged in a task. Therefore, intrinsic motivation is described by both
psychologists as moving to act because it is inherently interesting or enjoyable.
Consequently, intrinsic motivation is worth being studied as both Ryan and Deci (2000)
further added that intrinsic motivation, deriving from within the person or from the activity
itself, positively affects behaviour, performance, and well being. Besides that, intrinsic
motivation assessment is important as it is an indication that an intrinsically motivated
person will do a particular task voluntarily and persistently without the influence of any
external reward (Ryan and Deci, 2000). In sum, learning usually does not take place

without motivation.

Considering the importance of intrinsic motivation in learning and the feedback that
it will give about students’ level of motivation, interest, enjoyment, pleasure towards
vocabulary learning with the NLP techniques and story telling activities, the researcher
used the Intrinsic Motivation Inventory (IMI) developed by Edward L. Deci, Richard M.
Ryan and their collaborators in 1982.
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The questions were translated into the participants’ first language to make the scale
more comprehensible by Kiitiik (2007). The researcher also conducted a pilot study. Also
the scale was rephrased considering the feedback of the participants to prevent ambiguity

for the items included in the scale by the researcher. (See appendix D)
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3.5. Description of the Story Telling and NLP activities

Subject: Where is my mom?
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: night, happy, yard, butterlfy, chick
Materials: Cd player, puzzles, worksheets, pictures, posters, masks, songs, brain gymes,
guided fantasies, crayons
In class: As a warm up activity the teacher asks the students to draw an eight with their
right, left and both hands respectively. It is a break state, an activity in NLP. It eases
students’ muscles and help them use their right and left brain at the same time. In the pre-
activity the teacher lets the sts do the puzzles containing some scenes from the story. Then
they try to guess the order of the scenes. Then they colour the handouts that the teacher
gives them, a picture about the story. In the while activity, using the pictures and the
masks, the teacher tells the story orally to the students using mimes, gestures, facial
expression. According to the format of the story “Where is my mum?”, the teacher asks the
students to participate in the actions during the presentation of the story. The teacher retells
the story with the students together. She shows pictures of some scenes from the story and
asks the students to retell the story to check the order of the scenes they have made in the
pre-activity. The teacher asks the students to do the exercises such as filling the blanks,
putting the story into right order, telling the picture of the stories. By doing these activities
the teacher emphasizes the target vocabulary items. In the post activity sts sing a song and
listen to a guided fantasy emhasizing the target vocabularies. Songs are stress busters as
mentioned in NLP. Also sts listen to a guided fantasy as guided fantasies are important for
sts’ relaxation and remembering the words when they need by just anchoring with the
images or feelings in their guided fantasy. Also they play memory games. Teacher tells the
story again but making mistakes in some parts. When the teacher makes a mistake,
students stand up and correct the teacher. It is a good activity for auditory and kinasthetic
students and when they try to remember a word they use some anchors for help.

When students try to remember a word they use anchoring or doodling. Also
suppressing the silly voices and getting feedback are good ways to help the students get rid

of the fear of making mistakes.
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Subject: Greedy Hippo
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: hippo, cow, jump, help, pull
Materials: Cd player, worksheets, pictures, posters, masks, songs, brain gyms, guided
fantasies, scissors, glue, colourful sheets.
In class: As a warm up activity the teacher asks the students to breathe in and breathe out.
It is a relaxation activity in NLP that helps the students get ready for the lesson. In the pre-
activity sts listen to a song about the story containing the target vocabulary items. Songs
are described as the stress busters in NLP. Also songs set a good rapport. In the while
activity, using the pictures and the masks, the teacher tells the story orally to the students
using mimes, gestures, facial expression. According to the format of the story “Greedy
Hippo”, the teacher asks the students to participate in the actions during the presentation of
the story. The teacher retells the story with the students together. She shows pictures of
some scenes from the story and asks the students to retell the story. The teacher asks the
students to do the exercises such as filling the blanks, putting the story into right order,
telling the picture of the stories. By doing these activities the teacher emphasizes the target
vocabulary items. Also the teacher pays attention to the representational systems of
students and prepares activities according to it. In the post activity sts sing a song
emhasizing the target vocabularies. After that sts listen to a guided fantasy since guided
fantasies are important for sts’ relaxation and remembering the words when they need by
just anchoring with the images or feelings in their guided fantasy. After that sts make some
masks of the characters. Lastly the teacher does visual anchoring. Teacher sticks the
picture of the words on the wall, asks the students look at them carefully. Then, students
close their eyes and teacher takes out one picture each time. The sts try to guess the
missing picture correctly. By this way sts relate the pictures and the place, picture and the
word. By just looking at the empty place of that picture, they can remember the word,
anchor it.

When students try to remember a word they use anchoring or doodling. Doodling
will unleash the hidden symbolic powers of the unconscious mind. Also suppressing the
silly voices and getting feedback are good ways to help the students get rid of the fear of

making mistakes.
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Subject: Clyde’s Smile
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: smile, look, crocodile, elephant, frog.
Materials: Cd player, worksheets, pictures, posters, masks, songs, brain gymes, masks,
crayons.
In class: As a warm up activity the teacher asks the students to draw an eight with their
right, left and both hands respectively. It is a break state, an activity in NLP. It eases
students’ muscles and help them use their right and left brain at the same time. In the pre-
activity the teacher shows some scenes of the story in the slides and in each scene there is
one extra object, sts try to guess the extra objects in the slides. Sts just guess the extra
object. Then they colour some pictures given by the teacher. In the while activity, using
the pictures and the masks, the teacher tells the story orally to the students using mimes,
gestures, facial expression. According to the format of the story “Clyde’s Smile”, the
teacher asks the students to participate in the actions during the presentation of the story.
The teacher retells the story with the students together. She shows pictures of some scenes
from the story and asks the students to retell the story. The teacher asks the students to do
the exercises such as filling the blanks, putting the story into right order, telling the picture
of the stories. By doing these activities the teacher emphasizes the target vocabulary items.
In the post activity sts sing a song containing the target words. Songs are described as the
stress busters in NLP. Also songs set a good rapport. Then teacher groups the students. In
each group one of the students stands up and mimes one of the words that the teachers has
handed out. The others in the group try to guess the meaning of the word. It is a kind of
nonverbal communication in NLP. It is a good way to awaken students. Lastly, the teacher
asks the sts to work in pairs. One of the students in the group says a word silently and the
others read the lips of that person.

When students try to remember a word they use anchoring or doodling. Doodling
will unleash the hidden symbolic powers of the unconscious mind. Also suppressing the
silly voices and getting feedback are good ways to help the students get rid of the fear of

making mistakes.
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Subject: Lazy Bear
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: spring, forest, asleep, snore, warm
Materials: Cd player, worksheets, pictures, posters, masks, songs, masks, mandala chart,
crayon.
In class: As a warm up activity the teacher delivers the mandala chart and asks sts to
colour it. Later they stare it for some time. Sts sit comfortably, fix their eyes in the center
of the chart, stare it for about three minutes. They do it gradually increasing the time up to
seven-ten minutes. It is a good way to improve the ability to concentrate and find it easier
to access ideas from non-conscious mind and information from the long term memory. In
the pre-activity the teacher shows some scenes of the story in the slides and in each scene
there is one extra object, sts try to guess the extra objects in the story. Sts just guess the
extra object. After that they colour the picture of the some scenes of the story. In the while
activity, using the pictures and the masks, the teacher tells the story orally to the students
using mimes, gestures, facial expression. According to the format of the story “The Lazy
Bear”, the teacher asks the students to participate in the actions during the presentation of
the story. The teacher retells the story with the students together. She shows pictures of
some scene, from the story and asks the students to retell the story. The teacher asks the
students to do the exercises such as filling the blanks, putting the story into right order,
telling the picture of the stories. By doing these activities the teacher emphasizes the target
vocabulary items. In the post activity teacher groups the students. In each group one of
the students stands up and mimes one of the words that the teachers has handed out. The
others in the group try to guess the meaning of the word. It is a kind of nonverbal
communication. Then sts listen to and sing a song about the story containing the target
vocabulary items. Lastly the teacher matches some gestures with some sentence from the
story. She starts to tell the story again with gestures. When she carries out a wrong gesture
belonging to a different sentence, students knock on the desk and corrects the teacher.
When students try to remember a word they use anchoring or doodling. Doodling
will unleash the hidden symbolic powers of the unconscious mind. Also suppressing the
silly voices and getting feedback are good ways to help the students get rid of the fear of

making mistakes.
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Subject: The Hungry Dragon
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: mountain, boy, hungry, sweet, eat.
Materials: Cd player, worksheets, pictures, posters, masks, masks, guided fantasies, glue,
scissors, colourful sheet.
In class: As a warm up activity the teacher asks the sts to stand up, stretch and yawn.
These activities will awaken sts’ bodies and minds, thus they will be open to permenant
learning. In the pre-activity the teacher lets the sts do the puzzles containing some scenes
from the story. Then they try to guess the order of the scenes. In the while activity, using
the pictures and the masks, the teacher tells the story orally to the students using mimes,
gestures, facial expression. According to the format of the story “The Hungry Dragon”, the
teacher asks the students to participate in the actions during the presentation of the story.
The teacher retells the story with the students together. She shows pictures of some scenes
from the story and asks the students to retell the story to check the order of the scenes they
have made in the pre-activity. The teacher asks the students to do the exercises such as
filling the blanks, putting the story into right order, telling the picture of the stories. By
doing these activities the teacher emphasizes the target vocabulary items. In the post
activity teacher groups the students. In each group one of the students stands up and
mimes one of the words that the teachers has handed out. The others in the group try to
guess the meaning of the word. It is a kind of nonverbal communication. Then sts listen to
and sing a song containing the target vocabulary items. Then students make the finger
pupets of the characters of the story. After that sts listen to a guided fantasy as guided
fantasies are important for sts’ relaxation and remerbering the words when they need by
just anchoring with the images or feelings in their guided fantasy. In addition, it is a good
way of anchoring. With the help of guided fantasy students hear the vocabularies in
context once more, they visualize and feel the vocabularies while they are relaxing.

When students try to remember a word they use anchoring or doodling. Doodling
will unleash the hidden symbolic powers of the unconscious mind. Also suppressing the
silly voices and getting feedback are good ways to help the students get rid of the fear of

making mistakes.
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Subject: Who is that noise?

Time: 80 min.

Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: lion, bark, monkey, make, bird.

Materials: Cd player, worksheets, pictures, posters, masks, songs, guided fantasies,
crayons.

In class: As a warm up activity the teacher lets the sts imagine a chair in an upset and
funny way at the same time and helps the students achieve transfer unhappy moments to
cheerful ones. They play with their submodalities as well. This helps setting up a positive
atmosphere before starting to learn vocabulary items. It is a relaxation activity in NLP
called minding the emotions. In the pre-activity the teacher plays some sounds of some
animals and students try to guess it. After this activity teacher groups the students and they
mime some animals and make sounds of them. The others in the group tries to guess the
animal. It a is a kind of non-verbal communication activity in NLP. In the while activity,
using the pictures and the masks, the teacher tells the story orally to the students using
mimes, gestures, facial expression. According to the format of the story “Who is that
noise?”, the teacher asks the students to participate in the actions during the presentation of
the story. The teacher retells the story with the students together. She shows pictures of
some scenes from the story and asks the students to retell the story. By doing these
activities the teacher emphasizes the target vocabulary items. In the post activity teacher
delivers some simple sentences including the target vocabulary items to the groups. They
put the sentences into the correct order to summurize the story shortly and simply. They
themselves stand in a line holding the right sentence in their hands so they order the
sentences in the queue. Then students colour the pictures of a scene from the story. Later
students listen to a song containing the target vocabulary items. Songs are described as the
stress busters in NLP. Lastly the teacher constructs some anchors with the first letters of
the words in the sentences of the story. She writes the first letters of the word for each
sentence. The sentences are simple ones that summarize the story. When she writes the
letter, she tells the sentence at the same time. After she writes all the letters, students try to
guess the sentences. The the teacher deletes the first letters of the target words. This time
students try to remember the missing letter and thus the word for that letter.

When students try to remember a word they use anchoring or doodling.
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Subject: Why Anansi has thin legs?
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: leg, cook, wait, rabbit, smell.
Materials: Cd player, worksheets, pictures, posters, masks, songs, guided fantasies, glue,
scissors, colourful sheet.
In class: As a warm up sts listen to the guided fantasy that the teacher reads to them. The
guided fantasy is an NLP activity. It includes the target vocabulary items. With the help of
guided fantasy students hear the vocabularies in context once more, they visualize and feel
the vocabularies while they are relaxing at the same time. Therefore, this activity helps
students remember the vocabulary items better just by visualising and trying to feel the
vocabularies again when they need them. In the pre-activity the sts watch a video about
the spider man, then they try to guess the story. Then they walk like a spider. It is a kind of
nonverbal communication in NLP since they just mime how a spider walks. In the while
activity, using the pictures and the masks, the teacher tells the story orally to the students
using mimes, gestures, facial expression. According to the format of the story “Why
Anansi has thin legs?”, the teacher asks the students to participate in the actions during the
presentation of the story. The teacher retells the story with the students together. She shows
pictures of some scenes from the story and asks the students to retell the story. By doing
these activities the teacher emphasizes the target vocabulary items. In the post activity
teacher groups the students. In each group one of the students stands up and mimes one of
the words that the teachers has handed out. The others in the group try to guess the
meaning of the word. It is a kind of nonverbal communication in NLP. After that the
students make the masks of some characters of the story. Then sts listen to and sing a song
about the story containing the target vocabulary items. Also sts listen to a guided fantasy
and relax. Guided fantasies are important for sts’ relaxation and remembering the words
when they need by just anchoring with the images or feelings in their guided fantasy. With
the help of guided fantasy students hear the vocabularies in context once more.

When students try to remember a word they use anchoring or doodling. Also
suppressing the silly voices and getting feedback are good ways to help the students get rid

of the fear of making mistakes.
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Subject: My favourite clothes
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: jumper, slippers, grow, trousers, knit
Materials: Cd player, worksheets, pictures, posters, masks, songs, guided fantasies,
crayons, pieces of clothes, needle, a rope, crayon.
In class: As a warm up teacher lets the students imagine a chair in a funny and upset way
at the same time and help the students achieve transfer unhappy moments to cheerful ones.
This helps setting up a positive atmosphere before starting to learn vocabulary items. It is a
relaxation activity in NLP called minding the emotions. In the pre-activity the sts try to
knit something with the objects the teacher provides. It is a good activity for kinaesthetic
learners. After that students colour the picture of a scene of the story. In the while activity,
using the pictures and the masks, the teacher tells the story orally to the students using
mimes, gestures, facial expression. According to the format of the story “My favourite
clothes”, the teacher asks the students to participate in the actions during the presentation
of the story. The teacher retells the story with the students together. She shows pictures of
some scenes from the story and asks the students to retell the story. By doing these
activities the teacher emphasizes the target vocabulary items. In the post activity She
delivers some simple sentences including the target vocabulary items to the groups. They
put the sentences into the correct order to summurize the story shortly and simply. They
themselves stand in a line holding the right sentence in their hands so they order the
sentences in the queue. Then students listen to a song about the story containing the target
vocabulary items. Songs are described as the stress busters in NLP. Also songs set a good
rapport. Lastly teacher anchors each word with a mime while telling the story. Students do
it together with the teacher. When the teacher mimes something the students tell the word
that matches with that mime action. That is good for students who do not remember a
word. They can just anchor it with the mime. Also it is good for kinaesthetic learners.
When students try to remember a word they use anchoring or doodling. Also
suppressing the silly voices and getting feedback are good ways to help the students get rid

of the fear of making mistakes.



User
Rectangle

User
Line


70

Subject: Dark dark wood
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: house, cupboard, shelf, box, dark.
Materials: Cd player, worksheets, pictures, posters, masks, songs, guided fantasies, glue,
scissors, colourful sheet.
In class: As a warm up Teacher asks the students to breathe in and then breathe out,
breathe in and then breathe out. It is a relaxation activity in NLP and helps the students get
ready for the lesson. In the pre-activity the sts listen to a song about the story containing
the target vocabulary items. In the while activity, using the pictures and the masks, the
teacher tells the story orally to the students using mimes, gestures, facial expression.
According to the format of the story “Dark dark wood”, the teacher asks the students to
participate in the actions during the presentation of the story. The teacher retells the story
with the students together. She shows pictures of some scenes from the story and asks the
students to retell the story. By doing these activities the teacher emphasizes the target
vocabulary items. In the post activity sts work in groups and reorder the pictures of the
scenes in the story. After that students make the finger puppets of the charaters of the story.
Then the teacher asks the students to close their eyes and relax. They listen to the guided
fantasy that the teacher reads to them. The guided fantasy is an NLP activity. It again
includes the target vocabulary items. With the help of guided fantasy students hear the
vocabularies in context once more, they visualize and feel the vocabularies while they are
relaxing at the same time. Lastly, teacher delivers students some sentences from the story
and some pictures matching with that sentences. Students suffles the pictures & sentences
cards, lays them face down. The students one by one pick up a card then tries to find the
matching picture or the sentece with that card by picking up another card. If they match,
she/he can keep both of them but if not, she/he lays them face down and it is turn for
another student. The pictures are anchors for the words. With this activity students can
improve their memory skills.

When students try to remember a word they use anchoring or doodling. Doodling
will unleash the hidden symbolic powers of the unconscious mind. Also suppressing the
silly voices and getting feedback are good ways to help the students get rid of the fear of

making mistakes.
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Subject: One colourful world
Time: 80 min.
Aim: To teach vocabulary items with a meaningful context by authentic materials.
Vocabulary: blue, green, pink, hot, cold.
Materials: Cd player, worksheets, pictures, posters, masks, songs, crayons
In class: As a warm up the teacher asks the students to draw an eight with their right, left
and both hands respectively. It is a break state, an activity in NLP. It eases students’
muscles and help them use their right and left brain at the same time. In the pre-activity
the sts listen to a song about the story containing the target vocabulary items. Then
students colour a picture of a scene from the story. In the while activity, using the pictures
and the masks, the teacher tells the story orally to the students using mimes, gestures, facial
expression. According to the format of the story “One colourful world”, the teacher asks
the students to participate in the actions during the presentation of the story. The teacher
retells the story with the students together. She shows pictures of some scenes from the
story and asks the students to retell the story. By doing these activities the teacher
emphasizes the target vocabulary items. Also the teacher pays attention to the
representational systems of the students while preparing the activities. In the post activity
teacher groups the students. In each group one of the students stands up and mimes one of
the words that the teachers has handed out. The others in the group try to guess the
meaning of the word. It is a kind of nonverbal communication in NLP. It is a good way to
awaken students. Then sts listen to a song about the story containing the target vocabulary
items. Songs are described as the stress busters in NLP. Also songs set a good rapport as
students sing the song at the same time, it minimizes the differences between students and
maximizes the similarities. Then teacher asks the students to work in pairs. One of the
students in the group say a word silently the others read the lips of that person. It is again a
kind of nonverbal communication in NLP

When students try to remember a word they use anchoring or doodling. Doodling
will unleash the hidden symbolic powers of the unconscious mind. Also suppressing the
silly voices and getting feedback are good ways to help the students get rid of the fear of

making mistakes.
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CHAPTER IV

DATA ANALYSIS AND DISCUSSION

4.1. Presentation

In this research paper, 4th grade students’ attitudes towards English lesson and
vocabulary learning, the effects of the story telling and NLP techniques in vocabulary
teaching and triggering the long term memory of the students and students’ motivation
levels have been analysed. To analyse the data Spss 13 Statistic Program was used. In
order to judge the implementation as uselful or not, the pre-test / post test difference scores
were analysed. Also to depict the releationship between students’ attitude scores,
motivation scores and pre-test / post-test difference scores, Pearson Correlation Analysis
was made. In order to find out if students’ attitudes towards English had any effect on their
learning, Independent samples t-test was applied. This section of the study provides the
analysis of the research carried out according to the four research questions which this
study is based on. Also, the results were interpreted and discussed on the basis of

mentioned research questions and sub-problems.

4.2. The attitudes of the students towards English lesson and vocabulary learning

‘What are the students’attitudes towards English lesson and vocabulary learning?’
was the first sub-problem of this study. Thus in this part data analysis were carried out in
order to see the students’ attitudes towards English lesson and vocabulary learning. Seven
questions were asked to students. This questionnaire was applied before the

implementation of story telling and NLP activities.

Table 5 : Frequency Analysis of the students’ answers for the item ‘I love English ...

Frequency Percent

Seviyorum 35 94.6
Mecburum 2 5.4
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According to the applied attitude questionnaire, all of the students expressed that
they love English lesson. Also 94.6 % of the students (N=35) stated that they love learning
English, and 5.4% of the students (N=2) expressed that they learned English because they

had to. In addition to these, all of the students think English as important as other lessons.

Table 6 : Frequency Analysis of the students’ answers for the item ¢ While learning

English, I have difficulty in...’

Frequency Percent
Okuma 6 16.2
Yazma 11 29.7
Kelime 6grenme 18 48.6
Konusma 2 54

Students think that they had difficulty most in vocabulary learning and least in
speaking. The results showed that 48.6% of the students (N=18) thought that they had
difficulty in vocabulary learning, 29.7% of the students (N=11) thought they had difficulty
in reading, and 5.4 % of them (N=2) thought they had difficulty in speaking.

Table 7 : Descriptive Statistics of Student’s Attitudes towards Vocabulary Learning

Zorlantyorum Zorlanmiyorum
Frequency Percent Frequency Percent
Kelime Ogrenmekte 15 40.5 22 59.5
Kelimeleri Aklimda Tutarken 29 78.4 8 21.6

56.5% of the students (n=22) expressed that they had no difficulty in vocabulary
learning whereas 40.5% of them (n=15) expressed that they had difficulty in vocabulary
learning. Moreover 78.4% of the students (n=29) stated they had difficulty in keeping the
vocabulary items in their mind but 21.6% of them (n=8) expressed that they easily kept the

vocabulary items in their mind.
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Table 8 : Frequency Analysis of the students’ answers for the item ‘While I am

learning Vocabulary I have difficulty in ...’

Frequency Percent
Kelimeyi yaziyorum 7 18.9
Tekrar ediyorum 19 514
Okuyup ezberliyorum 11 29.7

18.9% of the students (n=7) asserted that they wrote the vocabularies to learn,
51.4% of the students (n=19) expessed that they revise the vocabularies, and 29.7% of

them (n=11) stated that they memorized the vocabulary items in order to learn.

4.3. The results of Pre-test and Post-test of Vocabulary Knowledge Scale

‘Was the implementation helpful and did it have any effects on the long term
memory?’ was the second sub-problem of the study. In order to find out the aswer of the
question, before the implementation a pre-test of Vocabulary Knowledge Scale was
applied. The aim was to find out how many of the target vocabulary the students already
knew. After the implementation of the story telling and NLP techniques post-test of VKS
was applied. VKS was applied two weeks after the implementation. The researcher wanted
to discover if the implemented techniques and activities helped students put the target

vocabulary items into their long term memory and retrieve it when they needed.

Crosstabulation technique was used to collect data from the scores of pre-test and
post-test. Questionnaire items in the horizantal position show the results of pre-test. The
ones in the vertical position show the result of post-test. The numbers indicate the answers

given to the questionnaire items.



Table 9 : Frequency Analysis of Pre-test and Post-test of VKS
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On Test Son Test
Kelime Hig Gordiim ama anlamimi  Anlamini
gormedim  bilmiyorum biliyorum
Smile Hi¢ gormedim 1 9 16
Gordiim ama anlamini
o 0 2 8
bilmiyorum
Anlamini biliyorum 0 1 0
Look Hi¢ gormedim 3 2 10
Gprdpm ama anlamini 1 2 12
bilmiyorum
Anlamini biliyorum 0 0 1
Crocodile Hi¢ géormedim 6 11 14
Gordiim ama anlamini
o 0 2 4
bilmiyorum
Anlamini biliyorum - - -
Elephant Hi¢c Gérmedim 7 14
gordiim ama anlamint
- 4 2
bilmiyorum
Anlamini biliyorum - - -
Frog hi¢ gérmedim 1 3 25
gf)rdl_lm ama anlamini 0 0 7
bilmiyorum
Anlamini1 biliyorum 0 0 1
Butterfly Hic¢ gérmedim 4 9 17
Gordiim ama anlamini
o 2 3 1
bilmiyorum
Anlamini biliyorum 0 1 0
Chick Hi¢ gormedim 1 7 17
Gordiim ama anlamini
o 1 2 8
bilmiyorum
Anlamini biliyorum 1 0 0
Night Hi¢ gérmedim 0 6 3
Gordiim ama anlamini
o 1 3 4
bilmiyorum
Anlamini biliyorum 1 6 13
Happy Hi¢ gérmedim 2 12 11
Gordiim ama anlamini
o 1 8 2
bilmiyorum
Anlamin biliyorum 0 1 0
Yard Hi¢ gédrmedim 7 19 8
Gordiim ama anlamini
o 2 1 0
bilmiyorum
Anlamin biliyorum - - -
Hi¢ Gérmedim 2 4 22
Hippo Gordiim ama anlamini
o 2 2 5
bilmiyorum

Anlamin biliyorum
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On Test Son Test
Kelime Hig Gordiim ama anlamimi ~ Anlamin
gormedim  bilmiyorum biliyorum

Cow Hi¢ gormedim 5 11 10

Gordiim ama anlamini 3 4 2

bilmiyorum

Anlamini biliyorum 0 2 0
Jump Hi¢ gérmedim 6 13 7

Gordiim ama anlamini 1 6 3

bilmiyorum

Anlamini biliyorum 0 0 1
Help Hi¢ gérmedim 4 13 12

Gordiim ama anlamint 1 1 2

bilmiyorum

Anlamini biliyorum 1 2 1
Pull Hi¢ gérmedim 4 19 8

Gordiim ama anlamini 2 3 1

bilmiyorum

Anlamini biliyorum - - -
Jumper  Hig¢ gérmedim 1 5 4

Gordiim ama anlamini 3 2 2

bilmiyorum

Anlamini biliyorum 2 5 13
Slippers  Hi¢ gormedim 8 9 10

Gordiim ama anlamini 1 3 0

bilmiyorum

Anlamini biliyorum 1 4 1
Grow Hi¢ gérmedim 11 12 9

Gordiim ama anlamini 0 3 1

bilmiyorum

Anlamini biliyorum 0 1 0
Trousers Hi¢ gormedim 2 4 10

Gordiim ama anlamini 1 1 4

bilmiyorum

Anlamini1 biliyorum 1 3 11
Knit Hi¢ gérmedim 10 14 7

Gordiim ama anlamini 0 4 1

bilmiyorum

Anlamini biliyorum 0 1 0
Spring Hi¢ gérmedim 8 12 8

Gordiim ama anlamini 0 7 1

bilmiyorum

Anlamini1 biliyorum 0 1 0
Forest Hi¢ gérmedim 8 12 8

Gordiim ama anlamint 0 7 1

bilmiyorum

Anlamini biliyorum 0 1 0
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On Test Son Test
Kelime Hig Gordiim ama anlamimi  Anlamini
gormedim  bilmiyorum biliyorum

Asleep Hi¢ gormedim 11 9 12

Gordiim ama anlamini 2 2 0

bilmiyorum

Anlamini biliyorum 0 1 0
Snore Hic gdérmedim 10 13 8

Gordiim ama anlamini 3 2 0

bilmiyorum

Anlamini biliyorum 0 1 0
Warm Hi¢ gormedim 7 20 5

Gordiim ama anlamini 3 1 0

bilmiyorum

Anlamini biliyorum 0 1 0
Lion Hi¢ gormedim 5 12 13

Gordiim ama anlamini 0 2 4

bilmiyorum

Anlamini biliyorum 1 0 0
Bark Hi¢ gormedim 5 17 4

Gordiim ama anlamini 2 6 2

bilmiyorum

Anlamini biliyorum 0 1 0
Monkey  Hi¢ géormedim 2 11 18

Gordiim ama anlamini 0 1 5

bilmiyorum

Anlamini biliyorum - - -
Make Hi¢ gérmedim 9 18 4

Gordiim ama anlamini 1 4 1

bilmiyorum

Anlamini biliyorum - - -
Bird Hi¢ gérmedim 3 11 20

Gordiim ama anlamini 0 1 2

bilmiyorum

Anlamini biliyorum - - -
House Hi¢ gormedim 2 14 14

Gordiim ama anlamini 1 2 4

bilmiyorum

Anlamini biliyorum - - -
Cupboard Hi¢ gormedim 4 9 20

Gordiim ama anlamini 0 1 2

bilmiyorum

Anlamini biliyorum 0 0 1
Shelf Hi¢ gormedim 5 22 6

Gordiim ama anlamini 1 1 1

bilmiyorum

Anlamin biliyorum 0 0 1
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On Test Son Test
Kelime Hig Gordiim ama anlamimi  Anlamini
gormedim  bilmiyorum biliyorum

Box Hic gdérmedim 2 8 15

Gordiim ama anlamini 1 3 6

bilmiyorum

Anlamini biliyorum 0 0 2
Dark Hic gdérmedim 3 17 3

Gordiim ama anlamini 4 4 4

bilmiyorum

Anlamini biliyorum 1 0 1
Blue Hi¢ gérmedim 4 8 -

Gordiim ama anlamini 1 11 -

bilmiyorum

Anlamini biliyorum 0 13 -
Green Hi¢ gérmedim 0 3 9

Gordiim ama anlamini 0 1 9

bilmiyorum

Anlamini biliyorum 1 1 13
Pink Hi¢ gormedim 0 1 11

Gordiim ama anlamini 0 3 11

bilmiyorum

Anlamini biliyorum 1 1 9
Hot Hi¢ gérmedim 9 12 9

Gordiim ama anlamini 0 4 3

bilmiyorum

Anlamini biliyorum - - -
Cold Hi¢ gérmedim 11 15 6

Gordiim ama anlamini 0 2 2

bilmiyorum

Anlamini biliyorum 0 1 0
Mountain Hi¢ gérmedim 7 23 4

Gordiim ama anlamini 0 1 2

bilmiyorum

Anlamini biliyorum - - -
Boy Hi¢ gérmedim 1 6 20

Gordiim ama anlamini 0 3 5

bilmiyorum

Anlamini biliyorum 0 0 2
Hungry  Hic gormedim 7 13 11

Gordiim ama anlamini 0 6 0

bilmiyorum

Anlamini biliyorum - - -
Sweet Hi¢ gormedim 8 17 7

Gordiim ama anlamini 2 3 0

bilmiyorum
Anlamin biliyorum
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On Test Son Test
Kelime Hig Gordiim ama anlamimi  Anlamini
gormedim  bilmiyorum biliyorum

Eat Hic gdérmedim 6 15 9

Gordiim ama anlamini 2 3 1

bilmiyorum

Anlamini biliyorum 0 0 1
Leg Hic gdérmedim 2 7 22

Gordiim ama anlamini 0 3 1

bilmiyorum

Anlamini biliyorum 0 1 1
Cook Hi¢ gormedim 7 20

gordiim ama anlamin 0 4 1

bilmiyorum

Anlamini biliyorum 0 1 0
Wait Hi¢ gormedim 8 20 5

Gordiim ama anlamini 2 2 0

bilmiyorum

Anlamini biliyorum - - -
Rabbit Hi¢ gormedim 1 5 25

Gordiim ama anlamini 0 0 4

bilmiyorum

Anlamini biliyorum 0 0 2
Smell Hi¢ gormedim 2 14 14

Gordiim ama anlamini 1 3 2

bilmiyorum

Anlamini biliyorum 0 0 1

When the students’ pre-test / post-test difference scores were analysed, it was seen
that just one student’s score didn’t increase, none of the students’ scores decreased.
However, 36 students’ scores increased. According to the results of the pre-test and post-
test, it can be concluded that implemented story telling activities and NLP techniques
highly helped the students learn the vocabulary items, put them in their long term memory
and retrieve it when they needed. Because although the post test applied two weeks after
the implementation, the students’ scores increased, it can be concluded that the

implementation was effective in triggering their long term memory.

Just some of the vocabulary items will be discussed here in terms of their being
interesting. First one is the word ‘smile’. In the pre-test 26 of the students uttered that they
didn’t know the word, 10 of them expressed that they knew the word but didn’t remember
its meaning, just one of them said that she / he knew the word. But in the post-test just 1 of
the students expressed that he / she didn’t know the meaning of the word, 12 of them

expressed that they knew the word but didn’t remember its meaning and 24 of the students
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said that they knew the word. This showed that the implemented techniques worked in

putting the target vocabulary items in the long term of students.

Secondly, for the word ‘rabbit’ in the pretest, 31 of the students uttered that they
didn’t know the word, 4 of them expressed that they knew the word but didn’t remember
its meaning, just 2 of them said that they knew the word. But in the post-test just 1 of the
students expressed that he / she didn’t know the meaning of the word, 5 of them expressed
that they knew the word but didn’t remember its meaning and 31 of the students said that
they knew the word. According to these results it can be claimed that with the help of story
telling and NLP techniques, the level of students’ vocabulary knowledge highly increased.
Since the students answered this post test two weeks after the implementation,it is clear

that they put the new words in their long term memories successfully..

Thirdly, for the word ‘frog’ in the pretest, 29 of the students uttered that they didn’t
know the word, 7 of them expressed that they knew the word but didn’t remember its
meaning, just 1 of them said that she / he knew the word. But in the post-test just 1 of the
students expressed that he / she didn’t know the meaning of the word, 3 of them expressed
that they knew the word but didn’t remember its meaning and 33 of the students said that
they knew the word. It is again clear that the implementation was succesful in teaching the

target words to students.

However, there were also some words that students have difficulty in remembering.
For example for the word ‘yard’ in the pretest, 34 of the students uttered that they didn’t
know the word, 3 of them expressed that they knew the word but didn’t remember its
meaning, none of them said that they knew the word. But in the post-test just 9 of the
students expressed that they didn’t know the meaning of the word, 20 of them expressed
that they knew the word but didn’t remember its meaning and 8 of the students said that
they knew the word. Also for the word ‘mountain’ in the pretest, 34 of the students uttered
that they didn’t know the word before, 3 of them expressed that they knew the word but
didn’t remember its meaning, none of them said that they knew the word. But in the post-
test just 7 of the students expressed that he / she didn’t know the meaning of the word, 24
of them expressed that they knew the word but didn’t remember its meaning and 6 of the
students said that they knew the word. It can be concluded that students had some
difficulty in retrieving these words. There was still an increase in the number of students

that learned these words but not enough. For the word ‘yard’ 20 students and for the word
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‘mountain’ 24 students said that they knew the word but didn’t know its meaning. This
means that students couldn’t anchor these words or they were not repeated enough in the

activities for the students.

Furthermore, there were some words that the students didn’t even remember seeing
it. For instance for the word ‘wait’ in the pretest, 33 of the students uttered that they didn’t
know the word, 4 of them expressed that they knew the word but didn’t remember its
meaning, none of them said that they knew the word. But in the post-test just 10 of the
students expressed that they didn’t know the meaning of the word, 22 of them expressed
that they knew the word but didn’t remember its meaning and 5 of the students said that
they knew the word. Also for the word ‘asleep’ in the pretest, 32 of the students uttered
that they didn’t know the word, 4 of them expressed that they knew the word but didn’t
remember its meaning, just 1 of them said that she / he knew the word. But in the post-test
just 13 of the students expressed that they didn’t know the meaning of the word, 12 of
them expressed that they knew the word but didn’t remember its meaning and 12 of the
students said that they knew the word. It can be concluded that these mentioned words
didn’t draw students’ attention or they didn’t have fun while learning. For the word ‘wait’,
in the post test 10 students expressed that they didn’t even remember the word and just 5
students said they knew the word. Similarly, for the word ‘asleep’ 13 students had no idea
about the word. Thus, it can be said that these words were a bit higher than the students’

level of interest so they had difficulty in learning it.

Lastly, the most interesting part of the results of pre and post tests is that there were
some students who expressed that they knew a particular word but in the post test they
expressed that they didn’t knew the word. For the word ‘lion’ in the pretest, just 1 student
expressed that he / she knew the meaning of that word. However in the post test the student
expressed that he / she didn’t know the meaning of the word. One reason can be that the
students answered that item of the pre-test insincerely or the student just relaized that he /
she actually didn’t know the word in the post test. Likewise for the word ‘jumper’, 20
students expressed that they knew the meaning of the word in the pre-test. But in the post
test 2 of these students expressed that they didn’t know the meaning of the word, 5 of them
expressed that they knew the word but didn’t remember its meaning and 13 of these

students said that they knew the word. Again most probably some of these students didn’t
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answer the pre-test sincerely. Another probability is that in the post-test some of them

decided that they didn’t know the word or they knew it but didn’t remember it.

To sum up, although there are a few exceptions, the results of the pre-test and post-
test of the Vocabulary Knowledge Scale showed that the story telling activities and NLP
techniques together helped the students learn the target words. These activities and
techniques also triggered their long term memory since students were able to retrieve the

words from their long term memory after two weeks when they needed it.

4.4. The Relationship Between Students’ Attitudes towards Vocabulary Learning and
Their Pre / Post test Scores

‘Is there a significant difference between the pre-test and post-test of the students
who stated that they had difficulty in learning vocabulary and who stated that they had no
difficulty in learning vocabulary?’ was the third sub-problem of this study. It was found
that there was no significant difference between the students who expressed they had
difficulty in learning vocabulary and who stated that they had no difficulty in learning
vocabulary. In other words, students’ vocabulary learning after the implementation shows

no difference according to their attitudes towards vocabulary learning ( tss) =.1.3 p>.05).

Table 10 : Independent Samples T-Test - The Results of Data Analysis About the
Vocabulary Learning Rates of the Students’ Who Think that They Have Difficulty
and Who Think that They Have no Difficulty in Learning Vocabulary

N X Ss Sd t p
Zorlantyorum 15 40.26 22.11 35 -1.36 18
Zorlanmiyorum 22 50.36 22.12

4.5. The Relationship Between Students’ Attitude Questionnaire Scores, Motivation

Scores and Their Pre / Post test Scores

‘Is there a significant difference between attitude scores, the motivation scores and
the pre tes-post test scores of the students?” was the fourth sub-problem of the study. After

the analysis of the data, there appeared that there is no significant difference between
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attitude scores, the motivation scores and the pre test — post test scores of the students.
There is a positive but low-rated relationship between these mentioned items. When
discussed seperately, it can be claimed that there is a positive but low rated relationship
between students’ motivation scores and pre-test / post-test difference scores. This low-
rated relationship means that the level of students’ motivation has a positivie effect on their
learning; however, there is not a significant relationship (r = .24). Moreover, there is not a
significant difference between students’ attitude scores and pre-test / post-test difference
scores (r = .23). However, their relationship is low-rated but in a positive way. There is
also a positive but low-rated relationship between students motivation scores and attitude

scores, but there is not a significant relationship between them (r = .31).

Table 11 : Correlations

Fark Tutum

Fark Pearson Correlation 23
Sig. (2-tailed) A5
Motivation Pearson Correlation 24 31
scale
Sig. (2-tailed) 13 05

4.6. Discussion

The present study shows the effect of story telling supported by NLP techniques in
teaching vocabulary to 4th grade students and triggering their long term memory. To this
purpose, students’ attitude questionnaire scores, pre-test and post-test scores and intrinsic
motivation scale scores were analysed statistically. The relationship between all these
scores were also mentioned. Moreover, the pre-test and post-test results of Vocabulary

Knowledge Scale were compared.

A number of scholars such as Sun (2004); McGrath and Ruth (2004); Alterio
(2000); Mason (2005); Brett, Rothlein and Hurley (1996) conducted studies and their
findings supported the benefits of storytelling activities. Similarly, Loukia (2006) claims
that a story-based framework of teaching and learning can become a very powerful tool in
the hands of a teacher. Thus, he conducted a study and found that a well-organized story

session can intrigue the students and make them want to explore many features of the
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language (Loukia, 2006). Similary, Gorsuch (2010) found in his study on Vietnamese
English learners that an assisted repeated story telling treatment of moderate length and
intensity had positive effects on Vietnamese English learners’ reading fluency and
comprehension. Likewise, Lopez (2006) conducted a study that showed that using stories

develops critical thinking, selfmonitoring, strategic flexibility, and fruitful peer interaction.

Furthermore, Scott and his colleugues (2004) found in their study that young
learners learn better with topic, content and story-based materials. Likewise, Loukia (2006)
found in his research that story activities in the classroom help students develop more
positive attitudes towards second language. It was observed also in the present study that
students enjoyed themselves while learning with story telling activities and they were

positive towards learning.

Moreover, there are studies which indicate the fact that the development of
vocabulary and syntactic complexity in language are more advanced in children who are
frequently exposed to a variety of stories (Speaker, 2000; Allison and Watson, 1994;
Roney, 1989; Philips (2003); McGrath and Taylor, 2004). Likewise, McGrath and Taylor
(2004) state that young children who have been exposed to a variety of stories on a
consistent basis exhibit improved listening skills, vocabulary development and increased
ability to organize narrative thought. In addition to these confirmations, the increases in
attention span, listening skills, accuracy of recall, sequencing ability and fluency in writing
have also been documented. Similary, the present study showed that students’ attention

span and accuracy of recall increased with the help of story telling activities.

In addition, there are studies which proved the importance of context in vocabulary
learning. Oxford and Scarcella (1994) observe that while decontexutalized learning (word
lists) may help students memorize vocabulary for tests, students are likely to rapidly forget
words memorized from lists. McCarthy (1990) argues that a word learned in a meaningful
context is best assimilated and remembered. Thus story telling was used in the present
study to contextualize the vocabulary learning and it helped students learn the vocabulary

items easier.

Similarly, Xin (2010) found in his study that similar to adults, young children
extract the meaning of the word from the context in which this word is presented. Also,

Zimmerman (1997) evidently demonstrated that vocabulary instruction and incidental
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vocabulary learning from context are useful adjuncts to each other. Likewise, Joe (1998)
found out that the process of reading, listening and retelling a story promotes vocabulary
learning and that experiment in tasks requiring reading and recall without explicitly
focusing on vocabulary can facilitate the acquisition of vocabulary. In the present study,
story telling activities and NLP techniques were the context for teaching the target
vocabulary items. The mentioned activities and techniques enhanced the vocabulary

learning as shown in the results.

Laufer’s study (1998) also proves that vocabulary learning from context led to
much vocabulary learning. But, he emphasizes the need for a follow-up task to reinforce
retention and vocabulary use. Likewise, Mason (2005) conducted a study. In his study he
taught vocabulary to two groups of young learners with story telling activities. In the
control group he taught vocabulary just with retelling the story but in the experimental
group he used some follow-up activities as well. The results showed that the students who
learned vocabularies with follow-up activities scored better. Also Elley (1989) carried out
two studies with 10 and 11 years old first language users in New Zealand to investigate
vocabulary gain from listening to stories, with and without teacher explanation of the new
words. He found that word learning correlated significantly with the number of times the
words was pictured, the helpfulness of cues to meaning in the texts, and, the number of
occurrences of a word in the story (between 6 and 12 encounters with a new word are
needed for L1 users to remember it.) When story reading was accompanied by teacher
explanations of new words through pictures, acting out meaning or verbal explanation, the
vocabulary gain doubled, and the gain was still evident three months later. The researcher
in the present study also used some follow-up activities, pictures and miming to help
students put the target words in their long term memory and the results sowed that it

helped.

Moreover, the reseacher used songs in the implementation and it helped students to
learn and remember better. Just like the researcher, Mora (2000) found that singing is an
easy way of memorizing something and melody seems to act as a path or a cue to evoke
the precise information someone is trying to retrieve. Also song set up a good rapport. It
minimizes the differences and maximizes the similarities among students and between

students and teacher and thus, helps learning.
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Furthermore, Millroad (2004) argues using NLP works in the classroom and helps
students reach success when the teachers gain awareness in using NLP techniques in their
classes. He conducted a study of teacher trainer workshops to enhance teachers’ awareness
of NLP in classroom discourse. The results showed that after the teachers relaized the
positive effects of NLP and used it in their clasroom, learners’ self-esteem improved, better
involvement in the classroom procedures was achieved and students’ motivation increased.
Likewise, Turnbury (2001) argues that if NLP works it is liable to create a culture of
independency for students in the classroom. They feel themselves get rid of the burden of
stress thus learn beter in stres free environment. Similary, since the present study showed
that the implemented activities helped students gain the intended vocabulary items, it can
be claimed that NLP had a positive effect in teaching vocabulary to young learners and in

triggering their long term memory.

Besides, Gardner (1985), recognized that motivation has a pervasive influence on
learning a foreign language. Also, Amrine (2003) found that when students are motivated,
their retention of vocabulary is higher. In the present study it was found that there is a
positive but low rated relationship between students’ motivation scores and pre-test / post-
test difference scores. This low-rated relationship means that the level of students’
motivation has a positive effect on their learning; however, there is not a significant

relationship between them.
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CHAPTER V

CONCLUSION AND SUGGESTIONS

5.1. Presentation

This chapter gives a brief summary of the study and presents some implications and

recommendations for teachers who deal with teaching young learners.

5.2. Summary of the Study

Teaching English to young learners has become more important during the last
decades. Within this consideration, it has been the center of various studies and researches.

In a similar way, teaching vocabulary to young learners is the focus of the present research.

To begin with, this study focuses on young learners and informs about their
characteristics and the materials approriate for them in teaching a language and
vocabulary. Young learners are very different from adult learner. Young learners are
enthusiastic and lively (Cameron, 2001). They want to please their teacher. They lose
interest easily. Moreover, young learners are less embarassed than adults in speaking a new
language; in other words, they have no worry of making mistakes. Also, Cameron (2001)
states language in use carries cues to meaning that may not be noticed. Development can
be seen as internalizing from social interaction. Children’s foreign language learning
depends on what they experience. It is more than a way of exchanging information and
extending ideas, it is their means of reaching out and connecting with other people. It can
be stated that the language used actively by students can be learned much more effectively.
Young learners need to experience the foreign language in the classroom and they can
learn a foreign language efficiently when students deal with various tasks such as songs,
games, art-craft activities, role play, stories, brain gyms etc. Thus, in this study different

activities were used to teach vocabulary.

As Slattery and Willis state (2001), young learners do not learn but acquire
language and they do this action subconsciously. Stories are the most valuable resources

that teachers have and they propose students a world of supported meaning that they can
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relate to. Stories can be used to practice four skills that teachers desire to improve in

English language teaching.

Slattery and Willis (2001), say children love stories. They:

- are always eager to listen to stories

- know how stories work

- want to understand what is happening

- can enjoy hearing stories in English when they start English lessons

- enjoy looking at storybooks by themselves

- can reread stories they like when they can read in English themselves.

(Slattery and Willis, 2001, p. 97)

Young learners learn better through play or fun activities. Storytelling technique is
one of these activities and it makes more sense for the young learners if visual aids are
used to contextualise the language. This technique is commonly used in many primary EFLL

classrooms in Europe and it is the means of providing a rich input for the young learners.

Stories allow children to symbolize, fantasize, and imagine in relation to prior or
unconscious experiences (McLaughlin, Blanchard, and Osanai, 1995). In addition, story
telling allows for the expression of language competence and provides the opportunity for
individual interpretation and creativity (Slattery and Willis, 2001). Also, having a lesson
with a story may put the students at ease and allow them to understand something concrete
before going on to the related abstract concept and later recall information, which
stimulates young learners’ imagination and creativity. Moreover, using storytelling text as
a method in learning process, the students were not only required to remember each words,
but also expected to master in understanding whole meaning based on the context (Loukia,
2006). Therefore, the vocabulary knowledge also influences someone’s skill when she/he
learns a language, especially reading skill. Furthermore, children who memorize stories in
the form of nursery rhymes at an early age become some of the best readers as they get
older (Loukia, 2006). Children who read and are read to develop a sense of language, and
often a love of language and make sense of those skills they need in order to read. Children
who hear stories on a regular basis usually develop good reading and language skills that
will be a benefit all through their lives (Loukia, 2006). Thus, the researcher used story
telling activities for young learners to contextualize the vocabulary learning and to let the

students have fun while learning.


http://childrens-literature.helium.com/topic/3781-nursery-rhymes
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It is agreed that vocabulary has a central position in language and is indispensible
for the language learner although it has not always received much attention in the area of
second language acquisition research and practice. The role of vocabulary in language
teaching has always been viewed from various perspectives in approaches since the era of
Grammar Translation Method up to the present day. As Carter and Mc Carthy (1988, p.39)
mention an old proverb stating “what is new is not true and what is true is not new” is
particularly related to the history of vocabulary teaching. Problems aroused by words and
understanding their meaning have interested linguists, philosophers and pedagogues for
centuries (Carter and Mc Carthy, 1988). Nation (1993) claims that vocabulary knowledge
enables language use, language use enables the increase of vocabulary knowledge,
knowledge of the world enables the increase of vocabulary knowledge and language use

and so on. That is to say, vocabulary learning is important in language learning.

Hatch and Brown (1995) describe five 'essential steps' in vocabulary learning based

on research into learners' strategies:

e having sources for encountering new words

e getting a clear image, whether visual or auditory or both, for the forms of the new
words;

e learning the meaning of the words;

e making a strong memory connection between the forms and meanings of the
words;

e using the words. (Hatch and Brown, 1995, p.372)

So the learning of new words is a process that continuous but that changes in nature
as it continues. Vocabulary needs to be met and recycled at intervals, in different activities,
with new knowledge and new connections developed each time the same words are met
again. Stories used in this study serve this purpose. They set a good, real and meaningful
context for young learners and words that were intended to be learnt were repeated a lot in

the stories. Also, students used the target words while telling the stories.

Moreover, Neuro-Linguistic Programming is an attitude to life (Millroad, 2004).
Millroad (2004) claims that NLP enhances the quality of people’s lives, it helps people to
clarify and reach their goals and interact effectively with other people. In teaching, NLP

emphasizes the significance of the students as well as the teacher in the classroom because
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NLP respects the human life. When the students are respected as emotional individuals,
they become more succesful in expressing themselves and in learning. Also NLP suggests
that students have different ways of experincing the world and representing it in their
minds (Revell and Norman, 1997). Thus, the researcher uses different methods to appeal to
students. Moreover, NLP implies that learning to learn is essential and so the reseacher
tries to teach how to learn. Furthermore, people learn best when they have fun. Because of
this reason, story telling is chosen for students since it is more fun for young leaners.
Lastly, it is stated that engaging the learner’s intelligence and emotions and teaching
through activities is better (Revell and Norman, 1997). For this reason the researcher

preferred to elicit the information from the students rather than telling them directly.

Besides NLP is said to encourage English language teachers to come up with ways
to deliver the programmes and supply even more variety in (their) teaching styles.
(Tompkins in Baker, 2005). So NLP helps teachers “see things from the other point of
view” and to realise that one’s own way of thinking, speaking, and acting. Although it

seems so natural and obvious, it is not necessarily shared by the students.

Considering all these above, the present study has been conducted to show how
teaching vocabulary to young learners via story telling and NLP techniques can trigger
students’ long term memory. The research was carried out in a classroom with 37 fourth
grade students from Yaylapinar Neighbourhood in Meram, Konya. First of all, seven
questions were asked to students to gain data about their attitudes towards English lessons
and vocabulary learning in general. Then, a more detailed attitude questionnaire was
applied. After that, pre-test of VKS was implemented to have information about the
students’ pre-knowledge about the vocabulary items. Later, about a ten-week-
implementation was carried out to teach the target vocabulary items with story telling
activities and NLP techniques. Two weeks after the implementation, pos-test was
administered. The aim was to see if story telling and NLP techniques together helped
students put the target vocabulary items in their long temr memory and retrieve it when
they needed. Because of this reason the post-test was carried out after two weeks of the
implementation to collect data about students’ retention. After that, motivation scale was
implemented to see if the story telling supported by NLP techniques increased the

motivation, enjoyment and pleasure level of students.
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The results showed that the implemented story telling activities and NLP
techniques highly helped the students learn the vocabulary items, put them in their long
term memory and retrieve it when they needed. Because although the post test applied two
weeks after the implementation, the students’ scores increased and it can be concluded that
the implementation was effective in triggering their long term memory. When the students’
pre-test / post-test difference scores were analysed, it was seen that just one student’s score
didn’t increase, none of the students’ scores decreased. However, 36 students’ scores
increased. Moreover, according to the applied attitude questionnaire, nearly all of the
students had positive attitudes towards learning English and they had most difficulty in
learning vocabulary. Furthermore, students’ vocabulary learning after the implementation
showed no difference according to their attitudes towards vocabulary learning. In addition,
there appeared no significant difference between attitude scores, the motivation scores and
the pre test — post test scores of the students. There was a positive but low-rated
relationship between these mentioned items. It can be concluded that the level of students’
motivation had a positivie effect on their learning; however, there was not a significant
relationship between their motivation scores and their pre-test / post test difference

SCores.

5.3. Limitations of the Study

The findings of the present study reveals the contribution of implementing story
telling activities involving NLP techniques to vocabulary learning and retrieving. Despite

these findings, the limitation of the study should be considered.

First of all, the sample size of the study was small. Conducting the study with a
larger sample size would permit a greater certainty about the findings. Also gender, social
and economical conditions of the participants were not considered. The implementation
was carried out after the school not to fall back from the curriculum. Because of this
reason, students were always tired when they attented this study after six lessons. Also, the
technological devices in the classroom such as a projector were not always available in the
classroom, so the researcher couldn’t get help from it all through the study. Moreover,
there was a heating problem in the classroom where the study was implemented. That was
a disadvantage as it affected students in a bad way. Lastly, since the implementation lasted
a long time (about ten weeks), a few of the students missed a few courses. It would have

been more reliable if none of the students had missed the courses.
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5.4. Implications and Suggestions for the Teachers

Language learners are generally faced with the need to have a sufficient level of
vocabulary and to be equipped with the necessary information to be able to use them
productively; thus, vocabulary teaching is a great concern for them. Teaching words
interactively and in context may help to give learners insights into the word system in
English even though no course of instruction could possibly furnish all the insight that a
student would need in order to successfully learn and use every target vocabulary item.
Since foreign language learners would probably not acquire the language on their own and
improve their understanding of accuracy as well as semantic and sociological
appropriateness of words in this system, teachers need to investigate how they can teach
vocabulary items most effectively and find out the possible problems. This needs to be the

concern of all foreign educators.

First of all to achieve vocabulary teaching, this study suggests using story telling
activities to help the students learn the vocabulary items in context. As this study also
implies, story telling has always been regarded as an aid in teaching and it is crucial in
foreign language learning process. Ghosn (2002) offers four good reasons for using

authentic literature in primary EFL classes.

o First authentic literature provides a motivating, meaningful context for language
learning, since children are naturally drawn to stories.

e Second literature can contribute to language learning. It presents natural languge,
language at its finest, and can thus foster vocabulary development in context.

e Third literature can promote academic literacy and thinking skills, and prepare children
for the English-medium instruction

e Fourth literature can function as a change agent: good literature deals with some
aspects of the human condition, and can thus contribute to the emotional development
of the child, and foster positive interpersonal and intercultural attitudes. (Ghosn,

2002, p.57).

Similary, Saberri and Zaro (1995) explain that stories are meaningful to the learners
and lead to greater learner involvement. Also, Gerngrose and Puchta (1996) mention that
“children learn by what they see, hear and do” (p.5). So, teachers should help the learners

with the comprehension of the story by acting out the story characters, using visual aids
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and NLP techniques. Thus, the teaching the vocabulary items with the help of story telling
and NLP aids won’t be a challenge.

Furthermore, story telling has somehow connections with the young learners way
of life and, it becomes easy for them to learn language items or more specifically
vocabulary items in a familiar way with story telling. Since the teachers should appeal to
students, it is easy with story telling to teach vocabularies as it has something in common

with students’ lives.

In addition, stories bring the world into the classroom. Using stories and themes
creates different demands for the foreign language teacher. The teacher has to work from
the theme or story to make the content and target words accessible to learners and to
construct activities that offer language learning opportunities, and in doing so needs many
of the skills. The teacher should be a good storyteller. She / he should be able to choose the
appropriate story and activities for the students. At this point, teachers can get help from
NLP since it takes the individual differences into consideration and it offers some activities

that can appeal to all the students just as the researcher did in this study.

Moreover, using story telling in class helps children develop a constructive and
creative comprehension (Garton and Pratt, 1998). With the help of stories, it is much easier
to create real life like atmosphere that students will be interested in and in which they will
have fun. In such an environment students can learn the target vocabulary items better.
Also, it links the fantasy and imagination just like NLP because guided fantasies in NLP
help to set up a relaxing, positive atmosphere as well. Since vocabulary items are repeated
both in stories and guided fantasies, students learn more easily. Moreover, with the help of
NLP techniques, active participation can be succeded as well. Thus, teachers should create
an authentic teaching and learning environment which will draw students’ attention. Also,
NLP is good for setting up a perfect concentration. Teachers should encourage the
concentrated students to be active participants in a real life like learning environment

through story telling activities and NLP techniques.

Furthermore, NLP itself has some implications for learning a foreign language and
vocabulary teaching. Firstly, students experience the world and represent it in their mind in

different ways. Thus, while teaching vocabulary teachers try to appeal to all the students
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way of experiencing and representing the world, so the permenant learning of vocabulary

can be achieved.

Secondly, teachers should let the students have some outcomes and encourage them
to achieve their outcomes while learning vocabulary. He / she should help the students
break down big outcomes into smaller, more easily achievable ones especially in learning

the aimed vocabulary items.

Moreover, it is in the hands of teachers to help students change negative to positive
by playing with the submodalities. With the help of NLP techniques (playing with the

submodalities), a teacher may teach students some vocabulary items such as opposites.

Also, teachers should try to set up some anchors to help students remember the
learned vocabulary items as the anchors trigger the memories that will help students
retrieve the information needed. Anchoring is somehow making delibrate connection
between a state of mind and an ‘anchor’, so that people can recall the state of mind

simply by triggering the anchor. (Revell and Norman, 1997).

Lastly, if a teacher wants to influence his or her students he / she should get help
from the rapport. Once the teacher minimises the differences, he / she begins to influnece
students to gain the educational attainment in any subject. Thus, the teachers can teach

the target vocabulary items if they have a good rapport with the students.

To sum up, it can be claimed that vocabulary items can be taught better with the
help of story telling and NLP techniques because with these techniques and activities
teachers can present the new vocabulary items in meaningful and interesting teaching
environment. Students have fun while learning something enjoyable and something
similar to their ways of lives. Also with the help of anchoring and guided fantasies
students retrieve the vocabulary items better when they need it. Thus, it can be claimed
as well that these techniques trigger and enhance the students’ long term memories.
Teachers may be more succesful in teaching vocabulary if they prefer these mentioned

techniques.
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APPENDIX A

AN EXAMPLE OF STORY AND NLP BASED LESSON PLAN AND ACTIVITIES

STORY 1 - WHERE IS MY MUM?

It was a warm day in spring. A baby chick Bee-bee was playing in the yard. Then Bee-bee
saw a butterfly. Bee- bee wanted to play with the butterfly. Bee-bee ran after the beautiful
butterfly all day. Suddenly the beautiful butterfly disappeared and Bee-bee was too far

away from the house. Bee-bee was trying to find her mom.
On the way she met a dog and asked

“Hello dog. Did you see my Mom?”

“No, I am sorry.” The dog said.

Bee-bee met a frog and she asked

“ Hello frog. Did you see my Mom?”

“No, I am sorry.” Said the frog.

Bee-bee met a cow and she asked

“ Hello cow. Did you see my Mom?”

“No, I am sorry.” Said the cow.

The night came, Bee-bee was hungry and afraid of the dark. “ Mom I miss you” said Bee-

bee and fell asleep.

Next mornig Bee-bee woke up and heard her mom’s voice. “Cock-a-doodle-doo Cock-a-

doodle-doo” It was Bee-bee’s mother.

“Mommy” said Bee-bee and finally Bee-bee found her mother. And she was very happy.
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LEVEL OF THE LEARNERS: Beginner
AGE OF THE LEARNERS: 11
LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, puzzles, worksheets, pictures, posters, masks, songs, story,

crayons.
SKILLS: Writing, Speaking, Listening, Reading
VOCABULARY: night, happy, yard, butterfly, chick
WARM UP:

Aims of the stage:

To relax students.

To help students feel comfortable.

e To ease their muscles.

e To make students ready and active for the lesson.

e To make students use their right and left brain at the same time.

Materials: Brain gym
Grouping: Whole class
Timing: 5 minutes

The teacher comes to the class and asks students how they are. Then s/he tells them
they will have a very enjoyable lesson. S/he asks the students to draw an eight with their
right hands first. S/he explains the reason of the activity. S/he tells them that it will ease their
muscles and help them use their right and left brain at the same time. They do it for two
seconds. Then, they do it with their left hand for two seconds. Lastly, they do with both

hand for two seconds. It is a break state, an activity in NLP.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..
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e To motivate students.
e To make an introduction to the topic.
e To create fun.

Materials: Pictures, puzzles, crayons
Grouping: 4 groups, whole class
Timing: 15 minutes

The teacher asks if they would like to play another game and then s/he delivers
small envelopes and asks the student to form groups with their friends who have the same
colour cards. In the envelopes there are the puzzle pieces. They are some scenes from the
story. They form the puzzle in groups. Different groups have different pictures. After
everybody finishes they order the pictures. They just guess the order and then they will
check it in the while activity. Then, they colour the handouts that the teacher gives them, a

picture of a scene from the story.

WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items.

e To give them the chance to see the vocabulary items in context.
e To help them more to guess these vocabulary items’ meanings.
e To create fun.

Materials:. Worksheet
Grouping: Whole class
Timing: 40 minutes

Vocabulary items: happy, yard, night, butterlfy, chick

The teacher brings the pictures of the story activities to the class. She sets the scene
appropriate for the story. Using the pictures the teacher tells the story orally to the students.
S/he also uses mimes, gestures and facial expression. According to the format of the story
“Where is mom?”, the teacher asks the students to do the actions during the presentation of

the story. The teacher retells the story together with the students. She shows pictures of
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some scenes from the story and asks the students to retell the story and to do the exercises
such as filling in the blanks, putting the story into right order, telling the picture of the
stories. While doing these activities the teacher emphasizes the target vocabulary items, by
showing the pictures and miming them. Also, the teacher pays attention to the
representational systems of students and prepares activities according to it. S/he prepares
different activities for visual, auditory and kinaesthetic students to help them understand
the story more easily and put the target vocabulary items into long term memory. The

teacher takes the VAKOG and representational systems in NLP into consideration.

POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items
e To give them the chance to use vocabulary items in context
e To create fun

Materials: . Pictures, songs, guided fantasies
Grouping: whole class, groups
Timing: 20 minutes

Students work in groups. One of the students in each group mimes the word and the
other groups guess. It is a non-verbal communication activity of NLP. Then they listen to a
song about the story containing the target vocabulary items. Songs are described as the
stress busters in NLP. Also songs set a good rapport as students sing the song at the same
time, it minimizes the differences between students and maximizes the similarities. With
the help of songs, students feel more stress-free and they are more open to learn. Also,
songs contain the target vocabulary items; thus, they use the target vocabulary items in

context unconsciously.

After that the teacher asks the students to close their eyes and relax. They listen to
the guided fantasy that teacher reads to them. The guided fantasy is an NLP activity. It
again includes the target vocabulary items. With the help of guided fantasy students hear
the vocabularies in context once more. They visualize and feel the vocabularies while they

are relaxing at the same time. Therefore, this activity helps students remember the
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vocabuary items better just by visualising and trying to feel the vocabularies again when

they need them.

Lastly, the teacher asks the students to stand up when they hear something wrong.
The teacher tells the story again but making mistakes in some parts. When the teacher
makes a mistake students stand up and correct the teacher. It is a good activity for auditory

and kinaesthetic students.

In addition, when students cannot remember a word or they make mistakes in
retrieving the word, teacher uses some techniques to help students remember the target

word.

Anchoring is a way of making deliberate connection between a state of mind and
an ‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is
a way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word, they remember the

anchor and then the word.

Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it shows signs that they are learning and they need constructive feedback to learn
(Revell and Norman, 1997). Suppressing the silly voices is a good way to help the students
get rid of the fear of making mistakes. It offers thinking the silly voices in their minds that
say them they will not be successful just as a small crazy cartoon characters and this will

help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When the student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus, when students are

stuck, teacher lets them doodle and then remember.
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I-  PRE- ACTIVITY EXERCISES

A. Completing the puzzles and guessing the correct order
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II- WHILE ACTIVITY

A. MATCH THE WORDS WITH THE PICTURES BELOW

A. YARD

B. BUTTERFLY

C. NIGHT

D. CHICK

E. HAPPY




B. FILL IN THE BLANKS WITH THE CORRECT WORDS BELOW

1. The baby chick plays in the ..........ccc.ccc.ee....
A. House

, when she sees her mother.
A. Sad B. Happy

O
-

comes and there are stars.
B. Morning

H
{

4. The baby ....cccceevuveenenn. plays in the yard.
A. Chick B. Cat

\\\

© .«
+ &

5. BeeBeeruns after a ...cccceeeevvevvevvunneeeennnenes

A. Rabbit B. Butterfly
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III. POST ACTIVITY EXERCISES

A. SONG

The baby chick asks The baby chick asks
Hello dog, hello dog Hello frog, hello frog
Where is my mum? Where is my mum?

I can’t find my mother I can’t find my mother
Please take me to mum. Please take me to mum.
The baby chick asks The night comes

Hello butterfly, hello butterfly The yard is dark
Where is my mum? Bee bee’s mum comes
I can’t find my mother Bee bee is happy.

Please take me to mum.

B.GUIDED FANTASY

“Now sit upright. Your hands rest on your knees. Take a deep breath and let it out.

Try to relax and gently close your eyes.

Imagine you are in the yard and watching the baby chick Bee Bee. She wants to
play with the butterfly and runs after the butterfly. But she is lost. She can’t find her mum.
She asks the dog, frog and cow but they don’t know where her mum is. Then the night
comes and she is afraid of the dark. Now think of positive ways and please help Bee Bee.
Take the baby chick Bee Bee to her mum. Now smile. Because you are a hero, superman.
You helped Bee Bee and you are happy. Open your eyes slowy and come back to the

class.”
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STORY 2 - GREEDY HIPPO

There was a greedy hippo. He ate everything in sight. Hippo was selfish. He ate
everybody’s food. He ate the cat’s, the dog’s, the cow’s food. He was very very rude. One
morning after breakfast he jumped into the lake. One big splash and he was stuck. That
was a big mistake. The hippo sank deeper. Then he began to shout.

“Help! Please help! I am sinking. Won’t somebody pull me out?”

The animals pulled and pulled as hard as they were able. Hippo learnt his lesson and
thanked the animals. He was so sorry because he was rude to them but they were polite. He

left the town and there was no trouble for the animals.
LEVEL OF THE LEARNERS: Beginner

AGE OF THE LEARNERS: 11

LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, puzzles, worksheets, pictures, posters, masks, songs, Story,

brain gyms, guided fantasy, scissors, glue, colourful sheets
SKILLS: Writing, Speaking, Listening, Reading
VOCABULARY: hippo, cow, jump, help, pull

WARM UP:

Aims of the stage:

e To relax students.

e To help students feel comfortable

e To ease their muscles

e To make students ready and active for the lesson

Materials: Brain gym
Grouping: Whole class

Timing: 5 minutes
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The teacher comes to the class and asks students how they are. Then s/he tells them
they will have a very enjoyable lesson. The teacher asks the students to breathe in and then
breathe out, breathe in and then breathe out. It is a relaxation activity in NLP and helps the

students get ready for the lesson.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..

e To motivate students.

e To make an introduction to the topic.
e To have fun.

Materials: songs
Grouping: Whole class
Timing: 15 minutes

Students then listen to a song about the story containing the target vocabulary
items. Songs are described as the stress busters in NLP. Also songs set a good rapport as
students sing the song at the same time, it minimizes the differences between students and
maximizes the similarities. With the help of songs students feel more stress-free and they
are more open to learn. Also songs contain the target vocabulary items; thus, they use the

target vocabulary items in context unconsciously.

WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items.

e To give them the chance to see the vocabulary items in context.
e To help them guess these vocabulary items’ meanings.

e To create fun.

Materials:. Worksheet

Grouping: Whole class
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Timing: 40 minutes

Vocabulary items: jump, hippo, help, pull, cow

The teacher brings the pictures of the story activities into class. She sets the scene
appropriate for the story. With the help of the teacher tells the story orally to the students
using mimes, gestures and facial expression. According to the format of the story “Greedy
Hippo”, the teacher asks the students to do the actions during the presentation of the story.
The teacher retells the story together with the students. She shows pictures of some scenes
from the story and asks the students to retell the story. The teacher also asks them students
to do the exercises such as filling in the blanks, putting the story into right order, telling the
picture of the stories. By doing these activities the teacher emphasizes the target
vocabulary items. She also shows the pictures and mimes them. The teacher pays attention
to the representational systems of students and prepares activities according to it. She
prepares different activities for visual, auditory and kinaesethetic students to help them
understand the story and put the target vocabulary items into long term memory. The

teacher takes VAKOG and representational systems in NLP into consideration.

POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.
e To give them the chance to use vocabulary items in context.
e To create fun.

Materials:. Pictures, guided fantasies, scissors, glu, colourful sheets.
Grouping: whole class, groups
Timing: 20 minutes

Students work in groups and reorder the pictures of the scenes in the story. Then the
teacher asks the students to close their eyes and relax. They listen to the guided fantasy that
the teacher reads to them. The guided fantasy is an NLP activity. It again includes the
target vocabulary items. With the help of guided fantasy students hear the vocabularies in
context once more, they visualize and feel the vocabularies while they are relaxing at the

same time. Therefore, this activity helps students remember the vocabuary items better just
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by visualising and trying to feel the vocabularies again when they need them. After that,

students make some masks of the characters.

Lastly, the teacher does visual anchoring. S/he sticks the pictures of the words on
the wall, asks the students look at them carefully. Then, they close their eyes and the
teacher takes out one picture each time. The students try to guess the missing picture
correctly. By this way students relate the pictures to the place, picture to the word. By just

looking at the empty place of that picture, they can remember the word, and anchor it.

In addition, when students cannot remember a word or they make mistakes in
retrieving the word, the teacher uses some techniques to help them students remember the

target word.

Anchoring is a way of making deliberate connection between a state of mind and an
‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a
way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word they remember the

anchor and then the word.

Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it means that they are learning and they need constructive feedback to learn
(Revell and Norman, 1997). Suppressing the silly voices is a good way to help the
students get rid of the fear of making mistakes. It offers thinking the silly voices in their
minds that say them they will not be successful just as a small crazy cartoon characters

and this will help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When the student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus when students

are stuck, the teacher lets them doodle and then remember.
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STORY 3 - CLYDE’S SMILE

This is Clyde Crocodile. He has a big toothy smile. One morning Clyde looked into the

river and one of his tooth fell into the river. He couldn’t find his tooth.
Then he saw an elephant.

“ Elephant have you seen my tooth?” said Clyde.

“No, but I will help you™ said the elephant.

Crocodile and elephant searched along the river but they couldn’t find. Then they met a
hippo.

“ Hippo have you seen my tooth?” said Clyde.
“No, but I will help you™ said the hippo.

Crocodile, elephant and hippo searched along the river but they couldn’t find. Then they

met a monkey.
“ Monkey have you seen my tooth?” said Clyde.
“No, but I will help you™ said the monkey

Crocodile, elephant, hippo and monkey searched along the river but they couldn’t find.

Then a frog came running and said.
“T have been trying to catch up with you crocodile. Is this what you are looking for?”

Crocodile was very happy and he hugged his friends and said ““ Thanks for all your help.

Friends like you brought me a smile to my face.”
LEVEL OF THE LEARNERS: Beginner

AGE OF THE LEARNERS: 11

LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, puzzles, worksheets, pictures, posters, masks, songs, brain

gyms, guided fantasies, crayons.
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SKILLS: Writing, Speaking, Listening, Reading
VOCABULARY : smile, look, elephant, crocodile, frog
WARM UP:

Aims of the stage:

e To relax students.

e To help students feel comfortable.

e To ease their muscles.

e To make students ready and active for the lesson.

e To make students use their right and left brain at the same time.

Materials: Brain gym
Grouping: Whole class
Timing: 5 minutes

The teacher comes to the class and asks students how they are. Then, s/he tells
them they will have a very enjoyable lesson. The teacher asks the students to write their
names in the air with their right hands first. S/he explains the reason of the activity. S/he
tells them that it will ease their muscles and help them use their right and left brain at the
same time. They do it for two minutes. Then, they do it with their left hand for two
minutes. Lastly, they do it with both hands for two seconds. It is a break state, an activity

in NLP.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..

e To motivate students.

e To make an introduction to the topic.
e To create fun

Materials: Pictures, slide show, crayons

Grouping: 4 groups, whole class
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Timing: 15 minutes

The teacher asks if they would like to play another game and then s/he plays the
slides. In the slides some scenes from the story is shown and in each scene there is one
extra object. Students try to guess the extra objects in the story. They just guess and then
they will check it in the while activity. Then, they colour a picture which is a scene from

the story.

WHILE ACTIVITY:

Aims of the stage:

To teach some vocabulary items.

To give them the chance to see the vocabulary items in context.

To help them more to guess these vocabulary items’ meanings.

To create fun.

Materials:. Worksheet, pictures, masks
Grouping: Whole class
Timing: 40 minutes

Vocabulary items: smile, crocodile, look, elephant, frog

The teacher brings the pictures of the story activities to the class. She sets the scene
appropriate for the story. With the help of the pictures the teacher tells the story orally to
the students using mimes, gestures and facial expression. According to the format of the
story “Clyde’s smile”, the teacher asks the students to do the actions during the
presentation of the story. The teacher retells the story together with the students. She shows
pictures of some scenes from the story and asks the students to retell the story. The teacher
asks the students to do the exercises such as matching, filling in the blanks, putting the
story into right order, telling the picture of the stories. By doing these activities the teacher
emphasizes the target vocabulary items. She also shows the pictures and mimes them.
Moreover, the teacher pays attention to the representational systems of students and
prepares activities according to it. She prepares different activities for visual, auditory and

kinaesthetic students to help them understand the story better and put the target vocabulary
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items into long term memory. The teacher takes the VAKOG and representational systems

in NLP into consideration.

POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.
e To give them the chance to use vocabulary items in context.
e To create fun..

Materials:. Pictures, songs, guided fantasies.
Grouping: whole class, groups
Timing: 20 minutes

The teacher groups the students. In each group one of the students stands up and
mimes one of the words that the teacher has handed out. The others in the group try to
guess the meaning of the word. It is a kind of nonverbal communication in NLP. It is a

good way to awaken students. It is also a good activity for kinaesthetic students.

After miming, students listen to a song about the story containing the target
vocabulary items. Songs are described as the stress busters in NLP. Also songs set a good
rapport as students sing the song at the same time, it minimizes the differences between
students and maximizes the similarities. With the help of songs students feel more stress-
free and they are more open to learn. Also, songs contain the target vocabulary items; thus,

they use the target vocabulary items in context unconsciously.

Then, teacher asks the students to work in pairs. One of the students in the group
says a word silently and the others read the lips of that person. It is again a kind of

nonverbal communication mentioned in NLP

In addition, when students cannot remember a word or they make mistakes in
retrieving the word, the teacher uses some techniques to help them remember the target

word.

Anchoring is a way of making deliberate connection between a state of mind and an

‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a
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way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word, they remember the

anchor and then the word.

Moreover, ‘‘there is no failure, only feedback’ in NLP. The mistakes students
make are the signs of the fact that they are learning and they need constructive feedback to
learn (Revell and Norman, 1997). Suppressing the silly voices is a good way to help the
students get rid of the fear of making mistakes. It offers thinking the silly voices in their
minds that say them they will not be successful just as a small crazy cartoon characters and

this will help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When a student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus when students are

stuck, teacher lets them doodle and then remember.
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STORY 4 - LAZY BEAR

It is spring in the forest. The snow has gone. Leaves are growing. And the animals are
waking up. Bruno the bear is still asleep. He doesn’t know that it is spring. Listen, Bruno is

snoring.

Now it is summer. It is warm and the animals are having lots of fun. But where is Bruno?

Bruno is still asleep. He doesn’t know that it is summer.

Now it is autumn. The leaves are turning red, yellow and orange. The animals are getting
ready for the winter. But where is Bruno? Bruno is still asleep. He doesn’t know that it is

autumn.

Now it is winter. You can’t see the animals. They are all asleep in their warm houses. But

where is Bruno?

“What a nice long sleep. Snow! It is winter, I am alone!” he said. He was very sad.
LEVEL OF THE LEARNERS: Beginner

AGE OF THE LEARNERS: 11

LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, worksheets, pictures, posters, masks, songs, masks, mandala

chart, crayons.

SKILLS: Writing, Speaking, Listening, Reading
VOCABULARY: spring, forest, asleep, snore, warm
WARM UP:

Aims of the stage:

e To relax students.
e To help students feel comfortable.

e To make students use their right and left brain at the same time.



126

Materials: Mandala chart
Grouping: Whole class
Timing: 5 minutes

The teacher comes to the class and greets them. Then, s/he tells them they will have a
very enjoyable lesson. After that, the teacher delivers the mandala chart and asks students
to colour it. Later they stare at it for some time. In this technique students sit comfortably,
fix their eyes in the centre of a mandala chart, stare at it for about three minutes. They do it
daily gradually increasing the time up to seven-ten minutes. It is a good way to improve
the ability to concentrate and have an easier access to ideas in non-conscious mind and

information in long term memory.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..

e To motivate students.

e To make an introduction to the topic.
e To create fun.

Materials: Pictures, slide show, crayons
Grouping: 4 groups, whole class
Timing: 15 minutes

The teacher asks if they would like to play another game. Then, s/he shows the slides.
In the slides some scenes of the story are shown and in each scene there is one extra object
and students try to guess the extra objects in the story. They just guess and then they will
check it in the while activity. After that, they colour the picture of some scenes from the

story.

WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items.
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¢ To give them the chance to see the vocabulary items in context.
e To help them guess these vocabulary items’ meanings.
e To create fun.

Materials:. Worksheet
Grouping: Whole class
Timing: 40 minutes

Vocabulary items: spring, forest, asleep, snore, warm

The teacher brings the pictures of the story activities to the class. She sets the scene
appropriate for the story. Using the pictures the teacher tells the story orally to the students.
S/he also uses mimes, gestures and facial expression. According to the format of the story
“The Lazy Bear”, the teacher asks the students to participate in doing the actions during the
presentation of the story. The teacher retells the story together with the students together.
She shows pictures of some scenes from the story and asks the students to retell the story.
The teacher asks the students to do the exercises such as filling in the blanks, putting the
story into right order, telling the picture of the stories. By doing these activities the teacher
emphasizes the target vocabulary items. She also shows the pictures and mimes them.
Also, the teacher pays attention to the representational systems of students and prepares
activities according to it. She prepares different activities for visual, auditory and
kinaesthetic students to help them understand the story more easily and to put the target
vocabulary items into long term memory. The teacher takes VAKOG and representational

systems in NLP into consideration.

POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.
e To give them the chance to use vocabulary items in context.
e To create fun.

Materials:. Pictures, songs, guided fantasies.

Grouping: whole class, groups
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Timing: 20 minutes

The teacher groups the students. In each group one of the students stands up and
mimes one the words that the teacher has handed out. The others in the group try to guess
the meaning of the word. It is a kind of nonverbal communication in NLP. It is a good way

to awaken students. It is also a good activity for kinaesthetic students.

After miming, students listen to a song about the story containing the target
vocabulary items. Songs are described as the stress busters in NLP. Also songs set a good
rapport as students sing the song at the same time, it minimizes the differences between
students and maximizes the similarities. With the help of songs students feel more stress-
free and they are more open to learn. Also, songs contain the target vocabulary items thus

they use the target vocabulary items in context unconsciously.

Lastly, the teacher matches some gestures with some sentences from the story. She
starts to tell the story again with gestures. When she makes a wrong gesture belonging to a
different sentence, students knock on the desk and correct the teacher by making the right
gesture. It is a good activity for auditory and kinaesthetic students. Also, it is a good way

of anchoring.

In addition, when students cannot remember a word or they make mistakes in

retrieving the word, teacher uses some techniques to help them remember the target word.

Anchoring is a way of making deliberate connection between a state of mind and an
‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a
way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word, they remember the

anchor and then the word.

Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it shows that they are learning and they need constructive feedback to learn
(Revell and Norman, 1997). Suppressing the silly voices is a good way to help the students

get rid of the fear of making mistakes. It offers thinking the silly voices in their minds that
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say them they will not be successful just as a small crazy cartoon characters and this will

help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When a student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus, when students are

stuck, teacher lets them doodle and then remember.
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STORY 5 - THE HUNGRY DRAGON

Deep in the mountains lived a dragon. Every hundred years he wakes up. He is very

hungry.

“I want some breakfast” he said. He went down the mountain to the village. He saw a boy.

“Yum a boy for breakfast.”

“ Don’t eat me” said Sia. “ I will give you some food.” Sia took the dragon to his house.

He ate three plates of chicken and rice.
“I am still hungry” said Dragon.
Sia gave the dragon more food.

He ate five plates of noodles and ten sausages. He was still hungry. They went to the
restaurant. Dragon ate twenty meatballs, fifty fish, eight plates of rice. After that he ate six
puddings and a cake. He was still hungry. They went to the shop. Dragon ate all the fruits
and vegetables. He was still a bit hungry. Sia looked in his pocket. There was one sweet.

He gave the sweet to the dragon. The dragon exploded.

“Hooray” shouted Sia. “ The dragon is gone” “No more boys for breakfast”
LEVEL OF THE LEARNERS: Beginner

AGE OF THE LEARNERS: 11

LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, worksheets, pictures, posters, masks, masks, guided fantasies,

scissors, glue, colourful sheets

SKILLS: Writing, Speaking, Listening, Reading
VOCABULARY: mountain, boy, hungry, sweet, eat
WARM UP:

Aims of the stage:

e To relax students.
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e To help students feel comfortable.

e To ease their muscles.

e To make students ready and active for the lesson.

e To make students use their right and left brain at the same time.

Materials: Break State
Grouping: Whole class
Timing: 5 minutes

The teacher comes to the class and asks students how they are. Then, s/he tells them
they will have a very enjoyable lesson. The teacher asks the students to stand up, stretch
and yawn. These activities will awaken students’ bodies and minds at the same time and

thus, they will be open to permenant learning.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..

e To motivate students.

e To make an introduction to the topic.
e To create fun

Materials: Pictures, puzzles
Grouping: 4 groups, whole class
Timing: 15 minutes

The teacher asks if they would like to play another game and then s/he delivers
small envelopes. S/he asks the students to form groups with their friends who have the
same colour cards. In the envelopes there are the puzzle pieces. They are some scenes from
the story. They form the puzzles in groups. Different groups have different pictures. After
everybody finishes they order the pictures. They just guess the order and then they will

check it in the while activity.
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WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items.

e To give them the chance to see the vocabulary items in context.
e To help them guess these vocabulary items’ meanings.

e To create fun.

Materials:. Worksheet
Grouping: Whole class
Timing: 40 minutes

Vocabulary items: mountain, boy, hungry, sweet, eat

The teacher brings the pictures of the story activities to the class. She sets the scene
appropriate for the story. Wit the help of the pictures the teacher tells the story orally to the
students. S/he also uses mimes, gestures and facial expression. According to the format of
the story “The hungry dragon”, the teacher asks the students to do the actions during the
presentation of the story. The teacher retells the story together with the students. She shows
pictures of some scenes from the story and asks them to retell the story. The teacher also
wants them to do the exercises such as filling in the blanks, putting the story into right
order, telling the picture of the stories. By doing these activities the teacher emphasizes the
target vocabulary items. S/he also clarifies their meaning by showing the pictures and
miming them. The teacher pays attention to the representational systems of students and
prepares activities according to it. S/he prepares different activities for visual, auditory and
kinaesthetic students to help them understand the story more easily and put the target
vocabulary items into long term memory. The teacher takes VAKOG and representational

systems in NLP into consideration.

POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.

e To give them the chance to use vocabulary items in context.
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e To create fun.

Materials: . Pictures, songs, guided fantasies, colourful sheets, glue, scissors.
Grouping: Whole class, groups
Timing: 20 minutes

Students work in groups. One of the students in each group mime the word and the
other groups guess. It a is non-verbal communication activity of NLP. Then, students listen
to a song about the story containing the target vocabulary items. Songs are described as the
stress busters in NLP. Also songs set a good rapport as students sing the song at the same
time, it minimizes the differences between students and maximizes the similarities. With
the help of songs students feel more stress-free and they are more open to learn. Also,
songs contain the target vocabulary items and thus they use the target vocabulary items in
context unconsciously. Then, students make the finger puppets of the characters in the

story. It is a good activity for kinaesthetic students.

After that, the teacher asks the students to close their eyes and relax. They listen to
the guided fantasy that the teacher reads to them. The guided fantasy is an NLP activity. It
again includes the target vocabulary items. With the help of guided fantasy students hear
the vocabularies in context once more, and they visualize and feel the vocabularies while
they are relaxing at the same time. Therefore, this activity helps students remember the
vocabuary items better just by visualising and trying to feel the vocabularies again when

they need them.

Lastly, the teacher gives a blank sheet of paper and some pictures for each student.
The teacher reads some sentences from the story and the students stick the related picture
on the sheet according to the order the teacher tells. It is good for visual, auditory and

kinaesthetic learners.

In addition, when students cannot remember a word or they make mistakes in

retrieving the word, s/he uses some techniques to help them remember the target word.

Anchoring is a way of making deliberate connection between a state of mind and an
‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a

way of making people’s resources available to them when they need them (Revell and
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Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word, they remember the

anchor and then the word.

Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it signifies the fact that they are learning and they need constructive feedback to
learn (Revell and Norman, 1997). Suppressing the silly voices is a good way to help the
students get rid of the fear of making mistakes. It offers thinking the silly voices in their
minds that say them they will not be successful just as a small crazy cartoon characters and

this will help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When a student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus, when students are

stuck, teacher lets them doodle and then remember.
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STORY 6 — WHO IS THAT NOISE?

“Tweet tweet”

“ Who is making that tweet? I am trying to sleep.” Said the father lion.
“It is not the fish” said the baby lion. “It must be the bird.” “Shhh”
“Woof woof”

“Who is making that bark?” said the lion

b

“It is coming from the park”™ said the baby lion. “ It is not the monkey. It must be the dog.’
“Shhh.”

“Baa baa”

“Who is making that baa?” said the lion.

“They can’t be far” said the baby lion. “Is it the cow? No, it is the sheep.” “Shhh”
“Zz77227”

“Now who is making that noise” said the baby lion. “ The bird? The dog? The sheep? The
fish? The cow? The monkey? ” “No, he is dady, he is fast asleep”

LEVEL OF THE LEARNERS: Beginner
AGE OF THE LEARNERS: 11
LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, worksheets, pictures, posters, masks, songs, guided fantasies,

crayons
SKILLS: Writing, Speaking, Listening, Reading

VOCABULARY: lion, bark, monkey, make, bird
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WARM UP :

Aims of the stage:

To relax students.

To help students feel comfortable.

To ease their muscles.

To make students ready and active for the lesson.

To make students use their right and left brain at the same time.

Materials: Brain gym

Grouping: Whole class

Timing: 5 minutes

The teacher lets the students imagine a chair in a funny and upset way at the same

time and helps the students transfer unhappy moments to cheerful ones. They play with

their submodalities as well. This helps to set up a positive atmosphere before starting to

learn vocabulary items. It is a relaxation activity in NLP called minding the emotions.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..

e To motivate students.

e To make an introduction to the topic.
e To create fun.

Materials: Sounds of animals
Grouping: 4 groups, whole class
Timing: 15 minutes

The teacher asks if they would like to play another game and then she plays sounds

of some animals and students try to guess it. After this activity, the teacher groups the

students and they mime some animals and make sounds of them. The others in the group
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try to guess the animal. It a is a kind of non-verbal communication activity of NLP. Then

students colour the pictures of a scene from the story.

WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items

e To give them the chance to see the vocabulary items in context
e To help them guess these vocabulary items’ meanings

e To create

Materials:. Worksheet
Grouping: Whole class
Timing: 40 minutes

Vocabulary items: lion, bark, monkey, make, bird

The teacher brings the pictures of the story activities to the class. S/he sets the scene
appropriate for the story. With the help of the pictures, the teacher tells the story orally to
the students. S/he also clarifies their meaning through mimes, gestures and facial
expression. According to the format of the story “Who is that noise?”, the teacher asks the
students to do the actions during the presentation of the story. The teacher retells the story
together with the students. She shows pictures of some scenes from the story and asks the
students to retell the story. The teacher also wants the students to do the exercises such as
filling in the blanks, putting the story into right order, telling the picture of the stories. By
doing these activities the teacher emphasizes the target vocabulary items, by showing the
pictures and miming them. Also, the teacher pays attention to the representational systems
of students and prepares activities according to it. She prepares different activities for
visual, auditory and kinaesthetic students to help them understand the story more easily
and put the target vocabulary items into long term memory. The teacher takes VAKOG

and representational systems in NLP into consideration.
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POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.
e To give them the chance to use vocabulary items in context.
e To create fun.

Materials:. Pictures, songs, guided fantasies, worksheets.
Grouping: whole class, groups

Timing: 20 minutes

The teacher again groups the students. S/he delivers some simple sentences
including the target vocabulary items to the groups. They put the sentences into the correct
order to summurize the story shortly and simply. They themselves stand in a line holding
the right sentence in their hands, so in the queue they order the sentences. It is a good

activity for kinaesthetic students.

After that, students match the pictures with the correct sentences. But, they do it on

the wall in groups again. It is good for visual and kinaesthetic learners.

Later students listen to a song about the story containing the target vocabulary
items. Songs are described as the stress busters in NLP. Also songs set a good rapport as
students sing the song at the same time, it minimizes the differences between students and
maximizes the similarities. With the help of songs students feel more stress-free and they
are more open to learn. Also, songs contain the target vocabulary items and thus they use

the target vocabulary items in context unconsciously.

Lastly, the teacher constructs some anchors with the first letters of the words in the
sentences of the story. She writes the first letters of the word for each sentence. The
sentences are the simple ones that summarizes the story. When she writes the letter, she
tells the sentence at the same time. After she writes all the letters, students try to guess the

sentences. The teacher deletes the first letters of the target words. This time students try to
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remember the missing letter and thus the word for that letter. It is again a good way of

anchoring.

In addition, when students cannot remember a word or they make mistakes in
retrieving the word, the teacher uses some techniques to help students remember the target

word.

Anchoring is a way of making deliberate connection between a state of mind and an
‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a
way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word, they remember the

anchor and then the word.

Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it shows that they are learning and they need constructive feedback to learn
(Revell and Norman, 1997). Suppressing the silly voices is a good way to help the students
get rid of the fear of making mistakes. It offers thinking the silly voices in their minds that
say them they will not be successful just as a small crazy cartoon characters and this will

help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When a student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus, when students are

stuck, teacher lets them doodle and then remember.
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STORY 7 — WHY ANANSI HAS THIN LEGS?

Anansi has got eight legs. A big head and a very fat body. Anansi loves eating. Rabbit is

Anansi’s friend. He is cooking greens in his pot.
“Mmmm I can smell greens” said Anansi.
“ They are not ready. Why don’t you stay and wait” said the rabbit.

“No I can’t stay. But I got an idea” said Anansi. “Pull the web when the greens are ready

and [ will come”

“ Ok. Anansi” said the rabbit.

On the way Anansi saw his other friends. They were cooking beans.
“Mmmm I can smell beans” said Anansi.

“ They are not ready. Why don’t you stay and wait” said his friends.

“No I can’t stay. But I got an idea” said Anansi. “Pull the web when the beans are ready

and [ will come”

“ Ok. Anansi” said his friends.

On the way Anansi saw his other friend. He was cooking sweet potaoes.
“Mmmm I can smell sweet potatoes” said Anansi.

“ They are not ready. Why don’t you stay and wait” said his friend.

“No I can’t stay. But I got an idea” said Anansi. “Pull the web when sweet potatoes are

ready and I will come”
“ Ok. Anansi” said his friend.

When Anansi arrives at the river all his eight legs are tied with webs. All the food is ready

and the animals pull the webs.

Anansi falls over and his legs get thinner and thinner.
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“That was not a good idea after all. Look at my thin legs. Maybe there is some food at

home.” said Anansi and went his home.
LEVEL OF THE LEARNERS: Beginner
AGE OF THE LEARNERS: 11
LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, worksheets, pictures, posters, masks, songs, guided fantasies,

glue, scissors, colourful sheet

SKILLS: Writing, Speaking, Listening, Reading
VOCABULARY: leg, cook, wait, rabbit, smell
WARM UP:

Aims of the stage:

e To relax students.

e To help students feel comfortable.

e To make students ready for the lesson.

e To make students use their right and left brain at the same time.
e To set up an achor for the students.

Materials: Guided fantasy
Grouping: Whole class
Timing: 5 minutes

The teacher asks the students to close their eyes and relax. They listen to the guided
fantasy that the teacher reads to them. The guided fantasy is an NLP activity. It includes
the target vocabulary items. With the help of guided fantasy students hear the vocabularies
in context once more. They visualize and feel the vocabularies while they are relaxing at
the same time. Therefore, this activity helps students remember the vocabulary items better
just by visualising and trying to feel the vocabularies again when they need them. Also
when the teacher uses the target word ““ smell” at the happiest part of the story she puffs a

parfume. The students smell it while they feel themselves happy. Thus, students make a
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connection with that parfume, happy moment and the word “smell”. In the following parts
of the lesson whenever the teacher puffs out the parfume, students make a connection with
the word and they remember the word. Anchoring helps the students retrieve the words

from their long term memory when they need it by just remembering the happy moment.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..

e To motivate students.

e To make an introduction to the topic.
e To create fun

Materials: Video show, relaxation activity
Grouping: Whole class
Timing: 15 minutes

The teacher lets the students watch a video about spider man. Then, they try to
guess how many legs a spider has. Later, they compare the spiderman with an original
spider. They agree that it is different. After that, the teacher asks the students what can be
special about Anansi and with his legs. They will find the answers for their guesses in the
while activity. In addition, she/he asks the students to walk like a spider. With the help of
this activity students feel themselves relaxed. Also it is a kind of nonverbal communication
since students just mime how a spider walks. It is a good way to awaken students. It is also

a good activity for kinaesthetic students.

WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items.

e To give them the chance to see the vocabulary items in context.
e To help them guess these vocabulary items’ meanings.

e To create fun.

Materials:. Worksheet
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Grouping: Whole class
Timing: 40 minutes

Vocabulary items: leg, cook, wait, rabbit, smell

The teacher brings the pictures of the story activities to the class. She sets the scene
appropriate for the story. Using the pictures the teacher tells the story orally to the students.
S/he also uses mimes, gestures, and facial expression. According to the format of the story
“Why Anansi has thin legs?”, the teacher asks the students to do the actions during the
presentation of the story. The teacher retells the story together with the students. She shows
pictures of some scenes from the story and asks the students to retell the story and to do the
exercises such as filling in the blanks, putting the story into right order, telling the picture
of the stories. While doing these activities the teacher emphasizes the target vocabulary
items, by showing the pictures and miming them. Also, the teacher pays attention to the
representational systems of students and prepares activities according to it. S/he prepares
different activities for visual, auditory and kinaesthetic students to help them understand
the story more easily and put the target vocabulary items into long term memory. The

teacher takes the VAKOG and representational systems in NLP into consideration.

POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.
e To give them the chance to use vocabulary items in context.
e To create fun.

Materials:. Pictures, songs, guided fantasies, glue, scissors, colourful sheet.
Grouping: whole class, groups
Timing: 20 minutes

Students work in groups. One of the students in each group mimes the word and the
other groups guess. It is a non-verbal communication activity of NLP. Then they listen to a
song about the story containing the target vocabulary items. Songs are described as the

stress busters in NLP. Also songs set a good rapport as students sing the song at the same
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time, it minimizes the differences between students and maximizes the similarities. With
the help of songs students feel more stress-free and they are more open to learn. Also,
songs contain the target vocabulary items; thus, they use the target vocabulary items in

context unconsciously. Then students make the masks of the characters of the story.

After that, the teacher asks the students to close their eyes and relax. They listen to
the guided fantasy that teacher reads to them. The guided fantasy is an NLP activity. It
again includes the target vocabulary items. With the help of guided fantasy students hear
the vocabularies in context once more. They visualize and feel the vocabularies while they
are relaxing at the same time. Therefore, this activity helps students remember the
vocabuary items better just by visualising and trying to feel the vocabularies again when

they need them.

Lastly, the teacher puts the pictures of the target words on the wall. S/he gives each
word a number and writes near it. S/he asks the students to look at the pictures carefully.
Then s/he takes all the pictures out. A volunteer comes to the board. The teacher puts one
of the pictures on the wall. If the students can tell the word correctly, s/he puts the point or
number of that picture that s/he wrote before for that picture. If the students can tell all the
words correctly they get all the points of the pictures. Then, it goes on with the other
volunteers as well. It is also a way of anchoring. Students remember the words with the

numbers as anchors.

In addition, when students cannot remember a word or they make mistakes in
retrieving the word, teacher uses some techniques to help students remember the target

word.

Anchoring is a way of making delibrate connetion between a state of mind and an
‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a
way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word, they remember the

anchor and then the word.
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Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it shows that they are learning and they need constructive feedback to learn
(Revell and Norman, 1997). Suppressing the silly voices is a good way to help the students
get rid of the fear of making mistakes. It offers thinking the silly voices in their minds that
say them they will not be successful just as a small crazy cartoon characters and this will

help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When a student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus, when students are

stuck, teacher lets them doodle and then remember.



146

STORY 8 - MY FAVOURITE CLOTHES

“What are you doing mum?” says Tom.
“I am taking your old clothes to the charity shop” says his mum.

“Wait, they still fit me. Look. Grandma knitted this jumper for me. It is my favourite. The
slippers are still ok though. Peter bought me these for my birthday. Ok. Well the trousers

are fine. I got these for Christmas.” says Tom.

“Yes. Christmas 2002.” says his mum.

“Oh why did I grow so much? I love these clothes. OK You can take them.” says Tom.
Five minutes later Tom’s mum comes back.

She says “I didn’t take the clothes to the shop.”

“Why not?” asks Tom.

“On the way I found someone who needed some new clothes. Your teddy bear.” says his

mum.
LEVEL OF THE LEARNERS: Beginner
AGE OF THE LEARNERS: 11

LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, worksheets, pictures, posters, masks, songs, guided fantasies,

crayons, pieces of clothes, needle, a rope.

SKILLS: Writing, Speaking, Listening, Reading
VOCABULARY: jumper, slippers, grow, trousers, knit
WARM UP:

Aims of the stage:

e To relax students.

e To help students feel comfortable.
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e To ease their muscles.
e To make students ready and active for the lesson.
e To make students use their right and left brain at the same time.

Materials: Brain gym
Grouping: Whole class
Timing: 5 minutes

The teacher lets the students imagine a chair in a funny and upset way at the same
time and helps the students transfer unhappy moments to cheerful ones. This helps them
set up a positive atmosphere before starting to learn vocabulary items. It is a relaxation

activity in NLP called minding the emotions.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..

e To motivate students.

e To make an introduction to the topic.
e To create fun

Materials: Pictures, pieces of clothes, needle, a rope, crayons
Grouping: 4 groups, whole class
Timing: 15 minutes

The teacher asks if they would like to play another game and then he delivers small
envelopes and asks the students to form groups with their friends who have the same
coloured cards. In the envelopes there are the pieces of clothes, some rope and a needle.
They try to knit the pieces, so that they could form a clothing item. Then, students colour a

scene from the story.

WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items.
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e To give them the chance to see the vocabulary items in context.
e To help them guess these vocabulary items’ meanings.
e To create fun.

Materials:. Worksheet
Grouping: Whole class
Timing: 40 minutes

Vocabulary items: jumper, slippers, grow, trousers, knit

The teacher brings the pictures of the story activities into class. She sets the scene
appropriate for the story. With the help of the pictures, the teacher tells the story orally to
the students using mimes, gestures andfacial expression. According to the format of the
story “My Favourite Clothes”, the teacher asks the students to do the actions during the
presentation of the story. The teacher retells the story together with the students. She shows
pictures of some scenes from the story and asks the students to retell the story. The teacher
also asks them to do the exercises such as filling in the blanks, putting the story into right
order, telling the picture of the stories. By doing these activities the teacher emphasizes the
target vocabulary items. She also shows the pictures and mimes them. Also the teacher
pays attention to the representational systems of students and prepares activities according
to it. She prepares different activities for visual, auditory and kinaesthetic students to help
them understand the story more easily and put the target vocabulary items into long term
memory. The teacher takes VAKOG and representational systems in NLP into

consideration.

POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.
e To give them the chance to use vocabulary items in context.
e To create fun.

Materials:. Pictures, songs, guided fantasies, worksheets.

Grouping: whole class, groups
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Timing: 20 minutes

The teacher again groups the students. S/he delivers some simple sentences
including the target vocabulary items to the groups. They put the sentences into the correct
order to summarize the story shortly and simply. They themselves stand in a line holding
the right sentence in their hands, so in the queue they order the sentences. It is a good

activity for kinaesthetic students.

After that, students match the pictures with the correct sentence. But they do it on

the wall in groups again. It is good for visual and kinaesthetic learners.

Then, students students listen to a song about the story containing the target
vocabulary items. Songs are described as the stress busters in NLP. Also, songs set a good
rapport as students sing the song at the same time, it minimizes the differences between
students and maximizes the similarities. With the help of songs students feel more stress-
free and they are more open to learn. Also, songs contain the target vocabulary items thus

they use the target vocabulary items in context unconsciously.

Lastly, the teacher anchors each word with a mime while telling the story. Students
do it together with teacher. When the teacher mimes something, the students tell the word
that matches with that mime action. That is good for students who do not remember a

word. They can just anchor it with the mime. Also it is good for kinaesthetic students.

In addition, when students cannot remember a word or they make mistakes in
retrieving the word, the teacher uses some techniques to help students remember the target

word.

Anchoring is a way of making deliberate connection between a state of mind and an
‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a
way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word, they remember the

anchor and then the word.



150

Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it means that they are learning and they need constructive feedback to learn
(Revell and Norman, 1997). Suppressing the silly voices is a good way to help the students
get rid of the fear of making mistakes. It offers thinking the silly voices in their minds that
say them they will not be successful just as a small crazy cartoon characters and this will

help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When a student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus, when students are

stuck, the teacher lets them doodle and then remember.
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STORY 9 - DARK DARK WOOD

In the dark dark wood there was a dark dark house. And in the dark dark house there was a
dark dark room. And in the dark dark room there was a dark dark cupboard. And in the
dark dark cupboard there was a dark dark shelf . On the dark dark shelf there was a dark
dark box. And in the dark dark box there was a GHOST. “Hoo-Hoo-Hoo-Haa-Haa-Boo”.

LEVEL OF THE LEARNERS: Beginner
AGE OF THE LEARNERS: 11
LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, worksheets, pictures, posters, masks, songs, guided fantasies,

glue, scissors, colourful sheet.

SKILLS: Writing, Speaking, Listening, Reading
VOCABULARY: house, cupboard, shelf, box, dark
WARM UP:

Aims of the stage:

e To relax students.

e To help students feel comfortable.

e To ease their muscles.

e To make students ready and active for the lesson.

Materials: Brain gym
Grouping: Whole class
Timing: 5 minutes

The teacher comes to the class and greets them. Then, s/he tells them they will have
a very enjoyable lesson. Teacher asks the students to breathe in and then breathe out,
breathe in and then breathe out. It is a relaxation activity in NLP and helps the students get

ready for the lesson.
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PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention..

e To motivate students.

e To make an introduction to the topic.
e To create fun.

Materials:. Song
Grouping: Whole class
Timing: 15 minutes

Then, the students listen to a song about the story containing the target vocabulary
items. Songs are described as the stress busters in NLP. Also, songs set a good rapport as
students sing the song at the same time, it minimizes the differences between students and
maximizes the similarities. With the help of songs students feel more stress-free and they
are more open to learn. Also, songs contain the target vocabulary items thus they use the

target vocabulary items in context unconsciously.

WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items.

e To give them the chance to see the vocabulary items in context.
e To help them guess these vocabulary items’ meanings.

e To create fun enjoy themselves.

Materials:. Worksheet
Grouping: Whole class
Timing: 40 minutes

Vocabulary items: dark, house, shelf, box, dark

The teacher brings the pictures of the story activities to the class. S/he sets the

scene appropriate for the story. With the help of the pictures the teacher tells the story
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orally to the students using mimes, gestures and facial expression. According to the format
of the story “Dark Dark Wood”, the teacher asks the students to do the actions during the
presentation of the story. The teacher retells the story together with the students. She shows
pictures of some scenes from the story and asks the students to retell the story. The teacher
asks the students to do the exercises such as filling in the blanks, putting the story into right
order, telling the picture of the stories. By doing these activities the teacher emphasizes the
target vocabulary items. She also shows the pictures and mimes them. Moreover, the
teacher pays attention to the representational systems of students and prepares activities
according to it. She prepares different activities for visual, auditory and kinaesthetic
students to help them understand the story more easily and put the target vocabulary items
into long term memory. The teacher takes VAKOG and representational systems in NLP

into consideration.

POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.
e To give them the chance to use vocabulary items in context.
e To create fun.

Materials:. Pictures, guided fantasies, glue, scissors, colourful sheet.
Grouping: whole class, groups
Timing: 20 minutes

Students work in groups and reorder the pictures of the scenes in the story. After
that, they make the finger puppets of the charaters of the story. Then, the teacher asks the
students to close their eyes and relax. They listen to the guided fantasy that the teacher
reads to them. The guided fantasy is an NLP activity. It again includes the target
vocabulary items. With the help of guided fantast students hear the vocabularies in context
once more. They visualize and feel the vocabularies while they are relaxing at the same
time. Therefore, this activity helps students remember the vocabuary items better just by

visualising and trying to feel the vocabularies again when they need them.
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Lastly, the teacher delivers students some sentence from the story and some
pictures matching with that sentences. Students suffles the pictures & sentences cards, lays
them face down. The students one by one pick up a card then try to find the matching
picture or the sentece with that card by picking up another card. If they match they can
keep both of them but if not, they lay them face down and it is turn for another student.
The pictures are anchors for the sentences. With this activity students can improve their

memory skills.

In addition, when students cannot remember a word or they make mistakes in
retrieving the word, the teacher uses some techniques to help students remember the target

word.

Anchoring is a way of making deliberate connection between a state of mind and an
‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a
way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned
vocabulary items as the anchors trigger the memories that will help students retrieve the
information needed. When the students cannot remember a word, they remember the

anchor and then the word.

Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it showss that they are learning and they need constructive feedback to learn
(Revell and Norman, 1997). Suppressing the silly voices is a good way to help the students
get rid of the fear of making mistakes. It offers thinking the silly voices in their minds that
say them they will not be successful just as a small crazy cartoon characters and this will

help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When a student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus, when students are

stuck, teacher lets them doodle and then remember.
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STORY 10 - ONE COLOURFUL WORLD

This is Billy and Splodge. Billy and Splodge are in a spaceship. They are looking

for animals in space.

Splodge sees a planet. Everything on this planet is red. “Look at this forest. The

trees are red, the leaves are red. But, there aren’t any animals here” he says.

Splodge sees another planet. Everything on this planet is yellow. “The sky is
yellow, the clouds are yellow, the volcano is yellow. But, there aren’t any animals here” he

says.

Splodge sees another planet. Everything on this planet is pink. “The sea is pink, the

plants are pink. But, there aren’t any animals here” he says.

Splodge sees another planet. Everything on this planet is blue. “The planet is very

hot. The sun is blue, the desert is blue. But, there aren’t any animals here” he says.

Splodge sees another planet. Everything on this planet is green. “The planet is very
cold. The clouds are green and the snow is green. But, there aren’t any animals here” he

says.

Then Billy says “ There aren’t any animals in the space. Let’s go home.”

Splodge sees another planet. It is planet Earth. The sky is blue, the sun is yellow,

the grass is green, and the flowers are red and pink. And there are a lot of animals.
LEVEL OF THE LEARNERS: Beginner

AGE OF THE LEARNERS: 11

LENGHT OF THE LESSON: 80 minutes

MATERIALS: Cd player, worksheets, pictures, posters, masks, songs, crayons.
SKILLS: Writing, Speaking, Listening, Reading

VOCABULARY: blue, green, pink, hot, cold
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WARM UP:

Aims of the stage:

e To relax students.

e To help students feel comfortable.

e To ease their muscles.

e To make students ready and active for the lesson.

e To make students use their right and left brain at the same time.

Materials: Brain gym
Grouping: Whole class
Timing: 5 minutes

The eacher comes to the class and greets them. Then, s/he tells them they will have
a very enjoyable lesson. The teacher asks the students to write their names in the air with
their right hands first. S/he explains the reason of the activity. S/he tells them that it will
ease their muscles and help them use their right and left brain at the same time. They do it
for two minutes. Then, they do it with their left hand for two minutes. Lastly, they do with

both hand for one minute. It is a break state, an activity in NLP.

PRE-ACTIVITY:

Aims of the stage:

e To increase students’ attention.

e To motivate students.

e To make an introduction to the topic.
e To create fun.

Materials: Song, crayons
Grouping: 4 groups, whole class
Timing: 15 minutes

Students listen to a song about the story containing the target vocabulary. Songs set

good rapport because the students listen to the song and sing it together. It maximizes the
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similarities and minimizes the differences. Then, students colour the picture of a scene

from the story. It is a good activity for kinaesthetic students.

WHILE ACTIVITY:

Aims of the stage:

e To teach some vocabulary items.

e To give them the chance to see the vocabulary items in context.
e To help them guess these vocabulary items’ meanings.

e To create fun.

Materials:. Worksheet
Grouping: Whole class
Timing: 40 minutes

Vocabulary items: smile, crocodile, look, elephant, frog

The teacher brings the pictures of the story activities to the class. S/he sets the
scene appropriate for the story. Using the pictures the teacher tells the story orally to the
students. She also uses mimes, gestures and facial expression. According to the format of
the story “One colourful World >, the teacher asks the students to do the actions during the
presentation of the story. The teacher retells the story together with the students. She shows
pictures of some scenes from the story and asks the students to retell the story. The teacher
asks the students to do the exercises such as filling in the blanks, putting the story into right
order, telling the picture of the stories. By doing these activities the teacher emphasizes the
target vocabulary items. She also shows the pictures and mimes them. Also, the teacher
pays attention to the representational systems of students and prepares activities according
to it. She prepares different activities for visual, auditory and kinaesthetic students to help
them understand the story more easily and put the target vocabulary items into long term
memory. The teacher takes VAKOG and representational systems in NLP into

consideration.
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POST ACTIVITY:

Aims of the stage:

e To practice vocabulary items.
e To give them the chance to use vocabulary items in context.
e To create fun.

Materials:. Pictures, songs, guided fantasies.
Grouping: whole class, groups
Timing: 20 minutes

The teacher groups the students. In each group one of the students stands up and
mimes one the words that the teacher has handed out. The others in the group try to guess
the meaning of the word. It is a kind of nonverbal communication in NLP. It is a good way

to awaken students. It is also a good activity for kinaesthetic students.

After miming, students listen to a song about the story containing the target
vocabulary items. Songs are described as the stress busters in NLP. Also, songs set a good
rapport as students sing the song at the same time, it minimizes the differences between
students and maximizes the similarities. With the help of songs students feel more stress-
free and they are more open to learn. Also, songs contain the target vocabulary items thus

they use the target vocabulary items in context unconsciously.

Then, the teacher asks the students to work in pairs. One of the students in the
group says a word silently the others read the lips of that person. It is again a kind of

nonverbal communication in NLP

In addition, when students cannot remember a word or they make mistakes in

retrieving the word, the teacher uses some techniques to help remember the target word.

Anchoring is a way of making deliberate connection between a state of mind and an
‘anchor’ so that people can recall the state of mind simply by triggering the anchor. It is a
way of making people’s resources available to them when they need them (Revell and
Norman, 1997). The teacher sets up some anchors to help students remember the learned

vocabulary items as the anchors trigger the memories that will help students retrieve the
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information needed. When the students cannot remember a word, they remember the

anchor and then the word.

Moreover, “there is no failure, only feedback” in NLP. When students make a
mistake, it shows that they are learning and they need constructive feedback to learn
(Revell and Norman, 1997). Suppressing the silly voices is a good way to help the students
get rid of the fear of making mistakes. It offers thinking the silly voices in their minds that
say them they will not be successful just as a small crazy cartoon characters and this will

help them not take what silly voices say seriously.

Also, doodling allows the unconscious mind to render in symbolic expression.
Symbols have universal as well as personal meaning. When a student is stuck for an
answer to a problem or cannot remember a word when needed, the technique of doodling
will unleash the hidden symbolic powers of the unconscious mind. Thus, when students are

stuck, teacher lets them doodle and then remember
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APPENDIX B

SEVEN ASKED QUESTIONS TO STUDENTS
Sevgili 6grenciler,

Asagida sizler i¢in bazi sorular vardir. Liitfen sorular1 dikkatlice okuyarak sizin i¢in uygun

olan secenegi isaretleyiniz.

1. ingilizce 6grenmeyi
a. seviyorum b. sevmiyorum
2. Ingilizceyi 6greniyorum ¢iinkii
a. seviyorum b. mecburum
3. Ingilizce diger dersler kadar
a. onemli b. 6nemsiz
4. Ingilizce 6grenirken en ¢ok ne yapmakta zorlantyorsun?
a. okuma b. yazma c. kelime d. konugma
5. Kelime 6grenmekte
a. zorlantyorum b. zorlanmiyorum
6. Ogrendigim kelimeleri aklimda tutarken
a. zorlantyorum  b. zorlanmiyorum
7. Kelime 6grenmek i¢in ne yapiyorsun?

a. kelimeyi yaziyorum b. tekrar ediyorum  c. ezberliyorum

(Kiitiik, 2007, p. )
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Sevgili 6grenciler,
Asagida sizler i¢in bazi sorular vardir. Liitfen sorular1 dikkatlice okuyunuz. Verilern
ifadeye hi¢ katilmiyorsaniz “1” i, katilmiyorsaniz “2”yi, fikrim yok diyorsaniz “3™,

katiliyorsaniz “4”i, tamamen katiliyorsaniz “51 isaretleyiniz.

INGILiZCE TUTUM OLCEGI

1. Hig katilmiyorum 3. Fikrim yok
2. Katilmiyorum 4. Katiliyorum 5. Tamamen katiliyorum

1. Ingilizce’ye ilgi duymuyorum.

10) 2() 30) 4C) 5C)

2. Zorunlu olmasam Ingilizce’ye calismazdim.

10) 2() 30) 4C) 5C)

3. Ogretmen ve arkadaslarimla ders disinda Ingilizce konusmam.

1) 20) 30) 40) 50)

4. Yabanc dilimi daha iyi bir seviyeye getirmek icin ingilizce konusulan bir iilkeye
gitmek isterim.

10) 20) 30) 40) 50)

5. Ingilizce derslerinde eglenmem.

10) 20) 30) 40) 50)

6. Ingilizce bilen bir yabanci ile karsilastigimda konusmak istemem.

10) 20) 30) 40) 50)

7. Zorunlu oldugum i¢in Ingilizce ¢alistyorum.

10) 20) 30) 40) 50)

8. Meslek hayatinda Ingilizce bilmek bireye gerekli degildir.

10) 20) 30) 40) 50)

9. Anlamim bilmedigim bir Ingilizce s6zciik ile karsilastigimda anlamini arastirip
Ogrenirim.

10) 20) 30) 40) 50)

10. Tv’ deki Ingilizce yaymlarin (dizi, film) tiimiinii anlamasam bile izlerim.

10) 20) 30) 40) 50)

11. Kitapgilardaki Ingilizce yayinlar dikkatimi ¢eker.

10) 20) 30) 40) 50)

12. Anlamin1 bilmedigim bir Ingilizce sozciik ile karsilastigimda anlamini 6grenmeye
caligirim.

1) 20) 30) 40) 50)
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13. Ingilizce ile ilgilenmek hosuma gidiyor.

10) 20) 30) 40) 50)

14. Ingilizce’nin meslek hayatinda gerekli olduguna inanmiyorum.

10) 20) 30) 40) 50)

15. Ingilizcemi gelistirmek icin yurtdisina ¢ikmani gerekli olduguna inanmiyorum.
10) 2() 30) 40) 50)

16. Ingilizce 6devlerimi yapmak disinda, zamanimin bir kismini Ingilizce ilgili islerle

geciririm.
10) 20) 30) 40) 50)

17. ingilizce derslerinden zevk alirim.

1C) 20) 30) 40) 50)

18. Kitapcilardaki Ingilizce yaymlarla ilgilenmem.
10) 2() 30) 40) 50)

19. Her firsatta Ingilizce konusmaya ¢alisirim.

10) 2() 30) 4C) 50)

20. Ingilizce 6devlerim disinda zamanimi Ingilizce ile ilgilenerek gegirmem.

10) 2() 30) 4C) 50)

21. ingilizce olarak yaymlanan TV programlarmi (dizi, film) hi¢ izlemem.

1C) 20) 30) 40) 50)
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VOCABULARY KNOWLEDGE SCALE (VKS)

Sevgili 6grenciler ;
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Bu c¢alismada sizden asagida verilen kelimeler ile ilgili bazi sorular1 yanitlamaniz
beklenmektedir. Liitfen her kelimeyi ve ilgili ciimleyi okuduktan sonra size uygun olan

ifadeyi seciniz ve isaretleyiniz. Her kelimeyi birbirinden bagimsiz degerlendiriniz.
Kelimelerin anlamlarim1 tahmin ederken, sizlere ekte verilmis olan ciimlelerden yardim

alabilirsiniz.
Bu kelimeyi daha Bu kelimeyi daha 6nce Bu kelimenin karsiligini
once hi¢ gormedim | gordiim ama anlamini ya da es anlamlisini

bilmiyorum yazabilirim.

1. | Smile

2. | Look

3. | Crocodile

4. | Elephant

5. | Frog

6. | Butterfly

7. | Chick

8. | Night

9. | Happy

10. | Yard

11. | Hippo

12. | Cow

13. | Jump

14. | Help

15. | Pull

16. | Jumper

17. | Slippers

18. | Grow

19. | Trousers

20. | Knit

21. | Spring

22. | Forest

23. | Asleep

24. | Snore

25. | Warm

26. | Lion

27. | Bark

28. | Monkey

29. | Make

30. | Bird

31. | House
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32.

Cupboard

33.

Shelf

34.

Box

35.

Dark

36.

Blue

37.

Green

38.

Pink

39.

Hot

40.

Cold

41.

Mountain

42.

Boy

43.

Hungry

44.

Sweet

45.

Eat

46.

Leg

47.

Cook

48.

Wait

49.

Rabbit

50.

Smell
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Ek:

SENTENCES FOR THE WORDS

1. Crocodile has a big toothy smile.

2. “Let’s look into the river” said the frog.

3. Crocodile is happy, he found his theeth.

. Elephant is a very big animal. He is crocodile’s friend.

. Frog finds crocodile’s tooth and gives it to crocodile.

AN N B

. Bee bee wants to play with the beautiful butterfly.
7. The baby chick Bee bee likes her mother.

8. The night comes and Bee bee sees the stars.
9. Bee bee is happy with her mum.

10. Bee bee, the baby chick plays in the yard.
11. Hippo is fat and always hungry.

12. Cow gives food to hippo.

13. Hippo jumps into the river but can’t swim.
14. Cow, cat and dog help hippo.

15. The animals pull the hippo from the river.
16. Tom’s jumper is small.

17. Tom’s slippers are too small.

18. Tom grows quickly.

19. Tom’s trousers are short.

20. Tom’s grandmother knits jumper.

21. Spring comes and flowers are everywhere.
22. Animals live in the forest.

23. The bear is asleep during all winter.

24. The bear snores when he is asleep.

25. The weather is warm in spring.

26. The lion is angry with monkeys.



27.
28.
29.
30.
31.
32.
33.
34.
35.
36.

37

38.
39.
40.
41.
42.
43.
44.
45.
46.
47,
48,
49.
50.

The dogs bark very loudly.
Monkeys are afraid of lion.
Animals make noises.

Birds fly over the trees.

There is a house in the dark forest.
There is a cupboard in the house.
There is a shelf in the cupboard.
There is a box on the shelf.

The forest is dark at night.

There is a blue planet in the space.

. There is a green planet in the space.

Everything is pink on the pink planet.
The weather is hot in summer.

The weather is cold in winter.

The monster comes from the mountain.
The boy gives food to the monster.
The monster is always hungry.

The boy gives sweet to the monster.
The monster eats the sweet.

Spider has thin legs.

Spider’s friends cook meals.

Rabbit says ‘“ Wait for the meal !
Rabbit pulls the net.

The meal smells delicious.
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INTRINSIC MOTIVATION INVENTORY (IMI)
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I agree I partly I don’t
agree agree
1 I enjoyed doing this activity very much
2 This activity was fun to do.
3 1 thought this was a boring activity.
4 This activity did not hold my attention
at all.
5 I would describe this activity as
very interesting.
6 I think I am pretty good at this activity
7 After working at this activity for a while, I
felt pretty competent.
8 I am satisfied with my performance
at this task.
9 This was an activity that I couldn't
do very well.
10 I did not feel nervous at all while
doing this.
11 I felt very tense while doing this activity.
12 I was very relaxed in doing these.
13 I did this activity because I had no choice.
14 I did this activity because I wanted to.
15 I believe this activity could be of some
value to me.
16 I think that doing this activity is useful for
vocabulary learning
17 I think this is important to do because it

can help me for learning vocabulary

(Kiitiik, 2007 p.59)
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ADOPTED IMI
Katiliyorum Kismen Katilmiyorum
Katiliyorum
1 Bu aktiviteyi yapmaktan ¢ok zevk aldim.
2 Bu aktivite ¢ok eglenceliydi.
3 Bence bu aktivite ¢ok sikiciydi
4 Bu aktivite hi¢ ilgimi ¢ekmedi.
5 Bu aktiviteyi ¢ok ilgi ¢ekici oldugunu

diisiiniiyorum

6 Bu aktivitede basarili oldugumu
diisiiniiyorum

7 Bu aktiviteyi yapmaya basladiktan sonra
kendimi ¢ok basarili hissettim

8 Bu aktivitede gdsterdigim performanstan
memnunum.

9 Bu benim ¢ok basaramadigim bir
aktiviteydi.

10 | Bu aktiviteyi yaparken kendimi gergin
hissetmedim.

11 | Bu aktiviteyi yaparken ¢ok gerildim.

12 | Bu aktiviteyi yaparken ¢ok rahattim.

13 | Bu aktiviteyi yaptim ¢iinkii mecburdum.

14 | Bu aktiviteyi yaptim ¢iinkii bunu yapmay1
istedim.

15 | Bu aktivitenin benim i¢in faydali
oldugunu diisiinliyorum

16 | Bence bu aktivite kelime 6grenmem igin
faydalidir.

17 | Bence bu aktivite ¢cok dnemli ¢ilinkii

kelime 6grenmem icin faydalidir.

(Kiitiik, 2007 p.60)
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