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Bu calisma, karma yontem yaklasimiyla, Ingilizce Hazirlik Okulu &gretmenlerinin
Bilgi ve Iletisim Teknolojileri (BIT) araglariyla kapsamli okuma uygulamasina iligkin
goriislerini, uygulamalarini ve yasadiklar1 sorunlar1 incelemistir. 86 6gretmen calismaya
katild1 ve BIT araglariyla kapsamli okuma konusundaki goriisleri ve uygulamalarina
iliskin bir anketi yanitladi. Bunun yanisira, dokuz géniillii 6gretmenle yar1 yapilandirilmig
goriismeler yapildi. Nicel veriler tanimlayic istatistikler kullanilarak analiz edildi, ve
nitel veriler icerik analizi kullanilarak analiz edildi. Son asamada ise nicel ve nitel
bulgular karistirilarak sonuglar birlestirildi. Bulgular, dgretmenlerin BIT araglariyla
kapsamli okuma uygulamasi hakkinda olumlu goriislere sahip olduklarini ortaya
koymustur. Baslica avantajlarin, genel dil yeterliligi ve okuma becerilerini gelistirme,
dikkat ¢cekme, motivasyon ve 6zerkligi artirma, ¢esitli materyaller saglama, esneklik ve
kolay erisim ile ilgili oldugu kesfedildi. Smirliliklar, zihinsel ve fiziksel hasar, dikkat
daginikligi, baglant1 ve giivenlik sorunlari ile iligskilendirildi. Bulgular ayrica, bazi
ogretmenlerin BIT araglariyla ilgili yetersiz bilgi ve deneyime sahip olmalar1 nedeniyle
BIT araglartyla kapsamli okuma uygulamas: yapmadigini, diger gretmenlerin ise cesitli
uygulamalarla streci yonettiklerini gosterdi. Sorunlar, Ogrenci kaynakli, 6gretmen
kaynakli ve uygulama kaynakli olmak {izere ii¢ Kkategoriye ayrildi. Bu g¢aligmanin
bulgulari, egitim yetkilileri ve okul yonetimleri i¢in Ogretmenlerin goriislerini ve
uygulamalarmi anlamak ve kapsamli okumay1 BIT araglar1 ile destekleme agisindan

yararl olabilir.

Anahtar Sézcukler: Bilgi ve iletisim teknolojileri, Kapsamli okuma, Ogretmen goriisleri

ve uygulamalari, Ingilizce hazirlik okulu



ABSTRACT

UTILIZING ICT ON EXTENSIVE READING PRACTICES OF EFL LEARNERS:
TEACHERS’ VIEWS, PRACTICES, AND ISSUES CONCERNING THE
IMPLEMENTATION

Ozge Su OZALP

Department of Foreign Language Education
MA in English Language Teaching Program
Anadolu University, Graduate School of Educational Sciences, April 2023
Advisor: Assoc. Prof. Dr. Ali MERC

This study examined English Preparatory School (EPS) teachers' views, practices,
and challenges regarding extensive reading (ER) practice with Information and
Communication Technologies (ICT) tools through a mixed-methods approach. 86
teachers participated in the study and answered a questionnaire on their views and
practices on ER with ICT tools. Besides, semi-structured interviews were conducted with
nine volunteer teachers. The quantitative data were analyzed through descriptive
statistics, and the qualitative data were analyzed via content analysis. In the final phase,
the quantitative and qualitative findings were mixed, and the outcomes were merged. The
findings revealed that teachers viewed ER practice with ICT tools positively. The primary
advantages were related to improving general language proficiency and reading skKills,
attracting attention, increasing motivation and autonomy, providing a variety of materials,
flexibility, and easy access. The limitations were associated with mental and physical
damage, distraction, connection problems, and security issues. The findings also
demonstrated that while some teachers did not practice ER via ICT tools due to
insufficient knowledge about and experience with ICT tools, others managed the process
with various practices. The problems were divided into three categories: Student-based,
teacher-based, and implementation-based. The findings of this study could be useful for
education authorities and school managements to understand teachers’ views and

practices and to support ER with ICT tools.

Keywords: ICT, Extensive reading, Teacher views and practices, English preparatory

school
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1. INTRODUCTION

1.1. Background of the Research

In the 21st century world, rapid technological developments became integrated into
all areas of life in line with society's expectations. With technology, a global order has
been established, and countries integrate technology into society to keep up with
developments and innovations. This is where the concept of Information and
Communication Technologies (ICT) comes in. Kaware and Sain (2015) defined ICT as
“a combination of technological tools and resources that are used to manipulate and
communication the information” (p. 27). ICT is a broad category of written, audio and
visual tools that enable both to create and access information. Through ICT, individuals
access and collect information, store it, and share information with networks such as the
Internet. Mobile phones, computers, tablets, and software programs are a few examples
of ICT tools.

The field of education is also greatly affected by technology (Szymkowiak et al.,
2021) because in this century, being able to access information and interact efficiently in
a global setting is one of the fundamental necessities of people (Ates Cobanoglu & Yiicel,
2017). The process of incorporating technology into learning programs is now
significantly assisted by ICT (Kaware & Sain, 2015). Research from the past to the
present offer some support for the benefits of ICT use on learning (Azmi, 2017; Cakici,
2016; Hashemi & Kew, 2020; Salehi & Salehi, 2011; Sharndama, 2013; Warschauer,
1996; Yunus et al., 2013). Today, with the promotion of technology, traditional education
materials such as textbooks, and blackboards have been replaced by materials compatible
with the contemporary world like interactive whiteboards, computers, mobile phones,
tablets, e-books, and online dictionaries. In connection with this, the classroom ceased to
be the only area where learning took place, and the learners have begun to continue their
studies outside the classroom (Wu, 2016).

Just as other areas of education have been affected by technology, foreign language
teaching has also been affected. The process of teaching a foreign language necessitates
incorporating techniques that are effective and appealing to students (Sogiit, 2019).
Besides, using the appropriate materials and techniques fit for the learners' interests and

levels is required to increase learner motivation. Considering the young people, for whom



technology occupies a great place in their lives today, it can be thought that technology-
based techniques and materials can support their foreign language learning process.

During the language learning process, students are expected to improve themselves
in different language skills. Reading is among the most fundamental skills that are
directly related to learning. According to the Reading Hypothesis, which is a specific case
of the Input Hypothesis, reading provides comprehensible input that aids language
learning (Krashen, 1991). As language learners read, they store information for future
use. Although reading is a valuable source of input and a skill that facilitates language
learning, teachers may encounter some problems in practice. These problems may include
students' lack of knowledge and use of reading strategies, finding reading dull and a
difficult task, the texts in the books are not appropriate for students’ level, lack of
motivation due to lack of vocabulary and grammar knowledge, lack of efficacy, anxiety,
and limited time (Sadeghi & lzadpanah, 2018; Setiyadi, 2016).

If used appropriately, Extensive Reading (ER) is an approach that could be
advantageous to both students and teachers to solve mentioned problems. It is an
independent type of reading and it provides students with flexibility in their
extracurricular reading in line with their level and interests (Grabe & Stoller, 2002; Nation
& Waring, 2020). ER can be integrated into foreign language education to motivate
students, empower them to read autonomously, and support them in becoming active
readers. As a result of the increase in studies on ER in the literature, ER has proven to be
effective in different areas such as improving reading comprehension (Al-Nafisah, 2015;
Endris, 2018; Sheu, 2003; Yilmaz et al., 2020), learning reading strategies (Nishino,
2007), increasing reading rate (Beglar et al., 2012; Bell, 2001; Iwahori, 2008), improving
reading fluency (Ateek, 2021; McLean & Rouault, 2017), changing attitudes toward
reading positively (Asraf & Ahmad, 2003; Cho & Krashen, 1994; Endris, 2018; Sheu,
2003), improving overall language proficiency (Bell, 2001; Iwahori, 2008; Sheu, 2003),
promoting vocabulary retention (Ateek, 2021; Boutorwick et al., 2019; Cho & Krashen,
1994; Horst, 2005; Iwata, 2022; Liu & Zhang, 2018), and increasing motivation (Cho &
Krashen, 1994; Nishino, 2007). As it is understood from the studies, ER can be an
effective method to solve the reading practice problems mentioned above.

As stated before, the new generation is intertwined with technology. Considering
their living standards, expectations, and interests, language learners might be encouraged

to use ICT for ER practices. Thanks to the many websites and apps that provide digital
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reading materials on the Internet (Dao, 2014; Sun, 2003), ER with ICT tools can
effectively attract students' attention and enable them to be active outside the classroom
in terms of reading (Lai & Zhao, 2005; Ni’mah & Umamah, 2020). When ICT tools are
considered, computers and mobile phones are the first tools that come to mind and the
most accessible tools today. Approaches to the use of these two tools in foreign language
teaching have emerged. One of these is Computer-Assisted Language Learning (CALL),
which refers to the use of computers, and the other is Mobile-Assisted Language Learning
(MALL), which refers to the use of mobile devices in language learning. The
contributions of CALL (Alshehri, 2018; Dina & Ciornei, 2013; Farivar & Rahimi, 2015;
Lai & Kritsonis, 2006) and MALL (Ahn & Lee, 2016; Burston, 2014; Corbeil & Valdes-
Corbeil, 2007; Elola & Oskoz, 2017; Hazaea & Alzubi, 2016) to language learning have
been researched by different studies and significant contributions have emerged. In
general, it is observed that most, if not all, of the students have personal mobile phones
and computers. Therefore, the use of computers and mobile phones for ER may be
encouraged. Although there are not many studies on Online Extensive Reading (OER) in
the literature and it is a topic that is only recently coming into the limelight compared to
other topics, some studies have underlined the contributions of OER to the learning
process (Arnold, 2009; Bui & Macalister, 2021; Chen et al., 2013; Cote & Milliner, 2015;
Howarth & Bollen, 2019; Ni’mah & Umamah, 2020; Zhou & Day, 2021).

Integrating ICT into foreign language teaching, specifically ER practice, can have
positive results. On the other hand, there is a fact that should not be ignored: Teachers
have a key role in integrating technology into educational practices. Teachers need to be
aware of the global issues posed by technological developments in terms of the
requirements of educational materials, in this way, they can accommodate students'
demands to assist them in becoming graduates who are capable of overcoming the
difficulties imposed by the global contention (Khusniyah, 2021).

Teachers' use of various ICT tools has grown dramatically throughout the history
of English Language Teaching (ELT) (Al-Kadi, 2018). They follow innovations to ensure
that students develop in the best way according to their needs and expectations, and they
should integrate these innovations into education in a beneficial way (Dinger, 2014). They
offer students many different channels that can be useful in the learning process. Schools
may be equipped with the necessary technical equipment, but students will struggle to

fully utilize ICT tools if teachers are not in control and involved in the process because
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they act as learning guides and facilitators, and they assist learners in selecting and
connecting the learning materials to real life, and learners construct knowledge (Domingo
& Garganté, 2016; Durdu & Ozden, 2019; Irgatoglu, 2021). Warschauer and Meskill
(2000) explained the importance of the teacher factor in the effective use of technology
as follows: “the key to successful use of technology in language teaching lies not in
hardware or software but in ‘humanware’ - our human capacity as teachers to plan,
design, and implement effective educational activity” (p. 316). Besides, teachers' views,
attitudes, and beliefs play a significant role in determining the successful usage of
technology in the classroom (Chen, 2008).

The primary emphasis of the current research is the use of ICT tools for ER,
therefore, it is critical to investigate teachers' views and practices on this topic. One reason
is that teachers are the main characters integrating technology into educational practices.
The other reason is that their technological views and practices have the potential to
influence their future ER practices with ICT tools. This is because the views that teachers
already have govern their practices. Moreover, their practices and the positive and
negative things they experience in practice also affect their views.

Examining what teachers think about ER with ICT tools, the challenges they
experience, and their practices is one of the most significant steps in disseminating ER
practices through the use of ICT tools in the Teaching English as a Foreign Language
(TEFL) context. Therefore, in this study, teachers' views on ICT-supported ER, their
practices, and the problems they encounter in practice will be presented, discussed, and

contributed to the relevant literature on the subject.

1.2. Statement of the Problem

Reading plays a significant role in learning a foreign language. While reading is
important for learning foreign languages, the reading amount is not the same in every
country. Based on previous research, Odabas, Odabas, and Polat (2008) stated that a
significant part of Turkish people do not have a continuous reading habit. Moreover,
during the period of their research, they stated that no significant progress had been made
in the development of reading culture in Turkiye. In this context, various studies are
carried out to make improvements, and some innovations required by the current era have

begun to be taken into consideration. With the rise of technology's use in 21st educational



settings, technology and its employment in reading has become an area worth
investigating.

According to the Turkey Trends Quantitative Research Report (Aydin et al., 2021),
the rate of non-readers in Turkiye was 59.1% in 2020 and 59.5% in 2021. As can be seen
from the results, the rate of reading books in Tirkiye has decreased over the years, and
the non-reading segment in the society occupies a very critical place. In addition, it was
observed that the rate of those who do not read newspapers increased by 48.4% in 2019,
56.6% in 2020, and 58.6% in 2021. It is notable from the study's findings that the
percentage of people who read the newspaper online has grown over time, 62.9% in 2020
and 72.6% in 2021. At this point, the effect of technology on reading habits draws
attention. Although the reading rate decreased, the rate of online reading increased
significantly. Similar to these findings, according to Acarturk (2012), utilization of
mobile devices increased significantly, and digital resources such as e-books started to
replace printed books.

International Literacy Association (ILA) annually solicits feedback on the “hot
topics” in reading from reading instructors. According to the ILA’s report (2020)
prepared based on the responses of 1,443 participants from 65 countries, one of the top
five most critical issues was “providing access to high-quality, diverse books and content”
(p. 6). Another important finding was that teachers wanted more professional
development in using digital resources in literacy education. By looking at these two
important findings, it can be inferred that, in literacy education, instructors need more and
better quality resources, and perhaps they think that one way to achieve this is to use
digital resources.

The decrease in the amount of reading in Turkiye over the years plays a significant
role in encouraging studies on how to boost reading practice, which has an important
place in foreign language learning because people who do not read in their native
language are very likely to have a low rate of reading in a foreign language. This idea has
been supported by some studies. For example, Milliner (2021) discovered that avid
extensive readers (students who read much more than the course's vocabulary goals) are
also avid readers in their L1. Although curricular reading takes place in schools, students
may not be active in reading outside of school. Ortas (2008) highlighted the fact that
extracurricular reading is crucial because consciousness and knowledge cannot be

acquired solely through a textbook. In addition, the majority of the texts cover academic
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topics. After a point, reading becomes a boring activity as the content does not fit the
students' interests (Safaeia & Bulca, 2013). For this reason, it is essential to encourage
students to read for their interests and foreign language levels without creating grade
anxiety or placing restrictions on where and when they can read. ER can be integrated
into foreign language education for this purpose. Furthermore, technological tools can be
used as alternative support for students' ER practices based on the increase in the rate of
using technology to read among the active reader group (Aydin et al., 2021). Likewise,
previously mentioned findings in ILA’s report (2020) support the idea that more resources
are needed to support students' reading practices, and this is likely to be resolved through
digital resources.

ER requires reading a large amount of materials. The digital environment can
provide language learners with a large number of resources. On this basis, these two
situations can be intertwined and pave the way for a new approach to support and
encourage reading in foreign language education. As a result of technological
advancements, teachers are expected to possess the necessary skills to incorporate ICT
tools into the classroom (Genc, 2011). However, teachers must first have positive views
and attitudes to use technology in their teaching actively because their positive views and
attitudes toward the utilization of ICT tools directly affect the use. The same applies to
the use of ICT tools in ER practice. Besides, in countries where English is taught as a
foreign language, teachers' views on integrating ICT tools such as computers and mobile
phones into education, as well as their practice, are important because through these tools,
students can access a large number of authentic reading materials and improve their
foreign language. In this context, it is useful as a first step to examine the general lines of
the issue in question. It is critical to first examine teachers' views, practices, and the
problems they face since the first encouragement and assistance in supporting students'
ER practices with ICT tools comes from teachers. Although there are separate studies on
the use of ICT tools and ER in the Tlrkiye context, there is no study on English
Preparatory School (EPS) teachers’ views, practices, and the problems they experience
regarding the use of ICT tools to support EFL learners’ ER practices. This gap in the

literature paved the way for this study.



1.3. Purpose of the Study & Research Questions

This study aims to investigate the views, practices, and practical issues of EPS
teachers working in a state university in Eskisehir, Turkiye, regarding the integration of
ICT tools to support ER. The ultimate aim of the study is to contribute to the more
effective use of ICT tools to support reading skills in ELT, especially in English
preparatory classes, by revealing the views and practices of EPS teachers on the use of
ICT tools in ER practice. Within the framework of the research, this study will seek
answers to the following research questions:

1) What are the views of EPS teachers about extensive reading powered by ICT
tools?
2) What are their practices for using ICT tools to support extensive reading?

1.4. Significance of the Study

Today's students are representative of the generation that grew up with new
technology. They have been exposed to and actively used technological tools throughout
their lives. In terms of communication, interaction, and enjoyment, these technological
tools play a significant role in their lives. Prensky (2001) identified these students as by
using the metaphor Digital Natives. At the same time, people who are not born into
technology, such as the teachers of these students, are defined as with the methaphor
Digital Immigrants. Prensky (2001) stated that teachers should stop resisting innovations
and speak students’ language. To do this, it is important to develop a methodology that
fits the students' style and teach both legacy (traditional curriculum) and future
(technological) content by taking into account the demands and styles of the students.

With the change in the student profile, foreign language learning and teaching are
significantly affected by technological advancements. Today, ICT tools play an important
role in foreign language education. ICT tools are seen by language scholars as motivating
and helpful instruments (Al-Kadi, 2018). In connection with the great place technology
occupies in their lives, language learners are accustomed to using ICT tools in their
learning processes. They can study outside the classroom with the help of these tools,
rather than limiting their study only inside the classroom. On the other hand, the
widespread use of technology in foreign language education has not led to the active and
innovative use of technology in every context. There have been some studies that have

come up with findings that support this situation. For example, in a study, Turkish higher



education institutions’ English teaching programs were examined, and attempts were
made to highlight the fields in which students and teachers excel as well as the challenges
they confront (TEPAV & British Council, 2015). The findings of the research revealed
that teachers rely heavily on interactive whiteboard materials provided by the publishers
of the textbooks. It was stated that this situation does not prevent the meeting of course
needs, but restricts the freedom and creativity of teachers and the intrinsic motivation of
students. It was also suggested to create educational programs that concentrate on
supporting technological equipment, such as the use of mobile phones by students,
regarding the use of technology in English teaching classes.

ICT tools can be used to develop and support learners' different foreign language
skills. One of the implementations is for students to use ICT tools to do ER. ER with ICT
tools might help support extracurricular reading activities for pleasure, providing students
with lots of authentic materials, increasing student autonomy, reducing the cost spent on
printed materials, etc. There are various studies on ER and OER in the literature, but there
is a lack of studies on teacher views, practices, and issues that are significant in practice
regarding the use of ICT tools to support ER. The need for the current study is supported
by this gap in the literature.

Within the scope of this research, ICT tools were determined as the computers and
mobile phones that students and teachers have the most common access to. Since teachers
are the primary individuals who integrate technological tools into foreign language
lessons in a purposeful way, one of the most important steps to disseminate ER practices
using ICT tools in Tirkiye is to examine teachers’ views and practices. Preparatory
schools play a significant role in teaching English in Turkish higher education
institutions. For this reason, it is worth examining the views, practices, and problems
faced by EPS teachers regarding the use of ICT tools for ER. The results of this study will
further reveal the views and practices of EPS teachers about ER via ICT tools. Moreover,
practical issues and problems in this context will be revealed.

The findings will pave the way for applied research that can be done on this subject
as a result of revealing the views and practices of EPS teachers on using computers and
mobile phones for ER. As it is well known, teachers' views, beliefs, perceptions, and
attitudes directly influence their practice. Therefore, the best approach is to explore their
views of ICT-supported ER before measuring whether this practice will be effective in

increasing reading-related issues such as reading amount, comprehension, reading
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attitude, etc. Teachers' views are crucial for curriculum developers to properly incorporate
ICT tools into future lessons. With the help of this study, it is hoped to provide guidance
for future actions by revealing EPS teachers' views, practices, and problems they face
regarding ER practice with ICT tools.



2. LITERATURE REVIEW

2.1. Introduction

This chapter presents the definitions and explanations for reading, ER, ICT, CALL,
MALL, and OER. In addition to the definitions and explanations, relevant global and

local studies in the literature are reviewed.

2.2. Reading

In the process of learning a language, reading is an important skill. Reading is a
language skill that requires comprehending the meaning, and understanding what is
written. It requires recognizing words for comprehension to occur. In addition, it is a
useful opportunity to increase the level of pronunciation and fluency in speaking (Nuttall,
1996), writing (Krashen & Terrel, 1998), grammar, spelling, and vocabulary (Krashen,
2004). It also affects cognitive development, that is, people who read more become more
successful in literature and other related fields (Krashen, 2004). Furthermore, reading is
a valuable activity for enhancing cultural awareness and knowledge.

In terms of communication and reading, there is a sender who aims to encode the
message in her mind to transmit it to the other party, and a receiver who decodes it
(Nuttall, 1996). According to Ur (1996), it is feasible to read and comprehend texts
without decoding individual letters. This is supported by having background knowledge
of the context. Lack of previous knowledge may cause learners to decode letters to
understand words. To understand a text, a student must have the necessary knowledge of
vocabulary and grammar. Additionally, cultural awareness, previous knowledge about
the subject, and extra-linguistic information have an important place in reading
comprehension (Krashen, 1982; Liman Kaban, 2020). On the whole, the reader’s main
goal is to understand what he or she reads. The process of reading and constructing
meaning requires active interaction between the text, the reader, and the reading context
(Wixson et al., 1987). Besides, Anderson (2003) added fluency and reading strategies to
the components of reading.

When it comes to interacting with oneself and the outside world, reading plays a
significant role. Reading is regarded as being crucial to a person's overall growth as well
as to his or her awareness of own experiences and the outside world (Freire, 1983). It has

a significant role in learning and academic achievement (Anderson, 2003). Correct
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exposure to language components such as vocabulary and grammar while reading is
effective in the learning process, which in turn promotes academic success. According to
Slavin et al. (2008), low-reading-level students struggle to comprehend complicated and
challenging reading materials that they come across in academic life, which causes them
to be unable to grasp the topics related to their course. As a consequence, it prevents them
from succeeding academically. Thus, it is crucial to assist them in acquiring appropriate
reading strategies, increasing their reading habits, and supporting their reading practices
for their success in their social life, academic and future careers.

Krashen (2004) mentioned a term named flow which was introduced by
Csikszentmihalyi (1990). In its simplest form, flow can be described as a state that occurs
when a person engages in an activity deeply but without any effort. In the flow state,
factors such as time, place, and daily matter are set aside, while only the activity or
experience is in the foreground. According to Csikszentmihalyi (1990), although there
are many intellectual activities, reading “is currently perhaps the most often mentioned
flow activity around the world” (p. 117). Considering the term flow, supporting students
to read according to their mental conditions, pleasures, and interests in or out of the
classroom, may reduce the students’ low motivation and prejudice against reading.
Furthermore, it can provide students with an enjoyable experience and help lessen the
stress level of students experiencing foreign language learning anxiety.

The purpose of every reading is not the same. Sometimes reading is done to access
certain information, on the other hand, sometimes it can be done purely in line with
personal pleasures and interests. Nuttall (1996) stated that reading outside of the scope of
foreign language learning is usually neither for pronunciation nor grammar rules. These
readings are for getting a specific message like facts, feelings, or thoughts. When it comes
to reading in foreign language learning, a problem arises for teachers. To clarify, reading
IS seen as an activity that is just for classroom purposes for some teachers and students.
As a result, a motivation decrease in language learners can be observed. To prevent this
crucial problem, one way is to make reading interesting. Apart from this, it is important
to make reading a purposeful activity. This will make instruction more goal-directed and
make the classroom more lively.

The role of teachers in the development of reading comprehension is undeniable.
Being passionate about teaching reading is a critical supporter of the process. Anderson

(2003) asserted that educators should think of themselves as facilitators. It is essential to
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assist each learner to find what works best for them in the reading development process,
such as a reading strategy or finding appropriate materials. Teachers must master the
nature of reading and students’ reading psychology. In this way, all of the internal and
external factors that influence the reading process will be under the teachers' control, and
they can understand students’ attitudes toward reading, and also take steps to encourage

students to read in line with these.

2.2.1. Extensive vs. intensive reading

The purpose of reading may differ from person to person. One person may read to
gain knowledge on a particular subject, while the other may read for pleasure. The same
is valid for foreign language classrooms. Some learners only read under the supervision
of their teachers, while others do so to prepare for exams or just because they enjoy
reading. There are two types of reading: Intensive and extensive reading (Harmer, 2007).
Intensive reading generally takes place in the classroom, students read more challenging
foreign language texts for a specific reason and to learn certain information with the
guidance of the teacher. In intensive reading, a short reading text is accompanied by
textbook exercises to help students improve their reading comprehension (Anderson,
2003). On the other hand, without an emphasis on in-class activities that can assess
comprehension abilities, ER entails reading numerous reading materials. Nation and
Waring (2020) defined ER as a type of reading that “involves each learner independently
and silently reading lots of books which are at the right level for them” (p. 5). ER is
usually done for enjoyment and general understanding outside of the classroom. Reading
is fast, silent, and individual (Day & Bamford, 2004). The primary purpose of ER is to
promote incidental learning (Krashen, 1989), and it is an effective method to activate
learners’ automatic word recognition skills (Harmer, 2001). Besides, it enables learners
to have a wider range of reading resources to choose from. Learners can benefit from
“novels, web pages, newspaper, magazines, or any other reference material” to practice

ER (Harmer, 2007, p. 99).

2.2.1.1. Definitions and theoretical rationale for extensive reading

Researchers made definitions for ER in the literature. Grabe and Stoller (2002)
defined ER as an “approach to the teaching and learning of reading in which learners read

large quantities of material that is within their linguistic competence” (p. 259). According

12



to Nation (2001), reading extensively entails pleasure, takes into account the text's
meaning, and increases the desire for continuing reading. This type of reading was
mentioned by Krashen (2004, p. 2) under the title of Free VVoluntary Reading (FVR). FVR
has three types: Self-selected reading, sustained silent reading, and extensive reading.
Paulson (2006) defined self-selected reading for enjoyment as “reading for the sake of
reading” (p. 52). In self-selected reading, teachers and students discuss what was read
during free reading in sessions. Sustained silent reading is “a period of uninterrupted
silent reading” (Siah & Kwok, 2010, p. 168). It requires both teachers and students to
read freely for short periods. There are no requirements such as finishing the selected
material to read, writing a summary after reading, doing homework, or grading. In ER,
the main goal is to develop reading skills by reading simple materials for pleasure. It does
not require specific learning, accordingly, it does not require specific assignments, tasks,
or grading. Some non-compulsory activities can be done after reading, for instance,
students could provide a brief summary of what they read. Although all these three
reading approaches differ in practice, the common feature is that students freely read
materials suitable for their level for pleasure.

The Input (Comprehension) Hypothesis (Krashen, 1982) provides a theoretical
rationale for ER. Krashen (2003) stated that “we acquire language in only one way: when
we understand messages; that is when we obtain ‘comprehensible input’ (p. 4). To
clarify, for learners to acquire the language, it is essential for them to understand what
they hear or read. According to the argument for the Input Hypothesis, understanding
means that the learner concentrates on the meaning rather than the form. Another
argument for the Input Hypothesis is that the input should be interesting and learners
should be in the flow and unconsciously acquire language while reading. Besides, ER has
a strong connection with implicit learning. Implicit learning is a process of acquiring
information without being aware of it. Learners need to be exposed to a large number of
inputs over a long period for implicit learning to affect reading improvement (Grabe,
2009). From all these perspectives, the fact that ER requires students to read materials
that are at or slightly above their foreign language level using extra-linguistic knowledge,
provides learners with plenty of comprehensible input, enables unconscious learning, and

helps students to read according to their interests illuminates the theoretical connections.
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Krashen's “i+1” input formula was reformulated as "i-1" by Day and Bamford
(2002). They emphasized the value of simple reading to improve fluency and sustain
enjoyment. Ten principles were presented for ER:

1. The reading material is easy.

2. A variety of reading material on a wide range of topics must be available.

3. Learners choose what they want to read.

4. Learners read as much as possible.

5. The purpose of reading is usually related to pleasure, information and general
understanding.

6. Reading is its own reward.

7. Reading speed is usually faster rather than slower.

8. Reading is individual and silent.

9. Teachers orient and guide their students.

10. The teacher is a role model of a reader. (Day & Bamford, 2002, p. 137-140)

2.2.1.2. Extensive reading materials

Texts that are engaging and appropriate to students' levels should be used in ER. It
should be noted that to support students' ER practice, teachers need to make sure that the
materials students read are not too high above their language level. Otherwise, students
may delay their reading practice or not do it at all because they do not understand what
they read. In this respect, graded readers might be helpful (Harmer, 2007). A graded
reader is a reading material that is evaluated meticulously to prevent learners from being
exposed to challenging vocabulary or sounds that were not encountered previously
(Anderson, 2003). According to Howarth and Bollen (2019), thanks to the high-frequency
vocabulary and simple grammar of graded readers, readers can focus on meaning more
effectively instead of focusing on the structure or unknown words. Graded readers offer
great circumstances for incidental vocabulary acquisition and support pleasurable reading
(Nation & Waring, 2020). They also help learners to increase their reading speed since
reading does not seem like a difficult activity to them, as a result, it becomes easier to

concentrate on meaning (Nation, 2009).

Emphasizing the necessity of material diversity to encourage students and increase
their desire to read, Day and Bamford (2002) exemplified the materials that can be used
as follows: “Books, magazines, newspapers, fiction, non-fiction, texts that inform, texts
that entertain, general, specialized, light, serious” (p. 137). There are several ways to

access ER materials. While Jacobs (2014) stated that the materials can be accessed from
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libraries and bookstores, he also stated that materials can be provided to students with the
help and donations of certain institutions. Apart from these, he drew attention to online
materials because they are becoming more and more accessible, and also stressed the need
for dependable internet connection and hardware to access online resources. Similarly,
Day (2013) stated that the Internet is a valuable resource for accessing reading materials.

2.2.1.3. Successful integration of extensive reading into foreign language teaching

In the traditional education system in countries where English is taught as a foreign
language, students practice reading with specific material selected for the lesson rather
than authentic reading passages. ER can be integrated into foreign language teaching to
encourage and motivate students to read rather than to put pressure on them due to grade
concerns. The aim here, of course, is not to ignore their academic achievements. The main
purpose is to support the reading practice by drawing students’ attention and having fun
without creating pressure to finish the reading material, and in this way to enable them to
improve their foreign language.

Just telling students to read a lot is an inadequate approach to increase the reading
amount and make students love reading. As a more effective approach, the teacher’s role
is important in promoting reading by giving students the necessary directions and
providing them with appropriate material (Day & Bamford, 2002). For successful ER, a
teacher's responsibility is to suggest or provide students with material suitable for their
level because when foreign language learners do not understand what they are reading,
for example, they will put a lot of emphasis on the meanings of words, but that is not the
purpose of ER. In ER, it is important to read as much material as quickly and in large
numbers as possible. Another important task of teachers is to inform students about the
benefits of ER (Harmer, 2001). Students generally do not tend to read on their own, as
they see reading as a mandatory action depending on grades, therefore, it is critical to
encourage them by raising awareness about ER.

Abundant reading materials on a variety of topics should be made available to
students in ER programs. Teachers can create a library in the classroom for ER. In this
library, it can be useful to divide the books according to their genres and levels and
encourage students to choose and read what they want. Harmer (2001) stated that
establishing the library can be costly and that the authorized persons at the institute can

be asked for help to provide the necessary support for this. With today's technology, it
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may be less costly to set up these libraries digitally. By making agreements with
publishing houses, the students of the school can access the reading materials

electronically whenever and wherever they want.

2.2.1.4. Studies on ER

Many studies have been conducted to explore the competencies and limitations of
ER in the context of language teaching and learning. Several types of learning have been
proven to occur as a result of ER (Nation & Waring, 2020). As mentioned before, input
plays an important role in language learning. Since ER necessitates reading a large
amount of materials, it exposes students to a great deal of input (Nation, 2009). As a
result, it can be described as a rich input source which is quite important in the language
learning process.

ER is an effective way for learners to improve their language skills, and it is thought
that if it is regular and continuous, it would provide success to students in other fields as
well as reading comprehension skills (Asraf & Ahmad, 2003; Grabe, 2009). To give an
example, in addition to reading comprehension (Al-Nafisah, 2015; Endris, 2018; Sheu,
2003; Tanaka & Stapleton, 2007; Yilmaz et al., 2020), it was emphasized in previous
studies that ER is effective in learning reading strategies (Nishino, 2007). Developing
reading strategies is important for reading comprehension. The contribution of ER to
comprehension and reading strategies, which are closely related to each other, is very
useful in the reading process. The benefits of ER are not limited to these. Some studies
suggested that the ER also affects reading fluency (Ateek, 2021; Iwahori, 2008; lwata,
2022). The study of McLean and Rouault (2017) is one of the important studies on this
subject. According to this study’s findings, ER is a useful method for improving reading
fluency. Besides, it is possible to deduce that improvements in reading fluency are also
related to reading comprehension. Previous studies also indicated that ER affects reading
speed (Bell, 2001), and reading rate (Beglar et al., 2012; Iwahori, 2008; Iwata, 2022).
Increasing students' reading rate is critical because it is directly linked to reading fluency.
Relatedly, Day (2010) noted that better readers are fluent ones.

Studies were conducted also revealed the positive effect of ER in terms of other
language skills such as writing (Janopoulos, 1986; Yilmaz et al., 2020), vocabulary
(Ateek, 2021; Boutorwick et al., 2019; Iwata, 2022; Liu & Zhang, 2018; Nation, 1997),
grammar (Pigada & Schmitt, 2006), and speaking and listening (Cho & Krashen, 1994).
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Day (2010) mentioned two possible factors in how ER leads to improvement in other
areas of language learning. The first factor is vocabulary because one of the most
important aspects of learning a language is expanding one's vocabulary. As learners
acquire new words, they also progress in other language skills. Otherwise, progress is not
possible unless they learn vocabulary. The second factor is the contribution to positive
effects. To be more precise, this can be explained as students' motivation and attitudes
toward language learning are positively affected by ER. Connectedly, some studies
revealed the positive effect of ER on motivation (Nishino, 2007; Ro, 2016).

Mason and Krashen (1997) used an ER program to investigate unsuccessful English
learners’ motivation. They explored that reading extensively had a positive impact on
how students learned. In addition, it was found that learners developed strong language
learning motivation, and they were engaged in ER practices more. Similarly, according
to Nation (1997), the learners' motivation increases because ER is a flexible personal
activity connected to their interests in a free form.

Besides students' motivation, ER also positively affects their attitudes toward
reading (Asraf & Ahmad, 2003; Elley, 1991; Endris, 2018; Sheu, 2003). The positive
change in reading attitude is largely related to the fact that students have access to many
materials and choose the material they want. In the study of Ni'mah and Umamah (2020),
it was discovered that students had a positive attitude toward ER. Students stated that ER
contributed to their efficient use of their spare time, learning new words and spelling,
increasing their reading speed, improving language skills (e.g. writing), and loving
reading.

ER has not been widely adopted in educational systems despite mounting proof of
its advantages in TEFL settings (Ateek, 2021). This may be due to various limitations and
circumstances. Teachers' views and resistance are important factors. Teachers may show
resistance to ER, which may lead to no implementation or negative results (Green, 2005).
The reasons for the resistance were defined as the fatigue of the teachers with the duties
imposed on them and the fact that a small number of teachers receive training in ER
practice. In Williams’ (2007) study, the fact that teachers did not receive adequate training
on this subject took its place among the limitations of ER practices. Other reasons include
the cost of the ER library, the difficulty of adding ER to the already dense curriculum, the
teachers' adherence to traditional methods, and the belief that reading should come after
speaking skills (Brown, 2009; Day, 2013).
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It is more difficult to monitor students in ER than in intensive reading because there
is no formal assessment. However, this does not appear to be an unsolvable problem. By
enabling students to exchange information about the books they read, teachers can both
make ER interactive and observe whether students are reading or not. This action can be
carried out in the classroom, as well as outside the classroom by using some platforms on
the web, thanks to the development of technology and the active use of it by students.
Additionally, MReader, a website that provides quizzes for ER books, can be used to
monitor and evaluate ER (Day, 2013).

Renandya et al. (2021) addressed ten implementation issues for the ER. A compiled
tabular summary of the issues that were highlighted by Renandya et al. (2021) and
explanations for each issue are presented in Table 2.1.
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Table 2.1. Ten implementation issues for ER

No. Issue Explanation

1  Time limit Although teachers value reading and are aware that ER is beneficial, they think that ER practice will take their time due to the excess of
tasks imposed on them. Curriculum density is directly related to this.

2  Lack of materials Schools do not have enough ER materials and cannot provide them to students due to cost.

3 Delayed effect Teachers want to see the effects of ER immediately, but unfortunately, it is not a technique that provides immediate results. They should
keep in mind that the impact is delayed rather than instantaneous.

4 Legitimacy The requirements of traditional education conflict with ER. In the traditional framework, teaching is teacher-centered rather than student-
centered. ER, on the other hand, is a more student-oriented approach because students choose the materials they read and receive as little
directive from the teacher as possible. This aspect of ER can cause teachers to feel inadequate, students to think they are not getting
enough education, and administrators to believe that teaching time should not be spent on ER.

5  Inadequate support from They might be unaware of ER’s positive effects on students’ reading development and want to see more solid facts confirming that ER

administrators has a good impact on raising students' test scores.

6  Limited understanding of ER Although there are websites, articles, workshops, and webinars that provide information about ER, many teachers appear to know little
to nothing about ER or perhaps have misconceptions about it.

7 No experience with ER Teachers do not have experience with ER practice in their own lives. WWhen they encounter implementation obstacles, their motivation
decreases and they tend to finish the practice.

8 Insufficient motivation A lot of teachers assert that their students lack reading interest. ER demands continuous motivation but students are less likely to do
reading on a regular basis over a period of time.

9  Limited opportunity for Teachers must constantly advance their knowledge and abilities. However, not every institution can provide adequate training

professional development opportunities to their teachers.

10 ER principles ER principles offered by Day and Bamford (2002) are difficult to implement. The authors noted that teachers specifically had concerns

about "Reading is its own reward".
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As Table 2.1. signifies, implementation problems related to ER are caused by both
internal and external factors. On the whole, time constraints, insufficient management
support, inadequate ER materials, some conflicts between ER and traditional education,
teachers' lack of experience and knowledge about ER, lack of student motivation, and the
possibility that some ER principles may cause difficulties when put into practice have

emerged as important problems in ER implementation.

As the review of the relevant literature on ER practices suggests, ER has many
benefits for the language learning process (Al-Nafisah, 2015; Asraf & Ahmad, 2003;
Ateek, 2021; Beglar et al., 2012; Bell, 2001; Boutorwick et al., 2019; Cho & Krashen,
1994; Elley, 1991; Endris, 2018; Grabe, 2009; Iwahori, 2008; Iwata, 2022; Liu & Zhang,
2018; Mason & Krashen, 1997; McLean & Rouault, 2017; Nation & Waring, 2020;
Ni'mah & Umamah, 2020; Nishino, 2007; Pigada & Schmitt, 2006; Ro, 2016; Sheu, 2003;
Tanaka & Stapleton, 2007; Yilmaz et al., 2020). In addition to the advantages of ER
practices, some studies have also found out the shortcomings of ER and the problems
encountered during its implementation. Teachers are one of the most important figures in
terms of integrating ER into foreign language education. Therefore, teachers' views,
attitudes, and practices about ER are also worthy of attention. In the next section, studies

conducted in this context will be addressed.

2.2.1.5. Studies on teachers’ views, attitudes, and practices about ER

Since this study is based on teacher views and practices on ER with ICT tools, it is
useful to refer to the studies on teachers' ER views, attitudes, and practices. Although
there is not plenty of research in the literature about teachers’ views, attitudes, and
practices regarding ER, especially in Turkiye, some relevant studies could be mentioned.

Previous studies investigating teachers' views on ER found that teachers think that
ER supports learning gains. For example, Tezdiker (2007) found that teachers believed
that ER aids students in developing their research skills, vocabulary, fluency, and reading
comprehension. In another study, Macalister (2010) discovered that the majority of
teachers believed that ER is beneficial for language learning, and they encourage students
to read extensively. However, despite the encouragement, some teachers did not include
ER in their teaching. The two primary reasons were that ER was inappropriate for their
programs and they lacked a system for tracking students’ reading outside of class.

Similarly, Chang and Renandya (2017) investigated 119 L2 instructors’ perceptions of

20



ER, and they found that regarding ER’s ability to increase learners' overall language
proficiency, teachers had optimistic views. They also discovered that teachers believed
that reading a variety of materials was more efficient than narrow reading. Likewise, Sun
(2020) found that teachers believed that ER was beneficial and essential for language
learning. Moreover, they discovered that all teachers believed that ER promotes students’
reading and vocabulary skills. In Fawzia and Salwa’s (2016) and Wang and Ho’s (2019)
studies, it was discovered that teachers had positive views on the advantages of ER. There
are also studies revealing that teachers think that ER leads to an increase in motivation
and self-confidence, which are important factors in the language learning process
(Tezdiker, 2007).

Teachers' attitudes and practices have a significant impact on the teaching and
learning process and how students learn. The same applies to the ER implementation.
Previous studies found that teachers' ER practices affect students' motivation and reading
amounts (Ro, 2016). Furthermore, teachers’ guidance, surveillance, and support were
found to be effective in terms of ER implementation (Hedge, 2001; Sun, 2020).

In some studies, it was explored that teachers were motivated to advance themselves
to use ER (Wang & Ho, 2019). Although teachers had positive views and motivation,
some studies found that they did not have sufficient ER training (Fawzia & Salwa, 2016;
Sun, 2020). In order to maintain the positive opinions of the teachers and to ensure success
in practice, they should receive the necessary ER training and their awareness of ER
should be increased (Macalister, 2010). Based on these studies, it is clear that necessary
support should be provided to maintain teachers' positive views and motivation about ER.

In the studies based on teachers' opinions about ER, students’ lack of knowledge,
reluctance, unfavorable attitudes, and monitoring difficulties were identified as the
prominent points among the implementation restrictions. Teachers who participated in
Fawzia and Salwa's (2016) study stated that students were reluctant to do ER and had
negative attitudes. Similarly, Chang and Renandya (2017) discovered that unfamiliarity
with independent reading, unwillingness to read voluntarily, and insufficient interest were
student-related issues. It was also revealed that monitoring the amount and genres of
books that learners read was the main challenge for the teachers. Sun (2020) found that
teachers regarded students' insufficient vocabulary knowledge as one of the biggest

problems.
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In the previous studies, teachers' views, perceptions, attitudes, and practices
regarding ER were examined. In some studies, the importance of the teacher factor for
ER was emphasized. In some of them, factors that inhibit ER were presented. These
studies are significant for understanding ER in terms of teachers. And since this study is

also teacher-based, they make valuable contributions.

2.3. Information and Communication Technologies (ICT)

In the modern age, with the development of technology and the increasing need for
information dissemination, ICT has become popular in many areas of people's lives.
Alkamel and Chouthaiwale (2018) defined ICT as “a different set of technological tools
and resources that used to communicate, create, spread, and manage information” (p. 30).
More briefly, ICT enables people to interact in the digital world by means of the Internet,
applications, and devices such as mobile phones, computers, television, and radio (Pratt,
2019; Tinio, 2003). Although television and radio have a long history of integrating into
education since the 1920s and 1950s, nowadays, mobile phones and computers are the
most widely used ICT tools.

According to OECD (2001), there are three key justifications for incorporating ICT.
The first one is economic, being equipped with the necessary ICT skills in the 21st century
is important for employability. The second one is social, the ability to use ICT became a
requirement for engagement in society. The third one is pedagogical, ICT is viewed as
beneficial for enhancing the scope and depth of learning. In addition, it can aid in the
growth of higher-order thinking skills.

ICT has been recognized as strong improvement and change instruments in the field
of education. It significantly contributes to facilitating the educational process (Hashemi
& Kew, 2020). Roblyer and Edwards (2000) mentioned five reasons to integrate ICT into
education. The primary factor is motivation, it is crucial to attract students' attention,
boost their levels of self-control, and raise their productivity in the educational process.
The second factor is encouragement for innovative teaching methods. The current era of
humanity, which is rapidly digitalizing and making it almost mandatory to keep up with
these developments, also necessitates innovation in education. These innovations
encompass the variables used in education from material to teaching method. Therefore,
it is crucial for problem-solving skills, critical thinking, collaborative learning, and

information sharing. The third factor is increased teacher productivity. With the help of
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ICT tools, teachers have the opportunity to access and produce a large number of
educational materials, and quickly convey information to students. The next factor is
unique teaching abilities. These make it simpler for students to access informational and
educational resources. Students may also perceive issues and solutions and teachers have
the chance to monitor students’ development. The last factor is the required skills for an
information age. One of the most important steps for the development of society is to give
the necessary importance to education and to carry out improvement studies accordingly.
Today, the merging of education with technology is inevitable. Therefore, it is important
that both teachers and students develop their skills in using technology in their teaching
and learning processes.

ICT can be integrated into foreign language education for different purposes. Cakici
(2016) stated that “introducing ICT into language classroom has great implications for
curriculum reform, classroom teaching and student learning” (p. 74). It can assist in
increasing the accessibility of education, and transforming teaching and learning into an
active, fun process based on real life when used properly. ICT tools make important
contributions to the improvement of education in order for learning to take place
regardless of time and place (Tinio, 2003). Furthermore, videoconferencing and
teleconferencing technologies, for example, allow for the delivery of instruction to
students who are physically distant. Under favour of the ICT tools, foreign language
learners may have the chance to interact and communicate with other language users all
over the world, this leads them to learn about different cultures and values, and as a result,
it increases their global awareness.

Undoubtedly, the successful incorporation of ICT in language instruction greatly
depends on teachers’ preparedness and technological skills. Therefore, in order to
integrate technology into language education, teachers must have strong ICT skills and
self-confidence (bin Noordan & Yunus, 2022).

2.3.1. Studieson ICT

The incorporation of ICT into language teaching has been the subject of numerous
research in the literature. Some of these studies have discussed some of the pros and cons
of ICT in the context of language teaching and learning. Previous research showed that
ICT tools enable EFL learners to develop their language skills (Bal, 2019; Dincer, 2014;
Mioduser et al., 2000; Naba'h et al., 2009; Shang, 2007; Sherine et al., 2020; Voogt &
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McKenney, 2007), and students can access many resources such as applications,
websites, videos, blogs, wikis that can be used while learning a foreign language. With
the various resources it provides, ICT offers foreign language learners a timeless learning
opportunity. In this way, students have the opportunity to improve their language skills
even outside the classroom. At this point, ICT’s help in making students autonomous
(Vurdien & Puranen, 2018) can be mentioned because instead of just improving their
foreign language in a classroom that has a teacher-centered environment, they can carry
out their studies outside the classroom in an autonomous student profile (Cakici, 2016,
Tinio, 2003). Furthermore, learners have the option of focusing on specific linguistic
elements that correspond to their learning styles and strategies, this also contributes to
their autonomy.

Thanks to ICT, students and teachers move away from being dependent on printed
materials that they can only reach in the physical environment. Moreover, ICT provides
students with the opportunity to learn a foreign language in an authentic, communicative
and collaborative (Sharndama, 2013), relaxing (Cakici, 2016; Salehi & Salehi, 2011;
Yunus, Nordin, Salehi, Sun, & Embi, 2013), and enjoyable classroom environment. It
also provides innovation, interactiveness, and flexibility (Bhattacharjee & Deb, 2016;
Harper & Milman, 2016). Moreover, ICT tools help to increase learners’ engagement and
motivation (Tinio, 2003) and develop their language awareness (Altun, 2015). By
providing real-life situations, they enable students to analyze and construct the
information. Relatedly, it can be stated that ICT enables students to explore rather than
just listen and repeat or memorize. Furthermore, ICT lessens language learning anxiety
and due to the fact that being digital natives, it motivates students to take risks in terms
of using the language (bin Noordan & Yunus, 2022). These may lead students to develop
positive attitudes toward foreign language learning.

ICT is also helpful in improving teacher training (Bhattacharjee & Deb, 2016;
Haddad & Jurich, 2002). In the past, some countries like China, India, and South Korea
took some actions to support teachers’ training by means of ICT tools. ICT provides some
benefits to teachers apart from their own training. It enables teachers to quickly and easily
create and store teaching materials. There are various resources on the Internet for
teachers to directly use or adapt in the classes. From this point of view, the time-saving

feature of ICT tools stands out.
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Although there are advantages to using ICT tools in foreign language education,
studies have suggested that there are some obstacles to their use. These obstacles may be
caused by the school authorities and/or teachers. One of the obstacles is the abstention of
educational institutions in the use of ICT tools. This situation may arise due to the fact
that institutions are not physically and financially viable (Irgatoglu, 2021), and that the
necessary gap in the curriculum is not created for the active use of ICT tools (Ekberg &
Gao, 2018). Studies have also shown that repressive behaviors and attitudes of school
authorities affect teachers' use of ICT (Wikan & Molster, 2011). School authorities'
support of teachers in this regard is significant in the effective use of ICT (Ekberg & Gao,
2018; Kale & Goh, 2014; Rabah, 2015). In previous studies, it was also emphasized that
more pedagogical and technical support should be provided for ICT integration (Ekberg
& Gao, 2018).

Among the factors that hinder the use of ICT are the teachers themselves. One of
the biggest obstacles is the teachers' lack of knowledge about the use of ICT tools, or
rather how to integrate these tools into education. The reason for this may be that teachers
do not receive adequate training on the use of ICT (Basak & Govender, 2015; Ekberg &
Gao, 2018; Gunter, 2001; Schrum, 1999), encounter obstacles in practice, and
subsequently, experience a decrease in motivation. Previous research emphasized that the
lack of effective training of teachers in ICT would create difficulties in integrating ICT
into language education and that teachers should receive the necessary training to improve
their teaching processes (Gilakjani et al., 2015; Khodabandelou et al., 2016; Rabah,
2015). Furthermore, some pre-service teachers may not be knowledgeable about ICT
tools even before they take university courses. They may have negative attitudes toward
technology or may not be exposed due to financial reasons. It was also noted in previous
studies that teachers did not have a sufficient understanding of the benefits of ICT rather
than its use (Mirzajani et al., 2016). In connection with this, it has been suggested that
when teachers do not understand the benefits of ICT, they will be less motivated to use it
in education (Ekberg & Gao, 2018).

Being too indexed to traditional teaching methods is another reason because some
teachers have difficulties in adapting to the developing technology and the changes that
these developments create in education. Relatedly, some studies highlighted teacher
resistance in terms of change and negative attitudes toward technology (Basak &
Govender, 2015; Orlando, 2013). Studies indicated that teachers' insufficient self-
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confidence is another hindering factor (Basak & Govender, 2015; Ekberg & Gao, 2018;
Laabidi & Laabidi, 2016; Lin et al., 2014; Wikan & Molster, 2011). In a systematic
review of the barriers to the use of ICT in ELT, Hashemi and Kew (2021) found that
effective ICT education leads to teacher self-confidence.

According to previous studies, infrastructural (Pelgrum, 2001) and technical
problems (Ekberg & Gao, 2018), and insufficient tech support (Schrum, 1995) can also
negatively affect the integration of ICT into language education. Apart from these, further
challenges include insufficient time (Gilakjani et al., 2015; Vrasidas et al., 2010) and
inadequate hardware and software in institutions (Gilakjani et al., 2015; Mumtaz, 2000;
Schrum, 1995).

As it can be understood from the studies, ICT has a significant active role today,
especially in the field of education. Considering many different dimensions, previous
studies revealed both positive and negative aspects of ICT in language teaching. Of
course, since teachers are the primary experiencers of these positive and negative aspects,
it is useful to examine studies based on their views, practices, and the problems they face
regarding ICT use. For this reason, some studies in this context will be addressed in the

next section.

2.3.2. Studies on teachers’ views, attitudes, and practices about ICT

In the literature, there are studies that explored teachers’ beliefs, views, attitudes,
and practices regarding the use of ICT tools in education, and the place of ICT. Since this
study is based on teacher views and practices on ER with ICT tools, it is useful to refer
to the studies on teachers' ICT views, attitudes, and practices.

According to earlier research, teachers have favorable attitudes and perspectives on
ICT (Albirini, 2006; Ates Cobanoglu & Yicel, 2017; Genc, 2011; Irgatoglu, 2021).
Besides, some studies found that ICT awareness and use among teachers was at a high
level (Genc, 2011). In Albirini’s (2006) study, the majority of teachers saw computers as
an effective teaching tool with the potential to change how their classrooms operate.
Silviyanti and Yusuf (2015) found that some of the teachers were highly motivated to use
ICT because they believed that ICT improves the effectiveness, fun, and enjoyment of
learning. In Irgatoglu’s (2021) research, it was revealed that the most important
motivating factor for teachers was that ICT presented many authentic materials. On the

other hand, some studies found that teachers had negative attitudes toward ICT.
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Hismanoglu (2012) found that the majority of EFL teachers displayed unfavorable
attitudes regarding ICT integration. Some of the reasons underlying teachers' negative
perspectives about the use of ICT were as follows: Exam-based education, absence of
chances to try ICT, not having experienced lessons created with ICT tools, the
requirement to practice in a technology lab, and unavailability of tech instructors. Despite
their negative perceptions, teachers saw ICT as an aid to learning something new.
Teachers' willingness, positive views, and motivation are critical for ICT use. Because, if
teachers have positive views about ICT, are willing to use it, and have high motivation,
their ICT use will tend to increase. Relatedly, Albirini (2006) found that teachers were
willing to learn to use computers and use them in their future teaching practices. On the
other hand, although teachers are more willing to use technology, uncertainty appears to
be a significant obstacle affecting their views and attitudes (Chen, 2008).

Teachers' ICT use varies. Some teachers use ICT to support interactive lessons,
while others use it only to prepare materials, or they can also use ICT for a specific
language skill. Examples of this situation were also found in previous studies. Yildirim
(2007) discovered that instead of using ICT to support higher order cognition and critical
thinking, teachers primarily used it to prepare materials like tests. Chen (2008) found that
most of the EFL teachers used the Internet in language teaching. Furthermore, it was
revealed that teachers use the internet more in reading and listening lessons. Ates
Cobanogu and Yiicel (2017) explored that teachers used ICT when planning and teaching
lessons, and they also regularly utilized the Internet in their day-to-day activities.
Moreover, in Irgatoglu’s study (2021), it was revealed that ICT was used for exercises,
and the presentation of new information and works.

In some studies in the literature, barriers to teachers' use of ICT have emerged.
These barriers included both intrinsic and extrinsic factors. Extrinsic barriers contained
crowded classes, inadequate pedagogical and technical support, financial support, lack of
resources, insufficient ICTs and internet services, time and curriculum restrictions,
student assessment, exam pressure, professional development, lack of incentives, and
poor leadership (Ates Cobanoglu & Yiicel, 2017; Chen, 2008; Chen et al., 2012; Ertmer
et al., 1999; Finger & Houguet, 2009; Irgatoglu, 2021; Silviyanti & Yusuf, 2015;
Yildirim, 2007). On the other hand, intrinsic barriers included belief, attitude, confidence,
professional competence, perceived capability, lack of teacher cooperation, and

classroom organization (Chen, 2008; Ertmer et al., 1999; Finger & Houguet, 2009;
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Yildirim, 2007). Although there is a possibility that both types of barriers can be
overcome, there is also a possibility that intrinsic barriers may persist.

In addition to the issues outlined above, one barrier should be highlighted in
particular when earlier studies are reviewed which is teacher training. Teacher training
can be examined from both extrinsic and intrinsic perspectives. Extrinsic aspects of
teacher education include pre-service technology training and training provided by
institutions for working teachers. On the other hand, it can be mentioned that teachers
train themselves on technology from an intrinsic point of view (e.g. attending training
about technology integration voluntarily). In any case, teachers need to receive the
necessary training to increase their technological knowledge, confidence, and awareness
to practice effectively. Previous studies showed that inadequate teacher training is a major
problem. Yildirim (2007) found that insufficient teacher training was one of the most
harmful aspects for effective technology integration. Similarly, in Chen’s (2008) study,
teacher training emerged as the most dominant factor among the factors affecting the use
of the Internet in foreign language teaching. The researcher emphasized that when
teachers receive the necessary training for technology use, their views and attitudes may
change, they can be more open to innovations, and accordingly, they can increase their
use of the Internet and computers in their lessons. Hismanoglu (2012) discovered that
what teachers care about in general was the establishment of computer laboratories and
receiving training on the use of ICT, so it could be easier to overcome the anxiety they
experience while using ICT and to boost self-efficacy. In another study (Alkan & Durmus,
2013), it was revealed that teachers did not consider themselves sufficient in using
Information Technologies and that teachers' knowledge and opportunities were
inadequate, and that the advancements in the technologies that can be utilized were not
constantly followed by them. In connection with these, it was emphasized that teachers
should be trained and encouraged in order to develop themselves professionally.
Moreover, Silviyanti and Yusuf (2015) found that a lack of adequate training on ICT use
decreased teachers' motivation. Ates Cobanoglu and Yiicel (2017) noted that teachers still
lacked sufficient expertise with digital tools.

In order for teachers to overcome both extrinsic and intrinsic barriers, steps can be
taken such as acquiring a broader vision of integrating technology into education,
providing access to different teaching resources in the process of change, collaborating

to create discussions and dwell on these discussions (Ertmer et al., 1999). Moreover, in
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order not to ignore the positive attitudes of teachers and to increase the use of ICT tools
in education, steps can be taken such as making efforts to include the use of ICT in the
curriculum by curriculum developers, providing all necessary incentives such as training
on the use of ICT to teachers, increasing accessible ICT resources in schools and
providing the necessary technical support.

Previous studies addressed teachers' views and practices about ICT. They provided
different reasons for the positive and negative dimensions. Since the ICT tools identified
in the current study are mobile phones and computers, studies related to these two tools

will be presented in the following sections.
2.4. Computer-Assisted Language Learning (CALL)

2.4.1. History of CALL

Technological developments paved the way for educational technologies to arise.
Computers, one of the educational technologies, first appeared in schools in the late 1950s
(Ginduz, 2005), and they continued to develop technically and aesthetically over the
years. Although traditional methods and materials are still utilized in some countries, the
use of CALL in foreign language education is increasingly prevalent, particularly in
developing and developed countries.

CALL emerged in the last quarter of the 20th century. It is the utilization of
computers in the language learning and teaching process (Levy, 1997). In terms of
language education, CALL covers every facet of computer-assisted instruction in relation
to language teaching and learning, even testing. It is a complex, active, and rapidly
changing field. In addition, it encompasses different contexts, methodologies, and
activities (Singh, 2021). In the early 1980s, utilizing computers to learn languages was
common in both Europe and America. Researchers have so far tracked the development
of CALL and identified its various typologies.

Warschauer (1996) categorized CALL into three phases: Structural CALL
(SCALL), Communicative CALL (CCALL), and Integrative CALL (ICALL). The first
phase, formerly Behavioristic CALL, is named Structural CALL. The 1960s were the time
of its conception, while the 1970s and 1980s were its closure (Singh, 2021). SCALL was
mainly based on Grammar-Translation and Audio-Lingual Method and behaviorist

theories (e.g. Operant conditioning). In this model, learners were exposed to repetitive
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drills and practice. The computer was more of a “tutor” than a “tool”. Warschauer (1996)
mentioned the reasons behind these characteristics of SCALL as follows: (1) Exposure to
the same material repeatedly is necessary for learning to take place, (2) Computers are
convenient for the practice of repeated drills in terms of presenting the same material
repeatedly without getting bored and giving instant non-judgmental feedback to the
students, (3) By enabling individualization, computers can enable students to study at
their own pace, save time and make room for other activities that can be done in the
classroom. Two critical factors hampered SCALL. First, theoretically and pedagogically,
behavioristic models of language learning were discredited. Second, new possibilities
began to be considered when the microcomputer was launched (Warschauer, 1996).

The second phase is the Communicative CALL (CCALL). The communicative
approach, which gained popularity in the 1970s and 1980s, served as the foundation for
CCALL. The communicative approach is used to present real-world situations to the
learners. CCALL was in line with cognitive theories that saw learning as “a process of
discovery, expression, and development” (Warschauer & Healey, 1998, p. 57). As
mentioned earlier, repetitive drills and practice are crucial for SCALL. However, it was
suggested that approaches that focus on drills, repetitions, and practices do not enable
enough real conversation (Warschauer, 1996). Furthermore, the role of the learner
changed from passive receiver to communicator. At the same time, the teacher moved to
the coordinator role. While accuracy is important in SCALL, fluency is at the forefront
in CCALL. Computers were used for some activities such as speed reading, vocabulary
games, simulation, etc. (Singh, 2021). According to Stevens (1989), CALL materials and
exercises should promote interaction between learners as well as between learners and
computers and support intrinsic motivation. Some of the premises that were suggested by
Underwood (1984) for CCALL can be sorted as: (1) The focus is primarily on how to use
forms, and drills are not included, (2) Learners can create their own unique statements
instead of just making use of the readymade language, (3) Nothing that a book can achieve
is attempted by CCALL, (4) Grammar is implicitly taught, (5) It is open to a range of
student replies and refrains from correcting learners, (6) It only employs the target
language and promotes an atmosphere in which utilizing the target language comes
natural, (7) It does not attempt to criticize and assess everything, (8) There is not a reward
system providing “congratulatory messages, lights, bells, whistles”, (9) It enables the

learner to explore the topic (p. 52).
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Communicative activity programs in various CALL models or roles can be referred
to using three key phrases. The first one is the computer as a tutor model. In this model,
although many programs provided skill practice, they did not adhere to a drill format. The
computer served as the “knower-of-the-right-answer” (Taylor & Perez, 1989, p. 3). The
second one is the computer as a stimulus model. In this model, the objective is to inspire
learners' writing, critical thinking, and discussion. The third one is the computer as a tool
model. In this case, the computer is not in the teacher’s role. The programs assist the
student to understand the language. The primary objective is not to supply language
materials.

The third phase is Integrative CALL. The Internet and multimedia computers
provide the foundation of integrative approaches to CALL. At the beginning of the 90s,
CCALL began to lose its popularity because it was taught to be operating below its
capacity since the computer was used disconnectedly. Perspective on language shifted
from cognitive to socio-cognitive, supporting language development in an authentic
social setting. Learners require as many opportunities as possible for real-world social
engagement in terms of both exposure to communication practices that they benefit from
outside the classroom and comprehensible input. At this point, content-oriented
approaches such as task-based, content-based, and project-based draw attention because
these approaches allow learners to interact, collaborate, and learn the content while
performing authentic tasks (Singh, 2021). All these factors contributed to the emergence
of the ICALL. It seeks to enhance the integration of technology and language skills into
language teaching and learning. With multimedia, a user can access a variety of media
including audio, animation, texts, video, and graphics simultaneously (Warschauer,
1996). In this phase, the computer’s role changed from stimulus to tool for
communication. In addition, the teacher’s role changed from coordinator to facilitator,

and the student became ‘““autonomous, creative, and active” (Singh, 2021, p. 31).

2.4.2. Studies on CALL

Previous studies examined the various facets, contributions, limitations, and
challenges of CALL. According to Giindiiz (2005), computers can be used as “the
mainstay of a course, or back up, revision, reinforcement, extension” (p. 197). Since the
computer is a human-made tool, it plays a “teaching aid” role in education, not a “tutor”

directly. Lee (2000) provided some advantage-based reasons for using CALL. It (1)
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enables students to explore a vast array of human experiences, (2) increases students’
motivation and sense of independence, (3) positively influences learning attitudes,
improves language skills, fosters self-confidence, (4) provides authentic materials with
24-hour access anywhere at a reasonable cost, (5) increases interaction chance and
provides instant feedback, (6) focuses on individualization, (7) provides independence
from a single information source, and (8) increases global understanding.

CALL provides the opportunity to carry out a number of educational activities that
are crucial for student creativity and evaluation (Dina & Ciornei, 2013). Computers
provide students with communication opportunities by displaying visuals such as images,
videos, texts, and audio such as music. They also enhance knowledge acquisition by
promoting learners’ attention, demanding active engagement, and fostering critical
thinking (Alshehri, 2018).

CALL occupies a valuable position in providing students with limitless learning
resources. Reasons such as access to many resources, learning to take place at one's own
pace, variety of entertaining interactive activities, the flexibility of time and place,
repeated lessons, and reduction in learning anxiety (Lai & Kritsonis, 2006) can increase
student motivation (Alshehri, 2018) and autonomy (Farivar & Rahimi, 2015).

Apart from these, CALL offers advantages such as interacting with other language
learners and receiving instant feedback (Yaman & Ekmekgci, 2016). Furthermore, some
studies suggested that the use of computers can facilitate language exchange between
teachers and students (Dina & Ciornei, 2013). It has also been claimed that once adopted,
CALL will be much less expensive than traditional classroom instruction (Lai &
Kritsonis, 2006).

There are some drawbacks to CALL as well. The literature regularly refers to
financial obstacles. Some students may not have computer and internet access outside of
school. This creates inequality of opportunity in terms of CALL implementation. This
problem is not only related to students, some studies revealed that computer access for
educational purposes is problematic in some schools (Saeed, 2015). In addition to this,
the fact that there is no sanction or incentive for the effective use of computers in schools
by the government also has a negative effect on CALL implementation. Lee (2000)
mentioned "the cost of hardware, software, maintenance (particular of the most advanced
equipment), and extend to some staff development” regarding the financial obstacles (p.

4). Software and hardware compatibility is a major issue. In scenarios where access to

32



them is restricted, implementations will be interrupted. Apart from the problems
mentioned, distracting factors may arise in computer-based work. These factors include
advertisements, technical glitches in the app or website, eye strain, and the user's
intentional or unintentional switching between various web pages.

The decrease in the role of the teacher in the learning process was seen as a
limitation (Dina & Ciornei, 2013). Although CALL provides immediate feedback, it may
raise questions about how efficient it is, because the feedback given by a computer may
not be as satisfactory and sufficient as the one given by the teacher. In line with this, the
learning experience in the computer environment can create an artificial perception away
from reality in the learner. The teachers’ role in integrating technology into education
should not be underestimated because the teacher is the primary person who prepares the
educational material (Giindiiz, 2005).

Insufficient training provided to teachers on the effective use of computers in
education may also have negative consequences. While there are teachers who follow the
innovations in technology and integrate these innovations into their teaching life, some
teachers may resist the CALL approach in foreign language teaching (Yaman & Ekmekgi,
2016). Among the reasons for this situation, it can be shown that teachers do not have
sufficient knowledge and training about computer use in education (Lee, 2000; Saeed,
2015), they do not want to deviate from traditional methods, and they see technology as
a threat to their position. Previous studies indicated that teachers did not have sufficient
self-confidence due to their fear of technology (Saeed, 2015).

In previous studies, CALL was reviewed with its positive and negative aspects.
Since teachers are the individuals who integrate CALL into education, it is useful to focus
on studies based on their ideas and practices. These studies will be addressed in the next

section.

2.4.3. Studies on teachers’ views, attitudes, and practices about CALL

Since this study is based on teacher views and practices on ER with ICT tools and
since one of the ICT tools identified in the current study is the computer, it is beneficial
to refer to the studies on teachers' CALL views, attitudes, and practices. There are various
studies in the literature that focus on teachers’ views, attitudes, and practices on the use

of computers in foreign language teaching.
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Some studies in the literature found that teachers have positive views and attitudes
about CALL (Akcaoglu, 2008; Alshehri, 2018; Aydin, 2013; Hismanoglu, 2010;
Karakaya, 2010; Park & Son, 2009; Saeed, 2015; Tuzcuoglu, 2000). Teachers' positive
views and attitudes stem from different reasons. In Akcaoglu’s (2008) study, it was
discovered that teachers claimed that lessons can become more student-centered with the
use of technology. Park and Son’s (2009) study revealed that teachers thought that the
computer provides students with a language learning experience in an authentic
environment and exposes them to various language inputs. Hismanoglu (2010) found that
teachers recognized the Internet’s potential in language teaching, and they believed that
the Internet could be more effective than conventional methods. In Alshehri’s (2018)
study, it was revealed that the majority of teachers believed that CALL encourages
individualization and makes it easier for students to access authentic resources.
Additionally, it was reported that CALL improves learning environments by grabbing
students' attention and promoting concentration. Teachers also noted that CALL helps
improving students' speaking and listening skills.

Studies suggested that there are internal and external factors that affect teachers'
computer use. Internal factors like teachers’ beliefs, inhibiting attitudes, lack of computer
and software knowledge and skills, lack of awareness, lack of energy, inexperience,
anxiety, and difficulty in controlling students appeared to have a substantial impact on
teachers’ usage of computers (Akcaoglu, 2008; Aydin, 2013; Hedayati & Marandi, 2014;
Hismanoglu, 2010; Karakaya, 2010; Park & Son, 2009; Tuzcuoglu, 2000). Likewise,
external factors such as strict curriculum, time constraints, insufficient institutional
support, lack of support from stakeholders, lack of technical assistance, and inadequate
resources and computer equipment were also effective in this case (Alshehri, 2018;
Aydin, 2013; Hedayati & Marandi, 2014; Hismanoglu, 2010; Park & Son, 2009).

It was observed that teacher training is a problem encountered in most studies in
the literature in terms of CALL integration. Tuzcuoglu (2000) found that teachers used
computers for purposes such as researching and preparing materials, but they did not use
them in their teaching. This was not because the teachers did not know CALL, but because
they did not know how to apply it. It was revealed that teachers need training on
integrating CALL into education rather than using computers. Similarly, in Akcaoglu’s
(2008) study teachers reported technological proficiency and a high level of computer use

beyond school hours. However, it was revealed that there was a lack of awareness among
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teachers on how to use ICT to properly incorporate technology into language teaching,
and there is a need for training. Karakaya (2010) and Aydin (2013) also discovered that
teachers lacked training in using technology in education. Hedayati and Marandi (2014)
indicated that the ability to incorporate technology into the classroom was lacking among
teachers. According to researchers, this may be a result of a lack of training, which also
contributes to a lack of digital literacy, not being comfortable or familiar with technology,
and a lack of understanding of the advantages of using technology. Saeed (2015) found
that the majority of teachers lacked the necessary training to effectively use computers in
the educational setting. The researcher emphasized that it is important to persuade
teachers of the value and advantages of computers in boosting teaching and learning. He
added that teachers need good direction, training, and support for incorporating
computers into language teaching. Importantly, the teachers in Alshehri’s (2018) study
thought that CALL pushes them to increase their familiarity and proficiency with the
Internet and computers.

In order to prevent negative internal or external factors from hindering teachers' use
of computers and to maintain teachers' positive attitudes, institutions should provide the
necessary support, computer facilities in schools should be improved, and technical
support should be provided. In addition, necessary training should be given to teachers to
integrate technology into teaching. Curriculum and programs for teaching EFL should be
revised in light of recent advancements in CALL. CALL can offer teachers many
opportunities to use in teaching, but the most important task is how teachers will evaluate

it. Of course, appropriate support should be given to boost teachers' motivation.

2.5. Mobile-Assisted Language Learning (MALL)

There have been changes over time in the approaches and definitions specific to the
use of computers in education. The emergence of new perspectives in education has led
to the emergence of a new trend called Mobile-Assisted Language Learning (MALL)
(Yaman & Ekmekgci, 2016). Besides the new perspectives, the transmission of computer
functions to other devices like smartphones paved the way for this new approach.

MALL is an approach that promotes the premise that learning can be improved
using mobile technology and it combines mobile learning with CALL (Bezircilioglu,
2016; Zengin & Meral, 2017). MALL technologies include mobile phones, electronic
dictionaries, tablets, personal digital assistants (PDAs), and MP3 or MP4 players
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(Kukulska-Hulme & Shield, 2008; Stockwell, 2010; Zengin & Meral, 2017). In a review
study, it was found that the first commonly used device is the mobile phone, the second
is personal digital assistants (PDAs), and the third is personal listening devices
(Pecherzewska & Knot, 2007). With the development of the features of mobile phones in
the 21st century, mobile phones became popular with their “features of mobility and
space-restricted touch screens” (Al-Kadi, 2018, p. 10).

In terms of its portability with the vehicles it covers, MALL is different from CALL.
Previous studies demonstrated that MALL provides teachers and students with a wider
range of opportunities to use the target language wherever and whenever they want
(Aygul, 2019; Bezircilioglu, 2016; Geddes, 2004). This allows inferring that mobile
phones may be more advantageous in terms of being more portable than computers. In
the past, the limited or no access to the Internet by MALL tools such as MP3 was not as
efficient in terms of implementation as it is today. The development of MALL accelerated

significantly with the introduction of mobile phones and interactive mobile 2.0 services.

2.5.1. Studies on MALL

MALL is an approach to language learning that has recently attracted attention in
educational research. Previous research has revealed many positive aspects of MALL.
Studies have found that MALL positively influences learning gains (Chen et al., 2019;
Demouy & Kukulska-Hulme, 2010; Gyehtasi et al., 2015; Hazaea & Alzubi, 2016;
Khubyari & Narafshan, 2016; Loweven et al., 2020; Lys, 2013; Nasab & Taki, 2016;
Plana et al., 2016; Sato et al., 2020; Shraim, 2014; Taj et al., 2017; Valizadeh, 2022;
Wang, 2017; Xodabande & Atai, 2020). Furthermore, MALL assists with overcoming
numerous restrictions and challenges in a traditional EFL classroom (Ahn & Lee, 2016;
Corbeil & Valdes-Corbeil, 2007). Today, the majority of individuals use mobile devices,
therefore learning can take place outside of a traditional classroom setting (Wu, 2016).
Previous studies indicated that information can be accessed at any time and anywhere
with mobile devices (Kartal, 2020; Traxler, 2009). This is related to the portability and
flexibility that MALL provides (Shraim, 2014; Thomas et al., 2013). Mobile phones’
practicality, accessibility, mobility, user-friendliness, and portability make them ideal for
facilitating learning and teaching practices for both students and teachers (Bezircilioglu,
2016; Demouy & Kukulska-Hulme, 2010; Kukulska-Hulme, 2009; Shraim, 2014;
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Valizadeh, 2022). They are also useful in terms of immediate feedback for quizzes,
exercises, and surveys (Chartrand, 2016).

MALL is also effective in fostering interaction both amongst students and between
teachers and students (Aygul, 2019; Khan et al., 2018; Levy & Kennedy, 2005; Shraim,
2014). Students can benefit from social networking sites to share opinions and
information on different topics (Chartrand, 2016). It may help to create an authentic
(Shraim, 2014) and student-centered classroom environment, improve students'
enthusiasm to study foreign languages, foster student engagement, and make the learning
environment autonomous and dynamic (Cakir, 2015). According to certain research,
MALL has a tremendous deal of potential to increase students' engagement and
accomplishments (Burston, 2014; Elola & Oskoz, 2017). Besides, MALL contributes to
the individualization of the learning process (Sun & Yang, 2013). Gikas and Grant (2013)
mentioned mobile devices’ advantages as quick information access, increased interaction,
and collaboration thanks to constant communication, various forms of interaction with
the course content, and interaction in a situated context with the course content and other
students. Thomas et al. (2014) indicated that mobile phones’ other benefits include the
use of various features, Internet access, text messaging, audio/video recorders, and
camera. Moreover, according to Valizadeh (2022), MALL assists teachers in preparing
appealing and motivating materials.

However, the teacher factor influences the contribution that MALL can make to
language learning. Gikas and Grant (2013) discovered that students complained about
their teachers' reluctance to use technology. Among the possible reasons for this situation,
teachers' lack of knowledge about technology use and generational differences were
shown. Similarly, Lys (2013) indicated that many teachers are hesitant to incorporate
mobile devices into language instruction because they do not fully grasp the advantages.

Pros and cons of MALL in terms of psychological, pedagogical, and technical
aspects have been revealed in previous studies. In fact, almost all of the CALL advantages
and disadvantages mentioned in the previous section also apply to MALL. However, it is
feasible to mention a few different points. Some studies showed that mobile phones are
smaller in size than computers and their portability is an advantage (Yaman & Ekmekgi,
2016). For instance, mobile phones are more suitable for a student to study or read while
traveling or to look up the meaning of a word he or she does not know in the classroom.

On the other hand, some researchers stated that students are not accustomed to reading
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from a small screen (Smith & Wang, 2013). Although mobile phone manufacturers have
increased the screen size over the years, this enlargement has been and will be up to a
certain point. Even with larger screens, it is difficult to read from a screen that is smaller
than a computer (Chartrand, 2016), and it may cause eye strain (Huang, 2013). Apart
from this, in general, mobile phones do not offer users as much storage space as
computers. Therefore, students may have trouble storing educational materials on their
mobile phones. Additionally, the limitation of movement on the mobile phone also lags
behind the computer in terms of interaction.

Some research suggested that students' use of mobile devices can be distracting
(Anshari et al., 2017; Chartrand, 2016; Gikas & Grant, 2013; Gyehtasi et al., 2015).
Examples of this are that students do not focus on the lesson because they spend time on
social networking sites, texting, and surfing the Internet (Tindell & Bohlander, 2012). In
previous studies, decreased physical activity was also seen as a cause for concern
(Gyehtasi et al., 2015). Apart from these, factors such as the widespread use of mobile
phones especially among young people today, and the high time spent on social media
may cause learners to have difficulty seeing mobile phones as a tool in formal education.
There may be a perception of interfering with personal space (Shudong & Higgins, 2005;
Smith & Wang, 2013), this can be described as a problem that arises as students'
unwillingness to use their mobile phones for academic purposes (Stockwell, 2008).
Another issue is security. For example, clicking on a virus-containing link will have
negative consequences for the user and therefore may cause a negative driving force in
use. The usage of mobile phones by students to cheat is another issue (Thomas et al.,
2014). In addition, while the absence of time and place restrictions in MALL is presented
as an advantage, not being able to follow the learning outcomes of the students can be a
problem that comes with this feature (Shudong & Higgins, 2005). Even more, since
students are not fully supervised in the mobile environment, there may be problems in
terms of testing. Additionally, the cost of mobile devices can deter some students and
teachers from making frequent use of them (Stockwell, 2008). Besides these, there can
be some technical issues like network problems (Chartrand, 2016). In this scenario, the
teacher must solve the problems, and guide the students in solving the problems, which
can lead to disruptions and wasted time.

As seen above, there are many studies in the literature on the benefits, challenges,

and limitations of MALL. Since the current study is based on teachers' views and

38



practices, it is useful to review studies that address MALL from this perspective. These

studies will be discussed in the next section.

2.5.2. Studies on teachers’ views, attitudes, and practices about MALL

Since this study is based on teacher views and practices on ER with ICT tools and
since one of the ICT tools identified in the study is the mobile phone, it is beneficial to
refer to the studies on teachers' MALL views, attitudes, and practices. Although studies
on the views, attitudes, and practices of teachers regarding the use of mobile phones in
foreign language teaching have been discussed in the literature, not many studies have
been found on this subject. However, a few studies in this context can be mentioned.

Some studies approaching MALL from a teacher perspective showed that teachers
have positive views and attitudes toward MALL. Thomas et al. (2013) discovered that
the vast majority of teachers were in favor of permitting cell phones in the classroom.
However, few teachers indicated utilizing cell phones for planning, doing research for
classwork, keeping track of student work, grading, and assigning and collecting work. In
another study, it was explored that teachers believe laptops may be more effective than
mobile phones (Sad & Goktas, 2014). Though not tremendously positive, attitudes
regarding utilizing laptops were much better than those toward mobile phones. Ozdamli
and Uzunboylu (2015) found that to supplement conventional education, teachers desired
to utilize mobile learning applications. Domingo and Garganté’s (2016) study revealed
that mobile technology makes information more accessible and makes learning more
engaging. In another study by Khan et al. (2018), themes such as “portability, learning
opportunities, multimedia functions, accessibility, scaffolding, availability and
connectivity of data, ubiquitous form of learning and time-efficiency” emerged as a
justification for the positive attitude (p. 43). Besides, most of the teachers stated that fast
Internet connectivity is an advantage for integrating mobile phones into the classroom.
Bozorgian (2018) found that teachers considered MALL as effective for enhancing
learners’ motivation. It was also revealed that the benefits included “up-to-date
information, authentic materials, and accessibility for all students, time and energy
efficiency” (p. 10). Moreover, it was discovered that teachers tended towards mobile
learning activities such as communicating with learners and sharing knowledge outside
of the classroom, utilizing electronic dictionaries to look up and learn new vocabulary,

and sending materials for students to read. Likewise, according to teachers in
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Nikolopoulou’s (2020) study, the advantages included ease of access to information,
students being active and familiar with technology, effect on motivation, interactivity,
and enjoyable lessons. On the other hand, some studies found that teachers had a low or
moderate perception and knowledge of mobile learning (Ozdamli & Uzunboylu, 2015;
Serin, 2012; Thomas & O’Bannon, 2013; Thomas et al., 2014). Serin (2012) discovered
that teachers who stated that they were knowledgeable about mobile learning actually had
the wrong information and thought that mobile learning would reduce effective
communication. Relatedly, some studies suggested that teachers' awareness of mobile
learning and particularly learning with mobile phones should be increased (Sad & Goktas,
2014).

Some studies illuminated teachers' views about the barriers to MALL integration.
In a study by Thomas et al. (2013), it was revealed that common challenges included
training, access, and cost. According to Thomas et al. (2014), teachers were concerned
about the use of mobile phones to cheat, to access improper content, engage in
cyberbullying, or interrupt lessons. They were also concerned about access issues, the
detrimental effects of texting, and sexting. Khan et al. (2018) found that the main
obstacles to MALL integration, according to the majority of EFL instructors, were
students' non-academic and ineffective use of mobile phones, and the teachers’ lack of
knowledge and skills in integrating MALL. Bozorgian (2018) discovered that the
majority of teachers agreed that the main academic websites were inaccessible, and
insufficient Internet skills, Internet connection speed, inexperience in important academic
webpages, institutions' insufficient Internet capabilities were the main challenges of
MALL implementation. Furthermore, Nikolopoulou’s (2020) study revealed that the lack
of instruments, the existing regulations on the usage of tablets and mobile phones,
students’ inappropriate behavior and the trouble in managing them, and the distraction
factor were among the challenges.

Attitudes and perspectives of teachers on technology should be taken into account
by institutions, and attempts should be made to align educators' views of the necessity of
integrating technology. In order to avoid the drawbacks, impediments such as learners’
inadequate use of mobile phones for academic purposes should be considered and
necessary actions should be taken (Khan et al., 2018). To effectively integrate technology,
educators must have a positive view and attitude, and sufficient technology skills.

Besides, instead of merely employing traditional methods, authorities should embrace the
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most recent technological advancements in education and apply professional mentorship
(Bozorgian, 2018).

2.6. Online Extensive Reading (OER)

In terms of both incidental and intentional learning, the opportunities provided by
the input have an important place (Ellis & Shintani, 2014). It is significant to be exposed
to as many inputs as possible in the language learning process. Students may be exposed
to input from different sources such as coursebooks, teachers, and classmates. Reading is
also a valuable source of input. It provides language learners with information on different
areas of the language such as vocabulary and syntax (Guo, 2012), grammar, and language
use. In addition, it helps learners to develop other language skills.

Another source of input from which students perform a range of tasks outside the
classroom is ER. ER is regarded as expensive since it necessitates a huge number of
printed materials. Nevertheless, with the emergence of computers and mobile
technologies, ER is no longer a costly practice (Dao, 2014). Learners can use their
personal electronic gadgets to access the web. One of the purposes of integrating ICT into
foreign language courses may be to support students' ER practices. In terms of input, ICT
has the feature of providing many authentic resources to students compared to traditional
methods and materials. Relatedly, previous studies emphasized that ER materials must be
adapted to students’ demands and the digital era (Khusniyah, 2021; Pop, 2015). However,
Zhao and Day (2021) stated that most of the ER programs utilized printed resources, and
this may be because online materials are authentic and these materials are often for first-
language readers. Their reason for suggesting this was that the reading material should be
easy for the learner. Nonetheless, with the increase in digital reading today and predicting
that it will increase gradually in the future, it can be assumed that this situation will no
longer be a problem because even now there are various websites that provide online
graded readers for foreign language learners.

With today's technological developments, digital literacy has come to the fore more.
Instead of using traditional methods such as reading with textbooks or other printed
materials, with the guidance of their teachers, students can improve their foreign
languages by reading about their interests outside the classroom. Simply practicing
reading based on textbooks might limit the learning process, ICT prevents this by

providing students with many interesting and authentic resources (Dao, 2014). With the
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help of ICT, the materials (e.g. E-books) to be read become more accessible and do not
burden students and teachers financially as much as printed books (Y1lmaz, 2014). Digital
reading provides “practicality, easiness, portability, and affordances” (Ni'mah &
Umamah, 2020, p. 41). Moreover, students can access online materials at any time and
begin reading whenever they want.

Huang and Liou (2007) stated that OER is pedagogically and technically practical.
Previous studies suggested that supporting ER practices with technology may help to raise
students’ awareness, and improve learner contentment (Huang & Liou, 2007). In addition,
ICT helps to attract learners’ attention, helps to lower their affective filter (Lai & Zhao,
2005), supports the teaching process, and aids students to learn new vocabulary during
their reading practices (Huang & Liou, 2007; Yunus et al., 2013). Furthermore, ICT helps
learners become autonomous by allowing them to choose what they want to read, for how
long they want to read it, and when they want to read it (Lee & Mallinder, 2011).
According to Pino-Silva (2009), with the help of OER, students:

(a) capitalize on the opportunity to gain access and read from the vast amount of information
available on the web, (b) ensure access to updated and varied information, (c) develop
discipline in the use of their own time, and take the necessary risks to explore, evaluate and
make their own decisions on what to read now and what to postpone for later. (p. 94)

In addition to the benefits of digital reading, some studies have also revealed its
disadvantages. For instance, Arnold (2009) highlighted the problems of unstable sources
and insufficient quality control. Milliner and Cote (2015) argued that reading for long
periods of time on electronic screens can be distracting and exhausting. Moreover,
according to Huang's (2013) research, reading long passages via a mobile phone causes
eye strain. Similarly, in another study, students complained that digital reading caused
eye strain (Ni’mah & Umamah, 2020).

2.6.1. Studies on OER

In addition to the studies carried out within the scope of ER, studies on doing ER
online are also included in the literature. Although there is not enough research in the
literature on ER with ICT support, it is possible to mention a few studies. Sun (2003)
conducted a study that aimed to create and apply an online reading laboratory that assists
students and instructors while teaching or reading online. Another aim of the study was
to explore students’ perceptions Of the system’s efficacy. The system provided learners

with an endless supply of authentic reading materials, supported long-dated reading
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interest, and promoted autonomy. In addition, learners were exposed to various language
use. It also fostered metacognitive skills and interaction. The results demonstrated that
learners generally had positive attitudes toward the system. It was also revealed that
learners who utilized the reading program thought their English skills had improved.

Arnold (2009) conducted a study to assess an OER program in German. The OER
program was found to enhance students' reading skills, promoted their motivation to read,
boosted their confidence in terms of understanding L2 materials, and motivated them to
read for enjoyment. Moreover, the program was found beneficial in terms of promoting
learner autonomy, and understanding of the various text-difficulty. In addition, it was
stated that students' challenging themselves to read more difficult texts could be a sign of
self-efficacy and intrinsic motivation improvement. Furthermore, it was found that
students had a high level of awareness when it came to dictionary usage and reading
strategies.

Guo (2012) conducted a study to explore the impact of OER on learners’ attitudes
toward ER and their language competence. The findings showed that a significant
connection exists between vocabulary growth and ER. It was also found that students’
motivation increased. In addition, according to the students, ER improved their
knowledge and English proficiency in general.

Chen et al. (2013) examined the impact of extensive e-book reading on learners'
vocabulary, reading attitudes, and comprehension. After working with a traditional
curriculum and an e-book ER program, they discovered that the experimental group had
much better reading attitudes, vocabulary, and reading comprehension than the control
group.

Lin (2014) examined the impact of utilizing mobile tablet PCs on students’ reading
skills, online activities, and perceptions. The results demonstrated that students utilizing
mobile tablet PCs outperformed PC users in terms of linguistic and affective performance.
They also had more favorable attitudes than the students who used PC for OER.

Cote and Milliner (2014) provided information about the early phases of a pilot test
of a website (X-Reading). They discovered that students' perceptions of ER and reading
were not wholly positive, and they seemed to be uncertain about the advantages of ER.
Moreover, it was revealed that most of the students used their mobile phones actively in
their daily lives but not for reading e-books. When students were given the option of

reading a graded reader via printed book, mobile phone, and computer, printed material
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was the most preferred. In the comparison of mobile phones and computers, it was
observed that students were more inclined to read e-books on their mobile phones.
Researchers also found that reading an e-book on a computer or mobile phone had no
negative impact on the students' ability to comprehend what they were reading.

In another study (Cote & Milliner, 2015), a website (X-Reading) with a large
number of graded readers was used. 95 university students participated in the study.
Through a mobile device, students were required to read outside of the classroom. Data
were collected with an online questionnaire, each participant’s data on the website, and
scores on the Test of English for International Communication (TOEIC) exam. The
findings demonstrated that the majority of students had positive perceptions of OER.
They also valued the accessibility and simplicity of receiving feedback on their reading
development. Improvements in reading skills and interest in the ER were demonstrated
by an enhancement in the participants' reading capacity and speed. In addition, there were
some favorable improvements in language learning. Lastly, an increase was observed in
the TOEIC scores of students who read more and whose reading speed increased.

In another study, Howarth and Bollen (2019) examined students’ perceptions of a
website that provides a large number of graded readers digitally. 730 university students
participated in the study. The findings showed that participants believed ER was a
beneficial practice to assist them developing their language, especially in terms of reading
speed and general reading skills. Moreover, learners thought using the website was a
proper method to access appropriate reading resources. However, they did not seem to
strongly favor digital materials over printed materials.

Ni’mah and Umamah (2020) carried out a study to discover how students perceive
digital ER practice. The findings indicated that the students' attitudes toward digital ER
were positive. In addition, it was stated that the students benefited from ER in terms of
cultivating a reading habit. It was asserted that ER aids students in developing other
language skills, and it is helpful for students to learn to enjoy reading.

Zhou and Day (2021) researched the impact of OER with a website previously used
by other studies (Cote & Milliner, 2015; Howarth & Bollen, 2019) on students’ academic
reading, general English competence, attitudes toward reading, and teachers’ reaction to
the website. 57 students and their instructors participated in the study. The results
demonstrated that students’ attitudes toward reading improved greatly. In addition,

students thought that their writing, vocabulary, reading comprehension and rates, and
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speaking were developed. It was also revealed that the teachers had favorable attitudes
toward OER. The researchers attributed this to teachers' communication with their
students since they were more willing to support students when they listened to their
opinions on the procedure. In this regard, frequent collection of student opinions about
ER is essential. It is also crucial for teachers to discuss the importance and the advantages
of ER with their students. Regarding the difficulties, the teachers pointed out the technical
problems and inadequacy of graded readers with adult content. Apart from this, from the
teachers’ point of view, reading frequency and enjoyment both enhanced, but the students'
perspectives were not exactly the same.

Bui and Macalister (2021) investigated how OER affected EFL learners’ attitudes
toward reading as well as their ability to read fluently. The results showed that OER had
a positive effect on learners’ fluency. In addition, it was revealed that learners’ attitudes
toward ER and OER changed positively. Learners had the chance to select a variety of
reading resources that are both compatible with their interests and language levels under
favour of OER. They found OER beneficial for their vocabulary, comprehension, fluency,
and pragmatic language utilization. According to the majority of learners, OER
encouraged them to develop a regular reading routine. OER’s motivating factors were
stated as “the satisfaction gained after finishing a book, the personal realization that their
language proficiency was improving, and the easy accessibility” (p. 24).

As seen in the studies, OER is an approach that has attracted attention, especially
in recent years. Studies have addressed OER in different dimensions. Since the current
study is based on teachers' views and practices about ER with ICT tools, these studies are

important for the research context.

2.7. Relevance of Related Literature to the Present Study

Reading is widely recognized as being crucial to the process of learning a foreign
language. For this reason, a great number of studies have been conducted on reading skills
from different perspectives. Research was conducted on improving students' reading
skills, increasing their reading amounts and motivation, and supporting them to develop
positive attitudes toward reading. Different reading methods have been proposed for these
purposes. In the studies conducted, ER was proved to be one of the prominent methods

with its contribution to many fields, especially reading.
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With the increasing use of technology today, ICT tools are used to support the
learning process in language teaching, and their positive and negative aspects are
discussed in the literature. It has been argued in previous studies that technological
developments have paved the way for various new approaches to language learning such
as CALL and MALL. The significant contributions of language learning processes using
these approaches have also been discussed in the literature. It can be inferred from the
literature that the use of technological tools for reading, more specifically for ER, is also
a practice that has recently attracted interest. Although the number of studies is still
limited, it has been proven that ER supported by technological tools leads to significant
gains.

Since the main aim of the study was to explore teachers' views, practices, and
challenges regarding the use of ICT tools for ER, studies addressing this issue in the
literature were also examined. Studies have shown that teachers and students have
positive views of OER. In the literature, many beneficial aspects of OER have been
mentioned in terms of motivation, autonomy, self-efficacy, enjoyment, interaction,
development of foreign language skills, and providing a wide range of materials.

The current study's foundation is made up of all the studies reported in the literature

that include both theory-based and experimental ones.
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3. METHODOLOGY

3.1. Introduction

This chapter seeks to represent detailed information about the research design,
participants and context, instruments, procedure, and data analysis process of the study.

3.2. Research Design

Using a mixed-methods design, the purpose of this study was to identify English
Preparatory School (EPS) teachers' views and practices regarding the use of ICT tools to
support language learners' ER practices, as well as issues related to implementation. A
mixed-methods design is described as a research design in which at least one quantitative
and at least one qualitative component are incorporated and combined in a single study
(Bergman, 2008, p. 1). To better comprehend the research problems (Creswell & Plano
Clark, 2007) and to find more precise and thorough answers to the research questions
(Johnson & Onwuegbuzie, 2004), the mixed method was preferred. Due to the fact that
this study is based on teachers’ views and practices, it was deemed appropriate to collect
both quantitative and qualitative data in terms of the course of the research in order to
avoid missing important points by using a single method and to collect extra information.

Convergent parallel design, one of the mixed-method research types, was chosen
for this study. Creswell (2012) explained the rationale for this design as “one data
collection form supplies strengths to offset the weaknesses of the other form, and that a
more complete understanding of a research problem results from collecting both
quantitative and qualitative data” (p. 540). To answer the presented research questions,
quantitative data were collected through a questionnaire, and qualitative data through
semi-structured interviews. In keeping with the ideology of the mixed method,
quantitative and qualitative data were mixed and the results were combined.

In mixed research, it is crucial to decide which of the quantitative and qualitative
methods will take precedence and dominate, but in some studies, both methods may be
of equal priority (Creswell, 2012). In this study, both quantitative and qualitative data are
of equal value, so there is no dominance. Namely, the data from the interviews is just as

crucial as the data from the questionnaire.
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3.3. Participants and Context

The current study was conducted at the School of Foreign Languages (SFL) at
Anadolu University. There were some reasons for conducting this study at Anadolu
University SFL. SFL aims to provide preparatory students with core language skills and
strategies in different languages so that they can continue their education in their
departments. Considering the students from many different departments it contains, it was
thought that researching the views and practices of the EPS teachers teaching these
students would be useful in addressing the problems of the research. Having young adult
students from many different backgrounds in the institution where the teaching takes
place can enable teachers to have a broader perspective. Considering the groups that are
most intertwined with technology today, adolescents and young adults are the most
prominent, so it can contribute to the examination of the problems of the study. Besides,
SFL was deemed appropriate for this study, since comprehensive training in foreign
language skills was provided in preparatory schools and these skills were assessed
separately. To be more precise, the development of language skills is tested in the
proficiency exams in connection with the courses taught in line with the curriculum. Since
ER was one of the main focuses of the study, it was assumed that teachers in this context
could provide more detailed views and practices.

In this study, convenient sampling method (Cresswell, 2012) was used, and
participants were selected considering their accessibility, suitability, and representation
of the target group’s characteristics. The participants in this study were 86 Turkish EPS

teachers. Their demographic information is shown in Table 3.1.

Table 3.1. Socio-demographic characteristics of the participants

Socio-demographic characteristics N %
Gender Female 65 75,6
Male 21 24,4
Age 20-30 3 3,5
31-40 38 44,2
41-50 37 43,0
50+ 8 9,3
Education Bachelor’s Degree 35 40,7
Master’s Degree 41 47,7
Doctorate Degree 10 11,6
Experience 1-10 years 11 12,8
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Table 3.1. (Continued) Socio-demographic characteristics of the participants

Socio-demographic characteristics N %

Experience 11-20 years 42 48,8
21 years and above 33 38,4
Total 86 100

As seen in Table 3.1., 75,6% of the 86 EPS teachers included in the study were
female and 24,4% were male. When the ages of the EPS teachers participating in the
study were examined, it was found that 3,5% were 20-30 years old, 44,2% were 31-40
years old, 43% were 41-50 years old, and 9,3% were 50 years old and above. Considering
their education level, it was found that 40,7% of them had a Bachelor’s Degree, 47,7%
had a Master's Degree, and 11,6% had a Doctorate Degree. When the years of experience
are examined, it was observed that 12,8% had 1-10 years, 48,8% had 11-20 years, and
38,4% had 21 years and above of experience.

Nine volunteer teachers participated in the semi-structured interviews. Five of the
interview participants were female and four were male. Five of the participants were in
the 31-40 age range, three were in the 41-50 age range, and one was in the 20-30 age
range. Five of them had a Master’s Degree, three had a Bachelor’s Degree, and one had
a Ph.D. Degree. Considering the years of experience in teaching, five teachers had 11-20
years of experience, two teachers had 21 years and above of experience, and two teachers
had 1-10 years of experience.

Before participating in the interview, a consent form was given to the participants
in order to inform them about their rights, and that their participation in the study was on
a voluntary basis, their identities would be kept confidential, and the collected data would
be used only for scientific purposes. Apart from the voluntary participation form for the
interview, participants were given a consent form informing them that the interviews

would be digitally recorded for data collection and storage.

3.4. Instruments

The major goal of this study was to gain a deeper knowledge of the views and
practices of the EPS teachers regarding ER via ICT tools. Therefore, to address the

research questions presented, different instruments were used. A questionnaire was used
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to collect data about teachers’ demographic profiles, views, and practices on the
utilization of ICT tools to support ER. Semi-structured interviews were used to obtain

deeper information about teachers’ views and practices on the same subject.

3.4.1. The questionnaire

A questionnaire (see Appendix 1) was used to collect quantitative data according
to the purposes of the research. The questionnaire consists of three main parts. In the first
part of the questionnaire, there are questions about the participants’ demographic
information including age, gender, education level, and years of experience.

With permission from the authors, Chang and Renandya's (2017) Extensive
Reading Questionnaire was used to create the second part of the questionnaire. In this
part, there are seven questions about teachers’ views and practices on ER powered by ICT
tools. Five of the questions are multiple-response questions. Only the sixth question is
designed for teachers who do not direct students to use ICT tools in ER practice. In this
question, it is aimed to reveal why teachers do not make this practice.

In the third part of the questionnaire, there are thirteen statements about teachers’
views on supporting EFL learners’ ER practices with ICT tools. The questions in this
section were formed based on the existing literature and the second part of the
questionnaire in order to gain a deeper understanding of teachers' views on the use of ICT
tools in ER practice. In this section, the questions are in 5-point Likert type. Participants
chose the most suitable one among the "strongly disagree, disagree, not sure, agree,
strongly agree™ options. 1 point indicated Strongly Disagree, 2 points indicated Disagree,
3 points indicated Not Sure, 4 points indicated Agree, and 5 points indicated Strongly
Agree. As the number increases from 1 to 5, the positive view about the given statement
increases.

The questionnaire was translated from English to Turkish in collaboration with an

expert in Translation and Interpreting.

3.4.2. Semi-structured interviews

Semi-structured interviews were applied to collect qualitative data. Interviews were
conducted with the purpose of further analyzing and explaining quantitative findings.
Interview questions were developed in accordance with the research questions. According

to Merriam (1998), semi-structured interviews are “guided by a list of questions or issues
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to be explored, but neither the exact wording nor the order of the questions is determined
ahead of time” (p. 74). A particular group of volunteer teachers participating in the study
was interviewed through different channels (face-to-face and video chat) appropriate to
the conditions.

3.4.3. Reliability and validity

3.4.3.1. Reliability

In any type of educational research, one of the most sought technical qualifications
is reliability. According to Oluwatayo (2012), a study must show that if it were conducted
on an equivalent sample of participants in a similar setting, identical results would be
attained in order for it to be considered reliable. To ensure reliability, researchers take
various actions using different methods appropriate to the research’s design, instruments,
etc.

To ensure the reliability of the third part of the questionnaire, Cronbach’s Alpha
value was calculated. It was found to be 0.91 which indicates that the mentioned part has
high reliability in terms of internal consistency (George & Mallery, 2003).

Efforts were made to ensure the reliability of the qualitative instrument. One of the
ways to ensure reliability is to evaluate inter-rater reliability. Evaluating inter-rater
reliability is often included in quantitative research processes. However, some researchers
have argued that inter-rater reliability measurement is required for qualitative research to
be rigorous (Armstrong et al., 1997). In order to eliminate any possible personal biases
toward the data, and to provide inter-rater reliability, a second-rater with expertise in
qualitative analysis, who is a Ph.D. student at Anadolu University and holds BA and MA
degrees in ELT, coded the data in an independent manner. Having different coders work
on the same data is quite common (McAlister et al., 2017). Inter-rater reliability was
calculated with a formula that was provided by Miles and Huberman (1994), and it was
found .93 which shows a high degree of interrater agreement. Besides, discussions were

held to resolve any discrepancies that arose during the analysis.

3.4.3.2. Validity

Another important point in scientific research is to ensure validity. To ensure the
validity of the instruments in the present study, the questionnaire and interview questions

were sent to the opinions of two experts in order to test the face and content validity. The
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experts were an associate professor and a professor working in the field of ELT at
Anadolu University. The purpose of the study was explained to two experts, and data
collection instruments were delivered to them. They were asked to examine both the
questionnaire and interview items to ensure that they were relevant, clear, and acceptable.
After carefully examining them, experts expressed their thoughts and recommendations.
The necessary adjustments were performed on the instruments accordingly.

In the first part of the questionnaire, some words and age ranges were changed. In
addition, in the second part of the questionnaire, changes were made in terms of both
content and wording. To avoid confusion, the questions were made clearer, and one
question was omitted from the second part because it was deemed unnecessary.

To ensure the validity of the second part of the questionnaire, some of the multiple-
response questions in the second part had an Other option, which allowed teachers to state
their additional opinions. Teachers who chose this option wrote their own ideas. It is
crucial to ensure the validity of the questionnaire so that teachers have the option to
express their own opinions. Additional ideas of the teachers were presented verbatim in
the results section by keeping the real names of the teachers confidential and referring to
them as P1, P2,

In the interview questions, a few words were changed to make the questions clearer.
There were eight questions in the first phase, but one of them was eliminated from the
interview questions because, according to expert judgments, it was biased. Seven
questions were chosen for the interview at the very end (see Appendix 2).

After necessary arrangements were made for the questionnaire and interview
questions, the final form was reached and sent to Anadolu University Ethics Committee
in Social Sciences for ethics committee approval. According to the ethics committee
approval (see Appendix 3), both data collection tools were examined and accepted for

implementation.
3.5. Procedure

3.5.1. Implementation of the questionnaire

After obtaining the approval of the ethics committee, permission was obtained from
the Anadolu University Rectorate to administer the questionnaires and interviews at the

Anadolu University SFL (see Appendix 4). Before participating in the questionnaire, a
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consent form was given to the participants in order to inform them about their rights, and
that their participation in the study was on a voluntary basis, their identities would be kept
confidential, and the collected data would be used only for scientific purposes.

In order to collect valid and reliable data, first of all, the necessary information was
given to the participants before the questionnaire. The questionnaire was administered
face-to-face in order to avoid mistakes in answering the questions and to intervene as
soon as the participants were confused. The questionnaires were hand-delivered by the
researcher and collected by the researcher herself. A total of 103 questionnaires were
distributed, of which only 86 were returned.

3.5.2. Interview process

The nine interviews and the collection of quantitative data were done concurrently.
Volunteer participants were reached through email and requested to schedule a time to
meet. Seven questions were asked to the participants as part of the semi-structured
interviews. At the beginning of the interviews, the researcher gave the participants
information about the overall purpose of the study and the details of the interviews. The
duration of the interviews varied around 15-25 minutes. The choice of conducting the
interviews face-to-face or online was left to the participants. While three of the interviews
were conducted face-to-face and digitally recorded, six of them were conducted online
(via Zoom) and recorded digitally. The interviews were conducted in Turkish. For this
reason, the results are presented with the translation of the researcher and an expert in the
field. In order to ensure the reliability and validity of the study, help was received from

an educator who is an expert in the field of Translation and Interpreting.

3.6. Data Analysis Procedure

The data analysis phase included two steps. First, quantitative and qualitative data
were analyzed. Second, to get thorough and in-depth answers to the research questions,

quantitative and qualitative data were combined.

3.6.1. Quantitative data analysis

Statistical Package for the Social Sciences (SPSS) was used to analyze the
questionnaire responses. The socio-demographic characteristics of the participants were
calculated as frequency and percentages. The answers to the first six questions in the

second part of the questionnaire were analyzed using descriptive statistics and presented
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as frequency and percentages. Frequency, minimum, and maximum values are presented
for the answers to the seventh question.

The answers given to the 5-point Likert-type questions in the third part of the
questionnaire were analyzed using descriptive statistics. The results from this part were
computed only to learn teachers’ views of ER practice with ICT tools. Frequency and
percentage values are given for all options of each question. In addition, the mean value
of each question is presented. To interpret the results, the previously mentioned point
system was used (1 point = Strongly Disagree, 2 points = Disagree, 3 points = Not Sure,
4 points = Agree, 5 points = Strongly Agree). Namely, the mean values of the answers
given were interpreted by looking at the point system. For example, while the mean value
of close to 1 and/or 2 indicated disagreement, the mean value of close to 3 indicated
moderate agreement. The mean value of close to 4 showed agreement, and the mean value

of close to 5 showed strong agreement.

3.6.2. Qualitative data analysis

In this research, semi-structured interviews served as the main basis of qualitative
data. The examination of qualitative data was performed by using content analysis.
Krippendorff (2019) defined content analysis as “a research technique for making
replicable and valid inferences from texts (or other meaningful matter) to the contexts of
their use” (p. 24). After the interviews were conducted and recorded, first the digitally
recorded data were meticulously transcribed. Since academic studies necessitate
formality, edited transcription was employed as the transcription type. Transcripts were
modified for improved readability. Adjustments were made for grammar and sentence
structures. Then, they were translated carefully with the help of an expert in the field of
Translation and Interpreting. Second, the researcher read the transcriptions multiple
times. Third, the researcher highlighted and coded main concepts, and formed themes by
using the connections between the codes regarding the participants’ answers to the
interview questions. Qualitative coding was used to strengthen the validity of the research
because with the help of it, the data becomes more organized, and as a result, it is simpler
to analyze it meticulously. Besides, since this study is an academic one, it was adopted to
make it possible for other scholars to systematically evaluate the findings. Moreover, in
order not to reveal the identity of the participants in the research, the interviewees were
coded as T1, T2, T3, T4, T5, T6, T7, T8, and T9.
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4. RESULTS

In this chapter, the results of the data analyses are reported. First, the results of the
analysis of quantitative data are shown. Second, the findings from the qualitative data are
presented. The general findings that emerged after combining the quantitative and
qualitative data will be presented and discussed in the discussion section. In the light of
quantitative and qualitative data, this study sought to answer the following research
questions:

1. What are the views of EPS teachers about extensive reading powered by
ICT tools?

2. What are their practices for using ICT tools to support extensive reading?

4.1. Quantitative Data Results

This section presents the results of the quantitative data. In this context, the results
of descriptive analyzes that were conducted to examine the views, practices, and
challenges of teachers regarding the use of ICT tools for ER practice are presented.

The answers given by the EPS teachers to the question “Do you want your students
to read any material that is not required in the prescribed reading curriculum extensively
using ICT tools?” are shown in Table 4.1. This question is intended to demonstrate how

frequently teachers lead their students to practice ER using ICT tools.

Table 4.1. Descriptive results for teachers’ answers to question 1

Category Frequency  Percentage (%0)
Always 10 11,6
Often 20 23,3
Sometimes 29 33,7
Rarely 7 8,1
Never 3 3,5
I do not have enough knowledge about ICT tools. 8 9,3
I did not have the opportunity to use ICT tools. 9 10,5
Total 86 100

When the percentages of the answers given are examined, it was found that 11,6%
of teachers answered always, 23,3% often, 33,7% sometimes, 8,1% rarely, 3,5% never,
9,3% | do not have enough knowledge about ICT tools, and 10,5% of them answered |

did not have the opportunity to use ICT tools.
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The answers given by the EPS teachers to the question “How many years have you
been asking students to read extensively using ICT tools?” are shown in Table 4.2. The
purpose of this question is to determine how many years the teachers who support their
students to do ER with ICT tools have been doing this practice.

Table 4.2. Descriptive results for teachers’ answers to question 2

Category Frequency Percentage (%)
1-2 years 8 12,1

3-4 years 10 15,2

5-6 years 18 27,3

7-8 years 10 15,2

9-10 years 6 9,1

10 years and above 14 21,2

Total 66 100

When the percentages of answers given were analyzed, it was found that 12,1% of
EPS teachers asked students to do ER using ICT tools for 1-2 years, 15,2% for 3-4 years,
27,3% for 5-6 years, 15,2% for 7-8 years, 9,1% for 9-10 years, and 21,2% for 10 years
and above. As can be seen from the results, teachers with the highest percentage have
been practicing for 5-6 years. They are followed by teachers who have been practicing
for 10 years and above. The percentages of teachers who have been practicing for 3-4 and
7-8 years are equal. Lastly, those with a relatively lower percentage than the others are
teachers who have been practicing for 1-2 and 9-10 years.

The answers given by the EPS teachers to the question “When you ask students to
do extensive reading using ICT tools, what forms/ways of reading would you recommend
to your students?” are shown in Table 4.3. The purpose of this multiple-response question
is to reveal teachers' practices for using graded readers for ER with ICT tools. Depending
on this purpose, different graded reader options were presented to the teachers, and

information was gathered about which ones they recommend to their students.

Table 4.3. Descriptive results for teachers” answers to question 3

Category Frequency Percentage (%0)
Reading a wide range of graded readers 48 57,8
Reading many graded readers written by the same author. 5 6,0
Reading many graded readers of the same genre. 19 22,9
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Table 4.3. (Continued) Descriptive results for teachers’ answers to question 3

Category Frequency Percentage (%)

Reading many graded readers in the same title, written at 11 13,3
different levels
Total 83 100

When the percentages of answers given were examined, it was seen that 57,8% of
EPS teachers recommend reading a wide range of graded readers, 6% recommend reading
many graded readers written by the same author, 22,9% recommend reading many graded
readers of the same genre, and 13,3% recommend reading many graded readers in the
same title, written at different levels.

The answers given by the EPS teachers to the question “When you ask students to
do extensive reading using ICT tools, what are your main reasons for doing this?” are
presented in Table 4.4. The purpose of this multiple-response question is to shed light on
teachers’ views about ER using ICT tools, and their reasons for supporting students in

this regard.

Table 4.4. Descriptive results for teachers’ answers to question 4

Category Frequency Percentage (%)
Online extensive reading is important to improve overall 49 297
language competence.

It is a part of our curriculum. 8 4,8
Reading is a pleasure. 31 18,8
Reading competence will be tested in the joint

examinations. 29 17,8
Online extensive reading is an effective way to develop 2 26.1
reading competence.

Others 5 3,0
Total 165 100,0

When the percentages of the answers given are examined, it is apparent that 29,7%
of teachers support the statement that OER is important to improve overall language
competence. While 4,8% support the statement that It is a part of our curriculum, 18,8%
support the statement that Reading is a pleasure. 17,6% support the statement that
Reading competence will be tested in the joint examinations, 26,1% support the statement

that OER is an effective way to develop reading competence. Apart from these statements,
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there was also an open-ended option, named Others, where participants could express
their own opinions. 3% of the participants (N=7) expressed their opinion by selecting the
Others option. Additional ideas of the participants were as follows:
P1: Regardless of testing, reading comprehension in a foreign language is an important gain.
Resource diversity may also be a major reason.
P2: It is a requirement of the era we live in.
P3: It is a method that appeals more to students.
P4: The ease of access to current topics and the fact that the student is 'digital native' increase
motivation.
P5: Practicality+environmentally friendly.
P6: As they are familiar with technological tools, Web 2.0 tools, their motivation increases.
P7: Although it is thought that language development takes place gradually, grammar and
vocabulary are related to the richness of experience.

The answers given by the EPS teachers to the question “What are the main
difficulties you experience when you ask students to do ER using ICT tools?” are shown
in Table 4.5. The purpose of this multiple-response question is to identify what challenges

teachers face in ER practice with ICT tools.

Table 4.5. Descriptive results for teachers’ answers to question 5

Category Frequency Percentage (%)
Students are not interested in reading. 52 23,2
Reading independently is difficult for students. 25 11,2
Students have no time for extra readings. 3 1,3
The curriculum has a fixed schedule (ER is not included in the
curriculum.) 25 11,2
It is difficult to get students to read the materials that will not be
assessed. 51 22,8
It is difficult to monitor whether students actually read or not. 36 16,1
It is difficult to assess what students actually learn from reading. 13 5,8
The institute does not have necessary conditions (technological tools,
internet connection, computer lab, technical support, etc.). 0 0,0
It is difficult to find suitable online reading materials. 4 1,8
There is not enough training for teachers to use ICT tools (especially
to integrate it into extensive reading practice). 4 1,8
Lack of time. 10 4,5
Others 1 0,4
Total 224 100,0
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When the percentages of the responses were evaluated, it was discovered that
23,2% of teachers support the statement “Students are not interested in reading”. 22,8%
support the statement “It is difficult to get students to read the materials that will not be
assessed”. 16,1% support the statement “It is difficult to monitor whether students
actually read or not”. 11,2% support the statement “Reading independently is difficult for
students”. 11,2% support the statement “The curriculum has a fixed schedule”. 5,8%
support the statement “It is difficult to assess what students actually learn from reading”.
4,5% identified lack of time as a difficulty. Further analysis showed that 1,8% of teachers
support the statement “It is difficult to find suitable online reading materials”. 1,3% stated
that students have no time for extra readings. The percentage of teachers agreeing with
the statement “The institute does not have necessary conditions (technological tools,
internet connection, computer lab, technical support, etc)” is 0%. 0,4% of the participants
(N=1) expressed personal opinions by selecting Others option. The additional idea of the
participant was as follows:

P1: Students do not have a reading habit in their native language (except for some). It is

difficult to identify the material they are interested in.

The answers given by the EPS teachers to the question “If you have never asked
students to read extensively using ICT tools, what are the main reasons you have not
asked your students to do so?” are presented in Table 4.6. Only teachers who do not use
ICT tools for ER answered this question. The purpose of this multiple-response question

is to find out why teachers do not use ICT tools for ER.

Table 4.6. Descriptive results for teachers’ answers to question 6

Category Frequency Percentage (%)
Students are not interested in reading. 8 14,8
Students will encounter many difficulties when reading
independently. 1 1,9
It is difficult to ask students to read online materials other than
textbooks. 6 11,1
Online extensive reading is not included in the curriculum. 9 16,7
It is difficult to get students to read the materials that will not be
assessed. 12 22,2
It is difficult to monitor whether students actually read or not. 4 7,4
It is difficult to assess what students actually learn from reading. 0 0,0
The institute does not have the necessary conditions to do extensive
reading online. 1 1,9
It is difficult to find suitable online reading materials. 2 3,7
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Table 4.6. (Continued) Descriptive results for teachers’ answers to question 6

Category Frequency Percentage (%)
I do not have any knowledge about the use of ICT tools. 8 14,8
I did not have the opportunity to use ICT tools. 2 3,7
Others 1 1,9
Total 54 100

According to the results, 14,8% of teachers support the statement “Students are not
interested in reading”, 1,9% support the statement “Students will encounter many
difficulties when reading independently”, and 11,1% supported the statement “It is
difficult to ask students to read online materials other than textbooks”. As can be seen
from the table, 16,7% of teachers support the statement that “OER is not included in the
curriculum”, and %22,2 support the statement “It is difficult to get students to read the
materials that will not be assessed”. 7,4% support the statement “It is difficult to monitor
whether students actually read or not”. Only one teacher supports the statement “The
institute does not have the necessary conditions to do OER”. 3,7% supported the
statement “It is difficult to find suitable online reading materials”. Furthermore, results
demonstrated that 14,8% of teachers (N=8) stated that they do not have any knowledge
about the use of ICT tools, and 3,7% (N=2) stated that they did not have the opportunity
to use ICT tools. 1,9% of the participants (N=1) expressed personal opinions by selecting

the Others option. The additional idea of the participant is as follows:
P8: Since | think it is more meaningful, I direct interested students to take books from the
reading room.

The answers given by the EPS teachers to the question “Based on your teaching
experience, to what degree do you think beginning or low-level EFL students would
benefit from the following way(s) of reading?” are presented in Table 4.7. The purpose
of this multiple-response question is to reveal teachers' practices for using graded readers
for ER with ICT tools with groups of beginner or low-level students. Depending on this
purpose, different methods were presented to the teachers. For each method, the teachers

were required to give a score on a scale of 1 to 10.
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Table 4.7. Descriptive results for teachers’ answers to question 7

Statements f Min.  Max.
Reading many graded readers written by the same author. 57 1,00 10,00
Reading many graded readers of the same genre. 61 2,00 10,00
Reading many the same title graded readers written at different levels. 58 1,00 10,00
Reading a wide range of readers regardless of author, genre, or title. 77 4,00 10,00

As shown in Table 4.7., the frequency of the answers given by the teachers to the

statement of reading many graded readers written by the same author is 57. The findings

showed that the frequency of the answers given by the teachers to the statement of reading

many graded readers of the same genre is 61. The frequency of the teachers' responses to

the statement “Reading many the same title graded readers written at different levels” is

58. The frequency of the answers to the statement “Reading a wide range of readers

regardless of author, genre, or title” is 77.

In the third part of the questionnaire, there were 13 questions for EPS teachers to

express their views of ER practice using ICT tools. These questions were of the 5-point

Likert type. Frequencies, percentages, and mean values of the answers given to the

questions about ER practices using ICT tools are shown in Table 4.8.
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Table 4.8. Descriptive results of answers given to the view questions about ER practices using ICT tools

>0 @ @ >
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| N X
tem f % f % f % f % f %
1. ER with ICT tools is easy to implement. 84 0 0 7 8,1 33 38,4 44 36,0 13 151 3,60
2. ER practice supported by ICT tools does not force teachers and students financially. 86 1 1,2 10 11,6 27 314 30 34,9 18 20,9 3,63

3. ER practice supported by ICT tools can be as beneficial as traditional methods. 86 0 0 7 8,1 19 22,1 44 51,2 16 18,6 3,80

4. ER practice supported by ICT tools offers students a more flexible reading experience. 86 2 2,3 1 1,2 10 11,6 44 51,2 29 33,7 4,13

5. ICT tools offer many authentic materials for students' ER practice. 85 1 1,2 1 1,2 10 11,6 43 50,0 30 349 4,18
6. ER practice supported by ICT tools improves students’ reading skills. 86 1 1,2 2 2,3 8 9,3 45 52,3 30 349 4,17
7. ER practice supported by ICT tools motivates students to read outside of class for pleasure. 86 1 1,2 3 3,5 23 26,7 39 453 20 23,3 3,86
8. ER practice supported by ICT tools can be interesting for students. 86 1 1,2 3 35 20 23,3 44 51,2 18 20,9 3,87
9. ER practice supported by ICT tools can make students autonomous. 86 1 1,2 4 47 17 19,8 45 52,3 19 22,1 3,90
10. ER practice supported by ICT tools lowers students' affective filters. 86 5 5,8 9 10,5 45 52,3 22 25,6 5 58 3,15
11. ER practice supported by ICT tools raises students’ confidence. 86 0 0 7 8,1 33 384 37 43,0 9 105 3,56
12. ER practice supported by ICT tools can be motivating for students. 86 2 2,3 1 1,2 16 18,6 53 616 14 16,3 3,88
13. ER practice supported by ICT tools can be fun for students. 86 1 1,2 3 3,5 12 140 55 64,0 15 17,4 3,93
Total 3,81
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The analysis revealed that the mean score of the answers given by the EPS teachers
to the questions about ER practice using ICT tools was 3,81. This finding shows that
teachers have positive views about ER practice using ICT tools. The mean value of the
answers given to the first question (M=3,60) was below the mean value of all the
questions (M=3,81). However, this does not show that teachers have a completely
negative view of the statement that it is easy to implement ER with ICT tools. While a
majority of the teachers chose the not sure option (38,4%), the other majority chose the
agree option (36%). It can be mentioned, in general, that teachers have a positive view,
although they have hesitations about this issue.

The mean value of the answers given to the second question (M=3,63) was below
the mean value of all the questions (M=3,81). Nevertheless, this does not prove that
teachers have a wholly unfavorable view of the statement that ER using ICT tools does
not subject teachers and students to financial pressure. While a majority of teachers chose
the agree option (34,9%), the distribution of other options was as follows: not sure
(31,4%), strongly agree (20,9%), disagree (11,6%), and strongly disagree (1,2%).

The mean value of the answers given to the third question (M=3,80) is very close
to the mean value of all the questions (M=3,81). It is seen that the majority of teachers
have positive views about the expression that ER practice supported by ICT tools can be
as beneficial as traditional methods. 51,2% of the teachers chose the agree option, while
22,1% chose not sure, and 18,6% chose strongly agree.

The mean value of the answers given to the fourth question (M=4,13) is higher than
the mean value of all the questions (M=3,81). It can be observed that the majority of
teachers agree that ER using ICT tools provides students with a more flexible reading
experience. The majority of teachers chose the agree (51,2%) and strongly agree (33,7%)
options. Although there are teachers who do not agree with the statement and are not sure,
it is possible to assume that the majority have positive opinions.

The fifth question had the highest mean value (M=4,18). Teachers who chose the
agree (50%) and strongly agree (34,9%) options were in the majority. These findings
demonstrated teachers find ICT tools useful in terms of providing a large number of
authentic materials. The sixth question is the second highest scoring one (M=4,17). 52,3%
of the teachers chose the agree option, and 34,9% chose strongly agree. It can be inferred
that teachers believe that doing ER using ICT tools is beneficial in terms of improving

reading skills.
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The mean value of the answers given to the seventh question (M=3,86) is higher
than the mean value of all the questions (M=3,81). It can be inferred that most teachers
believe that ER using ICT tools motivates students to read for pleasure outside of class.
The majority of teachers chose the agree (45,3%) option. Besides, 26,7% expressed their
indecision, and 23,3% strongly agreed with the statement.

The mean value of the answers given to the eighth question (M=3,87) is higher than
the mean value of all the questions (M=3,81). 51,2% chose agree, 20,9% chose strongly
agree, and 23,3% chose not sure. It can be assumed that most teachers think that ER with
ICT tools can be of interest to students, although some are undecided and others have a
negative opinion.

The mean value of the answers given to the ninth question (M=3,90) is higher than
the mean value of all the questions (M=3,81). 52,3% chose agree, 22,1% chose strongly
agree, and 19,8% chose not sure. The results demonstrate that teachers with positive
views have a greater proportion than teachers with indecisive and negative views. It is
evident that the majority of teachers have positive opinions that ER practice with ICT
tools can make students autonomous.

It was observed that the mean value of the answers given to the tenth question was
3,15. In addition, the mean value of the answers to this question is clearly far lower than
the general mean score (M=3,81). Most of the answers given are not sure option (52,3%).

The mean value of the answers given to the eleventh question (M=3,56) was below
the mean value of all the questions (M=3,81). However, this does not show that teachers
have a completely negative view of the statement that ER with ICT tools raises students’
confidence because only 8,1% of the teachers selected the option that expressed a
negative view. Of the rest, 38,4% chose not sure, 43% agree, and 10,5% strongly agree.
It can be said that teachers tend to be indecisive rather than having negative views
regarding this issue.

The mean value of the answers given to the twelfth question (M=3,88) is higher
than the mean value of all the questions (M=3,81). While a few of the participants have
negative views, 18,6% are undecided. On the other hand, 61,6% chose agree, and 16,3%
chose strongly agree.

The mean value of the answers given to the thirteenth question (M=3,93) is higher
than the mean value of all the questions (M=3,81). According to the results, a few

participants have negative views, and 14% are undecided. 64% of the teachers chose
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agree, and 17,4% chose strongly agree. This suggests that the vast majority of teachers
think that ER with ICT tools can be fun for students.

4.2. Qualitative Findings

Qualitative data findings from the semi-structured interviews are presented in this
section. Nine volunteers (five females, and four males) participated in the interviews.
Seven questions were posed to the EPS teachers throughout the interviews to unveil their
views and practices regarding ER practice with ICT tools and the problems they faced.
Analysis of the interviews revealed five main themes (Figure 4.1.).

Teachers’ ICT
Tool
Preferences

Functionality

Teachers’
Practices of Ifg;l'ETé) el

ICT Tool
Utilization for
ER

Inadequacies
of ICT Tools
for ER

Implementation
Restrictions

Figure 4.1. The coding layout of the themes related to ICT tool utilization for ER

As Figure 4.1. presents, five different themes emerged, representing teachers'
views, practices, and challenges about ER with ICT tools. The theme of Teachers'
Practices included findings on how and with which resources (e.g. websites, apps)
teachers supported ER practice with ICT tools, the process of providing information to
students before the practice, and whether they sought students' opinions about the
practice. The theme of Teachers’ ICT Tool Preferences included findings on which of the
ICT tools (computers vs. mobile phones) teachers preferred for ER and why. The theme
Functionality of ICT Tools for ER included findings of teachers' views on the advantages
of practicing ER with ICT tools. The theme Inadequacies of ICT Tools for ER contained

findings of teachers’ views on the downsides of practicing ER with ICT tools. Finally,
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the theme Implementation Restrictions contained findings describing the challenges and

problems teachers face in implementing ER with ICT tools.

4.2.1. Teachers’ practices

The first interview question investigated how teachers use ICT tools for ER, and
specific apps and/or websites they use for this purpose. The second interview question
examined teachers’ practice regarding instruction for ER and ICT tools prior to
implementation. The third question explored teachers' practices in terms of seeking
students' opinions on the use of ICT tools for ER. The answers given by the participants
to these three questions paved the way for the formation of the Teachers' Practice theme,
which included teachers' practices for using ICT tools for ER.

The answers to the first question revealed how often teachers had students do ER
using ICT tools. According to the findings, it was revealed that six teachers (T1, T2, T6,
T7, T8, T9) practiced non-systematically, and three teachers (T3, T4, T5) practiced
constantly. Regarding the utilization of resources in the digital environment, various
resources were mentioned by the teachers. While some teachers stated that students
benefited from links in the curriculum, others stated that they recommended links, books,
websites, and applications to students through different digital channels. The following
excerpts demonstrate their practices:

T1: There are links in the syllabus, at least five or six links related to every topic they can go
to [...] Outside of the classroom, | do not have such a thing for myself. There are already as
many links as they do not want in the syllabus. They can click and go to any topic.

T4: There are two websites, News in Levels and Breaking News English. | think there are
questions and activities in Breaking News English, but there are only texts in News in Levels,
I use these two.

T5: | open Google Classroom to every class. For the last two or three years, | have been
sharing files from there every semester [...] | am sharing websites.

T7: If they are high-level learners, intermediate and above, | recommend the BBC News site.
I recommend the Guardian site [...] There is an app called “Ewa”. | have recommended it
to several of my students. What it does here is that if any unknown word is clicked in any
text, it immediately translates the meaning of that word through voiceover in the text, without
directing you to a different place with another link. The students, at least the few people |
recommended, said it was helpful. Why is this useful? There is no need to use a dictionary.
There is no obligation to leave the page and enter another page and access an online

dictionary again. Everything is included in the application.
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As can be seen from the excerpts, teachers supported students' ER practices in a
variety of ways by utilizing ICT tools. It turned out that some teachers only used the links
in the curriculum, while others provided additional resources to support students in doing
ER using ICT tools outside of the classroom.

The teachers were asked whether they gave information about the ICT tools and ER
to the students before the implementation. The underlying reason for this question was to
determine whether teachers measure students' knowledge of ER and whether they take
any action to guide students on how to practice ER using ICT tools. While most of the
teachers stated that they provided information in some way, some stated that they did not
need it. Teachers agreed that the new generation was quite familiar with ICT tools.
However, most of them found it necessary to inform students about the importance of
reading and ER. The following excerpts demonstrate their practices regarding giving
information to students before the implementation:

T3: When the semester starts, we are trying to establish a library in a classroom while meeting
the students. Of course, | provide this with hardcopy books and graded readers. This is how
| introduce students to it [...] There are various graders of Oxford and Penguin. | direct
students to them. They all already have apps on their phones. | also open examples of them
during and before the lesson. They can download the application immediately on their mobile
phone, and most of them are already available for free.

T4: | think that reading actually supports the language learning process a little more than any
other skill. That's why we talk a lot about the importance of reading [...] We look at the
sample texts together in the class, we examine them, | give some information about how they
should approach the text.

T6: They were born into technology, they have been together with mobile phones and
computers since middle school. Therefore, | think it is “learn on the job”. That's why | did
not make any explanation, any instruction or direction. | do not think they need it either.
T8: | am talking about the importance of reading [...] They can change the people or pages
they follow on Instagram and Twitter. Because they always have mobile phones in their
hands before the computer. | inform them about it and often remind them that they should be

able to identify their areas of interest and direct themselves to those websites or blog posts.

According to the answers given by the teachers, it was understood that they
generally tried to instill the importance of reading skill to the students. On the other hand,
T6 thought that students generally did not need to be informed about the implementation.
In addition, depending on the generation, teachers believed that students were familiar
with ICT tools, so they did not think that they needed any information about ICT tools.

Since students always spent time with their mobile phones, it was also offered as a
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suggestion to change the audiences they follow on social media. According to the
teachers' views, although students had knowledge of ICT tools, they had insufficient
knowledge of ER.

The teachers were asked whether they got students’ opinions about the
implementation. The main goal of this question was to discover whether teachers received
opinions and/or feedback from students regarding their ER practice using ICT tools.
Responses from teachers revealed some points about both teachers' practices and students'
attitudes. For example, T2 stated that she received opinions from the students verbally,
but the students' approach was negative as there was no obligation in practice.
Nevertheless, not all teachers stated that students' attitudes were negative. T7 and T8
stated that they received positive feedback from students. Additionally, T9 stated that she
got the students' opinions verbally and that they had no trouble using ICT tools to read
extensively. The following excerpts clarify the differences in this regard:

T2: In the past, after talking about the platform, | was saying “Is it something you can do,
what do you think?”, and they were saying “There is no obligation teacher, it is not worth
doing it anyway”.

T7: They say that they go to different websites and read on different subjects, especially
while using public transportation. And they think they are happy too.

T8: In general, students say “It is difficult” at first, or there are some who cannot use it
effectively, but they say that they improve when they are a little curious and go into it, so |
usually always get positive feedback [...] They all say that it works very well in terms of
proficiency or for their exam or level of English, they both make a revision and learn different
words.

T9: | shared PDFs like this again. This time | shared more. | shared them via WhatsApp
group. | also asked the students, “I am sharing them on WhatsApp, | am sharing them as
PDF, can you read them like this? Will this be a problem for you? Reading from the screen,
from the phone screen. Or would you rather go and read a book?”, they said, “Teacher, we
can read like this, send it to us”.

Apart from this, it was also seen that the practice of getting students' opinions both
in writing and verbally was done. For instance, T3 stated that he got the opinions of the

students both in writing and verbally, and benefited from an online platform:

T3: After we deal with what we read and write, there is a platform named Socrative. |
immediately get my daily feedback on it. Did you like the text you read? Would you like to
read more such texts? Do you want more extracurricular activities? | get the answers to these
questions digitally through Socrative at the time of the lesson. [...] Since we are in constant

communication with the students during the lesson, when my students give feedback such as
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“Teacher, 1 did not like this, I could not do it”, we immediately communicate verbally as

well.

The statements above demonstrate that some teachers systematically used ICT tools
for students' ER practice, while others did not use them systematically. It was observed
that they benefited from different sources such as books, and newspaper reports in the
digital environment to support the implementation. It was seen that they shared these
resources with the students through different channels like WhatsApp and Google
Classroom. In terms of informing students about the implementation, it was revealed that
some of the teachers gave information about the importance of reading skill and ER, while
others did not. There was no requirement for informing about ICT tools as students were
already familiar with them. Furthermore, it was discovered that teachers had been getting
students’ opinions in both written and verbal form about ER with ICT tools. It was also
revealed that there were teachers who used online platforms to receive ideas and
feedback. It was found that they received both negative and positive feedback from the

students.

4.2.2. Teachers’ ICT tool preferences

Within the scope of the research, ICT tools were determined as mobile phones and
computers. In connection with this, the fourth interview question aimed to reveal which
ICT tool the teachers preferred in practice and the reasons for their preference. In response
to the fourth question, a range of responses was elicited. The answers given by the
teachers showed that seven teachers preferred mobile phones and one teacher preferred
computers. Interestingly, one teacher chose tablets for the ER practice, rather than
choosing between a computer and a mobile phone.

The number of teachers who preferred mobile phones was in the majority and they
made statements supporting the reasons for their preference. Some codes emerged as
dominant in terms of mobile phone preference for ER. Aspects such as portability, easy
access, practicality, body comfort, and naturalness were emphasized by the teachers. For

example, T1, T3, and T5 supported the accessibility and portability features as follows:

T1: Itis portable and easily accessible. You connect to Wi-Fi very easily. The computer can
cause a lot of problems. It can cause technical malfunctions. Mobile phone is much more

user-friendly.
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T3: Students have more access to the mobile phone. [...] Mobile phone is always in the hands
of students, they can download every application instantly. While sitting on the bus, even
while standing, they can read something and improve themselves from there.

T5: The mobile phone is always at hand, it is very easy to reach.

Additionally, T9 linked the mobile phone's portability feature to body comfort and

naturalness:

T9: My preference would be the mobile phone because it is something I can hold in my hand,
where | can hold my head in a comfortable position. So let's say for body comfort. My second
reason is to be able to move it comfortably in my hand. Even if it's a light laptop, you will
not be able to hold it in your hand. You put it down and sit across from it. [...] The idea of
reading a book on the computer does not come naturally to me. We do a lot of reading on the
computer. We read the news, we read a lot of blogs, but reading a book is another case. It is
for enjoyment.

T5 and T7 discussed the factors impacting mobile phone use in addition to the
accessibility feature of it. Apart from the fact that the mobile phone is easily accessible,
it was revealed that they thought that features such as screen size and mobile phone

quality were also important. The comments below illustrate their opinions in this regard:
T5: There are features that vary from phone to phone. For example, there are phones with
large screens and small ones. | think reading on small phones is a bit more difficult activity.
It is up to the person as well. Some people are not very tech-savvy.
T7: If the mobile phone is good, that is, if they use a high-end phone and have a large screen,
it is something that can be done without any problems. Additional books can be downloaded.
Most articles are already available for download on the Internet. There is almost nothing that
cannot be downloaded when entered with the link of the school. For this reason, if their

mobile phones are good, | think the mobile phone can easily meet that need.

The fact that the new generation is more skilled on small screens and the practicality

of the mobile phone was expressed by T4 and T7 as follows:
T4: Because the new generation of students are successful on small screens, they have more
control over them, they are more skillful. [...] The mobile phone already has everything in
it, they can also access websites. Students do not carry a computer, they carry mobile phones
with them, it is more practical for them.
T7: By practicality, | mean that it is much easier to open an application if certain features of

the phone are fixed. Today, even mid-range mobile phones can do a lot of things.

Apart from seven teachers who preferred mobile phones, one teacher (T8) stated
that she preferred the computer for the ER practice. The reasons for preference emerged

as practicality and ease of use. Comparing the mobile phone with the computer, she stated
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that she did not prefer the mobile phone, especially for long readings, as this caused eye
strain and she experienced distraction while reading. She commented:

T8: 1 am more of a computer person. If | am reading something for a long time, it is easier
and more practical to use. The mobile phone is tiring for me although the screen is large. It
does not give me the comfort of a computer screen. My eyes are very tired from a mobile
phone. The texts are in a very small format. | am lost there.

As mentioned earlier, in her answer to the fourth question, one of the teachers (T6)
stated that she preferred neither a mobile phone nor a computer, but a tablet instead. The
reasons for preference emerged as portability, practicality, screen size, battery time, and
interactive reading. Although teachers who preferred mobile phones mentioned the
portability feature, T6 stresses that the tablet had a large screen and was lighter than a
computer. Moreover, she thought that in case of a power cut, the problem could be
overcome thanks to its long charging time feature. She attributed the practicality feature
especially to the use of the screen. Apart from these, it was discovered that T6 thought
the tablet provided interactive reading. Commenting on these issues, T6 said:

T6: Because both the screens of the tablets are quite large, wider than the mobile phone, but
lighter and more portable than the computer, | can read the materials in a way that | can enjoy.
[...] I guess it will increase my reading time and desire. [...] | do not want to read on a mobile
phone, especially for pleasure. Because the screen is small. Its battery runs out very quickly.

It gets too hot in the sun.

4.2.3. Functionality of ICT tools for ER

The fifth interview question aimed to reveal teachers' views on the advantages of
ICT tools for ER practice. A variety of answers were given in response to the fifth
question. Although some teachers stated that they were more inclined towards printed

materials, they mentioned some advantages of ICT tools. As two interviewees said:

T1: | like printed books more. Reading printed material sounds better, but with ICT tools,
they can access any source they want whenever they want. [...] Accessibility and flexibility,
this is absolutely essential. [...] We can also call it material richness.

T3: Since they love the mobile phone anyway, students may think “I can do it from here, |

do not need to carry a thousand-page book all the time”.

At this point, the benefits of ICT tools for ER practice emerged as easy access to
materials at any time and place by students and material diversity. Apart from these
advantages, the advantage of practicality in terms of portability was also highlighted by
some teachers. To be more precise, it was emphasized that the use of ICT tools provided

an advantage in terms of carrying materials. Instead of carrying many printed books,
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storing the resources in a device such as a mobile phone or computer and accessing them
at the desired place and time emerged as an important plus.

The advantage of practicality in terms of cost and accessibility was emphasized by
some participants. According to teachers, it is easier to access reading materials in today's
conditions thanks to ICT tools. They considered it an advantage to access most materials
for free or at low cost. Furthermore, it was stated that storage tools were economical in
terms of storing a large number of materials. The following excerpts show their opinions:

T4: It has an advantage in terms of cost, without paying any fee. It is a very practical thing.
Rather than buying and reading any newspaper, it can be read from the news sites I
mentioned. [...] It is very up to date.

T6: In a financial sense, storage tools are economical, especially with clouds or Gmail. [...]
More affordable for our budget. Therefore, they are quite accessible financially.

T7: Cheap of course. When you buy e-books, you pay much less. There are also loads of
resources that allow you to download them free of charge.

T9: The book you physically carry is something that has a weight, but it can be stored on a

mobile phone or computer in an almost unlimited number of times.

The advantage of practicality in terms of switching between applications and
websites was mentioned by some teachers. The advantage implied here is that when it is
desired to use a dictionary while reading or to access an information source related to the
subject being read, this is easily achieved thanks to ICT tools. In addition, even without
switching between pages, with the pop-up dictionary feature of some applications,
students can access the meaning of the unknown word and how it is pronounced. One
teacher commented:

TO: If we think of it as extensive reading in a foreign language, it has the function to look at
the unknown word. It would be quite a convenience. Otherwise, there are a lot of things like
leaving the book, picking up the dictionary, returning to the book, not finding the place where
she left off, etc. But with a mobile phone or computer, this problem also disappears. Even

when you click on it while reading, the definition of the word can appear immediately.

The positive contribution of ER with ICT tools to various foreign language skills
such as vocabulary, reading, and grammar was mentioned. Within the scope of the
research, the positive effect on these three skills was of great importance as they were
strongly related to each other. The main problem that the study focused on was the low
rate of reading, the potential of ER practice using ICT tools to make students like reading

and increase their performance was emphasized by T3, T4, and T8:

T3: The student reads it and says that he has improved himself. ““I learned a new word today”

he says. For example, he can come to me and tell me that he used the word in the paragraph
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or essay he wrote the next day. It has such an advantage and it can also make people, namely
students, like reading. [...] We can observe their performance in the classroom one by one,
whether it is the essay they wrote or the homework they gave.

T4: The advantage is that students' reading skills increase, not only their reading skills, but
also their vocabulary. They also benefit from grammatical accuracy. In fact, they unwittingly
learn the correct structures by reading.

T8: The participation and progress of the students who develop themselves in this way are
very different. It is much more comfortable for students to develop ideas, contribute to the
lesson, approach the materials | give, or follow up on their own progress. In other words,

students realize it in the lesson.

It was stated by some teachers that doing ER using ICT tools could be motivating
and enjoyable. They attributed the advantage of being motivating and enjoyable to the
abundance of resources, technical features, students' ability to choose according to their
own interests, and noticing the information they learned in a foreign language while
practicing:

T5: For someone who loves technology, reading on the mobile phone is enjoyable because
there are thousands of applications and thousands of information resources. You can reach
them all at once, so what more could you ask for a person trying to learn something?

T8: | think the fact that they can choose such material and areas of interest outside the

classroom has a positive effect on them. Plus, being able to see and understand the language

structures and vocabulary they learned there also increases their motivation.

4.2.4. Inadequacies of ICT tools for ER

The sixth interview question sought to learn teachers' views on the downsides of
ICT tools for ER. Physical and mental damage was the problem that was most frequently
brought up in the teachers' responses to the question regarding the disadvantages.
Teachers emphasized that ER with ICT tools has disadvantages such as exposure to
radiation and eyestrain. Besides, it was stated by a teacher that this practice could also
affect thinking capacity. However, responses in the interviews showed that not every
teacher saw these disadvantages as a major or insoluble problem. Talking about this issue

two interviewees said:

T7: Sitting in front of the computer all the time or being on the phone all the time turns a
person into a being that cannot think or perceive at some point. Eyes begin to water and ache.
The situation we call “brain fog” emerges. When inactivity is involved, there is also physical
harm. But of course, these are things that can be overcome if you ask me. Besides the
advantages, | do not see these disadvantages as big problems. Not having to sit in a library
doing research is a good enough advantage.
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T9: The tendency to read books is different from looking at Twitter. So you need to give
more time. Screen time is increasing. We know that screen time also has a lot of damage in
physical dimensions. Because you are looking at a bright screen. We call it blue filter, we
say use it low so that it does not tire your eyes. It is said to emit radiation. [...] Eyestrain, dry

eyes...

Another disadvantage was stated as paid memberships. Teachers pointed out that
some websites and applications required paid access. They stated that this could
negatively affect students' reading practices and cause a decrease in motivation. The
following excerpts demonstrate their views:

T3: It does not provide free access to everything. There is Oxford Reading Club but only two
books are free. You need to buy others. Or you need to be a member of some platforms.
These are monthly. So there is an expense for students after all.

T8: Maybe things that can be reached after determining an area of interest may require a paid
membership after a while. You know, they can read three or five times, but when they ask
for a fee, this time it actually demotivates the student. They say “I used to like to read it, but

I cannot read anymore”.

One disadvantage mentioned by some participants was that using ICT tools for ER
could be distracting. According to teachers, notifications from social networks were
distracting, since students were constantly intertwined with especially their mobile
phones. Since reading is an activity that requires attention, this situation was emerged as
a disadvantage. Although some teachers agreed on this disadvantage, they stated that they
did not see it as an unsolvable problem because students could turn off the notifications.
Teachers commented:

T3: | think the biggest disadvantage here is that it distracts the students a lot. Since the

students are constantly on social media, when a message comes, all their reading is gone.
Before they finish a sentence or two that needs careful attention, they turn to the message
directly.

T7: Constant notifications are annoying, of course, but it is also something that can be turned
off.

Another disadvantage noted by teachers was internet connection problems. It was
argued that students' having connection problems in their homes or dormitories creates
negativity. In particular, it was stated that students living in dormitories often had internet
connection problems. For this reason, it was emphasized that this negative situation would
have a detrimental impact on students' ER practices and thus affect their motivation. As

one interviewee said:
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T7: 1t appears to be related to the connection problem in general. If they do not have a proper
internet connection, they will always get nervous while trying to do something.

Economic problems were also among the disadvantages in the interviews. Some
teachers pointed out that not every student had the same opportunities and was not
economically viable. It was stated that there were students from middle-income families
in general at the school, and there were also low-income students. For this reason, the
possibility that some students would not have access to ICT tools or that the tools they
have would not be enough emerged as a disadvantage in terms of the practice. As one
teacher put it:

T5: The number of students is 20-25, and our school is a public school, not a private school.
There are students who usually come from middle-income families. There are also students
from low-income families. As a matter of fact, it is very natural that 1-2 people do not have
these opportunities. [...] You do not have a chance to force or recommend this to students
who are not economically strong. There can be a student without a mobile phone, or it can

be an old one.

The disadvantages mentioned above were the most mentioned by teachers. Apart
from these, other disadvantages were also highlighted. For instance, one of the teachers
talked about the difficulty of monitoring students in the process of ER practice with ICT
tools. The teacher claimed that it was challenging to monitor the student's reading practice
and that, consequently, if the student did not read, his or her proficiency in a foreign

language would not advance. The following excerpt shows his view:

T4: There is a problem in terms of observing the student's state or success in this process. It
is difficult to monitor. We give a free reading, it is completely at the mercy of the student, he

can read, but if he does not read, it is wasted. Language skills will not improve either.

One of the teachers mentioned security problems as a disadvantage. The teacher
emphasized the danger of being vulnerable to cyber attacks while accessing any material
on the internet. On the other hand, another teacher stated that students have to continue
studying in public Wi-Fi areas because they have connection problems, and these may
cause security problems, but this problem can be solved in different ways. They
commented:

T6: Especially in the electronic environment, security problems are quite high. | think | am
likely to be vulnerable to cyber attacks on things | want to download as PDFs or otherwise.

T7: If the connection is not very good in their own home or the service provided by the
service provider on the mobile phone is not sufficient, they may experience difficulties. They
will have to perform their work in places with Wi-Fi. Of course, this can be stressful. Public

Wi-Fi service can also pose security risks, but these can now be fixed by using a VPN or
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other firewall-enabled stuff if needed. In other words, since every problem has a solution, 1

am not in a position to accept any excuse from the student.

4.2.5. Implementation restrictions

The seventh interview question aimed to reveal the problems teachers face in their
practice of using ICT tools for ER. Various answers were received from the teachers
regarding the question. Students' reluctance and low motivation emerged as one of the
most common problems faced by teachers. Teachers complained that they did not receive
positive feedback from students and that they withdrew themselves. The following

excerpts demonstrate teachers’ views:

T3: Student reluctance when | say “Let's read this, let's do this” or “Do this while sitting at
home in the evening” is one of the things that makes me take a step back.

T8: Not getting any answers from students when | share it with them. Their unresponsiveness,
their unwillingness.

T9: Even if you say extensive reading is beneficial, it is difficult to overcome that barrier.
This is what comes first. Desire, willingness. [...] Their unwillingness is the biggest obstacle.

In addition to the above teacher comments, T6 emphasized the effect of the
capitalist world and social media platforms on students’ ER habits. According to the
teacher, rather than seeing the Internet as a tool for learning, students saw it as a
communication network to gain fame and followers. For this reason, they saw ER as an
option that did not serve their purpose. This caused their intrinsic motivation to be low.
Apart from this, T6 mentioned students’ low external motivation. She attributed this to
the fact that students were not graded in return for this practice. The reason for this was
that students did not consider it worthwhile to complete a task without grades. The

following excerpt reflects some of the teacher's views on this issue:
T6: There are those who think “I watch videos on TikTok or make videos instead”. Not all,
but most of them care about being the person everyone talks about for two weeks or three
weeks, being famous, and being an influencer. Because they are concerned about this while
reading extensively, it is not for the purpose of both having fun and learning or just emptying
their minds or resting their souls, but definitely, in the capitalist order | mentioned, they
would ask “What will I get from this? What will this bring me? Will | gain fame? Will |
become an influencer? Will my followers increase?”. Since they do not get the answers they

want, | think their intrinsic motivation will be almost zero accordingly.

Regarding the active use of social media and communication networks by students,
one teacher stated that students resisted reading extensively using ICT tools. The fact that

students spent most of their time on social media and use their mobile phones more for
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sharing or communication caused students not to see mobile phones as a learning tool.
He put it:
T3: Students are showing resistance. Because my guess is that they do not like the lesson.
They always base their mobile phone on social media and sharing messages. That's why they

do not want to carry mobile phones in class. Or you may think that they do not want to move
the lesson to the mobile phone.

Another problem encountered was the students’ attitudes toward reading. In
general, teachers stated that students did not read. They claimed that the students did not
read in their native language or in a foreign language, using or not using ICT tools. It was
stated that even though it was easier to access reading materials with ICT tools, students
did not prefer it. It was emphasized that reading was an activity that required attention
and the attention span of today's young people was very limited. The excerpts below show

the teachers’ views and comments on this subject:

T3: They do not like to read. Although they can easily access it by mobile phones, they do
not prefer this. Because reading requires a little more attention.

T6: Today's teenagers have such low focus thresholds that they cannot even focus for fifteen
minutes because everything is based on being consumed too quickly.

T9: We observe that students have already moved a little further away from reading books.
One of the teachers stated that there was a difference between the levels in terms of
reading desire. According to her, while low-level students were more willing to read,
high-level students generally did not show a desire. The following excerpt shows her
opinion:
T9: | have observed and practiced over the years that there is much more interest in the
extensive reading activity at low levels. But whenever | ask at high levels, “Shall we read?

Let's have an hour of silent reading. Shall we go to the library?”, it is always negative. [...]

Maybe the students are more convinced of the benefits of reading a book at low levels.

Another problem encountered was the unwillingness and low motivation of
teachers. One reason for this problem was based on student reluctance. In other words,
when a teacher notices a student's reluctance, his or her motivation, and desire decline.
Another reason for this was attributed to the age of teachers or, in other words, the
generation gap. It was stated that younger teachers were more prone to use ICT tools. In
addition, T3 underlined that it was wrong to blame only the student for the problems that
arise in practice, and that the teacher had a great responsibility in this regard. The excerpts

below show the teachers' views on this issue:
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T3: Our teachers, who are younger and have just started their profession, can act a little more
willingly in this regard. They grew up with technology. A professor who is in his twentieth
or thirtieth year in the profession is just getting used to such things. Thoughts like “Should I
learn this? We are already doing our job with video and hardcopy books.” can be one of the
obstacles. So we shouldn't just throw everything at the student. In other words, it is not
because they do not want it anyway, but a teacher who will implement it is also needed in the
classroom.

T8: If they do not want it, my energy goes to a certain point. [...] | do not have a magic wand,
at that point I do not try to bring the student back anymore. But with students willing to keep
going, | keep going until the end.

Another issue that became a problem in practice was that students did not know
themselves, did not know how to read, and had insufficient knowledge about accessing
information. T2 stated that the students were lost between the dictionary and the material
while they were reading in the digital environment, and this was because they did not
know how to read. She claimed that students abused the quick tab-switching provided by
ICT tools. T5 emphasized that although students were constantly using their mobile
phones, they generally used social media applications, and they were inadequate in
accessing information. T8 said that students had a constant expectation from the teacher,
that they did not know what to do or read when they were alone. She pointed out that the
reason for this was the possibility that the students had not yet found their interests, since
they had just graduated from high school. She added that it was quite challenging to direct
a student who had not identified a field of interest to online platforms for ER.

Financial issues emerged as another problem. In addition to being in the age of
technology, the limited access of students to technological tools such as mobile phones
or computers was shown as a problem. It was highlighted that students who did not have
the opportunity could not participate in the compulsory activities in the curriculum, and
this might apply to ER practice as well. Besides, it was noteworthy that teachers
mentioned paid access again under the title of issues related to practice, as in their answers
to the question covering the disadvantages. Teachers approached the paid membership
more moderately because they stated that with the school's facilities, most of the students
could somehow access the material. On the other hand, it can be deduced that limited

access to ICT tools is a more complex problem. Teachers commented:
T3: How much can you feed the student? They will pay a monthly fee. When they get

involved in the financial aspect, they take another step back. Well, when you see this, you

also take a step back, and unfortunately, you can never meet in the middle.
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T6: Unfortunately, even though we say that we are in the age of technology, we realized that
many of our students' access to technological devices was very limited. [...] I think it applies
to extensive reading as well. Our students who cannot participate in curricular activities will

not be able to do extracurricular things.

4.2.6. Teachers' suggestions

In addition to the answers given to the interview questions, some suggestions came
from teachers for ER practice with ICT tools. For instance, T3 stated that the institution
had a huge library, but agreements could be made with publishing houses to support

students' online ER practices:
T3: As Anadolu University, we actually have a huge library. We are talking about publishing
houses like Oxford, and Penguin. Everything is digital now. There are interactive versions of
their books. Agreements can be made with these publishers through the library and school.
These can be made available to every student. We will take the lead with these studies. And
authorities will say “Yes, let's do that”. In fact, we are waiting for it to be taken to the next
step.
TO stated that although there were books in the school library, it would be beneficial
to increase the number of books due to the large number of students. In addition, she said
that it would be beneficial for the school to provide books that students could read in the

digital environment to encourage them. She commented:
T9: What can the school do? For example, buying readers that the student can read on their
mobile phone. [...] The number of books in our library is at an average level. It may even be
considered inadequate because we have too many students. First of all, the number of books
has to increase physically. The books that will be transferred to the digital platform should
be purchased with copyright, whatever the license is, and it will always stay there. [...] It

would be great if the school provides an opportunity to encourage this.

T5 mentioned the economic side of the issue. As indicated before, not every student
has the same economic opportunity. The teacher underlined the need analysis for students
and taking necessary actions. In addition, he emphasized that trainings could be organized

in order to prevent the problem of students' inadequacy in accessing information:

T5: The economic problem needs to be solved. With the scholarships provided, maybe
students can be identified and the gaps can be closed. It is necessary to analyze the incoming
students one by one each semester, who needs what. [...] Maybe trainings can be organized
at the beginning of the term. Of course, without wasting most people's time, analysis can be

made only for those who need it.
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5. DISCUSSION

5.1. Introduction

In this section, a summary of the findings obtained in connection with the research
questions is presented. The findings are discussed in light of the existing literature.
Examining EPS teachers' views, practices, and practical issues regarding the use of ICT
tools to support ER is the main goal of the study. Concordantly, the research questions
will be discussed in this section in order to assess the results that were previously
presented.

5.2. Views of English Preparatory School Teachers about ER Powered by ICT Tools

In response to the first research question, findings revealed that although ER
practice with ICT tools is not integrated into the curriculum as a compulsory practice in
most institutions and only a small proportion of the present study’s respondents (4,8%)
stated that it was compulsory in the curriculum, the majority of teachers generally had a
positive view of it. This finding is consistent with that of Zhou and Day (2021) who
discovered that the teachers had positive attitudes toward ER with ICT tools.

This result may also appeal to the results of studies on teachers' views on ICT and
ER. Because a teacher who has a negative attitude toward technological tools is unlikely
to use these tools for ER as well. Likewise, a teacher who has a negative attitude regarding
ER is unlikely to use any tool to support this practice. As seen in the results, it can be
assumed that the teachers who participated in the present study generally had positive
views on both ICT and ER, based on the fact that teachers had positive views on
supporting ER practice with ICT tools.

Previous studies evaluating teachers’ views of ER observed that teachers were
motivated to advance themselves to use ER and had positive attitudes toward ER (Fawzia
& Salwa, 2016; Wang & Ho, 2019), and thought that ER is beneficial for language
development (Chang & Renandya, 2017; Macalister, 2010). On the other side, former
studies investigating teachers’ views of ICT showed that teachers had positive attitudes
toward ICT (Albirini, 2006; Ates Cobanoglu & Yiicel, 2017; Genc, 2011; Irgatoglu,
2021), and they have a high rate of ICT use and awareness (Genc, 2011). It was revealed
that teachers with positive views actively use ICT tools in their daily lives and teaching

processes and are open to learning more about ICT (Albirini, 2006; Ates Cobanoglu &
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Yiicel, 2017; Chen, 2008; Irgatoglu, 2001). On the other hand, positive views did not
apply to all studies. For example, Hismanoglu (2012) found that teachers had negative
attitudes toward ICT due to some factors. Since the focus of this study is computer and
mobile phone use for ER practices, it is appropriate not to be limited to ICT and to
examine teachers' views in terms of CALL and MALL separately. Previous studies
examining teachers’ views of CALL and MALL revealed that teachers had positive
attitudes toward CALL (Akcaoglu, 2008; Aydin, 2013; Hismanoglu, 2010; Karakaya,
2010; Park & Son, 2009; Saeed, 2015; Tuzcuoglu, 2010) and MALL (Bozorgian, 2018;
Khan et al., 2018; Ozdamli & Uzunboylu, 2015; Thomas et al., 2013).

The present study's conclusion revealed various factors that contributed to the
positive views of teachers. Each of the factors will be discussed one by one while being
described with references to existing literature. In order to compare the findings of the
study, the cited studies will not be limited to ICT and OER, CALL and MALL studies
will be included as the tools identified in the study are mobile phones and computers, and

separate studies on ER will also be included.

5.2.1. Teachers’ ICT tool preference for ER

In the interviews held within the scope of the research, which ICT tool EPS teachers
prefer for ER practice and the reasons behind these preferences were examined.
According to the results, most of the interviewees preferred mobile phones. This finding
is similar with that of Cote and Milliner (2014) who discovered that students were more
inclined to read e-books on their mobile phones rather than computers. Considering the
intensity of today's technology use, it is seen that almost everyone has their own mobile
phones. Teachers stated that especially young people always had their phones in their
hands. The possibility of not having a computer for every student was seen as one of the
reasons that led teachers to prefer mobile phones. The mobile phone was thought to be
more accessible. This result is in accord with previous studies indicating that the
accessibility feature of mobile phones makes them ideal for education processes
(Bezircilioglu, 2016; Bozorgian, 2018; Demouy & Kukulska-Hulme, 2010; Khan et al.,
2018; Kukulska-Hulme, 2009). It was noted that even if not all students have high-
technology mobile phones, most of them have smartphones with basic competence. In the
literature, no study was found on the possible effects of mobile phone quality on ER

practices, so this issue is open to discussion.
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Moreover, it was mentioned that the portability of the mobile phone makes it
practical and that, for instance, students can instantly download an application anywhere
they wish. Previous research has also highlighted this feature of mobile phones (Demouy
& Kukulska-Hulme, 2010; Khan et al., 2018; Kukulska-Hulme, 2009; Shraim, 2014;
Thomas et al., 2013; Valizadeh, 2022). It was an interesting finding that reading with a
mobile phone rather than a computer was thought to be closer to the natural reading
experience. It was emphasized that since the mobile phone can be easily moved in the
hand, those who like to read with printed books can feel more comfortable. Because
reading in front of a computer was discovered to be tiring, this aspect was also related to
body comfort. It was argued that this is not preferable, especially for ER. However, in
some studies, it was found that decreased physical activity was a cause for concern
(Gyehtasi et al., 2015). Furthermore, it was emphasized by the teachers that the
downloads and website accesses can be done by mobile phone without the need to carry
a computer. In previous studies, it was stated that the portability feature enabled teachers
to have positive thoughts about MALL (Khan et al., 2018).

The screen size was mentioned by the teachers as a crucial factor regarding mobile
phone use for ER. On the one hand, it was stated that reading on small screens can force
people who are not tech-savvy, on the other hand, it was stated that the new generation is
more used to reading on small screens. In general, mobile phones were found useful by
teachers in terms of accessibility, portability, and practicality. Relatedly, some studies
emphasized the practicality feature of MALL (Bezircilioglu, 2016). Teachers, according
to Alkan and Durmus (2013), consider computers to be the main information technology,
this differs from the result presented here. The reason for this difference may be the year
factor. In recent years, the use of mobile phones has become widespread and mobile
phones have begun to meet almost all computer functions. Therefore, the mobile phone
may have been preferred more by the participants of the present study.

Only one of the teachers who participated in the interviews stated that she preferred
the computer for ER practice. This teacher suggested the practicality and ease of use of
the computer as the reason for preference. Since ICT tools were chosen as computers and
mobile phones within the scope of the study, the teacher made a comparison between the
two tools. From this point of view, she stated that mobile phone was not suitable for long
readings, that eye strain might be experienced from looking at small texts, and that

attention might be distracted after a certain degree, which may be negative for ER
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practice. Similarly, in Sad and Goktas's (2014) study, teachers believed laptop computers
would be more useful than mobile phones.

Although the ICT tools within the scope of the research were mobile phones and
computers, one of the teachers stated that she preferred a tablet for ER practice. This is
an interesting result because it was not expected that teachers would focus heavily on an
ICT tool other than mobile phones and computers in ER practice. Similar to other
teachers' reasons for preference, portability and practicality were mentioned for the tablet.
This result is in agreement with Lin’s (2014) findings which showed that with the
mobility provided by iPad Mini, students learned something new whenever they wanted.
The real distinction emerged in the fact that the screen of the tablet is larger than the
mobile phone and that it is more portable than the computer. Moreover, it was stated that
the tablet is ahead of other ICT tools due to its long battery time. Battery time may vary
from tablet to tablet, so it would not be right to make a definitive judgment that tablets
have a longer battery time. The fact that screen usage is more useful than a mobile phone
has emerged as another justification for preference.

Teachers' ICT tool preferences for ER were questioned, but the number of
participants in the interviews was not high. These results, therefore, need to be interpreted
with caution. Although qualified answers were received from the teachers, it would not
be a correct approach to generalize the results here to the entire population. In a study
with a larger sample, the preferred ICT tool may change, and new approaches to the

reasons for preference may be obtained.

5.2.2. Views of teachers regarding the advantages of ER practice with ICT tools

It has been mentioned in the literature that OER is practical both technically and
pedagogically (Huang & Liou, 2007; Ni'mah & Umamah, 2020). The use of ICT in ER
practice can be attributed to the pedagogical need to use ICT because it is seen as useful
for facilitating and improving learning (Hashemi & Kew, 2020; OECD, 2001). The
teachers who took part in the study agreed and discussed the practicality and benefits of
using ICT tools in ER practice in different dimensions.

Findings revealed that the vast majority of EPS teachers consider ER practice with
ICT tools to be an important method for improving general language proficiency.
Similarly, Chang and Renandya (2017) indicated that teachers believe that ER may

enhance learners' general language proficiency. In addition, it was stated in other studies
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that ER can cause several types of learning (Nation & Waring, 2020). One reason may be
that learners are exposed to a variety of language uses (Sun, 2003). Day (2010) declared
that vocabulary acquisition is one of the most important aspects of ER's contribution to
the development of general language proficiency. It was claimed that students' general
language skills can improve due to exposure to numerous new vocabulary with ER. In
addition, ICT helps students to learn new words while reading (Huang & Liou, 2007;
Yunus et al., 2013) with the help of online dictionaries (Maduabuchi & Emechebe, 2016).
Related to the subject, the teachers in this study stated that it is practical to access the
dictionary and the relevant information needed at the time of reading since it is easy to
switch between applications while reading extensively with ICT tools. A related finding
in this regard is that one of the teachers participating in the present study stated that
grammar and vocabulary depend on the wealth of experience. It is also encouraging to
compare this finding with previous studies, which discovered that students claimed ER
improved their knowledge and overall English proficiency (Cote & Milliner, 2015; Guo,
2012; Howarth & Bollen, 2019; Ni’mah & Umamah, 2020; Sun; 2003; Zhou & Day,
2021). This result ties well with previous studies showing that students' language skills
such as vocabulary (Ateek, 2021; Boutorwick et al., 2019; Bui & Macalister, 2021; Chen
et al., 2013; Guo, 2012; Iwata, 2022; Liu & Zhang, 2018; Nation, 1997; Ni'mah &
Umamah, 2020), grammar (Pigada & Schmitt, 2006), pragmatic language utilization (Bui
& Macalister, 2021), listening (Cho & Krashen, 1994), writing and speaking (Cho &
Krashen, 1994; Janopoulos, 1986; Ni'mah & Umamah, 2020; Wang & Ho, 2019; Yilmaz
et al., 2020; Zhou & Day, 2021) improved. As the studies show, ER is not only beneficial
in improving reading skills but also contributes to the development of other language
skills. Likewise, the benefit of ER practice with ICT tools for the development of foreign
language skills is quite predictable because previous studies also discovered that ICT is
effective on different language skills (Alshehri, 2018; Bal, 2019; Dinger, 2014; Mioduser
et al., 2000; Naba'h et al., 2009; Shang, 2007; Sherine et al., 2020; Voogt & McKenney,
2007). Previous studies have also indicated that MALL has positive effects on different
learning gains (Chen et al., 2019; Demouy & Kukulska-Hulme, 2010; Gyehtasi et al.,
2015; Hazaea & Alzubi, 2016; Khubyari & Narafshan, 2016; Loweven et al., 2020; Lys,
2013; Nasab & Taki, 2016; Plana et al., 2016; Sato et al., 2020; Shraim, 2014; Taj et al.,
2017; Valizadeh, 2022; Wang, 2017; Xodabande & Atai, 2022). At this juncture, it can
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be mentioned that combining ICT tools and ER in the TEFL context can provide useful
outputs in terms of improving language proficiency.

While the ER with ICT tools is found to be useful for improving general language
proficiency, the main focus of the present study is reading skills. According to a
significant portion of this study's participants, this is a useful method for increasing
reading proficiency. It is noteworthy to compare this finding with that found by Arnold
(2009) who found that OER improved students' reading skills. This finding also supports
the argument that ICT can improve students’ reading comprehension (Greenland, 2019).
In accordance with the present finding, previous studies showed that ER with or without
ICT tools helps students to improve their reading comprehension (Al-Nafisah, 2015;
Asraf & Ahmad, 2003; Bui & Macalister, 2021; Chen et al., 2013; Endris, 2018; Grabe,
2009; Sheu, 2003; Tanaka & Stapleton, 2007; Tezdiker, 2007; Yilmaz et al., 2020; Zhou
& Day, 2021), reading capacity and speed (Bell, 2001; Cote & Milliner, 2015; Howarth
& Bollen, 2019; Ni'mah & Umamah, 2020; Tanaka & Stapleton, 2007), reading rate
(Beglar et al., 2012; Bell, 2001; lwahori, 2008; Zhou & Day, 2021), and reading fluency
(Ateek, 2021; Bui & Macalister, 2021; Day & Bamford, 2002; Iwahori, 2008; lwata,
2022; McLean & Rouault, 2017; Tezdiker, 2007). The increase in reading fluency can be
attributed to the increased reading rate (Day, 2010; Iwata, 2022) and the automatic word
recognition skill provided by ER (Harmer, 2001). Besides, according to earlier studies,
ER using or not ICT tools may assist students to develop a positive attitude and interest
in reading and ER (Asraf & Ahmad, 2003; Bui & Macalister, 2015; Chen et al., 2013;
Cote & Milliner, 2015; Elley, 1991; Endris, 2018; Sheu, 2003; Sun, 2003; Zhou & Day,
2021), learning to enjoy reading (Day & Bamford, 2002; Nation, 2001; Ni’'mah &
Umamah, 2020), learning reading strategies (Nishino, 2007) and forming regular reading
habits (Bui & Macalister, 2015; Nation, 2001; Ni’mah & Umamah, 2020; Wang & Ho,
2019). Previous studies have also found that MALL also has positive effects on reading
skills (Gyehtasi et al., 2015; Hazaea & Alzubi, 2016; Khubyari & Narafshan, 2016; Nasab
& Taki, 2016; Plana et al., 2016; Taj et al., 2017; Valizadeh, 2022; Wang, 2017). It is
worth noting that ER with ICT tools is highly beneficial for recovering gradually
decreasing reading habits and students' apathy toward reading. It is essential to instill in
students the habit of regular reading and to provide strategies that will help them enjoy

reading because reading plays a significant role in learning foreign languages.
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The fact that teachers find reading enjoyable and believe their students will feel the
same way is another major justification for ER practice with ICT tools. A similar result
was reached by Chang and Renandya (2017). Although teachers find reading to be
pleasurable, this does not guarantee that students will have the same perspective. A study
in the literature actually revealed this fact. Zhou and Day (2021) found that while teachers
thought the enjoyment increased, students' perspective was not the same. This result,
therefore, needs to be interpreted with caution. In conjunction with the enjoyment issue,
it was also found that most of the teachers thought that ER practice with ICT tools could
be fun for students. This result confirms the association between learner contentment and
ER practice with ICT tools (Huang & Liou, 2007), because it is a predictable result that
as the fun and enjoyment rate of the students increase, their satisfaction rate in the
language learning process can also increase. At the same time, it was indicated that ICT
(Lai & Zhao, 2005; Maduabuchi & Emechebe, 2016) and CALL (Alshehri, 2018) are
effective in attracting students' attention. Based on this, it can be deduced that teachers
can benefit from the advantage of ICT tools to attract students' attention to positively
support ER practice. Silviyanti and Yusuf (2015) discovered that teachers were quite
motivated to adopt ICT because it would make learning more fun and enjoyable.
Similarly, some studies showed that teachers believed that mobile technologies made
lessons more enjoyable (Nikolopoulou, 2020). Moreover, some studies indicated that
MALL provides enjoyment (Ahn & Lee, 2016). Therefore, it can be stated that practicing
ER using ICT tools can attract students' attention and increase their fun.

The primary purpose of ER is to promote incidental learning (Krashen, 1989). For
implicit learning to have an impact on the development of reading skills, learners must
be exposed to a variety of inputs over an extended length of time (Ellis & Shintani, 2014;
Grabe, 2009; Nation, 2009). Diverse reading material promotes reading and flexible
reading approach (Day & Bamford, 2002). The current study found that one of the reasons
why teachers had a positive opinion about ER practice with ICT tools was the variety of
materials. This finding supports previous studies indicating that OER programs provide
a wealth of materials to students (Arnold, 2009). With ICT, students have the opportunity
to access an endless supply of authentic and appropriate - in terms of interest and language
levels - reading materials (Bui & Macalister, 2021; Howarth & Bollen, 2019; Irgatoglu,
2021; Maduabuchi & Emechebe, 2016; Pino-Silva, 2009; Sun, 2003). In the interviews,

teachers underlined the expensiveness of printed books in today's conditions and argued

86



that electronic materials are easier to access and more affordable, and there are many
materials in the digital environment. Bozorgian (2018) asserted that one of the benefits
of MALL is that it provides authentic materials. Alshehri (2018) indicated that CALL
makes it easier for students to access authentic resources. Likewise, Park and Son (2009)
found that teachers felt that CALL provided students with a variety of language inputs
and an authentic language learning experience. ICT offers students interesting and real-
world content to avoid limiting the learning process because reading just from textbooks
can be restrictive (Dao, 2014; Lee, 2000). Day (2013) also found the Internet a useful tool
for finding reading materials. In addition to the fact that the ICT tools provide a lot of
material to the students, the teachers argued that the storage tools (e.g. Google Drive) are
quite economical. In these respects, it is fair to mention that the fact that ICT provides a
large number of authentic materials for ER and allows for the economical storage of the
materials provided drives positive views of teachers.

EPS teachers who participated in the study also agreed that ER practice with ICT
tools offers students a flexible reading experience. Thanks to ICT, students can read as
extensively as they want, regardless of time and place factors. Therefore, it can be stated
that ICT offers flexibility (Harper & Milman, 2016). 24/7 access to authentic reading
materials and the possibility to read wherever there is an internet connection support this.
ICT tools play a significant role in enhancing education so that learning can occur
anywhere and at any time (Tinio, 2003). Material diversity and flexibility are actually
combined in the accessibility feature of the ER practice with ICT tools. Materials become
more accessible with ICT (Arnold, 2009; Greenland, 2019; Roblyer & Edwards, 2000;
Yilmaz, 2014). In addition, thanks to OER, students' access to relevant materials increases
even more (Pino-Silva, 2009). Students can use any device they choose to access the
materials they want, whenever and wherever they like (Chang & Renandya, 2017).
Depending on the flexibility feature, portability can also be mentioned. Teachers reported
that they appreciated the portability feature of ICT tools. They argued that students can
store as many reading materials as they want on mobile phones and computers, and in
this way, they would not have to carry printed materials. In this way, they underlined that
it can be beneficial for them to have access to the materials at any time and place. The
portability feature of mobile phones has been underlined in the literature as making them
optimal for facilitating teaching and learning processes (Kukulska-Hulme, 2009; Thomas

et al., 2013). Earlier research emphasized that information can be accessed at any time
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and anywhere with mobile devices (Aygul, 2019; Kartal, 2020; Traxler, 2009). Relatedly,
the portability benefit of digital reading has also been explored in previous studies
(Ni'mah & Umamah, 2020).

One of the main reasons for integrating ICT into education is motivation because it
is critical to get students' attention and make them productive (Roblyer & Edwards, 2000).
The results of the present study revealed that teachers generally had a positive view that
ER practice with ICT tools could be interesting for students and motivate them. In the
interviews, technical features, abundance of material, being able to choose reading
material according to the field of interest, and noticing the knowledge they learned while
practicing ER with ICT tools were shown among the motivating factors by the teachers.
The positive views of the teachers are supported by some studies in the literature. Arnold
(2009) and Guo (2012) asserted that students' motivation increased with OER. In the
study of Bui and Macalister (2021), some motivating factors for OER were revealed.
These factors included easy access, the gratification felt after reading a book, and
students' awareness of their own language development progress. One of the teachers
participating in the present study also mentioned the possibility of increasing students'
motivation because they are familiar with technological tools. Another teacher stated that
this practice can be effective in increasing motivation because students are digital natives.
Mason and Krashen (1997) declared that with the help of an ER program, students’
engagement in ER practices and motivation increased. Similarly, Nation (1997) indicated
that the motivation of students grew because ER is a flexible activity based on students'
interests. Tezdiker (2007) found that teachers think ER motivates students to read more.
Nishino (2007) and Ro (2016) observed that ER improves students' motivation to read.
The increase in motivation is not only limited to reading and ER but also appears as a
general motivation for language learning and a positive attitude toward language learning.
It has been suggested that ER has a positive effect on students' attitudes and motivations
for language learning (Day, 2010). It is encouraging to compare the participants’ ideas
with Tinio’s (2003) statement which suggested that ICT increases learner motivation and
engagement. Similarly, ICT (Greenland, 2019), CALL (Alshehri, 2018; Lee, 2000), and
MALL (Bozorgian, 2018; Nikolopoulou, 2020) were found to be beneficial in terms of
enhancing students’ motivation. Reading outside the field of interest tends to cease to be
an engaging and motivating activity for every individual. Students do curricular readings

at school. These readings, of course, contribute to the development of their foreign
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language skills. However, in order to increase their reading amount and motivate them to
read, it may be more beneficial to encourage them to read according to their interests and
without being tied to a strict order. ER with ICT tools is an advantageous method in this
regard.

EPS teachers expressed a positive opinion that the use of ICT tools in ER practice
can make students autonomous. This result accords with earlier observations, which
showed that OER promotes students’ autonomy (Arnold, 2009; Pino-Silva, 2009; Sun,
2003). In accordance with the present result, Lee and Mallinder (2011) stated that ICT
gives students the freedom to select the books they wish to read. It helps students not only
in this subject but also in how long and when they will read. Thanks to ICT, students
move away from being dependent only on teacher directives, they select and read
according to their interests. Moreover, they learn how to manage their time effectively
and explore by taking the required risks (Pino-Silva, 2009). This result is also in
agreement with Cakici’s (2016) and Vurdien and Puranen’s (2018) findings which
showed that ICT makes students autonomous because it allows them to continue their
studies outside of the teacher-centered classroom. Moreover, Akcaoglu (2008) found that
teachers believe that technology could make courses more student-centered. Similarly,
Tinio (2003) alleged that the proper use of ICT may support student-centered and lifelong
learning. This finding is also consistent with studies reporting that MALL (Bezircilioglu;
2016; Cakir, 2015) and CALL (Farivar & Rahimi, 2015; Lee, 2000; Singh, 2021) promote
autonomy.

It is apparent that mobile or other technological devices have replaced traditional
tools as a result of the digital age (Chartrand, 2016). Along with this change, education
began to go beyond traditional methods and technology took its place in education.
Results found evidence that although there was an undecided section among teachers, it
was revealed that the majority had a positive opinion that ER practice with ICT tools
could be as beneficial as traditional methods. For the context of this research, the
traditional method can be exemplified as reading and/or ER with only printed materials
in the classroom. This result corroborates the findings of Hismanoglu (2010), who stated
that teachers thought that the Internet has the potential to be more effective than
traditional techniques. Again on this subject, Marzban (2011) discovered that students
receiving instruction through CALL outperformed those receiving instruction through

traditional methods. Likewise, Goziikiigiik and Giinbas (2020) stated that students who
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practiced reading using computer-based materials showed greater gains in reading
comprehension than those who used traditional reading methods. Besides, some studies
reported that MALL can help overcome the challenges and limitations of traditional
education (Ahn & Lee, 2016; Corbeil & Valdes-Corbeil, 2007). Valizadeh (2022) claimed
that using a mobile device for vocabulary and reading improvement is more efficient than
using conventional sources. Although there are studies indicating that education with
technology can be as effective as traditional methods, this issue still seems controversial.
Therefore, clearer conclusions should be reached by addressing the issue from many
aspects and by conducting more research.

According to teachers, the assessment of reading skills in joint exams is another
important reason for performing ER practice with ICT tools. In preparatory schools,
students are tested in joint exams in terms of foreign language skills such as reading,
writing, listening, speaking, grammar, and vocabulary. By looking at the results, it can be
deduced that teachers think that this practice will provide success for reading skills in
joint exams. This finding is in line with Cote and Milliner’s (2015) study in which it was
discovered that the TOEIC test results of students who read more and faster also
increased. There are limited studies on this subject in the literature, so it is not the right
approach to make a general judgment. The impact of ER practice with ICT tools on joint
exams can be explored more deeply by the further study on the subject.

The current study found that teachers are undecided about ER practice with ICT
tools to reduce students' affective filter. This result is contrary to previous studies which
have suggested that ICT helps to lower students’ affective filter (Lai & Zhao, 2005). bin
Noordan and Yunus (2022) claimed that ICT is beneficial in lowering language learning
anxiety and encouraging students to take risks because they are digital natives. Similarly,
Lai and Kritsonis (2006) and Marzban (2011) asserted that CALL can reduce anxiety. An
example of how the affective filter can be reduced can be given from a previous study. In
Tuncok’s (2010) study it was found that the learners believe that they are more at ease
with computers than face-to-face interactions. The students claimed that CALL provides
flexibility and allows them to progress at their own pace. However, in this study, teachers'
views on reducing students' affective filters through ER practice using ICT tools are not
highly positive. Furthermore, although more than half of the study's participants claimed
that using ICT tools in ER practice boosts students' self-confidence, the proportion of

these participants was insufficient for a generalization to be made. In previous studies, it
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was suggested that ER is helpful in terms of increasing students’ confidence in learning
(Wang & Ho, 2019) and reading English (Tezdiker, 2007). Moreover, CALL was found
to be helpful in terms of increasing students’ self-confidence (Lee, 2000). However, for
the teachers in this study, this is not exactly the case. More studies are needed to reach a

general conclusion on this subject.

5.2.3. Views of teachers regarding the disadvantages of ER practice with ICT tools

The results of the study revealed EPS teachers' different views on the disadvantages
of ER practice with ICT tools. One of the disadvantages was found to be physical and
mental damage. Examples included eyestrain, radiation exposure to the body, and
detrimental impacts on thinking ability. ER can take long minutes, sometimes even hours,
as the reader reads for pleasure. Teachers stated that looking at a mobile phone or
computer screen for a long time can cause eye strain. The findings of earlier investigations
are supported by this result (Huang, 2013; Milliner & Cote, 2015; Ni’mah & Umamah,
2020). One of the participants especially discussed that this problem can adversely affect
physical and mental health. On the other hand, another participant stated that spending
long hours with a computer and mobile phone may cause problems in perception, and
associated this with brain fog.

Teachers suggested that ER practice with ICT tools could be distracting for students
as another disadvantage. It is an undeniable fact that today's youth are intertwined with
technology and social networking sites. The constant notifications, according to teachers,
might be a distraction in ER practice. A possible explanation for this might be that reading
is an activity that requires constant attention, therefore, it was emphasized that the
student's attention could be distracted, which can negatively affect the reading. As
students spend more time texting, browsing the web, and using social networking sites,
concentration problems may arise (Tindell & Bohlander, 2012). This result was also
reported by Milliner and Cote (2015). Similarly, Gaille (2018) also stated that technology
can be a distraction in education. Likewise, some studies argued that mobile devices can
cause distractions (Anshari et al., 2017; Chartrand, 2016; Gikas & Grant, 2013; Gyehtasi
et al., 2015; Nikolopoulou, 2020). This issue is of interest to both the student and the
teacher because sufficiently motivated and directed students can turn off their
notifications to do their ER practice without any focus problems. Based on this, some

teachers in this study stated that this is not an unsolvable problem.
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The Internet connection problem was highlighted by teachers as one of the
drawbacks. Teachers stated that some students had not an Internet connection and some
had a bad connection at home or dormitory. It was suggested that this situation might
have a negative effect on students' motivation. Previous studies emphasized technical
problems among the barriers to ICT integration (Ekberg & Gao, 2018). This result is
consistent with that of Chartrand (2016) who cited the network problem among the
technical problems. The integration of MALL has been proven to be significantly
influenced by Internet speed in prior research (Bozorgian, 2018; Khan et al., 2018). In
addition, it was underlined that the problems experienced by teachers with Internet access
caused them to not be able to use enough Internet-based materials (Ates Cobanoglu &
Yucel, 2017). Based on these, measures should be taken, both governmental and
institutional, to make improvements in Internet access and ICT. In this way, the use of
technology in education and the motivation of both teachers and students would be
supported.

Another disadvantage in ER practice with ICT tools was discovered as security
issues. One of the teachers stated that students are open to cyber-attacks while trying to
access materials on the Internet. At the same time, it was asserted that students who have
to practice in public Wi-Fi areas may encounter security problems. Relatedly, Gaille
(2018) stated that advanced technology could endanger students' privacy. However, one
of the teachers involved in this study argued that this is no longer such a big deal because,
with various firewalls, users can avoid negative effects. Students should be made aware
of how to use technology safely (Nikolopoulou, 2020). In this regard, institutions and

teachers should provide students with the necessary training.

5.2.4. Teachers' views of different ER methods with graded readers

Researchers have mentioned many types of materials for ER practice with printed
or digital materials (Day & Bamford, 2002). Looking at the literature, it was discovered
that the most frequently mentioned material type is graded readers, as it contains high-
frequency vocabulary and simple grammar, helps to increase reading speed and to focus
on meaning rather than form (Anderson, 2003; Howarth & Bollen, 2019; Nation, 2009;
Webb, 2008). For this reason, it is worth investigating which method teachers think is
more useful with graded readers in ER practice with ICT tools. Not only the views of the

teachers, but also their practices were investigated, but the findings regarding this issue
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will be mentioned in the section where the practices of the teachers are presented.
Returning to the subject, the results demonstrated that teachers found reading a wide
variety of materials to be much more beneficial when compared to reading graded readers
of the same authors, genres, and titles. Reading graded readers of the same genre was
deemed to be more effective than graded readers with the same titles or authors. These
findings are in agreement with Chang and Renandya’s (2017) findings. Furthermore, the
method of reading graded readers written by the same author emerged as the method with
the lowest score by the teachers. This outcome is slightly contrary to that of Chang and
Renandya (2017) because the least scoring method appeared as graded readers with the
same title in their study. However, they asserted that reading materials with the same title
and author revealed no significant difference. It has been suggested by some studies in
the literature that reading relevant materials - same genre, same author, same title - has
positive effects in terms of vocabulary retention (Cho, Ahn, & Krashen, 2005; Cho &
Krashen, 1994) and motivation (Cho et al., 2005). Nevertheless, the results of the present
study confirm that teachers think that reading a variety of graded readers is much more
beneficial. This result can be attributed to the teachers' inexperience in practicing ER with
graded readers of the same title, author, or genre, and their inability to acquire sufficient
knowledge on these issues. In addition, teachers may find it easier to use graded readers
regardless of factors such as genre, title, and author than to direct students to a specific

method.

5.2.5. Teachers’ views on barriers to using ICT tools for ER

This study revealed some findings about the main challenges teachers face in ER
practice with ICT tools. The challenges were split into two, both from a practical and
personal point of view. Findings revealed some of the dominant factors in terms of
teachers' views on the main difficulties. One of the most striking of these is that teachers
thought that students had no interest in reading. Similarly, Cote and Milliner (2014)
explored that students' perceptions of ER and reading were not entirely favorable, and
they appeared unsure of the advantages of ER. The current study’s participants asserted
that regardless of whether they use ICT tools or not, students are unable to read in either
their native language or a foreign language. This is a worrisome finding because reading
has long been recognized as a valuable activity. It is especially concerning for young

people who will play significant roles in society in the future. This outcome also supports
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the research's major issue. The decline in society’s reading amount is a significant issue.
Integrating ER and ICT tools into foreign language education was thought as one of the
solutions to increase reading amount. In fact, previous studies found that learners have
positive perceptions and attitudes toward ER with ICT tools (Cote & Milliner, 2015; Guo,
2012; Howarth & Bollen, 2019; Lin, 2014; Ni’mah & Umamah, 2020; Sun, 2003; Wang
& Ho, 2019). However, considering this study’s result, students’ lack of interest in
reading emerged as a problem for teachers, even in ER practice with ICT tools. In the
research, the views of teachers who have never practiced ER with ICT tools, who do not
have enough knowledge about ICT tools, and who do not have the opportunity to use ICT
tools, also supported the students' lack of interest in reading. In support of this result of
the study, Odabas et al. (2008) found that a significant portion of university students has
low reading habits. In addition, it was found that almost half of the students spend most
of their time using computers, listening to music, and watching television. The time
devoted to reading is less than the time allocated to these activities. According to Takase
(2007), one of the main concerns is the lack of reading desire among readers. In the
interviews, one of the participants stated that there is a difference between low and high-
level students in terms of reading desire, and low-level students have more desire to read.
This result also corroborates the findings of Chang and Renandya (2017), who pointed to
students’ unwillingness and apathy as student-related problems. Renandya et al. (2021)
stated that many teachers claim that their students are uninterested in reading. Moreover,
they added that ER requires constant motivation, but students do not have it, and that
teachers should motivate students and be good role models. Apart from constant
motivation, it was emphasized by the participants of this study that reading is an activity
that requires attention, but the attention span of the young people of this period is quite
limited. The teachers in the study also pointed to the students' reluctance, low motivation,
and inability to receive positive feedback from the students about the practice and, on the
contrary, withdrawing themselves as a problem. The current study’s findings also
revealed that teachers thought that independent reading was difficult for students. Some
studies showed that students' unfamiliarity with independent reading as one of the
problems experienced in ER practice (Chang & Renandya, 2017). Students may have
difficulties in independent reading, as they generally do curriculum-based readings. In
this regard, although the internal motivation of students is important, teachers' and

institutions' assistance and support are equally significant.
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Another issue highlighted was teachers’ low motivation and unwillingness. In the
learning and teaching process, factors such as teachers' opinions, attitudes, practices,
perceptions, and awareness play a significant role. The same applies to the integration of
ICT into any educational activity (Chen, 2008; Finger & Houguet, 2009). The present
study revealed that teachers' willingness and motivation are actually influenced by
students. Because, as long as the students showed reluctance in practice, they stated that
they could progress to a certain extent even if they were willing. However, one of the
teachers argued that it is not right to put all the blame on the students and that the teacher
has a significant role in coping with the problems that arise. Other than that, it was
suggested that one of the reasons for teachers' reluctance and low motivation to practice
ER with ICT tools may be the generation gap. Teachers stated that young teachers are
more willing and active in the use of ICT tools. This may be because many of the young
teachers grew up with cell phones and computers. They stated that older teachers
sometimes show resistance in this regard. This finding broadly concurs with previous
research associating the generation gap and teacher reluctance (Gikas & Grant, 2013).
Getting out of their existing comfort zone can be difficult for some teachers who adhere
to traditional methods. Nevertheless, it would not be the right approach to make this
judgment on all older teachers. Senior teachers may also be following developments in
technology closely and may be enthusiastic about integrating these innovations into their
teaching lives. This result seems to be consistent with other research which found that
older teachers felt more nervous and less supportive about technology integration
(O'bannon & Thomas, 2014). On the other side, some studies in the literature have shown
the opposite of this claim, namely that older teachers use technology more than younger
ones (Lau & Sim, 2008). In future studies, it may be useful to examine the generation gap
in terms of teachers' views and practices regarding ER with ICT tools.

It is a well-known fact that today’s students are very intertwined with technology,
and the teachers who participated in the current study also underlined this fact. Actively
using technology can be advantageous in a variety of ways. Teachers, however, pointed
out the negative aspects of this situation within the scope of the research. Teachers stated
that students use social media platforms and online communication channels very
actively. They underlined that this caused students to show resistance to ER practice with
ICT tools. To be more precise, it turned out that teachers think that the fact that students

interact with online platforms frequently causes them not to see mobile phones as a
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learning tool in particular. This finding accords with that of Cote and Milliner (2014) who
found that students used their mobile phones actively in their daily lives but not for
reading e-books. This result is also consistent with Bezircilioglu’s (2016) findings which
demonstrated that most students use mobile devices for social purposes rather than to
develop their language. This result further supports the idea that students may think that
their personal space is being interfered with by using technological tools for educational
purposes (Shudong & Higgins, 2005; Smith & Wang, 2013). This idea may cause students
to show reluctance to use technological tools such as mobile phones in an academic
context (Stockwell, 2008). Khan et al. (2018) pointed out that students do not use their
mobile phones for academic purposes as one of the major obstacles to MALL integration.
This finding is contrary to previous studies which have suggested that students can use
social networking sites to share information (Chartrand, 2016) because the students seem
far from this idea. One of the teachers specifically mentioned how social media and the
capitalist world have an effect on students' ER practices. The teacher asserted that with
the increasing role of social media in people's lives, young people use these platforms
only to gain followers and fame. For this reason, it was stated that students do not see
technology and the Internet as a tool for education. It was suggested that ER practice with
ICT tools also poses a problem in terms of practice and students’ intrinsic motivation
since it does not serve these purposes of the students.

The findings indicated that students' lack of self-awareness, reading proficiency,
and information access knowledge is another problem. One of the teachers described it
as a problem that students constantly expect guidance from the teacher about what to read.
She stated that the students could not define their own interests, so they had problems
with their OER practices. It may be wrong to blame students entirely here because it is
unrealistic to expect students who are not educated in a student-centered learning
environment to focus entirely on their own interests and seamlessly select appropriate
online reading materials. In order for this to happen, curriculum designers, school
administrators, and teachers need to adopt a more constructivist approach. It was stated
in previous studies that constructivist thinking is an effective factor in teachers' use of
ICT (Chen, 2008). The constructivist approach can be beneficial for OER as it takes into
account the students' goals and expectations and supports the autonomous learning
process (Ruschoff & Ritter, 2001). Besides, some studies suggested that utilizing
technology to assist ER may boost students’ self-awareness (Huang & Liou, 2007). The

96



insufficient reading skills of students are yet another issue in OER practice. One of the
benefits of ICT tools is that they give easy access to both reading materials and a
dictionary at the same time. Unfortunately, students may use this feature in an unhelpful
and sometimes harmful way because they are not proficient in reading. For instance, while
reading an article, the student can look up the meaning of each unfamiliar word by using
easy dictionary access, which will impair reading comprehension. This finding is
consistent with Biiyiikkyazi1 (2007) who stated that because access is easier, students who
read with the Internet use more dictionaries, which can divide fluent reading. Another
problem that was emphasized is that although the students are digital natives, they are
insufficient in using ICT. Students who are proficient in social media and communication
channels seem to be weak in using ICT tools academically. Their ignorance in accessing
information was cited as an example of this.

The findings indicated that the majority of teachers found it challenging to make
students read the materials that will not be evaluated. This result is in conflict with the
core purpose of the ER because the main purpose of ER is not grading, but to ensure that
students do a lot of reading with pleasure according to their interests. There is no post-
reading evaluation among the ER principles put forward by Day and Bamford (2002).
Teachers may have expressed this view because students depend on education that is
focused on grades and exams. Relatedly, in Hismanoglu’s (2012) study, it was found that
teachers attributed their negative views on ICT integration to the education that is test-
driven and only study for what is to be assessed. Moreover, in Finger and Houguet’s
(2009) study, it was revealed that one of the implementation barriers of ICT was student
assessment. In the same vein, Irgatoglu (2021) emphasized exam pressure among the
factors that hinder the use of ICT. This situation has been exemplified and explained in
some studies in the literature. For example, Robb (2002) stated that students read in order
to complete a course obligation rather than for personal enjoyment. Connectedly, one of
the participants of the present study stated that the students' external motivation was low
because they would not receive any grades after ER practice with ICT tools. Renandya et
al. (2021) stated that the requirements of traditional education conflict with ER because
in traditional education the learning outcomes are assessed by teachers. They also stated
that teachers may feel inadequate in ER practices in this respect. Perhaps the teachers
who took part in the current study also felt this way. Moreover, addressing this problem,

they suggested that ER could be integrated into textbooks. A similar problem was posed
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for CALL. The declining involvement of the teacher in the educational process was
considered as a drawback of CALL integration (Dina & Ciornei, 2013). There are
different opinions about whether any assessment should be made after reading in ER
practice. Here, some practices can be made for the process of accustoming students to not
being evaluated based on the material read. For example, Sun (2020) claimed that keeping
a journal can motivate students to do ER and support the student-teacher relationship.

The results showed that teachers found it difficult to keep track of whether students
were actually reading. Teachers may think this way because ER practice with ICT tools
generally is done outside of the classroom. It seems easier to control student activities in
the classroom. However, since ER is reading for pleasure, it may not be necessary to
follow the process strictly because students are already doing the curricular reading. This
finding is consistent with that of Chang and Renandya (2017) who reported that keeping
track of how many and what kinds of books the students read was the key problem.
Relatedly, Renandya et al. (2021) stated that teachers had problems with the principle of
"Reading is its own reward" presented by Day and Bamford (2002, p. 138) because it
could be a problem to check whether students actually read and learn. However, with the
innovative teaching methods that ICT provides, teachers can have the chance to monitor
students (Roblyer & Edwards, 2000). Some e-learning platforms (e.g. Moodle, Mreader)
provide teachers with features such as evaluation, content control, as well as the ability
to monitor students (Costa et al., 2012). At this point, the advantage of doing ER with
ICT tools emerges because with many useful features they provide, ICT tools increase
the chance of teachers to monitor students' ER practices. On the other side, despite being
a minority, some teachers reported that it was difficult to assess what students actually
learned from reading. This result reflects those of Shudong and Higgins (2005) who
asserted that the absence of time and place limits could make it difficult to pursue the
learning outcomes.

The results showed that one of the problems faced by teachers in implementing ER
practice with ICT tools is the strict curriculum and/or its absence from the curriculum.
Some teachers in the study, both in their responses to the questionnaire and in the semi-
structured interviews, stated that the curriculum was strict, so it was difficult to devote
time to ER practice with ICT tools, but there were links in the curriculum that led students
to different reading materials. This finding is consistent with that of Renandya et al.
(2021) who stated that although teachers value reading and ER, they think that ER
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implementation will take time due to curriculum density and time constraints. Moreover,
in previous studies, it was stated that the necessary gap was not created in the curriculum
for ICT integration (Chen et al., 2012; Ekberg & Gao, 2018; Finger & Houguet, 2009;
Yildirim, 2007). This study confirms that the integration of ICT into language education
is associated with insufficient time (Chen et al., 2012; Finger & Houguet, 2009; Gilakjani
et al., 2015; Mumtaz, 2000; Vrasidas et al., 2010). The aforementioned finding is
consistent with that of Park and Son (2009) who indicated that teachers' computer use is
negatively affected by external factors such as lack of time and strict curriculum.
Likewise, Hismanoglu (2010) cited the inability of teachers to integrate technology into
the curriculum sufficiently and the lack of time among the factors that hinder effective
use. On the other hand, it was suggested that students' inadequate exposure to educational
activities based on time constraints could be prevented by the use of mobile devices
(Bezircilioglu, 2016). In this respect, this issue is still controversial.

Because ER requires reading lots of materials, the possibility that teachers and
students may face financial difficulties should be considered. Reading materials can be
presented to students in different ways, as a large number of materials are required for
ER. A library can be set up at school with printed materials, but this requires financial
adequacy. Previous studies pointed out that digital libraries can be used because they are
less costly and access is widespread (Harmer, 2001; Jacobs, 2014; Renandya et al., 2021).
It has been claimed that ER is no longer an expensive practice due to the development of
computer and mobile technologies (Dao, 2014; Yilmaz, 2014). Moreover, Lai and
Kritsonis (2006) asserted that CALL would be cheaper than traditional education. On the
other hand, due to the cost of mobile devices (Thomas et al., 2013), it has been noted in
previous studies that some students and teachers may avoid using them frequently
(Stockwell, 2008). Similarly, it was suggested in some studies that the cost dimension is
a factor that reduces motivation in teachers' use of ICT (Silviyanti & Yusuf, 2015). In the
quantitative results related to the financial dimensions of ER practice with ICT tools, it
was seen that some of the teachers were undecided on the opinion that this practice would
not force teachers and students financially, while more than half of the teachers had a
positive opinion. Looking at the qualitative data, it was discovered that teachers observed
that some students had difficulties in accessing technological tools, despite being in the
age of technology. Since the institution they work at is a state university, teachers claimed

that the majority of students come from middle-income families, and some even from
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low-income families. It was stated that students who do not have access to technological
tools could not even participate in compulsory activities, so they might have difficulties
in ER practice with ICT tools. In addition to access to technological tools, the participants
mentioned that websites and applications that require payment can also be an obstacle.
Similarly, teachers in Bozorgian's (2018) study stated that there was no access to the main
academic websites. Teachers argued that this problem could reduce students' motivation.
However, websites and applications that require paid access seem to be a smaller problem
than technological tool access, because teachers stated that free access to websites that
require paid access is possible thanks to the school's facilities.

5.3. Teachers’ Practices for Using ICT Tools to Support ER

Within the scope of the research, it was examined whether teachers supported ER
practice by using ICT tools, and if so, how often they did it. The results revealed that the
majority of the participants supported students’ ER practices with ICT tools with different
frequencies. Along with the teachers' frequency of practice, how many years they have
been practicing was also examined. There was not much difference between the groups
in terms of the implementation year. From a general perspective, teachers who have been
practicing for 5-6 years seem to be dominant among the groups. In a way, this may be
related to the growth of technology in human life in recent years.

Within the scope of the teachers' practices, it was investigated which method(s) they
suggested when they asked their students to do ER using ICT tools. The method most
recommended by the teachers turned out to be reading a wide range of graded readers. At
this point, teachers' practices matched their views mentioned in the previous section. This
finding is crucial because the practice that stays at the point of thinking, no matter how
useful, would not be beneficial. Therefore, teachers should integrate the practices they
find useful into education to see their benefits or harms. In fact, this finding confirms the
aforementioned fact that teachers' views affect their practices. If teachers did not find
reading a wide range of graded readers helpful, they would not be integrating it into their
practice.

It was also aimed to examine in depth how teachers support ER practice with ICT
tools. That is, teachers were questioned in terms of the materials, websites, and
applications they used. In this context, it was discovered that teachers had different

practices. Participants noted that there were links in the curriculum that direct students to
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different reading resources. While some teachers found these links sufficient, others
stated that they made extra support attempts. Teachers' lack of knowledge and experience
in ER practice with ICT tools, as well as the strictness of the curriculum and their inability
to find time for extracurricular activities, may be the reasons why they felt the links in the
curriculum were sufficient. On the other side, it was discovered that teachers who were
not content with the links in the curriculum directed students to various websites (e.g.
News in Levels). Relatedly, Day (2013) underlined that news sites with easy English such
as New York Times and BBC can be used for ER. In addition, it was found that some
teachers share various ER materials like articles and books with students using online
platforms (e.g. Edmodo, Google Classroom, WhatsApp). Similarly, it was discovered that
teachers in Bozorgian's (2018) study used MALL to share materials and information with
students outside the classroom. This finding actually confirmed studies indicating that
OER (Sun, 2003), MALL (Gikas & Grant, 2013; Khan et al., 2018; Levy & Kennedy,
2005), and CALL (Lee, 2000) increase interaction. Online platforms allow for greater
interaction between teachers and students, particularly outside of the classroom, as well
as greater interaction amongst students based on information sharing and cooperation. In
ER practice, teacher assistance is crucial. Day and Bamford (2002) mentioned the
importance of teacher guidance and suggesting or providing appropriate materials to
students in promoting reading. Besides, teacher practice was found to have an impact on
students’ motivation and reading rate in earlier studies (Ro, 2016). Therefore, until
students practice OER in a largely autonomous profile, it is significant to direct them to
their areas of interest and to direct them to the materials taking into account their foreign
language levels.

Another purpose was to explore whether teachers were informing students about
ER practice with ICT tools. Students are familiar with ICT tools because of their age, but
it is important to inform them about how to support their ER practice with these tools.
Besides, it should also be taken into account whether students know what ER is. It was
considered important for teachers to inform students about ER and its benefits (Cote &
Milliner, 2014; Day, 2013; Harmer, 2001; Zhou & Day, 2021). In the same vein, it was
stated by some studies that teacher observation and support are also important for the
success of ER practice (Sun, 2020). The results revealed that some teachers provided
information, while others did not see it as necessary. It was discovered that teachers did

not see the need for students to be informed about ICT tools as they were born and raised
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in the age of technology. On the other hand, it turned out that some of the teachers found
reading very valuable and even encountered many benefits of reading while they were
learning a foreign language, and therefore they informed students about the importance
of reading. Regarding ER, teachers stated that most of the students did not know what ER
was, while some teachers stated that they informed their students about ER and its
benefits. To give an example, one of the teachers stated that a library was established at
the beginning of the year, and in this way, he introduced ER to students with printed
graded readers. He also underlined that students have the chance to access materials in
the digital environment, as there are applications that include the readers.

Within the scope of teacher practices, it was investigated whether teachers received
students' opinions about the practice. Although it is important to guide students, it is also
crucial to get their opinions on educational practices. Teachers can be guides and
facilitators, but in some cases, the practices can become better with feedback from the
students. In addition, learning the approach of the students, whether they find the practice
useful or not, and being in contact with them constantly can create positive effects. Zhou
and Day (2021) asserted that when teachers get student opinions, they are more willing
to support the practice and it is significant to receive continuous student feedback. Some
of the teachers stated that they received feedback from students about ER practice with
ICT tools. In general, it was determined that these feedbacks were received verbally, but
also in written form via an online platform. One of the teachers stated that he got the
opinions of the students through an online platform (Socrative) with the help of mobile
phones with a few questions. This confirms Chartrand's (2016) statement that mobile
phones are useful for surveys. While there were teachers who received negative feedback
from students, there were also others who received positive feedback. The fact that there
was no obligation in practice and some students preferred printed materials to digital
materials were among the factors that caused negative feedback. Among the factors that
caused positive feedback were the students' ability to access different websites, especially
in public transport, and practice ER, in other words, to experience flexible reading. Other
reasons for positive feedback were stated as students' thinking that ER practice with ICT
tools had a positive effect on their exams, vocabulary learning, and foreign language
proficiency.

The results revealed that 20 of the 86 EPS teachers who participated in the present

inquiry did not support ER practice with ICT tools. Teachers, of course, may have
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different reasons for this circumstance. One of the prominent and important reasons is
that teachers do not have knowledge about ICT tools, while another reason is that teachers
did not have the opportunity to use ICT tools. Similar to this result of the study, some
studies showed that teachers' mobile learning knowledge and perception were low (Khan
et al., 2018; Serin, 2012; Thomas et al., 2013; Thomas & O’Bannon, 2013). Likewise,
some studies revealed that teachers do not frequently follow technological advancements,
have insufficient opportunities to use ICT, and feel inadequate to use ICT (Alkan &
Durmus, 2013; Hismanoglu, 2012). At this point, it can be mentioned that internal factors
come into play because Park and Son (2009) stated that teachers' insufficient computer
knowledge and skills affect their use. Teachers' inexperience (Hismanoglu, 2010),
insufficient expertise (Ates Cobanoglu & Ydcel, 2017; Lee, 2000), and lack of
professional development (Finger & Houguet, 2009) may be factors that prevent the
effective use of technology. In addition, low ICT awareness among teachers might be
another factor (Akcaoglu, 2008; Mirzajani et al., 2016). Teachers' awareness needs to be
raised in terms of the benefits of technology integration into language teaching because
if they are not aware of the benefits, their motivation will also be low (Ekberg & Gao,
2018; Saeed, 2015; Sad & Goktas, 2014). Even if teachers have positive views, they may
have problems understanding and using ICT (Aydin, 2013; Lozano & lzquierdo, 2019).
Previous studies suggested that insufficient knowledge about technology use also leads
to teacher reluctance (Gikas & Grant, 2013). In order to remove this situation from being
a problem, necessary technical and pedagogical support should be given by school
authorities to support teachers' use of technology, to increase their awareness and
motivation (Ekberg & Gao, 2018; Kale & Goh, 2014; Saeed, 2015; Rabah, 2015). The
incentive to teachers is critical, as previous studies also identified a lack of incentives as
one of the major barriers to the use of ICT (Irgatoglu, 2021; Yildirim, 2007). An example
of this support is the training of teachers on the use of technology in education
(Khodabandelou et al., 2016). In the literature, it was mentioned as an important problem
that teachers do not receive adequate training on the use of ICT (Basak & Govender,
2015; Chen, 2008; Ekberg & Gao, 2018; Gilakjani et al., 2015; Gunter, 2001; Hedayati
& Marandi, 2014; Khodabandelou et al., 2016; Rabah, 2015; Saeed, 2015; Schrum, 1999;
Yildirim, 2007). Supportedly, although not all teachers, it was observed in some studies
that a group worthy of attention did not receive adequate training in the use of technology

in education (Aydin, 2013; Karakaya, 2010). In some studies, some additional harms of
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lack of training other than the implementation issue were mentioned. It was claimed that
a lack of teacher training contributes to a lack of digital literacy, not being comfortable
or familiar with technology, and a lack of understanding of the advantages of using
technology (Hedayati & Marandi, 2014). Moreover, some studies reported that teachers
found it valuable to receive ICT training in order to increase self-efficacy and overcome
anxiety in the use of ICT (Hismanoglu, 2012). According to Mer¢ (2015), although
schools are equipped with technological equipment, without enough knowledge of the
various facets of ICT, CALL, and MALL, teachers may not be competent in the
integration of technology into education. In previous studies, teachers' lack of self-
confidence was seen as a major problem for technology integration (Basak & Govender,
2015; Ekberg & Gao, 2018; Finger & Houguet, 2009; Laabidi & Laabidi, 2016; Lin et
al., 2014; Saeed, 2015; Wikan & Molster, 2011). For successful ICT integration, it is
critical to boost teachers’ self-confidence and ICT skills (bin Noordan & Yunus, 2022).
Therefore, to ensure that teachers are able to employ modern technology in a successful
and motivated way within the context of their pedagogical practices, necessary initiatives
should be taken in terms of teacher training (Alkan & Durmus, 2013; Lozano & Izquierdo,
2019; Saeed, 2015; Silviyanti & Yusuf, 2015; Thomas et al., 2014; Tuzcuoglu, 2000). In
addition, ICT was found to be helpful in teacher training (Bhattacharjee & Deb, 2016).
Likewise, the teachers in Alshehri’s (2018) study thought that CALL pushes them to
increase their familiarity and proficiency with the Internet and computers. If teachers
receive the necessary training, their perspectives and approaches can change positively,
they may be more receptive to innovations, and they may use ICT more successfully in
their lessons (Chen, 2008).

One reason why teachers do not support ER practice using ICT tools may be teacher
resistance. One of the teachers who did not support the practice with ICT tools stated that
it makes more sense to direct students to the reading room. From this, it can be inferred
that some teachers show resistance. Not only in terms of ICT tools but also teachers who
resisted ER practice were mentioned in the literature. Among the reasons for this were
the lack of adequate ER training and teachers’ weariness due to the workload (Green,
2005). However, the main problem in this study is not resistance to the ER. In accordance
with the present result, previous studies suggested that teachers could resist ICT (Basak
& Govender, 2015; Orlando, 2013) and CALL (Yaman & Ekmekgci, 2016). Bozorgian

(2018) stated that it is necessary to adopt advances in technology, rather than just
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traditional methods. Teachers may value ER and support it in traditional ways, but it can
be useful to take into account the needs of the epoch.

Conclusively, this study sought to discover the views, practices, and challenges that
EPS teachers face with regard to ER practice using ICT tools at a Turkish state university.
Teachers generally had positive views and it was evident that both positive and negative
factors had an impact on their views and practices. Consequently, the present study paved
the way to explore EPS teachers’ views and practices regarding ER with ICT tools and

provide a comprehensive framework on this subject.
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6. CONCLUSION

6.1. Summary of the Study

The purpose of the study was to investigate how EPS teachers use ICT tools for ER,

their views on it, and the obstacles that impede them from using ICT tools in ER practices.

86 EPS teachers participated in the study. To find the answers to the research questions,

a mixed methods research design was adopted. Quantitative and qualitative data findings

were combined to provide comprehensive answers to research questions.

The first research question of this study was to explore the views of EPS teachers

on the implementation of ER with ICT tools. In this context, teachers' general views of

ER practice with ICT tools were examined. It was found that teachers generally had a

positive view of ER practice with ICT tools. There were different reasons behind their

positive views. According to teachers’ views, the reasons are as follows:

1.

8.
9.

ER via ICT tools contributes to general language proficiency and especially
reading skills.

ER via ICT tools can be fun for students and it can attract their attention.
ICT tools have the potential to supply endless authentic materials more
affordably.

Digital storage tools provide students with the opportunity to store many
materials that they access and want to keep for reading later.

ER via ICT tools offers a flexible reading experience. This benefit is
associated mostly with the opportunity to read anywhere and at any time,
brought by the portability of ICT tools.

ER via ICT tools can be interesting for students and increase their
motivation.

ER via ICT tools can make students autonomous by enabling them to choose
the materials they want to read according to their interests and to read at any
time and for the length they want, and by providing a student-centered
environment.

ER via ICT tools can be as beneficial as traditional methods.

ER via ICT tools can be beneficial in terms of reading skills for joint exams.

Teachers reported some disadvantages of ER practice with ICT tools. While it was

stated that some of these disadvantages were preventable, it was noted that some teachers
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thought that these were not problems that could not be solved. The disadvantages are as
follows:

1. Teachers argued that ER practice with ICT tools could be physically and
mentally harmful. Physically, effects such as eye strain and exposure to
radiation came to the fore. Mentally, the detrimental impact on thinking
capacity became evident.

2. Distraction was stated as another disadvantage because it was argued that
reading is an activity that requires regular attention, and students might be
disconnected from practice, especially due to incoming notifications.

3. It was claimed that having a poor or no Internet connection could decrease
students' motivation to read.

4. It was suggested that students might encounter dangers such as cyber-
attacks and violation of privacy while accessing reading materials on the
Internet.

Since the ICT tools determined within the scope of the research were mobile phones
and computers, which ICT tool some teachers preferred for ER practice was examined
together with the reasons. Considering that more detailed information would be collected
during the interviews, only the opinions of the interviewees were taken in this context. It
was found that seven of the interviewees preferred the mobile phone mainly in terms of
accessibility and portability. While the screen size was also the subject of discussion, it
was underlined that the new generation students might not have difficulty reading from
small screens. One of the interviewees preferred the computer for its practicality, ease of
use, and more suitable for long readings. Since the tool would be used for ER practice, it
was emphasized that reading small texts for a long time can be distracting and tiring.
Interestingly, one of the interviewees preferred the tablet for ER practice. The tablet was
not within the scope of the research, but the teacher's views on this subject are valuable.
The reasons for choosing the tablet included being more portable than a computer,
practicality, having a larger screen than a mobile phone, long charging time, and ease of
use of the screen.

As the most common materials for ER in the literature are seen as graded readers,
it was considered important to explore which of the different methods teachers prefer to
practice ER via ICT tools. The results revealed that teachers thought that beginner or low-

level language learners would most benefit from reading multiple graded readers,
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regardless of author, genre, or title. This was followed by reading graded readers of the

same genre, reading different levels of graded readers with the same title, and reading

graded readers written by the same author. These opinions of the teachers were based on

their inexperience in ER practice with graded readers with the same title, author, and

genre, and the possibility of not making progress in this regard. Also, it may be more

difficult for teachers to direct students to the specific methods mentioned.

The current study also aimed to find out the challenges that teachers encounter

regarding ER via ICT tools. It was discovered that teachers faced some difficulties in ER

practice with ICT tools. The challenges are as follows:

1.
2.

10.

11.
12.

Students' lack of reading in their native language and foreign languages.
Students’ difficulty in independent reading because they are used to
curriculum-based reading.

Students' resistance to ER via ICT tools as they do not use ICT tools for
academic purposes.

Students' low self-awareness. They are weak in discovering their own areas
of interest and constantly expect guidance from the teacher.

Students’ inadequate reading skills.

Students' inability to access information.

The difficulty of getting students to read materials that would not be
assessed as they are accustomed to the exam-based education system and
they are unfamiliar with independent reading.

The difficulty of monitoring whether students actually read.

The difficulty of deciding what is actually learned from reading as there is
no obligation to make any post-practice assessments.

Teachers' reluctance and low motivation caused by student reluctance,
generation gap, and strict adherence to traditional methods.

Strict curricula and lack of time.

Financial problems in accessing the ICT tools and paid applications and

websites.

The second research question of this study was to discover the practices of EPS

teachers in the implementation of ER via ICT tools. It was found that 66 teachers

participating in the study supported ER practice with ICT tools, while 20 teachers did not.

Relatedly, the practices of teachers were analyzed by year. Although there were no major
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differences between the groups with different practice durations, it was discovered that
the majority of them directed their students to ER practice with ICT tools for 5-6 years.

As for how teachers use graded readers in ER practice with ICT tools, it was
discovered that the vast majority of them recommend their students to practice with
multiple graded readers. The same finding was found in the section where teachers' views
were included, so teachers' views and practices matched. Besides the graded reader issue,
other materials, websites, and applications that teachers use for ER practice with ICT
tools were examined. It was discovered that some teachers supplied additional material
to the students in addition to the teachers who claimed there were links in the school
curriculum. Some teachers were found to direct students to various websites and apps to
do ER based on their interests. It was discovered that some teachers also shared different
ER materials with students through online platforms. At this juncture, the importance of
teacher guidance and the fact that online platforms increase teacher-student interaction
were supported.

It was also investigated whether teachers inform students about ER practice with
ICT tools. It was an outstanding finding that some teachers stated that students did not
know what ER was, while students were thought to have sufficient knowledge of ICT
tools. Some teachers were found to instill the importance of reading and ER in students,
while others did not. Relatedly, it was questioned whether teachers received student
opinions about ER practice with ICT tools after or during the informing and
implementation phase. As important as guiding students is for the teacher in education, it
is equally valuable to get feedback from students in order to create a student-centered
environment based on the constructivist approach. It was determined that some, but not
all, teachers received student feedback in oral and written forms on online platforms.
Within the scope of the feedback received, it was found that some teachers received
negative feedback and some received positive feedback. It turned out that the positive
feedback was affected by the flexible reading experience and positive developments in
students' foreign language proficiency and exams. On the other hand, it was revealed that
some students preferred printed materials and that the practice was not compulsory was
effective in negative feedback.

Within the scope of the research, the reasons of the teachers who did not support
ER practices with ICT tools were examined. Differing from the difficulties mentioned by

teachers who supported ER practice with ICT tools, two important factors emerged
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among the reasons why teachers did not support ER practice with ICT tools. One of them
was found to be teachers' lack of knowledge about ICT tools. The other was that teachers
did not have the opportunity to use ICT tools. It is a significant issue that teachers lack
understanding of and expertise with ICT tools in today's world where technology plays a
significant role in human life. Therefore, this finding is one of the prominent and
controversial findings of the present study. Apart from these, teacher resistance also
emerged as a factor. Resistance was observed for ICT tools, not for ER. Teachers may
support ER, but the current study discovered that some teachers found it more meaningful
to practice ER with printed materials rather than ICT tools.

6.2. Implications

The findings of the present research may be helpful in formulating pedagogical
suggestions for the teaching of foreign languages. Furthermore, this study may help to
draw some implications for stakeholders. Considering the significant impact of
technology in every aspect of life, teachers should integrate ICT tools into their foreign
language lessons. As it is known, a successful practice is greatly influenced by the views
of the teachers. Therefore, exploring teachers’ views is extremely important. The finding
that teachers have positive views about ER via ICT tools is quite valuable. Considering
the benefits of ICT tools such as being interesting and entertaining, providing many
authentic materials, providing material storage, being portable, and providing a flexible
reading experience, it is critical to ensure the continuation of teachers' positive views.
Actions should be taken by public authorities, institutes, and administrators as there will
be a regression in practice at the point where positive views are not supported and fed.

EPS teachers' view that ER via ICT tools contributes to the development of students'
general language proficiency and reading skills should be taken into account. It would be
valuable for curriculum developers and authorities to consider teachers' positive views in
this regard. For the development of foreign language skills, especially reading, which has
been seen as one of the most important skills since earlier times, ER via ICT tools can be
integrated into curricula, or activities supporting this practice can be included in the
textbooks used. Apart from these, it is noteworthy that EPS teachers support ER practice
with ICT tools, as they think that it will be useful in joint exams. Therefore, the

aforementioned curriculum and textbook regulations again draw attention.
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Student motivation in the teaching and learning process is significant because no
matter what practice or method is used, if student motivation is low, it is possible to
encounter negative situations in education. In this context, it is significant that teachers
think that ER via ICT tools is interesting and has a good impact on students’ motivation.
It may be useful to consider this issue in future actions and to examine it in future studies.

Education usually continues in a formal way in the classroom. However, even in
the past, it was predicted that future developments would change the educational
environment. Accordingly, education has the potential to continue outside the classroom.
Today, these assumptions have been confirmed, especially by means of technological
developments. ER via ICT tools allows education to continue outside the classroom. The
fact that the teachers in this study thought that ER via ICT tools could be as beneficial as
traditional methods may be a sign of possible reforms in education. An example of a
traditional reading method is the implementation of ER in the classroom with printed
materials (e.g. graded readers) available in the school library. ER via ICT tools goes
beyond traditional methods as it provides reading practice with digital materials outside
the classroom.

By looking at the history of foreign language teaching, it can be observed that there
has been a transition from teacher-centered approaches to student-centered approaches
over time. In this respect, it is crucial to raise autonomous students who actively
participate in the learning process, and recognize themselves and their needs. ER practice
with ICT tools allows to do this and has been accepted by EPS teachers in terms of making
students autonomous. In the actions to be taken in the future, it can be examined whether
students really become autonomous with this practice.

Although it was found that most of the teachers have positive views on ER with
ICT tools and included it in their educational practices, some teachers were found to have
insufficient or no practice. The lack of adequate ICT expertise and the lack of opportunity
to use ICT tools were two significant factors. In times when technology is so intertwined
with life, it is a problem that teachers lag behind in educational activities carried out with
ICT tools. It is important to provide technological tools that teachers can benefit from, to
provide necessary encouragement, to increase teachers’ awareness, self-confidence, and
motivation, and to train them on how to integrate these tools into education. In this way,
the number of teachers who have negative views and do not support ER practice with ICT

tools can be minimized. In this regard, teacher resistance also emerged as a factor for not
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practicing. It will be useful to ensure that teachers perceive that ER practice can also be
carried out with ICT tools. Moreover, it will be helpful to ensure that teachers are open
to innovative approaches.

While investigating teacher practices, it was suggested by some teachers that
students do not know what ER was. This is a significant problem. The main issue that
creates the problem is that some teachers teach the value of reading and ER to their
students, while others do not need it. Students are expected to be autonomous, but they
may not be able to master every subject on their own. For this reason, it will be useful for
teachers to inform students about reading, ER, and ER via ICT tools. Furthermore,
teachers should value and take into account students’ views and needs about ER practice
with ICT tools.

Since one of the biggest reasons preventing ER practice with ICT tools in the
research is that students are not interested in reading, some arrangements and
improvements should be made for this problem. For this reason, it is important for
teachers to show students that they value reading and that they read regularly because
teachers are role models for students. Reading is often considered a difficult activity by
students. Therefore, teaching reading strategies to students can also lead to an increase in
reading amount. Being in constant interaction with students, guiding them to their own
interests, and suggesting materials they might like to read can be another useful action.

Some actions should be taken so that students' being overly intertwined with social
media and communication platforms does not negatively affect ER practice with ICT
tools. Because it has been discovered that this situation causes students not to use ICT
tools for educational purposes. For this, students can be advised to change the populace
they follow on social media or to follow people and pages that can contribute to their
educational purposes.

It is inevitable for students who study in the exam-based education system to expect
a reward such as a grade after ER practice with ICT tools because they are used to the
reward and punishment system such as high grades or low grades after their actions. In
order to prevent this, some reforms in education are needed. Students should be provided
with educational activities not only for grades but also for their own development. This,
of course, will be provided by both the teachers and the authorities.

Since teachers see financial issues as an obstacle in ER practice with ICT tools,

certain arrangements can be made in this regard as well. Some aid can be provided by the
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government so that students can access technological tools, but to what extent this can be
achieved is a controversial issue. Apart from this, universities should provide facilities to
allow students to access paid websites and applications. Teachers stated that many
websites can be accessed free of charge with school facilities, but students need to be
enlightened on this issue because it has been determined that they are weak in accessing
information.

To sum up, the present study attempted to fill a gap in the literature by providing
an understanding of the views, practices, and difficulties faced by EPS teachers regarding
ER practice via ICT tools in Turkiye. In today's world where low reading amount is a big
problem, it is vital to increase the reading amount of students who are the light of the
future, to read in a foreign language both for their personal development and to enable
them to open the door to the world. Using technology, which has become indispensable
in people’s lives, for this purpose can bring certain benefits. Since teachers are the primary
people who teach students how to use technology effectively in the learning process, it is
important to explore their views, practices, and the problems they face. EPS teachers
participating in this study provided highly valuable insights into the use of ICT tools for
ER practice, which have the potential to guide future actions in ELT. It is hoped that the
findings and implications of the study will be useful and guiding for future studies and

actions to be taken.

6.3. Limitations & Suggestions for Further Research

When carrying out a study, a researcher should be aware that each study has its own
set of limitations. In this respect, a single study cannot shed all the light on a subject. The
current study’s limitations will be addressed in this section. This study has some
significant limitations that could be considered in future studies.

The fact that this study's participants were limited to 86 Turkish EPS teachers
working in a state university in Eskisehir, Turkiye, is one of its drawbacks. The
questionnaire used in this study or similar can be applied to a larger sample of teachers in
future studies. Furthermore, since participation in the semi-structured interviews was
voluntary, only nine teachers participated in the interviews and based on this, it may be
useful to involve more teachers in future studies.

Moreover, the study was carried out in only one institution. A larger sample size is

required to generalize the findings of the study to the whole population. Nevertheless, the

113



results represent a circumstance at a basic level and can add to the body of literature. In
future studies, to reach even more general results all EPS teachers in Tirkiye can be
included or the EPS teachers selected to represent the seven regions of the country can be
included. Furthermore, the participants in the study were only EPS teachers. Therefore,
future research can involve teachers who work at different educational levels.

In this study, ICT tools were determined as computers and mobile phones only, but
the tablet was suggested by a teacher while investigating EPS teachers' ICT tool
preference for ER. Therefore, this study can be replicated by including tablets. Moreover,
in order to reach more general conclusions, it is necessary to investigate the preferences
of a larger number of teachers in this respect.

In future studies, in addition to teachers' views, students’ views on ER practice with
ICT tools can be analysed. In a further step, the effects of ER practice with ICT tools on
students' foreign language learning processes can be investigated. Even more specifically,
its effects on reading skills, reading amount, autonomy, motivation, attitude etc. can be

examined.
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APPENDICES

APPENDIX 1. Questionnaire

| BOLUM 1

Bu boliim hakkinizda bilgi edinmek i¢in hazirlanmustir. Liitfen uygun cevap veriniz.

Maddeler
1. Cinsiyet Kadm [] Erkek [
2. Yas 20-30
31-40 O
41-50 O
50+ 0O
3. Egitim Bilgileri Lisans [

Yiksek Lisans (I
Doktora Derecesi [
4. Deneyim 1-10 O

11-20 O

21+ 0O

| BOLUM 2 |

Bu boliim, &grencilerin BIT araglarmi kullanarak kapsamli okuma uygulamalarmi
destekleme konusundaki goriisleriniz ve (varsa) uygulamalariniz hakkinda bilgi almak
icin hazirlanmistir. Liitfen talimatlar1 izleyerek cevap veriniz. Yildiz (*) olan maddeler
icin birden fazla cevap secebilirsiniz.

1. Ogrencilerinizin, éngdriilen okuma miifredatinda zorunlu olmayan herhangi bir
materyali BIT araglarmi kullanarak kapsamli bir sekilde okumasmi istiyor
musunuz? (Son U¢ secenekten birini secerseniz lutfen 6. soruya geciniz.)

[] Her zaman [ Siklikla [ Bazen [INadiren
LlAsla
CIBIT araclan hakkinda yeterli bilgiye sahip degilim.

OBIT araclarim kullanmak icin firsatim olmad.




APPENDIX 1. Questionnaire (Continued)

2. Kag yildir 6grencilerden BIT araclarini kullanarak kapsamli okuma yapmalarin
istiyorsunuz?
[11-2 0J3-4 056 [17-8 [19-10 [J10+

3. *Ogrencilerden BIT araglarmi1 kullanarak kapsamli okuma yapmalarmni
istediginizde, 6grencilerinize hangi okuma bi¢imlerini/yollarini 6nerirsiniz?
L1 Cok sayida dereceli okuyucu okumak.
L] Ayni1 yazar tarafindan yazilmis bir¢ok dereceli okuyucuyu okumak.
L1 Ayni tiirden birgok dereceli okuyucuyu okumak.
O Ayni baslikta, farkli seviyelerde yazilmis birgok dereceli okuyucu okumak.

4. *Qgrencilerden BIT araglarmi kullanarak kapsamli okuma yapmalarini
istediginizde, bunu yapmanizm temel nedenleri nelerdir?

O Cevrimigi kapsamli okuma, genel dil yeterliligini gelistirmek i¢in dnemlidir.
] Miifredatimizin bir pargasidir.

O Okumak bir zevktir.

[ Ortak sinavlarda okuma yeterliligi test edilecektir.

[ Cevrimigi kapsamli okuma, okuma yeterliligini gelistirmenin etkili bir yoludur.
O Diger (Liitfen belirtiniz):

5. *Qgrencilerden BIT araglarin1 kullanarak kapsamli okuma yapmalarmni
istediginizde yasadigmiz baslica zorluklar nelerdir?

O Ogrenciler okumaya ilgi duymuyor.

[J Bagimsiz okumak 6grenciler i¢in zordur.

O Ogrencilerin ekstra okumalar i¢in zamani yoktur.

[l Miifredatin sabit bir programi vardir (Kapsamli okuma miifredata dahil
degildir).

L] Degerlendirmeye alinmayacak materyalleri 6grencilere okutmak zordur.

O Ogrencilerin gergekten okuyup okumadigmni izlemek zordur.

O Ogrencilerin okumaktan gercekte ne dgrendiklerini degerlendirmek zordur.

O] Enstitliniin gerekli sartlar1 (teknolojik araglar, internet baglantisi, bilgisayar
laboratuvari, teknik destek vb.) bulunmamaktadir.

0 Uygun cevrimici okuma materyalleri bulmak zordur.

O Ogretmenlerin BIT araglarim1  kullanmalar1 (6zellikle kapsamli okuma
uygulamalarina entegre etmeleri) i¢in yeterli egitim yoktur.

L] Zaman yetersizligi.

L] Diger (Liitfen belirtiniz):
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6. *Ogrencilerinizden BIT araclarmi kullanarak kapsamli okuma yapmalarmi hig
istemediyseniz, Ogrencilerinizden bunu yapmalarin1 istememenizin temel
nedenleri nelerdir?

OOgrenciler okumaya ilgi duymuyor.
OOgrenciler bagimsiz okurken birgok zorlukla karsilasacaklardir.

OOgrencilerden ders kitaplar: disinda gevrimici materyal okumalarmi istemek
zordur.

LICevrimigi kapsamli okuma miifredata dahil degildir.

OOgrencilere degerlendirilmeyecekleri materyalleri okutmak zordur.
OOgrencilerin gergekten okuyup okumadigini izlemek zordur.

OOgrencilerin okumaktan gergekte ne dgrendiklerini degerlendirmek zordur.
LEnstitii, ¢evrimi¢i kapsamli okuma yapmak i¢in gerekli kosullara (teknolojik
araclar, internet baglantisi, bilgisayar laboratuvari, teknik destek vb.) sahip
degildir.

OUygun gevrimici okuma materyalleri bulmak zordur.

OBIT araglarinin kullanimi hakkinda bilgi sahibi degilim.

OBIT araclarini kullanmak i¢in firsatim olmadh.

UDiger (Liitfen belirtiniz):

7. *Ogretim deneyiminize dayanarak, baslangi¢ seviyesindeki veya diisiik seviyeli
yabanci dil Ogrencilerinin asagidaki okuma yontemlerinden ne Olgiide
yararlanacagini diisiiniiyorsunuz? Liitfen 1'den 10'a kadar bir say1 se¢in ve kutuyu
doldurun.

(Enazfaydal)l 2 3 4 5 6 7 8 9 10 (Enfaydal)

L1Ayn1 yazar tarafindan yazilmis bir¢ok dereceli okuyucuyu okumak.

OJAyni tiirden birgok dereceli okuyucuyu okumak.

L1Ayn1 bashikta farkli seviyelerde yazilmis bir¢ok okuyucu okumak.

OYazar, tiir veya basliktan bagimsiz olarak ¢ok sayida dereceli okuyucu okumak.
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| BOLUM 3 |

Bu bélim, dgrencilerin BIT araglarm kullanarak kapsamli okuma uygulamalarmi
destekleme konusundaki goriisleriniz hakkinda bilgi almak i¢in hazirlanmigtir. Bu 5'li
Likert tipi boliimde size en uygun segenegi isaretleyiniz.

Maddeler Kesinlikle Katilmiyorum | Kararsizzm | Katihyorum | Kesinlikle
Katilmiyorum Katiliyorum
1.BIT araglariyla kapsamli okuma
uygulamasi kolaydir.
2.BIT araglariyla desteklenen
kapsamlt okuma uygulamasi,

Ogretmenleri ve Ogrencileri finansal
olarak zorlamaz.

3.BIT araglartyla desteklenen

kapsamlt okuma uygulamasi,
geleneksel yontemler kadar faydal
olabilir.

4BIT  araclariyla  desteklenen
kapsamlt okuma uygulamasi,

ogrencilere daha esnek bir okuma
deneyimi sunar.

5.BIT araglar1, 6grencilerin kapsamh
okuma uygulamalari igin birgok 6zgiin
materyal sunar.

6.BIT araglartyla desteklenen

kapsamlt okuma uygulamasi,
ogrencilerin  okuma  becerilerini
gelistirir.

7.BIT araglartyla desteklenen
kapsamli okuma uygulamasi,

ogrencileri simf diginda zevk icin
okumaya motive eder.

8.BIT araglariyla desteklenen
kapsamlt okuma uygulamast
ogrenciler icin ilgi cekici olabilir.

9.BIT  araglariyla  desteklenen
kapsamli okuma uygulamast,
ogrencileri otonom hale getirebilir.

10.BIT  araclartyla  desteklenen
kapsamli okuma uygulamast,
ogrencilerin ~ duygusal  (afektif)
filtrelerini diisiirtir.

11.BIT  araclariyla  desteklenen
kapsamli okuma uygulamast,
ogrencilerin kendine giivenini artirir.

12.BIT  araclartyla  desteklenen
kapsamli okuma uygulamast,
ogrenciler icin motive edici olabilir.

13.BIT  araclartyla  desteklenen
kapsamli okuma uygulamast,
ogrenciler icin eglenceli olabilir.




APPENDIX 2. Interview Questions

1. Ogrencilerin kapsamli okuma etkinliklerini desteklemek i¢in BIT araglarim
kullaniyor musunuz? Evet ise, nasil? Ozellikle kullandiginiz web siteleri veya
uygulamalar var mi1?

2. Uygulama 6ncesinde dgrencilerinize kapsamli okuma ve BIT araglar1 hakkinda
bilgilendirme yapiyor musunuz?

3. Kapsamli okuma i¢in BIT araglarinmn kullanim1 hakkinda 6grencilerin goriislerini
aliyor musunuz? Evet ise, nasil?

4. Kapsamli okuma pratiginde hangi BIT aracii kullanmay: tercih ediyorsunuz?
Bilgisayar mu, cep telefonu mu? Sebebiyle birlikte agiklar misiniz?

5. BIT araglariyla desteklenen kapsamli okumanm avantajlar1 nelerdir?

6. BIT araclariyla desteklenen kapsamli okumanin dezavantajlari nelerdir?

7. BIT araglarm kullanirken herhangi bir engelle karsilastiniz nu1? Karsilastiysaniz

bu engel nedir, detaylandirarak anlatir misimiz?
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