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What Makes A Good Language Teacher? Teacher Trainers’ Views And Suggestions

(A Master’s Thesis)

Nagehan DEMIRDAG

ABSTRACT

Teachers have a very crucial role in the learning process. This creates a concept of good or
in other words effective teachers and ineffective teachers. However, the definition of a good
teacher has been difficult to outline for long. For this reason, the researchers were interested
in the qualities of a good language teacher from the perspectives of teacher trainers in the
ELT programs through a qualitative approach. The questions addressed are: How do teacher
trainers in ELT programs conceptualize the term ‘effective English language teacher’
through metaphors? What characteristics do effective teachers have according to these
trainers? and do they consider the current language teacher education program fit for training
effective language teachers? To this end, an online survey with open-ended questions were
designed and distributed via Google Forms to explore the ELT teacher trainers’ perceptions
of a good language teacher and the appropriateness of teacher education programs for
training effective language teachers. The results show that being able to use the knowledge
of methodologies, knowledge of teaching four skills (Listening, Reading, Writing,
Speaking), 21* century skills, adjusting his/her own teaching styles and strategies, being
motivated and motivating and showing empathy are stated as major traits of a good language
teacher. Moreover, metaphors that describe a good language teacher is mostly related as a
resource person, such as the sun, sunshine and tree. Additionally, the current language
teacher program was not considered fit for training effective language teachers as it failed to
prepare student teachers for real-world English language teaching conditions. The results
offered implications for language teacher education curriculum and teacher education
policies.

Keywords: Effective teachers, English Language Teaching (ELT), Perceptions, Teacher
education
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Tyi bir Ingilizce 6gretmenini Iyi yapan Nitelikler Nelerdir?

(Yiiksek Lisans Tezi)

Nagehan DEMIRDAG

0z

Ogretmenlerin 6grenme siirecinde ¢ok énemli bir rolii vardir, bu nedenle bu iyi ya da baska
bir deyisle etkili 6gretmen ve etkisiz 6gretmen kavramini olusturur. Bununla birlikte, iyi bir
O0gretmenin tanimini uzun zamandan beri 6zetlemek zor olmustur. Bu nedenle arastirmacilar,
ELT programlarinda 6gretmen yetistiricilerinin bakis acisiyla iyi bir dil 6gretmeninin
nitelikleriyle nitel bir yaklagimla ilgilenmislerdir. Ele alman sorular sunlardir: Ingilizce
Ogretimi programlarindaki 6gretmen egitmenleri “metaforlar aracihigiyla etkili Ingilizce
Ogretmeni” terimini nasil kavramsallagtirmaktadir? Bu egiticilere gore etkili 6gretmenlerin
ozellikleri nelerdir? ve mevcut dil 6gretmeni egitim programini etkili dil 6gretmenleri
yetistirmeye uygun buluyorlar mi1? Bu amagla, ELT 6gretmen egitmenlerinin iyi bir dil
ogretmeni hakkindaki algilarin1 ve etkili dil 6gretmenleri yetistirmek i¢in 6gretmen egitimi
programlarinin uygunlugunu arastirmak i¢in Google Formlar araciligiyla agik uclu sorular
iceren bir cevrimici anket tasarlanmis ve dagitilmistir. Sonuglar, yontemlerin uygulama
bilgisini kullanabilme, dort beceriyi 6gretme bilgisi (Okuma,yazma, dinleme,konusma), 21.
yiizyil becerileri, 6gretim stil ve stratejilerini uygulayabilme, motive ve motive edici olma
ve empati gostermenin 1yi bir dil 6gretmeninin baslica 6zellikleri olarak ifade edildigini
gostermektedir. Ayrica iyi bir dil 6gretmenini betimleyen metaforlar cogunlukla giines,
giines 15181 ve agac gibi bir kaynak kisi kategorisiyle iligkilidir. Ek olarak, mevcut dil
dgretmeni programi, dgretmen adaylarini gercek diinyadaki Ingilizce dgretim kosullaria
hazirlamada basarisiz oldugundan, etkili dil o6gretmenleri yetistirmek i¢in uygun
goriilmemektedir. Sonuglar, dil 6gretmeni egitimi miifredat1 ve 6retmen egitimi politikalar
i¢in ¢ikarimlar sunmaktadir.

Anahtar Kelimeler: Etkili Ogretmen, Ingilizce Dil Ogretimi, Alg1, Ogretmen Egitimi.
Sayfa sayisi: 73

Danisman: Dog. Dr Ali KARAKAS
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CHAPTER I

INTRODUCTION

This introduction chapter presents the background of the study, statement of the
problem and purpose of the thesis, followed by the research questions, the significance

of the study and definitions of the relevant terms.

1.1 Background of the Study

Teachers have been the core actor/mechanism of education for hundreds of years. A
good teacher is the mediator who uses the educational institutions’ all available
opportunities to create the best learning environment for the learners. It can be stated
that teachers have a very crucial role in the learning process. This creates a concept of
a good or in other words effective teachers and ineffective teachers. It can be said the
term ‘good’ is interchangeably used as ‘effective’ regarding a teacher. Moreover, the
definition of a good teacher was difficult to be outlined for long. Even though White
and Burke (1993) state that there might not be a clear definition of a good teachers’
personal characteristics, Weimer (1993) explains that the characteristics of a good and
effective teacher is very distinctive among the ineffective teachers. “’The most
important personal characteristics of an effective teacher are readiness, being sincere
and humorous, reliable, creating the expectations of high success, encouraging and
supportive, systematic, adaptable and knowledgeable.’” (Cruickshank et al., 1995, pp.
315-328). Moreover, the background of effective teacher’s traces back to their
educational training to be a teacher. Grossman (1989) investigated whether teacher
education would make any difference and conducted a case study with six English
teachers, three of whom graduated from teacher education institutions. She stated that
teachers benefit from their pedagogical knowledge to make the teaching and learning

process to be better achieved by the learners.



1.2.  The Statement of the Problem

In recent years, there have been many studies regarding effective teachers and these
studies have been conducted with students, in service teachers and teachers currently
working in the field (e.g. Cakmak M. and Giindiiz, 2018; Goksel and Soylemez, 2018;
Kalay,2014). However, even though what an effective ‘language’ teacher has been
explored there is a gap of teacher trainers’ perspective and perceptions regarding
effective language teachers. Furthermore, what can be said about the language teacher
education program that is in use in Turkey? Although the pre-service teachers graduate
with high grades, they are likely to be as successful as they are in terms of being a
good teacher? Are the practices both in the curriculum and micro-teaching enough for
the students to acquire the competencies and fit to be a good teacher? What actually
makes a good teacher? These questions still await further answers with the support of

research findings.

1.3. The Purpose of the Study

Teaching is said to be a versatile and complicated continuum, and teachers are
considered to be one of the most important part of this system. Thus, when teachers
ignore learners' needs and contemplations, along with teaching, the learning
continuums become demotivating and the classroom transpeciates into a simple setting
for the students (Baytur & Razi, 2015). In this sense, to describe the qualities of a good
language teacher, it is vital to deeply explore the characteristics of an effective teacher
and to develop and offer English teacher education programs of good quality for
prospective teachers. Moreover, regarding teachers-in-training, professional
development programs should be highlighted for promoting the teaching process itself

(Abu-Rahma, 2007).

The need for explaining what a good and effective teacher requires clarification from
the experts of the field. Moreover, to better understand the reasons, tracing the
background of the education of the effective teachers will clarify and create a better
understanding. The current study aims to determine the qualities of a good teacher by
obtaining the views of teacher trainer working in the field of English Language

Teaching. Furthermore, the study aims to explore the conceptualizations of what an



effective teacher is and if the training program is fit to prepare students as effective

teachers.

In order to understand in deeper view of what qualities makes a good teacher, crucial
information from trainees needs to be explored and gathered. In line with the aim of

the study, the following questions were formulated:

RQ.1- What characteristics do effective teachers have according to teacher trainers?
RQ.2- How do Turkish teacher trainers in ELT conceptualize the term ‘effective

English language teacher’ through metaphors?

RQ.3- Do they think the current language teacher education program is fit for training

effective language teachers?

1.4. The Significance of the Study

Recently many previous studies have researched the term good or in other words
effective language teachers from the views and suggestions from EFL students, pre-
service teachers and teachers currently working in the field (e.g. Cakmak M. and
Glindiiz, 2018; Goksel and Soylemez, 2018; Stronge, 2011). Their studies have been
mostly based on quantitative means of data collection with surveys which are closed-
ended questionnaires providing limited, narrow information within the surveys. Yet,
this study deals with the teacher trainers’ views and conceptualizations as to what
makes one as an effective teacher by using qualitative means of data with open-ended
questions by encouraging them to use metaphors to create an understanding of teacher
trainers’ cognition. Furthermore, the study aims to present the connection with the
present language teacher program in Turkey by exploring how fit the education

program to meet the needs of creating an effective language teacher?

1.5 Assumptions

It is assumed that the participants of the current study reflect a large majority of teacher
trainers’ working in ELT department of education faculties in Turkey. It is also

assumed that the participants answered the questionnaire consciously. Moreover, the



study supposes that the participants answered the questionnaire voluntarily and

sincerely.

1.6 Limitations

This study has a few limitations. In regard of the results of the present study, the
generalization made accordingly may not be widely generalized due to the small
sample size. Also, the study is limited in that the questions in the survey contained
terms which are open-ended as definitions and meanings can vary from person to
person, such as qualities as kind, creative, or loving are a matter of personal

perspective.

1.7. Definition of Key Concepts

Target Language (L2): A language other than one's native language that is being

learned (merriam-webster.com).

English as a Foreign Language (EFL): English as taught to people whose main
language is not English and who live in a country where English is not the official or

main language (dictionary.cambridge.org).

English Language Teaching (ELT): The practice and theory of learning and teaching
English for the benefit of people whose first language is not English

(collinsdictionary.com).

Ministry of National Education (MoNE): Is a government ministry of the Republic of
Turkey, responsible for the supervision of public and private educational system,

agreements and authorizations under a national curriculum.

Higher Education Institution (HEI): an educational institution of collegiate or more
advanced grade. Higher education comprises all post-secondary education, training.
and research guidance at education institutions such as universities that are. authorized
as institutions of higher education by state authorities (United Nations Educational

Scientific and Cultural Organization).



CHAPTER 11

LITERATURE REVIEW

2.1. Theoretical Framework

This chapter mainly discusses the concept of good language teacher and educational
institutions that are responsible of raising one. The main aim of this chapter is to review

the literature related to this specific area.

2.1.1. Teacher education. The term good has a different point of view among
different researchers in the teaching field. Kounin (1970) defines a good teacher as an
instructor who handles inappropriate student behaviors, manages to compete, and
manages appropriate pacing throughout the curriculum. In addition, some researchers
such as Stronge (2002) refer to good teachers as effective teachers who get positive
feedback from their supervisors and have successful students with appealing grades.
Consequently, the term is identified by its competency skills, Kennedy et al. (2009),
state Hartle (1995) defines competency as ‘a characteristic of an individual that has
been shown to drive job performance’ (p. 3). It can be proposed that he is referring to
both visible skills and subject knowledge as much as the underlying ones such as
motives and characteristics. Moreover, he summarizes his idea as “competencies
describe what makes people effective in a given role” (p.10). On the other hand, many
researchers have doubted the reliability practicality, and validity of these competencies
(e.g., Barnett, 1994; Hyland, 1994) The onion model, which is originally based on
Bateson’s model, was presented by Korthagen (2004). It defines various factors that

are involved in teaching.



behaviour

competencies

identity

Figure 1. The onion: a model of levels of change.

Figure 1. represents the core qualities of a teacher. Its aspects are the mission, teacher
identity, teaching beliefs, competencies, and behavior. Moreover, the environment
externally affects all of the processes. In short, it is an aspect outside the core that is
not in the hand of the teacher, uncontrollably existing. However, it affects teaching
and learning in various ways. All in all, this model aims to probe into what affects,
creates, and underlies a teacher’s performance. On the other hand, many researchers
have doubted the reliability, practicality, and validity of these competencies (e.g.,
Barnett, 1994; Hyland, 1994). Moreover, Grossman (1990) states that aside from the
knowledge of the subject matter, teachers benefit from their pedagogical knowledge
to make the teaching and learning process to be better achieved among the learners.
Reported that some researchers refer to a good language teacher by focusing on its
visible competencies, some explain it by focusing on the competencies underlying. It
is common knowledge that both of them are crucial in the process of being a good
teacher.

Furthermore, the question ‘Does teacher education make a difference?’ has been asked
and answered many times. Grossman (1989) stated that the answer is quite probable
by drawing policymakers’ attention to the findings of a study. The lack of subject
matter knowledge and alternative certification programs can lead the teachers to suffer
in the classroom. Moreover, to learn how to teach directly in the classroom could be
ineffective without the use of frameworks to help make sense of the conflicts and

problems that new teachers face. It is known that teacher education is simply a kind of



education provided for pre-service teachers to develop skills to overcome all the
necessary tasks and meet the requirements of the profession which are teacher
competence and proficiency. Darling-Hammond and Bransford (2005) stated that
“Teaching teachers is the most demanding kinds of professional preparation’’
pointing out that teacher educators are in charge of constant model practices, creating
powerful learning experiences, supporting the process, understanding, and assessing
attentively (p.441). Moreover, regarding teacher education, Dewey highlighted that
teacher educators should rethink the previous and current education system and guide
the students and added ‘‘Teacher educators have a responsibility to arrange learning
environments for beginning teachers to promote sequential experiences leading to
increased understanding of how children learn, how the mind answers to mind.”
(p-260). Furthermore, experiences which are gained may then benefit beginner
teachers to develop themselves as true “students of teaching” instead of classroom
technicians (p.268). On the other hand, the meaning of education given to teachers has
changed and developed itself since, as a matter of fact, the current 21st-century teacher
and students have changed in various ways. Throughout the years the changing needs
of students in the classroom have had the teacher and the teacher educator to adapt and
question themselves throughout the process creating awareness about teacher
education and why the needs are not met accordingly.

In relation to international teaching programs, Darling-Hammond (2006) cross-
checked a few promising teaching programs about practices and policies. She stated
that teaching programs are systems for teachers and for leadership development that
combine theory with practice. Moreover, she emphasized some reassuring regulations
that are found beneficial regarding teacher learning and teacher teaching. She pointed
out that competitive salaries for teachers working in granted institutions, to associate
theory and practice through attentive coursework and environments foster good
practice and teacher performance evaluations should be based on professional
standards that link student learning to classroom instruction. Furthermore,
policymakers should give importance to create induction models that help new
teachers by providing expert mentorship, collaborative planning, and decreased
teaching loads that provide time for in-service seminars and the purposeful
development of a range of practices. Another highlighted arrangement is the support

for meaningful professional development which lets teachers learn from each other on



a regular basis, both within and outside schools and institutions. Lastly, she
emphasized ‘’the significance of ‘profession-wide capacity buildings’ which
encourages experienced teachers and administrators to lead a system where effective
classroom and school practices are recognized.”” (p306-307).

In this sense, as Comeaux (1990) mentioned in her book review that Grossman (1990)
put forward the following question: ‘’Does teacher education make a difference?’’(p.
379). She continues by stating that aside from the knowledge of the subject matter,
teachers benefit from their pedagogical knowledge to make the teaching and learning
process to be better achieved among the learners. That is, she actually hints that the
courses tailored for pedagogical as well as discipline-specific purposes in language
teacher education programs play a great part in training effective language teachers.
Therefore, it can be put forward that the education of teachers is crucial. Grossman

(1990) states four general features that create a scheme of teacher education as:

‘... a coherent vision of teaching and learning, organized around the specific subject matter
to be taught; a collaborative relationship among professor, supervisors, and students in which
the prospective teachers helped construct their involving knowledge concerning the teaching
of English for which they could feel a sense of ownership; the existence of necessary support,
or ‘scaffolding’” for prospective teachers as they acquired the skills and pedagogical
perspective for teaching and developed a reflective stance toward practice; and a
developmental perspective on learning to teach in which the curriculum provided the
knowledge and skills appropriate for both the current and future needs and concerns of
prospective teachers.’’(Grossman, 1990, p. 139)

Although combinations of these vital features might be rare in teacher education
programs it can be put forward that these programs should be analyzed in terms of to
what extent do prospective teachers internalize the knowledge they learn from their
program. Prospective teachers should have more chances to help develop teacher
education programs. Moreover, the relationship between subject-specific coursework

and teachers’ practice and beliefs should be taken into consideration.

2.1.1.1. Language teacher education. Many of the current developments in
language teacher education are based on general teacher education theory and practice,
as a matter of fact, language teacher education can be specified as a micro world of it
(Crandall, 2000). It can be said that in the language teacher education process is being
aware of the fact that their learnings will affect their teachings is a primary aspect.

Previous studies have mentioned that language teachers should have linguistic



competence and pedagogical abilities (Freeman,1998). Moreover, recent studies
emphasized that it is essential for them to have both fundamental and pedagogical
knowledge (Gregersen and Maclntyre, 2017). Depending on the facilities of the
language institutes, the teachers of EFL may be native English speakers or professional
non-native speakers (Cook, 1999; Day, 1993). Freeman’s idea was later revised, as he
emphasized the importance of EFL teachers’ learning process which was
contextualized and shaped by people they communicate, work along with. In other
words, the reason was connected with the environment they were surrounded by which

they teach and learn at the same time (Johnson, 2009).

The concept of training foreign language teachers is still an area developing, although
teacher training programs have been around for a long time. Crandall (2000) explains
four main shifts that has occurs in the language education system from past to present.
Firstly, there is a shift towards constructivist approaches from transmission approaches
which means instead of traditional approaches, which emphasize teachers to learn and
use the best practices as passive participants, actively involve teachers as the primary
source of knowledge making them the decision maker of the process (Johnson, 1999).
Secondly, emphasizes that programs fail to meet the changing needs in the classroom,
teacher trainers, in-service teachers, preservice teachers, experienced teachers and
novice teachers need to work together to establish the knowledge and skills to meet
the needs. Thirdly, observing and reflecting on their teaching as much as possible is a
vital resource for teachers to flourish as an effective language teacher. Lastly, he
mentions that language teacher education is not a period of learning it is a process
which constructs develops itself lifelong. In other words, it is said that if the aim is to
teach a language professionally, continuingly evaluating and experimenting with the
guide of practitioners and experts in the field is a must.

In light of the previous studies, discussion on the constituents of the notion of effective
language teachers, one vital factor that has not been considered much in previous
studies is the role of language teacher education programs in terms of training and
educating effective language teachers. Put differently, the extent to which language
teacher education programs (the courses offered to pre-service teachers) contribute to
raising qualified language teachers is relatively unknown at present. There are studies

which researched the effects of language teacher education programs on the
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characteristics of perceived effective teachers. Furthermore, questions still emerge.
For example, although pre-service teachers graduate with high grades, it is not certain
whether they would be as successful as they are in terms of being a good teacher in
their practices or whether the practices and theoretical knowledge would be enough

for the students to acquire the competencies and fit to be a good teacher.

2.1.2. English language teaching in Turkey. The first Teachers’ school was
opened in 1948 as ‘Darlilmuallimin’, it was stated as the official start of teacher
education (Aydin, 2007). However, the need for teacher education programs,
especially foreign language teacher education programs, has been mentioned before.
In the following years, two educational sciences institutes Gazi Institute in Ankara and
Capa Institute in Istanbul were established under the name of foreign language
teaching departments. This was a crucial step in Turkish history as it was the first time
(Giines, 2009). Regarding the language teacher policy in the 1940s and 1980s was not
planned well enough as the lack of language teacher’s numbers pushed the system to
hire teachers which were not language graduates (Altundis, 2006). It can be said this
is unfortunately still a problem occurring and results in poor quality of teaching
(Nergis,2011). Furthermore, after the academic year 1978-1979, they were renamed
as Higher Teacher Training Schools and opened programs that were 4 years (Aydin,
2007). Oztiirk (2005), stated that after the 1980s, some changes were made in teacher
education. First, the stake holders tried to standardize teacher education in general.
Second one which was a significant decision, the number of hours that prospective
teachers spent in schools was increased by 200% for students in all faculties of
education. The innovation of the language teacher education systems continued in
1997, with the collaboration of HEI and the Ministry of education which worked
together (Grossman et al., 2007). The aim was to increase the quality of the language
teachers graduating as the current curricula did not quite prepare language teacher
candidates for the profession as a modern teacher (YOK, 2014). It is reported that the
curriculum was newly designed as the results highlighted the gap between the syllabus
rhetoric and classroom practice (Kirkgdz, 2017). Furthermore, in 2005 a curriculum
renewal occurred by the national English language teachers in the field with the

supervision of HEI. The renewed education program aimed to raise teachers to
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internalize the fact that education was a life-long process which emphasized ‘’on
teaching communication, problem-solving, critical thinking, interpersonal and
lifelong-learning skills. “ (Kirkgdz, 2017, p.245). The programs were structured as
50% subject-matter knowledge, 30% Pedagogical knowledge and 20% of knowledge
that covered general culture. Moreover, a directive was signed among the Ministry of
National Education and HEI in 2008 to establish a respectable relation among two
essential institutes in teacher education. It is stated that the from time to time language
education programs in Turkey needed shifts to meet the needs of the changing global
world. Furthermore, a research done by TEPAV Economic Policy Research
Foundation, the British council concluded that regarding higher education, to enhance
the in-service teacher training program the need of comprehensive and retainable
program which raises language teachers that are motivated and uses English as a
communication tool is the solution (Vale et al, 2013). Furthermore, Moreover, in 2015
TEPAV investigated 38 universities in Turkey. Academics were asked to fill in a
questionnaire and classrooms were observed the results stated that there were various
attempts towards using English as a communicative purpose however pointed out that

there were still some problems occurring with the teacher and learner (Kirkgoz, 2017).

2.1.2.1. 2018 Language teacher education program. In each section of the
ELT program in Turkey, it is stated that it has an approved and obligatory program
during the educational process, while optional courses, materials, course books, and
exams are used (Karakas, 2012; Yavuz & Zehir Topkaya, 2013). As a consequence of
the 1998 and 2006 educational reforms, several reforms were carried out in teacher
education in Turkey, very similar to the European Union countries. These revised
developments led researchers in the relevant fields to question teacher education
programs (Dereobali & Unver, 2009). As a result, it is found that the existing programs
needed assessment and evaluation (Yavuz & Zehir Topkaya, 2013). Recently for the
sake of better teachers, The Council of Higher Education in Turkey updated the
English Language Teaching undergraduate course content in 2018 to be used in the
2019-2020 academic year. As Yaman (2008) points out, there are some big and some
small changes in contrast with the 2006 course content: A couple of lessons rearranged

the names of the courses however not the content. (ex: Community service practices.
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Turkish education systems, etc.) Some changed names, some changed both names and
terms and some lessons were put newly in the program (ex: Morals and Ethics
education), some changed names and were decreased as in terms (ex: Translation,
Structure of English, English Education Programs, Methodologies in teaching
English, etc.) (p. 16). It can be said that the number of lessons has increased but the
number of course credits and lesson hours have decreased. Moreover, the change of
almost every practical lesson turned into theoretical lessons can be revealed as a
weakness. Teaching young learners and Teaching English skills, which had micro-
teaching required, is not a practical lesson anymore and is decreased by an hour. The
practical lessons left in the course content are Community service practices, Teaching
practice 1, and Teaching Practice 2. Yaman (2018) puts forward that ‘’even though
Subject matter knowledge seems to fall behind the total lessons of Professional
Teaching Knowledge, with Optional Courses can overcome the lack of subject matter,
cultural and general knowledge to manage a good teacher.”” (p. 16). The latest ELT
program that is currently used in Turkey has started to be used in May 2018 which was
released by Higher Education Council (HEC). The ELT 2018 curriculum contained
courses related to Subject matter knowledge, Pedagogical knowledge and Cultural
knowledge with total 62 courses in eight terms. The courses which were related to
subject matter knowledge are Reading skills 1 and 2, Writing skills 1 and 2, Listening
and Pronunciation 1 and 2, Oral communication skills 1 and 2, Structure of English,
English Literature 1 and 2, Linguistics 1 and 2, Critical Reading and Writing,
Approaches in English Language Learning and Teaching, Teaching Programs in
English Teaching, Language Acquisition, Teaching English to Young learners 1 and
2, Teaching English Language Skills 1 and 2, Teaching Language and Literature 1 and
2, Developing Course Content in English Teaching, Translation, Preparing Exams in
English Language Teaching, Optional 1-6, 32 lessons in total. Furthermore, courses
which were related to Pedagogical knowledge are Introduction to Education,
Educational Sociology, Educational Psychology, Educational Technologies,
Principles and Methods in Teaching, Turkish Education History, Educational Research
Methods, Classroom Management, Moral and Ethics in Education, Testing and
Evaluation in Education, Turkish Education System and School Management,
Teaching Practice 1 and 2, Education of Special Needed and Inclusion Teaching,

Guidance in Schools and Optional 1-6, 22 courses in total. In addition, courses related
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to cultural and general knowledge were Ataturk’s Principles and History of Turkish
Revolution 1 and 2, Foreign Language 1 and 2, Turkish Language 1 and 2, Information

Technologies, Serving Society, Optional 1-4, 12 courses in total.

Furthermore, it can be said that the problem of training foreign language teachers in
Turkey is not perfect. Although there have been many attempts toward improving the
quality of teacher education in Turkey (Grossman et al., 2010), this reestablishment is
still ongoing as a renovation (Grossman & Sands, 2008). Since the value of teachers
resolves the value of education (Seferoglu, 2004), teacher education is an issue that
cannot be ignored in both pre-service and in-service education. The first major
problem that arises after this brief historical review is the fact that regarding pre-
service and in-service levels in foreign language education in Turkey, is not fully
thought out well and formed well enough by a philosophical foundation. The source
of the reasonable degrees that shape teacher education in this area seems to lie only in

modern decisions made politically.

In addition, the MONE and HEI are responsible for decisions regarding the training
and hiring of foreign language teachers. However, it can be seen that there is an
obvious contradiction between the decisions taken (Seferoglu, 2004). There is an
urgent need to enlighten mutual points to provide a better teacher training program and
better foreign language learning throughout Turkey (Altundis, 2006). In light of all
these statements, Nergis (2011) states that working together more efficiently is the key
that enables foreign language teaching programs to developed cohering with the decent
needs of teachers, moreover adds that in-service education and training programs
informed with academic information and teacher recruitment can be made more

reliable.

2.1.3. Metaphors to describe a good language teacher. Educators, especially
in the field of English language teaching have realized the importance of metaphors
which are theoretical, cultural, and linguistic tools for thinking speaking behaving (e.g.
Cetin, 2016; Lakoff and Johnson, 1980; Seferoglu et al, 2009). The Cambridge

dictionary defines a metaphor as;
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’an expression, often found in literature, that describes a person or object by referring

to something that is considered to have similar characteristics to that person or object’

In other words, it is called figurative language which likens an object or subject to one
another. To use and understand a metaphor requires deep thinking. Metaphors benefit
language learning in many ways, it has a positive impact on learners’ linguistic
development as it involves creative thinking approaches that is different from the
things, they find in the classroom today (Lakoff and Johnson 1980). It helps
individuals to give deeper responses, helps them to think about things they find
difficult to put into words literally. The aim is to get them to think about an image or
picture. It can be said that it is the essence of active language learning on a deeper

level.

Furthermore, it is said that in the recent years’ studies have been emphasizing teachers’
beliefs through metaphors creating an explanation regarding how they make sense of
the classroom. Also, it is known that surveys, interviews and observations are crucial
in understanding teachers’ cognition, besides them metaphors are also starting to be
used to create understandings through teachers’ perspectives (Seferoglu et al., 2009).
Collins and Green (1990) explain that metaphors form our insights and thoughts and
this seems to affect our behaviors. Richord (1996) supports the idea that beliefs and
actions have a strong connection as they influence each other. For this reason,
metaphor elicitation benefits researchers to create understanding about conscious and
sub-conscious thoughts and behaviors that reflect their teaching. In other words,
similies and images that represent metaphors are not only simple reflections of the
unconscious mind, they are crucial values that influences teachers in-class behaviors
(Seferoglu et al., 2009). Lastly it can be said that (Berliner, 1990) every metaphor used
to describe teaching, a learning environment and learning itself creates understanding
of how we consider our field and this slightly effects the educational programs to go

beyond and improve.

2.2. Previous Studies

‘A good teacher is the mediator who uses the educational institutions’ all available

opportunities to create the best learning environment for the learners.’
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So far, many studies have explored the qualities of an effective teacher and how an
effective teacher is brought up in the field of teaching. Del Schalock et. Al (1993)
stated that effective teaching involved a dynamic teacher-student and student-teacher
communication including pedagogical methods and the characteristics of learners in
which the context itself occur. It can be understood that effective teaching occurs when
an effective teacher is in the context. Brosh (1996) also highlighted that a desirable
characteristic of an effective teacher is one who has mastered the knowledge of the
target language. Moreover, Young & Shaw (1998) investigated students’ views of
effective teachers the results show seven important items that creates an effective
teacher, these are stated as the value of the lesson, motivating students, effective
communication, organization of the course, comfortable learning environment, being
concerned with the students learning and truly respecting students. the significance of
teacher education which emphasized that complementing skills are as important as
implementing methods. For instance, Arnon and Reichel (2007), who conducted a
study among teachers’ and beginner teachers’ beliefs about an ideal teacher, point out
two main aspects, personality characteristics and the professional knowledge of the
teacher as the defining characteristics of effective teachers. Furthermore, Walker
(2008) explored student teachers’ opinions about characteristics of effective teachers
through pre and post discussions, the results stated twelve characteristics; prepared,
positive, creative, has a sense of humor, forgiving, fair, compassionate, holds high
expectations, display a personal touch, cultivate a sense of belonging, admit mistakes
and respects students. Moreover, Stronge, Ward, and Grant (2011) conducted a study
where high-effective teachers' teaching results and low-effective teachers’ teaching
results were compared. They observed that the teacher effectiveness variables were
classroom management and personal qualities, which has similar results to Stronges’
previous study. However, this study did not create a fact-based scheme that pointed

out silver bullet practices that backed up teacher effectiveness for all teachers.

Furthermore, regarding effectiveness of language teachers, Politzer & Weiss (1971)
conducted a study which observed a group of teachers’ behaviors in a classroom to
identify the successful teachers. It was stated that "The most favorable attitudes and
attitude changes toward foreign language study are produced by teachers who know

the language; the most negative results are produced by teachers who teach from open
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books!" (p. 52). The study also highlighted the significance of teacher education which
emphasized that complementing skills are as important as implementing methods.
Furthermore, in the UK, Borg (2006) investigated EFL teachers' views of the
characteristics of effective EFL teachers. The results of the study showed that EFL
teachers differ from teachers from subjects in terms of subject type, teaching content,
teaching methodology, bonding between student and teacher, and variations between
native and non-native speakers. Moreover, another study conducted by Arikan et. Al
(2008) with prep-school students in Turkey stated students expected their language
teacher to be a native speaker of Turkish thus be fluent and clear in the target language
and have the knowledge to teach grammar in a playful way. The results highlighted
that an effective language teacher should be “friendly, young, enthusiastic, creative,
and humorous person whose gender is not important’’. In another study conducted by
Khojastemehr & Takrimi (2009), investigated the views of 215 Iranian EFL teachers
on the salient characteristics of successful EFL teachers. It can be said that the results
presented that Iranian EFL teachers perceive teaching techniques more important to
effectiveness of teachers than other qualities. Moreover, a study conducted by
Wichadee (2010), with participants from Bangkok University, showed that teachers
believe a good language teacher had a grasp of English and reflected it on his/her
teachings. Also stated interaction with learners and analyzing the needs and objectives
of students provided self-confidence and created a good language teacher. The findings
presented that students' perceptions and teachers’ perceptions were different, students
viewed organizational and intercourse skills as the most significant trait, as teachers
viewed English proficiency as the most significant trait. Furthermore, Celik et al
(2013) explored the characteristics of an effective language teacher with a survey
among 998 undergraduate ELT students in Turkey. Some results were similar to
previous studies moreover, the most pronounced results of the study were stated as;
being fair in giving decisions (Korkmaz and Yavuz, 2011), success in reducing student
anxiety, passion in teaching (Cheung, 2006; Feldman, 1986; Murray, 1991, 1997),
having the knowledge and practice of how a word is pronounced and teaching it
effectively, teaching speaking effectively, teaching reading effectively, proficient
knowledge of grammar, skillful in giving explanations in the mother tongue when
needed, effective management skills and sufficient in teaching writing skills (p.294).

In addition, a study was conducted by Angari (2016) with 60 Iranian English language
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learners using a survey grounded on sub-divisions, and the results showed that an
effective language teacher was expected to have good relationships with learners, build
their confidence and have classroom management abilities at the same time. Moreover,
a study held with 36 English teachers conducted by Yilmaz (2017), investigated
language teachers perception of an effective teacher with an open-ended survey and
semi-structured interviews, the data showed that teachers perceive an effective teacher
as someone who had subject knowledge, methodological knowledge, pedagogical
knowledge, skills in teaching, communication, measurement and evaluation, and
handling materials, different positive personal qualities and qualities, and who is
constantly improving in his or her profession. Additionally, a study which compared
views of teachers and students in a prep-school in Turkey regarding a good language
teacher, stated results that are gathered from questionnaires and interviews. The results
explored results that both teachers and students thought that a good language teacher
was talkative, patient, motivating, one who smiles and cheerful, provided stress-free
environment, spent time with learners when needed, had good knowledge of the target
language, spoke L2 fluent, clear and correct. Also, students in the study also
emphasized a good teacher had enthusiasm in class while teachers emphasized the
knowledge and usage of methodologies (Kalay, 2017). Furthermore, the findings of
the study conducted by Goksel and Soylemez (2018), who investigated pre-service
teachers’ perceptions of an effective EFL teacher, were not so different from other
studies. They identified four main aspects, and the highest score among other varieties
was the personality of the teacher 34.5 % that included the personality traits and
teacher role. Academic competence followed as the second which comprises
professional knowledge and development (26.5%). The third aspect was teaching
competence which included instructional process and materials, classroom
management, lesson planning, evaluation, and feedback (24.7%). Lastly, a socio-
affective skill that comprised attitudes toward the profession and social context was
yet a crucial aspect (16.3%). Furthermore, a study conducted by Cakmak and Giindiiz
(2018) used mixed methods presented the meaning of an effective teacher from ELT
students' point of view. Students saw an effective language teacher as someone who
was objective, competent, consistent, a person who created positive learning
environments which included student motivation, student-centered learning and used

technology integration. However, different from previous studies, being authoritative
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was highly ranked too which withdrew with student-centeredness. Drawing on the
results of these studies, it might be possible to determine that there are several
characteristics that make up an effective teacher, yet there are various factors involved

internally and externally.

Furthermore, a metaphor study conducted by Seferoglu et al. (2009) investigated three
groups junior teachers, senior teachers and in-service teachers’ perceptions of a
teacher. The results compared three groups perception and stated that a teacher
explained as a metaphor or simile mostly fell under the category
democratic/participatory teacher with 68% which referred to three sub-categories with
the highest scores, teacher as a guide, teacher as facilitator and teacher as a resource
person. The findings of the study highlight the importance of teacher education
programs and suggested that pre-service teachers’ perceptions should be guided to
shape their unexamined beliefs in to rational beliefs because of their subtle influence
on how they teach and how they learn. Moreover, a study conducted with Iranian EFL
learners and teachers’ beliefs stated the perceptions of an English language teacher
through metaphors, the nine conceptual metaphors were stated as provider of
knowledge, nurturer, spiritual guide, innovator, advisor, parent, organizer and friend.
Furthermore, both learners and teachers mostly stated metaphors related with provider
of knowledge (Torghabeh, 2009). Moreover, a research conducted by Cetin Koroglu
& Ekici (2016) among student teachers regarding metaphors to describe teachers
pointed out that students mostly stated a teacher as a culture related image which links
cultures and builds bridges in-between. As the highest category was stated as cultural
image category, the second most stated category was teachers as a source of
knowledge.

Furthermore, Karakas (2012) examined the English Language Teaching programs in
Turkey on a wide scale and states that it has more weaknesses than it has strengths. It
is stated that pedagogical and theoretical divisions are effectively dealt with however
it is also stated as an out-of-date program which was not very practice-oriented and
needed the presence of culture-specific courses. Another study conducted by Karakas
and Yavuz (2018) recently compared the English Language teaching programs in
Malaysia and Turkey, regarding the main differences it is stated that Malaysia ELTEP

contains more mandatory courses but less language-related courses than Mehmet Akif
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Ersoy University, student teachers have more courses that are elective in Malaysian
ELTEP however offers fewer chances to practice and experience teaching (p.302). It
is stated that both programmers had some points to improve; to give the opportunity
to practice real life teaching in the first years instead of the last years and to integrate
and create awareness about the globalization of the language as a lingua franca in the

ELT program.

All in all, a good language teacher is based on many aspects which starts from core to
outermost. Language teachers with the same mission behave unlike each other. The
reason for this is that every background of one teacher differs from each other. Their
identity and beliefs are shaped from the environment they lived in the past. Higher
education can have changes in beliefs and strong effects on gaining competencies. All
of these aspects come out as behaviors in classroom not to forget they still differ

regarding the kind of environment language teacher are surrounded by.
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CHAPTER III

METHODOLOGY

This chapter provides detailed information on what type of research method was
applied to conduct the research, what data collection instruments were selected and
used, how the data were collected and assessed, and who participated in the study. In

addition, the research questions are presented in this chapter.

3.1. Research Design

The present research aims to explore the characteristics of a good language teacher
from teacher trainers’ perspectives. It also aims to research how fit the ELT program

in Turkey is regarding their perspectives about an effective language teacher.

Qualitative methods with content analysis were utilized to gather information for the
case study. It can be said that qualitative research methods support researchers to
gather information regarding the understanding of people and their social and cultural
context which they live in (Myers, 1997). Moreover, it is an explanatory approach that
seeks to enhance perceptions into certain meanings and experienced behaviors in a
particular social insight from the experiences of the participators. The researchers ask
such questions as “why”, “how” and “in what way?” and create theories, hypotheses

and generalizations (Cresswell, 1998, Mertens 2005).

The case study provides an open-ended questionnaire which is designed to explore
and deeply analyze the views of a good language teacher, with the appropriateness of
training of an effective language teacher in trainers’ point of view. The qualitative
survey begins with the age and gender questions, then moves on to open-ended
questions which are about the qualities of a good language teacher in the words of

teacher trainers. Participants are asked to answer the questions in the text in 'some
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detail' to explain their perspective to the researchers; this results in a variety of

answers.

Case studies are an investigative design in which the researcher develops an in-depth
analysis of a case, often of a program, event, activity or a group of people. Case studies
capture a range of perspectives, instead of a single perspective you get in a survey or
interview (Stake, 1995; Yin, 2009, 2012). This provides an opportunity to gain a better
understanding of the topic at hand and reduces the potential for bias by diluting a

particular person's agenda.

Case studies are also a design of a kind of examination that are in various areas
specifically in evaluation. In case studies the investigator unfolds a comprehensive
analysis of a case, usually a program, event, activity, procedure, or one or more

individuals. The process of a case study is illustrated below in Figure 2:

Prepare

_' Plan —| Design Collect

Analyze

Figure 2. The Case Study Method (adapted from Yin, 2013)

Correspondingly, O'Connor and Gibson (2003) listed some steps to follow when

conducting a qualitative case study.
1. Organize the data
2. Find and organize ideas and concepts

3. Build overarching themes in the data
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4. Ensure reliability and validity in the data analysis and in the findings
5. Find possible and plausible explanations for findings

6. Analyze an overview of the final steps

3.2. Research Questions
This study was composed to discover answers to the following research questions:

RQ.1-How do Turkish teacher trainers in ELT conceptualize the term ‘effective

English language teacher’ through metaphors?
RQ.2- What characteristics do effective teachers have according to teacher trainers?

RQ.3- Do teacher trainers think the current language teacher education program is fit

for training effective language teachers?

3.3. Participants

3.3.1. Sampling method. Simple random sampling method was applied to
select the participants for the study throughout ELT departments in Turkey. Dornyei
(2010) describes simple random sampling as a method that ‘‘involves selecting
members of the population to be included in a sample on a completely random basis’’
and highlights that ‘‘it minimizes the effects of any extraneous or subjective
factors.”’(p.97). It can be said that random samples are often a better representation
than non-random samples. For the study teacher trainers in ELT departments across

Turkey attended as participants, from more than 25 ELT departments around 51

participants were recruited for the written open-ended questionnaire.

3.3.2. Participant characteristics. As shown in Tablel, the sample consisted

of 51 participants including 21 females (40%) and 30 males (60%). Furthermore, their
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age range changed between 28 and 59 with 3 to 30 years of teaching experience in a
university. Lastly, among the participants 30% were Assistant professors, 23% were
Lecturers, 18% were Research Assistants, 13% are Full professors and 9% were

Associate professors.

Table 1.

Characteristics of the Participants

Age Percentage (%) Frequency
28-34 353 % 18
35-39 29,4 % 15
40-49 19,6 % 10
50+ 15,7 % 8

Experience of teaching English

3-9 years 15,7 % 8
10-14 years 43,1 % 22
15-20 years 19,6 % 10
21+ years 21,6 % 11

3.4. Procedure

The present research aimed to discover what a good language teacher is and if the
present program was fit to meet the needs of a good language teacher in Turkeys’
context. Teacher trainers who worked in Universities in Turkey voluntarily took part
in the study and filled out the online questionnaire in the 2021-2022 academic year
(see Appendix 2). The manner of the study, its concept and the participants’ rights

were described in the form. The implementation of the study took 12 weeks in total.
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3.5. Data Collection Instruments

The present research collected the data from ELT teacher trainers from Turkish
universities. The teachers were asked voluntarily to fill in an open-ended questionnaire
consisting of three open ended questions. Online survey tools were used to distribute

to the questionnaire (i.e. Google Docs)

3.5.1. The questionnaire. The questionnaire for the teacher trainers was
prepared with the aim of providing the best results out of the study considering the
literature review. The online open-ended questionnaire was prepared by the researcher
with two sections. The first section contains classical age gender questions and the
second part contains questions related with the research questions. Online surveys are
considered time saving in comparison to face to face interviews as they are brief and

to the point.

Table 2.

Research Questions by Questionnaire Items

Research Questions

1. What characteristics do effective teachers
have according to Turkish teacher trainers in
ELT?

2. How do Turkish teacher trainers in ELT
conceptualize the term ‘effective English
language teacher’ through metaphors?

3.Do they think the current language teacher
education program is fit for training effective
language teachers?

Related Questions in the questionnaire

QI Please explain what really makes a good
language teacher in your view.

Q2 Please complete the following sentence:
A good language teacher is like a(n)...............
because s/he........

Q3 Do you think the new teacher education
program helps you to train 'good language
teachers'? Why-why not?
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3.6. Data Analysis

Qualitative content analysis was chosen as the analytical framework of study, which
may be roughly characterized as structured coding of qualitative or quantitative data
based upon specified topics or categories (Cohen et al., 2007; Fraenkel et al. 2012).
Content analysis is a technique derived from the communication sciences (Flick,
Kardoff, and Steinke, 2004). They also state that having any form of textual material
is the most important thing. Moreover, another scholar claims that content analysis

could be employed in both practical and theoretical research (Dinger, 2018).

In this study in order to explore the problem of the study three open-ended questions
were presented in a questionnaire through an online platform. The data was collected
from participants voluntarily from ELT Trainers from Turkish universities. The
questionnaire was analyzed according to their answers with Dornyei’s (2007)
suggested procedures, regarding content analysis. The first step is to transfer data into
word files in line with each questionnaire item then pre-code and code afterwards
develop thoughts accordingly and lastly evaluate and derive conclusions from the data.
The responses to the same things were combined into a single category, the material
was reviewed carefully to identify the relation between responses, and then codes were
formed, which were then aggregated around certain significant themes. The data was
subjected to qualitative content analysis, pre-coding, coding and developing ideas and

themes.

3.7. Validity and Reliability of the Study

Researchers in qualitative study utilize a variety of terms to measure validity and
reliability. It is said that your instrument is valid when ‘’measures, what is intended to
be measured.”” (Field, 2005). In the present study Maxwell's (2002) five-category
model was employed. There are five types of validity: descriptive, interpretative,
theoretical, generalizability, and evaluative. The goal of descriptive validity is to
accurately depict what participants felt or believed. In this regard, when examining
pertinent concerns under each study question, a few representative statements from

participants were presented in the findings for each theme. The concept of interpretive
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validity refers to the validity of conclusions drawn from evidence. That is to say, the

researcher should not include his or her personal viewpoints.

Validity, in theory, is concerned with the study's theoretical grounds. The theoretical
validity of this study is upheld by a thorough examination of the important constructs
around the idea of perceptions of an effective language teacher regarding metaphors
and whether the ELT programmes in Turkey support them to be an effective language
teacher. The goal of generalizability in qualitative research is to generalize findings to
various situations and individuals. It's all about resonance in qualitative research,
which means finding linkages between different study locations and people with
comparable demographics. As a result, research methodologies were detailed so that
individuals interested in comparable concerns might use them to conduct research in a
variety of situations. Finally, evaluative validity is concerned with the assertions that
researchers may make based on the data collected from participants. Evaluative
validity, like interpretative validity, should be deprived of researcher biases and

preconceptions.
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CHAPTER IV

FINDINGS

This chapter deals with the findings of the qualitative research study. The results of
the open-ended questionnaires are presented in the order of each research question.
The quantification of data has been done in order to present a better understanding of
a good language teacher from teacher trainers’ perceptions. An open-ended
questionnaire was filled out by the participants via Google forms. The results were
analyzed by summarizing each data source under the thematic codes that emerged from

the data analysis and presented accordingly.

4.1. Research Question 1: What characteristics do effective teachers have

according to Turkish teacher trainers in ELT?

The questionnaire which contained open ended questions were collected from the
trainers and were analyzed and categorized by each question. Regarding RQI, the
statement ‘Explain what really makes a good language teacher in your view ‘collected
data about subject matter knowledge and characteristics of a good language teacher.
RQ1 refers to four tables categorized as so. 16,8 % of the answers included statements
related to pedagogy-specific knowledge, 37,8 % of the answers included statements
related to personal qualities and personal traits moreover, 33,5 % of the answers
included statements related with professional skills lastly, 12,4 % classroom behavior
as a total of 100%. Moreover, the frequency count according to RQ1 is 209. It can be
seen in Table 1 that the knowledge and usage of methodologies is a widely common
feature stated, fluency and accuracy in speaking follows as the next item moreover,
teaching grammar in a prescriptive way and the knowledge of teaching skills is stated
frequently in the responses. Lastly, knowledge of psychology and being capable of
several languages are listed among the characteristics of effective teachers. Firstly, in
relation to the importance of knowledge and methodology a few participants made the

following remarks:
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T14: First, a good language teacher must be competent. They must have
sufficient knowledge about subject-matter but knowing subject-matter very
well is not enough to be a good language teacher. A good language teacher
must also have teaching and communication skills which will help them to
understand learners better. Second, a good language teacher must be aware of
the differences among learners. Each individual has different characteristics,

learning styles and learning experiences.

T25 : A good language teacher listens and pays attention to the students’ needs
in order to adapt the teaching style and methodology so that the majority can
understand the information presented. Someone who can identify with the
students and how they learn will be more personable and can engage with the

students more successfully as students will be more willing to listen and pay

attention to the teacher...

The summary of the answers given to the first question regarding pedagogy and

specific knowledge is presented in Table 3. below according to the frequency ratio.

Table 3.

Pedagogy-Specific Knowledge

Items Percentage Frequency
1.Knowledge and usage of methodologies 6.7% 14

2. Knowledge of teaching four skills (Reading, Writing, 4.8% 10
Listening, Speaking)

3. Fluent and accurate speaking in the target language 3.3% 7

4. Knowledge of Psychology 1 % 2
5.Teaching grammar adequately (descriptive rather than 0.5% 1
prescriptive)

6.Capable of Several languages 0.5% 1

Total 16,8 % 35
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Furthermore, Table 4 and figure 3. demonstrates the personal qualities and traits
with 37,3% of the statements collected regarding a good language teacher as thirty
features. These are being patient, positive, open-minded, motivating and motivated,
showing empathy, being reachable among students, having sense of humor,
reducing his/her own personal burnout, being well equipped, supportive and not
judgmental, honest, fair, trustworthy, consistent, friendly, energetic, tolerant,
flexible, good communicator, kind, inspirational, responsible, affectionate, loving,

hard-working, enthusiastic, devoted, confident, multi-tasker and understanding.
A few trainers stated some personal qualities and traits as follows;

T25: Another important characteristic should be non-judgmental as people
of all ages don’t enjoy being criticized for mistakes and errors. The teacher

should support and assist in correcting mistakes, not emphasizing them.

T5: Being positive (a smiling face but a real one)

T11: Those who equip learners with communication skills in the easiest way

by taking their needs into account and by motivating them.

T14: ...Third, a good language teacher must be patient. They must be aware
of the fact that some learners learn faster than others. Fourth, a good language
teacher must be aware of the fact that there are different methods and
techniques to apply. Fifth, a good language teacher must be aware of the
needs and interests of learners. Sixth, a good language teacher must be open
to learning from others. Finally, a good language teacher must be a good

researcher.

The summary of the answers given to the first question regarding personal qualities
and traits 1s presented in Table 4, it is also presented on the word cloud figure below
according to the frequency, as the size of the words are related with its frequency,

bigger words are presented to be stated more frequent than the smaller words.
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Moreover, Figure 3 also represents a word-cloud representation regarding personal
qualities and personal traits.

Table 4.

Personal Qualities and Personal Traits

Items Percentage Frequency
1.Motivated and motivating 4 % 8
2.Shows empathy 2,5 % 5
3.0pen-minded 1,9 % 4
4. Patient 1,9 % 4
5.Well-equipped 1,9% 4
6. Friendly 1,9% 4
7.Sense of humor 1,9% 4
8. Affectionate 1,9% 4
9.Good communicator 1,9% 4
10. Other qualities 18 % 37
Total 37,8 % 78
multi-tasker .
loving

supportive and not judgmental
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Figure 3. Personal Qualities and Personal Traits
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Moreover, Table 5 categorizes the features under the topic of Professional skills of
a good language teacher with 33% of the statements regarding RQ1. These items are
reflecting learnings, blending four skills which are reading, writing, listening and
speaking, researcher,21* century skills, provides enjoyable fun and interesting
lessons, innovative, uses humanistic perspectives, adjusts and up-dates
himself/herself teaching styles and strategies, classroom management, well-
prepared, making good decisions, Thinks critically, ELF aware, autonomous,
culturally aware, innovative. That is, lecturers’ approach of what skill makes a good

language teacher was stated from this point of view:

T8: A good teacher should be the one who adopts a humanistic perspective
all through his/her personal and work life. He/she should be reachable and
open to communication, changes and should have a thirst for learning and

transmitting what is learned.

T31: Has and uses 21st century skills, autonomous, reflective, "learning" -
centered, socially responsible (integrates global issues as content/theme to
the lessons), works on his/her professional development continuously, has
good content and pedagogical knowledge in addition to then teaching skills,
fluent in using L2, ELF aware, hard-working, devoted, enthusiastic, has
skills to develop activities and materials when necessary (ss needs,
curriculum, inadequacies of the coursebook ...), researcher (should be able

to do action research to improve the areas that needs development)

The summary of the answers given to the first question regarding professional skills

is presented in the Table 5 below according to the frequency ratio.
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Table 5.

Professional Skills
Items Percentage Frequency
1. Updates himself/herself teaching styles and strategies 7,1% 15
2. 21% century skills 4,4% 9
3. Reflecting learnings 3,9% 8
4. Researches 3,4% 7
5. Well-prepared 3% 6
6. Innovative 2,6% 5
7. Autonomous 1,4% 3
8. Eclectic, blending four skills (Reading, Writing, Listening, 1,4% 3
Speaking
9. Provides enjoyable, fun and interesting lessons 1,4% 3
10. Classroom management 0,9% 2
11. Makes good decisions 0,9% 2
12. Thinks critically 0,9% 2
13. ELF aware 0,9% 2
14. Culturally aware 0,9% 2
15. Uses humanistic perspectives 0,4% 1
Total 33,5% 70

Furthermore, to continue with Table 6, it also benefits information for RQI1. It

presents and categorizes answers stated as classroom behavior which represents

11,7%, the items are as; encouraging to research, analyzing students’ needs and

interests, Principles like coming to class on time checking homework, showing

different perspectives, constantly monitoring, time management, fosters autonomous

learning, emphasizes being a global citizen and builds rapport in class.

The summary of the answers given to the first question regarding classroom

behavior are presented in Table 6 below according to the frequency ratio.
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Table 6.

Classroom Behavior

Items Percentage Frequency
1. Analysis students’ needs and interests 3,3% 7
2. Constantly monitoring 2,5% 5
3. Encourages to research (think and reflect) 1,5% 3
4. Fosters autonomous learning 1,5% 3
5. Emphasizes being a global citizen 1,5% 3
6. Builds rapport in class 0,9% 2
7. Principles (coming to lesson on time, checking students 0,4% 1

homework etc.)

8. Time management 0,4% 1
9. Shows different perspectives 0,4% 1
Total 12,4% 26

4.2. Research Question 2: How do Turkish teacher trainers in ELT

conceptualize the term ‘effective English language teacher through metaphors ?

Regarding the second research question the statement, ‘Please complete the
following sentence: A good language teacher is like a(n)............ because s/he........
represents the second question in the questionnaire. This statement collected data that
presents metaphors from the questionnaire of what a good language teacher is like. In
total, fifty-two metaphors were collected, some were used more than once, one
participant stated two metaphors. The metaphors were coded and categorized by using
Oxford’s (2001) framework regarding autocratic teacher, democratic teacher and
laissez-faire teacher. Furthermore, metaphors that are related to each other were re-
coded under some categories which Seferoglu et al. (2009) adapted from Oxford’s
(2001) framework, teacher as leader, teacher as producer, teacher as resource person,

teacher as care taker, teacher as guide and teacher as facilitator.

Table 7 demonstrates thirty-six items of metaphors of a good language teacher.
Autocratic teacher represents two sub-categories which are Teacher as leader and

Teacher as producer with 29,5% and thirteen items: Hero, Marxist, king, inspirer,
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prophet, captain, muse, cook, artist, farmer, entertainer, actor/actress, and clown.
Democratic/participatory teacher represents four sub-categories which are Teacher as
resource person, Teacher as care taker, Teacher as guide and Teacher as facilitator
with 54,9% and seventeen items: river, full moon, sunshine, all tube amp, orchestra
leader, tour guide, tree, mother, farmer, linker, psychologist, rain, councilor, candle,
luggage carrier, Swiss knife and explore. Laissez-faire teacher represents six items
with 15,8% : full-time student, ant, master keys, elastic band, good film and luxurious

car.
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Table 7.

Distribution of the Metaphors Used by Teacher Trainers

Autocratic teacher Democratic/participatory teacher

Teacher as leader

Teacher as producer

Teacher as
resource person

Teacher as care
taker

Teacher as guide

Teacher as facilitator

Laissez-faire teacher

King Cook Sun Mother Tourist guide Orchestra leader Full-time student
Captain Artist Sunshine Psychologist Linker Swiss-knife Ant
Prophet Farmer Rain Luggage carrier Master Keys
Hero Entertainer River Councilor Elastic band
Marxist Actor/Actress All-tube amp Good film
Muse Clown Full moon Luxurious car
Inspirer Candle

Tree

Explorer
8 7 10 7 8 3 8
15,8 % 13,7 % 19,6 % 13,7 % 15,8 % 5,8 % 15,8%
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Therefore, there are some lecturers’ views of what good language is like stated in this

point of view:

T13: A good language teacher is like a(n) cook because he analyses learners’
needs and interests, tailors a pedagogical approach accordingly, constantly tries
out new techniques and evaluate whether they work or not, and enjoys teaching

when learners are having fun and learning.

T6: A good language teacher is like SUNSHINE because she will alleviate all
the negative feelings about foreign language, perceived characteristics of
failure and prejudices about being totally incapable of learning a foreign
language and practicing foreign language. The students then will have a good

self-efficacy, inner motivation and internal locus of Control.

T14: A good language teacher is like a tour guide because they help, inform

and enlighten language learners on their journey of language learning.

T25: A good language teacher is like a good student because as former students
ourselves we know and understand what works and what doesn’t, given our
previous learning experiences. The one who puts in the effort, time, and

commitment will see improvement, regardless of the results required.

4.3. Research Question 3: Do teacher trainers think the current language teacher

education program is fit for training effective language teachers?

The third research question views the relationship of Turkeys’ new English Language
teaching program and how it meets the needs of educating a good language teacher.
RQ3 refers to the third statement ‘Do you think the new teacher education program
helps you to train 'good language teachers'? Why-why not?’ in the open-ended
questionnaire. In total there were fifteen items coded, three items were categorized as
positive views which composed 13% of the answers collected, moreover twelve items

were coded as negative views which composed 87% of the answers collected.
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Table 8 demonstrates the Positive views of the English language teacher education

program from the participants’ point of view.

Table 8.

Positive Views of English Language Teacher Education Program

Items Percentage
1. A new step towards autonomy 5,6%
2. Language skill-based courses hours have increased 5,6%
3. Teaching practicum is taken seriously 1,8%

It is stated that the number of lessons of language skills have increased however some
trainees state the opposite. Moreover, it is stated that there is a new step towards

autonomy, and the teaching practicum is taken seriously.
Therefore, there are some lecturers’ positive views of the ELT program in Turkey:

T6: 1 believe it will contribute to teacher training because there are so many

elective courses, they will be effective for general knowledge...

T7: Of course it helps, but less than the previous one because class hours for
the most critical theoretical courses such as second language acquisition or
teaching methodology have been reduced. On the other hand, it's good that the

teaching practicum is taken more seriously nowadays.

Table 9 demonstrates the Negative views of the English language teacher education

program from the participants’ point of view.

Table 9.

Negative Views of English Language Teacher Education Program

Items Percentage
1. Needs to integrate 21* century teaching the skills 24,5%
2. ELT based courses need more hours 16,9%
3. Practice hours should increase 11,3%

4. Limited compulsory and elective courses (Literature, linguistics, methodology  9,4%
etc.)
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5. Reducing the number of developments of language skills does not help 7,5%
6. Lacks being a whole 3,7%
7. Practice hours should start earlier 3,7%
8. Educational lessons bore students 1,8%
9. Reducing the number of developments of language skills does not help 1,8%
10. Lack of intercultural understanding (bilingualism, syntax etc.) 1,8%
11. No emphasize on an introduction to psycholinguistics 1,8%
12. Does not entirely match with the examination KPSS 1,.8%

It is stated that ELT based courses need more hours, micro-teaching practice hours
are not enough for the student teachers in fact the hours had been reduced in contrast
with the previous program, moreover the practice hours should start at an earlier
stage. Furthermore, Educational lessons are boring for the students, does not fit
Turkish mentality and lessons do not educate students in understanding in an
intercultural way, it needs to integrate 21° century teaching. Another feature stated is
that the number of lessons of language skills are reduced however some trainees state
the opposite. Moreover, it is stated that there is no emphasize on introduction to
psycholinguistics, limited compulsory and elective courses (Literature, linguistics,
methodology etc.) and the program lacks being a whole. Moreover, it has been stated
that the program does not entirely match with the examination KPSS students enter in
the end of the year, instead of communicative skills the focus is on language pedagogy

etc.
Accordingly, there are some lecturers’ negative views of the ELT program in Turkey.

T23: Language teacher training program is like a puzzle changing so much.
Though it is a controversial issue, in my view, it to some extent does not serve
for training good language teacher. First, the hours of practice courses lessened
to a great extent. Second, the hours of educational courses bore the students.
Finally, no matter the program is in line with 21st century skills, the teachers
focus on KPSS not the communicative competences or the other skills. In my
view, the program should have been piloted longer and asked nationwide to the

different stake holders.
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T22: To some extent, no it doesn't because all the practice hours have been
omitted in the new curriculum. Thus, all the courses have turned into lecture
courses with very limited class hours such as 2 hours a week. Consequently,
we just introduce various topics or ideas but we cannot give our students any

chance to practice or experiment them through practice.

T29: 1 do not think the new teacher education program will help us train good
language teachers due to several reasons. But I think the main reason is that
there are few courses in which prospective language teachers can have the
chance to improve their skills such as speaking and presenting in front of the
classroom. There are more courses in Turkish than those in English where these
teachers are expected to teach. Therefore, I believe that we will have more

prospective language teachers who will lack important skills.

To summarize the findings about the perceptions of an effective language teacher, it
can be said that a teacher who updates themselves is the most important and
emphasized characteristic. Moreover, methodological knowledge and how it is used is
emphasized and stated frequently. To continue, analyzing students’ needs and interests
and motivating them are valuable. In view of metaphors that have been stated, an
effective language teacher is mostly linked with a person that is as a resource from
nature such as a sun, a tree, a river, rain and a full moon, it is also frequently stated as
a guide and a leader. Regarding the ELT program being used in Turkey, participants
have mostly stated negative views rather than positive views. The most stated view
was that the program needed to integrate 21% century teaching skills and ELT based
courses needed more hours. To continue, limited practice hours and limited
compulsory and elective courses were also emphasized. In view of positive
perceptions, there is a new step towards autonomy and language skill-based course

hours being increased were stated by the participants.
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CHAPTER V

CONCLUSION, DISCUSSION AND RECOMMENDATIONS

This chapter deals with discussion for each research question based on the results,
conclusion and the implications of the study. Recommendations for further research

are also presented.

5.1. Conclusion and Discussion

The following sub-sections discuss findings obtained from the analysis of the open-
ended questionnaires, which are supported by content analysis and coding. The
discussion of the findings is followed by the contribution of the inferences that can be
drawn from the findings of this research. The chapter is ended with suggestions for
future research in light of the limitations of this study. A detailed picture of how
English language teacher trainers in Turkey see an effective English language teacher
emerges from a review of the survey results, which includes their perspectives on the
significance of pedagogical and content knowledge, personality traits, professional

skills, classroom behaviour, metaphors and views about present ELT programs.

5.1.1. Discussions of the findings of RQ 1: What characteristics do effective
teachers have according to Turkish teacher trainers in ELT? In the questionnaire
regarding RQ1, collected data about subject matter knowledge and characteristics of a
good language teacher and four sub-categories were formed. The highest category with
37,3% of the answers fell under Personal qualities and personal traits category,
moreover with a similar rate, the category Professional skills with 33,6% can be said
a high rate among others. To continue, the category pedagogy and specific knowledge
forms 16,7% of the answers and the lowest category classroom behavior forms 12,4%
of the answers given. In point of fact, when describing an effective teacher, personal

qualities and traits and professional skills are emphasized the most, similar to a
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previous study conducted by Arnon and Reichel (2007). Their study explored the
content with teachers’ and beginner teachers’ and their beliefs about an ideal teacher
which pointed out two main aspects: personality characteristics and the professional
knowledge of the teacher as the defining characteristics of effective teachers. In regard
with the present study even though the other categories are mentioned less, they are
still as important as the others. It can be said that open ended surveys give participants
the opportunity to create specific answers to shape their own realities without any

outside guiding and narrowing down options.

Furthermore, to create a deeper understanding, there are some items under different
categories which were stated the most. To begin with, the most stated item is updates
his/her teaching styles and strategies which falls under the professional skills category.
Moreover, the second and third most stated items are, knowledge and usage of
methodologies and knowledge of teaching four skills (Reading, Writing, Listening,
Speaking) which falls under the Pedagogy and specific knowledge category. The
fourth most stated item is 21° century skills which falls under the professional skills

category.

In regard to pedagogy and specific knowledge category, the items, knowledge of
teaching four skills (reading, writing, listening, speaking), fluent and accurate
speaking in the target language and teaching grammar adequately (Brosh, 1996; Celik
et al, 2013, Kalay, 2017; Politzer and Weiss, 1971) and knowledge and usage of
methodologies are the highest items stated, and these findings are supported by
previous researchers (Angari, 2016). It can be said that the participants from these
studies have justified that the effectiveness of an English language teacher lies on some
common features such as the knowledge of being able to teach all four skills and the
knowledge of using favorable methodologies. Additionally, Brosh (1996), has pointed
out that knowledge and mastery of L2 is the aspirational characteristic of effective
language teachers. Moreover, being able to speak the target language proper and fluent
and teaching grammar sufficiently can be said to be a major token of representing an
effective language teacher world-wide. Conversely, for the reason these studies were
conducted with students or teachers in the field and the present study was conducted
with teacher trainers in the field, some differences should be highlighted. Initially, the
study conducted by Celik et al. (2013) lacks the finding regarding the knowledge and
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usage of methodologies. Known that their survey was a closed-ended questionnaire
such as likert-scale, their answers were limited within the questionnaire. It may be said
that the researchers were unaware of the importance of deeper understanding.
Participants may have answers outside the box different from the questions presented

however were limited by answering the statement given.

The most stated category with 30 items was personal qualities and traits category. The
most significant findings were being motivated and motivating and showing empathy.
Moreover, showing empathy, having sense of humor, being friendly, patient, fair, well-
equipped, affectionate and a good communicator were stated. These findings were
similar to some results such as being motivated and motivating, (Arikan et al, 2008;
Brosh, 1996;Cheung, 2006 ; Celik et al,2013; Ghasemi and Hashemi, 2011) which is
followed by showing empathy which is similar to previous findings. Moreover, sense
of humor, friendly, enthusiastic, fair, innovative (Arikan et al, 2008; Celik et. al, 2013)
patient, positive, well-equipped (prepared), affectionate (Walker 2008), tolerant,
(Cheung 2006) are also stated. It may be said that teacher trainers and students in the

ELT context view an effective teacher in similar perspectives yet in various cultures.

In view of professional skills category, the highest items are, updates his/her teaching
styles and strategies (Y1lmaz,2017), has 21* century skills, reflects his/her learnings
and researches (Wichadee, 2010) as already identified in previous studies conducted
in Turkey and elsewhere. In view of these findings, it can be said that ‘Once a teacher,
always a learner’, effective teachers are linked with constantly developing him/herself
to keep up with the changing adapting world and being able to elucidate these adaptive
skills and learnings consist an essential part of an effective language teacher. The Paul

Hamlyn foundation (2008) highlights the 21* century skills as:

> There is a new argument taking center stage. It is no longer the usual debate over
standards and structures but instead a discussion about how young people best learn in
the 21st century, and how we can make catalysts for vibrant engagement, not simply
achievement. By looking at how young people choose to learn, what motivation and
love of learning mean in the context of school, and how we can give more emphasis to
student engagement and voice, there is an almost inevitable sharpening of focus upon
what goes on in and out of the classroom’’(The Hamlyn foundation, 2008, p. 3)

It can be said that 21 century education requires skills that combines learning to
innovation skills, digital literacy, life and professional skills for teachers and students
afterwards. Especially in the ELT context where classrooms need to be filled with

significant and psychologically exciting practices and activities that encourages them
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to produce the target language understand the complex views through digital literacy
skills and creative group or pair work with others. Hamilton (1996) highlights that
such innovation can not only ensure that education remains flexible, responsive, and

self-renewing, but it can also advance the well-being of the teaching profession

In view of the category that represents classroom behavior, regarding an effective
English teacher, analyzing students’ needs and interests is the highest item (Feldman,
1986; Young and Shaw, 1999; Wichadee, 2010). Moreover, to constantly monitor the
students and encourage them to research, think and reflect are also stated. Wichadee
has stated that both students and teachers have stated that an effective teacher has an
interest in students individually. It can be said that the 21°' century expects some
changes in the behaviors in the classroom, previous results lack to emphasize findings

as encouraging to think and reflect.

In the present study numerous similarities are found, the data showed that teachers
perceive an effective teacher as someone who has subject knowledge, methodological
knowledge, pedagogical knowledge, skills in teaching, communication, handling
materials, different positive personal qualities and qualities, and who is constantly
improving in his or her profession (Y1lmaz,2017). Accordingly, a study conducted by
Del Schalock et al. (1993) findings are also corresponding, it states that a dynamic
teacher student and student teacher communication with the combination of

pedagogical methods opens the path to be an effective teacher.

5.1.2. Discussions of the findings of RQ 2: How do Turkish teacher trainers
in ELT conceptualize the term ‘effective English language teacher through
metaphors’? In the questionnaire regarding the second research question was used to
collect data that presents metaphors of what a good language teacher is like. In the
present study, it can be said that while referring to a good language teacher there is a
general tendency towards ‘Democratic/participatory teacher’ (59,4%) in their
metaphors for teachers. The first two sub-categories ‘Teacher as a resource person’
(19,2%) and ‘Teacher as guide’ (15,3%) elucidate the highest percentages regarding
other sub-categories. Participants which fell under the sub-category resource person
used metaphors as sun, sunshine, rain, river full-moon and tree when describing an

effective teacher. Moreover, participants which fell under the sub-category guide used



44

metaphors as tourist guide and linker. Furthermore, ‘Autocratic teacher’ (28,7%)
includes one of the highest percentages with the sub-category ‘teacher as leader’ with
15,3% which were stated as king, captain, prophet, hero, muse, inspirer. These findings
are corresponding to a study conducted by Seferoglu et al. (2009) which compared
three groups of participants, conversely instead of the sub-category teacher as leader
their study stated teacher as facilitator as one of the highest ranks. (p.331) Moreover,
a research conducted by Koroglu (2016) among student teachers have some
similarities thus the categories were slightly organized differently, as the results show
that the second highest category was, teacher as a resource which in the current study
the highest percentage among other sub categories is stated as teacher as a resource
person. To continue, in Koéroglu’s study students mostly stated a teacher as a culture
related image which links cultures and builds bridges in-between (p.394).
Furthermore, a study conducted by Torghabeh et al. (2009) identified metaphorical
concepts in an Iranian concept, the nine conceptual metaphors were provider of
knowledge, nurturer, spiritual guide, innovator, advisor, parent, organizer and friend.
Similar to these findings the current study includes the subcategories teacher as
resource person, teacher as guide, teacher as leader and care taker. In this regard the
current study has similar results with the research. It therefore could be said that from
the eyes of teacher trainers an effective teacher is emphasized as a resource which
provides for his/her students like nature, moreover, leads and guides students through

the learning path.

5.1.3. Discussions of the findings of RQ 3: Do they think the current
language teacher education program is fit for training effective language
teachers? In view of the third research question, it views the relationship of Turkeys’
new English Language teaching program and how it meets the needs of educating a
good language teacher. The teacher trainers who participated in the study showed a
tendency towards negative views concerning the ELT education program and its
relation with educating effective teachers. Due to the data, negative views of the ELT
education program consist 87% of the statements and only 13% represent positive
views. In view of the positive perceptions, the highest ranked statements were that

there was a new step towards autonomy (5,6%) and language skill-based courses had
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increased (5,6%). Conversely, the negative views highest ranked statements are that
the program needs to integrate 21* century teaching skills (24,5%), ELT based courses
needs more hours (16,9%), practice hours should increase (11,3%) and there are
limited compulsory and elective courses (9,4%). Furthermore, the lack of lessons
related with language skills, practice hours needing to start earlier were also stated in
the findings. The findings of the present study were found similar with a previous study
conducted by Karakas (2012). Karakas stated that the ELT education program had
more weaknesses than it has strengths, and added pedagogical and theoretical divisions
were effectively dealt with however it was also stated as an out-of-date program which
was not very practice-oriented and needed the presence of culture-specific courses
(2012). Additionally, Yaman (2018) presented that the 2018 ELT program regarding
the courses the number of courses has increased but the number of course credits and
lesson hours have decreased according to the program before and added the change of
practical lessons turning into theoretical lessons can be revealed as a weakness. Thus,
apart from these Yaman (2018) also highlighted that the lack of subject matter
knowledge can be nourished by optional courses given to reinforce to provide a good
language teacher. Furthermore, Ersoy (2021) investigated 80 teacher trainers views of
the ELTEP 2018 program, and stated similar results highlighting that the program
lacked students to gain major language skills effectively and for the reason language-
based practice hours were decreased the student’s language development was
negatively affected (p.81) It can be seen that the changes made in the ELT program
did not have significant changes due to the data. In other words, it may be said that the
lack of practicing hours and lessons that influence learners to help their practicality
skills might have a negative side effect on being an effective teacher. There is a
commonly known saying ‘practice makes perfect’, therefore the lack of practicing
hours may have a big side effect on the student learners. As stated above Grossman
emphasized (1990) that a good teacher was based on the scaffolding concept where
students and teachers have the right amount of interaction from the help of the
reflective feedback given to the learners. Moreover, the need of 21% century skills in
the ELT education program was highly emphasized by the teacher trainers. According
to scholars Ledward and Hirata (2011), 21* century skills were a mix of subject
knowledge, particular skills, experience and culture needed to thrive in work and life.

These abilities are said to be beyond knowledge of technology and involved critical
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thinking, problem solving, communication, and teamwork. Furthermore, Parra (2013)
highlighted that the twenty first century required blending of learning and innovation
skills, information, media, and digital literacy skills, along with life and job skills, and
that schools and EFL classes should equip learners through practices and procedures
aimed at fostering creativity, thinking critically, cooperation, media literacy, self-
management, social skills and cross-cultural skills. He added that, EFL classrooms
must be integrated with meaningful and inspiring exercises and procedures that enable
students to effectively express thoughts and ideas orally, in writing, and nonverbally.
Also he highlighted that to comprehend complicated views, use multiple media and
technologies effectively, to be able to sum-up to conclusions and make decisions, and
cooperate inventively were important skills. Hereby, instructors must critically
evaluate what they are teaching (p.203). In other words, such innovation makes the
education service adjustable, meaningful and self-renewing, correspondingly

generates a positive impression of well-being among teachers. (Hamilton, 1996).

Taking into account the main characteristics mentioned by the participants, the profile

of an effective foreign language teacher can be defined as one who:
1. has Subject-matter knowledge as,
a. knowledge of methodologies and can use them

b. knowledge of teaching four skills

c. being is fluent and accurate speaking in the target language
2. has Pedagogical Knowledge,

a. updates his/her teaching styles

b. 21st century skills

c. reflects learnings
3. has specific personal traits,

a. being motivated and motivating
b. researching

c. showing empathy

o

analysis students’ needs and interests.

e. is aresource person like the sun, rain, river full moon. etc.
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5.2. Implications of the Study

The definition of an effective language teacher has been tried to be explained from
many perspectives. The quality of a teacher is defined from the reflecting of his/her
teachings in relation to his/her various backgrounds, such as mission, identity, beliefs
and competencies (Korthagen,2004). Moreover, it is highlighted that education given
as pedagogical knowledge is as important as subject matter knowledge when exploring
effective language teachers (Grossman 1990). From the discussions all above, it can
be stated that the onion model which represents aspects from core to outmost
highlights how important each layer is. Beginning from the mission that is given to a
teacher, their identities and beliefs are shaped from the environment they live in.
Gaining competencies are mostly related themselves and the education they receive.
Moreover, their behaviors in the learning environment are how they show it in the
classroom. In this sense, the study explored the views of teacher trainers which are the
key stakeholders who were asked to present their views of an effective language
teacher via metaphors and how fit the present ELT program is to train effective
language teachers. Based on the results of this study, the following conclusions emerge
for policy makers, material designers, and practitioners at both the theory and practice

levels:

a) Teacher educators should be part of the decision-making process and their
views should be considered in the development of every teacher education
program. For the reason they are practitioners in the field, they have practical
knowledge about what might work well and what might work poorly in the
program

b) It may be stated that ELT programs have a significant role in developing
students to be an effective language teacher. For this reason, practice-based
courses that reinforce student teacher’s development should increase and
practice hours should start in an earlier stage instead of the final year

¢) The ELT program may be re-designed to include courses that brings significant
skills which lead them to be an effective language teacher in the adapting
education system. For this reason, 21* century skills should be integrated in

the programs for the students to meet the changing needs.
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d) The program should increase compulsory and elective courses as they foster
learners’ Subject knowledge, pedagogical knowledge and even personal traits
to better understand the learning environment, their strengths and weaknesses.

e) The program should include intercultural understanding for language teachers
to gain a wider perspective to create materials and learning environments that
best benefits the learners and the teachers.

f) Language teachers should be aware and take responsibility of their own
personal development after graduation. Language teachers should take part in
government or private organizations professional development programs to
meet the needs of the classroom in an on-going process. There are many

seminars and workshops regarding many topics.

5.3. Recommendations

The study aimed to explore the characteristics of what a good language teacher is with
the help of metaphors. It also aimed to find out how fit the ELT program in Turkey
was to graduate effective language teachers from teacher trainers’ perspectives. These
teacher trainers were currently working in an ELT department teaching ELT program
students in Turkey. 51 teacher trainers from 25 different ELT departments stated their
views via e-mail. Since previous studies were mostly concerned with teachers, students
or pre-service teachers in Turkey, the teachers’ perceptions and beliefs were elicited
through a qualitative questionnaire consisting of open-ended questions. Accordingly,
further research can be conducted with a larger group of participants using a broader

range of methods and research designs.
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TURKCE GENISLETILMIS OZET

Giris

Ogretmenler, yiizlerce yildir egitimin temel aktdrii olmustur. lyi bir &gretmen,
Ogrenciler i¢in en iyl 0grenme ortamini yaratmak i¢in egitim kurumlarinin mevcut tiim
firsatlarin1 kullanan aracidir. Ogretmenlerin dgrenme siirecinde ¢cok énemli bir role
sahip olduklar1 sdylenebilir. Bu, iyi ya da baska bir deyisle etkili 6gretmen ve etkisiz
O0gretmen kavramini olusturur. Bununla birlikte, iyi bir 6gretmenin tanimini uzun
zamandan beri 6zetlemek zor olmustur. White ve Burke (1993) iyi 6gretmenlerin
kisisel 6zelliklerinin net bir taniminin olmayabilecegini belirtse de, Weimer (1993) iyi
ve etkili 6gretmenin 6zelliklerinin etkisiz 6gretmenler arasinda ¢ok belirgin oldugunu
aciklamaktadir. “Etkili bir 6gretmenin en 6nemli kisisel 6zellikleri; hazir bulunusluk,
samimi ve esprili, gilivenilir, yiikksek basar1 beklentisi yaratan, tesvik edici ve
destekleyici, sistemli, uyumlu ve bilgili olmasidir.” (Cruickshank ve digerleri, 1995,
s. 315-328). Ayrica etkili 6gretmenlerin ge¢misi dgretmenlik egitimlerine kadar
uzanmaktadir. Grossman (1989), 6gretmen egitiminin bir fark yaratip yaratmayacagini
arastirmis ve {i¢ii 5gretmen yetistiren kurumlardan mezun olan alt1 Ingilizce 6gretmeni
ile bir durum galismas1 yapmistir. Ogretme ve 6grenme siirecinin dgrenciler tarafindan
daha 1yi1 basarilabilmesi i¢in 6gretmenlerin pedagojik bilgilerinden yararlandiklarim

belirtmektedir.

Problem Durumu

Son yillarda etkili 6gretmenlerle ilgili pek ¢ok calisma yapilmis ve bu caligsmalar
ogrenciler, hizmet veren 6gretmenler ve hali hazirda alanda gorev yapan 6gretmenlerle
yapilmistir. Bununla birlikte, etkili bir “dil” 6gretmeninin ne tiir bir 6zel olarak
kesfedilmedigi, ayrica 6gretmen yetistiricilerinin etkili dil 6gretmenlerine iliskin bakis
acis1 ve algilar1 arasinda bir bosluk vardir. Ayrica Tiirkiye'de uygulanan dil 6gretmeni
yetistirme programi hakkinda neler sdylenebilir? Ogretmen adaylar1 her ne kadar
yiiksek notlarla mezun olsalar da iyi bir 6gretmen olma konusunda olduklar1 kadar
basarili olabilecekler mi? Uygulamalar 6grencilerin yeterlik kazanmalari i¢in yeterli

ve 1yl bir 6gretmen olmaya uygun mu? Aslinda iyi bir 68retmen yapan nedir? Bu
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sorular, deneysel arastirma bulgularinin destegiyle hala daha fazla cevap

beklemektedir.

Problem Ciimlesi ve Alt Problemler

Hangi niteliklerin iyi bir O6gretmen oldugunu daha derinlemesine anlamak igin,
kursiyerlerden gelen Onemli bilgilerin arastirilmasi ve toplanmasi gerekir.

Aragtirmanin amacina uygun olarak asagidaki sorular formiile edilmistir:
AS.1- Ogretmen yetistiricilerine gore etkili dgretmenler hangi 6zelliklere sahiptir?

AS .2- Ingiliz dili Ogretimindeki Tiirk 6gretmen yetistiricileri “metaforlar araciliiyla

etkili ingilizce 6gretmeni” terimini nasil kavramsallastirmaktadir?

AS.3- Mevcut dil 6gretmeni yetistirme programinin etkili dil 6gretmenleri

yetistirmeye uygun oldugunu diisiintiyorlar mi1?

Arastirmanin Amaci

Ogretimin ¢ok yonlii ve karmasik bir siireklilik oldugu sdylenir ve dgretmenler bu
sistemin en Onemli parcalarindan biri olarak kabul edilir. Boylece Ogretmenler,
ogretimle birlikte 6grencilerin ihtiya¢ ve diisiincelerini géz ardi ettiginde, 6grenme
stirekliligi motivasyonunu yitirir ve sinif, 6grenciler i¢in basit bir ortama doniisiir
(Baytur ve Razi, 2015). Bu anlamda 1yi bir dil 6gretmeninin niteliklerini tanimlamak,
ogretmen adaylarina kaliteli Ingilizce 6gretmeni yetistirme programlar: gelistirmek ve
sunmak i¢in hayati onem tagimaktadir. Ayrica, egitimdeki 6gretmenlerle ilgili olarak,
Ogretim siirecinin kendisini tesvik etmek i¢in mesleki gelisim programlari

vurgulanmalidir. (Ebu-Rahma, 2007).

Iyi ve etkili bir 6gretmenin ne oldugunu agiklama ihtiyaci, alanin uzmanlarindan
aciklama gerektirir. Ayrica nedenlerin daha iyi anlagilabilmesi icin etkili
ogretmenlerin egitimlerinin arka planinin takip edilmesi daha netlik kazanacak ve daha
iyi bir anlayis olusturacaktir. Bu calisma, Ingiliz Dili Egitimi alaninda galisan
Ogretmen yetistiricilerinin  goriiglerini  alarak 1iyi bir Ogretmenin niteliklerini

belirlemeyi amaglamaktadir. Ayrica, ¢aligma, eger egitim programi dgrencileri etkili
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Ogretmenler olarak hazirlamaya uygunsa, etkili bir 6gretmenin ne olduguna dair

kavramsallastirmalar1 kesfetmeyi amaglamaktadir.

Arastirmanin Onemi

Son zamanlarda, iyi ya da baska bir deyisle etkili dil 5gretmenleri terimini, Ingilizceyi
yabanci dil olarak 6grenen Ogrencilerden, 0gretmen adaylarindan ve hali hazirda
alanda c¢alisan 6gretmenlerin goriis ve Onerilerine gére daha once yapilmis birgok
calisma arastirmaktadir. Caligmalari, anketler icinde sinirli, dar bilgi saglayan kapali
uclu anketler olan anketlerle cogunlukla nicel veri toplama araglarina dayanmaktadir.
Bununla birlikte, bu ¢aligma, 6gretmen yetistiricilerinin bilislerine iliskin bir anlayis
olusturmak i¢in metaforlar1 kullanmaya tesvik ederek, nitel verileri agik u¢lu sorularla
kullanarak, Ogretmen yetistiricilerinin etkili bir 6gretmen olarak nelerin etkili
olduguna iligskin goriislerini ve kavramsallastirmalarini ele almaktadir. Ayrica,
caligma, egitim programinin etkili bir dil 6gretmeni yaratma ihtiyaclarini karsilamaya
ne kadar uygun oldugunu kesfederek Tiirkiye'deki mevcut dil 6gretmenligi programi

ile baglantiy1 ortaya koymay1 amaclamaktadir.

Yontem

Durum ¢alismasi i¢in bilgi toplamak i¢in igerik analizine sahip nitel yontemler
kullanilmistir. Nitel arastirma yontemlerinin, arastirmacilari, insanlari ve icinde
yasadiklar1 sosyal ve kiiltiirel baglamlar1 anlama konusunda bilgi toplama konusunda
destekledigi sOylenebilir (Myers, 1997). Katilimcilarin deneyimlerinden belirli bir
sosyal anlayis i¢cinde deneyimlenen davraniglar. Arastirmacilar “neden”, “nasil” ve “ne

sekilde?” gibi sorular soruyorlar. ve teoriler, hipotezler ve genellemeler olusturun.

(Cresswell, 1998, Mertens 2005)

Vaka ¢alismasi, iyi1 bir dil 6gretmeninin goriislerini kesfetmek ve derinlemesine analiz
etmek i¢in tasarlanmis, etkili bir dil 6gretmeni yetistirmenin egiticilerin bakis agisina
uygunluguyla birlikte tasarlanmis acik uclu bir anket sunmaktadir. Nitel anket yas ve
cinsiyet sorulariyla baslar, ardindan 6gretmen egitmenlerinin sdzleriyle iyi bir dil

O0gretmeninin niteliklerini anlatan agik uglu sorulara gecer. Katilimcilardan,
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arastirmacilara bakis acilarini agiklamak i¢in metindeki sorulari 'biraz ayrintili' olarak

cevaplamalart istenir; bu, ¢esitli yanitlarla sonuglanir.

Vaka calismalar1 ayni zamanda cesitli alanlarda, 6zellikle degerlendirmede olan
incelemelerin tasarimidir. Vaka g¢alismalarinda arastirmaci, genellikle bir program,
olay, faaliyet, prosediir veya bir veya daha fazla kisi olmak iizere bir vakanin kapsamli

bir analizini ortaya ¢ikarir.

Buna uygun olarak, O'Connor ve Gibson (2003) nitel bir durum caligmasi yiiriitiirken

izlenecek bazi adimlart siraladi.

1. Verileri diizenleyin

2. Fikirleri ve kavramlari bulun ve diizenleyin

3. Verilerde kapsayici temalar olusturun

4. Veri analizinde ve bulgularda giivenilirligi ve gegerliligi saglayin
5. Bulgular i¢in olas1 ve makul agiklamalar bulun

6. Son adimlara genel bir bakisi analiz edin

Calisma Grubu

Tablo 1'de gosterildigi gibi, 51 katilimcidan 21'1 kadin (%40) ve 30'u erkek (%60)
rastgele gruba dahil edilmistir. Ayrica, yas aralig1 28 ile 59 arasinda degismekte olup,
3 ila 30 yillik bir {iniversitede 6gretmenlik tecriibesi bulunmaktadir. Son olarak,
katilimeilari %30'u Yardimer Dogent, %23"i Ogretim Gorevlisi, %18 Arastirma

Gorevlisi, %13l Profesor ve %9'u Dogenttir.
Tablo 1.

Katilimcilarin Ozellikleri

Cinsiyet Yiizde (%)
Kadin % 42
Erkek % 58

Yas
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28-34 % 37
35-39 % 30
40-49 % 17
50+ % 16
Ingilizce Ogretme deneyimi

3-9 yil % 15
10-14 y1l % 43
15-20 y1l % 20
21+ yil % 22

Veri Toplama Araclari

Bu arastirma, Tiirk iiniversitelerinden Ingilizce Ogretmenligi egitimcilerinden veri

toplamistir. Ogretmenlerden géniillii olarak ii¢ agik uglu sorudan olusan bir anket

doldurmalar istenmistir. Anketi dagitmak i¢in ¢evrimigi anket araclari kullanildi (6r.

Google Dokiimanlar)

Verilerin Analizi

Veri analizi agisindan, nitel veya nicel verilerin belirli konulara veya kategorilere

dayali olarak yapilandirilmis kodlanmasi olarak kabaca karakterize edilebilecek

analitik ¢alisma cercevesi olarak nitel igerik analizi secilmistir (Cohen ve digerleri,

2007; Fraenkel ve digerleri. 2012). Icerik analizi, iletisim bilimlerinden tiiretilen bir

tekniktir. (Flick, Kardoff ve Steinke, 2004). Ayrica herhangi bir metinsel materyale

sahip olmanin en 6nemli sey oldugunu belirtiyorlar. Ayrica baska bir bilim adama,

icerik analizinin hem pratik hem de teorik arastirmalarda kullanilabilecegini iddia

ediyor. (Dinger, 2018)

Nitel icerik analizi, verileri analiz etmek ve gOstermek i¢in nitel metodolojilerden

biridir. (Schreier, 2012). Arastirma sorulariin verilerde neyin analiz edilip neyin
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tiretilecegini belirlediginden bahsedilir. Nitel igerik analizinde kavramlar iiretildiginde
soyutlama siireci baglar. Schreier (2012) ise giivenilir olabilmek i¢in aragtirmacinin
sonuglara nasil ulagtifin1 betimlemenin gerekli olduguna inanmaktadir. Sonuglar ve
analizler okuyucular tarafindan serbestge erisilebilir olmalidir. Nitel igerik analizine
tiimevarimsal ve timdengelimli yaklagimlar miimkiindiir. Her ikisi de ii¢ ana asamayla

ilgilenir: hazirlik, organizasyon ve sonuglarin raporlanmasi.

Bu c¢alismada, c¢alismanin problemini arastirmak icin ¢evrimic¢i bir platform
araciligiyla bir ankette {i¢ acik u¢lu soru sunulmustur. Veriler, Tiirk tiniversitelerinden
ELT Egitmenlerinden goéniillii olarak katilimcilardan toplanmistir. Anket cevaplarina
gore Dornyei'nin (2007) igerik analizi ile ilgili Onerdigi prosediirler ile analiz
edilmistir. Ilk adim, her anket maddesine gére verileri word dosyalarina aktarmak,
ardindan 6n kodlama ve kodlama yapmak, ardindan buna gore diisiinceler gelistirmek
ve son olarak verileri degerlendirmek ve sonuglardan ¢ikarmaktir. Ayni seylere verilen
cevaplar tek bir kategoride birlestirildi, materyal cevaplar arasindaki iligkiyi
belirlemek i¢in dikkatlice gozden gegirildi ve ardindan belirli 6nemli temalar etrafinda
toplanan kodlar olusturuldu. Veriler nitel igerik analizine, 6n kodlamaya, kodlamaya

ve fikir ve tema gelistirmeye tabi tutulmustur.

Bulgular

Alan bilgisi ve Pedagoji bilgisi ile ilgili birinci soruya verilen cevaplarin 6zeti

frekans oranina gore asagida Tablo 3’te sunulmaktadir.
Tablo 3.

Alan ve Pedagoji Bilgisi

Ogeler Yiizde
1. Metodolojilerin bilgisi ve kullanimi %6.6
2. Dort beceriyi 6gretme bilgisi(Okuma, Yazma, Dinleme, Konusma) %4.7
3. Hedef dilde akic1 ve dogru konugma %3.3
4. Psikoloji Bilgisi %0.9
5. Dilbilgisini yeterince 6gretmek (kuralci yerine agiklayici) %0.4
6. Birgok dile hakim olma yetisi %0.4

Total %16,8
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Ayrica iyi bir dil 68retmeni ile ilgili toplanan ifadelerin %37,3"i ile kisisel nitelik ve
Ozellikleri otuz Ozellik olarak gostermektedir. Bunlar; sabirli, pozitif, agik fikirli,
motive ve motive eden, empati kurabilen, 6grenciler arasinda ulasilabilir, mizah
anlayisina sahip, kendi kisisel tilkenmigligini azaltan, donanimli, destekleyici ve
yargilayici olmayan, diiriist, adil, giivenilir, tutarli, arkadas canlisi, enerjik, hosgoriili,
esnek, 1yi iletisim kuran, nazik, ilham verici, sorumlu, sevecen, sevgi dolu, ¢aliskan,

coskulu, 6zverili, kendine giivenen, ¢cok goérevli ve anlayish.

Kisisel nitelik ve 6zellikler ile ilgili birinci soruya verilen cevaplarin 6zeti frekans

oranina gore agagida Tablo 4’te sunulmaktadir.

Tablo 4.

Kisisel Nitelik ve Ozellikler

Ogeler Yiizde
1.Motive ve motive eden %04

2. Empati gosteren %2,5
3. Acik goriislii %1,9
4.Sabirl %1,9
5.Hazirlikli (materyal) %1,9
6. Arkadas canlis1 %1,9
7.Espiri anlayisi olan %1,9
8. Sevecen %1,9
9.1letisim becerisi yiiksek %1,9
10. Diger nitelikler %18
Total %378

Mesleki becerilerle ilgili birinci soruya verilen cevaplarin 6zeti frekans oranina gore

asagida Tablo 5’te sunulmustur.



Tablo 5.

Mesleki Beceriler
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Ogeler
1. Kendi 6gretme stillerini ve stratejilerini giinceller
2. 21. ylizy1l becerileri

3. Ogrenmeleri yansitma

~

. Arastiran

5. Hazirlikli

[®)

. Yenilikei

7. Ozerk

8. Dort beceriyi harmanlayan (Okuma, Yazma, Dinleme, Konusma)
9. Keyifli, eglenceli ve ilging dersler sunar

10. Sinif hakimiyeti

11. Yerinde ve dogru karar verme

12. Elestirel diisiinme

13. ELF farkindalig1

14. Kiiltiirel farkindalik

15. Hiimanist bakis agilarini kullanir

Total

Yiizde
%17,1
%4,3
%3,3
%3,3
%2,8
%2.,3
%1,4
%14
%1,4
%0,9
%0,9
%0,9
%0,9
%0,9
%0,4

%33.,5

Sinif davranisina iligkin birinci soruya verilen cevaplarin 6zeti frekans oranina gore

asagidaki Tablo 6'da sunulmustur.

Tablo 6.

Sumif -I¢i Davraniglar

Items

1. Ogrencilerin ihtiyaglarini ve ilgi alanlarim analiz eder
2. Siirekli izleyen

3. Arastirmaya tesvik eder (diisliniir ve yansitir)

4. Ozerk dgrenmeyi tesvik eder

5. Diinya vatandasi olmay1 vurgular

Yiizde
%3,3
%2.,3
%14
%1.,3

%1,3



6. Smifla iletisim kurar %0,9
7. llkeler (derse zamaninda gelme, dgrencilerin ddevlerini kontrol etme vb.) 9%0,4
8. Zaman Y Onetimi %0,4
9. Farkl1 bakis agilar1 gosterir %0,4
Total %12,4
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Ogretmen yetistiricilerinin kullandig1 metaforlarin dagilimi asagida Tablo 7°de

gosterilmektedir.



Tablo 7.

Ogretmen Yetistiricilerinin Kullandigi Metaforlarin Dagilimi
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Otokratik 6gretmen Demokratik/katilimc1 6gretmen
Lider 6gretmen Uretken Ogretmen Kaynak kisi olarak ~ Bakic1 olarak Rehber olarak Kolaylastirici olarak Ozgiir 6gretmen
Ogretmen O0gretmen O0gretmen Ogretmen
Kral Sef Giines Anne Turist rehberi Orkestra sefi Tam zamanli 6grenci
Kaptan Ressam Glines 15181 Psikolog Baglayici Isvec cakis Karinca
Peygamber Ciftci Yagmur Bagaj tasiyici Ana anahtar
Kahraman Sovmen Nehir Meclis iiyesi Lastik
Marxist Aktor Valf amplifikatorii Iyi film
Muse Palyaco Dolunay Liiks araba
iTham perisi Mum
Agac
Kagif
8 7 10 7 8 3 8
%15,8 %13,7 %19,6 %13,7 %15,8 %5,8 %15,8




Tablo 8, katilimcilarmn bakis agisindan Ingilizce 6gretmenligi egitim programina

iligkin olumlu gorisleri gostermektedir.
Tablo 8.

Ingilizce Ogretmen Yetistirme Programi Hakkinda Olumlu Gériisler

Ogeler Yiizde
1. Ozerklige dogru yeni bir adim %5,6
2. Dil becerisine dayali ders saatleri artirildi %5,6
3. Ogretmenlik uygulamasi ciddiye alimr %1,8

Tablo 9, Ingilizce dgretmenligi egitimi programina iliskin olumsuz gériisleri

katilimcilarin bakis agisindan gostermektedir.
Tablo 9.

Ingilizce Ogretmen Yetistirme Programi Hakkinda Olumsuz Gériisler

Ogeler Yiizde
1. 21. yy. becerileri 6gretimini biitiinlestirme ihtiyaci %24.5
2. ELT tabanli derslerinin daha fazla saate ihtiyaci var %16,9
3. Uygulamal:1 derslerin saatleri artirilmal %11,3
4. Sinurli sayida zorunlu ve segmeli derslerin bulunmasi (Edebiyat, dilbilim, %9,4

metodoloji vb.)

5. Dil becerileri derslerinin sayisini azaltmak yardimci olmuyor %7,5
6. Biittinliikten uzak %3,7
7. Uygulama dersleri daha erken donemlerde baslamali %3,7
8. Egitim dersleri dgrencileri sikiyor %1.,8
9. Dil becerilerinin gelisiminin sayisini azaltmak yardime1 olmuyor %1,8
10. Kiiltiirleraras anlay1s eksikligi (¢ift dillilik, s6z dizimi vb.) %1.,8
11. Psikodilbilime giris vurgusu yok %1,8

12. KPSS ile uyumlu bir program degil %1,8
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Etkili bir dil 6gretmeninin algilarina iligkin bulgular1 6zetlemek gerekirse, kendini
giincelleyen bir d6gretmenin en énemli ve vurgulanan 6zelligin oldugu sdylenebilir.
Ayrica metodolojik bilgi ve nasil kullanildig: siklikla vurgulanir ve belirtilir. Bundan
baska, 6grencilerin ihtiyag ve ilgilerini analiz etmek ve onlari motive etmek degerlidir.
Belirtilen metaforlar 15181nda etkili bir dil 6gretmeni, ¢ogunlukla giines, agag, nehir,
yagmur ve dolunay gibi dogadan kaynak olan bir kisiyle iliskilendirilir, ayn1 zamanda
siklikla bir dil 6gretmeni olarak da ifade edilir. rehber ve lider. Tiirkiye'de kullanilan
Ing iliz Dili Egitimi programu ile ilgili olarak, katilimcilar olumlu gériislerden ziyade
cogunlukla olumsuz goriis belirtmiglerdir. En ¢ok belirtilen goriis, programin 21.
yiizy1l 6gretim becerilerini entegre etmesi gerektigi ve Ingilizce Ogretimi temelli
derslerin daha fazla saate ihtiyag duyduguydu. Ayrica sinirli uygulama saatleri ve
sinirli zorunlu ve segmeli dersler de vurgulandi. Olumlu algilar 15181nda, 6zerklige
dogru yeni bir adim atildigi ve dil becerisine dayali ders saatlerinin artirildig

katilimcilar tarafindan dile getirildi.

Sonuc, Tartisma ve Oneriler

Katilimcilar tarafindan belirtilen temel 6zellikler dikkate alindiginda, etkili bir yabanci

dil 6gretmeni profili su sekilde tanimlanabilir:
1. Alan ve Pedagoji bilgisine sahip,

a. metodolojiler hakkinda bilgi sahibi ve bunlar1 kullanabilen
b. dort beceriyi 6gretme bilgisi

c. olmak hedef dilde akici ve dogru konugmaktir
2. Pedagojik Bilgiye sahip,

a. Ogretim stillerini giinceller
b. 21. ylizy1l becerileri

c. Ogrenmeleri yansitir
3. Belirli kisisel 6zelliklere sahip,

a. motive ve motive edici olmak
b. arastiran

c. empati gostermek



67

d. Ogrencilerin ihtiyaglarini ve ilgi alanlarini analiz eder.

e. glines, yagmur, nehir dolunay1 gibi kaynak bir insandir.

Bu c¢alismanin sonuglarina dayanarak, hem teori hem de uygulama diizeyinde politika
yapicilar, malzeme tasarimcilari ve uygulayicilar i¢in asagidaki sonuglar ortaya

¢ikmaktadir:

a) Ogretmen vyetistiricileri, karar verme siirecinin bir par¢as1 olmali ve her dgretmen
yetistirme programinin gelistirilmesinde onlarin goriisleri dikkate alinmalidir. Alanda
uygulayict olmalari1 nedeniyle, programda neyin ige yarayabilecegi ve neyin kotii

calisabilecegi hakkinda pratik bilgilere sahiptirler.

b) ELT programlarinin &grencilerin etkili bir dil 6gretmeni olmalarimi saglamada
onemli bir rolii oldugu sdylenebilir. Bu nedenle 6gretmen adaylarmin gelisimini
destekleyen uygulamali dersler artirilmali ve uygulama saatleri son siniftan daha erken

bir agamada baslamalidir.

c¢) ELT programi, adapte edilen egitim sisteminde etkili bir dil 6gretmeni olmalarini
saglayan onemli beceriler kazandiran dersleri icerecek sekilde yeniden tasarlanabilir.
Bu nedenle 6grencilerin degisen ihtiyaglara cevap verebilmesi i¢in 21. yy becerilerinin

programlara entegre edilmesi gerekmektedir.

d) Program, Ogrencilerin O0grenme ortamini, giicli ve zayif yonlerini daha iyi
anlamalar1 i¢in konu bilgilerini, pedagojik bilgilerini ve hatta kisisel 6zelliklerini

gelistirerek zorunlu ve se¢meli dersleri artirmalidar.

e) Program, dil 6gretmenlerinin 6grencilere ve 0gretmenlere en iyi sekilde fayda
saglayan materyalleri ve 6grenme ortamlarini olusturmak i¢in daha genis bir bakis

acis1 kazanmalari icin kiiltiirlerarasi anlayisi icermelidir.

Bu caligma, iyi bir dil 6gretmeninin ne oldugunun 6zelliklerini metaforlar yardimiyla
ve Tiirkiye'deki Ingilizce Ogretmenligi programmin Ogretmen yetistiricileri
perspektifinden etkili dil O6gretmenleri yetistirmeye ne kadar uygun oldugunu
kesfetmeyi amaclamistir. Bu &gretmen yetistiricileri su anda Tiirkiye'de Ingilizce
Ogretmenligi programi 6grencilerine ders veren bir Ingilizce Ogretimi béliimiinde
calistyorlardi. 25 farkli Ingilizce Ogretmenligi boliimiinden 51 6gretmen egitmeni
gorlslerini e-posta ile belirttiler. Tiirkiye'de daha Onceki c¢alismalar ¢ogunlukla

Ogretmenler, 6grenciler veya 6gretmen adaylar ile ilgili oldugundan, 6gretmenlerin
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algilar1 ve inanglart acgik uclu sorulardan olusan nitel bir anket araciligiyla ortaya
cikarilmistir. Buna gore, daha genis bir yontem ve arastirma tasarimlart yelpazesi

kullanilarak daha genis bir katilimc1 grubuyla daha fazla arastirma yapilabilir.
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APPENDIX-2

ADAPTED QUESTIONNAIRE (GELISTIiRILMIiS ANKET)

Questionnaire for MA thesis

Dear Sir or Madam,

This open-ended questionnaire has been designed to be used in an ELT masters thesis
supervised by Dr Ali KARAKAS at Mehmet Akif Ersoy University, Burdur. Its aim is to research
the Turkish teacher educators’ perceptions and the underlying beliefs concerning what
makes a ‘good ‘ language teacher and how effective the current ELT language teacher
training program is as to training ‘good’ language teachers. There are only three open-ended
questions. Depending on the length of your responses, it might take five to ten minutes to fill
out the form.

Your participation is very much appreciated. Any kind of personal information will be kept
anonymous.

Thank you for collaborating.

Nagehan Demirdad (MA Student)

E-posta*

E-posta adresiniz

Gender *

(O Female
O Male

Age*

Yanitiniz



Where do you work ? *

Yanitiniz

How many years have you been working ? *

Yanitiniz

What is your current position ? *

(O Research Assistant

QO Lecturer

(O Assist.Prof

(O Assoc. Prof

QO Fullprof

Please explain what really makes 'a good language teacher' in your view? (e.g.

any characteristics of good language teachers)

Yanitiniz

Please complete the following sentence: A good language teacher is like a(n)
....................... BECAUSESING vt s

Yanitiniz

Do you think the new teacher education program helps you to train ‘good
language teachers'? Why-why not?

Yanitiniz
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